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ABSTRACT

This 1is a descriptive study of some of the biographi-
cal, financial, academic and/or social factors which likely
contributed to the retention of 76 post-secondary students
who were formerly of Frontier School Division #48.

A total of 30 such factors are introduced, tested via a
student gquestionnaire, and subsequently analysed in this
study.

Contributing factors are determined through a compari-
son of student responses between continuing students as well
as post—-secondary dropouts. They are summarized in a con-
cluding chapter along with a number of recommendations for

the Division as well as for further research.
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CHAPTER ONE
STATEMENT OF THE PROBLEM

This study investigated the problem of student reten-
tion among post-secondary student; who were graduates of
Frontier School Division #48. Based on research in this
area, these particular post-secondary students were charac-
terized as high-risk drop-out candidates. For example, in a
Department of Education study conducted with Frontier School
Division students in 1983, the following statement was
reported in the research summarys:

Participation in Post-Secondary Education: It

was concluded that students from Frontier face a
variety of unique problems when they enter post-

secondary institutions. As most institutions are
far from their home communities, students face
personal, cultural and social adjustments. Data

on academic achievement in the university setting
suggest students face academic problems as well.
Practical counselling supports are often insuffi-
cient or unavailable. These facts, coupled with
the common expectation of students that their
highest level of education will be "some college
or university," spell short-term participation in
post-secondary education.l

Implicit in this remark was the notion that as compared
with other post-secondary students, Frontier students were
somehow unique or worthy of special attention. The fact
that 75 to 80 percent of these students were of Native

ancestry supported such an assumption.



With respect to the literature relating to post-
secondary education and the Native person, the issue of
retention was repeatedly addressed. Research has shown that
throughout North America an inordinate number of Native
students elected to drop out of post-secondary institutions
prior to completing their programs. It appeared that Fron-
tier students were no exception to this axiom.

The persistent duestion which encompassed this issue
under study was: "Why do former Frontier students drop out
of or remain in post-secondary institutions?" The purpose
of this study was to address this question and to describe
some of the factors which contributed to the retention of
post-secondary students from Frontier School Division #48.

This was done via a student questionnaire. Given that
the majority of the students involved in this study were of
Native ancestry the factors which were incorporated in this
questionnaire were Dborrowed from research findings in the

area directly pertaining to Native post-secondary education.

SIGNIFICANCE OF THE PROBLEM

Over the past few years Frontier School Division has
demonstrated an active, growing concern for the provision of
post-secondary schooling for its former students. The fol-
lowing 1s a chronological summary of Frontier initiatives
which serves to illustrate this point:

L. Spring, 1982: Frontier implemented the Post-Secondary




Student Counselling Program. A person was hired to assume a
variety of responsibilities related to assisting Frontier
graduates in the acquisition of post~secondary schooling.

2. Winter/Spring, 1983: Frontier assisted in the design of

a Department of Education study entitled Frontier School

Division Students and Post-Secondary Education: A Study on

Accessibility which generated sundry recommendations for

affirmative action.

3. Spring, 1984: Frontier appointed a Consultant/Director

of Adult and Continuing Education for the purpose of explor-
ing plausible innovations in the area of post-school
training/education within the division.

4, Summer/Fall, 1984: Frontier offered Inter-Universities

North (I.U.N.) the use of their facilities at Frontier
Collegiate Institute in Cranberry Portage. I.U.N. accepted
Frontier's offer and, as a result, a number of first year
courses were delivered in a Frontier (residential) setting.
Frontier School Division was clearly committed to
affirmative action via the recruitment and matriculation of
its post-secondary students. The major significance of this
study was centred around this committment. The purpose of
this study was to inform, perhaps to enhance, existing
Frontier programs designed to assist Frontier post-secondary
students. In particular, this study was designed to be of
some value in the areas of: 1) curricular planning and

design; as well as 2) administrative policy making. With



respect to the former, by utilizing students' perceptions of
their post-high school (post-secondary school) experiences,
this study provided some clues as to pre-college/university
training or educational needs.

With respect to the value of this study as it pertained
to administrative policy-making, some of the results ob-
tained 1in this study should serve to assist Frontier in
refining 1its disposition towards former students who have
entered post-secondary institutions. For example, the roles
and responsibilites of post—~secondary couﬂselling personnel
who are working directly with these students could be modi-
fied in such a way as to reflect articulated student needs.

Finally, this study should also be of some benefit to
the Frontier students themselves-—-particularly those stu-
dents who are considering a post-secondary education. From
personal experience (albeit anecdotal cum subjective) the
Native student in Frontier who is pondering attending uni-

versity or college has been known to ask questions such as

the following: "What's it like out there?" "Am I as smart
as those White people?" "Will people stare at me?" and so
on. A study of this nature should provide these enquiring

students with relevant "peer generated" answers to these

gquestions.



ASSUMPTIONS

This study assumed that since the Division has under-—
taken the implementation of certain programs designed to
assist its post-secondary students Frontier School Division
has shown that it:

1. held a vigorous interest in the recruitment, matric-
ulation and/or graduation of Native post-secondary students
who were schooled in their system;

2. was highly receptive to curricular innovation (however
ambitious) in the area of post-secondary training.

In short, it was assumed that Frontier School Division
had accepted the responsibility for the encouragement and/or
support of the post-secondary student who graduated from its
system. Logically this decision indicated that Frontier was
committed to the belief that something can be done (or at
least ought to be done) to assist graduates in the pursuit
of higher education.

This study also assumed that extrinsic factors such as
age, seXx, location of high school training, et cetera can
contributed to student retention at the post—-secondary
level. In addition, it was believed that student percep-
tions related to their post-secondary educational experi-
ences were valid indicators which could point to certain
intrinsic motives behind a student's decision to remain in
or gquit a college or university program.

Finally, it was assumed that any conclusions that were



derived from this study were fairly limited in their scope
and/or their applicability to situations outside the Fron-
tier school system's domain. Frontier School Division 1is
unique in many respects. Therefore, no pretense was being

advanced for the generation of universal theory.

DEFINITIONS

For the purpose of this study the following definitions

were applicable:

1. Post-Secondary Student: any student who attended an

educational institution outside of the public school system,
and earned credits other than for a high school diploma.
These institutions included colleges, universities, private
colleges, concurrent institutions and/or Frontier (Cranberry
Portage) University.

2. Higher Education: pertained to the post-secondary in-

stitutions mentioned above.

3. Student Retention: the act of a student remaining in an

educational institution for the required amount of time as

deemed necessary by that institution vis. adequate matricu-
lation.
4, Post-Secondary Dropout: any student who registered for

a particular college or university program and who, regard-
less of reason, withdrew from the program in question prior

to its completion.



5. Native: an all-encompassing term used to incorporate
the legal subgroupings of Indian, Metis and/or Inuit peo-
ples. Cultural or biological affiliations were excluded.

6. Graduate: a student who acquired the necessary high
school credits required by the various post—-secondary insti-
tutions. (i.e., University required grade 12 graduation
with some University Entrance courses preferred while Commu-
nity Colleges accepted a given number of grade 10O courses in
some programs. )

7. Home Placement Program: was the Frontier School Divi-

sion program in which secondary students were placed in high
schools outside of their home communities for wvarious
reasons.

8. Post-Secondary Counselling Program: was the Frontier

program in which former Frontier students who were attending
post—-secondary institutions received various forms of assis-
tance from a person or persons designated by the Division to

provide such service.

METHODOLOGY

Factors which contributed to student retention were
determined in two ways: (1) through correspondence and/or
interviews with a pre-determined sample of educators who
have worked directly with post-secondary students from Fron-
tier (see bibliography); and (2) through a structured ques-

tionnaire mailed to former Frontier students known to Thave
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entered some post-secondary institution between 1982 and
1984 (a total of 174 students).
The questionnaire was divided into four parts: (1)

Student History and Personal Data; (2) Student Finance: "Af-

fording Your Wants & Needs"; (3) Academics: "Getting Through

Your Program"; and (4) Socialization: "Coping in a Different

Environment." The questions asked within were designed in
such a way as to test for relevant factors which were: (a)
described as significant in the literature and pertaining
particularly to Native post-secondary student retention; and
{(b) 1identified as significant by the (previously mentioned)
educators surveyed through correspondence and/or interviews.
Part one of the questionnaire was structured in such a
way as to elicit factual information concerning each stu-
dent. Items such as age, location of former high school,
size of former high school, funding sources, et cetera were
used to "characterize" the sample. For example, those stu-
dents who «claimed; "I am registered and continuing my
studies,"” or "I have successfully completed my program" were
classified as continuing students. Those students who
claimed; "I withdrew and I will never go back," or "I with-
drew but I will likely return" were classified as dropouts.
Parts two to four of the questionnaire were made up of
a series of questions designed to elicit student perceptions
of their behavior and/or experiences while attending post-

secondary school. Student responses were weighed on a



Lickert scale (5 points e.g.: 1. Always 2. Often 3. Some-
times 4. Hardly Ever 5. Never). The response intensities
of dropouts were compared with those of the continuing
students. Ample room was made available at the end of each
of these three sections for anecdotal student responses
which were used to elucidate findings wherever appropriate.
This was a descriptive study. All data was expressed
and subsequently analysed as a function of percent. Percent
response differences greater than 10 percent indicated the
possibility that a contributing factor had been identified.
Presentation of data was largely in tabular form. All

anecdotal student responses were incorporated in Appendix 5.

DELIMITATIONS

This study was conducted with all students who were
identified as: (a) Frontier School Division graduates:; and
(b) registered for some post-secondary program of studies.

A number of individuals working with Frontier post-
secondary students in general, as well as individuals
working with Native students in particular (see bibliogra-
phy) were contacted to assist in: (a) identifying the
sample surveyed; (b) developing and revising the student
questionnaire; and/or (c) providing any information relevent

to this study.



10
LIMITATIONS

Since accurate records of the number of post-secondary
Frontier students did not exist prior to the Spring of 1982,

the total population sample could not be accurately deter-

mined. As a result, this study relied on estimates which
were taken from recent accounts of post—-graduates thus, no
doubt, excluding some portion of the actual number of Fron-

tier students who entered colleges or universities.

With respect to this study's universality, due to par-
ticular conditions in Frontier, the reader must be cautious
of this study's narrow overall validity. Other school
systems (e.g., northern/southern, rural/urban) likely have
different facilities, curricular emphases and different
administrative priorities. Therefore, it should be empha-
sized that the results obtained should be applied only

within Frontier School Division's domain.

ORGANIZATION OF THE REMAINDER OF THE THESIS

The following outline constitutes the structure and
content of the remainder of this thesis.
.Chapter 2

This chapter reviewed the literature related to Fron-
tier ©post-secondary students in general as well as Native

post—-secondary students in particular.
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Chapter 3

The results of a preliminary questionnaire feedback
survey as well as the student questionnaire were formulated
and presented in this chapter.
Chapter 4

All of the data pertaining to preliminary questionnaire
feedback results as well as student questionnaire results
were analysed in this chapter.
Chapter 5

Any conclusions and/or recommendations derived from

this study were included in this chapter.
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CHAPTER TWO
REVIEW OF THE LITERATURE

This chapter will be divided into two sections. Sec-
tion one will review relevent literature pertaining to Fron-
tier post-secondary students in general. Section two will
deal with the literature related to Native post-secondary
students in particular.

Relevant Literature Pertaining to
Frontier Post-Secondary Students

To date the problem of student retention among post-
secondary students formerly of Frontier School Division has
not come under direct study. There is, however, a small
body of research pertaining to Frontier students which illu-
minates the problem somewhat. For example, a study has been
conducted on Thigh school student retention,l another Thas
been done on post—-school student experiences,2 and finally
one study has been done on post-secondary accessibility and
the Frontier student.3 1In addition, at least two research

projects entitled; Frontier School Division Needs Assessment

Project4 and High School Program Review: Frontier School

Division No. 485 have incorporated some data and/or concerns

related to the preparation of Frontier students for higher

learning.
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With respect to high school retention within Frontier,
Loughton reported that between the period of 1976 to 1982
overall retention rates for Frontier high school students
hovered at around "a satisfactory" 70 percent.® However,
through closer inspection of high school enrollment statis-
tics he revealed that; "in June, 1982, 118 students
graduated from Frontier School Division's high school pro-
grams. They (the graduates] represent(ed) 42 percent of the
“Grade 10 enrollment in 1979, when the majority of the Class
of '82 entered nigh school."” Consequently Loughton con-
cluded that; "the rate of attrition among high school
students is (was) unacceptably high."®

Goucher? came to similar conclusions concerning unac-
ceptable drop-out rates at Frontier Collegiate. In her

study entitled; The Drop-Out Problem Among Indian and Metis

Students, she interviewed a number of students attending the
Frontier residential high school in Cranberry during the
1967 school year and attributed student drop-out to:

1. a disparity between home and residence conditions which
created student anxiety and ultimately tensions at
home:;

2. student motives which were linked to either getting
just enough schooling to find work back home or staying
in school to avoid work;

3. negative attitudes towards school attendance--some

students said that they were "just doing it for their



i4

parents”;

4. student difficulties such as; language, lack of academ-
ic assistance, lack of interest and/or laziness;

5. negative attitudes towards life at the Collegiate in
general --some students were lonesome, bored, intimi-
dated Dby teachers and/or the expectations that were
being placed on them. 10
With respect to Frontier students and some of their

post-secondary experiences, Loughton reported that approxi-

mately 50 percent (51 out of 118) of Frontier's 1982 gradu-
ating class continued their education at various levels.1l

In addition, he stated that about 40 percent of the students

who did not continue their education found employment while

the remaining ©0 percent went unaccounted for. These
findings were dissimilar to those of Van Camp who reported

(12 years earlier); only 25 percent of the graduates and

near graduates of Frontier Collegiate that he surveyed went

on to further their education.l? This would indicate that
post-secondary participation among former Frontier students

has risen sharply since 1971.

In addition to discovering what ex-Frontier Collegiate
students were doing upon leaving school, Van Camp attempted

to determine "any causal factors in the success of Native

students."13 His results led him to conclude that former
students, as represented by the respondent sample, saw them-—

selves as being successful. However, there were a few areas
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of concern. For example, he noted that the respondents held
major curricular concerns in the subject areas of Mathe-
matics and English. Former students were also critical of
the guidance services that they had received, particularly
in the job information/job search skill areas.14 Van Camp
also found that while respondents were socially mobile inso-
far as they felt little difficulty in value conflict or
social maladjustment, they reported poor job opportunities
in their home communities.1> |

The curricular concerns as expressed by ex-Frontier
students in Van Camp's thesis were echoed from different
perspectives, and at later dates by Loughton as well as
Quinn. With respect to student concerns with English, from
a teacher's perspective, Quinn reported;

Forty-two of the fifty-two responding L[Frontier ]

teachers identified reading/language arts as the
subject area in which they would most like addi-

tional help. . . . eighty percent of the teachers
ide?gified reading/language arts as their priori-
ty.

Addressing the same concern with English, Loughton
stated;

Teachers, students and parents are virtually
unanimous in asserting that the most difficult
barrier to achievement at the high school level

are difficulties and deficiencies in reading,
writing and speaking English.l7

As far as post-school student concerns related to the

need for guidance services, Loughton advocated; "All Fron-

tier School Division Junior and Senior High Schools should
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provide guidance and counselling services to all stu-
dents."18

In Frontier School Division Students and Post-Secondary

Education: A Study on Accessibility, Lee attempted (among

other things) to discover: (a) trends 1in post-secondary

participation; as well as (b) barriers to the participation

of Frontier students in post-secondary institutions.1?

Utilizing a variety of resources and research techniques,

she made the following observations concerning trends in

post-secondary participation:

1. the number of Frontier students enrolling in post-
secondary institutions was on the increase between 1981
to 1983;

2. while in 1981 more females were participating at the
post—-secondary level, male students were gradually
increasing their involvement;

3. when compared with students throughout the province,
Frontier post-secondary students had lower graduation
expectations:

4. the average financial award granted to Frontier post-
secondary students was almost identical to other stu-
dents throughout the province (and often not reaching

the maximum award):

5. in 1981 the majority of students chose to go to col-

lege, however this trend was shifting towards universi-

ty:
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Red River Community College was the most popular col-
lege for Frontier students:

Frontier post-secondary students did not achieve as
well as other students in their first year in spite of
the fact that their high school G.P.A.'s tended to Dbe
higher;

Frontier post-secondary students attended on a short-
term basis. 20

With respect to identifying barriers to post-secondary

participation which confront Frontier students, Lee made the

following tentative observations:

1.

while seen by some to be the case, a student mis-match
of high school credits earned (or available) as opposed
té post-secondary entrance requirements was not a bar-
rier;

being female and having dependents was not a barrier to
high school graduation--females were more likely to
attend until graduation:

males appeared to be less likely to graduate as they
tended to enter the workforce prior to graduation;
academic high school averages was not a barrier;
socio=-economic factors such as parental education and
incomes were barriers;

the year of student graduation and/or number of “high

schools attended presented no parrier.2l

In interviewing a small sample of high school gradu-
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ates, Lee also reported assorted student responses regarding
financial, social and/or cultural factors which prevented
students from entering post-secondary institutions.
Literature Pertaining to the
Native Post-Secondary Student

In reviewing the literature pertaining to Native post-
secondary students, a predominant theme emerged with respect
to Native people and post-secondary education in general.
Evidently throughout North America Native people can be
characterized as non-participants in the post-secondary
system. When viewed within the context of being a minority
racial/ethnic group Locke, 22 Balfour,23 Morrison, 24 Atel-
sek, 2> Sedleck, 26 and Moore—Eyman27 have reported that as
few as .3 percent of the total Indian population have earned
university degrees. In terms of post-secondary participa-
tion this figure leaves Indian people proportionally well
behind any other racial or ethnic group studied throughout
North America. Moore-Eyman reiterated this point in the
following manner:

As late as 1977, 60 percent of the Indian reserves

of Canada were without a single graduate (Indian

and Northern Affairs, 1977). Despite the doubling

in university participation by Native people in

Alberta over the last decade Native participation

is proportionally by far the lowest of all ethnic

groups (Alberta Education). . . o A recently re-

leased report of Health and Welfare Canada, calcu-

lates that proportionally there should be 4,500

Native people working in the health ggofessions in

Canada; in fact, there are only 200.

