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I\BSTRACT

This is a descriptive study of some of the biographi-

cal, financial, academrc and/or social- factors which likety

contributed to the retention of 76 post-secondary students

who were formerly of F'rontier School Drvision #48.

À total of 30 such factors are introduced, tested via a

student questionnaire, and su-bsequently analysed in thís

study.

Contributing factors are determined through a compari-

son of student responses between conl-inurng students as well

as post-secondary dropouts. They are summarízed in a con-

cluding chapter along with a number of recornmendations for

the Division as well as Í.or further research.
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CHAPTER OI{E

STATEIVIEI'TT OF THE PROBI,EM

This study Ínvestigated the problem of student reten-

tion among post-secondary students who were graduates of

FrontÍer School Division #48" Based on research In this

area, these particular post-secondary students were charac-

terized as hígh-risk drop-out candidates. For exampler :.rr a

Department of Education study conducted r,vith !'rontier School

ilivision students in 1983, the f ollowing staternent t^ias

reported in the research summary:

Participation in Post-Secondary Education: It
was ce a
variety of unique problems when they enter post-
secondary instítutj-ons. As most institutions are
far from their home communities, students face
personal, cul-turaI and socral adlustments. Data
on academic achievement in the unÌversity setting
suggest students face academic problems as well.
Practical counselling supports are often ilrsuffi-
cient or unavailable. These facts, coupled with
the common expectatron of students that their
highest level of education will be "gg*" college
or university, " spell short-term particr,oation in
post-secondary educaLion. I

Implicit in this remark was the notion that as compared

with other post-secondary students, Frontier students v\¡ere

somehow unique or worthy of special attention" The fact

that 75 to 80 percent of these students were of i{atrve

ancestry supported such an assumption.
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the IiteraLure relating to post-

secondary education and the Natíve person, the issue of

retention was repeatedly addressed. Research has shown that

throughout North America an inordinate number of Native

students elected to drop out of post-secondary institutions

prior to completíng theír programs" It appeared that l¡ron-

tr.er students were no exception to this axiom.

The persistent question whrch encompassed this issue

under study was: "Why do forner I'rontier students drop out

of or remain rn post-secondary institutions?" The purpose

of this study was to address this question and to describe

some of the factors which contributed to the retention of
post-secondary students from Frontrer School Division #48.

This was done vl-a a student questionnaire. Given that

the ma¡ority of the students involved in this study i^/ere of

Natrve ancestry the factors which M/ere rncorporated in this

questionnaire were borrowed from research findings in the

area directly pertaining to Native post-secondary education.

SIGN]F]Ci\NC.E OF TI{}I PROBLEM

Over the past. few years b-rontier School Division has

deinonstrated an active, growing concern for the provision of

post-secondary schooling for rts former students. The fol-
j-owing is a chronological summary of Frontier initiatives

which serves t'o illustrate this point;

l. Spring, t9B2: Frontier imptemented the Post-Secondary



student counselrrng Program. A person was hired to assume a

variety of responsibilrtres related to assisting t¡rontier

graduates in the acquisition of post-secondary schoolrng.

2. Winter/Spring, 1983: Frontier assisted in the design of

a Department of Education study entitled Þ-rontíer School

Division Students and Post-Secondary Education: A Study on

Accessibility which generated sundry recommendations for
affirmative action.

3. Spring, 1984; Frontier appointed a Consultant/Oirector

of Adult and continuing ltducation for the purpose of explor-

ing plausible innovations in the area of post-school

training/education within the division.

4- summer/É'all, l9B4c Frontier offered rnter-universrties
North (I. U.N. ) the use of their facilities at F.rontrer

Collegiate Institute in Cranbeyry Portage. I.U.N. accepted

Frontier's offer and, as a result, a number of first year

courses were delivered in a Frontier (residential) setting"

Frontier School Division !^/as clearly committed to

affirmative action via the recruitment and matriculation of

its post-secondary students. The ma3or signrficance of t.his

study was centred around this committment The purpose of

this study r^¡as to inform, perhaps to enhance, exÍsting

Frontier programs designed to assist !-rontier post-secondary

students. In particular, this study was designed to be of

some value in the areas of; I ) curricular planning and

design; as well as 2) admÍnistrative policy making. With



respect to the former , by utilizing students' perceptions of

their post-high school- (post-secondary school ) experi.ences,

this study provided sone clues as to pre-college/university

training or educational needs.

With respect to the value of this study as it pertained

to administrative poiicy-making, some of the results ob-

tained Ín this study should serve to assrst Frontier in

refining íts disposition towards former students who have

entered post-secondary institutions. For example, the roles

and responsibilit.es of post-secondary counselling personnel

who are working directly with these students coul_d be modi-

fied in such a way as to reflect articulated student needs.

!-inally, this study should also be of some benef :_t to

the Frontier students themselves--particularly those stu-

dents who are considering a post-secondary educai-ion" From

personal experience (albert anecdotal- curn sub jective ) ttre

Native student in Frontier who is pondering attending uni-

versity or college has been known to aslç questions such as

the following: "What's it like out there?" "Am I as smart

as those vilhite people?" "Will- people stare at me?" and so

on. A study of thís nature should provide these enquiring

students with relevant "peer generated" answers to these

quest:-ons.



ASSUMPT'IONS

'Ihis study assumed that since the Division has under-

taken the rmplementation of certain prograns designed to

assist its post-secondary students Frontier School DivÍsion

has shown that it;

1. held a vigorous interest in the recruitment, matric-

ulation and/or graduation of I'iatíve post-secondary students

who were schooled in their system;

2. was highly receptive to curricular innovation (however

ambitious) in the area of post-secondary trainíng.

In short, it was assumed that l-rontier School Division

had accepted the responsíbifity for the encouragement and/or

support of the post-secondary student who graduated from its

system. Logically this decision índicated that Frontier was

committed to the belief that somethrng can be done (or at

least ought to be done) to assist graduates in the pursuit

of higher education.

Thrs study also assumed that extrinsic factors such as

âgê, sex, location of high school training, €t cetera can

contributed to student retention at the post-secondary

leveI " In addition, it i^ias believed that student percep-

tions related to their post-secondary educational experi-

ences were valÍd indicators which could point to certain

intrinsic motives behind a student's decision to remain in

or quit a college or university program.

Finally, it was assumed that any conclusions that were
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derived from this study were fairly limited in their scope

and,for their applicabilíty to situations outside the Fron-

tier school system's domain. Frontier School Division is

unrque rn many respects. Therefore, no pretense \¡,ras being

advanced for the generation of universal theory

D¡]T-INITIONS

I¡or the purpose of t.his study the following definitions

were appf icabl-e:

1" Post.-Secondary Student: any student who attended an

educationa] institutíon outside of the public school system,

and earned credits other than for a high school diploma "

These ínstitutions included colleges, universities, pyivate

co1leges, concurrent institutions and/or Frontier (Cranberry

Portage) University.

2" Higher Education: pertained to the post-secondary in-

stitutions mentioned above.

3. Student Retention: the act of a student remaining in an

educational instítution for the required amount of time as

deemed necessary by that institution vis. adequate matricu-

lation "

4" Post-Secondary Dropout; any student who registered for

a partrcular college or university program and who, regard-

Iess of reason, hrithdrew from the prograrn in question prior

to its completion.



5. Native; an all-enconpassing term used to incorporate

the legal subgroupings of Indian, Metis andf or Inuit !Deo-

pJ-es. Cultural or biological affiliations were excluded.

b" Graduate: a student who acqurred the necessary high

school credits required by the various post-secondary insti-

tllt1ons. ( i. e. , UniversÍty required grade L2 graduation

with some University Entrance courses preferred while Commu-

nit.y CoJ-leges accepted a given number of grade lO courses in

some programs. )

7. I{ome Placement Program: was the }-rontrer School Divi-

sion program in which secondary students were placed in high

schools outside of their home communities for various

reasons.

B. Post-Secondary Counselling Program: was the Frontier

program in which former Frontier students who were attending

post-secondary rnstitutions receíved various forms of assis-

tance from a person or persons desrgnated by the Division to

provide such service.

METHODOLOGY

Factors which contributed to student retention were

determined in two ways; (I) through correspondence and/or

interviews wit.h a pre-determined sample of educators who

have worked directly with post-secondary students from Fron-

tier (see bibliography); and (2) through a structured ques-

tionnaíre mailed to former Frontier students known to have



entered some post-secondary institutron between L982 and

L9B4 (a total of L74 students).

The questionnaire was divrded into four parts: ( I )

Student History and Personal Datat Q) Student Finance; "Af-

fording Your Wants & Needs"; (3) Academics: "Getting Through

Your Program"; and 4) Socialization: "Coping in a Different

Environnent. " The questions asked within \^rere designed in

such a way as to test for relevant factors which were: (a)

described as significant in the literature and pertainlng

particularly to Native post-secondary student retention; and

(b) ídentified as signifrcant by the (previously mentroned)

educators surveyed through correspondence andfor interviews.

Part one of the questionnaire was structured in such a

way as to elicit factual information concerning each stu-

dent" Items such as â9ê, Iocation of former high school,

stze of former high school, funding sources, êt ceLera were

used to "characterize" the sample. For exampJ_e, those stu-

dents who claimedi "I am registered and continuing my

studi€s, " or "I have successfulJ-y compJ-eted my program" were

classified as continuing students. Those students who

claimed; "f withdrew and I will never go back, " or "I with-

drew but I wíl-I likely return" r,/ere classified as dropouts.

Parts two to four of the questronnaire were made up of

a serres of questions designed to elicit student perceptj-ons

of their behavior and/or experrences while attending post-

&

(

secondary sc-hooI Student responses were weighed on a
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Lickert scale (5 pornts e.g.: l. Always 2. Often 3" Some-

times 4" Hardly hiver 5. Never). The response intensities

of dropouts were compared with those of the continuing

students. Anple room was made available at the end of each

of these three sections for anecdotal student responses

which were used to elucidate findings wherever approprraLe.

This was a descriptrve study. AII data was expressed

and subsequently analysed as a function of percent. Percent

response differences greater than l0 percent indicated the

possibifity that a contributing factor had been identified,

Presentation of data was largely in tabular form. All

anecdotal student responses were incorporated in Appendix 5.

DELIMITATIOTS

This study was conducted with alt students who \^/ere

j-dentÍf red as: (a) I,-rontier SchooI Division graduates; and

(b) registered for some post-secondary program of studies.

A number of individuals working with Þ'rontier post-

secondary students in general, âs well as individuals

working with i'{ative students in particular ( see biblÍogra-

phy) were contacted to assist rn: (a) identifying the

sample surveyed; (bJ developing and revising the student

questionnairei and/or (cl provÍding any information relevent.

to this study"
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LII'f I TA'I'I Or{S

Since accurate records of the number of post-secondary

Frontier students did not exist prior to the Spring of L982,

the total populatÍon sample could not be accurately deter-

mined. As a resul-t, this study relied on estrmates which

v/ere taken from recent accounts of post-graduates thlls¡ tro

doubt, excluding some portion of the actual number of. Fron-

tier students who entered colleges or universities.

With respect to this study's universafity, due to par-

tícular conditions rn Frontier, the reader must be cautious

of this study's narroþ/ overal-I valrdity. Other school

systems (e"g., northern/southern, rural/urban) likely have

different facilities, curricular emphases and drfferent

administrative priorities. Therefore, it should be empha-

sized that the results obtained should be applied only

within Frontier School Drvision's domain"

ORGAiV]ZA,IION OF THE REIVIAIT{DER oF THE TH¡jSIS

The following out.line constitutes the structure and

content of the remainder of thrs thesis.

Chapter 2

This chapter reviewe<1 the literature related to Fron-

tier post-secondary students in general as well as Native

post-secondary students in particular "
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Chapter 3

The results of a preliminary questronnaire feedback

survey as well as the student questionnaire were fornulated

and presented in this chapter.

Chapter 4

All of the data pertaining to preliminary questionnaire

feedback results as well as student questionnaire resul-ts

were analysed in this chapter "

Chapter 5

Any conclusions andfor recommendations derived from

this study were incl-uded in ttrrs chapter.
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CHAPTER TIVO

RTjVIE]Íü OIT THE LITERATURE

Thj-s chapter wil-I be divided into two sections" Sec-

tion one wiII revÍew relevent l-iterature perLaining to Fron-

tier post-secondary students in general. Section two will

deal with the Iiterature related to Native post-secondary

students in particular.

Relevant Literature PertaÍning to
I'rontier Post-Secondary Students

To date the problem of student retention among post-

secondary students formerly of Frontier School Division has

not cone under direct study. There is, however, a small

body of research pertaining to Frontier students which iIIu-

minates the problem somewhat. For exampJ-e, a study has been

conducted on high school student retentionrl another has

been done on post-sctrool student experiences,2 and finally

one study has been done on post-secondary accessibilrty and

the Frontier student.3 ln addition, êt least two research

projects entitled; Frontier School Division Needs Àssessment

Project4 and High School Program Review: Frontier School

Division L'Jo. 485 have incorporated some data and.f or concerns

related to the preparation of Front ier students for higher

learning.
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With respect to high school retention within Frontier,

Loughton reported that between the period of L976 to L9B2

overall- retention rates for Frontier high school students

Ïrovered at around "a satisfactory" 70 percent.6 However,

through closer inspection of high school enrollment statis-

tics he revealed that; "in June, L982, ll8 students

graduated from Frontier School Division's high school- pro-

grams. They Lthe graduatesl represent(ed) 42 percent of the

Grade r0 enrollment in L979, when the ma]ority of the class

of ' 82 entered nigh school."7 Consequently Loughton con-

cluded thati "the rate of attritron among high school

students is (was) unacceptably high."B

Goucher9 came to similar conclustons concerning unac-

ceptable drop-out rates at Frontier Collegiate. In her

study entitled; The Drop-Out Problem Among Indian and iuletis

Students, she interviewed a number of students attending the

Frontier residential high school in Cranberry during the

L967 school year and attributed student drop-out to:

a disparity between home and residence conditions which

created student anxiety and ultimatety tensions at

home i

2. student motives which were

just enough schooling to find

in school to avoid work;

negative attitudes towards

students said that they were

Iinked to either gettíng

work back home or staying

school attendance--some

"¡ust doing it for therr

3.
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4"

5.

parents¡ri

student difficulties such as; Ianguage, Iack of academ-

ic assisLance, lack of ínterest and,for lazÍness;

negative attitudes towards life at trre Collegiate in

general --some students were lonesoine, bored, intirni-

dated by teachers and/or the expectaLions that were

being placed on them. l0

With respect to Frontier students and some of their

;oost-secondary experiences, Loughton reported that approxi-

nrately 50 percent (5f out of IfB) of Frontj.er's L9B2 gradu-

ating class continued their education at various teveIs.1l

In additíon, Ìre stated that about 40 percent of the students

who did not continue their education found employment while

the remaining b0 percent went unaccounted for. These

f indrngs \¡/ere dissimilar to those of Van Camp who reported

lL2 years earlrer); only 25 percent of the graduates and

near graduates of Frontier Collegiate that he surveyed went

on to further their education.I2 This would indicate that

post-secondary participation among former Frontrer students

has risen sharply since I97L.

In addition to discovering what ex-Frontrer Collegiate

students \^/ere doing upon J-eavíng school, Van Camp attempted

to determine "any causal factors in the success of Native
stuclents."I3 His results led him to conclude that former

studentsr âs represented by the respondent sample, saw them-

selves as beíng successful. However, there were a few areas
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of concern. For example, he noted that the respondents held

major curricular concerns in the sublect areas of lulathe-

matics and Englisn" Former students were also critícal of

the guidance services that they had receivedr particularly

r-n the lob information/1ob search skill are.s.14 Van Camp

also found that while respondents h/ere socially mobile inso-

far as they felt little difficulty in value conflict or

social mal-adjustnent, they reported tÐoor job opportunities

in their home communities.15

The curricular concerns as expressed by ex-Frontier

students in Van Camp's thesis were echoed from different

perspectives, and at later dates by Loughton as well as

Quinn. With respect to student concerns wíth English, from

a teacher's perspective, Quinn reported;

Forty-two of the fifty-tvro responding [FrontierJ
teachers ioentified reading/J-anguage arts as the
subject area in which they would most like addi-
tional help. " eighty percent of the teachers
identi f ied read,ingf language arts as thei r pr iori-
tY' r6

Addressing the same concern

stated;

with English, Loughton

Teachers, students and parents are virtually
unanímous in asserting that the most drfficult
barrier to achieveinent at the high school level
are difficulties and deficiencres in reading,
writing and speaking English. ]7 "

As far as post-school student concerns related to the

need for guidance servíces, Loughton advocated; "All "F-ron-

tier School Division Junior and Senior High Schools should
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provide guidance

dents. "l8

and counselling services to all stu-

fn Frontier school Division students and post-secondary

Education: A Study on Accessibility, Lee attempted (anrong

other things) to discoverr (a) trends in post-secondary

participation," as wetl as (b) barriers to the participation

of Frontier stud.ents Ín post-secondary rnstitutron". I9

utirízing a variety of resources and research technigues,

she made the following observatíons concerning trends in

post-secondary part ícipat ion :

the number of Frontier students enrolling in post-

secondary institutions \^/as on the increase between t98I

to 1983;

while ín l98l- more females were participating at t.he

post-secondary leveI, mafe students were gradually

increasing their involvenent;

when compared with students throughout the province,

!-rontier post-secondary students had Iower graduation

expectations;

the average financial award granted to l-ront.ier post-

secondary students r¡jas alinost identicat to other stu-

dents throughout the province (and often not reaching

the maximum award);

in 19Bl- the rna¡ority of students chose to go to col-

lege, however this trend was shifting towards universi-

ty;

2.

3.

4"

5.
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7"

B.

2"

3.

Red River Communj-ty College hras the most

lege for Frontier students;

Frontier post-secondary students did not

well as other students in their first year

t-tre fact that their high school c.P.A. 's

higher;

being female and having dependents was

high school graduation--females hrere

attend until graduation;

popular col-

achieve as

in spite of

tended to be

short-Frontier post-secondary students attended on a

term basis. 20

Vúith respect to rdentifying barriers to post-secondary

partrcipatÍon which confront !-rontier students, Lee made the

following tentative observatíons :

1. while seen by some to be the case, a student mis-match

of hrgh school credits earned (or avail-able) as opposed

to post-secondary entrance requrrements was noL a bar-

r]-eri

not a -þarrier

more likely
to

to

4"

5"

nales appeared to be less lrkely to graduate as they

tended to enter the workforce prior to graduation;

academic high school averages was not a barrieri

socio-economic factors such as parental education and

incomes were barriers;

the year of student graduation and/or number of hign

schools attended presented no barr íer.2L
fn interviewing a small sample of hrgh school gradu-

6"
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ates, Lee also reported assorted student responses regarding

financiar, social and/or cultural factors which prevented

students from entering post-secondary institutions"

Lrterature Pertaining to the
i{ative Post-Secondary Student

In reviewing the literature pert.aining to l{ative post-

secondary students, a predominant theme emerged with respect

to Native people and post-secondary education in general.

Evidently throughout North America t{ative people can be

characterized as non-participants in the post-secondary

system. When viewed within the context of being a minority

raciaLf ethnic group Locke,22 Balf our, 23 l{orr ison,24 Atel-

sek,25 Sedleck,26 and lrfoore-Eyman27 have reported that as

few as .3 percent of the total Indian population have earned

university degrees. In terns of post-secondary particrpa-

tion this figure Ieaves Indian people proportíonally weII

þehind any other racial or ethnic aroup studied ttrroughout

Lilorth America. Moore-Eyman reiterated this point in the

followinE manner:

As late as 1977, b0 percent of the Indian reserves
of Canada were without a single graduate (Indian
and lrlorthern Af f airs , L977 ) " Despite the doubling
in unrversity participation by Native people in
Alberta over the last decade lriative participation
is proportionally by far the lowest of aII ethnrc
groups (atnerta Education). . A recently re-
leased report of Health and -vüelfare Canada, calcu-
Iates that proportionally there should be 4,500
Native people working in the health professions in
Canada; in fact, there are only 2OO"¿a

Although statistics related to this observation were
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drawn primarily from treaty Indian data sources, Balfour29

and I'{acknak30 have argued that lvletrs people have experienced

similar educational trends.

Leaving factors contributing to l{ative student enrol-

lment at college or unÍversity asrde, one issue that is

central to the problem of L'Iative post-secondary participa-

tion is retention and/or attrition. Bass,3I Locke,32

Patton,33 Morrison34 and Jeanotte35 have reported attrition

rates among r\ative post-secondary students as high as 74

percent. Apparently local (t"tanitoba) universities are expe-

riencing simÍlar trends as reported at the University of

Vüinnipeg in December, l9B1;

The non-success rate of Native students Ís sub-
stantially greater than that of non-Native stu-
dents to such an extent that often only three or
four out of ^twenty will successfully complete
their studies" Jb

A number of studies have been conducted to determine

the factors which contribute to this phenomenon. In order

to report some of the frndings, this section will be sub-

divided into four parts. Part one wiII report on biographi-

cal f actors which may conLribute to r\ative student

retention. Part two wiII deal with financial factors; parts

three and four will be concerned with academic and social

factors respectively.

Biographical Factors

The biographical factors reported in the literature as

having some influence on Native post-secondary student re-
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tention can be listed as foll-ows;

1. age 7"

2. sex 8.

3" high school c.P.A. 9"

4" marÍtal status I0.

5. number of dependents ll.

6. prior schooling experiences

family background

language

Indian bl-ood quantum

post-secondary experiences

student goals

a number of

An overview of the research reveals that, in some

areas, the f indings beg the revie\^/er for consensus of

opinion, however there is sufficíent controversy to conclude

that there appears to be no clear stereotype ot the "ideal"

Native post-secondary student"

V\Iith the exception of high school G.P.A",

factors have evoked a great deal of controversy. For exan-

ple, an examination of conclusions derived in studies by

IlcGrath,37 patton38 and Jeanotte39 shows that factors such

as â9€, sex and Indian btood quantum generate a number of

contradictions. Examples of whích are listed below"

Example l. Concerning Age:

The American-Indian who enrolled in college
he is J-9 years old or older h¡as less apt to
sist. than those who enroll at an earlier age.