Although statistics related to this observation were
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drawn primarily from treaty Indian data sources, Balfour2®
and Macknak30 have argued that Metis people have experienced
similar educational trends.

Leaving factors contributing to Native student enrol-
lment at college or university aside, one issue that 1is
central to the problem of Native post-secondary participa-
tion is retention and/or attrition. Bass, 3l Locke, 32
Patton,33 Morrison34 and Jeanotte3d have reported attrition
rates among Native post-secondary students as high as 74
percent. Apparently local (Manitoba) universities are expe-
riencing similar trends as reported at the University of
Winnipeg in December, 1981;

The non-success rate of Native students is sub-

stantially greater than that of non-Native stu-

dents to such an extent that often only three or

four out of twenty will successfully complete

their studies.

A number of studies have been conducted to determine
the factors which contribute to this phenomenon. In order
to report some of the findings, this section will be sub-
divided into four parts. Part one will report on biographi-
cal factors which may contribute to Native student
retention. Part two will deal with financial factors; parts

three and four will be concerned with academic and social

factors respectively.

Biographical Factors
The biographical factors reported in the literature as

having some influence on Native post-secondary student re-
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tention can be listed as follows:

1. age 7. family background

2. sex 8. language

3. high school G.P.A. 9. Indian blood guantum

4. marital status 10. post-secondary experiences
5. number of dependents 11. student goals

6. prior schooling experiences

An overview of the research reveals that, in some
areas, the findings Dbeg the reviewer for consensus of
opinion, however there is sufficient controversy to conclude
that there appears to be no clear stereotype of the "ideal"
Native post—-secondary student.

With the exception of high school G.P.A., a number of
factors have evoked a great deal of controversy. For exam-
ple, an examination of conclusions derived in studies by
McGrath,37 Patton38 and Jeanotte39 shows that factors such
as age, sex and Indian blood gquantum generate a number of
contradictions. Examples of which are listed below.

Example 1. Concerning Age:

The American-Indian who enrolled in college after

hg is 19 years old or older was less'apt to 48er—

sist than those who enroll at an earlier age.

- vs -

LAmerican-Indianj students who enter college at an
older age tend to persist and graduate.4l

kxample 2. Concerning Indian Blood Quantum:

There was a slight tendency for full-blooded In-
dians to Dbe less successful than those of some
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degree of mixed blood.42
- vs -

The American Indian blood gquantum had no effect on

whether or not students graduated or dropped

out .43

As stated earlier, there appears to be near consensus
in the literature with respect to high school G.P.A. (This
will be discussed in greater detail later.) Patton, 44
Jeanotte4® as well as Birnie?% concurred that demonstrated
academic success at high school vis. a good G.P.A. can
predict the ultimate success potential of the Native post-
secondary student.

With respect to the remaining biographical factors
which can contribute to Native post-secondary student reten-
tion, factors such as family background, prior schooling
experiences, number of dependents, marital status and stu-
dent goals are significant insofar as they can point to
certain intrinsic student qualities such as; maturity, posi-
tive self-concept, motivation and/or student responsibility.
To 1llustrate, Jeanotte made the following conclusion with

respect to number of dependents:

. « . graduates had more dependents than did the

dropouts. This may be due to the fact that they
are [were] older and married. Therefore, the
probability of them having more dependents would
be greater. It appears that students with more

dependents may evoke a greater sense of responsi-
bility, thus it became more necessary to complete
a college degree.47

The significance of intrinsic student attributes as

contributing factors to student retention was not overlooked
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by recruiters for special post-secondary Native programs.
Birnie (Saskatchewan University Native Teacher, Education
Project) and Loughton (Brandon University Native Teacher,
Education Project) have respectively stated:

Just Dbecause a student has a grade 12 does not
mean that he or she will necessarily succeed 1in
the program; Just Dbecause a student has three
dependents does not mean that he or she will
necessarily drop out of the program.48

and;

The single most important factor in the success of
students is commitment. Recruitment procedures
should not discriminate in terms of sex, marital
status, or number of dependents, educational back-
ground--but should try and predict the degree of
commitment the potential student has toward
teaching.49

With respect to the above, any conclusions derived from
studies pertaining to biographical factors which contribute
to Native post-secondary retention must be regarded parsimo-
niously. For example, while studies have indicated that
high school GPAs may contribute to student retention, grade
point average 1is not an absolute measure of students' in-

trinsic qualities but perhaps merely a reflection of same.

Financial Factors

To provide a context for those financial factors which
contribute to Native post-secondary student retention, the
following remarks made by a Community Task Force on Maternal
and Child Health ought to be considered:

50 to 70 percent of the Indian population received
social assistance in 1977-78; one in three fami-
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lies are [were] found in overcrowded conditions;

and the native unemployment rate of Manitoba is

Lwas] estimated to be as high as 90 percent in

some communities.50

Economic dependency seems to be a reality for a majori-
ty of Native people (at least in Manitoba). The absence of
surplus capital within the family combined with the absence
of Job opportunities in Native communities logically  dic-
tates that the Native post-secondary student is faced with
near total dependence upon outside agencies for funds.

Studies by McGrath, 2l Patton,?2 and Moore—Eyman53 rein-
forced this reality. Whittington pointed out that the lack
of scholarships and/or immediate funds hindered minority
students at every stage of their post-secondary schooling
including their application, matriculation and/or comple-
tion.>4 Moore~Eyman pointed out that the lack of funds may
attribute to the relatively low participation rates among
non-status students who tend to Dbe apprehensive towards
debt .22

The number of potential Native post-secondary students
who never arrive at colleges or universities because of a
scarcity of financial resources may never be known, however
Bass”® and MacDonald®’ have stated that some Native students
have dropped out as a result of inadequate finances.

Examining the issue of inadequate financing for Native
post-secondary students in a somewhat microscopic fashion,

Jeanotte came to the conclusion that:
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There was no statistical difference found between
the two groups Ldropouts and graduates| on the
basis of whether or not students felt they
received financial aids. Apparently, the adequacy
of financial aids while in college did not contri-
bute to student decisions to continue or drop out
of academic study.58

Further he concluded that:

More dropouts than graduates rated themselves
poorly in the area of financial aids management.
In conclusion, it appeared that how students
manage their financial aids affected their college
continuation.

Moore~Eyman,®0 as well as Birnie,®l concurred with
Jeanotte and added that as a result of particular cultural
patterns, many Native students are conditioned to disburse
their incomes in such a manner that they are often left
without funds prior to completing their studies. Moore-—
Eyman described this form of Native money management in the
following manner:

In a pattern stemming from the fur trade, goods

are still obtained on credit at the Hudson's Bay

Company stores. When money becomes available as

by the sale of furs or through a welfare cheque or

a short term Jjob most of it, if not all, is depo-
sited against debt and little remains for the

subsequent period. Transferred to the city this
pattern has meant for the student the payment of
rent, the purchase of a refrigerator full of food

and often the cheerful drinking of the rest. Thus
nothing may remain for the rest of the month and
the arrival of groups of visitors expecting the
culturally required hospitality may become a mat-
ter of humiliation if temporary loans cannot De
obtained. More than one student has dropped out,
at least temporarily, from the University of Cal-
gary 1in these circumstances despite the formal
sufficiency of federal funding.

Moore-~Eyman added that this cultural pattern was so

well established in some Native students that structured
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orientation workshops designed to teach students how to
budget were ineffective in altering student management
behaviors. 63

Of particular note, with respect to the issue of stu-
dent financial management, Jeanotte®4 found that Native
post-secondary graduates preferred to receive all of their
financial aids at the beginning of each semester indicating
that they had sufficient confidence 1in their management
skill to be able to function on a long-term basis. Dropouts
preferred that their financial aids be disbursed on a short-

term (weekly) basis.

Academic Factors

Two central themes embrace the academic factors which
contribute to the retention of Native post-secondary stu-
dents: (1) student aptitudes; and (2) student performance.
In reviewing the literature it becomes clear that the con-
clusions drawn regarding the former theme are juxtaposed and
in tension with those drawn concerning the latter.

With respect to this observation, Patton,65 Loughton,66
Robertson,®’ Birnie,®8 as well as Thorsteinson®? concurred
that by and large, ©Native students have sufficient innate
ability and/or sufficient academic aptitudes necessary for
success at college or university. This dilemma was reported
in Loughton's evaluation study of a Native teacher education

project at Brandon University.
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It is somewhat disturbing to realize that over 1/4

of the students who dropped out were able to pass

more than 80 percent of the courses for which they

registered. Further, well over 40 percent of the

students who dropped out actually were passing the
majorit% of the courses for which they regis-
tered.’

It appears that academic factors other than student
ability may be operant with respect to Native post-secondary
student retention. As discussed in the 1literature, these
factors tend to fall into the domain of student performance.
Native student performance factors can be classified as
pertaining to: (1) student preparation and past performance;
(2) post-secondary student behaviors while on task; (3)
student learning styles; and/or (4) program relevance to the
Native post-secondary student.

As stated earlier, there is near consensus in the
literature indicating that a Native student's past perform-
ance can influence his/her remaining in college or universi-
ty. The predictive validity that a good high school G.P.A.
can ensure post-secondary success was challenged by Munro
who found that:

« o+ » 1t appears that neither test scores nor

grade point averages are determining factors as to

who goes to college or who completes a Dbaccalau-

reate degree.

Evidently the concept of "nothing succeeds like suc-

cess" 1s worthy of some scrutiny. Regardless of such

present debate, however, 1t is apparent that many Native
students entering post-secondary institutions are academi-

cally behind their non-Native counterparts. In her review
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of the literature pertaining to the educational achievement
of Indian students, Kirkness came to the conclusion;
"studies tend to confirm that the educational achievement of
Indian students is generally below that of non-Indian stu-
dents."72

In The Sioux Indian Student: A Study of Scholastic

Failure and Personality Conflict, John Bryde identified a

pattern of academic achievement among some Indian students
which was later described by Morrison’4 as ‘“progressive
retardation." Apparently as some Native students progress
through the upper grades (beyond grade 8) of their public
schooling, their academic achievement drops substantially
below that of the non-Native student progressing at the same
level. 'Concerns were expressed by Chartrand, Kirkness and
Sealey to the Task Force on Post Secondary Education in
Manitoba that experiences with such faltering achievement
can generate psychological impediments in the student such
as a "failure syndrome.“75 Thorsteinson reported some of
the manifestations of the failure syndrome as observed in
the behaviors of mainly adult Native post-secondary students
attending the mature Student Centre at Brandon University:
+ + « there were several common difficulties which
blunted their |students'] high motivation and
discouraged them. The first of these difficulties
was an expectation of academic failure. This
expectation was a result of low self-esteem when
faced with academic demands, and low tolerance to
frustration in an academic environment. . . . it

was common for these students to experience alien-
ation and loneliness in classes where they felt
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different from traditional students. These stu-

dents also evidenced rejection and withdrawal when

faced with the traditional methods of teaching./6

Based wupon the above, it seems that past performance
can influence Native post-secondary student retention if not
directly, perhaps in more subtle psychological ways.

With respect to student behaviors while on task, Pat-
ton’7 and Jeanotte?8 concurred that Native post-secondary
students are more apt to persist at their studies 1if they
realize some measure of success. Conversely, Matthiasson
observed that; "some [Native] students, on receiving a set
of poor grades, simply disappear, returning to the north or
whatever without first seeking remedial counselling Which
might improve their performances."’9

Some of the elements which appear to be critical in the
area of Native post-secondary academic success were studied
by McGrath and Jeanotte from varied perspectives. McGrath
examined the problem of academic success, in part, from an
instructor's perspective while Jeanotte examined the problem
from that of a student.

McGrath observed that "instructor's ratings all showed
some relationship to grades whether concerned with academic
or personality traits."80 Referring to the Native dropout,
McGrath reported that post-secondary instructors rated him
Lher| in the following manner;

He [dropout| was more inclined to be rated by his

college instructors to be less neat or indifferent

to his personal appearance than the typical stu-
dent. He was inclined to study less and spend
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less time in the library. He was more inclined to

be placed by his instructors on the undesirable

end of the scale which rated ability to do inde-

pendent work, interest in classroom instruction,

quality of classroom comments, dependability, self

confidence and ability to express oneself in oral

or written English.8l

From a student perspective, Jeanotte made the following
conclusions concerning student performance factors which
contributed to Native students' success or failure at the
post-secondary level:

1. the amount of study time outside of class was
of less importance to how the students' studied;

2. successful students: studied with others,

studied in the 1library Lfor longer periods of

timej and sought out academic assistance more

often than unsuccessful students;

3. unsuccessful students: studied in the Student

Union [University Centrel, were less satisfied

with supportive services using academic support

services less frequently, and never talked to

their professors to acquire assistance.82

The 1issue of Native student performance at the post-
secondary level cannot be discussed without addressing the
concept of Native learning styles. Evidently, as a result
of cultural conditioning, some Native students have adapted
a particular style of learning which could be described as a
visual/interactive style and/or a modelling style of learn-
ing. In a review of the literature pertaining to this
subject, Kaulback pointed out that a mismatch between the
learning styles of Native students and traditional teaching

methods could hamper the Native students' performance. He

stated:
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It would appear, then, that many Native children,
by wvirtue of their predisposition to a visual
style of learning, may be handicapped in their
ability to succeed in school because schools and
teaching methods cater to the auditory learner.

Further Kaulback stated:

. . . We must also realize that the research that

points to the perceptual strengths of the Native

students also reveals certain perceptual weaknes-

ses which affect their ability to learn in

schools. Minimally speaking, the research indi-

cates that many Native children have difficulty

comprehending and conceptualizing through the

English language.34

As Kaulback suggests, language may be the key to un-
ravelling the success of Native post-secondary students,
however frustrations concerning relevance continue to esca-
late particularly among Native people. Cardinal, 8>
Balfour,8% and Blue87 have launched strong criticisms
against the post-secondary system in particular, as well as
the educational system in general for their continued insen-
sitivity and non-adherence to the Native "way of learning."

Pelletier articulated some of the Native concerns cor-
responding to relevance in the following manner:

I grew up in a community where kids were allowed

to discover everything for themselves, by personal

observation rather than formal instruction. . . .

We made the same discoveries that other people

made centuries before us, but they belonged to us,
they didn't belong to some despot or expert,

someone who tells you, I've got the answers, so
you quit being curious, qguit exploring. That
didn't happen to me until I went to school. From

then on it was a matter of suppression.88 (empha-
sis added)



31

Social Factors

Given that most post-secondary institutions are located
in urban centres, the issue of Native student retention in
traditional post-secondary social settings may largely be an
issue of urban acculturation. Studies by McCaskill, 89 bDos-
man, 20 Nagler,9l Krotz22 and Clatworthy93 have demonstrated
that the Native person, particularly the rural Native per-
son, 1s often socially unprepared (maladapted) to live in
the city. As an illustration of this phenomenon, Krotz
reported observations by Sealey and Kirkness who speculate
that approximately 15 to 20 percent of the Native immigrants
into wurban centres encounter serious personal and/or social
problems and eventually return to the reserve. In addition,
30 to 35 percent of the Native immigrant population encoun-
ter some problems but turn to the local Friendship Centres
for help--many among this group remain, some leave. Fur-~
ther, an estimated 50 percent of the rural Native people who
migrate into urban centres do so with marginal difficulty
and experience a relatively “happy life."94

Conflicting theories have been presented in the litera-
ture to explain the difficulties that some Native people
experience when they enter urban (non-Native) social envi-
ronments. For example; De Hoy0595 and Weaver?® have argued
that Native people, particularly treaty Indians, (were) are
"institutionally dislocated" or somehow blockaded from the

"mainstream" of society as a result of the creation of a
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reserve system which has historically isolated and/or alien-
ated Indian people from society at large.

Further, Locke,97 McDonald?8 and Laframboise2? have
argued that as a result of long periods of segregation the
traditional ©Native value system is in conflict with non-
Native and/or Euro-North American value systemn. To demon-
strate the nature of this value conflict, Laframboise juxta-
posed selected modern (North) American non-Native values
against selected traditional Indian cultural values in the

following manner:

Modern (North) American Traditional Indian Cultural
Values vs Values

competition co—-operation

manipulation of environment environmental protection

accumulating sharing

confrontation peace and politeness

modernism respect for tradition

delayed gratification present vs future

In contention with the above, Bryde has stated that

"

Indian people and non-Indians live together in a modern
world" and that the two groups share many similar values.
Problems with social interaction between these two groups
exists primarily as a result of the need for behavior accom-
modation. For example, according to Bryde:

« =« .+ the Indian must learn his Indian value of
getting along with others in order to get along
with non-Indians, who, for instance, are usually
more individually aggressive. They talk more and
show their emotions, or feelings more. This can
be Jarring to some Indians they must learn to get
along with this kind of behavior, because this is
the modern world--Indians and non-Indians living
together.100
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Whatever the case; institutional dislocation inducing
value-conflict and/or behavior accommodation, it is apparent
that many Native post-secondary students must adapt to a
different social environment. Moore-Eyman (as well as
others) have acknowledged some of the difficulties that
Native post-secondary students encounter throughout this
process of social adaptation. In expounding on the need for
university support services for Native students, she stated:

« . . the main result of the outreach programs in

the Native communities is the delay of the loss of

the students' family support system until after

the Native students have established themselves

successfully as students. The triple adjustment

to the city, to the loss of the extended family,

and to the university is observably less traumatic

for those who already have an established success

in university courses when they come to the urban

university for their final year of the degree.l0l

Apparently graduating from college or university does
not mean that the Native student has to become totally
acculturated to non-Native ways of life. In fact, as im-
plied from Jeanotte's conclusions, it appears that succes-
sful Native post-secondary students may experience personal
growth in a "bi-cultural" sense. For example, Jeanotte
concluded that the following factors contribute to Native
student success at universitys:

1. being more culturally involved, and viewing their

Native ancestory as being an advantage; reflecting a

good self-concept;

2. perceiving the instructor's feelings toward the stu-

dent's Indian heritage as being positive;
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3. being more involved in social activities on campus;
4. using Campus Health Services and Community Native Pro-
grams. 102

One plausible deterrant to Native student success at
the post-secondary level worthy of final note may be certain
attitudes held by some Native people towards Native post-
secondary draduate professionals. Macknak presented this
scenario to illustrate that Native post-secondary students
can face social problems within their own socio-cultural
group as well as without it:

This problem of stereotypical identification also

presents problems to Native graduates who try to

return to Native communities to teach. Local
people in some cases may respond in some cases by
saying either: "He's not a real teacher"; or "Boy!

Are things going to change now."103

Literature Summary

This chapter reviewed the literature pertaining to the
retention of Frontier post-secondary students in general as
well as the retention of Native post~-secondary students in
particular.

With respect to the former, due to the lack of relevant
information, any conclusions drawn from the literature were

illusive and, at best, tentative. Nonetheless it appeared

that there were indications to suggest that:

1) Frontier School Division high school students have
demonstrated ‘“unacceptably" high drop-out rates over the

last 18 years and in spite of increasing college and/or
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university enrollments, over time this trend was expected to
carry over to the post-secondary level;
2) Frontier post-secondary students, particularly Native
students, were likely to experience academic difficulties
associated with English language usage.

With respect to the literature pertaining to the Native
post-secondary student, valid conclusions were inhibited by
controversies in the research, particularly in the area
pertaining to the biographical factors contributing to stu-
dent retention. What appears to have emerged, however, was
the contention that while Native post-secondary students may
have access to funds and/or possess the innate ability to
complete post-secondary programs, they may lack the neces-
sary financial, academic and/or social skills hecessary to
succeed at college or university. As the literature sug-
gested, this may be due, in part, to the Native students'
lack of assimilation in institutions which are primarily

non-Native.
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CHAPTER THREE

This chapter will summarize and describe the accumu-
lated data pertaining to the factors which contribute to
post-secondary retention among former students of Frontier
School Division.

The information presented was systematically gathered
in two ways: (1) through correspondence and/or interviews
with a pre-determined sample of educators and/or post-
secondary counsellors who have worked directly with post-
secondary students from Frontier; and (2) through a struc-
tured questionnaire mailed to former Frontier students known
to have entered some post-secondary institution between 1982
and 1984.

The data and observations derived from these sources
will be reported in two sections: (1) Preliminary Question-
naire Results; and (2) Post-Secondary Student Questionnaire

Results.

Preliminary Questionnaire Results
On January 9, 1985, subsequent to the development of an
initial draft of a post-secondary student questionnaire, 14
“"feedback requests" were mailed out to a pre-determined
sample of educators and/or counsellors who had worked with
former Frontier students 1in various post-secondary set-

tings. ! The purpose of the feedback request was twofold;



37

(1) to assist in the revision of the post-secondary student
questionnaire, and (2) to solicit relevant information per-
taining to the retention of post-secondary students formerly
of Frontier School Division.

A total of 11 respondents (out of 14) offered various
written suggestions for questionnaire revision. Further, 5
of the 11 respondents mentioned a total of 9 personal obser-
vations concerning factors which they felt contributed to
post-secondary student retention. These responses are sum-
marized in Table 1.

Subsequent to a student questionnaire revision, Fron-
tier post-secondary counselling personnel were contacted and
asked to provide a mailing list of students ‘involved in
Frontier School Division's Post-Secondary Counselling Pro-
gram. In addition, these counsellors were asked to provide
particular data and/or observations related to the student
population under study.2

Based upon these responses, 151 post-secondary students
were identified as affiliates of Frontier's post-secondary
counselling program between 1982 to 1984. A total of 90
females and 61 males made up this population--an approximate
ratio of 3/2 (females/males).

An estimated 75-80 percent of these students were re-
ported as being of Native ancestry. The majority of these
students were described as Metis. (It was mentioned that

many treaty Indian students utilize their own counselling
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TABLE 1
FEEDBACK REQUEST RESPONSES

(Factors Contributing to Post-Secondary Student Retention)

Nature of Response|No. Responses| Description of Responses

1. parental support/pressure
(2 references)
. education levels of
parents
3. student language experi-
ence background (E.S.L.)

1. Biographical
Factor

3]

2. Financial
Factor

1. financial management vis.
effective student budget-
ing

3. Academic Factor 1. past student performance

2. student knowledge of
post-secondary institu-
tion's rules, regulations

etc.

1. student alienation in new
social setting

2. self reliance and/or
student independence

4. Socialization
Factor

I
I
I
|
I
I
I
|
I
|
I
I
I
I
I
I
I
I
I
|
I
I
|
|
I
I

agencies such as the Manitoba Indian Education Association.)
On the basis of their community of origin, outlined in
Table 2, Frontier post-secondary students came from various
communities, large as well as small, and were scattered
(primarily) throughout Northern Manitoba.
Tentatively and in terms of administrative area, it

appears that a fairly equal post-secondary participation
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POST~-SECONDARY STUDENTS

COMMUNITY OF ORIGINI

39

| |

Administrative Area : Community : No. of Students
[ |

Area 1 | Brochet | 4
| Cross Lake | 6
| Gillam | 6
| Pikwitonei | 3
| Thicket Portage | 2
|  Wabowden | 10
| |
| I

Area 2 | Barrows | 3
| Duck Bay I 6
| Ebb and Flow I 2
| Grand Rapids | 18
| Crane River | 1
|  Waterhen | 6
| |
I I

Area 3 | Berens River | 7
| Matheson Island | 3
| Norway House | 10
| Pine Dock | 2
| Bissett | 1
} Wanipigow f 18
| [

Area 4 |  Sherridon | 1
| Cormorant | 10
| Cranberry Portage | 29
| Moose Lake | 2
| |
l |

Other : Bloodvein } 1
| |

TOTALS } 23 communities : 151 students

lstudents affiliated with Frontier
counselling program.

post-secondary
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pattern of distribution has been established throughout the
division over the last four years.

Apparently such a pattern of equal distribution did not
exist with respect to student participation in and among the
post-secondary institutions. As Table 3 indicates, the
majority of Frontier post-secondary students enrolled in

universities as opposed to other post-secondary institu-

tions.
TABLE 3
POST~-SECONDARY STUDENT PROGRAM
ENROLLMENT (1982 TO 1985)
I l
Institutions | No. of Students = Percent
|
[ [
Universities | 96 | 64
Community Colleges | 47 I 31
Nursing Courses | 3 | 2
Other (beauty [ 5 [ 3
schools, etc.) | |
| |
[ I
TOTALS | 151 | 100
I |

With respect to retention at the post-secondary level,
students involved in Frontier's counselling program dropped
out at a rate of approximately 34 percent over the last four

years. A reported 99 out of 152 students have either com-

pleted their programs and/or continued their studies while
52 of 151 "dropped out early or completed only a year of a

2, 3, or 4 year program."3
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Frontier post-secondary counselling personnel reported
certain trends based upon years of personal observation of
student dropouts.4 These trends are listed as follows:

1. there appears to be a critical adjustment period for
novice students entering post-secondary programs. Many
students who drop out do so prior to Christmas in their
first term;

2. more students tend to drop out of college progranms
(particularly 10 month courses) as a result of program
inflexibility, program relevance and/or diminished student
interest;

3. students who make "last minute" decisions to enter a
post-secondary institution are more likely to drop out than
those students who claim to have held a commitment to go to
college or university for a lengthy period of time.

A summary of the post-secondary counsellor's observa-
tions pertaining to specific factors which contribute to the
retention of Frontier post-secondary students can be re-
ported as follows:?

A: Financial Factors:

(1) Generally, students have had sufficient funds “to

cover the basics." 1In addition, students did not have

sufficient sums of surplus capital to afford many (if
any) luxuries.

(2) Student money problems were manifest in many stu-

dents who would (could) not manage existing finances.
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This problem was particularly evident among those stu-
dents who received large "lump sums" from Student Aid.
(3) Students were reluctant to borrow. In fact, money
was often loaned, or given away to family and/or
friends. (Sometimes in the form of expensive capital
goods such as major appliances.)

(4) 95 to 99 percent of the students did not deliber-
ately abuse money but were hampered by various money
management problems.

Academic Factors:

(1) Few students applied for and/or received academic
awards for excellence.

(2) While most students could read and write compe-
tently enough to "get by," many students found diffi-
culties communicating orally.

(3) Personal  factors such as interest, self-
confidence, and/or motivation have hampered many stu-
dents' academic performance.

Socialization Factors:

(1) Frontier ©Native students have reported no acts of
overt, personal hostility or aggression committed
against themselves. However, covert remarks and/or
nuances have been reported on an intermittent basis.
(2) Frontier students, particularly Native students,
have either socialized among themselves or they have

chosen to remain reclusive.
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Prior to mailing the revised questionnaire to the sam-
ple in question, the mailing list was revised to incorporate
an additional 23 students who fit the criteria of this
study. This revision was based upon personal knowledge as
well as consultations with officials from the Canada Employ-

ment Centre, Thompson Region.6

Post-Secondary Questionnaire Results
On April 11, 1985 a total of 174 student questionnaires
along with covering letters were mailed to 104 female and 70
male post-secondary students who were identified as formerly
registered in Frontier School Division programs.7 A  letter
of thanks and/or reminder was mailed to the total sample

approximately one month later on May 24, 1985.8
Student participation in the survey to June 21, 1985 is

reported in Table 4.

TABLE 4
SUMMARY OF STUDENT PARTICIPATION IN FRONTIER

POST-SECONDARY STUDENT SURVEY

|

No. Responses|Percent

I

Nature of Response

I
1. Completed questionnaires 74 | 42
2. Partially completed questionnaires 2 | 1
3. |7
4. No response 86 | 50
l
|
TOTALS 174 | 100
I

[
|
I
|
|
Returned (address unknown) | 12
|
|
I
l
l
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Approximately 50 percent of the student questionnaires
were accounted for in this survey. That is, 7 percent of
the questionnaires never reached their target while an addi-
tional 43 percent or 76 of the students provided data upon
which certain observations could be drawn.

The primary purpose of conducting the student survey
was to describe factors which contribute to student reten-
tion. The method wused to determine these factors was a
response comparison between students who had completed
and/or were continuing their post-secondary programs and
post-secondary dropouts. Students were asked to declare
their attendance status in part one, question 7 of the
guestionnaire in order to classify students accordingly.
Results of this student declaration afe shown in Table 5.

On the basis of Table 5, a total of 44 or 58 percent of
the respondents were classified as continuing students while
32 or 42 percent of the respondents were classified as
dropouts.

Pursuant to this study's purpose, an item-by-item com-
parison of continuing vs. dropout student responses was
conducted for each of the questions contained in parts one
through four of the questionnaire. These comparisons were
systematically organized according to fhe structure of the
student questionnaire and presented in the following order;

1. Biographical Data: "Student History & Personal Data"

2. Student Finance Data: "Affording Your Wants & Needs"
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TABLE 5
STUDENTS POST-SECONDARY ATTENDANCE STATUS

(Student Responses to Question 7, Part 1)

| l
| No. |  Student
Student Declaration |[Responses| Status
| I
| |
1. Still registered, continuing l 35 | Continuing
program | |
2. Completed one program (entered a | 9 | Continuing
different program) I |
| |
I |
3. Withdrawn (will return) I 24 | Dropout
4. Withdrawn (never return) | 6 | Dropout
5. Withdrawn (undecided) | 2 | Dropout
| |
I l
TOTAL | 76 |
I l
3. Student Academic Data: "Getting Through Your Program"
4. Student Socialization Data: "Coping in a Different
Environment"

The arbitrary use of 10 percent differences in student
response data should caution the reader as to the defini-
tiveness of the observations reported in each of the fol-
lowing sections.

Biographical Data:
"Student History and Personal Data"

The comparison of student responses pertaining to bio-
graphical data included comparisons of specific responses
related to sex, age, marital status, number of dependents,

post-secondary institutions attended, 1lengths of stay in
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post—secondary institution, living accommodation and sources
of funding. Other comparisons included, high school back-
ground, student personal support, as well as student in-
volvement in extra-curricular activities.

With respect to the sex of the respondents, Table 6

shows that proportionally, more males dropped out than

females.
TABLE ©
COMPARISON OF RESPONDENTS BY SEX
l | |
Type of Student | Male | Female | Totals
| l |
| [ |
Continuing Students | 12 | 32 | 44
| I |
Dropouts | 15 | 16 I 31
I | [
All | 27 | 48 | 75
| | |

While approximately 33 percent of the females sampled
in this study dropped out, 56 percent of the male population
eventually quit school. Of particular note with respect to
the sex of the respondents in this study was that nearly
twice as many females (48) participated as males (27).

As shown in Table 7, with the exception of age range,
dropouts and continuing student respondents appeared to be
roughly the same age--the average age difference being only
.05 years.

Similar responses regarding marital status and number
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of dependents were reported by both groups of students. As
Tables 8 and 9 illustrate, continuing students as well as
dropout respondents shared near identical personal family

status and/or responsibilites.

TABLE 7

COMPARISON OF RESPONDENTS BY AGE

| I |
Type of Student | Age Range | Age Frequency | Average Age
| I |
| | l
Continuing | 18-28 | 20 | 20.3
| | |
Dropouts I 18-23 I 20 l 20.25
| | I
All | 18-28 I 20 l 20.3
l | |
TABLE 8
COMPARISON OF RESPONDENTS
BY MARITAL STATUS
(Percent)
| | |
Type of Student | % Single | % Married | % Other
| | |
| l [
Continuing | 86 | 5 | 9
| | I
Dropout | 90 | 7 [ 7
| | |

With respect to the respondents' family status, the
number of single parents found in both groups was worthy of
particular note. As reported, 5 continuing students as well

as 5 dropouts stated that they had children. In both in-
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stances, 3 of the 5 respondents or 60 percent of the stu-

dents with children were single parents.

TABLE 9
COMPARISON OF RESPONDENTS
BY NO. DEPENDENTS

(Percent)

o]

% Continuing Students

Q

No. of Children % Dropouts

I I
I l
| |
[ [
0 I 89 i 84
| |
1 { 9 } 13
2 { 2 = 3
3 I 0 I 0
t |
Total | 100 | 100
| |

Attendance patterns at post-secondary institutions were
not identical for continuing students and dropouts. Table 10
illustrates that a greater proportion of dropout respondents
(36 percent vs. 25 percent) attended college while continu-
ing students were more likely to have attended university.

An inter-school comparison revealed that some post-—
secondary institutions retained relatively more of this
study's respondents than others (as Table 11 illustrates).

With respect to the specific universities attended, it
appeared that the University of Manitoba demonstrated the

best retention rate among this study's respondents (19 con-
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TABLE 10
PERCENT COMPARISON OF POST-~SECONDARY

INSTITUTION ATTENDANCE

Q

| |
Institution | % Continuing Students | % Dropouts
| |
l l
University | 73 | 64
| I
College | 25 } 36
|
Other I 2 | 0
I |
I I
Totals l 100 | 100
l |
tinuing out of 20). The University of Winnipeg showed the

poorest retention rate as only 3 of the 11 respondents who
entered this institution were continuing. This observation
must Dbe taken with some caution, however, since 12 of the
students who entered the University of Manitoba reported
that they were registered in the ACCESS program--a support
program which was specifically designed to meet the needs of
Native students.

As compared with other colleges, Red River was by far
the most popular community college among the students who
participated in this study. It attracted more than 50
percent of the total number of respondents who elected to go
to college. When compared with other colleges, however, Red
River demonstrated the poorest proportional retention rate

(only 5 students continuing of the 13 who entered).



TABLE 11

INTER-INSTITUTION COMPARISON

OF STUDENT ATTENDANCE

50

| I
Institutions {Noa Continuing Students|No. Dropoutsf Totals
U | I [ I
n } Manitoba } 19 } 1 } 20
1
v | Winnipeg | 3 I 3 | 11
e | | I |
r } Brandon } 7 { 8 { 15
S
i | Other | 6 | 4 | 10
t | | | |
il I I i
e | I 35 | 21 | 56
s | | | |
| , I [ I
C | Red River | 5 | 8 | 13
o | I I I
1 | K.C.C. | 4 | 3 | 7
1] | | |
e | ACC | 2 | 1 | 3
g | | | |
e | Other | 1 | 0 | 1
s | I | |
I I I
| 12 | 12 I 24
I | |
I I I
Other Schools { 1 : 0 } 1
i [ I
Totals | 48 | 33 | 81l
| | I

lsome students attended more than one institution.

Table 12 outlines the lengths of time that

attended their respective post-secondary

great surprise is the fact that continuing students,

average, remained longer.

schools.

students

Of no

on the
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TABLE 12
COMPARISON OF LENGTHS OF STAY AT

POST-SECONDARY INSTITUTIONS

|
Lengths of |No. of Re-
Stay (mo./yr.) |spondents

| l
[Avg. (mo.) | Range of
Type of Student| Length | Stay (mo./yr.)

|
l
|
| | |
I I l |
Continuing | 15.3 mos.| 5 mos. to 4 | 5mos. -1 yr. | 15
| |  vyrs. 6 mos. | |
| I | 1 -2 yrs. I 9
| l | 2 - 3 yrs. l 14
i } | more than 3 yrs.} 6
|
I l l |
Dropout | 8.5 mos.| 1 mo. to 3 yrs.| less than 4 mos. | 11
| l | 4 mos. to 1 yr. | 7
| | | 1 -2 yrs. l 8
} { { more than 2 yrs.} 6
Totals: l | | |
a) Continuing: } } { { 44
b) Dropouts: : f } : 32

When the lengths of stay data was examined two inter-
esting observations emerged; (1) just over one-third of the
respondents who dropped out of post-secondary institutions
did so 1in under 4 months (before Christmas in their first
year) and, (2) nearly one-half of the dropout respondents
had been in school for longer than one year before dropping
out. |

A comparison of student living situations while attend-
ing college or university (Table 13) revealed some distinct
differences between continuing student respondents and the

dropouts.
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TABLE 13
PERCENT COMPARISON OF STUDENT
LIVING SITUATION

(While attending college or university)

Living Situation % Continuing Students % Dropouts

| |

l |

| |

[ !
Renting (alone) | 27 | 10
Sharing | 30 | 58
Private Home | 14 | 10
School Residence | 16 | 16
With Relative | 11 | 3
Other | 2 | 3

| |

| [
Total | 100 } 100

|

As 1illustrated, nearly three times the proportion of
continuing students reported that they lived alone (27 wvs.
10 percent). At the same time twice the proportion of
dropouts (58 vs. 30 percent) shared accommodations. This
could signify that continuing students were more independent
and/or self-reliant, however, the fact that a greater pro-
portion of continuing students reported that they lived with
a relative indicates a weakness in this observation.