VS

LAmerican-Indianl students who enter colleqe at an
older age tend to persíst and graduate.4I

llxample 2. Concerning Indian Blood Quantum:

There was a slight tendency for full-blooded fn-
dians to be less successful than those of some

after
oer-

4b
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degree of mixed blood.42

VS

The Anerican fndian blood quantum had no effect on
whether or not students graduated or dropped
out. 43

As stated earlier, there appears to be near consensus

in the literature with respect to high school c.P.A. (rnis

witl be discussed in greater detail later. ) Patton,44

Jeanotte45 as werl as eirnie46 concurred. that demonstrated

academic success at

predict the ultimate

secondary student.

high school vis. a

success potential of

good G.P.A. can

the Native post-

Wíth respect to the remaining biographical factors

which can contribute to Native post-secondary student reten-

tion, factors such as famíly backgroundr prior schoolíng

experiences, number of dependents, marital status and stu-

dent goals are significant insofar as they can point to

certain intrinsic student quarities such as; maturity, posi-
tive self-concept, motivation and/or student responsibirity.

To illustrate, Jeanotte made the forlowing conclusion with

respect to number of dependents:

. graduates had more dependents than did the
dropouts. This may be due to the fact that they
are L!{erel older and married. Therefore, the
probability of them having more dependents would
be greater. It appears that students with more
dependents may evoke a greater sense of responsi-
bility, thus it became more necessary to com,rclete
a college degree.47

The significance of intrinsic student attributes as

contributing factors to student retention bJas not overl-ooked
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by recruiters for special post-secondary Native programs.

Birnie (Saskatchewan University Native Teacher, Education

Pro¡ect ) and Loughton (Brandon University irtative Teacher,

Ejducation Project) have respectively stated:

Just because a student has a grade L2 does not
mean that he or she will necessarily succeed in
the programt 3ust because a student has three
dependents does not mean that. he or she will
necessarily drop out of the program.48

and;

The single most iinportant factor in the success of
students is commitment. Recruitment procedures
should not discriminate in terms of sex, marital
status,-dl number of d.ependents, educational back-
ground--but shouÌd try and predÍct the degree of
conmitment the potential student has toward
teaching " 

49

lVith respect to the aloove, âfly conc.]-usions derived from

studies pertaining to biographical factors whích contribute

to Native post-secondary retention must be regarded parsimo-

niously. For example, while studies have indicated that

high school GPAs may contribute to student retention, grade

point average is not an absolute measure of students' in-

trinsic qualities but perhaps merely a reflection of satne "

!-inancial Factors

To provide a context for those financial factors whrch

contribute to lrTative post-secondary student retention, the

following remarks inade by a community Task Force on Maternal

and Child Health ought to be considered;

50 to 7O percent of the Indian population received
social assistance in L977-78i one in three fani-
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lies are Iwerel
and the native
LwasJ estimated
some communities.

found in overcrowded conditions;
unemployment rate of ifanitoba is
_to be as high as 90 percent in
50

Economic dependency seems to be a reality for a ma¡ori-

ty of L{atíve people (at least in I'fanitoba). 'Ihe absence of

surplus capital within the family combined wÍth the absence

of lob opportunities in Native corninunities logicalIy dic-

tates that the Native post-secondary student is faced with

near total dependence upon outside agencies for funds.

Studies by McGrath,5l Patton,52 and Moore-Eymans3 rein-

forced thís reality" W-hittington pointed out that the lack

of scholarships and/or immediate funds hindered minority

students at every stage of their post-secondary schooling

including their application, matriculation and/or comple-

tion.54 Moore-ilyman pointed out. that. the lack of funds may

attribute to the relatively low participation rates among

non-status students who tend to be apprehensive towards

debt " 
55

The number of potentiar Native post-secondary students

who never arrive at colleges or universities because of a

scarcity of financial resources may never be known, however

Bass56 and MacDonald5T have stated that sone Native stud.ents

have dropped out as a result of inadequate finances.

Examining the issue of inadequate financing for Native

post-secondary students in a somewhat microscopic fashion,

Jeanotte came t.o the concl-usion that;



24

There iÀras no statistical difference found between
the two groups [dropouts and graduates] on the
basis of whether or not students felt they
received financiat aids. Apparently, the adequacy
of f inanciat aids whil-e in college did not contri-
bute to student decisions to continue or drop out
of acad.emÍc study" 5B

I'urther he concluded that;

More clropouts than graduates rated themselves
poorly in the area of financial aids management.
In conclus ion, it a,opeared that how students
manage their financial aids affected their college
continuation. 59

I'Ioore-Ey*-rr, 60 as we-l-I as Birnie, 6I concurred with

Jeanotte and added that as a resurt of particurar curtural

patterns, many Native students are conditioned to disburse

their incomes in such a manner that they are often left

without funds prior to completing theÍr studies. Moore-

Eyman descri'bed this form of l,trative money management in the

following manner:

In a pattern stemming from the fur trader goods
are still- obtained on credit at the Hudson's Bay
Company stores. !ühen money becomes available as-by the sale of furs or through a welfare cheque or
a short term job rnost of it, if not aII, is depo-
sited against debt and Iittle remains for the
subsequent period. Transferred to the city this
pattern has meant for the student the payrnent of
rent, the purchase of a ref.rigerator full of food
and often the cheerful drinking of the rest. Thus
nothing ìnay remain for the rest of the month and
the arrival of groups of visitors expecting the
culturally required hospitalíty may become a mat-
ter of humiliation if temporary loans cannot be
olctained" Ivlore than one student has dropped out,
at least temporarily, from the University of Cal_-
gary in these circumstances despite the formal
sufficiency of federal funding,bZ

Moore-Eyman added that this cultural pattern was so

well estalolished in some Native students that structured
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orlentation workshops designed to teach students how to
budget were ineffective in altering student management

behaviors. 63

Of particular note, with respect to the issue of stu-

dent f Ínancial inanagement, Jeanotte64 f ound that Lilative

post-secondary graduates preferred to receive arr of their

f inanciar aids at the beginning of eac-h semester indicating

that they had sufficient confidence in their management

skill to be able to function on a long-term basis. Dropouts

preferred that their financial aids be disbursed on a short-

term (weekly) basis.

Academic Factors

Two centrar themes embrace the acad.emic factors which

contribute to the retention of lriative post-secondary stu-

dents : ( t ) student aptitudes," and (2) student perf orrnance.

rn revíewing the riterature it becomes crear that the con-

clusions drawn regarding the former theme are juxtaposed and

in tension with those drawn concerning the latter.

With respect to this observation, patton,65 Loughton,66

Robertson,6T Birnie, 68 as well as Thorsteir,sorr6g concurred.

that by and large, Native students have suffrcient innate

abirity and/or sufficient academic aptitudes necessary for

success at correge ot university. This dilemma was reported

in Loughton's evaluation study of a lrTative teaclier education

project at Brandon University"
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It is sonev¡hat dísturbing to realize that over L/4
of t.he students who dropped out were able to pass
more ttran B0 percent of the courses for whích they
registered. Further, well over 40 percent of the
students who dropped out actually were passing the
ma¡ority of the courses for which they regis-
tered" /u

It appears that academic factors other than student

ability may be operant with respect to Native post-secondary

student retention. As discussed in the literature, these

factors tend to fall into the domain of student performance.

Irlative student performance factors can be classified as

pert.aining to: (f ) student preparation and past performance;

(2) post-secondary student behaviors whíle on taskr (3)

student learning styles; and,for (4) program relevance to the

Itlative post-secondary student.

As stated earlier, there is near consensus in the

literature indicaLing that a Native student's past perform-

ance can influence his/trer remaining in college or universi-

ty" The predictive validity that a good high school G.P.A.

can ensure post-secondary success was chalJ-enged by it{unro

who found that;

" it appears that neit-her test scores nor
grade point averages are determining factors as to
who goes to college or who completes a baccalau-
reate degree. /l

Evidently the concept of "nothing succeeds Iike suc-

cess" is worthy of some scrutiny" Regardless of such

present debate, however, it is apparent that many Native

students entering post-secondary institutions are academi-

calIy 'behind their non-Native counterparts. In her review
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of the literature pertaining to the ed.ucational achievement

of rndian students, Kirkness came to the conclusion;

"studies tend to confirm that the educational achievement of

rndian students is general]-y berow that of non-rndian stu-

dents."72

The Sioux Indian Student: A Study of Schol-astic

Failure and PersonalÍty confrict, John Bryde identified a

pattern of academic achievement among some fndian students

which was later described by }{orrisonT4 as "progressive

retardation." Apparently as some Native students progress

through the uprÐer grades (beyond grade B) of their public

schooling, their academic achievement drops substantiatly

berow that of the non-Native student progressing at the same

level. concerns were expressed by chartrand, Kirkness and

sealey to the Task Force on post secondary Education in

I"lanitoba t.hat experiences with such faltering achievement

can generate psychorogical impediments in the sLudent such

as a "failure syndrorns."75 Thorsteinson reported some of
the manifestations of the failure syndrome as observed in
the behaviors of rnainly adurt Native post-secondary students

attending the mature student centre at Brandon university:
. there were several comtnon dif f iculties whichblunted their Lstudents'_¡ high moLivation and

discouraged them. The first of these diffrcurties
was an expectation of academic failure. This
expectation was a resurt of. row serf-esteem n¡hen
faced with academic demands, and low tolerance to
frustration in an academic environment. . it
was common for these students to experience alien-
ation and loneliness ín classes where they felt

I n
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different from traditional students. These stu-
dents also evidenced rejecti_on and withdrawal when
faced witfr the traditional methods of teaching. T6

Based upon the above, ít seems that past performance

can influence Native post-secondary student retention if not

directly, perhaps in more subtle psychological ways.

With respect to student behaviors while on task, pat-

ton77 and JeanotteT8 concurred that Native post-secondary

students are more apt to persist at their studies Íf they

realize some measure of success. conversely, Matthiasson

observed thati "some LNativel students¡ orr receíving a set

of poor grades, srmply disalopear, returning to the north or

whatever without first seeking remedial counserling which

might improve their performances."l9

Some of the elements which appear to be critical in the

area of tVative post-secondary acadenic success were studied

by l"lcGrath and Jeanotte frorn varied perspectives. McGrath

examined the problem of academic success, in part, from an

instructor's perspective while Jeanotte examined the problem

from that of a student.

IvIcGrath observed that "instructor's ratings arl showed

some rerationship to grades whether concerned with academic

or personality traits."B0 Referring to the Native dropout,

ivicGrath reported that post-secondary instructors rated him

LherJ in the followrng manner;

He Ldropoutl was more ínclined to -þe rated by his
college instructors to be Ìess neat or indifferent
to his personal- appearance than the typical stu-
dent" He hias inclined to study less and spend
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less time Ín the library" He was more inctined to
be placed by his instructors on the undesirable
end of the scale which rated ability to do inde-
pendent work, interest in classroom instruction,
quality of classroorn comments, dependability, self
confidence and abíllty to express oneself in oral
or written Èinglish. BI

From a student perspective, Jeanotte made the following

concl-us ions

contributed to Native students' success or faíl-ure at the

post-secondary level:

I. the amount of study time outside of class hras
of l-ess importance to how the st.udents' studied;

2. successful students: studied with others,
studied in the library L f or longer per iocls of
timel and sought out acad.emic assistance more
often than unsuccessful students;

3" unsuccessful students¡ studied in the Student
Union LUniversity Centrel, \^/ere Iess satisf ied
with supportive services using academic support
services less frequently, and. never tall<ed to
their .r:rof essors to acquiie assistance. B2

The issue of L'dative btudent performance at the post-

secondary level cannot be discussed without addressing the

concept of l{ative learning styles. Evidently, as a result

of cultural conditionÍng, some lriative students have adapted

a particurar styre of learning which courd be described as a

visual/interactive style and/or a modelling style of

concerning student performance factors which

sub3ect, Kaulback pointed out that a mismatch between the

learning styres of Native students and traditional- teaching

ing. In a review of the Iiterature pertaining

meihods could hamper the Native students' performance.

stated;

l-earn-

to thí s

He
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It would appear, then, that many NatÍve children,
by virtue of their predisposition to a visual
style of learning, may be nandicapped in their
abitity to succeed in school because schools and
teaching methods cat.er to the auditory learner.

l-urther Kaulback stated;

. we ¡nust also realize that the research that
points to the perceptual strengths of the iVatrve
students also reveals certain perceptual weaknes-
ses which affect their ability to learn in
schools. Minimally speaking, the research indi-
cates that many Native children have difficulty
comprehending al4 conceptualizing through the
English language.u4

As Kaulback suggests, Ianguage may be the key to un-

ravelling the success of l{ative post-secondary students,

however frustrations concerning relevance continue to esca-

l-ate part

Balfour, B6

against the

Pel-letier articulated some

CardinaI, B5

criticisms

as well as

inued ínsen-

the Native "way of learning" "

of the Native concerns cor-

icularly among Native people

and gl-ue87 have launched strong

post-secondary system in particular,

the educational systein in general for their cont

sitivity and non-adherence to

responding to relevance in the following manner:

I grew up in a community where kids were allowed
to discover everything for themselves, by personal
observation rather than forinal instruction.
irúe made the same discoveries that other people
made centuries before usr but they belonged to us,
they didn't belong to some despot or expert,
someone who tells you, I've got the answers, so

us, quit exploring. That
didn't happen to me until I went to school. From
then on it was a natter of suppression.BB (empha-
sis added)
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Social I'actors

Given that most post-secondary institutions are located

in urban centres, the issue of Native student retention in
traditionar post-secondary social settings may largery be an

issue of urban acculturation. Studíes by McCaskitt,89 Dos-

mu.n,90 l\ag1er,9l Krotz92 and Clatworthy93 Ïrave demonstrated

that the irlative person, particularly the rurar Native per-

son, is often socíally unprepared (matadapted) to live in

the city. As an illustration of this phenomenon, Krotz

reported observations by Sealey and Kirkness who speculate

that approximately 15 to 20 percent of the Native immigrants

into urban centres encounter serious personar and/or sociat
problens and eventually return to the reserve. In addition,

30 to 35 percent of the lrTative immigrant population encoun-

ter some problems but turn to the locar Friendship centres

for help--many among this group remain, some leave. Fur-

ther ¡ ãrì estimated 50 percent of the rurar Native peopre who

migrate into urban centres do so with marginar difficurty
and exroerience a relatívely "happy Iife."94

confricting theories have been presented in the l-itera-

ture to explain the difficutties that some Native people

experience when they enter urban (non-I{ative) socÍar envi-

ronments. I¡or example; De Hoyos95 and Weaver96 have argued

that Native people, particularly treaty Indians, (were) are

"institutional-ly dísrocated." or soinehow blockaded from the

"mainstream" of society as a result of the creation of a
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reserve system which has historicaJ-ly isorated and/or arien-

ated Indian people from society at large.

Further , Locr.e,97 i4cDonald98 and Laf ramboisegg have

argued that as a result of long periods of segregation the

traditional Native value system is in conflict with non-

Native andf or Euro-North American val-ue system. To d.emon-

strate the nature of this value conftict, Lafrainboise juxta-

posed selected modern (t\Torth) Anerican non-Native values

against selected traditional Indian cultural- values in the

following manner:

Ivlodern (North) American
Values

Traditional Indian Cultural
Values

co-operation
environmental protect ion
shar ing
peace and politeness
respect for tradition
present vs future

VS

compet.ition
manipulation of environment
accumulating
confrontat ion
modernism
delayed gratification

In contention with the above, Bryde has stated that

Indian people and non-Indians live together in "a mod.ern

world" and that the two groups share many similar values.

Problems with social interaction between these two groups

exists primarily as a result of the need for behavior accom-

modation" For example, according to Bryde;

. the Indian must learn his Indian value of
getting along with others in order to get along
with non-Indians, who, for instance, are usually
more indivrdually aggressive. They talk more and
show their emotions , ot feelings more. This can
be jarring to some fndians they must learn to get
along with this kind of behavior, because this is
the modern world--Indians and non-Indians living
together. I00
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whatever the case; institutional distocation inducing

value-confrÍct anð,for behavior accommodation, it is apparent

that many Native post-secondary students must adapt to a

different social environment" Moore-Eyman (as well as

others) have acknowredged some of the diffículties that

Native post-secondary students encounter throughout this
process of social adaptation. In expounding on the need for

university support services for Native students, she stated:

. the main result of the outreach programs in
the Native cominunities is the delay of the loss of
the students' family support system until after
the Native students have established themselves
successfully as students. The triple adjustment
to the city, to the loss of the extended family,
and to the universíty is observably less traumatic
for those who al-ready have an established success
in university courses when they come to the urban
university for their final year of the degres.I0I

Apparently graduating from college or university does

not mean that the Native student has to become totally

acculturated to non-Native ways of life. In factr âs im-

plied from Jeanotte's conclusions, it appears that succes-

sful Native post-secondary students nay experience personar

growth in a "bi-cultural" sense. For example, Jeanotte

concluded that the following factors contribute to

student success at university:

Native

I.

2"

being inore culturally involved, and viewing their

Native ancestory as being an advantage; reflecting a

good self-concept;

perceiving the instructorrs feelings toward the stu-

dent's Indian heritage as being positive;
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3.

4"

being

us ing

grams.

more involved in social activities on campus;

Campus Health Sèrvices and Community Native pro-

LO2

One plausible deterrant to i{ative student success at

the post-secondary level worthy of final note may be certain

attitudes held by some trlative people towards Native post-

secondary graduate prof ess ionals . lvlacknak presented thi s

scenario to ilrustrate that r\ative post-secondary students

can face social problems within their own socio-cultural

group as well as without it:

This problem of stereotypical identification also
presents problens to Native graduates who try to
return to Native communities to teach" Local
people ín some cases may respond in some cases by
saying either; "He's not a real teacher"; or "Boy!
/\re things going to change now. "103

Literature Summary

This chapter reviewed the Iíterature pertaining to the

retention of Frontier post-secondary students in generar as

werl as the retention of Native post-secondary students in

particular.

With respect to the former, due to the lack of relevant

information, any conclusions drawn from the l-iterature t^/ere

il-lusive and, at best, tentative. Nonetheless it appeared

that there were indications to suggest that:
I ) Frontier School Division high school students have

demonstrated "unacceptably" high drop-out rates over the

last lB years and in spite of increasing college andfor
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university enrollments, over time this trend was expected to
carry over to the post-secondary level;

2) Frontier post-secondary studentsr particularly Native

students, were likely to experience academic difficulties

associated with Fìngtish language usage.

vvith respect to the literature pertaining to the Native

post-secondary student, valid concrusions were inhibited by

controversies in the researchr particularry ín the area

pertaining to the biographical factors contributing to stu-

dent retention" tiilhat appears to have emerged, hou/ever, was

the contention that while Native post-second.ary students may

have access to funds and,for possess the ínnate abrlity to

complete ,oost-secondary programs, they may lack the neces-

sary financial, academic andfor social skills necessary to

succeed at college or university" As the literature sug-

gested, this may be due, in part, to the Native students,

lack of assimilation in institutions which are .orirnari ly

non-Native.
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CÉIAPTER THREE

This chapter will summarize and describe the accunu-

l-ated data pertaining to the factors which contribute to

post-secondary retention among former students of Frontier

School Division.

The inforrnatlon presented was systematically gathered

in two ways; (t) through correspondence and/or interviews

with a pre-determined sample of educators and/or post-

secondary counsellors who have worked directly with post-

secondary students from Frontier; and (2) through a struc-

tured questionnaire mailed to former Frontier students known

to have entered some post-secondary institution between L9B2

and 1984.

The data and observations derived from these sources

wilr be reported in two sections: (l) preliminary euestion-

naire Resultsi and (2) Post-secondary student euestionnaire
Results.

Preliminary euestionnaire Results

On January 9, 1985, subsequent to the development of an

initial draft of a post-secondary student questionnaire, L4

"feedback requests" were mailed out to a pre-determined

sample of educators and/or counsellors who had worked with

former Frontier students in various post-secondary set-

tings.I The purpose of the feedback request was twofold;
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(i) to assist in the revision of the post-secondary student

questionnaire, and (2) to soricrt rerevant information per-

taining to the retention of post-seconrlary students forinerly

of Frontier School Division"

A total of ll respondents (out of l.4) offered various

written suggestions for questionnaire revision. Further, 5

of the l-l respondents mentioned a total of 9 personal obser-

vations concerning factors which they fett contributed to

post-secondary student retention.

marized in Table 1.

These responses are sum-

Subsequent to a student questionnaire revision, F,ron-

tier post-secondary counselling personner were contacted and

asked to provide a mailing list of students involved in

Frontier School Division's Post-Secondary Counsel_Iing pro-

gram. In addition, these counsellors were asked to provide

particular data and/or observations related to the student

population under study. 2

Based upon these responses, I5I post-secondary students

were identified as affiliates of Frontier's post-secondary

counselling program between L9B2 to L984" A total of 90

females and 6I males made up this population--an approximate

ratio of 3/2 (females/maIes).

An estimated 75-80 percent of these students hrere re-

ported as being of Native ancestry. The majority of ttrese

students were described as lvletis. ( rt was mentioned that

many treaty rndian students utilize their own counselling



38

}-EEDBACK

(Factors Contributing to

TAtsLE ]

REQUEST RESPONSES

Post-Secondary Student Retention)

Nature of Response Responses I Description of Responses
I

lrvo
I

l. Biographical
Factor

4 l.

2.