An examination of Tables 14 to 16 further revealed some
distinct differences between the continuing student and the

dropout respondents.

Clearly dropout respondents had fewer sources of income
than the continuing student. For example, while 20 percent

of the continuing students reported having one source of
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TABLE 14

COMPARISON OF THE NUMBER OF FUNDING

SOURCES USED BY STUDENTS

| l
No. of | Continuing Students | Dropouts
Sources { No. } % } No. } 2
[ I [ |
1 | 9 | 20 | 10 | 33
2 | 11 | 25 | 11 | 37
3 | 13 | 30 | 7 | 24
4 | 8 | 18 I 1 3
5 l 3 | 7 | 1 | 3
I l | I
| l | I
Totals | 44 : 100 : 30 { 100
l
TABLE 15

COMPARISON OF ACTUAL FUNDING SOURCES
USED BY STUDENTS

(Number of Continuing Students Respondents = 44
Number of Dropout Respondents = 30)

Funding Source Continuing Students Using Dropouts Using

| I

| l

| |

I No. I g [ No. | 2

I | I l
Savings l 23 l 52 | 15 I 50
Parents | 22 | 50 | 10 | 33
Student Aid l 21 | 48 | 15 | 50
ACCESS | 12 | 27 | 3 | 10
MMF Bursary | 12 | 27 | 7 l 23
Scholarship l 10 l 23 i 1 l 3
Part-time Work | 8 I 18 | 1 | 3
Federal (I.A.) | 5 | 11 | 9 I 30
Manpower | 2 l 5 | 0 l 0
Other | 2 f 5 : 3 { 10

|




54

TABLE 16

COMPARISON OF PRINCIPAL SOURCES OF INCOME

REPORTED BY STUDENTS

l l
Income Source f Continuing Students } Dropouts

| No. I 3 [ No. | %

I I ! I
Student Aid I 12 | 28 | 12 | 38
ACCESS | 12 | 28 | 3 | 10
Parents | 9 I 21 | 2 | 6
Savings I 4 | 9 | 3 | 10
Federal (I.A.) | 5 | 12 I 8 | 26
Part-time Work | 1 | 2 | 0 | 0
Other | 0 | 0 | 3 | 10

l | I l

I | I I
Totals l 43 | 100 | 31 : 100

l | I

income, 33 percent of the dropouts reported having one
income source. Further, while over 50 percent of the conti-
nuing students reported having between 3 to 5 different
income sources, only 30 percent of the dropouts claimed as
many sources.

With respect to where students received their money, a
noticeably Jgreater proportion of continuing students re-
ported that they; (1) would (could) rely on their parents
for money, (2) received assistance from the ACCESS program
(U. of M.), (3) earned scholarships, and (4) received an
income from part-time work.

In terms of the respondents' principal sources of in-
come, dropouts tended to be more reliant upon Student Aid

(provincial) and/or Department of. Indian Affairs and North-
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ern Development (federal) funding than did continuing stu-
dents. In addition, continuing students relied more on
~their parents for their principal source of income.

An examination of the response data shown in Tables 17
and . 18 illustrates that student retention in post-secondary
institutions may not have been as dependent upon where
students received their high school educations as it was
upon how students performed while in high school.

In terms of high school locations, ©both continuing
students as well as dropouts shared similar high school
experiences. However, with respect to performance, continu-
ing students reported higher grade point averages (G.P.A;'s)
at both high school as well as at the post-secondary level.
One striking observation concerning performance and the

dropout respondents was that while dropouts reported an

TABLE 17
COMPARISON OF LOCATIONS OF STUDENTS'

FORMER HIGH SCHOOL ATTENDED

l |
Location of High School | Continuing Students } Dropouts

|

I NO. l 3 | No. | 2

| [ I I
Home Community l 27 | 61 | 1e | 51
Home Placement | 9 | 21 | 6 | 19
Frontier Collegiate | 5 | 11 [ 3 | 10
Other | 0 | 0 | 3 10
Variety | 3 | 7 l 3 | 10

i | I |

| | l I
Totals { 44 } 100 { 31 } 100
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TABLE 18
A COMPARISON OF HIGH SCHOOL AND POST-
SECONDARY STUDENT PERFORMANCE

(Overall Student Averages)

| l |
Institution {Grade{ Continuing Students{ Dropouts
I | No. Attained | % | No. Attained | 2
| I I | l
High School | A+ | 2 | | 0 l
- 3 | 34 | 4 | 14
| B | 14 | 32 | 16 | 55
I ¢ | 13 | 30 | 8 | 28
| D | 2 | 4 | 1 | 3
| F | 0 | o | 0 e
| I | | I
I I l I l
College/Uni- | A+ | 0 | o | 0 | 0
versity | a | 0 | 0 | 0 | ©
| B | 19 | 43 | 5 | 17
I ¢ | 21 | 48 | 10 | 34
| D | 3 |7 | 11 | 38
I F 1 [ 2 | 3 | 10
| l | I i
I I l |
Average High | l | |
School G.P.A. } 2.95 ; } 2.79 }
Average College/ l | | |
University G.P.A. } 2.32 } { 1.59 }

average G.P.A. which was insufficient for them to continue
in most post-secondary schools, the majority of dropouts (51
percent) reported that they were passing their coursework.
Utilizing the extremities of the Lickert scale vis.
combining (totalling) extremely helpful responses with very
helpful and combining little help with no help at all re-

sponses, Table 19 reports student data pertaining to the



amount of help and/or support that students received

attending college/university.

TABLE 19
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PERCENT COMPARISON OF RESPONSES RE: SUPPORT/HELP

RECEIVED WHILE AT SCHOOL

while

l
Type of Student f

|
% Student Response }

Support Source

lextremely + [moderatelyllittle + nol

|very helpful| helpful

help at alll

87 | 9 | 4 | parents
59 17 24 |
Continuing | 44 | 26 30 | relatives
Students 31 17 52
| 56 | 24 | 20 friends
55 28 17
| 27 < 34 39 high school
27 31 42 personnel
| 42 28 30 college/univer—
24 32 44 sity personnel
| 45 28 27 Frontier post-
| 48 | 26 | 26 | secondary
| counsellors
|
A comparison of this data revealed salient differences
which were greater than 10 percent between continuing and
dropout student perceptions. These differences in percep-

tion were particularly evident in the reported amount of

support received from parents,
secondary personnel.

unanimous

percent reported that parents were very to extremely help-

ful), dropout respondents were far less enthusiastic about

relatives as well as

about the support they received from parents

While continuing students were almost

post-

(87
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the support that they received from home. Nearly half of
the dropouts were either ambivalent and/or unsatisfied that
their parents were helpful. Similar response trends for
continuing students and dropouts were also reported with
respect to help received from relatives as well as post-
secondary personnel.

Of particular note with respect to the student percep-
tions expressed in Table 19 was the observation that the
majority of students in both groups felt that former high
school personnel were moderately to not helpful at all. In
addition it appeared that the Frontier post-secondary coun-
sellor was held in fairly high regard by both groups.

Table 20 1illustrates student involvement in extra-
curricular activities while attending college and/or univer-
sity.

While approximately half of both student groups did not
get involved 1in any organized outside-school activities,
dropouts reported to be slightly more involved in at least
one club or more. A breakdown of these activities indicated
that sports related clubs predominated among both groups and
that approximately one-quarter of the clubs Jjoined by both
continuing students as well as dropouts tended to be Native
clubs.

Student Finance Data:
"Affording Your Wants & Needs"

In part two of the questionnaire, students were asked

to respond to a total of 10 questions which were designed to
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TABLE 20
COMPARISON OF EXTRA-CURRICULAR
STUDENT ACTIVITIES

(by Number of Clubs Joined)

| I
No. Clubs Joined f Continuing Students f Dropouts
| No. ] 2 | No. | 3
| ! I !
0 | 24 | 55 | 16 | 50
1 | 12 | 27 | 14 | 43
2 | 6 | 14 | 2 | 7
3 I 1 l 2 | 0 | 0
4 | 0 | 0 | 0 | 0
5 | 1 | 2 l 0 l 0
I | I |
! I ! !
Totals | 44 | 100 | 32 | 100
| | | I
examine 4 variables related to student finance. The vari-

ables under study were, in order of appearance; (1) scarcity
of financial resources, (2) student financial management
skill, (3) self-reliance as well as (4) the students' value
pertaining to education as an investment.

Student responses were made on a Lickert-type scale and
comparisons Dbetween continuing and dropout student results
were presented in tabular fashion. For the purposes of
simplicity and clarity responses falling within the extremi-
ties of the scale were combined (totalled).

With respect to scarcity of resources, Table 21 com-
pares student response frequencies for continuing students

as well as dropouts.
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TABLE 21

COMPARISON OF STUDENT RESPONSES RE:

SCARCITY OF FINANCIAL RESOURCES

|

Type of Student Responses |
Student Always+Usually|Sometimes |SeldomiNever | Questions
No. $ I No.] &1 No. | & 1
1. Continuing 41 93 [ 3T 7 0 0 |while attending col-

|
I
|
| I l
| | | l
vs. | | vs. | I | | |lege or university,
Dropout } 27 1 90 | 2| 71 1 | 3 I|I had enough money.
i | | | | |
| I l | l l l
2. Continuing | 9 | 22 |11 ]| 26| 22 | 52 |I worried about hav-
VS. | | vs. | | | | ling enough money to
Dropout | 6 | 19 ] 10] 33| 15 | 48 |live.
| I | | | | |
l l | l I | l
3. Continuing | 17 | 39 |20 ] 45| 7 | 16 |I could afford the
VS. | | wvs. | | | | |"extra" things that
Dropout | 4 { 45 | 12 { 391 5 | 16 |I wanted.
| | | | |

Based wupon student responses in questions 1 and 2, it
is evident that the majority of students in Dboth groups
generally felt that they had sufficient funds to meet their
basic "school" needs. There was, however, a slight tendency
for both groups to sometimes/usually/always worry about
having enough money to meet basic personal needs. In addi-~
tion, both groups reported that they had sufficient surplus
capital to be able to afford "extras"--if not on a regular
basis at least sometimes. A slightly greater proportion of
the dropout respondents (45 vs. 39 percent) felt that they

“usually and/or always had extra money.
Observations concerning certain aspects of student

financial management skill can be drawn from Table 22.
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TABLE 22
COMPARISON OF STUDENT RESPONSES RE:

FINANCIAL MANAGEMENT SKILL

| |
Type of | Student Responses |
Student |Always+Usually [Sometimes |SeldomtNever | Questions
| No. | % [ No.l %[ No. | & |
1. Continuing |~ 33 [ 77 [ 71161 3 [ 7 |I knew how much money
VS. | | wvs. | | I I II had coming in and
Dropout | 25 | 81 | 61 19| 0 | 0O |where I spent it.
| | I | | | l
J | l l [ | I I
2. Continuing | 28 | 65 | 9] 21| 6 | 14 |I planned ahead so
vs. | | vs. | | | l |that I had enough
Dropout | 15 | 48 |10]32°] 6 | 20 |money to last.
| | | l | i I
I | l | l l I
3. Continuing | 10 | 23 | 15| 35| 18 | 42 |I ran out of money.
VS. | | vs. | | | l |
Dropout : 7 { 23 f 10 f 32 { 14 : 45 :

A considerable majority of students in both groups felt
that they could wusually and/or always account for their
revenues and expenditures, however, dropouts reported that
they were less capable of budgeting. For example, while 65
percent of the continuing students reported that they usual-
ly or always planned ahead, only 48 percent of the dropouts
made the same claim. At the same time, a proportionally
greater number of dropouts (20 vs. 14 percent) reported that
they seldom if ever budgeted their money. The differences
in the students' willingness and/or ability to budget was
not reflected in student responses pertaining to exhausting
financial resources. Both groups claimed that they "ran out

of money" with a similar degree of frequency. Only about
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one-quarter of the students in both groups found themselves
broke with any degree of regularity.

As Table 23 illustrates, there were salient differences
in student responses between the two groups with respect to

self-reliance.

TABLE 23
COMPARISON OF STUDENT RESPONSES

RE: SELF-RELIANCE

|

|
Type of | Student Responses l
Student |Always+Usually [Sometimes [SeldomtNever | Questions
| No. T % TVNo.l T No. T % |
1. Continuing | 11 | 28 [ 31 71 26 | 65 |I worked and earned
VS, | | wvs. | | | | |enough money “to
Dropout | 4 | 1 | 21 7] 20 | 77 lget by."
| | | | l | i
| l | l l | |
2. Continuing | 14 | 33 | 15| 35| 14 | 32 |I borrowed money
VS. | | vs. | l | I | from my family or
Dropout { 4 { 13 { 14 } 45 } 13 f 42 :my friends.
l l | l l I l
3. Continuing | 10 | 23 | 9| 21| 24 | 5 |I needed financial
VS. | | vs. | | l l ladvice or help.
Dropout } 9 } 29 } 8 } 26 { 14 f 45 |

Almost double the proportion of continuing students
reported that they usually or always "worked and earned
enough money to get by." 1In addition, while 77 percent of
the dropouts claimed that they seldom, if ever worked only
65 percent of the continuing students made the same claim.

A substantially greater proportion of continuing stu-

dents reported that they usually or always borrowed money
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trom family or friends (33 vs. 13 percent). At the same
time, proportionatly more dropouts claimed that they seldonm
if ever borrowed money. Ironically more continuing students
felt that they seldom, if ever, needed financial advice or
help indicating perhaps that their relatively high rates of
borrowing were justifiable and/or reasonable. Conversely,
while dropouts reported an aversion to borrowing, a sizable
proportion of dropouts claimed that they usually and/or
always needed financial help.

The most striking "money matter" comparison between
continuing and dropout student responses grew out of the
question related to the value of the educational experience
as an investment.

Table 24 illustrates that while continuing students
were nearly unanimous in believing that the cost of their
schooling was usually, if not always, of personal benefit,
only 46 percent of the dropouts felt the same way. In
addition, more than twice the proportion of dropouts real-
ized little or no benefit at all for their spent money.

Student Academics Data
"Getting Through Your Program"

In this part of the questionnaire 11 gquestions were
clustered around four variables and asked in the following
order; (1) student preparation, (2) student learning skills,
(3) study habits, and (4) the value of the learning experi-

ence to students.
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TABLE 24
COMPARTSON OF STUDENT RESPONSES RB:V%LUE

OF EXPERIENCE AS AN INVESTMENT

Type of l Student Responses l
Student |Always+Usually|Sometimes |SeldomtNever | Questions
| No. | 8 [ WNo.l %1 No. T & 1
1. Continuing |~ 34 | 8L | 31 71 5 ] 12 |I considered the
VS, | | vs. | | | I |money I spent as an
Dropout 13 } 46 { 7 } 25 { 8 29 |investment in my
| l | |

I
|
|

|
| | future.
|

Table 25 relates to those gquestions pertaining to stu-
dent preparation.

While a similar proportion of continuing students and
dropout respondents felt that they were well enough prepared
for the day-to-day life at college/university, dropouts
tended to be more ambivalent about their prior knowledge in
the area of institutional expectations. In addition, twice
the proportion of continuing students felt that they were
not well enough informed concerning the rules, regulations
and routines of the institutions they had entered.

With respect to their academic preparation, approxi-
mately one-half of the students from both groups felt that
they were well enough prepared to handle the work at col-
lege/university. The remaining dropouts tended to be more
ambivalent about their academic Dbackground preparation.
However, continuing students were slightly more certain that

they were not academically well prepared.
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TABLE 25
COMPARISON OF STUDENT RESPONSES

RE: STUDENT PREPARATION

|
Student Responses I
|

l
l
Type of | Strongly | | Disagree +
Student |AgreetAgree| Neutral |Strongly Dlsagreel Questions
[ No. T 8% [ No.l 8T No. [ % ]
1. Continuing | 19 [ 43 [ 12 [ 27 | 13 [ 30 |I knew enough about
VS, | | vs. | | | I |college/university
Dropouts | 12 | 39 | 14 | 45 | 0 | 16 |rules, regulations
| l l | l I |& routines before
l | l I | | | coming.
| | | | | | l
| | l | | [ |
2. Continuing | 20 | 48 | 11 | 26 | 11 | 26 |I was prepared well
vS. | | vs. | l l I |enough academically
Dropouts | 14 | 46 | 10 | 32 | 7 | 21  |to be able to
| | | | | l jhandle my college/
I l | | I I |university work.
[ | | | | |
l l I I | I l
3. Continuing | 26 | 60 | 6 | 14 | 11 | 26 |I received adequate
vS. | | vs. | l l | |accurate inform-
Dropouts | 15 | 48 | 12 | 39 | 4 | 13 |ation about col-
| | I | l I | lege/university
| | | | | l | from my high school
l | l I | l | teachers/counsel-
| | | l | l |lors.
l [ I | | |

l

Noticeably, greater proportions of continuing students
either agreed/strongly agreed (60 vs. 48 percent) or dis-
agreed/strongly disagreed (26 vs. 13 percent) that they had
received adequate, accurate information about college/uni-
versity from former high school personnel. Once again, a
larger proportion of dropouts expressed their ambivalence
concerning the information that they had received in high

school.
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With respect to learning skills, prominent differences
in response were reported by the two groups. This can be

observed in Table 26.
TABLE 26

COMPARISON OF STUDENT RESPONSES

Re: LEARNING SKILLS

|
S Type of Student Responses
SECE Student AlwaysHUsually|Sometimes |SeldomtNever | Questions
No. 5 [ No.| 81 WNo. T % ]
1. Continuing 38 88 | 5112 0 0 |I understood the

|in class.

|
|
|
l I
| | l l
VS, I | vs. | | | | |things my instructors
Dropout | 22 | 70 | 8127 1 | 3 |said as well as the
| | | | | l [things I had to read.
l | | | l | |
| I | | I | l
2. Continuing | 37 | 8 | 3| 71 3 | 7 |I could write essays
VS. | | wvs. | I | | |and/or term assign-
Dropout | 23 | 74 | 8126 0 | 0O |ments.
| I | | | l |
l l | l l l I
3. Continuing | 20 | 46 | 17 | 40| 6 | 14 |I had problems speak-
VS. | | vs. | | I I ling, discussing or
Dropout } 17 } 54 { 8 : 26 } 6 { 20 |asking oral questions
| | | | | l

As shown, while nearly all of the continuing students
(88 percent) usually or always understood the material pre-
sented in their courses, only 70 percent of the dropouts
made this claim. Similar responses were reported with re-
spect to the completion of written assignments, however, a
few continuing students claimed that they had experienced
considerable difficulty with written work.

The greatest area of student difficulty experienced by
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both groups appeared to be in the area of oral expression.
Roughly one half of the respondents (overall) claimed that
they usually/always had difficulty speaking in class. Drop-
outs expressed dJreater difficulty in this area than did
continuing students. However, at the other end of the
scale, dropouts stated (in greater proportions) that they
seldom if ever had difficulty with oral expression.

Table 27 illustrates that continuing students reported

better study habits overall than did dropouts.

TABLE 27
COMPARTISON OF STUDENT RESPONSES

RE: STUDY HABITS

| I

Type of | Student Responses I
Student |Always+Usually|Sometimes [SeldomtNever | Questions
| No. [ % [No.l 3T No. T % |
1. Continuing | 20 T 47 [II [ 25 12 | 28 |I maintained a regu-
VS, | | vs. | | | | |lar study schedule.
Dropout | 9 | 30 12140 9 |30 |
| | | | | | |
| | l | I I I
2. Continuing | 30 | 70 | 6|14 | 7 | 16 |I had a place to
VS. | | vs. | | I | | study where I would
Dropout I 22 | 71 | 5]161] 4 |13 |not be disturbed.
| | | | | | |
l I l | l [ |
3. Continuing | 17 | 39 | 9| 22| 17 | 39 |I studied with people
VS. | | vs. | | | | |taking the same
Dropout | 7 | 23 } 10 | 32| 14 | 45 |classes as I was.
| [ | | | |
l | l l | l |
4, Continuing | 12 | 29 |17 | 42| 12 | 29 |I asked for academic
vs. I | vs. | | | | |advice or assistance.
Dropout { 6 | 19 Il 16 |52 9 II 29 |
| | l

|
l

As shown, Jreater proportions of continuing students
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said that they wusually/always; (1) studied with people
taking the same classes, (2) maintained a regular study
schedule, and (3) asked for academic advice or assistance.

The majority of students in both groups (approximately
70 percent) similarly claimed that they had a place to study
where they would not be disturbed.

One interesting observation pertaining to student study
habits was that nearly the same proportion of continuing
students as well as dropouts (roughly 29 percent) stated
that they seldom if ever maintained a regular study sched-
ule.

With respect to the value that students derived from
their learning experiences while at university and or col-
lege, Table 28 clearly illustrates that while the majority
of continuing students claimed to have learned things that
will usually or always benefit them in later life, dropouts
by—-and-large are far more skeptical about the value of their

learning experiences.
TABLE 28
COMPARISON OF STUDENT RESPONSES RE:

VALUE OF LEARNING EXPERIENCES

l

|
Type of | Student Responses I
Student |Always+HUsually|Sometimes [SeldomtNever | Questions
| No. T % TnNo.l %1 No. | % |
1. Continuing | 36 [ 82 | 7116 1 | 2 |The things I learned
VS. | | wvs. | | | | |in school will bene-
Dropout | 14 } 49 | 12 } 43 } 2 | 8 |[|fit me in later life.
| | l

|
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Student Socialization Data:
"Coping in a Different Environment"

The last part of the student questionnaire contained 11
questions which were designed to describe 4 variables inclu-
ding; (1) student interactions, (2) security, (3) student
alienation, as well as (4) changes in student attitudes.

Table 29 reports student responses which dealt with
student interactions during their stay at college/universi-
ty.

Student responses concerned with their social interac-
tions can be viewed within the context of bonding. An
examination of these responses shows that certain observa-
tions can be made. Referring to the student responses made
in gquestions one through four, all students established some
bonds within their respective school communities as well as
the community at large. Almost 50 percent of the students
claimed to have developed new social bonds within the Native
community and, in addition, the vast majority (almost 90
percent) of students claimed to have maintained strong ties
with their home communities.

Particular observations related to a comparison of
continuing student interactions and dropout interactions can
also Dbe made from student reports. For example, with re-
spect to student participation in college or university
social functions, relatively more dropouts reported that

they usually or always attended such events. On the other
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a larger proportion of continuing students stated that

they seldom if ever attended such social functions.

RE:

TABLE 29

STUDENT INTERACTIONS

COMPARISON OF STUDENT RESPONSES

I
Type of | Student Responses |
Student |Always+Usually | Sometimes | SeldomiNever | Questions
| No. | % TNo.l 1 No. T % 1
1. Continuing | 12 | 27 [ 16 [ 36 | 16 | 37 |I attended activities
vs. I | vs. | | I I |and/or events spon-—
Dropout I 12 | 39 |10]32] 9 |29 |sored by college/uni-
I | l | I l |versity groups.
I | | l | | |
l I I i l I I
2. Continuing | 12 | 27 | 20 | 46 | 12 | 27 |wWhile going to school
VS, I | vs. | | | | |I went to different
Dropout } 9 } 30 } 10 } 32 } 12 : 39 }places(festivals,etc)
l l | I | | |
3. Continuing | 19 | 45 | 14 | 33 | 9 | 22 |while going to school
VS. | | vs. | | I | |I made new contacts
Dropout | 14 | 48 | 10| 34| 5 | 18 |within the native
l | | I | l | community.
| | I | | | |
| l l l l I |
4. Continuing | 38 | 87 | 5] 11| 1 | 2 |I kept in touch with
VS. | | wvs. | I | | | family & friends from
Dropout | 27 | 8 | 2| 6|l 2 | 6 |my "home town."
| l | I | l |
l l | | | l l
5. Continuing | 15 | 34 | 27 | 62| 2 | 4 |I spent time alone.
VS. | | vs. | | | | l
Dropout { 6 { 19 } 1° } 66 } 6 : 20 }

The implication that perhaps dropouts tended to be more

gregarious than continuing students was supported by student

reports concerning time spent alone.

proportion

(34 vs.

19 percent) of continuing students

While nearly twice the

re—
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ported that they usually and/or always spent time alone. A
far greater proportion of dropouts (20 vs. 4 percent)
claimed that they were seldom if ever alone.

Table 30 reports student responses to questions that

related to students' personal security.

TABLE 30
COMPARISON OF STUDENT RESPONSES

RE: STUDENT PERSONAL SECURITY

l

|in danger.

|
Type of l Student Responses |
Student |ATways+Usually|Sometimes |SeldomtNever | Questions
| No. | & [No.l &1 No. | & |
1. Continuing | 20 [ 59 [ 15134 1 3 | 7 |I dealt with issues
vS. | | vs. | I l l |or problems by my-
Dropout | 16 | 51 |11 35| 4 | 14 |self.
| | | | | | |
l | I I I I l
2. Continuing | 31 | &3 | 9122 ] 2 | 5 |I knew what to do or
VS. | | vs. | l l | |where to go when I
Dropout f 16 : 53 } 6 } 20 { 5 { 17 |felt threatened or
| | | | | |

In terms of personal problem solving, a slightly great-
er proportion of continuing students reported that they
usually/always solved their own problems and, at the same
time a greater proportion of dropouts claimed that they
seldom if ever dealt with their own problems personally.

With respect to self-protection and/or dealing with
threatening situations, continuing students stated that they
usually/always knew what to do in greater proportion (63 vs.

53 percent) than dropouts. A notably larger proportion of
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dropouts reported that they seldom if ever knew what to do

if confronted with danger.

~

Student alienation was measured in terms of student

feelings of discomfort and/or lack of control in social

situations. Table 31 illustrates student responses pertain-

ing to these feelings of alienation.

TABLE 31

COMPARISON OF STUDENT RESPONSES

RE: ALIENATION

l

Type of Student Responses I
Student Always+HJsually|Sometimes |SeldomtNever | Questions
No. | % [ No.] 871 No. T T & |
1. Continuing 5 12 117 71 40 20 [ 48 |I met people who said

I
l
l
l
| l |
VS. I | vs. | | | | lor did things that
Dropout | 3 | 10 | 10] 32| 18 | 58 |made me feel uncom
| | | | | l | fortable.
| i | | | l I
l I l | | | l
2. Continuing | O | O [ 13|30 | 31 | 70 |I met people who were
VS, | | vs. | | I | |openly hostile or
Dropout { 0 } 0 } 5 } 16 } 26 } 84 |aggressive with me.
| [ I I I l l
3. Continuing | 3 | 7 |18 | 41| 23 | 52 |I felt as if I had no
vs. | | wvs. | | | I |control over what was
Dropout { 3 1 10 : 11 } 37 f 16 { 53 |going on around me.
I

Proportionally, continuing students reported more fre-

guent encounters with uncomfortable situations than did

dropouts. In addition, they stated that they were confron-

ted by more open hostility and/or

aggression. In fact,

while neither continuing students nor dropouts encountered

hostility on a regular basis (usually/always), almost twice
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the proportion of continuing students (30 vs. 16 percent)
claimed that they sometimes ran into these situations.

With respect to feelings of control, dropouts reported
a slightly greater tendency towards lack of and/or no con-
trol in social situations. Overall, however, approximately
one half of Dboth groups of students reported that they
seldom if ever felt as if they had no control over what was
going on around them.

Changes 1in student attitudes while at college and/or
university was the last variable measured in this gquestion-

naire. Table 32 illustrates these student responses.

TABLE 32
COMPARISON OF STUDENT RESPONSES RE:

CHANGES IN STUDENT ATTITUDES

Type of Student Responses |
Student Always+Usually|Sometimes]|SeldomiNever | Questions
No. 2 | No.l %] No. | % |
1. Continuing 36 82 | 87118 0 0 |[By attending college/
vS. VS. luniversity, my feel-
Dropout 18 64 10 | 36 0 0 |ings about meeting

I

|

|

I Inew people & seeing
| |new places were

| |altered in a healthy
| |positive way.

|

I

I
I I
| I I I
I | | I
I | | I
I I | I
| I I I
I | I |
| | I I

Dramatic differences in personal growth were reported
by continuing students and dropout respondents. Nearly all
of the continuing students (82 percent) stated that their

feelings about meeting new people and seeing new places were
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usually/always altered in a positive way. Only 64 percent
of the dropouts made this same claim.

Of particular note was that no students reported that
they seldom, 1if ever felt that there feelings were altered
in a positive way. This indicates a certain amount of

growth was experienced by all students.
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CHAPTER FOUR

Through an analysis of the collected data, this chapter
will determine some of the factors which have contributed to
the retention of post-secondary students formerly of Fron-
tier School Division.

Where applicable, this analysis will incorporate: (1)
relevant observations and/or conclusions made in previous
studies; (2) preliminary questionnaire findings; as well as
(3) pertinent results obtained in the student questionnaire.
Selected anecdotes which were volunteered by students
throughout the questionnaire will also be presented to illu-
minate the findings discussed in this chapter.

This chapter will be divided into five sections in-
cluding: (1) an overall analysis of questionnaire respondent
data; (2) Dbiographical factors which have contributed to
respondent retention; (3) financial factors; (4) academic
factors; as well as (5) the socialization factors which have
contributed to post-secondary retention among the former
Frontier students who participated in this study.

At this point, it ought to be stressed that the purpose

of this analysis is not to determine causality but rather to
describe results. Consequently, any conclusions developed

pertaining to the factors which contribute to post-secondary
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student retention are intended to be suggestive rather than

normative.

Analysis of Respondent Data

As reported, a total of 76 Frontier post-secondary
students or 43 percent of the total students surveyed re-
sponded to the questionnaire. This less than ideal partici-
pation rate was probably due to inappropriate mailing dates
(April 11 and May 24, 1985) chosen for the student question-
naires and/or the student reminders respectively. Evidently
these dates coincided with the examination schedules and/or
course completion dates for most colleges and universities.
Understandably the majority of the students surveyed were
preoccupied at this time and likely unwilling and/or unable
to participate.

Nevertheless, an examination of the respondent data
indicated that the students who participated in this study
represented a reasonable cross-section of the overall popu-
lation surveyed. For example, according to Frontier post-
secondary personnel, approximately 60 percent of the
students affiliated with Frontier's post-secondary counsel-
ling program Dbetween 1982 to 1984 were female. In this
study, a comparable 64 percent of the respondents were
female. In addition, a drop-out rate of 34 percent was
reported among all Frontier post—-secondary students--in this
study approximately 42 percent of the respondents were drop-

outs.
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Finally, and with respect to the community of origin,
Frontier reported that post-secondary students involved in
their program came from communities which were scattered
throughout the province indicating that these students expe-
rienced varied schooling backgrounds. Respondents who
participated in this study also reported that they had
experienced a variety of schooling backgrounds including;
attending high schools located in their home communities,
home placement, attending Frontier Collegiate Institute, as
well as attending other residential school settings such as
Teulon.

With respect to the overall response comparisons which
were throughout parts two through four of the questionnaire,
radical differences between continuing students and dropouts
seldom occurred. Caution must therefore be exercised when

attaching significance to the differences.

Biographical Factors and Post-Secondary Retention

Based upon salient differences, as noted in a compari-
son of responses between continuing students and dropouts in
Chapter Three, the following biographical factors were found
to contribute to retention among former Frontier students
who attended college and/or universitys:

(1) the sex of the student:

(2) the post-secondary program as well as institution
attended;

(3) student's 1living situation while attending col-
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lege/university;

(4) sources of student income;

(5) student's grade point average (GPA) at high school

as well as college/university; and

(6) the amount of support received while attending

college/university from parents, relatives and/or
post-secondary personnel.

Pertaining to the sex of Frontier post-secondary stu-
dents, nearly twice the proportion of male students dropped
out of post~secondary institutions as females. This drop-
out tendency among males was also evident among Frontier
high school students who were reported by Lee as having left
high school early to enter the workforce.l The possibility
that old patterns had re-emerged at the post-secondary level
and that more males quit college or university to return
home to work was considered. However, given the employment
situation in most Frontier communities, this was not likely
the case. Exact reasons for the inordinate number of males
who quit post—-secondary programs were left to future
research.

A superficial comparison of the post-secondary programs
taken Dby the respondents indicated that Frontier post-
secondary students were more likely to drop-out of college
than university. This confirmed preliminary observations
made by Frontier counselling personnel who claimed that the

reason for this trend related to the relative inflexibility
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of the college programming structure as compared with the
more flexible university programming structure. A careful
examination of student retention at college versus universi-
ty uncovered additional explanations for the trends likely
experienced by the students involved in this study. For
example, an examination of the specific institutions at-
tended by Frontier post-secondary students revealed that the
University of Winnipeg experienced a higher Frontier student
drop-out rate than any other college attended by the re-
spondents. Further, while the majority of the respondents
attending the University of Manitoba were continuing, they
were mainly participants of the ACCESS program which pro-
vided these students with financial, academic and/or social
supports. In other words, while program inflexibility may
have Dbeen a reason for college students to withdraw from
school, program supports may have been a reason for some
students to remain in a post-secondary institution.

Indeed, this contention was upheld by at least one
ACCESS student who stated:

I was very lucky in that the ACCESS program is a

very supportive group. The students help each
other a great deal. I doubt if I would have
succeeded 1if I hadn't have (sic.) had this sup-
port.

While the overall importance of student supports will
be discussed in more depth later, support received from
post-secondary personnel was reported to be a contributing

factor to student retention in this study--approximately
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twice the proportion of continuing students felt that col-
lege/university  personnel were extremely/very  Thelpful.
Dropouts reported relatively little support from same.

Whether or not a student would, or could, Llive alone
also contributed to the retention of the students involved
in this study. There was a distinct tendency among the
dropouts to share accommodations. By and large continuing
students reported that they lived by themselves. There were
likely a number of explanations for this phenomenon, includ-
ing a host of social inferences. However, student responses
pertaining to financial sources provided clues to a tangible
rationale.

Continuing students received money from their parents
more frequently, they held more part—-time jobs, they were
involved in more support-related programs (ACCESS) and they
received more scholarships. In short, continuing students
reported a greater degree of personal financial security
and/or independence. The attainment of which was probably a
manifestation of the continuing students' opportunity and/or
capacity for self-reliance. Viewed within this context,
post-secondary retention factors pertaining to the living
situations of former Frontier students as well as their
sources of income were inexorably linked to student indepen-
dence and/or self-reliance.

The contention advanced in the literature that GPA

contributes to student retention was tentatively reaffirmed
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in this study. Dropouts reported a tendency to maintain
lower grade point averages while attending high school as
well as at college or university. Any direct relationship
between failing grades and student retention was not estab-
lished due to the fact that some continuing students re-
ported poor (failing) grade point averages while, at the
same time, some dropouts reported passing grades at both
levels of their schooling.

An examination of lengths of stay responses in concert
with student GPA reports revealed that many dropouts ap-
peared to be progressing through their post-secondary pro-
grams at a satisfactory pace indicating that conditions
other than student performance at the post-secondary level
perpetrated student withdrawals from school. Based wupon
student anecdotes such as those reported below, Lee's obser-
vations pertaining to low graduation expectation52 as well
as Cochrane, Sealey and Kirkness' "failure syndrome"3 were
respectively considered as plausible explanations for this
drop-out phenomenon:

All I have to say is that, 1if students do decide

to go to college or university they should take

time out to really think about their decision. I

didn't.
and:;

I was £ ked [defeated?], right from the startl!
But, I'm not giving up, this time I'll make it.