3.

parental support/pressure
(2 references)
education level-s of
parents
student language experi-
ence background (¡;. s.l-. )

2. Financial
Factor

I. financial
effective
ing

management vis.
student budget-

Factor past student performance
student knowledge of
post-secondary institu-
tÍon's rules, regulations
etc.

Acadenic

4" Socialization
Factor

t"
2.

student alienation in ner¡J
social setting
self reliance and/or
student independence

agencies such as the i4anitoba rndian Education Association.)

On the basis of theÍr community of origin, outlined in

Tabre 2, Frontíer post-secondary students came from various

communj-ties, rarge as well as small, and were scattered
("orimarify) throughout Northern I'fanitoba.

Tentatively and in terms of administrative area, it

appears that a fairly equal post-secondary particípation
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TABLE 2

POST-SECONDARY S'IUDENTS

COMMUNITY OF OR]GI¡TI

Administrati-ve Area Comnunity blo. of Students

Area I Brochet
Cross Lake
Gi llanr
P ikw i tone i
Thicket Portage
Wabowden

4
6
6
3
2

10

Area 2 Barrows
Duck Bay
Ebb and Flow
Grand Rapids
Crane River
úüaterhen

3
6
2

1B
1
6

Area 3 Berens RÍver
I,iatlteson Island
Norway House
Pine Dock
B i ssett
Wanipigow

7
3

IO
2
I

IB

Area 4 Sherr idon
Cormorant
Cranberry Portage
I'foose Lake

I
10
29

2

Other Bloodvein
I

I

I

'IOTALS 23 communities I5l students

Istudents affiliated
counselling program.

wíth Frontier post-secondary
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pattern of distribution has been established throughout the

division over the last four years.

Apparently such a pattern of equal distribution did not

exist with respect to student partici,oation in and. among the

post-secondary institutions. As Table 3 indicates, the

inajority of Frontier post-secondary students enrorled Ín

universities as opposed to other post-secondary institu-

tions.

TABLE 3

POST-SECONDARY STUDENT PROGR]\M

ENROLLMENT (1982 TO 1985)

Institutions hTo. of Students Percent

Universities
Community Colleges
Nursing Courses
Other (beauty
schools, etc " )

96
47

3
5

64
3t

2
)
J

TOTALS 151 r00

With respect to retention at the post-secondary leveI,

students invorved in Frontier's counserling program dropped

out at a rate of approximatety 34 percent over the last four
years. A reported 99 out of L52 students have either com-

preted their rorograms and/or continued their studies while

52 of 151 "dropped out early or completed only a year of a

2, 3, or 4 year program. "3
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Frontíer post-secondary counserling personnel reported

certain trends based u!Ðon years of personal observat.j-on of

student dropouts.4 These trends are risted as follows:
l-. there appears to be a critical ad3ustment period f.or

novice students enLering post-secondary lorograms. Many

students who drop out do so prior to Christmas in their
first termi

2. more students tend to drop out of college
(particularly l-0 month courses) as a result of

inflexibifityr program relevance and,for diminished

interest;

programs

program

student

3. students who make "last minute" decisions to enter a

post-secondary institution are more rÍkery to drop out than

those students who claim to have herd a commitment Lo go to

college or university for a lengthy period of time.

A summary of the post-secondary counsellor,s observa-

tions pertaining to specific factors which contribute to the

retention of Frontier post-secondary students can be re-
ported as follows:5

A: Financial Factors:

(1) Generally, students have had suf f icient funds ',to

cover the basics. " In addition, students did not have

sufficient sums of surplus capital to afford many ( if

any) luxuries.

(2) Student money ,oroblems !ùere manifest in many stu-
dents who would (could) not manage existing finances.
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Thrs problem was particularly evident among those stu-

dents who received large "lump sums" from Student Aid.
(3) Students were reluctant to borrow. In fact, money

vüas of ten loaned t oy given away to f amily anð,f or

friends. (SometÍmes in the form of expensive capital

goods such as major appliances" )

B.

(4) 95 to 99 percent of the students

ately abuse money but were hampered

management problems.

Academic Factors;

did not deliber-

by various money

compe-

diffi-

self-

stu-

(1) Few students applied for and/or received. acad.emrc

awards for excellence.

C"

(2) !i/hil-e most students could read and write

tently enough to "get 'I)y, " many students found

cul-ties communicating orally.

( 3 ) Personal factors such as interest,

confidence, and/or motivation have hampered many

dents' academic performance"

SocialízaLion Factors :

(f ) Frontier lriative students have re"oorted no acts of

overtr p€rsonal hostility or aggression committed

against themselves. However, covert remarks and/or

nuances have been reported on an intermittent basis.
(2) Frontier studentsr particularly Native students,

have either socialized among themselves or they have

chosen to remain reclusive.
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Prior to mailing the revised questionnaire to the sam-

ple in question, the mai]-ing list was revised to incor.oorate

an additional- 23 students who fit the criteria of this

study. This revision was based upon personal knowledge as

wel-I as consultations with officials from the Canada Employ-

ment Centre, Thompson Region"6

Post-Secondary Questionnaire Resul-ts

On April II, 1985 a total of L74 student questionnaires

al-ong with covering letters were nailed to Lo4 femare and 7o

male post-secondary students who were identified as formerry

registered in Frontier SchooI Division progra*s" 7 A letter

of thanks and/or reminder was mailed to the total sampre

approximately one month later on May 24, I9B5.B

Student participation in the survey to June 2L, l9B5 is

reported in Table 4"

TABLE 4

SUMMARY OF STUDE|\JT PARTICIPATION IN FRoNTIER

POS'I-SECONDARY STUDENT SURVEY

Nature of Response No Responses Percent

l. Completed questionnaires
2. Partially completed questíonnaires
3. Returned (address unknown)
4" \Io response

74
2

L2
86

42
I
7

50

TOTALS 174 r00
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Approximately 50 percent of the student questionnaires

I4/ere accounted f or in this survey" That is, 7 percent of

the questronnaires never reached their target while an addi-

tional 43 percent or 76 of the students provided data upon

which certain observations could be drawn.

The primary rourpose of conducting the student survey

was to describe factors which contribute to student reten-

tion. The method used to determine these factors was a

response comparison between students who had completed

and/or were continuing their post-secondary prograns and

post-secondary dropouts. Students were asked to declare

their attendance status in part one, question 7 of the

questionnaire in order to classify students accordingly.

Results of this student declaration are shown in Table 5.

On the basis of Tabl-e 5, a total of 44 or 58 percent. of

the respondents were classified as contj-nuing students while

32 or 42 percent of the respondents bJere classÍfied as

dropouts.

Pursuant to this study's purpose, an item-by-item com-

parison of continuing vs. dropout student responses was

conducted for each of the questions contained in parts one

through four of the questionnaire" These comparisons were

systematically organized. according to Lhe structure of the

student questionnaire and presented in the following ord.eri

t. BiographÍcal Data: "student History & Personal Data"

2" Student Finance Data; "Affording Your Wants & Need.s"
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TABLE 5

STUDENTS POST-SECONDARY ATTENDANC]I STÀTUS

(Student Responses to Question 7, Part I)

Student Declaration
l,To .

Responses
Student
Status

1.

2"

Still registered, continuing
pro9ram

Completed one program (entered a
different program)

35

9

Continuing

Continuíng

3 . ùr/i thdrawn
4 " vúithdrawn
5. Withdrawn

(wiIf return)
(never return)
( undecided )

24
6
2

Dropout
Dropout
Dropout

TOTAL 76

3.

4"

Student Academic Data: "Getting Through Your program"

Student Socialization Data: "Coping in a Different

Envi ronnent "

The arbitrary use of t0 percent differences in student

response data should caution the reader as to the defini-

tiveness of the observations reported in each of the fol-

lowing sections"

BÍographical Data:
"student History and Personal l)ata"

The comparison of student responses pertaining to bio-

graphical data included comparisons of specific responses

related to sex, a9ê, narítal status, number of dependents,

post-secondary institutions attended, Iengths of stay in
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roost-secondary institution, living accominodation and sources

of funding. other comparisons included, high school back-

ground, student personal supportr ðs well as student in-
vol-vement in extra-curricular activities"

Vüith respect to the sex of the respondents, Table 6

shows that proportionally, more males dropped out than

females.

TABLE 6

COMPAR]SON OF RESPONDEI.{TS BY SEX

Type of Student iviale FemaIe TotaIs

Continuing Students

Dropouts

AII

I2

t5

27

32

L6

4B

44

3l

75

Whil-e approximately 33 percent of the females sampled

in this study dropped out, 56 percent of the male population

eventually quit school. of particular note with respect to

the sex of the respondents in this study was that nearly

twice as many females (48) participated as males (27)"

As shown in Table 7, with the exception of age range,

dropouts and continuing student respondents appeared to be

roughJ-y the same age--the average age difference being only
.05 years.

Similar responses regarding marital status and number
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of dependents h/ere reported by both groups of students"

Tables B and 9 illustrate, continuing students as well

dropout respondents shared near identical personal fami

status and/or responsibitites.

TABLE 7

COMPARISON OF RESPONDENTS BY AGE

As

AS

1y

'Iype of Student Age Range Age Frequency Average Age

Continuing

Dropouts

AIl

1B-28

IB-2 3

rB-28

20

20

20

20"

20.

20"

3

25

3

TABL.II B

COMPARISON OF RESPOL{DENTS

BY I'{AR]TAL STATUS

( Percent )

Type of Student å Single å Married E Other

Cont ínurng

Dropout

With respect to the respondents' family status, the

number of single ,oarents found in both groups was worthy of

particular note" As reported, 5 continuing students as weII
as 5 dropouts stated that they had children. In both in-

B6

90

5

7

9

7
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the stu-s t.ances ,

dents wi

3 of the 5 respondents or 60 percent of

th children were single parents"

TABLE 9

COIVIPARISON OF RÞ]SPONDEI\TS

BY NO" DEPENDENTS

( Percent )

No of Children Z Continuing Students 3 Dropouts

0

I

2

3

89

9

2

0

B4

I3

3

0

r00

Attendance patterns at post-secondary inst.itutions lvere

not identical for continuing students and dropouts. Table to

irrustrates that a greater proportion of dropout respondents

(36 percent vs. 25 percent) attended correge while continu-

ing students were more likely to have attended university.

An inter-school comparison revealed that some post-

secondary institutions retained relatively more of this

study's respondents than others (as Table 1I illustrates).

Wíth respect to the specific universities attended, it
appeared that the university of t"lanÍtoba demonstrated the

best retention rate among this study's respondents (19 con-

Total
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TABLE IO

PERCENT COI"IPARISON OF POST-SECONDARY

II\TST I TUT I Otd AT'IEN DANCT;

Inst i tut ion ? Continuíng Students ? Dropouts

University

College

Other

73

25

2

TotaIs 100
I

I

I

r00

tinuing out of 20). The University of Winnipeg showed the

poorest retention rate as onry 3 of the l-1 respondents who

entered this instit.ution were continuing. This observation
must be taken with some caution, however, since L2 of the

students who entered the university of i"lanitoba reported

that they were registered in the ACCESS program--a support

program which was specifically designed to meet the needs of

\Tative students.

As compared with other colleges, Red River was by far

the most popular community college among the students who

participated in this study. rt attracted nore than 50

percent of the total number of respondents who elected to go

to college. When compared with other colleges, however, Red

River demonstrated the poorest proportional retentíon rate
(only 5 students continuing of the 13 who entered).

64

36

0
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TABLE II

INTER-INSTITUTION COMPARI SON

OF STU]]ETVT ATTBNDA}JCE

Inst i tut ions No. Continuing Students No" Dropouts Totals

n
i
V
ã
r
S

i
t
i
e
S

Manitoba

Winnipeg

Brandon

Other

L9

3

7

6

t
0

B

4

20

I1

t5

t0

562L35

C

o
I
I
e
g
e
Ð

Red River

K. C. C.

ACC

Other

5

4

2

I

o

3

I

0

13

7

3

I

IL2lz+
I

L2

I

Other Schools I

I

l-olr
I

TotaIs 334B Btl

lsome studenLs attended more than one institution.

Table L2 outlines the lengths of time that students

attended their respective post-secondary schools. Of no

great surprise is the fact that continuing students, on the

average, remained longer"
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TABLE 12

CG\.1PI\RTSON OF LENGTTTS O}- STAY AT

POS'I-SECONDARY ]I{STI UTIONS

I

levg. (nu¡. )
'I\pe of Student I fengtfr

I

Range of
Stay (nx¡. /Vr.)

I

Lengths of lNo. of Re-
Stay (nro" /W.) lspondents

I

Continuing l-5. 3 nos. 5 nos. to 4
yrs. 6 rnos.

5nos. -Iyr.
L-2yrs.
2-3yrs.
nrore than 3 yrs.

l5

9
L4

6

Dro¡nut B. 5 nos. I no. to 3 1rs" l-ess than 4 ¡i'os.
4 nps" to 1 yr.
L-2yrs.
nurre than 2 Ws.

II
7
B
6

a)

b)

Totals:
Continuing:

Dro¡routs:

When the lengths of stay data was examined two inter-

esting observations emergedt (f) just over one-third of the

respondents who dropped out of post-secondary institutions

did so in under 4 months (before Christmas in their first

year) and, (2) nearly one-half of the dropout respond.ents

had been in school for longer than one year before dropping

out.

A comparison of student J-iving situations while attend-

ing college or university (Table 13 ) revealed some distinct

drfferences between continuing student respondents and the

dropouts.

44

32
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TAtsLE 13

PERCENT COMPARISON OF STUDENT

LIVIT{G SITUATION

(Wfrite attending college or university)

Living Situation ? Continuing Students ? Dropouts

Renting (alone)
Shar ing
Pr ivate rlome
School Residence
With Relative
Other

27
30
T4
I6
11

2

IO
5B
IO
16

3
3

TotaI loo r00

As illustrated, nearly three times the proportion of

conLinuing students reported that they l-ived alone (27 vs.

l0 percent). At the same time twice the proportion of

dropouts (58 vs. 30 percent) shared accommodations. This

could signify that continuing students v\¡ere more independent

andf or self-reliant, however, the fact t.hat a greater pro-

portion of continuing students reported that they lived wÍth

a relative indicates a weakness in this observation.

An examination of Tables 14 to L6 further revealed some

distinct differences between the continuing student and the

dropout respondents.

Clearly dropout respondents had fewer sources of income

than the continuing student" For example, while 20 percent

of the conLinuing students reported having one source of
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TABLE 14

COI"IPARISON OF THE T{UMBER OF FUNDIT{G

SOURCES USED BY STUDELVTS

Dropouts
No. I z

I

20
25
30
l-B

7

TotaIs 44
I

I

I

too
I

I roo
I

TABLE 15

COMPARISOT OT' ACTUAL FUND]NG SOURCES

USED BY STUDENTS

(triumber of Continuing Students Respondents = 44
I'Jumber of Dropout Respondents = 30 )

No. of
Sources

Continuing Students
Ldo. I z

I

I
.)

')
J

4
5

9
1I
I3

TJ

3

r0
1I

7
t
I

33
37
24

3

3

l
I ^^IJU
I

Funding Source Continuing Students Using Dropouts Using

No. No. I

Savings
Parents
Student Aid
ACCESS
MMF Bursary
Scholarship
Part-time Vlork
Federal (r.e. ¡
Manpower
Other

52
50
4B
27
27
23
IB
1I

5
5

23
22
2L
L2
T2
t0

B

5
)
2

50
33
50
l0
23

3
3

30
0

t0

I5
10
l5

3
7
I
I
9
O

3
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TABLE 16

COI"IPARISON O}- PRINCIPAL SOURCES OF ]I\TCOIVIE

REPORTED BY STUDEL.JTS

Income Source Continuing Students Dropouts

Student Aid
ACCESS
Parents
Savings
Federal ( I.A. )
Part-time Work
Other

Totals

No. No. I

L2
L2

o

4
5
l
0

2B
2B
2L

9
L2

2
o

I2
3
2
3
B
0
3

3B
10

6
l0
26

0
l0

43 r00
I

I roo
I

I

I

I

31

income, 33 percent of

income source. Further,

nuing students reported

income sources, only 30

many sources.

the dropouts reported having one

while over 50 percent of the conti-

having between 3 to 5 dífferent

percent of the dropouts claimed as

Wrth respect to where students received their money, a

noticeably greater proportion of continuing students re-

ported that they; (f) would (could) rely on their parents

for money, (2 ) received assistance from the ACCESS program

(u. of i,f . ), (3 ) earned scholarships, and (4) received. an

income from part-time work.

In terms of the respondents' principal sources of in-

come, dropouts t.ended to be more reliant upon Student Aid

(provincial) and/or Department of Indian Affairs and North-
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ern Development (federal) funding than did continuing stu-

dents. In addition, continuing students relied more on

their parents for their lrrincipal source of income.

An examination of the response data shown in Tables 17

and l-B il-Iustrates that student retention in post-secondary

institutions may noL have been as dependent upon where

students received their high school educations as it was

upon how students performed while in high school.

In. terms of high school locations, -þoth continuing

students as well as dropouts shared similar high school

experiences. However, with respect to performance, continu-

ing students reported higher grade pornt averages (e.p.A.'s)

at both high school as weII as at the post-secondary level.

One striking observation concerning performance and the

dropout respondents tt¡as that while dropouts reported an

TABLE L7

COMPARISON OF LOCA'I]ONS OF STUDENTS'

FORMER HIGH SCHOOL ATTENDEI)

Location of High School Continuing Students Dropouts

No" No. I

Home Connuníty
Home Placement
Front ier ColJ-egiate
Other
Variety

'Iotals

27
9
5
U

3

6I
2L
1I

0
7

I6
6
3
3
3

5l
19
IO
IO
10

I

I

I

I

I

I

44 r00 3I 100
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A COMPARISON

SECONDARY

(Overal

,.IABLE IB

OF H]GH SCHOOL AND POST-

STUD¡INT PERFORI"ÍANCE

I Student Averages )

Institution Grade Continuing Students Dropouts

I No. Attained I Z I Uo. Attained I

High School A+
A
B
C
D
¡'

2
3

T4
13

2
0

I

U

^
L6

B
I
0

L4
55
2B

3
0

1/1Jî

32
30

4
0

CoLLegef Uni-
versity

A+
A
B
c
D
F

0
U

I9
2L

3
I

o
0

43
4B

7
2

0
0
5

IO
l_r

3

0
0

L7
34
3B
IO

Average High
School G. P.A.

Average Coltege/
University c. P.A.

2.95 2"79

2"32 1. 59

average G.P.A. which was insufficient for them to continue

in most post-secondary schools, the ma¡ority of dropouts (5f

percent) reported that they were passing their coursework.

Utitizing the extremities of the Lickert scale vis.

comlrining (totatling) extremely helpful responses with very

helpful and combining little help with no help at all re-

sponses, Table L9 reports student data pertaining to the
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amount of help and/or support that students received whil-e

attending coLlege f university"

TABLE 19

PERCEN'I' CCIVIPARTSON OF RESPONSES RE: SUPPORT/HEi,P

RECEIVIdD i^tHILE AT SCIICK)L

T\pe of Student å Student Response Support Source

Continuing
Students

87

44

==5b

n
42

-45

¡tul-
7
59

3l

55

27

24

48

Dropouts

helpful lhelp at alll
--t-t,

/ | q lparents
.,'' ll I z+ I

W retatives
--/ tlt - sz I

W friends
---'' 28 L---t L7 I

W highschoor
---/ 3L I 42 I ¡rersorrirel
W 

-colege/univer-

- rB --7--J --71 r-r<¡irtier posr-
,r"zal /zo I secondary

,/ l/ lcormsellors/'(l

lextremely + lnurderatelyl little
I

+ nol
arl I

A comparison of this data revealed salient differences

which were greater than I0 percent between continuing and

dropout student perceptions. These differences in percep-

tion vüere particularly evident in the reported amount of

support received frorn parents, relatives as werl as post-

secondary personnel. vühile continuing students were almost

unanimous about the support they received from parents (87

percent reported that parents were very to extremely help-

fut), dropout respondents r^/ere far less enthusiastic about
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the support that they received from home " Nearly half of

the dropouts were either ambivalent and/or unsatisfied that

their parents hiere helpful. Similar response trends for

continuing students and dropouts were also reported with

respect to help received from relatives as well as post-

secondary personnel.

Of particular note with respect to the student percep-

tions expressed in Table t9 was the observation that the

ma3ority of students in both groups felt that former high

school personnel were inoderately to not helpful at all. In

addition it appeared that the Frontier post-second.ary coun-

sellor was held in faÍrly high regard by both groups.

Table 20 illustrates student involvement in extra-

curricular activities while attending college and/or univer-

s ity.

!ühile approxÍmatety half of both student groups did not

get involved in any organized outside-school activities,

dropouts reported to be slightly more involved in at least

one club or more. A breakdown of these activities indicated

that s.oorts related clubs predominated among both groups and

that a,oproximately one-quarter of the clubs joined by both

continuing students as well as dropouts tended to be irTative

clubs.

Student !-inance Data;
"Affording Your Wants & Needs"

In part two of the questionnaíre, students were asked

to respond to a total of l0 questions which h/ere designed to
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TAT]LE 20

COMPARISON O}- EXTRA-CURRICULAR

STUDENT ACTIVITIES

(by Num-ber of Clubs Joined)

No. Clubs Joined Continuing Students Dropouts

No. LVo. I

U

I
2
3
4
5

24
L2

6
I
0
I

55
27
L4

2
0
2

50
43

7
U

0
0

L6
L4

2
0
0
0

Totals 100
I

I roo
I

examine 4 variables retated to student finance. The vari-

ables under study were, in order of appearance; (I) scarcity

of financial resources, (2) student financial managernent

skilI, (3) self-reliance as well as (4) the students' value

pertaining to education as an investment.

Student responses v{ere made on a Lickert.-type scale and

comparisons between continuing and dropout student results

were presented rn tabular fashion. For the purposes of

simpticity and clarity responses falling within the extremi-

ties of the scale were conbined (totatled).

With respect to scarcity of resources, Table 2L com-

pares student response frequencies for continuing students

as well as dropouts.

I

I

I

44
I

I

I

32
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CCI4PIIRTSOI{

SCARC]TY

OF

OF

TABIIT 2I

STUDE\]'I REJSF()IITSES T{E :

}-IT{ANCIAL RESOURCES

TYpe of
Student

I. Continuing
VS.

Dro¡rout

Student

No.
Somet Se
No. No.

Questionsmes
'o

4T

27

3l llfrife attending ccl-
Itege or university,
lr rra¿ enough fllcney.
I

2. Continuing
VS.

Dro¡nut

9

6

22
VS.
l9

II

10

26

33

22

l5

52

48

I

lI worried about h¡av-
ling enougn irÐney to
I tive.
I

3. Continuing
VS.

Dro¡nut

L7

4

39
VS.
45

20

L2

45

39

7

5

16

L6

I

lI could afford ttre
l "extra" things that
lI wanted.
I

Based upon student responses in questions 1 and 2, it

is evÍdent that the majority of students in both groups

generally felt that they had sufficient funds to meet their

basic "school" needs. Ttrere was, however, a slight tendency

for both groups to sometimes/usually/always worry about

having enough money to meet l¡asic personaÌ needs" In addi-

tion, both groups reported that they had sufficient surplus

capital to be able to afford "extras"--if not on a regular

basis at least sometimes. A slightty greater proportion of

the dropout respondents (45 vs. 39 percent ) felt that they

usually and/or always had extra money.

Observations concerning certain aspects of student

financial management skill can be drawn from Table 22"
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I'ABI,E 22

CO4PARTSON OF STUDMN' RESPONSES RE;

FINAÑCIAL MANAGHqEN]'I SKILL

'I\zpe of
Student

1. Continuing
vs"

Dro¡rout

Student
Sometrmes
No.l Z

Questions

25

t I ro
19

lI knew how much ncney
lf fraA coming in and
lwnere I spent it.
I

0

2. Continuing
VS.

Dropout

28

l5

65
vs.
4A

9

l0

2T

32

6

6

14

20

I

It ptanned ahead so
Ittrat I had enough
lnnney to last.
I

3. Continuing
VS.

Dro¡rcut

I ran out of ilþney.

A considerabte majority of students in both groups felt

that they could usually and/or always account for their

revenues and expenditures, however, dropouts reportecl that

they were less capable of budgeting. For example, while 65

percent of the contínuing students reported that they usual-

ly or always planned ahead, only 48 percent of the dropouts

made the same claim. At the same time, a pro,oortionally

greater number of dropouts (ZO vs. 14 percent ) reported that

they sel-dom if ever budgeted their money. The differences

in the students' will-ingness and/or ability to budget was

not reflected in student responses pertaining to exhausting

frnancial resources. Both groups claimed that they "ran out

of money" with a similar degree of frequency" Only about

l0

7

23
VS.
23

15

IO

35

3'2

1B

L4

42 I

I

45 I

I
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one-quarter of the students in both groups found themselves

]¡roke with any degree of regularity.

As Tabre 23 illustrates, there were sarient differences

in student responses between the two groups with respect to

self -rel-iance "

TABUE 23

COÙIPARTSON OF STUDENT RESrcNSES

IìE: SELF-RELIANCE

Tlrpe of l_ Student Res¡rcnses IStudent l lStudent lelways+tisu l euestions

I. Continuing
vs.

Dro¡rcut

2. Continuing
vs.

Dro¡:out

lI borrowed nu:ney
I from my farnily or
lrny friends.
I

14

A
=

33
vs.
13

l5

L4

35

45

L4

I3

32

42

3. Continuing
VS.

Dro¡:out

t0

9

23
VS.
29

9

al

2L

26

24

L4

56

45

I

lI needed financial
ladvice or help.
I

I

Al-most double the proportion of continuing students

reported that they usually or always "worked and earned.

enough money to get by" " In addition, whrle 71 percent of

the dropouts claimed that they seldom, if ever worked only

65 percent of the continuing students made the same claim.

A substantially greater proportion of continuing sLu-

dents reported that they usually or always borrowed money
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f rom f arni ry or f riends (33 vs. 13 percent ) . At the same

timer proportionatly more dropouts ctaimed that they serdom

if ever borrowed. money. rronically more continuing students

fert that they serdom, íf ever, needed financial advice or

help indicating perhaps that their relatively high rates of
borrowing were 3ustifiable and/or reasonabre. conversery,

while dropouts reported an aversion to borrowing, a sizabre

,oroportion of dropouts craimed that they usually and/or

always needed financial help.

The most strikrng "money mat,ter" comparison between

continuing and dropout student responses grew out of the

question rerated to the varue of t.he educational experience

as an investment.

Tabre 24 illustrates that whire continuing students

were nearly unanimous in believing that the cost of their

schooring was usuarry, if not arways, of personal benefit,

only 46 percent of the dropouts felt the same \n/ay" In
addition, more than twice the proportion of dropouts real-
ized rittre or no benefit at atr for their spent money.

Student Academics Data
"Getting Through your program"

In this part of the questionnaire ll questions were

in the following

learning ski11s,

learning experi-

clustered around four variables and asked

order; (f) student preparation, (2) student

(3) study habits, and (4) the value of the

ence to students.
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TJ\BLE 24

CrCL{PARISOT',1 OF STUDb\TI RESPONSES RE: \/AIflE

OF ÐGERIENCE AS AN INVESÏVtriItrT

T¡rpe of
Student

I. Continuing
VS.

Dropout

Student
Sometimes Sel-do¡r¡l-Iüever Questions
No.l Z No.
317 s lL2

r3

8l
vs.
46 25 29

I considered the
mcney I spent as an
investment in my
future.

Table 25 relates to those questions pertaining to stu-

dent preparation.

Vühile a similar pro.oortion of continuing students and

dropout respondents felt that they hJere well enough prepared

for the day-to-day life at coì-lege/uníversity, dropouts

tended to be more ambivalent about their prior knowledge in

the area of institutional expectations. In addition, twice

the proportion of continuing students felt that they were

not werr enough informed concerning the rules, regulations

and routines of the institutions they had entered.

With respect to their academic preparation, approxi-

mately one-half of the students from both groups felt that

they u¡ere well enough prepared to trandle the work at col-

Iege/university. The remaining dropouts tended to be more

ambivalent about their academic background ,oreparation "

However, continuing students were slightly more certain that

they hrere not academically well prepared.



65

TABLE 25

COIVIPARTSON OF STUD¡N'}- RESR]NSES

RE: STUDEI{T PREPARA{TION

T\rpe of

1. Continuing
VS.

Dro¡rcuts

I

Student Res¡ronses I

I

Student lagreerAgreel Neutral lStrongly Disagreel euestions

ll fnew enough about
vs. I ll llc,'cllege/wriversity

L2 lgg lt+l+S I O I f0 lrules,regulations
lç routines before
I coming.
I

2. Continuing
VS.

Dro¡nuts

20

L4

48
VS.
46

11

lo

26

32

t1

7

26

2L

I

lI was prepared well
lenough academically
Ito re abre to
Itrandte my college/
luniversity work.
I

3. Continuing
VS.

Dropouts

26

t5

60
VS.
Æ

6

T2

L4

39

It
Â

26

13

I

ll received adequate
laccurate inform-
lation about coI-
I lege/r:niversity
lfrom my high school
I teachers/crcr:nsel-
I tors "

I

Noticeably, greater proportions of continuing students

either agreed/strongly agreed (60 vs. 48 percent) or dis-

agreed/strongly disagreed (26 vs. l3 percent) ttrat they had

received adequate, accurate inforination about college/uni-

versity froin former high school personnel. Once again, a

larger pro"oortion of dropouts expressed their ambivalence

concerning the information that they had received in high

sctrool.
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vVith respect to learning skil-l-s r .Ðrorninent di f f erences

in response ldere reported by the th/o groups. This can be

observed in Table 26 "

TABI,E 26

COI\,IPARISON OF STLIDEIIf RESIÐT.ISES

RE: LEARNING SKILI,S

TlrPe of l- student Res¡nnses I

Student l lStudent lAlways+{Jsually I Sometimes lseldonrrllever I Ouestions

lI understood the
Itirings nq¿ instructors

3 lsaid as well as the
Ittrings I had to read.
I

l. Continuing
VS.

Dropout 2I
VS.
70 27

2. Continuing
VS.

Dropout

37

23

86
VS.
74

3

I

7

26

7

0

I

lr could
I and/or
lments.
I

write essays
term assign-

3. Continuing
VS.

Dro¡nut

20

t7

46
VS.
54

17

B

40

26

6

6

T4

20

I

lf fraA problems speak-
I ing, discussing or
lasking oral questions
lin class"
I

As shown, whire nearry arr of the continuing students
(BB percent) usuarly or always understood the materiar pre-

sented in their courses, only 70 percent of the dropouts

made this claim. Similar responses were reported with re-

spect to the completion of written assignments, however, a

few continuing students claimed that they had experienced

considerabl-e diff iculty with written work.

The greatest area of student difficulty experienced by
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both groups appeared to be in the area of oral ex,r:ression.

RoughJ-y one half of the respondents (overalr) claimed that
they usually/always had difficulty speaking in class. Drop-

outs expressed greater difficulty in this area than did

continuing students. However, at the other end of the

scal-e, dropouts stated ( in greater ,oroportions ) ttrat they

sel-dom if ever had difficulty with oral expression.

Table 27 ilrustrates that continuing students reported

better study habits overall than did dropouts.

TABTJE 27

COViPARTSON OF STUDE}TT RESPONSES

RE: STUDY HAts]TS

Tlpe of
Student

1. Continuing
VS.

Dro¡rcut

2. Continuing
VS.

Dropout

30 l12l40

Student
Somet imes I S e l-dontt-Never Questions

l'o¡
l ll ¡naintained a regu-

vs" llar study schedule.
30 I

30

22

70
VS.
7L

6

5

L4

L6

7

4

16

t3

lI had
I study
lnot be
l-

a place to
where I would
disturbed.

3. Continuing
vs.

Dropout

L7

7

39
VS.
23

9

IO

22

32

17

I4

39

45

It studied with people
Itat<ing the same
lclasses as I was.
I

4. Continuing
VS.

Dropout

L2

6

29
VS.
19

17

I6

42

52

L2

9

29

29

t-
lI asked for acadenic
ladvice or assistance.
i

I

As shownr greater proportions of continuing students
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said that. they usually/always; (I ) studied with peo,ole

taking the same classes, (2 ) maintained a regular study

schedule, and (3) asked for academic advice or assistance.

The maJoríty of students in both groups (approximately

70 percent) sinirarly claimed that they had a prace to study

where they would not be disturbed.

one interestíng observation pertaining to student study

habits r^Jas that nearry the same proportion of continuing

students as werr as dropouts (roughly 29 percent) stated
that they seldom if ever maintained a regurar study sctred-

ule "

i,Víth respect to the val-ue that students derived from

their learning experiences while at university and or col-

lege, Table 28 clearly illustrates that while the majority

of continuing students claimed to have learned thíngs that

will usually or always benefit them in later life, dropouts

by-and-large are far more skeptical about the value of their

learning experiences.

TABI,E 28

CC){vIPARTSON OF STUD}NTI RESPOL.TTSES RE;

\TAI.IJE OF I,EARN]NG Ð(PERIENCES

'$pe of I student Responses I

student l l euestions

1. Continuing
vs.

Dropout

lffre ttrings f learned
vs. I I I I linschoolwillbene-L4 I +g ltzl+zl z I e lfitmeintarertife"



69

Student Social:-zation Data;
"Coping in a D j- f f erent Environment "

The last part of the student questionnaire contained 11

questions which þJere designed to describe 4 variabres inclu-

ding; (f) student interactions, (2) security, (3) student

alienation, as well as (4) changes in student att.itudes.

Tabl-e 29 reporLs student responses which dealt with

student interactions during their stay at college/universi-

ty.

Student responses concerned with their social interac-

tions can be viewed within the context of bonding. An

examination of these responses shows that certain observa-

trons can be made. Referring to the student responses rnade

in questions one through four, all students established some

bonds within their respective school communities as well as

the community at large " Almost 50 percent of the students

clained to have developed new social bonds within the trTative

comnunity and, in addition, the vast majority (alnost 90

percent ) of students craimed to have inaintained strong ties

with their home communities.

Particular observations related to a comparison of

continuing student interactions and dropout interactions can

al-so be made from student reports. For example, with re-

spect to student participation in college or university

social functions, relatively more dropouts reported that

they usually or always attended such events. On the ottrer
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hand, a larger pro,rrort.ion of continuing students stated that

they sefdom if ever attended such social functions"

TABLE 29

CCI4PARTSON OF STUDEITI RESIÐNSES

RE: STIIDEN-T IIVIERACIIONS

'[pe of I student Responses
Student IStudent lAtways+usuallylsomeùimeslseIffiverl Ouestions

lI attended activities
land/or events spon-

29 lsored by college/uni-
lversity groups"
I

1. Continuing
VS.

Dropout L2
VS.
39 IO

2. Continuing
VS.

Dro¡nut

L2

9

27
VS.
30

20

t0

46

32

12

L2

27

39

I

ll,r¡frile going to school
lI went to different
lplaces ( festivals, etc)
l

3. Continuing
VS.

Dro¡nut

I9

L4

45
VS.
48

T4

IO

33

34

9

5

22

I8

I

It¿¡rire going
lI nnde new
lwithin Ee
lcrcmmunity"
I

to school
contacts
natíve

4. Continuing
VS.

Dropout

38

27

87
VS.
BB

5

2

I1

6

2

6

I
t_ -It l(ept. ln
I tamiry *
lry "home
I

touch with
friends froin
towrì. "

5. Continuing
VS.

Dro¡nut

I spent time alone.

The implication that perhaps dropout.s tended to -þe more

gregarious than coniinuing students was support.ed by student

reports concerning time spent alone. i¡.lhile nearly twice the

proportion (g+ vs. 19 percent) of continuing students re-

15

6

34
VS.
L9

'27

l9

62

66

2

6

4l
I

20 1

I
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ported that they usually and/or always spent time alone. A

far greater proportion of dropouts (2O vs. 4 percent)

cl-aimed that they were seldom if ever alone.

Table 30 reports student responses to questions that

related to students' personal security.

TABIIE 30

C:OÙ,IPARISON OF STUDET\.I RESR)NSES

RE: STUDEIi'f PtIRSONAL SECURI'IY

\pe of
Student

1. Continuing
VS.

Dro¡nut

2. Continuing
VS.

Dro¡>out

Student

lvo. No.
Questions

lI dealt with issues
lor problems by my-
I self.
I

t6

26

3r

l6

59
VS.
5t

l15 34 I

L4ll

9

6

35

22

20

2

5

5

L7

ll knew what to do or
lwhere to go when I
Iteft threatened or
lin danger.
I

In terms of ,oersonal problem solving, a slightly great-

er proportion of continuing students reported that they

usually/always solved their own problems and, at the same

time a greater proportron of dropouts cl_aimed that they

sel-dom if ever deal-t with their own problems personally.

Vüith respect to self-protection and/or deating lvith
threatenÍng situations, continuing students stated that they

usually/always knew what to do in greater proportion (63 vs.

53 percent) than dropouts" A notably larger proportion of
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dropouts reported that they seldom if ever knew what to do

if confronted with danger.

Student alienation was measured Ín terms of student

feelings of discomfort and.for lack of control in social

situations. Tabre 3l irrustrates student responses pertain-

ing to these feelings of. alienation"

TABLE 3I

COI'ÍPARTSON OF S'IUDEIII RESPONSES

RE: ALIENAIION

'I\rpe of
Student

1. Continuing
VS.

Dro¡:out

Student
Sometimes Sel-dofi-l'{ever Questions

No.
lL7l40 20 l+eL2

VS.
10 IO 1B32 5B

lf iret people who said
lor did things that
lmade rne feel uncom-
I fortable.
I

2. Continuing
VS.

Dro¡nut

0

U

0
vs.

0

I3

5

30

L6

31

26

70

84

I

lf nret people who were
lopenly hostile or
laggressive with me.
I

3. Continuing
vs.

Dro¡:out

3

aJ

7
VS.
t0

18

t1

4L

37

23

T6

52

53

I

lf teft as if I had no
lcontrol over what was
lgoing on arormd. me.
I

Proportionally, continuing students reported more fre-

quent encounters with uncomfortable situations than did

dropouts" In addition, they stated that they were confron-

ted by more open hostility and/or aggression" In fact,

while neither continuing students nor dropouts encountered

hostitity on a reguJ-ar basis (usual-Iy/always), almost twice
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the proportion of continuing students (gO vs. 16 percent)

claimed that they sometimes ran into these situations.

!úith respect to feelings of control, dropouts reported

a slightly greater tendency towards Iack of anð,for no con-

trol in social situations. OveralI, however, approximately

one hal-f of both groups of students reported that they

seldom if ever felt as if they had no control over what was

going on around them.

Changes in student attitudes whil-e at college anð,f or

university was the J-ast variable measured in this question-

naire. Table 32 illustrates these student responses.

TABLE 32

COMPARTSON OF S'ruDELVI RESPONSES RE:

CFIALVGES IT\T STUDENI' AMITUDES

Tlpe of
Student

1. Continuing
VS.

Dro¡nut

No"
Questions

No.l Z No.
BIlBI I O lBy attending college/36

IB

82
vs.
64 l0 36

0

0
luniversity, my feel-

0 I ings about meeting
lnew people a seeing
lnew places r^rere
laltered in a healthy
l¡nsitive way.
I

Dramatic differences in personal growth were reported
by contínuing students and dropout respondents. l.IearIy all

of the continuing students (82 percent) stated that their

feelings about meeting new people and seeing new places were
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usually/always altered in a positive t{ay.

of the dropouts made this same claim.

Only 64 percent

Of particular note was that no students report.ed that

they seldom, if ever felt that there feelings were altered

in a positive way. This indicates a certain amount of

growth was experienced by aII students.
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CHAPTER FOUR

Through an analysis of the collected data, this chapter

will determine some of the factors which have contributed to

the retention of post-secondary students formerly of Fron-

tier School Division.

Where applicable,. this analysis wí1t incorporate; (I)

relevant observations and/or conclusions made in previous

studies¡ (2) preliminary questionnaire findingsi as weIl as

(3) pertinent results obtained in the student questionnaire.

Selected anecdotes which were volunteered by students

throughout the questionnaire will also be presented to iIIu-

minate the findings discussed in this chapter "

This chapter will be divided into five sections in-

cluding: (I) an overall analysis of questionnaire respondent

data ì (2 ) niographical factors which have contributed to

respondent retention; (3) financial factors; (4) academic

factorsi as well as (5) the socialization factors which have

contributed to post-secondary retention among the former

Frontier students who participated in this study"

At this point, it ought to be stressed that the purpose

of this analysis is not to determine causality but rather to
describe results. Consequently, any conclusions developed

pertaining to the factors which contribute to post-secondary



76

student retention are intended to be suggestive rather than

normative.

Analysis of Respondent Data

As reported, a total of 76 Frontier post-secondary

students or 43 percent of the total students surveyed re-

sponded to the questionnaire. This less than ideal partici-

,rcation rate was probabry due to inappropriate mailing dates

(aprif Il and May 24, l9B5) chosen for the student question-

naires and/or the student reminders respectively" Evidently

these dates coíncided with the examination schedules and/or

course completion dates for most colleges and universities.

understandably the majority of the students surveyed were

preoccupied at this time and likely unwilling and/or unable

to participate"

Nevertheless¡ ârr examination of the respondent data

indicated that the students who participated in this study

represented a reasonable cross-section of the overall popu-

ration surveyed. For example, according to Frontíer post-

secondary personnel, approximately 60 percent of the

students affiriated with Frontier's post-secondary counsel--

ling program betv¡een L982 to 1984 were female. In this

study, a comparable 64 percent of the respondents \¡Iere

female. In addition, a drop-out rate of 34 percent was

re"oorted among all FrontÍer post-secondary students--in this

study approximaLeLy 42 percent of the respondents were drop-

outs.
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!'inally, and with respect to the community of origin,

Frontier reported that ,oost-secondary students invorved ín

their lorograrn came from communities which were scattered

throughout the province indicating that these students expe-

rienced varied schooting backgrounds. Respondents who

partici.oated in this study also reported that they had

exloerienced a variety of school-ing backgrounds inctuding;

attending high schoors located in their home communities,

home placement, attending Frontier Collegiate fnstituter äs

werl as attending other residentiar schoor settings such as

'Ieulon.

!{ith respect to the overall response comparisons which

were throughout ,oarts two through four of the questionnaire,

radical differences between continuing students and dropouts

seldom occurred. Cautíon must therefore be exercised when

attaching significance to the differences.

Biographical Factors and Post-Secondary Retention

Based upon salient differences, as noted in a compari-

son of responses between continuing students and dropouts in
Chapter Three, the following Ìoiographical factors were found

to contribute to retention among former Frontier students

who attended college and/or university:

(1) the sex of the student;
(2) the post-secondary rÐrogram as weII as institution

attended;

(3) student's living situation while attending col-
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(5)
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lege/uni vers i ty;
sources of student income;

student's grade point average (epa) at high school

as weII as college/universit.y; and

the amount of support received while attendiirg

college/university from parents, relatives and.for

.oost-secondary personnel .

(6)

Pertaining to the sex of. Frontier post-secondary stu-

dents, nearly twice the proportion of male students dropped

out of post-secondary institutions as females. This drop-

out tendency among males hJas also evident among Frontier

high school- students who were reported by Lee as traving left

high school early to enter the workforce.I The possibility

that ord patterns had re-emerged at the post-secondary rever

and that more males quit college or university to return

home to work was considered" However, given the empÌoyment

sítualion in most Frontier communities, this was not likely
the case. Exact reasons for the inordinate number of mares

who quit ,oost-secondary programs were Ief t to f uture

research.