With respect to student retention and support received

by students while attending college/university, the aspect
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of support received from post-secondary personnel has al-
ready been discussed in some detail. Additional support
factors which contributed to student retention included
support received from parents as well as support from rela-
tives. Continuing students generally reported that they
received a great deal of support from parents and relatives
while dropouts had a tendency to state that they received
little or no help from same. The specific nature of parent-
al and/or family support was not solicited therefore pre-
viously mentioned observations concerning "the educational
backgrounds of parents"4 and/or "pressure from home"® eluded
this study. However, there was an apparent relationship
reported between (lack of) parental support and student
income sources. Lee's observations concerning the socio-
economic backgrounds of parents were, in part, confirmed by
this study.6 Relatively few dropouts reported their parents
as a source of income--even fewer dropouts reported parents
as a principal income source. Continuing students would
(could) clearly rely more heavily on their parents (fami-
lies) for, at least, financial support.

Due to the fact that continuing students as well as
dropouts reported similar, 1f not identical, responses to
certain questions, it appeared that the following biographi-

cal factors did not contribute to student retention:

(1) student's age;

(2) marital status;
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(3) number of dependents;

(4) location of former high school;

(5) the amount of support the student received from
friends, high school personnel and/or Frontier
counsellors; as well as,

(6) the number of teams or clubs joined by a student.

Regarding age, marital status and number of dependents,

previous studies by Jeanotte,/ Birnie8 and Loughton9 have
implied that an increase in student responsibilities as
manifested in these factors had a tendency to foster im-
proved student retention. This study did not confirm this
contention. In fact, with respect to the number of depen-
dents claimed by students, the added responsibilities of
children, 1in at least two cases, hampered the students'
ability to continue. Consider the following remarks made by
students who withdrew:

While I was attending college I was waiting for

the Dbirth of a child which was born in January.

So I wasn't able to pass some courses because of

the time I took of (sic.) of school.

and;

I went to school all year but the last month of

classes I did not attend because I could not find

a reliable babysitter. However I am still writing

my finals.

Of particular note regarding the amount of support

received from Frontier post-secondary counsellors, both

continuing students as well as dropouts reported equally

strong, positive support received from same. The fact that



84

this was not a factor which contributed to student retention
indicated that while Frontier post-secondary counsellors
affected student attitudes, they did not necessarily influ-
ence student behaviors. Comparably post-secondary person-
nel, affiliated directly with the institutions, had a
greater (positive and/or negative) influence on student
behavior and/or student decisions pertaining to continuing

or guitting school.

Financial Factors and Post-Secondary Student Retention

The following financial factors were found to contri-
bute to student retention among post-secondary respondents
who were formerly Frontier students:

(1) financial management skill, particularly student's

willingness and/or ability to budget;

(2) monetary self-reliance and/or student ability to

secure a diversity of income sources;

(3) student perceptions of the value of their educa-

tion as an investment.

With respect to student management skills, nearly all
of the students demonstrated that they were somewhat cogni-
zant of the need to regulate their personal finances--
approximately 80 percent of both groups claimed that they
could account for their revenues and expenditures. The
critical factor which contributed to student retention was
not the students' level of awareness concerning the need for

money management but rather their willingness and/or ability



85

to «consistently practise effective management techniques
such as budgeting. As an example of this claim, consider
the following remarks made by a dropout and a continuing
student respectively:

As a lst year student and leaving a small communi-

ty, receiving so much money at one time was sort

of a shock. I tried a budgeting system but failed

to stick with it.
and;

I made a budget for my money at the beginning of

the year and usually stuck to it. I did f£find,

however, that there were a few things which I

didn't plan for. All my basic necessities were

taken care of as a priority. The extras can okay,

but I had to cut down on them near the end of the

year.

There were a number of anecdotes volunteered by stu-
dents which indicated the nature of their expenditures, Dbut
these responses did not reflect any pattern which could be
deemed as a function of cultural conditioning. Prior claims
made by Moore-EymanlO pertaining to such patterns were not
totally substantiated in this study. However, students who
did remark on their personal expenditure generally stated
that they had spent inordinate amounts of money on social
pursuits such as "drinking with friends"--one student re-
marked that "drinking" was a particular problem among his
fellow (Native) students.

Among the financial factors which contributed to stu-
dent retention was the students' ability to secure a variety

of income sources either through working and/or borrowing

from parents. As reported earlier, continuing students
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managed to secure far more sources of income than did the
dropouts. Reflecting on the continuing student "economics,"
one student reported the following two-year "balance sheet":

I worked every summer since I was 12 vyrs. old.

lst year university I spent $6,500; $4,500 was my

own, the rest was my parents. The second year was

about the same. $5,000 was my own.

Dropouts reported that they tended to be dependent upon
one (fixed) income source and that they would and/or could
not Dborrow money from family or £friends. To a certain
extent, this indicated that dropouts were less self-reliant.
That 1is they were less willing and/or able to acquire per-—
sonal income alternatives. Verification of this conclusion
was derived from the tendency for dropouts to report a
greater need for financial advice and/or assistance.

The perceived investment value that students derived
from their education was clearly a factor which contributed
to student retention. Continuing students stated decisively
that they had derived personal benefits from their educa-
tional investment while dropouts were far less committed to
this Dbelief. This tendency could have reflected the drop-
outs' anxiety and/or level of frustration concerning their
exXperiences with money while attending school. On the other
hand, it could have reflected the dropouts' lack of firm
commitment to success at college/university "at any cost."

The financial factor which did not contribute to stu-
dent retention was scarcity of financial resources. Both

groups of students claimed that they generally received
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sufficient funds to meet basic educational costs, satisfy
personal needs as well as meet occasional wants.

Certain anomalies pertaining to levels of funding as
well as funding distribution were reported by a number of
students who derived their incomes from various student
agencies. For example, students who relied upon the ACCESS
program for funds reported that they received greater in-
comes (as high as $12,000 per annum) from this agency than
students who acquired funds from either Student Aid ox
Indian Affairs. In addition, while students reported that
they received monthly disbursements from ACCESS as well as
Indian Affairs, Student Aid was awarded on a biannual basis.
Few ACCESS students reported complaints with their funding
arrangements. Some Student Aid/Indian Affairs recipients
remarked that they received inadequate funding and/or that
they desired more frequent funding disbursements. Jeanot-—
te's contention that continuing students tended to prefer
large block sums of money to manage over a long period of

timell was not confirmed in this study.

Academic Factors and Post-Secondary Retention
The following academic factors were found to contribute
to student retention:
(1) student preparation and/or orientation to col-
lege/university rules, regulations and routines;
(2) student ability to comprehend spoken and/or writ-

ten materials:
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(3) student ability to write;

(4) student study habits related to maintenance of a
regular study schedule, cooperative study as well
as seeking academic assistance; and

(5) student perceptions concerning the value of their
educational experiences.

While comparable proportions of continuing students as
well as dropouts claimed that they knew enough about the
rules, regulations and routines prior to entering their
respective post-secondary institutions, dropouts expressed a
greater tendency towards ambivalence. Further, dropouts
could not definitely state whether or not they had acquired
such knowledge (or lack of it) from their former high
school. This indicated that either dropouts were not fully
conversant with the "day-to-day business" of the post-
secondary institutions that they attended or that they had
not received any degree of memorable instruction regarding
such matters. In any case, continuing students reported a
higher degree of certainty with respect to their preparation
indicating (at least) that they were aware of the expecta-
tions being placed upon them. To illustrate this point, one
continuing student made the following remark;

High school did not equip me with the knowledge to

get through my program or to deal with people and

situations that I encountered, however, because I

was soon aware of my disadvantage I taught myself

these skills in (sic.) long hours of work.

Commensurate with the concerns expressed in the litera-
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ture by Pattonl? and Loughtonl3 as well as concerns expres-
sed by respondents in this study's preliminary questionnaire
survey, facility with spoken and written English appeared to
contribute to student retention. Dropouts reported a great-
er tendency to experience difficulties in oral and written
comprehension--they also stated that they had relatively
more trouble with written expression than did continuing
students. The possibility that the communication problems
experienced by Frontier students in post-secondary settings
may have gone beyond facility with the English language was
introduced by one continuing student who stated:

At times <classes can be stressful and difficult

depending upon degree of [course] difficulty.

Professors demands vary with each course so should

your attention and efforts. Alsc due to tech-

niques, language or communication problems of

having a foreign Prof. you may have even more
understanding and comprehinsive (sic.) problems.

In their command of the English language, some students
likely experienced difficulties with comprehension and/or
written work as a result of ignorance concerning the expec-—
tations being placed upon them. This possibility, however,
remained untested in this study.

Study habits contributed to student retention insofar
as continuing students reported a greater tendency to: (1)
maintain a regular study schedule; (2) study with others
taking the same courses; and (3) seek academic advice and/or

assistance on a more fregquent basis. With respect to the

former, there was a sizable proportion of students in both
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groups who seldom, 1f ever, Kkept a regular study schedule
(approximately 30 percent). An examination of student anec-
dotes pertaining to this matter showed that some of the
continuingrstudents who fell into this category claimed that
while they found it difficult to regularly budget their
study time, they did "what they had to--when they had to."
On the other hand, a few dropouts reported that they often
sacrificed their academic responsibilities to social commit-
ments.

With respect to seeking academic advice or assistance,
continuing students had a greater tendency to seek academic
help on a more regular basis. While the source of academic
assistance was assumed to be reliable and/or constructive,
the following student anecdote illustrated that some stu-
dents felt that they had no alternative but to seek out
academic advice in the wrong places:

A Frontier student, I find really has no one to

turn to 1in university such as a counsellor for

academic advice so concerns are usually addressed

at my friends (sic.) and sometimes they are not

fully explained.

Student reluctance to discuss academic problems with
post-secondary personnel may have been a function of any
number of variables including (as above) lack of knowledge
concerning available supports. As indicated by the follow-
ing, however, student reluctance to seek out academic assis-

tance may have also been a function of learned behavior:

When you need help, the profs will ALWAYS help. I
was taught you are only a number 1n university,
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but you'll have to ask.

Student perceptions of the value of their educational
experiences contributed to student retention. Continuing
students reported, with far greater frequency than dropouts,
that they felt what they had learned in college/university
was relevant to their life pursuits. This appeared to
concur with observations made by Frontier personnel who
stated that one of the reasons that students dropped out of
programs was that they often simply lost interest. Ap-
parently, this struggle to maintain interest and/or derive
relevance from post—-secondary programs was also experienced
by some continuing students as well. For example, one
continuing student reported:

The Dbiggest problem [I] encountered was people

thought that what was being taught was a lot of

"bulls t" . . . but it takes time, work and

dedication.

The following academic factors did not contribute to
student retention among the respondents:

(1) student academic preparation;

(2) the ability to speak orally in class; and

(3) having a place to conduct uninterrupted study.

Almost half of both student groups reported that they
were prepared well enough academically to handle post-
secondary schoolwork, thus confirming previous contentions

in the literature as well as observations made by Frontier

post-secondary counselling personnel. Generally, students
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felt reasonably confident that they had the academic ability
to succeed.

About half of both groups of students reported similar
problems with speaking orally in class. Whether this ten-
dency was a reflection of student introversion and/or lack
of language capability must be left to speculation at this
time. Apparently, however, the willingness and/or ability
to speak orally in class did not insure student success as a
slightly greater proportion of dropouts stated that they
seldom, if ever, experienced this problem.

Continuing students as well as dropouts reported near
identical access to places where they could conduct uninter-
rupted study--the majority of students (70 percent) stated
that they had access to such a location. Evidently know-
ledge concerning the availability of good study places did

not escape either group; one must assume that the construc-

tive use of same did.

Socialization Factors and Post-Secondary Retention
The socialization factors which contributed to student
retention in this study were:
(1) the amount of student time spent socializing rela-
tive to time spent alone;
(2) student self-security;
(3) student coping in alienating situations; and

(4) personal growth of student.
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Dramatic differences 1in percent student response ex-
isted beﬁween continuing students and dropouts with respect
to aspects of their social interaction while attending
school: (1) time spent attending socials, sporting events,
et cetera; and (2) time spent alone. While dropouts had a
greater tendency to attend such social events on a more
regular basis, continuing students reported that they were
more likely to spend time alone. The implication was quite
obvious—-dropouts tended to be more gregarious than continu-
ing students. Within the context of the previous student
academic reports related to the amount of time spent
studying, continuing students likely spent more time alone
to concentrate on their school endeavors while dropouts were
more likely to sacrifice study time for social activities.

An additional point pertaining to student interaction
emerged as a result of an examination of student anecdotes
which revealed that some students felt the pressure and/or
the need to socialize. That is, the anxiety induced by the
act of leaving home, coupled with the stress associated with
social distance fostered the need for social interaction in
some students. As one continuing student reported:

Even 1f one 1is anxious to leave home and not

return to their community (because they usually

hate their own community) they will find them~-

selves alone in a big city with only a few friends

around. So it is important to keep in contact

with friends and go out with them now and then.

The worst thing to do is isolate vyourself fronm

family and friends. I know a few who quit because
the city "got to them."
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This confirmed previous observations reported by Moore-
Eymanl4 who discussed the isolation that many Alberta Native
students experienced when they came to the University of
Calgary. This study demonstrated that continuing students
could control and/or curb this need for social interaction
in that they reported spending more time alone than drop-
outs.

No doubt, many students involved in this study experi-
enced some degree of estrangement in a new environment,
however, continuing students tended to show a greater degree
of self-security than dropouts. That is, continuing stu-
dents reported a slightly greater tendency to deal with
their own problems and they appeared to know what to do when
confronted by threats or danger. Interestingly enough this
may have been as a result of continuing students confronting
situations of this nature on a more frequent basis.

For example, 1in a comparison of responses related to:
(1) meeting "people who said or did things that made me feel
uncomfortable"; as well as (2) meeting "people who were
openly hostile or aggresive with me," continuing students
reported that they confronted these situations more fre-
quently than did dropouts. The fact that continuing stu-
dents stayed longer could logically explain this phenomenon.
However, not knowing the precise nature of the reported
hostility and/or aggression committed onto these students

begs a controversy.
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As stated in the preliminary findings reported earlier
in this study, students have not reported such (hostile)
incidents to Frontier post-secondary counselling personnel.
They have obviously chosen means other than these counsel-
lors to deal with these types of situations which have
occurred with notable degrees of frequency. Assuming that
dealing with uncomfortable and/or threatening situations
involves personal coping strategies, it was concluded that
continuing students possessed more effective means of coping
with alienating situations than did dropouts.

In terms of personal growth, continuing students re-
ported a far greater tendency to experience positive changes
in their overall "world" outlook-~-dropouts tended to be more
ambivalent about the value of their experiences. This
"world view" could have developed among continuing students
in concert with certain knowledge acquired through their
persistence with coping in a new environment. Examples of
this kind of "growth process" were reflected in the follow-
ing remark made by a continuing student:

I have learned that prejudice is a social inferi-
ority complex. I have learned to deal with it.

This emergent "world view" could also have developed as
a result of the students' prior disposition towards personal

change as in the following continuing student's case:

It was very easy for me to adjust to the change
because I realized when I started [that] I wanted
the change. I also feel I needed a new environ-
ment to widen my views and feelings about my
future.
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In any case, learning through coping and/or personal
pre-disposition towards change, it was evident that the
students' perception of their personal growth while attend-
ing college/ university contributed to student retention.

Socialization factors which did not contribute to stu-
dent retention in this study included:

(1) making new contacts in the Native community and/or

maintaining contacts with home; and

(2) student lack of control in social settings.

Both student groups reported that they generally deve-
loped new contacts within the Native community and that they
maintained ties with their families at home. With respect
to the former, this tendency was reflected in the number of
Native clubs and/or organizations that these Frontier stu-
dents joined. In addition, this study concurred with Fron-
tier counselling personnel who reported that Native students
generally tend to associate among themselves and/or other
Native peoples. An interesting aspect of this tendency was
that while this type of associative behavior was obviously
constructive for some students (i.e., continuing students),
it also had some negative social consequences for other
students. For example, as one dropout reported;

I knew what I was or might expect but, what I

didn't know was the gigantic Native community in

Brandon and almost all are Sioux, a lot of drunks,

dopes, Jjust "plain" junkies. And they hate Crees.

The maintenance of regular home or family ties was, no

doubt, a natural tendency for both groups to pursue. What
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remains left to speculation was the question: "While con-
tinuing students were likely receiving some kind of support
(they reported) when they interacted with their parents,
what were the dropouts receiving when they called home?"
Lack of control in social settings did nbt contribute
to student retention as both groups claimed with fairly
consistent frequency that they had most things in their
surroundings under reasonable control. This led to the
tentative conclusion that whatever decisions students made
concerning their remaining in and/or dropping out of school
these decisions were made within a fairly rational context.
That is, students claimed that they felt sufficient control
over their personal situations to be able to make their own
judgements and/or choose their own social transactions.
Exactly what may have been present and/or lacking in the
instance of the dropouts' decision-making process remains
unclear--in spite of some of the possibilities that have

been suggested in this study.

Summary
This study revealed a total of 18 factors which likely
contributed to the retention of post-secondary students who
were formerly from Frontier School Division #48. A total of
12 of the factors tested likely did not contribute to the
retention of these students.

While an itemized summary of these findings is pre-
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sented in Chapter Five, a numerical illustration of this

study's results is shown in Table 33.

TABLE 33
FACTORS LIKELY CONTRIBUTING TO STUDENT RETENTION

AMONG FORMER FRONTIER STUDENTS

| |
No. Contributing|No. Not Contributing|Totals

Type of Factor
|

B TTw o

I [
Biographical | 6 | 12
Financial | 1 I 4
Academic | 3 | 8
Socialization | 2 : 6

|

| !
Totals 18 ; 12 } 30
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CHAPTER FIVE

The purpose of this study was to determine some of the
factors which contributed to the retention of post-secondary
students who were formerly of Frontier School Division #48
and who entered post;secondary institutions between 1982-84.
Based primarily upon information drawn from the literature
pertaining to Native post-secondary student retention, these
factors were deemed to be either; biographical, £financial,
academic, and/or socialization factors. Utilizing this
context and sequence, this chapter will initially summarize
this study's findings in section one. Section two will

focus on the recommendations derived from this study.