A superficial comparison of the post-secondary programs

taken by the respondents indÍcated that Frontier post-

secondary students were rnore likety to drop-out of college

than university" This confirmed preliminary observations

made by Frontier counselling personnel who claimed that the

reason for this trend related to the relative inftexibility
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of the college progranming structure as compared with the

nore flexible university programming structure. A careful

examination of student retention at college versus universi-

ty uncovered additional explanations for the trends likely

experienced by the students involved in this study" For

example¡ âfl examination of the specific institutions at-

tended by Frontier post-secondary students revealed that the

University of Winnipeg experienced a higher l¡rontier student

drop-out rate than any other college attended by the re-

spondents. Further, while the majority of the respondents

attending the university of l"ianitoba were continuing, they

\^/ere mainly participants of the ACCESS prograrn which pro-

vided these students with financial, academic and/or social

supports. In other words, while program inflexrbility rnay

have been a reason for college students to withdraw frorn

schoolr program supports may have been a reason for some

students to remain in a post-secondary ínstitution.

Indeed, this contention

ACCESS student who stated:

was upheld by at least one

f was very lucky in that the ACCESS program is a
very supportive group. The students help each
other a great deal. I doubt if I would have
succeeded if I hadn't have (sic.) had this sup-
port.

While the overall importance of student supports wiII

be discussed in more depth later, support received from

post-secondary personnel was reported to be a contributing

factor to student retention in this study--approximately
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t.wice the proportion of continuing students felt that col-
lege/university personnel were extremelyfvery helpful.
Dropouts reported relatively Iittle support from same.

lVhether or not a student wouldt or coul-d, live alone

also contributed to the retenLion of the students involved

in this study. Ttrere r/üas a distinct tendency among the

dropouts to share accommodations. By and large continuing

students re,oorted that they lived by themselves. There were

likeIy a number of explanations for this phenomenon, inc.l_ud-

ing a host of social inferences. However, student responses

pertaíning to financial sources provided clues to a tangible

rationale.

Continuing students received money from their parents

more frequently, they hefd more part-time jobs, they were

involved in more support-related programs (ACCESS) and they

received more scholarships. In short, continuing students

re,oorted a greater degree of personal financial security

andfor independence" The attainment of which was probably a

manifestation of the continuing students' opportunity and/or

capacity for self-reliance " Viewed within this context,

post-secondary retention factors pertaining to bhe living

situations of former Frontier students as welI as their

sources of income were inexorably linked to student indepen-

dence and/or sel-f-reliance.

The contention advanced

contributes to student retent

the Iiterature that GPA

was tentatively reaffirmed

1n

ron
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in this study. Dropouts reported a tendency to maintain

lower grade poÍnt averages while attending high school as

well as at coJ-lege or university" Any direct relationship

between failing grades and student retention was not estab-

lished due to the fact that sone continuing students re-

ported looor (faíling) grade point averages whiIe, ât the

same time, some dropouts reported passing grades at both

levels of their schooling.

An examination of lengths of stay responses in concert

with student GPA reports revea.l-ed that many dropouts ap-

peared to be progressing through their ,oost-secondary pro-

grams at a satisfactory pace indicating that conditions

other than student performance at the post-secondary level

perpetrated studenL withdrawals from school. Based upon

student anecdotes such as those reported below, Lee's obser-

vations pertaíning to low graduation expectations2 as wel-I

as Cochrane, Sealey and Kirkness' "failure syndrome"3 were

respectively considered as plausible explanations for this

drop-out phenomenon:

Al-l- I have to say is that , íf students do decide
to go Lo college or university they should take
time out to really think about their decision. I
didn' t.

and;

I was f ked [defeated?], right from the startl!
But, I'ñ-not giving up, this Liine I'Il make it"

With respect to student retention and support received

by students white attending college/university, the aspect
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of support. received from post-secondary personnel has al-

ready been discussed in some detail. Additional support

factors whích contributed to student retention included

support received from parents as well as support from rela-

tives. Contínuíng students generally reported that they

received a great deal of support from parents and relatives

while dropouts had a tendency to state that they received

little or no help from same. The specific naLure of parent-

aI and/or family support uras not solicited therefore pre-

viously mentioned observations concerning "the ed.ucational

backgrounds of parents"4 and/or "pressure from home"5 eluded

this study. However, there was an apparent relationshíp

reported between ( lack of ) parental support and student

income sources. Lee's observations concerning the socio-

economic backgrounds of parents were, in part, confirmed ìcy

this study.6 Retatively few dropouts reported their parents

as a source of income--even fewer dropouts reported parents

as a principal income source. Continuing students would

(could) clearly rely more heavily on their parents (fani-

lies) for, ât least, financial support.

Due to the fact that continuing students as well as

dropouts re,oorted similar, if not identical, responses to

certain questions, it ap.oeared that the following biographi-

cal factors did not contribute to student retention:
(t ) student's a9e;

(2) marital statusi
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(3) number of dependents;

(4) l-ocatíon of former high school;

( 5 ) the amount of support Lhe student received from

friends, high school personnel and/or Frontier

counsellors; as well âsr

( 6 ) the number of teans or clubs joined by a student.

Regarding êgê, marital staLus and numT:er of dependents,

previous studies by Jeanotte, T girnieB and Loughtong have

inplied that an increase in student responsibilities as

manifested in these factors had a tendency to foster im-

proved student retention. This study did not confirm this

contention" In fact, with respect to the number of depen-

dents clained by students, the added responsibifities of

children, in at l-east two cases, hampered the students'

ability to continue. Consider the following remarks made by

studenLs who withdrew:

l{hile I was attendíng college I was waiting for
the birth of a child which was born in January.
So I wasn't able to pass some courses because of
the tine I took of ( sic. ) of school.

and;

I went to school all year but the last month of
classes I did not attend because I could not find
a reliable babysitter" However I am stiII writing
my finals.

Of particular note

received from Frontier

conLinuing students as

strongr positive support.

regarding the amount of support

post-secondary counsellors, both

well as dropouts reported equally

received from same. The fact that
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this was not a factor which contrilcuted to student retention

indicated that while Frontier post-secondary counsel_lors

affected student attitudes, they dÍd not necessarily infl-u-

ence student behaviors. Comparably post-secondary person-

nel, affiliated directly wíth the institutions, had a

greater (positive and/or negative) influence on student

behavior and,for student decisions pertaining to continuing

or quitting school.

Financiar Factors and Post-secondary student Retention

The following financial factors r^rere found to contri-

bute to student retention among post-secondary respondents

who were formerly Frontier students;
(1) financial management skiII, particularly student,s

willingness and/or ability to budget;

(2) monetary self-reliance and/or student ability to

secure a diversity of income sourcesi

(3) student perceptions of the value of their educa-

tion as an investment.

V,iith res,oect to student management skiIIs, nearly a1l

of the students demonstrated that they were somewtraL cogni-

zant of the need to regulate their .oersonal f inances--

approximately B0 percent of both groups claimed that they

could account for their revenues and ex,oend.iLures. The

critical factor which contributed to student retention was

not the students' revel of awareness concerning the need. fot
money management but rather their willingness and/or ability
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to consistently practise effective management t.echniques

such as budgeting. As an example ot this claim, consider

the following remarks made by a dropout and a continuing

student respectively:

As a lst year student and leaving a small communi-
ty, receiving so much money at one time was sort
of a shock" I tried a budgeting system but failed
to stick with it.

and;

I made a budget for my money at the beginning of
t.he year and usually stuck to it. I did f ind,
however, that there were a few things which I
didn't plan for. All my basic necessities hrere
taken care of as a priority. The extras can okay,
but I had to cut down on them near the end of the
year.

There were a number of anecdotes volunteered by stu-

dents which Índicated the nature of their expenditures, but

these responses did not reflect any pattern which could be

deemed as a function of cultural conditioning" Prior claims

made by Ùloore-Eyma¡10 pertaíning to such patterns were not

totally substantiated in this study" However, students who

did rernark on their personal expenditure generally stated

t.hat they had s,oent inordinate amounts of money on social

pursuits such as "drinking with friends"--one student re-

marked that "drinking" was a particular ,oroblem among his

f ellow (trtative ) students.

Among the financial factors which contributed to stu-

dent retention was the students' ability to secure a variety

of income sources either through working and/or borrowing

from parents. As reported earlier, continuing students
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to secure far more sources of income than did the

dropouts" RefIecting on the conLinuing student "economicsr "

one student reported the following two-year "balance sheet":

I worked every summer since I was L2 yrs. old.
lst year university I spent $6,500 i ç4,500 was my
own, the rest was my parents. The second year was
about the same" $5,000 was my own.

Dropouts reported that they tended to be dependent upon

one (fixed) income source and that they would and/or could

not borrow money fron fanily or friends. To a certain

extent, this indicated that. dropouts þ¡ere less self-retiant.

That is they b/ere Iess willing and/or able to acquire per-

sonal income alternatives. Verification of this conclusion

was derived fron the tendency for dropouts to report a

greater need for financial advice and/or assistance.

The perceived investment value that students derived

from their education was clearly a factor which conLributed

to student retention. Continuing students stat.ed decisively

that they had derived personal benefits from their educa-

tional investment while dropouts were far l-ess comnitted to

this belief" This tendency could have reflected the drop-

outs' anxiety and/or level of frustration concerning their

experiences with money whire attending school-" on the other

hand, it could have reflected the dropouts' lack of firm

commitment to success at college/university "at any cost.,'

The financial factor which dÍd not contribute to stu-

dent retention vJas scarcity of financial resources. Both

groups of students claimed that they generally received
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sufficient funds to meet basíc educational costs, satisfy

personal needs as weII as meet occasional wants.

Certain anomalies pertaining to levels of fundíng as

well as funding distribution were reported by a number of

students w}.o derived their incomes from various student

agencies. For example, students who relied u.Ðon the ACCESS

program for funds re,oorted that they received greater Ín-

comes (as high as $I2,000 per annum) from this agency than

students who acquired funds from either Student Aid or

Indian Affairs. In addition, while students reported that

they received monthly disbursements from ACCESS as well as

Indian Affairs, Student Aid was awarded on a biannual 'Joasis.

Few ACCESS students re"oorted complaints with their funding

arrangements. Some Student Aid/Indian Affairs recipients

remarked that they received inadequate funding and,for that

they desired more frequent funding disbursements. Jeanot-

te's contention that continuing students tended to prefer

large block sums of money to manage over a long period of

timell was not confirmed in this study.

Academic Faciors and Post-Secondary Retention

The following academic factors were found to contribute

to student retention:

(f) student preparation and/or orientation to col-

lege/university rules, regulations and routines,"

12) student ability to comprehend spoken and/or writ.-

ten materials;
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(3) student ability to write;
(4) student study habits related to maintenance of a

regular study schedule, cooperative study as weIl

(5)

as seeking academic assistancei and

student perceptions concerning the value of their

educational experrences.

liihile comparable proportions of continuing students as

weII as dro.oouts claimed that they knew enough about the

rules, regulations and routines prior to entering their

respective .oost-secondary institutions, dropouts expressed a

greater tendency tc¡wards ambivalence. Further, dropouts

could not definitely state whether or not they had acquired

such knowledge (or lack of it) from their former high

school. This indicated that either dropouts were not fully

conversant with the "day-to-day business" of the post-

secondary institutions thaL they attended or that they had

not received any degree of memorable instruction regarding

such matters. In any case, continuing students reported a

higher degree of certainty hrith respect to their preparation

indicating (at least) tnat they were ar^iare of the expecta-

tions being placed upon them. To illustrate this point, one

continuÍng student made the following remark,"

i{igh school did not equip me with the knowledge to
get through my program or to deal with people and
situations that I encountered, houlever, because I
was soon aware of my disadvantage I taught myself
these skills in (sic.) Iong hours of work,

Commensurate with the concerns ex,oressed in the litera-
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ture by Patto¡rl2 and Loughtonl3 as well as concerns expres-

sed by respondents in this study's preliminary questionnaire

survey, facility with spoken and written English appeared to

contribute to student retention. Dro,nouts reported a great-

er tendency to experience difficulties in oral- and written

comprehension--they also stated that they had relatively

nore trouble wíth written expression than did continuing

students. The possibilíty that the communication probrems

experienced by Frontier students in post-secondary settings

may have gone beyond facility with the English language was

introduced by one continuing student who stated;

At times classes can be stressful and difficult
depending upon degree of Icoursel difficult.y"
Professors demands vary with each course so should
your attention and efforts. Also due to tech-
niques, Ianguage or communication problems of
having a foreign Prof. you may have even more
understanding and comprehinsive (sic. ) problems.

In their command of the English language, some students

likety experienced difficulties with comprehension and/or

written work as a result of ignorance concerning the expec-

tations being placed upon them. This possibility, however,

remained untested in this study.

Study habits contributed to student retention insofar

as continuing students re,oorted a greater tendency to: (1)

maintain a regular study schedule ì (2 ) study with others

taking the same courses; and (3) seek academic advice and/or

assistance on a more frequent basis. i{ith respect to the

former, there r^¡as a sizable proportion of students in both
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groups who seldom, if ever, kept a regular study schedule

(approximately 30 percent). An examination of student anec-

dotes pertaining to this matter showed that some of t.he

continuing students v¡ho feII into this category claimed that

while they found it. difficult to regularly budget theÍr

study titne, they did "what they had to--when they had to."

On the other hand, a few dropouts reported that they often

sacrificed their academic responsibilities to social commit-

ments.

With respect to seeking academic advice or assistance,

continuing students had a greater tendency to seek academic

help on a more regular basis. While the source of academic

assistance was assumed to be reIíab1e and,for constructive,

the following student anecdote illustrated that some stu-

dents felt that they had no alternaLive but to seek out

academic advice in the wrong places:

A Frontier student, I find really has no one to
turn to in university such as a counsellor Lor
academic advice so concerns are usually addressed
at my friends (sic.) and sometimes they are not
f uIIy expJ-ained.

Student reluctance to discuss academic problems with

post-secondary personnel may have been a function of any

number of variables including (as above) tack of knowledge

concerning available supports. As indicated by the follow-

itg, however, student reluctance to seek out academic assis-

tance may have also been a function of learned behavior:
lirihen you need help, the profs wiII ALI,\IAYS help. I
was taught you are only a number ffi---üñiversity,



9L

but that's not true, they'l} help if you need it,
but you' 11 have to ask "

Student perceptions of the value of their educational

exrr:eriences contributed to student retention. Continuing

students reported, with far greater frequency than dropouts,

that they felt what they had learned in college/university

v'Jas relevant to their lif e pursuits. This appeared to

concur with observations made by Frontier personnet who

stated that one of the reasons that students dropped out of

programs was that they often sinply lost interest" Ap-

parently, this struggle to maintain interest and/or derive

relevance from post-secondary programs was also experienced

by some continuing students as well-. For exam1cle, one

contínuing student reported:

The biggest problem LII encountered was people
thought that what h/as being taught was a lot of
"bulls t" . but it takes time, work and
dedicaE-ion "

The following academic factors did not contribute to

student retention among the respondents;

(I) student academic preparation;

(2) the ability to speak orally in classi and

( 3 ) having a place to conduct uninterrupted study"

Almost half oL both student groups reported that they

h/ere prepared well enough academically to handle post-

secondary schoolwork, thus conf irming ,r:revj-ous contentions

in the literature as weil as observaiions made by Frontier

post-secondary counsel]ing personnel- GeneralIy, students
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felt reasonably confident that they had the academic ability

to succeed.

About half of both groups of students re,oorLed similar

problems with speal<Íng orally in class" Vilhether this ten-

dency was a reflection of student introversíon and/or lack

of language capability must be left to speculation at this

time" Apparently, however, the witlingness and/or ability

to speak orally in class did not insure student success as a

slightly greater proportion of dropouts stated that they

seldom, if ever, experienced this problem.

Continuing students as well as dropouts reported near

identical access to places where they could conduct uninter-

rupted study--the rna jority of students (70 percent) stated

that they had access to such a location. Evidently know-

ledge concernÍng the availability of good study places did

not escape either group; one must assume that the construc-

tive use of same did.

Socialization Factors and Post-Secondary Retention

The socialization factors which contributed to student

retention in this study were;

(1) the amount of student time spent socializing rela-

tive to time spent alonei

{2) student self-security;

(3) student co,oing in alienating situationsi and

(4) personal growth of student.
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Dramatic differences in percent student response ex-

isted betv¡een continuing students and dro.oouts with res.oect

to aspects of their social interaction while attending

school: (I) time spent attending socials, sporting events,

et cetera; and (2) time spent alone. ir{hite dropouts had a

greater tendency to attend such socíal events on a more

regular basis, continuing students reported that they were

more likely to spend time alone. The implication was quite

obvious--dropouts tended to be more gregarious than continu-

ing students. Wíthín the context of the previous student

academic reports related to the amount of tirne spent

st.udying, continuing students likely spent more time alone

to concentrate on their school endeavors while dropouts were

more likely to sacrifice study tine for social activities.

An additional poínt pertaining to student interaction

emerged as a result of an examination of student anecdotes

which reveared that some students felt the pressure and/or

the need to socialize. That is, the anxÍety induced by the

act of reaving home, coupled with the stress associated with

social distance fostered the need for social interaction in

some students. As one continuing student re.oorted;

Even if one is anxious to l-eave hoine and not
return to their community (because they usually
hate their own conmunity) they will find them-
selves alone in a big city with only a few friends
around. So it is important to keep in contact
with friends and go out with them now and then.
The worst thing 'uo do is isolate yourself fron
family and friends. I know a few who quit because
the city "got to them. "
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This conf irmed 1:revious observations reported by ir{oore-

Eymanl4 who discussed the isolation that many Allcerta irTative

students experienced when they came to the University of

calgary. This study demonstrated that continuing students

could contror and/or curb this need for sociar interaction

in that they reported spending more time alone than drop-

outs.

No doubt, many students involved in this study experi-

enced some degree of estrangement in a nei^¡ environment,

however, continuing students tended to show a greater degree

of self-security than dropouts" That is, continuing stu-

dents re"oorted a slightly greater tendency to deal with

their own problems and they appeared to know what to do when

confronted by threats or danger. InterestingJ_y enough this
may have been as a result of continuing students confronting

situations of this nature on a more frequent basis.

For example, in a comparison of responses related to:
(1) meeting "people who said or did things that made me feel

uncomfortable"; as well as (2) meeting "people who hJere

openly hostile or aggresive with me, " continuing students

reported that they confronted these situations more fre-
quently than did dro,oouts. The fact that continuing stu-

dents stayed longer could logically explain this phenomenon.

However, not knowing the precise nature of the reported

hostifity and/or aggression committed onto these students

begs a controversy.
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As stated in the preliminary f indings re,oorted earlier

in this study, students have not reported such (hostile)

incidents to Frontier post-secondary counselling personnel.

They have obviously chosen means other than these counsel-

lors to deal with these types of situations which have

occurred with notable degrees of frequency. Assuming that

dealing with uncomfortable and/or threatening situations

involves personal coping strategies, it was concluded that

continuing students possessed more effective means of coping

with alienating situations than did dro,rcouts.

fn terms ot "oersonal growth, continuing students re-

ported a tar greater tendency to experience positive changes

in their overall "h/orId" outlook--dropouts tended to be more

ambivalent about the value of their experiences. Thís

"worId view" could have developed among continuing students

in concert with certain knowledge acquired through their

persistence with coping in a new environment. Examples of

this kind of "growth process" were reflected in the foltow-

ing remark made by a continuing student:

I have learned that pre judice is a social j.nferi-
ority complex. I trave learned to deal with it.

This emergent "worId view" coul-d also have developed as

a resul-t of the students' prior disposition towards personal

change as in the following continuing student's case:

It was very easy for me to adjust to the change
L^^^,-^^ T 

-^^f.: -^l .-l^^* T -! r ,-LL-r ¡ - ----^-'^-.ÀJcUdLlÞc -L Icd.IIZc(t WIIeII I 5uctl- LCLI L l-IlctLJ I WctIILe)(l
the change. I also feel- I needed a new environ-
ment to widen my views and feelings about my
future.
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In any case, learning through coping and,for personal

pre-disposition towards change, it was evident that the

students' perce,otion of their ,oersonal growth while attend-

ing college/ university contributed to student retention.

sociarization factors which did not contribute to stu-

dent retention in this study inctuded;
(r) making new contacts in the lrTative community and/or

maintaining contacts with home; and

(2) student lack of control Ín social settings.

Both student groups reported that. they generally deve-

roped new contacts within the Native community and that they

maintained ties with their famirÍes at home. with respect

to the former, this tendency was reflected in the number of

irlative clubs and/or organizations that these Frontier stu-
dents joined. rn addition, this study concurred with Fron-

tier counselling personnel who re,oorted. that Native students

generalry tend to associate among the¡nselves and/or other
l{ative peopres. An interesting aspect of this tend.ency was

that while this type of associative behavior \4/as obviousry

constructive for some students ( i. e., continuing students ) ,

it also had some negative social consequences for other

students. For exampler âs one dropout re,oort.ed.;

f knew what. I was oy might expect but, what I
didn't know was the gigantic Nãtive community in
Brandon and almost all are Sioux, a 1ot of drunks,
dopes, just "plain" junkies. And they hate Crees.

The maintenance of regular home or family ties was, no

doubt, a natural- tendency for both groups to pursue. Ìrihat
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remains left to speculation was the question; "WhiIe con-

tinuing students were likely receíving some kind of support

(they reported) when they interacted with their ,oarents,

what were the dropouts receiving when they called home?"

Lack of control in social settings did not contribute

to student retention as both groups claimed with fairly

consistent frequency that they had most things in theír

surroundings under reasonable control" This led to the

tentative conclusion that whatever decisions students made

concerning their remaining in and/or dropping out of school

these decisions were made within a fairly rational context.

That is, students claimed that they fett sufficient control

over their personal situations to be able to make their own

¡udgements and/or choose their own social transactions.

Exactly what may have been present and/or lacking in the

instance of the dropouts' decision-making process remains

unclear--in spite of some of the possibilities that have

]¡een suggested in this study.

Summary

This study revealed a total of I8 factors which likely

contributed to the retention of post-secondary students wtro

were formerly from Frontier School Division #48. A total of

L2 of the factors tested likely did not contribute to the

reien-uion oÍ these studenl-s "

Vfhile an itemized summary of these findings 1S pre-
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sented ín Chapter Five, a numerical illustration of this

study's results is shown in Table 33.

TABLE 33

FACTORS LIKELY CONTRIBUTIT{G TO STUDENT RE'}'ENTION

AMONG FORIqER FRONTIER STUDh]NTS

I

Type of Factor lno. Contributing
I

I

No. Not Contributingltotals
I

Biographical
F inancial
Academic
Soc iaI i zat ion

6
3
5
AT

6
I
3
2

L2
4
0
6

lso
I

L2
I

I

I

t8
I

I

I

TotaIs
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CI{A,PTER }-IVE

The purpose of this study was to determine some of the

factors which contributed to the retention of post.-secondary

students who were formerly of Frontier School Division +48

and who entered post-secondary institutions between L9B2-84"

Based primarily upon information drawn from the literature

"oertaining to Native post-secondary student retention, these

factors r^¡ere deemed to be either; biographical, f inancial,

academic o and,for socialization factors. UtiLízing this

context and sequence, this chapter wiII initially summarize

this study's findings in section one. Section two will

focus on the recommendations derived from this study.

Summary of Major Findings

This study found that the fotlowing factors loossibly

contributed to post-secondary student retention among former

Frontier students;

A. Biographical Factors:

(1) the sex of the student;

(2) the post-secondary program as ureII as institution

(3)

attended;

student Iiving situation while atending college/

uni vers i ty;

sources of student income;(4)
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(5) student c.P.A" at high school as well as col-

Iege/university;

(6) the amount of support received whil-e attending

cottege/university from parents, relatives and,for

pos t-secondary rÐersonnel,.

B. Financial Factors:

(1) financial management skiIl, particularly student

willingness and/or ability to budget;

(2) monetary self-reliance and/or student abitity to

secure a diversity of income sourcesi

(3) student perceptions of the value of their ed.uca-

tion as an investment;

C. Academic Factors:

(I ) student preparation and/or orientation to col-
lege/university rules, regulations and routines,.

(2) student abitity to comprehend spoken and,for writ-
ten materials,"

( 3 ) student ability to write,-

(4) student study habits related to maintenance of a

regular study schedule, cooperative study as welI

as seeking academic assÍstancei
(5) student perceptions concerning the value of their

educational experiences i

D. SocializaLion Factors;

(1 ) the amount of student time spent socializing
relative to time spent alone;
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(2) student self-security;
(3 ) student co.oing in alienating situations; and

(4) personal growth of students.

In addition to the above, this study found that the

following factors did not contribute to student retention;
A" Biographical Factors;

(I ) student a9e;

(2) marital status;

(3) number of dependents;

(4) location of former high school;

( 5 ) the amount of support the student received from

friends, high school personnel and/or Frontier

counsellors while attending college/university;

(6) the number of teams/clubs joined by a student;

B. Financial Factors 3

(t) scarcity of financial resourcesi

C. Acade¡nic Factors:

(f) student academic preparationi
(2) student ability to speak orally in class;

( 3 ) having a place to conduct uninterrupted study;

D. Socialization Factors:

(1) making new contacts in the Native community and/or

maintaining contacts with home; and

(2) student lack of control in social- situations.
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Recommendations

This study demonstrat.ed that. prior to mal<ing any deci-

sive curricular and,for,oolicy decisions, f'rontier School

Division ought to consider the need tor further research,

particularly with respect to the scope and structuring of

post-secondary program initiatives within the division "

Pertaining to the scope of its program rnitiatives, the

division needs to know what acceptable lirnits of responsibi-

Iity it can effectively assume and manage on behalf of its

post-secondary students. For examplei "ShouId the division

assume more responsibility with respect to the performance

and/or betraviors of its post-seconclary clÍentele?" ori

"Should the division be content that its post-secondary

clientele are satisf íed with the "oresent leveI of services

af forded them--in spite of their roerformance (or lack of

ir)?"

With respect to the structuring of its post-secondary

initiatives, Frontier ought to investígate various post-

secondary support programs, such as ACCESS and/or the Uni-

versity of Calgary's Red Lodgel as plausible, êffectíve
managerial models which are likely adaptable within the

Frontier context.

In spite of an attempt

contributed to the retention

precise reasons explaining

reasonably successful Front

to determine the factors which

of post-secondary students, the

why many seemingly capable,

ier students still dropped out
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escaped this study's methodology" It is therefore recom-

mended that this phenomenon be re-examined utilizing a

different methodology--perhaps a longitudinaÌ analysis

and,f or a ,ohenomenological a,oproach.

This study revealed at least two additional- areas in

need of further research" These areas of research are

,oresented as potential research questions below"

Research Question I: "!Vhy are Frontier ma]-e students more

susceptilcle to dropping out of high school and/or post-

secondary programs than female students?"

Research Question 2z "!{hat is the nal-ure and/or the dy-

namics of the personal hostility experienced by Frontier

post-secondary students? "



r04

Chapter One, Footnotes

rlinda n. Lee, Frontier School Division Students and
Post-Secondar Education: A Studv on Accessibility (Winni-
peg: Dept. o
p. l.

Education Planning and esearch, June 19B3 ),

Chapter Two, Footnotes

16. C. Goucher, The Drop-Out Problem Among Indian and
Metis Students_ (CafgaTy: D ,W

2g. P. Van Camp, "A Descriptive Study of Ex-Frontier
Collegiate Students" (lui.Ed" Thesis submitted to the Dept. of
Bducation, University of i"Ianitoba, J-97L).

3l,ee, A Study on Accessibility.
4Michael- 0. Patton, Frontier Sctrool DivisÍon l,{eeds

Assessment Project (t'{inne ciat
@76).

5Jack A. Lought.on, "High school Program Review Frontier
School Division #48: Overview" (!ri innipeg s Frontier School
Division #48, Aprif f9B3).

6rbid. , p. ro.
7rnio.

Brni¿.

9coucher, The Drop-Out Problem, pp " 17-28"

lorbid., p. L7.

llloughton, "High School Program Review," p. L4.

l2van Campr "Ex-Frontier Collegíate Students," p" 30.
I a_- ,rJlþl-d. , p. r.



r05

14lbid. , p. 6L.

l5rtri¿ .

l6Patton, Need.s Assessment project, p. 4A.

lTloughton, "High School Program Reviewr " p. B.

lBrbid., p. r6.
19l,ee, A Study on Access j.bil-ity, pp " 7-L7 "

2olbid., pp. 7-12"

2Ilbid., pp" L2-L7 .

22Patricia Locke, "Higher Education: I3ackground and
Implications for American Indians" (!üestern Interstate
Commission for Higher Education, L973) "

23tlargret Balfour, "The Problems of post-Secondary
Education f or Manitoba Indían and }4etis " (Winnipeg: l4anitoba
Task Force on Post-Secondary Education, Staff Background
Paper, January L973).

24W" T. Morrison, A Statistical Report of the American
Indian in L976 (Washing
@ and r¡telfare, Sept. L976).

25P" J. Atelsek and I. L. Gomberg, "Bachelor's Degree
Awarded to Ù{inority StudenLs L973-74" (Higher Education
Panel Reports No. 24, American Council on Education, Jan.
Le77 ) .

26Wm. E. Sedleck and Dennis W. Webster, Admission and
Retention of lvlinority Students in Large univeTêTEîãs

@,May
Le77 ) "

2TEveLyn Moore-Eymanr "Native Canadians and Universíty
Accessibility: A University of Calgary Case, " paper
presented to National- Conference on Accessibifity, Toronto,
November 1984"

2Brbid. , p. g.

29Balfour, "Problems of Post-secondary Education," p.
11.



ro6

30U. A" Macknak, "Higher Education for Native Peo,Dle, "
The Other Natives--The lvletis, Vol" 3, ed. A" S. Lussier and
D.--E;-Sea@toba Metis Press, t9B3), pp. 91-
95"

3fWill-ard P. Bass, The American Indian High School
Graduate in the Southwes ãFãElve
E-Aucã[@).

32locke, "Higher Education," pp" 5-ll.
33i,rl" S. Patton, "An Investigation of Selected Factors

Related to Persistance of American Indian Students at Two
Iulexico Universities" (Ph. D. dissertation, New Mexico State
University, May I972).

3+Morrison, The American Indian in L976, pp. L5-L7.

35f,. D. Jeanotte, "A Study of the Contributing Factors
RElating to lÏhy American Indian Students Dropout or Graduate
from Educational Programs at the University of LVorth
Dakota" (Summary of f índings related to Ph.D. dissertat.ion,
University of Irlorth Dakota, L982), pp. L-26.

36Collegiate Division, University of Vr¡innipeg, "A
Proposal for the Establishment of a Native Centre at the
University of Winnipeg Collegiate, " paper presented to
University of Winnipeg, December 1981, p. 1.

37C. D. McGrath, €t âI., Higher Education of South-
western Indians with Reference
TãtTzona;-Ãrl gga, tgoz).

38Patton, "Persistance of American Indian Studentsr "
pp" 22-32.

3gJeanotte, "Contributing Factors. "

40Patton, "Persistance of American Indian Stud.entsr" p"
ro2.

4lJeanotte, "Contributing Factors," p. I3.
A2I4cGraLh, Southwestern Indians, p. 268.

43Jeanotte, "Contributing Factors, " p. L4"

44Patton, "Persistance of American Indian Stud.ents, " p.

45Jeanotte, "Contributing Fact.ors, " p. 15.

LO2 "



ro7

46Howard H. Birnie and Alan G. Ryan, An Assessrnent of
the Saskatchewan Urban Native Teacher Educ@

T-- n,
S ep t e mb-ãr -Tqæt; p"-6 e "

4TJeanotte, "Contributing Factors," p. I3.
4BBirnie, Urban Native Teacher, p. 89.

49X. John Loughton, "Indian l,letis project for Careers
in Teacher Education (f "M.P.A.C.T.E. ) An f nternal Evalua-
tion" (Brandon; University of Brandon, October L974), p" I9.

5ocommunity Task Force on Maternal and Child Health,
"The lvianitoba Native Indian l4other and Child, " discussion
paper on a high risk population, Winnipeg, August l98t, p.
13.

5r¡,iccrath,

52patton,
pp. 32 and LOz.

Southwestern Indians, p.

"Persistance of American

265.

Indian Students, "

53Moore-Eyman, "Native Canadiansr" p. 6.

54t{. C. ì^Ihittington and S. D. Benson, "Identification
of Barriers and Proposed Sotutions to the Attainment of
Equal Representation in Post-secondary AIlied Health
Programs for l'Íinorities" (Philadelphia; New England Hospital
Assembly, Inc" Final Report, September L975), p. lB.

55Moore-Eyman, "lr]ative Canadiansr " p. B.

56Bass, American Indian High School Graduate, p. 68.

5TArthur McDonatd, "Why Do Indian Students Dropout of
College?" The Schooling of LiTative America, ed. Thomas
Thompson ( AssoclãEïõ'n for cotteges of
Teacher Education, August L97B), p. 74.

58Jeanotte, "Contributing !-actors, " p. 19.

59roia.

6OMoore-Eyman, "Native
6lgirnie, Urban Native
ta a, -uzl,IOOf e-.Ejyman,

63rnio.

Canadians, "

Teacher, p.

pp" 7-8.

96.

"Nati-ve Carradians, " p. B.



108

64Jeanotte, "Contributing Factors," p" 19.

65Patton, "Persistance of American Indian Studentsr " p.
a)

66loughton, "r.ivl.p"A.c.T.E", " p" 15"

67O. A" Robertson and A. J. Loughton, "B.U.t\i.T.E.P. The
Profile of a Teacher Education Project, " report to Brandon
University, Brandon, ApriL L976, p. 7"

68girnie, Urban Native Teacher, p. 98.

69V " 'Ihorsteínson, C. Connor, êt âI. , "Preliininary
Findings concerning the i,lature Student Centre Brandon
University l9B0-82, " report to Brandon University, Brandon,
April 1982, p. 2.

T0loughton, "r.iif .p.A.c.T.E. r " p. 16.

TfFern H. Munro, "A !-ollow-up Study of the Graduates of
Laguna-Acona High School who Took A.C.T. and/or Entered a 4
Year College Program" (I{ew l"lexico: Laguna-Acoma High,
January L973), p. 4"

T2verna J. Kirkness, "Educational- Achievement of
Indians in Federal an Provincial Schools in iulanitoba" (M.Ed.
Thesis, University of luianitoba, 1980), p. 22.

73;ohn f'. Bryde, "The Sioux Indian Student; A Study of
Scholatic Failure and Personality Confl-ict" (Pine Ridge;
I{oly Rosemary Missionary, South Dakota, L966).

T4[orrison, The American Indian in L976, p. 17,

75Jan Morgan (ed. ), Report of the Task Force on Post-
Secondary Education in Ma
Manitoba, J-973), p. L77.

T6Thornsteinson, "Mature Student Centre," p. 2.

7 TPatton, "Persistance of American Indian Stud.entsr " p.
LOz.

T8Jeanotte, "Contributing Factors," p. 16.

79.lohn S. Matthiasson and R. bi. Krist janson, "Native
Students and the Special- l¡lature Students Program at the
üniversity of l-{anitoba: An Historical Examinationr " CuIture,
vol. l, no" l, I9BI, p. 95.

B01u1gç¡¿lþ, Southwestern Indians, p. 268"



r09

Brlbid., ,o. 267 "

S2Jeanotte, "Contributing Faciors, " pp. 16-18.

B3Brent Kaulbeck, "styles of Learning Among Native
Children: A Review of the Researchr " Canadian Journal of
Iriative Education, vol" II, no " 3, 1984, pp . 27-37 .

B4lnid. , p" 36 "

B5Harold Cardinal, The Rebirth of Canada's Indians
(Edmonton: I{urtig Publis

B6Balfour, "Problems of Post-Secondary Education," p.
16.

BTert Blue, "This Is Your Road: Bring People Back to
iuleaning, " Canadian ldentity: The Politics of lt{eaning, ed. T.
Aoki, êt al. (Vancouverr University of British Columbia
Centre for the Study of Curriculum and Instruction, I9B0 ),
fc. 47 .

B8llitfred PeIIetier, "For Every North American Indian
that Begins to Disappear I AIso Begin to Disappear,"
Canada's Indians: Contemporary Conflicts, êd" James S.
Fr ãñes-(tr 974'), p. ro3.

B9Don W. McCaskiII, "Migration, Adjustment and
Integration of the fndian Into ttre Urban Environment" (Iul"A.
Thesis, Carleton University, Ottawa, L97O).

9OUdgar J. Dosman, Indians; The Urban Dilemma (Toronto:
McCleltand & Stewart, L7TîT.

9lt"iark trTagler, Natives Without a Home (Don Þlills:
Longman Canada, L97 5

92Larry Rtolz, Urban Indians, The Strangers in Canada's
Cities (Edmonton; I{urtïÇ-

93stewart J. Clatworthyr The Demographic Composition &
Economic Circumstance of VtiñniffiãTõn-

Studies, 1980 ) .

94xroLz, Stranger's, p. 50"

95cenevieve De Hoyos, "iyiobiliiy orientation and
Mobifity SkílIs of Youth in a Institutionally Dislocated
Group: The Pima Indian" (Utah: Institute of Indian Studies,
Bringham Young University, L97I), pp. L-69"



1r0

9bSalty ¡t. Weaver, "segregation and the fndian Act: The
Dialogue of Equality vs. Special Status," Identities, vol.
5, ed" -v{. Isa jiw (Canadian Ethnic Studies essocfãElón) , pp"
L54-L6L.

97locke, "Higher Education," p. 5"

9BMcDonaId, "Ind.ian Students Dropout," p. 73.

99Teresa D. Lafromboise, Assertion Training with
Àmerican Indians: Culturaf/eefr lners

2),
pp. 9-Io.

100¿"s6¡ Bryde, Modern Indian Psychology (Vermillion,
South Dakota: Instit gTL), p. 9I.

101¡466¡s-Eyman, "Native canadians, " p. 4"

lO2Jeanotte, "Contributing Factors, " pp. 2O-2I.
I03¡'1¿s¡¡¿¡, "Higher Education for Native people, " p.

69.

Chapter Three, Footnotes

ISee Appendix I res Preliminary Questionnaire Feedback
Request.

2lnterviews with Bernie Neufeld, Director of Frontier
School Division's llomeplacement Program, and Colteen WiebeI,
Post-Secondary Counsellor, Frontíer School Division Head
Of f ice, I4O2 Notre Dame Avenue, Winnipeg, Manitoloa, 26 March
r985.

3Written informatin provided by Bernie lrTeufeld
subsequent to interview"

4lnterview with CoIIeen liTiebel.

5r¡ia.
6Tel-ephone interview with l"tartin Voss, former Canada

Employment Centre Counsellor, Thompson, and Gordon Crate,
Norway House Outreach füorker, B-I2 April 1985"



IlI

TSee Appendix 2 re: Post-Secondary Student
Questionnaire "

BSee Appendix 3 re; Letter of Thanks/Reminder to
Students Surveyed.

Chapter Four, Footnotes

ILee, A Study on Accessibility, p. L2.
1--¿Ibid. , p. 9.

3Morgan, Task Force on Post-Second.ary Education, p.
L77 "

4correspondence from Sue l,4atusik, University of
I"lanitoba Access program, 14 January 1985.

Scorrespondence froin Del Garneau, Manitoba Student Aid,
L7 January f985.

6I.ee, A Study on Accessibility, p. L4.

TJeanotte, "Contributing Factors," p. 13.

BBirnie, Urban Native Teacherr ,Ðp" 87-89.

9loughton, "I.lv1.P.4.C.T.8., " p. I5"
IOMoore-Eyman, "Native Canad.ians, " pp. 6-8.
llJeanotte, Contributing Factors, " pp. 18-19.

l2Patton, Frontier Needs Assessment, ,o. 40.

l3loughton, "High School Program Review, " p" B.

l4Moore-Eyman, "Native Canadians," pp. 5-9.

Chapter Five, Footnotes

IMoore-Eyman, "Native Canad.ians. "



TL2

Appendix t

Preliminary Questionnaire Feedbacl< Request



It3

Preliminary Questionnaire Feedback Request

l"failing List

January 9, I9B5

Dr. Joseph Handley
Official Trustee
Frontier School Division #48
L4O2 Notre Dame Avenue
'v{innipeg, Manitoba
R3E 3G5

Mr. Bernie irleuf eld
Director of Home Placement Services
Frontier School Division +49
L4O2 Notre Dame Avenue
Winnipeg, Manitoba
R3E 3G5

Ivir. Ken Paupanekis
Cree Language Consultant
Frontier School Division
Area III Office
l'{orway House, Manitoba
ROB lBO

Mr" Chet Tzarowski
Consultant/Director of
Adult & Continuing Education
Frontier SchooI Division #48
L4O2 lJotre Dame Avenue
Winnipeg, Manitoba
R3E 3G5

Ms. Coll-een l{iebe1
Post-Secondary Counsellor
Frontier School Division
P" O. Box 3f63
The Pas, Manitoba
R9A IRB

Mr" Del Garneau
Student Aid tsranch
693 Taylor Avenue
lVinnipeg, Manitoba
R3M 3T9
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Mr" George Desmonie
Director of. Counselling Services
I"lanitoba Indian Education Association
Rm. 3OL-294 Portage Avenue
lVinnipeg, Manitoba
R3C OB9

Mr " Mervin lvloar
Student Counsellor
llanitoba Indian Education Association
Rm. 3OL-294 Portage Avenue
Winnipeg, Manitoba
R3C OB9

Mr" Buddy Loyie
Native Student Counsellor/;l,dvisor
University Centre
University of I'{anitoba
Fort Garry Campus
'v,linnipeg, Manitoba

Ms. Sue Matusik
Counsellor
ACCESS
University of l"lanitoba
University Centre
Fort Garry Campus
Winnipeg, Manitoba

I'fr" Martin Voss
c/o
Thonpson, i.lanttoba
fì3i'. 1,79
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Guidance Counsellor
Norway House High School
Norway House, Manitoba
ROB lBO

January 9, 1985

Re: Project Feedback Request

Dear

Greetings ! I Ïrope that thj-s letter finds you and yours healthy
and prospering in this, the New Year. I also hope that you aré
abre to find sufficient time to act upon a smarl- r let important
request from myself concerning a thesis project that I intend to
complete as partial fulfillment for my Masters Degree in
Education.

The project is entj-tled; "Why Former Student.s of Frontier School
Division #48 Drop out of or Remain in Post-Secondary Programs".
ft involves a student (questionnaj-re) survey of former Frontier
students who entered. college andr/or university between the fall
of L982 Lo present. An estimated 200 students will be involved
in this study--approximately 70-80 percent of these students are
native. Some of these students regularly attend post-secondary
insti-tutions--others have decided ( for various reasons ) to drop
out.

It is my intention to identify and describe some of the factors
which contribute to the retention of former Frontier students in
post-secondary institutions and I am respectfully soliciting your
expertise and assistance in this project.

My request is simply that you; (1) critj-cally examine the en-closed questionnaire as well as the supplementãry taxonomy upon
which it has been constructed, and (2) send me a short writtencritique of same including any recommendations that you feel
might help to improve its utitity

shourd your interest in this project so move you as to request a
copy of my research proposal and/or to submit ádditionat informa-
tion, opinions (etc. ¡, please feeÌ free to ini:eract at your
convenj-ence. Any request or contri-bution will be greatly



116
appreciated.