Summary of Major Findings
This study found that the following factors possibly
contributed to post-secondary student retention among former
Frontier students:
A. Biographical Factors:
(1) the sex of the student;
(2) the post-secondary program as well as institution
attended;
(3) student living situation while atending college/
university; |

(4) sources of student income:
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(5) student G.P.A. at high school as well as col-
lege/university;

(6) the amount of support received while attending
college/university from parents, relatives and/or
post-secondary personnel;

Financial Factors:

(1) financial management skill, particularly student
willingness and/or ability to budget;

(2) monetary self-reliance and/or student ability to
secure a diversity of income sources;

(3) student perceptions of the value of their educa-
tion as an investment;

Academic Factors:

(1) student preparation and/or orientation to col-
lege/university rules, regulations and routines;

(2) student ability to comprehend spoken and/or writ-
ten materials;

(3) student ability to write;

(4) student study habits related to maintenance of a
regular study schedule, cooperative study as well
as seeking academic assistance;

(5) student perceptions concerning the value of their
educational experiences;

Socialization Factors:

(1) the amount of student time spent socializing

relative to time spent alone;
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(2) student self-security;

(3) student coping in alienating situations; and

(4) personal growth of students.

In addition to the above, this study found that the

following factors did not contribute to student retention:

A. Biographical Factors:

(1) student age:;

(2) marital status;

(3) number of dependents;

(4) location of former high school;

(5) the amount of support the student received from
friends, high school personnel and/or Frontier
counsellors while attending college/university;

(6) the number of teams/clubs joined by a student;

B. Financial Factors:
(1) scarcity of financial resources;
C. Academic Factors:

(1) student academic preparation;

(2) student ability to speak orally in class;

(3) having a place to conduct uninterrupted study;

D. Socialization Factors:

(1) making new contacts in the Native community and/or

maintaining contacts with home; and

(2) student lack of control in social situations.
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Recommendations

This study demonstrated that prior to making any deci-
sive curricular and/or policy decisions, Frontier School
Division ought to consider the need for further research,
particularly with respect to the scope and structuring of
post-secondary program initiatives within the division.
Pertaining to the scope of its program initiatives, the
division needs to know what acceptable limits of responsibi-
lity 1t can effectively assume and manage on behalf of its
post—-secondary students. For example; "Should the division
assume more responsibility with respect to the performance

and/or behaviors of its post-secondary clientele?" r

~e

"Should the division be content that its post-secondary
clientele are satisfied with the present level of services
afforded them--in spite of their performance (or lack of
it)?"

With respect to the structuring of its post-secondary
initiatives, Frontier ought to investigate various post-
secondary support programs, such as ACCESS and/or the Uni-
versity of Calgary's Red Lodgel as plausible, effective
managerial models which are likely adaptable within the
Frontier context.

In spite of an attempt to determine the factors which
contributed to the retention of post-secondary students, the
precise reasons explaining why many seemingly capable,

reasonably successful Frontier students still dropped out
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escaped this study's methodology. It is therefore recom-
mended that this phenomenon be re-examined wutilizing a
different methodology~-perhaps a longitudinal analysis
and/or a phenomenological approach.

This study revealed at least two additional areas in
need of further research. These areas of research are
presented as potential research questions below.

Research Question l: "Why are Frontier male students more
susceptible to dropping out of high school and/or post-
secondary programs than female students?"

Research Question 2: "What is the nature and/or the dy-
namics of the personal hostility experienced by Frontier

post—-secondary students?"
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Appendix 1

Preliminary Questionnaire Feedback Request



Preliminary Questionnaire Feedback Request

Mailing List

January 9, 1985

Dr. Joseph Handley

Official Trustee

Frontier School Division #48
1402 Notre Dame Avenue
Winnipeg, Manitoba

R3E 3G5

Mr. Bernie Neufeld

Director of Home Placement Services
Frontier School Division #48

1402 Notre Dame Avenue

Winnipeg, Manitoba

R3E 3G5

Mr. Ken Paupanekis

Cree Language Consultant
Frontier School Division
Area III Office

Norway House, Manitoba
ROB 1BO

Mr. Chet Tzarowski
Consultant/Director of

Adult & Continuing Education
Frontier School Division #48
1402 Notre Dame Avenue
Winnipeg, Manitoba

R3E 3G5

Ms. Colleen Wiebel
Post-Secondary Counsellor
Frontier School Division
P. 0. Box 3163

The Pas, Manitoba

ROA 1RS8

Mr. Del Garneau
Student Aid Branch
693 Taylor Avenue
Winnipeg, Manitoba
R3M 379
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Mr. George Desmonie

Director of Counselling Services
Manitoba Indian Education Association
Rm. 301-294 Portage Avenue

Winnipeg, Manitoba

R3C 0B9

Mr. Mervin Moar

Student Counsellor

Manitoba Indian Education Association
Rm. 301-294 Portage Avenue

Winnipeg, Manitoba

R3C 0B9

Mr. Buddy Loyie

Native Student Counsellor/Advisor
University Centre

University of Manitoba

Fort Garry Campus

Winnipeg, Manitoba

Ms. Sue Matusik
Counsellor

ACCESS

University of Manitoba
University Centre

Fort Garry Campus
Winnipeyg, Manitoba

Mr. Martin Voss
c/o oo
Thompson, ianitoba
R2u ODT9
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Ed Braun

Guidance Counsellor
Norway House High School
Norway House, Manitoba
ROB 1BO

January 9, 1985

Re: Project Feedback Request

Dear :

Greetings! I hope that this letter finds you and yours healthy
and prospering in this, the ©New Year. I also hope that you are
able to find sufficient time to act upon a small, vyet important
request from myself concerning a thesis project that I intend to
complete as partial fulfillment for my Masters Degree in
Education.

The project is entitled; "Why Former Students of Frontier School
Division #48 Drop Out of or Remain in Post-Secondary Programs".
It involves a student (questionnaire) survey of former Frontier
students who entered college and/or university between the fall
of 1982 to present. An estimated 200 students will be involved
in this study--approximately 70-80 percent of these students are
native. Some of these students regularly attend post-secondary
institutions—--others have decided (for various reasons) to drop
out.

It 1is my intention to identify and describe some of the factors
which contribute to the retention of former Frontier students in
post-secondary institutions and I am respectfully soliciting your
expertise and assistance in this project. :

My request is simply that you; (1) critically examine the en-
closed questionnaire as well as the supplementary taxonomy upon
which it has been constructed, and (2) send me a short written

critique of same including any recommendations that you feel
might help to improve its utility.

Should your interest in this project so move you as to request a
copy of my research proposal and/or to submit additional informa-
tion, opinions (etc.), please feel free to interact at your
convenience. Any request or contribution will be greatly
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appreciated.
For your convenience, I have enclosed a self-addressed, stamped
envelope. Anticipating your early response, I extend my thanks

in appreciation for your time and effort.

Yours truly,

Ed Braun
1 (204) 359~6761 {(bus)
1 (204) {ras)

EB/1f
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POST-SECONDARY STUDENT QUESTIONNAIRE

for
Former Frontier School Division Students

Part l: Student History & Personal Data

Fill in or check off the appropriate blanks as required.
Should you wish to withhold any information for whatever reason,
feel free to leave the question blank.

1. Sex: 2. Age: 3. Marital Status (check one)

Single: Married: Other:

4. Number of dependent children (if any):

5. What college/university are you attending?

6. Estimate the length of time attending the above institution.
years: months: :

7. Check one of the following to describe your living situation

(while at college or university). renting (alone):
sharing a rental unit: private home (not relatives):
university/college residence: with a relative:

other (specify):

8. Check all sources of student income: ,
personal savings: M.I.E.A.: ACCESS Pgm:
parents: Band/Tribal Council:

Manitoba Student Aid Pgm: Canada Manpower:
MMF Bursary: Scholarship Award:

Other (specify):

9. State (from above) what is/was your principal source of
income:

10. Describe location(s) of your high school experience by check-
ing the appropriate box(es).
in home community: F.C.I. residence:
private home placement: other residential setting:
other (specify):

1l1. Estimate your overall high school grade point average (check
one) .
A+ A B C D F
(90-100%) (80-89) (70-79) (56-69) (50-55) (less than 50%)

12. Estimate your college/university overall average (check one).
A+ A B C D F
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13. How helpful were your high school teachers/counsellors in

preparing you for college/university life? (check one):
extremely very moderately little no help
helpful helpful help at all

14. How helpful are/were your instructors and/or counsellors at
university or college? (check one)

extremely very moderately little no help
helpful ~helpful help at all
15. List any clubs, organizations, teams (etc.) that you joined

while attending college or university.

Part 2: Student Finance: "Affording Your Wants & Needs"

For each of the following statements, please check the most
appropriate box to describe your opinions concerning you and your
financial situation:

Always Usually Sometimes Seldom Never
1. I have/had while attend- '
ing college or univers-
ity, enough money to pay
for my tuition, books,
and whatever school
‘supplies I need. L ] L 1] L ] L 1 L ]

2. I have/had enough money
to eat, dress, and live
comfortably. L ] L ] L ] (I L1

3. I can/could afford the
"extra" things that I

want such as entertain-
ment, hobbies or travel. [ ] L ] L 1] C 1] L 1]

4. I know/knew how much
money I have coming in
and where I spend it. L] L] L 1 L 1 L 1

5. I plan/planned ahead so
that I have enough money

to last. L 1 L 1] L 1] L ] L ]
6. I run/ran out of money. [ ] L] L 1 L 1 L ]

7. I work(ed) and earn(ed)
enough money "to get

by." L 1 [ 1] L 1

™
Lo
m
—



8. I borrow(ed) money from
my family or my friends. [ ] L ] L ] L

9. I need(ed) financial
advice or help. L ] L ] L ] L

10. I consider(ed) the money
that I spend(t) as an
investment in my future. [ ] L ] L 1] L

Should you have any coﬁments or concerns related
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] L 1
] L
] L 1
to your

financial situation, please do not hesitate to include them here:

Part 3: Academics: "Getting Through Your Program"

For each of the following statements, please check
appropriate box to describe your opinions concerning you
program of studies.

Strongly Neutral
Agree Agree Disagree
1. I knew enough about
college/university
rules, regulations
and routines before

coming. L 1] L 3] L 1 L

2. I was prepared well
enough academically
to be able to handle
my (college/univers-
ity) school work. L 1 L ] L 1 L ]

3. I received adequate
accurate information
about college/univer-
sity from my high-
school teachers/coun-

sellors. L ] L 1] L ] L 1

the most
and your

Strongly
Disagree

L 1

Always Usually Sometimes Seldom Never

4. I understand/understood
the things my instructors
say as well as the
things I have to read. L 1 L ] L 3] L
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5. I can/could express
myself in writing. L 1 L ] C 1 L 1 L 1]

: Always Usually Sometimes Seldom Never
6. I have/had problems

speaking, discussing or

asking oral questions

in class. L 3] L ] L 1] L L 1]

7. I maintain/maintained a
regular study schedule. [ ] C 1 L 1 L ] L ]

8. I study/studied in the
library or some other
place where I'm not/
was not disturbed. L ] L ] L 1 L 1 L 1

9. I study(ied) with people
taking the same classes

as I am/was. L 1 [ 1 L 1 I N

10. To succeed at my program
I require(d) academic
advice or assistance. L ] L 1] L 1 L 1 L 3]

1l. The things that I
learn(ed) in school will

benefit me in later life.[ j L 3 L] L] L 1]

Should you have any comments or concerns related to your
schooling situation, please do not hesitate to include them here:

Part 4: Socialization: "Coping in a Different Environment"

While attending college or university you have/had time to
yourself. For each of the following statements, please check the
most appropriate box to describe your opinions concerning you and
your social 1life and/or your experiences outside the classroom
environment.

1. I attend(ed) activities
and/or events sponsored
by college/university
groups such as socials,
sporting events, lec-

Always Usually Sometimes Seldom Never
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Always Usually Sometimes Seldom Never

tures, etc. L 1] L 1 L

2. I attend(ed) different
places and events held
in this community such
as festivals, concerts,
parks, etc. L 1 L 1 L

3. I keep/kept in touch
with the native people
in this community. L 1] L 1 L

4. 1 keep/kept in touch with
family and friends from
my "home town." L1 -0 1 L

5. I spend/spent time
alone. L ] L ] C

6. I know/knew how to act
in new situations. L ] L ] L

7. I know/knew what to do
or where to go when I
feel/felt threatened or
in danger. L 1 L ] L

8. I meet/met people who say
or do things that make/
made me feel uncomfort-

able. L 1 L 1 L

9. I meet/met people who
are/were openly hostile
or aggressive with me. L ] L ] L

10. I feel/felt as if I have/
had no control over what

is/was going on around

me. L 1 [ 1 C

11. My feelings about meet~
ing new people and seeing
new places are/were
changing in a healthy,
positive way. L ] L 1] L

Should you have any comments Or concerns
social life and/or how you are coping with your
please do not hesitate to include them here:

] Lt 1 [0 1
] t 1 [ 1
] t 1 [ 1
J t 1 [ 1
] L1 [ 1
] t 1 [0 1
J C 1 [ 1
] Lt 1 [ 1
] L 1 [ 1
] 1 [ 1
] t 1 [ 1

related to your
new environment,
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Thank you for your patience and frankness in completing this

gquestionnaire. Should you have any overall remarks, questions or
concerns please Jjot them down on some kind of note paper or call
me direct/collect at {res.) or 1-359-6761 (work).

Thanks again.



2. Does activity/interactivity contribute to stu-

123
Taxonomy of Student Questionnaire
for
Former Frontier School Division Students
Part 1l: Student History & Personal Data
Questions: 15
Purpose: To examine extrinsic factors helpful in; (a) charac-
terizing the sample, i.e. drop-outs vs. continuing
students, high school experiences, etc. and, (b)
clarifying intrinsic perceptual responses given by
students in parts 2-4.
Rationale for Questions Used
(Supplementary to Literature to be Advanced)
Question | Sample Inquiries Being Made
No.'s |
|
1-4 | 1. Does age, sex or responsibilities held by
l student contribute to retention
l
5 & 6 | 1. Do more university vs. college students drop out?
| 2. Does any particular post—-secondary institution
| have an abundance of students and/or student
I drop outs?
|
7 | 1. Is there an ideal living environment?
|
8 & 9 | 1. Cross reference to Section 2 (Finances)
| 2. 1Is student reliant upon a native organization or
{ other?
10~-12 | 1. Cross reference to Section 3 (Education)
| 2. Does high school performance contribute to re-
| _tention?
| 3. Does college/university performance contribute
I to retention?
|
13-14 | 1. Cross reference to Section 4 (Socialization)
| 2. Do teachers or counsellors make a difference?
|
15 | 1. Cross reference to Section 4 (Socialization)
|
|

dent retention?
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Part 2: Finance: "Affording Your Wants & Needs"

Questions: 10

Rationale for Questions Employed

Variable | Question # | Factor Examined

| [

scarcity of | 1 | - meeting school needs

resources I 2 | - meeting personal needs
: 3 } - fulfilling wants
| |

management | 4 | - accounting

skill l 5 | - budgeting
l 6 | - wasting
| |
l l

self-reliance | 7 | - earning
i 8 | - borrowing
: 9 f - seeking help/dependence
l |

value | 10 | - investing

Part 3: Academics: "Getting Through Your Program"

Questions: 11

Variable | Question # | Factor Examined
| |
preparation | 1 | - acquisition of prior knowledge
| 2 | - high school preparation (academic)
l 3 | - high school preparation (counsel-
| l ling)
| |
| |
learning I 4 | - possessing intra-active learning
skills | | skills
l 5 | - writing
| 6 | - possessing interactive learning
| |  skills
| I
| I
study habits | 7 | - managing time
| 8 | - utilizing optimal conditions
l S | - sharing
} 10 f - seeking assistance
| I
value | 11 | - developing



Part 4: Socialization: "Coping
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in a Different Environment"

Questions:
Variable | Question # | Factor Examined

I l

interactions | 1 | - bonding with post-secondary insti-
| | tution
| 2 | - bonding with college/university
| | community
| 3 | - bonding with native community
| 4 | - maintaining "hometown ties"
I 5 | - spending time alone
| |
l |

security | 6 | - self-confidence
l 7 | - protecting self
| l
l . | A

alienation | 8 | - confronting covert hostility/ag-
l | gression
] 9 | - confronting overt hostility/aggres-
| I sion
l 10 | - helplessness
l |
| i

value | 11 | - developing a “"world view"
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Ed Braun

Guidance Counsellor
Norway House High School
Norway House, Manitoba
ROB 1BO

March 25, 1985

Dear

It 1looks as if I'm underway! Enclosed please find a copy of my
revised questionnaire to be mailed out as soon as possible.
Thanks to each of you listed below. I feel that the revisions

made therein will serve my purposes quite well!

As you can see I have tried to accommodate your criticisms and/or
concerns to the best of my ability--~and, in retrospect, I am
extremely grateful for your input.

Thanks again Joe Handley, Bernie Neufeld, Ken Paupanekis, Chet
Tzarowski, Colleen Wiebel ("Frontierites"), and thanks George
Desmonie, Mervin Moar (M.I.E.A.). Not to forget Sue Matusik and
Buddy Loyie (University of Manitoba) or Del Garneau (Student
Aid). Finally, thank you former Manpower Counsellor/Norway
"Houser", Martin Voss. Your "times" have been appreciated.

In <closing, should you have any last minute suggestions for
revision please do not hesitate to give me a call at or
at (in Winnipeg during the spring break).

I'll be in touch with my results.

Yours truly,

E4d Braun

EB/pk
Enclosure
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Appendix 2

Post-Secondary Student Questionnaire
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Norway House High School '

Norway House, Manitoba

ROB 1BO

April 11, 1985

Dear

L3

Greetings!

As you can tell from the above I am a guidance counsellor who works for one of the
high schools in Frontier School Division. I am writing you this letter to ask you
to do me a favor which, I hope, will be of some value or help to the high school
students in my school as well as other students throughout Frontier.

I am conducting a survey among former "Frontierites" who have attended college
and/or university. I understand from Coleen Weibel that at one time or another you
did enrol in such an institution and I would like you to share some of your
college/university experiences with me (as well as others).