For your convenience, I have enclosed a self-addressed, stamped
envelope. Anticipating your early response, I extend my thanks
i-n appreciation for your time and ef fort.

Yours truly,

Eci Braun

L (204) 359-67 6r ( t:us )
I (2O4 ) ( r':s )

EB/ Lf
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POST.SECONDARY STUDENT QUESTIONNAIRE

for
Former Frontier School Division St.udents

Part l: Student History & Personal Data

Fil-I in or ctreck of f the appropriate blanks as required.
Should you wish to withhold any information for wtratever reason,
feel free to leave the question blank.

I. Sex: 2. Age: 3. Marital Status (check one)

Single: _ tr¡larrieds _ Other;

4. Number of dependent children (it any):

5. lrfhat college/university are you attending?

6" Estimate the length of time attending the above institution.
years: _ months:

7, Check one of the following t.o describe your living situation
(while at college or university). rentj-ng (alone):
sharing a rental unj-t: private home (not retaEîÇõã)t

university/college residence: with a relative:
other (specify):

B. Clreck all sources of student i-ncome ¿

personal savings: _ M.f.E"A.: ACCESS Pgm:
parents: _ eañC]tribal Councilf-
Man j-toba Student Aid Pgm: Canada Manpower :
MMF Bursary: _ Scholarship Award:
Other ( specify) :

9. State (from above) what is/was your principal source of
income:

10. Describe tocation(s) of youi high school experience by check-
ing the appropriate box(es).
in home community; F.C.I. residence:
private home .olacement: other residential setting:
other (specify):

11. Estimate your overall high school grade point average (check
one).

A+ABCDF
(eO-I008) (80-89) (7o-7e ) (s6-69) (s0-ss ) (tess than 508)

L2" Estimate your college/university overall average (check one).
A+ABCDF
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l-3. How helpful were your hiqh school teachers/counsellors in
preparing you for college/university life? (check one):
extremely very moderately little no help
heJ-pful helpful help at all

14" How helpful are/were your instructors and/or counsellors at
university or college? (check one)
extremely very inoderately little no help
helpful helpful help at. all

15. List any clubs, organizations, teams (etc") that you joined
whj-le attending college or university.

Part 2: Student Finance: "Affording Your Wants & Needs"

For each of the following statements, please check the most
appropriate box to describe your opinions concerning you and your
financial situation:

Always Usually Sometimes Seldom Never
l. I have/had while attend-

ing college or univers-
ity, enough money to pay
for my tuition, books,
and whatever school
supplies I need. t I t I t I t I t l

2. t have/had enough money
to eat, dress, and live
comfortabry.tltltltltl

,3. I can/could afford the
"extra" things that I
v/ant such as entertain-
ment, hobbies or travel" [ ] t I t I t I i l

4" I know/knew how much
money I have coming in
and where r spend ir. t I t I i I i I i l

5. I ptan/planned ahead so
that I have enougtr money
tolast. t I t I t I t I t l

6. I run/ran out of money. [ ] t I t I t I t l
7. I work(ed) and earn(ed)

enough money "to get
by." t I i I t I i i i l
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8" I borrow(ed) money from
my family or my friends" [ ] t I t I t I t l

9. I need(ed) financial
adviceorhetp. t I i I t I i I t l

10. I consider(ed) the money
that I spend(t) as an
investment in my furure. [ ] t I t I t I t l
Should you have any corffnents or concerns related to your

financial situation, please do not Ìresitate to include them here:

Part 3: Academics: "Getting Through Your program"

For each of the following statements, please check the most
appropriate box to describe your opinj-ons concerning you and your
program of studj-es "

Strongly Neutral Strongly
Agree Agree Disagree Disagree

I. I knew enough about
college/university
rules, regulations
and routines before
coming.

2, I was prepared wel-I
enough academically
to be able to handle
my ( college/univers-
ity) schoor work. t .l t I t I i I t l

3. I received adequate
accurate information
about cotlege/univer-
sity from my high-
school teachers/coun-
serlors. t I t I t I t I t l

4. r understand/understood 
Always usuarly sometimes sel-dom Never

the things my instructors
say as well as t,he
things I have to read" t I t I t I t I i l

tl tt tl it rl
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5" I can/could express
myself in writins. t I t I t I t I t l

6- r have/had problems 
Always usually sometimes seldom Never

speakíng, discussing or
asking oral questions
in class" t I t I t I t I t l

7" I maintain/maintained a
regular study schedule. [ ] t I t I t I i l

8. t stud.y/studied in the
Iibrary or some other
place where I'm not/
was not disturbed" i I t I t I t I t l

9. I study(ie¿) with people
taking the same cl-asses
as r am/was. t I t I t I t J t l

fO. To succeed. at my program
I require(d) academic
advice or assistance. t I t I t I t I t l

I1. The things that I
learn(ed) in school will
benefit me in later rife.[ ] t I t I t I t l
Should you have any comments or concerns related to your

schooling situation, please do not hesitate to include them here;

Part 4: Socialization: "Coping in a Different Envj-ronment"

lr/hile attending college or university you have/fra¿ time to
lzourself. For each of the following statements, please check the
most approprl-ate box to describe your opinions concernj-ng you and
your social life and/or your experiences outside the c.l-assroom
environment.

Always Usually Sometimes Seldom Never'
1. I attend(ed) activities

and/or events sponsored
by college/university
groups such as socials,
sporting events, Iec-
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Always Usually Sometimes Seldom Never

tures, etc. t -l t I t I t I t l
2" I attend(ed) different

places and events held
in this community such
as festivals, concerts,
parks, etc. i I t I i I t I t l

3. I keep/kept in touch
with the nat.ive people
inthiscommunity. t I t I t I i I t l

4" I keep/kept in touch with
famity and friends from
my "home tov/n." t I t I t I t I t l

5" I spend/spent timealone. t I t I t I t I t l
6. I know/knew Ïrow to act

in new situations" t I t I t I t I i l
7 " I know/knev/ what to do

or where to go when I
teeL/ felt threatened or
in danser. t I t I [ ] t I i l

8. I meet/met people who say
or do things that make/
made me feel uncomfort-
able" i I t I t I t I t l

9 " I meet/met people who
are/were openly hostile
or aggressive with me, i I i I t I t I t l

I0. I feel/felt as if I have/
had no control over what
is/was going on around.
me" i I t I t I t I i l

11. My feelings about meet-
ing new people and seei-ng
new places are/were
changing in a healthy,
positiveway. i I t I t I t I t l
Should you. have any comments or concerns related to your

social life and/or how you are copi-ng with your nev¡ environment,
please do not hesitate to include them here:
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Thank you for your patience and frankness in completing this
questionnaire. Should you have any overall remarksr euestíons or
concerns please jot them down on sone kj-nd of note paper or call
me direct,/collect at ( res. ) or 1-359-676L (work) .
Thanks again.
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Taxonomy of Student Questionnaire

for
Former Fronti-er School Division Students

L'23

Part l: Student History & Personal Data

Questions ¡ 15

Purpose: To examine extrinsic factors helpful in; (a) charac-
terizing the sample, i.e. drop-outs vs. continuing
students, hj_gh school experlences, êtc" and, (b)
clarifying intrinsic perceptual responses given by
students in parts 2-4.

Rationale for Questions Used
(supptem dvanced)

Question I Sample Inquiries Being Made
No.'s I

I-4

5&6

7

B&9

LO-T2

r3-14

15

I. Does ã9€, sex or responsibilities held by
student contribute to retention

1. Do more unj-versity vs. college students drop out?
2. Does any partj-cular post-secondary institutj-on

have an abundance of students and/or student
drop outs?

1. Is there an ideal living environment?

1. Cross reference to Section 2 (¡'inances)
2" Is student reliant upon a native organization or

other?

I. Cross reference to Section 3 (Education)
2" Does high school performance contribute to re-

tenti-on?
3. Does college/university performance contrj-bute

to retention?

l. Cross reference to Section 4 (Socialization)
2. Do teachers or counsellors make a difference?
I. Cross reference to Section 4 (Socialization)
2, Does activity/interactivity contribute to stu-

dent retention?



2-

Part 2 : Finance; _"Af fording Your !{ants & Needs "

Questions: 10

L24

Rationale for Questions Employed

Variable I Question# I FactorExamined

scarcity of
resources

I
2
3

- meeting school needs
- meeting personal needs

fulfilling rl¡ants

management
skill

4
5
6

accounting
budgeting
wasting

self-reliance 7
I
9

earnrng
borrowing
seeking help/dependence

10
Il-value investing

Part 3: Academics: "Getting Through Your program"

Questions: 11

Variable lQuestion# I FactorExami-ned

preparation acquisition of prior knowledge
high school preparation (academic)

- high school preparation (counsel-
ling )

I
)
3

learning
skills

4

5
6

possessing intra-active learning
skills
writing
possessing interactive learning
ski-IIs

study habits 7
B
9

10

managing time
utilizing opti-mal conditions
sharing
seeking assistance

value I - developing
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Part 4: sociarization: "coping in a Different Environment"

Questions: 1I

Variable I Question# I FactorExamined

interactions

r25

bonding with post-secondary insti-
tution
bonding with college/university
community
bonding with native communj-ty
maintaining "Ìrometo!,/n ties "
spending time alone

I
)

3
4
5

Factor Examined

securi-ty

ali-enation

6
7

self-conf i-dence
protecting self

confronting
gress j-on
confronting
sion
heJ-plessness

covert hostility/ag-

overt hostility/ aggres-

I

9

10

val-ue
Il-I1 developing a "world viev¡"
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Ed Braun
Guidance Counsellor
Norway House Hiqh School-
Norway House, Manitoba
ROB IBO

March 25, 1985

Dear

rt l-ooks as if r'm underv/ay! Enclosed please find a copy of my
revised questionnaire to be mailed out as soon as põésible.
Thanks to each of you listed below. I feel that the revisions
made therein will serve my purposes quite well I

As you can see I have tried to accom¡nodate your criticisms and/or
cor¡cerns to the best of my ability--and, in retrospect, r am
extremely grateful for your input.

Thanks again Joe Handrey, Bernie Neufeld, Ken paupanekl-s, chet
Tzarowski, colleen wiebel ( "Frontierites" ) , and thanks George
Desmonie, Mervin Moar (u.r.E.A. ) . Not to forget sue Matusik and
Buddy Loyie (Uni-versity of Manitoba) or Del Garneau (Student
Aid). FinalIy, thank you former Manpower Counsellor/Norway
"Houser", Martin Voss. Your "tirnes" have been appreciated.

In closirg, should you have any last minute suggestionsrevisíon j)lease do not hesitate to give me a caII ãt
at (in Winnipeg during the spring break).

I'11 be rn touch with my results.
Yours truly,

Ed Braun

EB/pk
Enclosure

for
or
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Appendix 2

Post-Secondary Student Questionnaire



IId Braun
Norway House High School
Norway House, t"lanitoba
ROB IBO

April I1, 1985

I28

Dear

Greetingsl

As )¡ou can teII frorn the above I am a guidance counsellor wl¡o works for one of the
high schools in Frontier School Division. f am vrritjng you tJ.is letter to ask you
to do me a favor vûLictr, I ho¡:e, w-ifl be of sorne value or help to the h-igh school
students in my school as well- as otfier students throughout Frontier.

I am conductìng a survey amcng former "Flontierites" viro h,ave attended college
and/or university. I r:nderst¿nd frc¡n Col-een lVeibel t.hat at one tjme or anoÈher you
did enrol jrr such an i¡rstitution and I would lJ-ke you to share scme of your
college/r:niversity experiences with me (as well as others).

Brclosed is a questionnaire wtricÏr I vçould like ycu to fill jn-anonanrrusly. It
deals vrit¡ scxne basic infornration about yourself as well as j¡rfor¡nation concerning
your experiences w1tÏì nÞney, sckroolwork and just plain "getting al-ong" wtri-l-e
attending c-ollege or university. lrlhil-e nrcst of ttre questions are of tl.e "check-off"
variety, there should be enough rocrn to mark j¡r yoLlr c'!vn ccnments which, I hope, 1ouwiII feel free to ilclude. Rernenber you are not required to give lzor:r rËrme arrd
should you wish to leave anlrlh.:lg out--go ahead and.leave tìe item(s) blarìl<.

I j¡tend to take your responses as well as the responses of others and re¡nrL on the
things wtrich crcntrj-bute to "staying in" and for "Ieavi-ng" colJ-ege or university.
This repore will- be rnade avail-able prùrnrily to t.tre high schrool students in FTontier
who I kno¡¡ w-ill- benefit.

CAN YOU HH.P.

Please take Ltre tine--rnaybe right ncvr-fill jn the questionnaire and mail it to nie
in the pre-addressed, stanped envelope. Than}< you.

Yours truly,

Ed Braun
359-676I (bus.)

(res. )

eBlpk
trcl-osures
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FiIl in or check off the appropriateShould you wish ro wirhhold any iäfoimationfeel- free to leave t'he question blank.

blankE as required.
for whatever reason,

Status (check one)l. Sex: 2" Age; 3. Marital

Other:SingIe: þlarried:

Number of dependent children (if any):
What college(s) or universities have you attended?

4"

5"

6"

7"

8"

9.

Esti-mate the rength of Èime attend.ing the above institution ( s: ) "years: months I

check one of Èhe following statements èo describe your cur-rent college or_uni-versi.ty status: r withd.rew and'r willnever go back: [ ] f withdrew but I will likely ,ãÈ.,rrr,[ ] r a¡n still registered and, contínuing my stúaies: [ ]f have siiccessfutly completed my program:-[ ']

check one of !h* forlowing to describe your living situation(while at cotlese or uni-vérsiry). renting tãi"ñãÍ,-t i -
sharing a rentat unit: I J private home'(not reiati.r"ã),t I university/cotlegeresiãence: t I witharerative:t I other (spécify):-

use check marks to indicate all sources of income thathave used as a student: 
-personal savings: [ ] part-time work: [ ] ¡t.I.E.A.

ACCESS Pgnn: t I parents: I J Band/Triba]_ Council:Manitoba Student_Àid pgm: i I Canada Manpower: f lMI'IF Bursary: [ ] Scholarship Award: [ ]-Other (specify);

10' State (froln above) what was your principal source of income:

you

:[ ]tl

11. Describe location( s)
ing the appropriate
in home community: t
home placement: t ]other (s^oecify):

_ of.yogr high school experience by check-
box(es) 

"I ¡'"C.I. residence: t I private
other residential setting: I l
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72. Estimate l/our overalf high schocl grade point average (check
one )

A+ABCDF
(90-1008) (eo-eg) (zo-zg) (s6-eg) (so-ss) (ress rhan 508)ir il tt il tl tl

13. Estimate your college/university overall average (check one).
A+ÀBCDFtt tt tl tt tl tl

14. Recall d.ifferent aspecÈs r¡f your "Iifestyle" as a college or
university student" Then recall Lhe amount. of help or sup-
port that you received from various people. For each of tT¡e
follcw.ing people, check che most appropriate box to describe
the arnount of help or support y*ou received while attending
schcol:

extremely very mod.erateì_y little no help
helpful helpful a^t all

parents
relatives
friends
hiqh school

;:ersonnel [ ] L I . t I i I t l
college/univer-

sityþersonnel t I i I i I t I t l
Frontier post

seccndary
counsellorstltlililtl

Others who were heipfuj- ( specify) :

15" List any organizations, teêins, clubs (etc,) that you joined
v¡hile attendíng college or uni.versity.

Part 2: Student Finance: "Affording Your Wan-Ls & Needs "

For each cf the follor,¡ing staternents, .olease check the most
appropriate box t-c¡ describe ]¡our opinions concerning you and your
financial situatron:

Always Usually Sometimes Seldom Never
1. lJhile' att.ending college

oj: unj,ve::si-ty. I had
enough money to pay for
nlr turition, books, a-nd
whaiever schocl supplies

tltlilt,ìilT needed.

2. I v¡or::ied about har¡ing
enough monetr to eat,
dress and live" t J t- I t I t I t l

tl tr tl tl tlirtltltltltl tl [] [] tl
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f ccr;.i..;i afford the "eïtra"*uhings tlia't f wani-ed
such as entertainment,
hobbies or travel. t
I knew trow muclr money
I had comíng in and
where I spent it, t
I planned ahead so that.
I had enough money Èo
last "

ï ran out of money.

I rvorked. and earned
enough money "Lo get
by." t l

B. I borror,tred monelr from
rny ramily or my friends. [ ]

9. I needed financial
aCvice or help. t l

lO. I considered tt" oor*y
thal I spent. as an
invesi:menÈ in my future. [ ]
Shouki you have any cornrnents

financial situation, please do noÈ

131

I tl tl
related to your

inciude them here:

3"

4"

5.

tl tl
tr tl

il
tl

tl tl
tl tl6"

7"

tl t
or concerns
hesitate to

Part 3: Academj,cs ; "Getting Througþ your program,'

For each of the fcllowing statements, please check the mostappropriate box to describe }'our opinions coñcerning you and yourprograrn of studies

Strongly Neut.ral StronglyAgree Agree Disagree OisagieêL I kne'+ enouEh about
co11-eger/univers ity
rules, regulaticns
and rot¡tines before
corninç "
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I was prepared welt
enough academically
to be able to handle
my ( college/univers-
ity) school work.

I received adequate
accurate information
about college/univer-
sity froin my high-
school teachers/coun-

. sellors 
"

I understood the things
my instructors said as
well as the things f
had to read.

I could write essays
and/or term assignirents.

f had problems speaking,
discussing or aski-ng
oral questions in class,

I maintaj-ned a regular
study schedule.

I had a piace to study
where I would not be
disturbed 

"

I studied witÌ: people
taking ihe same clàsses
as I was.

il tl
Usually Sometj-mes

4

tl
A,lways

tl tl t

Usually Sometj_mes

L32

i

I tl
Seldom I'Iever4"

5.
il

AJ-ways

tl tl
Seldom Never6"

7.

8.

9.

I0. I asked for academic
advice or assistance. t I t I i

11. The things that I learned
in school will benefit
me in later tife. t I t I t I t I t l
shourd you -have any com¡nents or concerns related Lo yourschooling situation, please do not hesitate t.o include them hãre:
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Part 4: Socialization: "Coping in a Different Environment"

While attending college or university you Ïrad time to yoilr-
self " For eacTr of t'he following statements, please cÏ¡eck the
most appropriate box to describe your opinions concerning you and
your social life and/or your experiences outside the classroom
environment.

Always Usually Sometimes Seldom Never
1, I att.ended activities

and/or events sponsored
by coltege/university
groups such as socials,
sporting events, lec-
tures, etc" t I t I t I t I t l

2" While going to school I
went to different places
such as festivals, con-
certsrparks,zoos,etc.[ ] t I t I i I t l

3. tlfhile going to scTrool f
made ne\.rr contacts with-
inthenatj-vecommunity. t I t I t I i I t l

4. I kept in touch with
feimily and friends from
my "home town." t I t I i I t I t l

5. I spent time alone. t I i I t I t I i l
6. I dealt wittr Íssues or

problemsbymyself" t I t I t I t I t l
7. f knew what to do or

where to go when I felt
threatened or in danger. [ ] t I t I t I i l

B. I met people wtro said or
did things that made me
feel uncomfortable" t I t I t I t I t l

9. I met people who were
openly hostile or
aggressive with me" t I t I i I t I t l

IO. I felt as if I had no
conÈrol over wÏ¡at was
going on around me" t I t I t I t I t l

1L " By att.ending college/
university, my' feelings
about rneeting new people
and seeing new places
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v/ere altered in a
healthy, positive \day.

L34

l
related to your
new environment,

Should you have any comments or concernssocial life and/or how you are coping with yourplease do not hesitate Lo include thãm here;

Thank you for your patience
questionnaire. Should you have
concerns please jot them down on
me direct/collect at.
Thanks again!

Ed Braun
Guidance Counsellor
Norway House High School

and frankness in completing thie
any overall remarks, questions or

some kind of note paper or call
(res" ) or 1-359-6761 (work).
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Appendix 3

Letter of Thanks/Reminder to Students Surveyed



Ed Braun
Guidance Counsellor
Norway House High School
Norway llouse, Manj_toba
ROB lBO

May 24, 1985

r36

Dear :

Greetings . again!

If you recall- I wrote you last monLh requesting that you (as well
as a number of other former Frontierites) complete a question-
naire for me related to your experiences at college/university.
I am happy to report that your responses to date have been terri-
fic. However, Èhere are a few questionnaires still outstanding
and since your responses are anonymous I have no way of knowing
who has replíed and who has not yet replied. So . Èo those
of you who have already responded, I thank you for your time and
effort. To those of you who have not replied r humbly request
that you complete the questionnaire-F soon as you can and mail
it to me at your earliest convenience. Your co-operation wiII be
greatly appreciated.

should you have any difficulties in filling this request, please
do not hesitate to give me a call (collect) at anytime. Thanks
again.

Yours truly,

Ed Braun
(bus.

I-359-6549 ( res.

EB/ sb

)
)
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Appendix 4

Ethics Committee Proposal and Approval-
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FACULTY OF EDUCATION - ETHICS REVIEI,^/ FORM

Title of Project: A sLud of the factors relatin to wh former students of

Front i e r S choo L Division dro out or remain in

s econdar ro rams

Investigator(s):

Date Submitted:

Location of Project:

Type of Project:

Ed Braun

Colleee / Universit Towns &/or Frontier School Division

Communit ies

faculty project

grant proposal

thes is

class project

other (describe)

M Ed.

Januar



Description of proposed pro_iect (attach additional sheets, if necessary)

tr{hat is the purpose of rhe study?

a) Statement of the problem:

This study will investigate the problem of student retentpost-secondary students who were graduates of Frontier school# qa"
Given that; (1) Approximately 75-Bo% of the population under srudyare of native ancestory and thaE, (2) research p"rtåi.ring to native post-secondary students in general has shown that thãy are hi-lrr-risk drop outcandidates, the purpose of this study wÍII be to describe some of thefactors which contribute to rrrhy former Frontier students drop out orremain in post-secondary institutions.
This will be done via a student questionnaire (here with) which isdesigned to test 47 such factors. These factors have been identified inthe literature and are classÍfied in this study as pertaining ro :(1) sLudenr / personal hisrory, (2) finance, (3) academics and (4) social-ization.

b) Significance of rhe problem:

Recent developments in Frontier School Division indicate that thedivision is clearly committed to affirmative action via the recruitmentand/or matriculation of its post.-secondary students. This study will;(1) inform, perhaps enhance p.ogr"* initiatives undertaken by Frontierand designed to assist these students, (2) assist the division in pre-paring its students fsr college / university experienòes, (3) asslstFrontier in defining roles and responsÍbilities of key personnel withinthe division who are current.ry with these students 
"r,âr- 

(4) provideinformation to the students themselves.

r39

ion among
Division

I{ho are the participant.s to be? How will
for the study? Describe the mechanisms by
give infêrmed consent.

these participants be recruited
which they will be allowed to

AII former Frontier students who can be identified as having entereda post-secondary institution between the fall of 1982 and the faÍL of 19g4wilL be surveyed. An estimated 2OO students wiLl be asked to participate
in this study.

. The post-secondary student advisor/counsellor for FronLier schoolDivision will act as Liason in this project. she wiLl; (1) assist inidentifing the students to be surveyed as well, (2) provide feedback tostudents ie: inquiries and/or results.
Consent to conduct this study among (former) Frontier School Division

students has been granted by J.L. Handley, the OfficiaL Trustee and Super-
intendent for the division (see enclosed Ietter dared January 2nd/g5).
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Outline the procedures to be employed in the study. In particular, outline
any instructions, stimule or procedures, that will be used that might cause
participants to experience anxiety, embarrassment, distress, or some other
'.negative! ' state? AIso, describe any deceptions to be employed in the
s tudy "

There are no deceptions incorporated into this study. I do not
antÍcipate any student anxiety, embarrassment, distress, and/or any
otherrrnegative'r state being induced as a result of student partici-
pation.

This study will be completely voluntary and conducted by mail'
students wiLl not be bribed and/or harassed to respond. Covering
letters will accompany the questionnaire reinforcing these aspects
of the study.

University policy specifies that pa¡ticipation should be an educational ex-
perience for the participants vrhenever possible. Therefore, this committee
normalLy requires that subjects be fully informed of any deceptions, and of
the.nature of the study as soon as possible after participation. In addition,
participants should normally have a summary of the major findings of the
study (with appropriate explanations) delivered to them. I^Ihat positive
steps will you take in these regards? What. information will be given to
the paricipants, when and how?

trrlith respect to the results of this study refer to the Significance
section of the submission. All results will be made available to the
participants (in particular) as well as tb the division as a whole'
this wiIL be done via the post-secondary advisor/counsellor in the case

of the former and through J.L. Handley with respect to Ehe latter'
Any decision to publish'and distribute the results in any formal

employed by Frontier School Division (ie: newletter, Frontier Ngrthener
anò/or curricular materials) wilL be left to the discretion of the
Official Trustee J.L. HandleY.

4.
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DIVISION OFFICE

January 2, l-985

L4I

I\[r. Ed Braln
Norway House High School
Nonay House, Ivlanitoba
BOB 1EO

Dear Fd:

I have revi-s¡¡ed your research proposal to study fac,tors contributi::g
to post-secondary drop-out by foirner trbontier School Divisi-on ryaduates.
I have no objection at all to you a.ùninistering the questionnaire to
forner students. If there is an opportunity, I would appreciate a chance
to revj-ew the fi¡alized questionnaire before it is sent out for replies"

If our post-secondary corrnsellors or any other staff can be of assistance
to you, plea.se feel free to contact thøt.

Good luck!

Yours

J.L" Iiandley
Official Th:stee & Superintendent

/bcst

1402 NOTRE DAME AVENUE, WINN|PEG, MANTTOBA R3E 3Gs (204) 775-9741
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l,leu the undersigned, agree to ablde by the ethical guidelines for human

research adopted by the Board of Governors of Ehe University of I'fanitoba and

Ëo carry out this projecE as described on thís Ethics Review Form.

z-."\
Prlnclple., JnvesÈ igator

t, 
-J/

Faculty Supervísor *(tr studenË
research)

¿

¿

All student projects must be supervised by a faculty member.

the case of research courses, it is the obligaËion of the supervisor

ensure that ethical approval has been obtained.

For EthÍcs Coumíttee Use:

In

to

Approved:tî €:
1-ttThe Commíttee fioi€s urrec che questionnaire

will be returned anonymously; thus natíve
individuals will not be dífferentiated from
non-natíve. tt

Date: 4,/";u ?' ,,'í:/ L--
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Appendix 5

Summary of Student Anecdotes
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1.

Summary of Student Anecdotes Taken Froln

Frontier Post-Secondary Student euestionnaire

Students who have withdrawn and will not return:
Financial Anecdotes:

A.

2.

3"

ontario were def inatery ahead of r'lan. in Math. asthey have Grade 13. 1 found carcurus difficurt.[¡tere not used to study such quantity of nateriari.e. Biology--used to more teJts i_n lrade L2.
Social ízation Anecdotes :

Everything was paid for difares, b! the triUat council.was aII I received, but soafford anything. Exact amount

Academic Anecdotes:

Students who have withdrawn

Financial Anecdotes:

As a Ist year student
community, recieving so much
sort of a shock. I tried a
failed to stick with it.

rectly, except bus
The spending money

IittIe, I couldn,l
ç57.OO, 2 wks.

and wiII likely return:

and leaving a small
money at one time was
budgeting system but

Course very heavy--little time Ieft to socalize.
_I. fglt - disappointed by Forestry degree course.
Yg.=tfY theory in degree progran. FeIt I woul_d notlike to pursue this-fiefã.

B.

t.

Thg money I earned from employment f saved. inorder for my future educatiön.- I used my ownmoney, never borrowed, and put myself tñroughschool

I advice a student to difinetly find a plannedstructure in which they are to èpend their *orr.ybecause, out here it goes fasler than you,Iibelieve.
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(fne following comment is corning from myexperience) fn my opinion the financlal situatioñfor students in the þrogram I was being sponsoredby; that being the I"t. I. E.A. isn,t eÃough f.or astudent to live comfortably.

The money I had_ fron prophets in my dope dealingwas never enoughr oo my monthly pay on any otheiincome. Prices in rent, food, - "Ioihirrg, etc arejust to costly_ and not only did it effect the wayI was used to living but also my schooling.
That who ever attends college or University thatt.hey should budget their money because yousometimes end up not having eno.rgñ and spend loo
much.

Spent money foolishly,
in the bars.

Any student planning to
Ptge in the fall should
monthly instead of aI1
they (student) could

espeaceally on alchohol or

go to V. U. at Cranberry
pay there room and board
in one sum lump because
collect interest on it

2.

instead of Frontier.

Cut nonthly checks
every 2 weeks.

Academic Anecdotes:

in half and distribute them

I went to school all year but the l_ast month ofcrasses r did not atténd because r courd not finda reliable babysitter. However , I am stillwriting my finals.

I realfy enjoyed the coarse for the short time Iattended and I regret not being able to completeit, because it was pretty interãsting. As for theschooling r was rearning something ñ"* about thetrade everyday and I know to this day that íf Iput more effort into the schoolwork part of thecoarse that I could have recieved my papers inJune.

A frontier student, I find realJ-y has none to turnto in university such as (a- .o""J.rioi) -i;;
acedemic advice so concerns are usuarly addressedat a friend and sometimes they are not fullyexpla i ned .
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While I was attending college I was waiting forthe birth of child which was born lO Janury. So Iwasn't able to pass some courses because of thetime I took of ot school.

I wasn't studying enough on my related subjectsfor this course. I couldn,t kãep up rny marks forthj-s matter, so I had to quit f ikè that along withthe ¡rersonar probrems r tried to dear with wñic¡, r
know I could of; but to this matter I would liketo return but not to face the same problems but toget by the course as a regular Academic studenttrying to achieve a goal that you want.

Get better teachers.

Any one deciding to take university/collegeEnglish should have English 300.

r fert very arone whire going to schoor not enoughguidence and help with þroblens encountered. I
was often on a lot of stress.

Socialization Anecdotes

I think students from
co¡nmunities should be
university or some insti
realize that there is more
own Iittle community"

remote or northern
encouraged to attend

tution. They have to
to the world than their

When_ I was young I just wanted to get away fromGrand Rapids and ]-earn and meet peoþte and -because
of . my eagerness I found it easy to adjust to knew
envi ronments .

I felt that I could
could start opening up

I .knew what I was or
didn't know was the g
Brandon and almost aIl
dopes, just "pÌain"
Cree ' s.

make alot of friends if I
and talking to people.

might expect but, what I
igantic native community in
are Sioux, alot of drunks,
junkies. And they hate

my baby.

places,
course.

My social life is that you meet alot of new people
who are friendly and are looking for friends.
I didn't much of a social life because of
I met new people, but never saw newbecause I didn't last long enough for this
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It: h_"fd adjusting. you have so many places to goand things to do, your mind doesn,t keãp on school
work.

I"lake new f riends that you can rerate to and trynot to get to lonely about home, that it leaveêyou in a rut. It gets scary at first but later onyou get used to it and start meeting new friendsin the same position as you.

Today r know the probrems and. stress for univeritystudent especiarly native. you must contror yo.,idrinking and you need alot of support andGuidance.

C. Students who are continuing their studÍes:
I. Financial Anecdotes:

I receive a bi-weekly
single student basis anã
to worry about starving
at home

student allowence on a
therefore, I never have
or "getting by. " I study

I think a part time job is essential.
would have run out of money without it.
Money is a big factor during x-mas¿ sobands or other sponsers étrould gi vestudents during the time.

I 'm sure I

I think
more to

Even with student aid, I sometimes found itdifficult to save my moneyr ês there were ;"i*"y=;
expenses to pay.

be enphasized to
for their future

r rearized that r shourd have budgeted morecarefurly,-and r shoutd have made sure i naa moneysaved for any emergencies that came up.

My financiar situation right now is what you wilrsgy not very good but I dò get enough to get by
."f!:r I pay for my expenses like ,"ñt, telephonãbilI, etc.

WhiIe in highschool, it should
the students to save their money
needs as university.
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I would advise other persons returning tosecondary schools to try their best to begineducation with no worries of bills etc. Topay their bill_s before entering any program.

I t .oays, in the end, to budget yoursel faccordingly to your financial srtuation.

This year r had no financiar difficurties becauseI got alot of hlep from parentsffamiLy, and also Iearned sr50.00 per month in r'lerita. Also r rec'da S740.00 bursary. I expect that next year I,Ilhave to budget more, unless I save ãtot this
summer.

when r waited for student aid to finarize my roan
and_ busary r had a rot of fÍnanciar probrems and rcould not keep up with my bills. I,m still indebt from being on camlrus. r think student aidshourd rush arr roans and. busaries. The students,should apply well in advance.

I managed to survive on the fixed income from thebursary I received but basically the amount wasonly sufficient for monthly expenses_-rent,
telephone, groceries with very rittre reft overfor incidentars. rt was very ãitricult to set upa househord with this rimited income and difficulito save any money.

pos t
their

try

I feel a person has to be mature if
money if they always want some.
spending it on wants, but on thethings Iike: rent, food, etc.

handling their
You can't be

more important

It was important to learn to budget. Somethingmore young people who are newly attending coIlegðand/or university students fail to know.

Access gives enough money to survive on. Itrequires- budgeting to get you through otherwiser'm broke before the neit pãy day rótt" around.However, if one gets the c¡rãncel Access is thebest and first place to apply for funding.
I worked every summer since I was LZ yr. old. Istyr. University I spent 96,500; ga50õ was my own,the rest was my parents. The second year wasabout the same. $S,000 was my own.
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You have to budget very carefully. put all money
for tuition, books, rent (r diãn't have to pay)lphone bills and then for enjoyment, but use themoney wisely, too many of my friends ran out in
November. Spent too much on bars, clothes, good
t imes .

financial help is Irmiting and
, bursary(s) should be hiqher I
cost of Iiving, âIl aspectã.

I made a budget f9I my money at the beginning ofthe year and usually ätuct lo ir. I did ii"a,
however, that there were a few things which Ididn't plan for. All my basic .r."e"ãities weretaken care of as a priority. The extras came
okay, but I had to cut down on t.hem near the endof the year.

Academic Anecdotes:

I had been out of the school system for a year,and getting back into essay wriling and stuãying
was very hard. There was no real help avaifãUfe
for this.

a¡ far 1g question #2 goes, my academic background
when r first came out here was totarly inade{uate.
High schoor did not equip me with the knowredge toget through my program or to deal with peoplõ andsituations that I encountered, however, because Iwas soon aware of my disadvantage I taught myselfthese skills in long hours of work

r think that K.c.c- is the big thing that changedny life. It small and get to meet just abóuteveryone, incÌuding the teachers. I'm åaying thiscause I 've been in Red River College - whlch Ididn't like

I feel that, if I had discaplined myself betterand put more effort into studying, lnat my markswourd have been much better. r did not rearizebefore hand that the classes would be strictlylectures and that all of your work and aniprobleins you had would be done on your own timelout of class. I did find the màjority of nyprof essors very heJ_pf uI. The labs ãtso ñetped tõclarify class lectures.

That gove rlnen t
costly via loans
feel with rising

2.
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At times crasses can be stressfur and difficurtdepending upon degree of criffurty. proffessors
demands vary with each course so should yourattention and efforts. Also due to techiques,Ianuage or communÍcation problems say of havlng aforeign prof you may have éven more understandíngand corn¡-rrehens i ve ¡>roblems .

When you need help, the prof s wil-l
was taught you are only a number
but t.hats not t.rue, they'II help
but you' J_l have to ask. AIsó,
program for yourself is good.--fEs
i t fretps later .

The biggest problem incountered was people thoughtthat what was being taught was alot õf i,bulls f ,,.Even people who where camp foremen for Great r.akespulp & paper & Manfor. The thing is you need. thepaper. The information ties in after the secondyear. .Because of the diversity in the industry.The job you apply may have very fittfe to do withforestry. To work in forãstry the greatestaccomplishment in setting up your own company.Cut & skidr planting, thinñinõ. If you work for acompany you pull in Z4,OeO-g34,OOO. If you areanything .special you may make more. If lou runyour business, properly you can easily make morebut it takes times, work, & dedicationi

Tl" biggest problem upon coming to university isdiscipline. Even with excellent background inhigh school, it is so easy to sit back and notwork consistently with your studíes.
Since I was out of school for a few years itnecessary to become refamil-iar with usage ofenglish Languaget

I very large classes so there.were not very manyassignments or oral discussions.

I found the university experience very different
f rom high school. I waã not prep-r-.a for thegreat increase in work required Èy irte universitycourses. Also, I don,t feel Í was adequatel"yinformed or prepared by high school & staff ofwhat university entailed. The first year Iattended I was so at. aloss that I enãed updropping out. I returned the next fall howeverand because I knew what to expect I fared farbetter.

ALWAYS helo
Ìn unrversrty,

if you need it,
a good study

hard to do, but

was
the
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Any student -who plans to attend university oncampus should be prepared for the work load andthe person should be prepared to spend a lot oftiTg studying. I had to learn rhe hard way bysuffering through university without spending- timåon my assignments.

you have to overcone is
and actually doing the
you learn.

Going to IUN, in the north,
that much easier.

makes university aIl

BasicaIly, the problem
being able to sit down
work. It's the only way

3.

Sometimes it is difficult to try be a part of aUniversity, due to its immensineès, -rrã the manystudents. You feel relief to see at least 1familiar face a day. you do not feel so alone.

I feel that the Access (U of i"1) program isdesigned to "burn-out,, students beãause thestudents are required to go to classes arr yearround. As a result of the pressure of having togo to school all the time, many students fail.When the student fai1s, he gets cut off fromAccess and a spot is available for anotherappficant. This way the Access program and/or thegovernments (prov/r'e¿) can make themsel-ves ]_ookgood because they are giving opportunities to so
many northerners. In fact, what they may be doingis setting up these " fortunate selects', to f ai l.
rt.is important for students who wilr be attendinguniversity or college to keep up with theirreadings and class work. It is ìrery easy toprocrast inate .

SociaI ízaLion Anecdotes :

great experience and a positive
Look ing f orward to uni vers i t.y in
!t. Inter-Universities north was

ting more involved in activitiesevents, socials, Iectures etc. I
encourage aIl students io get

lst year was a
personal growth.
the FaIl at U. of
a definite asset.

I regret not get
such as sporting
would like to
involved.
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Attending college away from ',home,, had
heavy perosnal affect on me. I was very
homesick and often felt Iike droppinggoing home. I found it helps very-,nr..,õh
with a friend & meet new ones.

a very
lonely &

alI and
to stay

I knew quite a
started Uni vers i
there). I also
support and made

I am coping with
It's a change of
its very easily
this setting.

Priorities must
student's mind.
effort and going
the study tirne.
towards which are

few people in Winnipeg before I
ty (as I went to High School
had relatives there that gave rne
it easier to cope at tines.

my new envtronment very easily.
environment than my home town bùt
to ad3ust and get familiar with

be firmly established in the
Courses demand much time and

to socials all the time cuts into
Goals must be set up and worked
obtainable.

I made a lot of new friends here through peopleI've known before and. also on my own. - One, inparticurar, herped me to adjust to university rife
and helped "orient" me as tó where things were oncampus, and a lot of the services offered tostudents.

Personarly adapting to a university lifestyre rdassrightty difficurr at rimes. Timiãg artogãther iscruciar such as tirne for schoor and personartimes. Recreational and even economic endeavours
must be spaced with care.

You met more new people and they can be reallynice. Social Iife in university is greati
Studying is why you are here but you can,t stayhome arr the time. coping with the environmentlyou mÍss home, but you get used to it.
It is best t.o meet you classemater get to knowthern weII ( get on the f re indly s ide ) tney of tenprofid the greatest heÌp when iñ problems.
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Even if one is anxious to leave home and not
return to their comrnunity (because they usuallyhate their own community) they wiff finãthemselves alone in a big city with only a few
f r j.ends around. So it is important to keep incontact with friends and go out with them now andthen. The worst thing to do is to isolate
yourseì-f from family and friends. I know a fewwho quit because the city ,'got to them.,' Itprobably wouldn't have if they were more positive
and kept closer corìtacts with old or new friends.
I have Iearned that prejudice is a socialinferiority conprex. r havè learned to dear wittrir.

It was very easy for me to adjust to the changebecause I realízed when f started I wanted tñe
change. r arso feel r needed a new environment to
widen my views & feeling about my future.

With continued exposure to new people andexperiences I have gradually come to be abl_e tocope effictively with them. As I gained
confidence over my studies r gained confidenãe in
the social aspects of universlty life.

I . think a person should make an effort in findingfriends because they really help out a lot. ThepeopJ-e I met were aì_ready on campus for a year sothey were real helpful and they gáve me advice inwhat courses to take and what should be studiedfor.

rt's difficurt being in a prace for the first time
where you don't know anyone, but after awhile youmeet people and find friends. you also meet acouple of a_holes as wel-l_.

I found going to IUN in Cranberry a veryrefreshing and good outlook on returning tôUniversity. You know what,s going to happen, now,in real universities

Living in the city
vastly different.
city but you have
You must be able to
but socially as weII

and living in the country are
There may be more to do in the
to spend more money to do it.
cope, not only financially,

Advise students to stay from the bars I
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D.

It is important to give yourself time ab/ay fromstudying, but it is also important to have most. orall of your studying done before you go
socialízing. UniversÍty is not hard as tong á"you keep up wiCh the readings and studying.University is a ¡:Iace to learn as well as a þfaãeto meet new exciting peopre. r feel you rnust want
to go to University in order to succeed. Istrongly suggest University to any stud.ents whowant to get the most out. of life. University does
have .it's ups and downs, but if you look atanything else they also have ups -nã downs. Ihope I encouraged more studènts to attend
University or CoIIege.

Students who have completed their programs:

Financial Anecdotes:

I saw to many other stud.ents blow thehad and end up going home or quiting
work.

I didn't have a job while attending college, but Idid have a summer job always--to ãave up'for thefollowing year, etc.

money they
school to

AF. _hig¡r school student I worked for my savingswhich I spent as well as much money giveñ to me Éy
my parents and boy-friend (who took me out insteaãof 5O/5O ) and I am not a money spender--onì_y
essentiars. when applying for buisaries etc. one
needs to know parent's $ status. Why? If studenton oh/n, in new community, why can he/she not applywith only their financial status?

Academic Anecdotes:

Money was
colJ-ege.

the prime concern while attending

The college that I attended was excellent. Iwould recomrnend KCc to any student who wants toattend CoIlege.

For myself, I find it very hard to sit and study.I usually tend to study 3-4 days before an examwith upkeep of assignments throughout course.
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Socialization Anecdotes :

I found it difficult at first--Iiving in thecity--buL once you meet some friends whõ are inthe same situation as you are--it was much easierand I really learned to enjoy myself.

when r at.tended colrege, T never encountered anysituation that r courd never handle, howeveiattending colì_ege in another province took a
I i ttl-e get t ing used to .

I found my social Ii fe allowed me tocornmunicate/rérieve feelings r had bundred inside.It was a way of Ietting me go free. Which oneneeds, especially if hefor she Iives in aresidence connected to the school. If I had my
w€Ì1lr and noney I would Iive in residence for I yrl
then move out. into apt. (meanwhile, continuing
with prograrnme).
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