Enclosed 1is a questiomnaire which I would like you to f£fill in——anonamously. It
deals with some basic information about yourself as well as information concerning
your experiences with money,. schoolwork and just plain '"getting along" while
attending college or university. While most of the questions are of the “check-off"
variety, there should be enough room to mark in your own comments which, I hope, you
will feel free to include. Remember you are not required to give your name and
should you wish to leave anything out--go ahead and . leave the item(s) blank.

I intend to take your responses as well as the responses of others and report on the
things which contribute to "staying in" and for "leaving" college or un1vers1ty.
This report will be made available primarily to the high school students in Frontier
who I know will benefit.

CAN YOU HELP?

Please take the time--maybe right now——fill in the questionnaire and mail it to me
in the pre-addressed, stamped envelope. Thank you.

Yours truly,

Ed Braun

359-6761 (bus.)
(res.)

EB/pk

Enclosures
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POST-SECONDARY STUDENT QUESTIONNAIRE

for
Former Frontier School Division Students

Part 1: Student History & Personal Data

Fill in or check off the appropriate blanks as required.
Should you wish to withhold any information for whatever reason,
feel free to leave the gquestion blank.

1. Sex: 2. Age: 3. Marital Status (check one)

Single: Married: Other:

4. Number of dependent children (if any):

5. What college(s) or universities have you attended?

6. Estimate the length of time attending the above institution(g).
vears: months:

7. Check one of the following statements to describe your cur-
' rent college or university status: I withdrew and I will
never go back: [ ] I withdrew but I will likely return:
L 1 I am still registered and continuing my studies: [ ]
I have successfully completed my program: [ ]

8. Check one of the following to describe your living situation
(while at college or university). renting (alone): [ ]
sharing a rental unit: [ ] private home (not relatives}:

[ ] university/college residence: [ ] with a relative:
L 1 other (specify):

9. Use check marks to indicate all sources of income that you
have used as a student: -
personal savings: [ ] part-time work: [ ] M.I.E.A.: [ ]
ACCESS Pgm: [ ] parents: [ ] Band/Tribal Council: [ ]
Manitoba Student Aid Pgm: [ ] Canada Manpower: [ ]
MMF Bursary: [ ] Scholarship Award: [ ]
Other (specify):

10. state (from above) what was your principal source of income:

11. Describe location(s) of your high school experience by check-
ing the appropriate box(es).
in home community: [ ] F.C.I. residence: [ ] private
home placement: [ ] other residential setting: [ ]
other {specify):
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12. Estimate your overall high school grade point average {check
one) . .
A+ A B c D F
(90-100%) (80-89) (70-79) (56-69) (50-55) (less than 50%)
L 1 L 1 L 1 L 1 L] L 1
13. Estimate your college/university overall average (check one).
A+ A B C D F
L 1 L 1 L 1 L 1 C 1 L 1
l4. Recall different aspects of your "lifestyle" as a college or
university student. Then recall the amount of help or sup-
port that you received from various people. For each of the
follewing people; check the most appropriate box to describe
the amcunt of help or support you received while attending
school: :
extremely very moderately 1little no help
helpful helpful at all
parents L] L 1 L 1] L 1] L 1
relatives L L] L] L 1 L 1
friends . L3 L 1 o L1 L1
high school
personnel L 1] I e L 1] L 1
college/univer—
sity personnel [ ] L] £ ] £ 1 L 1
Frontier post
seccondary
counsellors L ] I o] I 1 L] L 3
Others who were helpful (specify):
15. List any organizations, teams, clubs (etc.) that you Jjoined

while attending college or university.

Part 2: Student Finance: "Affording Your Wants & Needs"

For =ach of the following statements, please check the most

appropriata box ta describe your opinions concerning you and your
financial situation:

1.

Always Usually Sometimes Seldom Never

While attending college

or university, I had

enough money to pay for

my tuition, books, and

whatever schocl supplies ,

I needed. 1 r 1 L 1 L3 t ]

I worried about having
enocugn money to eat,
dress and live.

[
L.t

-
Lt
[ e}
-
(4}
LJd
™
td



3.

10.

1} 13}

I ccula aftford the "extra
things that I wanted
such as entertainment,

hobbies or travel. L1 L

I knew how much money
I had coming in and
where I spent it. L] L

I planned ahead so that
I had enough money to

last. L1 L
I ran out of money. L 1] [
I worked and earned
enough money "to get
by." L 1 L

I borrowed money from
my family or my friends. [ ] L

I needed financial
advice or help. L 31 L

I considered the money
that I spent as an
investment in my future. { ] L

]

L

Should you have any comments Or concerns
financial situation, please do not hesitate to include them here:

] L
] L
] L
] L
i L
] L
] L
] L
related
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I
B I
B
B
B I
I
I
1 € 1
to your

Part 3: Academics: "Getting Through Your Program"

For each of the following statements,

please check

appropriate box to describe vour opinions concerning you
pProgram of studies.

lﬂ

Strongly
Agree Agree
I knew enocugh about
college/university
rules, regulaticns
and routines before
coming . L 1 L 3

Neutral

Disagree

the most
and your

Strongly
Disagree
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10.

11.

I was prepared well 132

enough academically

to be able to handle

my {(college/univers-— )
ity) school work. L ] L 1] L 1] L 3 [ 1

I received adequate
accurate information
about college/univer-
sity from my high-
school teachers/coun-

.sellors. L 1 1 €1 L 1 £ 3

- Always Usually Sometimes Seldom Never
I understood the things

my instructors said as

well as the things I :

had to read. t 1 0 1 L 1 t 1 [0 13

I could write essays
and/or term assignments. [ ] £ ] L 3] L] L 1]

Always Usually Sometimes Seldom Never
I had problems speaking,
discussing or asking
oral questions in class. [ ] L] L ] L 3 L

4

I maintained a regular
study schedule. I R L 1] L1 L 1

I had a place to study
where I would not e

disturbed. B N [ 3 [ 1 €1

I studied with people
taking the same classes

as I was. L ] C 1] L 3 L 1 L]
I asked for academic

advice or assistance. L 3 R L 1 L 1 C 3
The things that I learned

in school will benefit . :

me in later life. L ] [ 1 L] L ] C 1

Should you have any comments or concerns related to your

schooling situation, please do not hesitate to include them here:
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Part 4: Socialization: "Coping in a Different Environment"

While attending college or university you had time to your=
self. For each of the following statements, please check the
most appropriate box to describe your opinions concerning you and
your social life and/or your experiences outside the classroom
environment.

Always Usually Sometimes Seldom Never
1. I attended activities
and/or events sponsored
by college/university
groups such as socials,
sporting events, lec-

tures; etc. L 1 C 1 L 1 . L 1

2. While going to school I
went to different places
such as festivals, con-
certs, parks, zoos, etc. [ ] L 3 L 13 L 17 L ]

3. While going to school I
made new contacts with=-
in the native community. [ ] L1 t 1 1 L 1

4. I kept in touch with
family and friends from
my "home town." L 1 L 3 L 1 L ] L 1

5. I spent time alone. L 1 L 1 L] L 1] L 3

6. I dealt with issues or
problems by myself. L ] L ] L 1] L 1] L 1

7. I knew what to do or
where to go when I felt
threatened or in danger. [ ] L 1 L 1 L 1 L 1

8. I met peoplé who said or
did things that made me
feel uncomfortable. L 1 L 3 L 1 L ] L 1]

9. I met people who were
openly hostile or
aggressive with me. L 1 L 1 L 1 L 1 L 1

10. I felt as if I had no
control over what was

going on around me. £ ] [ 1 L3 L 1 L]

11. By attending college/
university, my feelings
about meeting new people
and seeing new places
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were altered in a _
. healthy, positive way. L 1] L 1 L 1 L 1 £ 1

Should you have any comments or concerns related to your
social life and/or how you are coping with your new environment,
please do not hesitate to include them here:

Thank you for your patience and frankness in completing this
questionnaire. Should you have any overall remarks, questions or
concerns please Jjot them down on some kind of note paper or call
me direct/collect at (res.) or 1-359-6761 (work).
Thanks again! '

Ed Braun
Guidance Counsellor
Norway House High School
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Appendix 3

Letter of Thanks/Reminder to Students Surveyed



6
Ed Braun 13

Guidance Counsellor
Norway House High School
Norway House, Manitoba
ROB 1BO

May 24, 1985

Dear

Greetings . . . . . againl!

If you recall I wrote you last month requesting that you (as well
as a number of other former Frontierites) complete a question-
naire for me related to your experiences at college/university.
I am happy to report that your responses to date have been terri-
fic. However, there are a few questionnaires still outstanding
and since your responses are anonymous I have no way of knowing
who has replied and who has not yet replied. So . . . to those
of you who have already responded, I thank you for your time and
effort. To those of you who have not replied I humbly request
that you complete the questionnaire as soon as you can and mail
it to me at your earliest convenience. Your co-operation will be
greatly appreciated.

Should you have any difficulties in filling this request, please

do not hesitate to give me a call (collect) at anytime. Thanks
again.,

Yours truly,

E4d Braun
(bus.)
1-359-6549 (res.)

EB/sb
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Appendix 4 -

Ethics Committee Proposal and Approval
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FACULTY OF EDUCATION - ETHICS REVIEW FORM

Title of Project: A study of the factors relating to why former students of

Frontier School Division drop out or remain in post-—

secondary programs

Investigator(s): Ed Braun

Date Submitted: January / 85

Location of Project: College / University Towns &/or Frontier School Division
Communities

Type of Project: faculty project

grant proposal

thesis M Ed.

class project

other (describe)
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Description of Proposed Project (attach additional sheets, if necessary)

1.

2.

What is the purpose of the study?

a) Statement of the Problem:

b)

This study will investigate the problem of student retention among
post-secondary students who were graduates of Frontier School Division
# 48,

Given that; (1) Approximately 75-80% of the population under study
are of native ancestory and that, (2) research pertaining to native post-
secondary students in general has shown that they are high-risk drop out
candidates, the purpose of this study will be to describe some of the
factors which contribute to why former Frontier students drop out or
remain in post-secondary institutions.

This will be done via a student questionnaire (here with) which is
designed to test 47 such factors. These factors have been identified in
the literature and are classified in this study as pertaining to
(1) Student / personal history, (2) finance, (3) academics and (4) social—
ization.

Significance of the Problem:

Recent developments in Frontier School Division indicate that the
division is clearly committed to affirmative action via the recruitment
and/or matriculation of its post-secondary students. This study will;
(1) inform, perhaps enhance program initiatives undertaken by Frontier
and designed to assist these students, (2) assist the division in pre-
paring its students for college / university experiences, (3) assist
Frontier in defining roles and responsibilities of key personnel within
the division who are currently with these students and, (4) provide
information to the students themselves.

Who are the participants to be? How will these participants be recruited

for the study? Describe the mechanisms by which they will be allowed to

give inférmed consent.

All former Frontier students who can be identified as having entered
a post-secondary institution between the fall of 1982 and the fall of 1984
will be surveyed. An estimated 200 students will be asked to participate
in this study.

The post-secondary student advisor/counsellor for Frontier School
Division will act as liason in this project. She will; (1) assist in
identifing the students to be surveyed as well, (2) provide feedback to
students ie: inquiries and/or results.

Consent to conduct this study among (former) Frontier School Division
students has been granted by J.L. Handley, the Official Trustee and Super-
intendent for the division (see enclosed letter dated January 2nd/85).
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Outline the procedures to be employed in the study. 1In particular, outline

any instructions, stimule or procedures, that will be used that might cause
participants to experience anxiety, embarrassment, distress, or some other
'negative' state? Also, describe any deceptions to be employed in the
study.

There are no deceptions incorporated into this study. I do not
anticipate any student anxiety, embarrassment, distress, and/or any
other 'megative' state being induced as a result of student partici-
pation.

This study will be completely voluntary and conducted by mail,
students will not be bribed and/or harassed to respond. Covering
letters will accompany the questionnaire reinforcing these aspects
of the study.

Uniiversity policy specifies that participation should be an educational ex-
perience for the participants whenever possible. Therefore, this committee
normally requires that subjects be fully informed of any deceptions, and of
the nature of the study as soon as possible after participation. 1In addition,
participants should normally have a summary of the major findings of -the
study (with appropriate explanations) delivered to them. What positive

steps will you take in these regards? What information will be given to

the paricipants, when and how?

With respect to the results of this study refer to the Significance

section of the submission. All results will be made available to the
participants (in particular) as well as tob the division as a whole.

This will be done via the post-secondary advisor/counsellor in the case
of the former and through J.L. Handley with respect to the latter.

Any decision to publish and distribute the results in any format
employed by Frontier School Division (ie: mnewletter, Frontier Northener
and/or curricular materials) will be left to the discretion of the
Official Trustee J.L. Handley.




DIVISION OFFICE

January 2, 1985

Mr. Ed Braun

Norway House High School
Norway House, Manitoba
ROB 1BO

Dear Ed:

I have reviewed your research proposal to study factors contributing

to post-secondary drop-out by former Frontier School Division graduates.
I have no objection at all to you administering the questionnaire to
former students. If there is an opportunity, I would appreciate a chance
to review the finalized questionnaire before it is sent out for replies.

If our post-secondary counsellors or any other staff can be of assistance
to you, please feel free to contact them.

Good luck!

Yours

J.L. Handley
Official Trustee & Superintendent

/bem

1402 NOTRE DAME AVENUE, WINNIPEG, MANITOBA R3E 3G5 (204) 775-9741
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We, the undersigned, agree to abide by the ethical guidelines for human
research adopted by the Board of Governors of the University of Manitoba and

to carry out this project as described on this Ethics Review Form.

7 /-\“\'.
Principle Investigator Faculty Supervisor *(1i1 student
R research)

* ~ All student projects must be supervised by a faculty member.

* ~ In the case of research courses, it is the obligation of the supervisor

to ensure that ethical approval has been obtained.

For Ethics Committee Use:

» 4
. yd . N
Approved: ‘ Date: _Léféafy &

oTE]

"The Committee noces ina. che questionnaire
will be returned anonymously; thus native
individuals will not be differentiated from
non-native."
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Appendix 5

Summary of Student Anecdotes



Summary of Student Anecdotes Taken From

Frontier Post-Secondary Student Questionnaire

Students who have withdrawn and will not return:

Financial Anecdotes:

Everything was paid for directly, except bus
fares, Dby the tribal council. The spending money
was all I received, but so little, I couldn't
afford anything. Exact amount $57.00, 2 wks.

Academic Anecdotes:

Ontario were definately ahead of Man. in Math. as
they have Grade 13. I found calculus difficult.
Were not used to study such quantity of material
i.e. Biology--used to more tests in grade 12.

Socialization Anecdotes:

Course very heavy--little time left to socalize.
I felt disappointed by Forestry degree course.
Mostly theory in degree pbrogram. Felt I would not
like to pursue this field.

Students who have withdrawn and will likely return:

Financial Anecdotes:

As a lst year student and leaving a small
community, recieving so much money at one time was
sort of a shock. I tried a budgeting system but
failed to stick with it.

The money I earned from employment I saved in
order for my future education. I used my own
money, never Dborrowed, and put myself through
school.

I advice a student to difinetly find a planned
structure in which they are to spend their money
because, out here it goes faster than you'll
believe.
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(The following comment is coming from my
experience) In my opinion the financial situation
for students in the program I was being sponsored
by; that being the M.I.E.A. isn't enough for a
student to live comfortably.

The money I had from prophets in my dope dealing
wWwas never enough, on my monthly pay on any other
income. Prices in rent, food, clothing, etc are
Just to costly and not only did it effect the way
I was used to living but also my schooling.

That who ever attends college or University that
they should budget their money because you
sometimes end up not having enough and spend too
much.

Spent money foolishly, espeaceally on alchohol or
in the bars.

Any student planning to go to V.U. at Cranberry
Ptge in the fall should pay there room and board
monthly instead of all in one sum lump Dbecause
they (student) could collect interest on it
instead of Frontier.

Cut monthly checks in half and distribute them
every 2 weeks.

Academic Anecdotes:

I went to school all year but the last month of
classes I did not attend because I could not find
a reliable Dbabysitter. However, I am still

writing my finals.

I really enjoyed the coarse for the short time I
attended and I regret not being able to complete
it, because it was pretty interesting. As for the
schooling I was learning something new about the
trade everyday and I know to this day that 4if I
put more effort into the schoolwork part of the
coarse that I could have recieved my papers in

June.

A frontier student, I find really has none to turn
to in university such as (a counsellor) for
acedemic advice so concerns are usually addressed
at a friend and sometimes they are not fully

explained.
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While I was attending college I was waiting for
the birth of child which was born 10 Janury. So I
wasn't able to pass some courses because of the
time I took of of school.

I wasn't studying enough on my related subjects
for this course. I couldn't keep up my marks for
this matter, so I had to quit like that along with
the personal problems I tried to deal with which I
know I could of; but to this matter I would Llike
to return but not to face the same problems but to
get Dby the course as a regular Academic student
trying to achieve a goal that you want.

Get better teachers.

Any one deciding to take university/college
English should have English 300.

I felt very alone while going to school not enough
guidence and help with problems encountered. I
was often on a lot of stress.

Socialization Anecdotes

I think students from remote or northern
communities should be encouraged to attend
university or some institution. They have to

realize that there is more to the world than their
own little community.

When I was young I just wanted to get away from
Grand Rapids and learn and meet people and because
of my eagerness I found it easy to adjust to knew
environments.

I felt that I could make alot of friends if I
could start opening up and talking to people.

I .knew what I was or might expect but, what I
didn't know was the gigantic native community in
Brandon and almost all are Sioux, alot of drunks,
dopes, just "plain" Jjunkies. And they hate
Cree's.

My social life is that you meet alot of new people
who are friendly and are looking for friends.

I didn't much of a social life because of my baby.

I met new people, but never saw new places,
because I didn't last long enough for this course.
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Its hard adjusting. You have so many places to go
and things to do, your mind doesn't keep on school

work.

Make new friends that you can relate to and try
not to get to lonely about home, that it leaves
you in a rut. It gets scary at first but later on
you get used to it and start meeting new friends
in the same position as you.

Today I know the problems and stress for univerity
student especially native. You must control your

drinking and you need alot of support and
Guidance.

Students who are continuing their studies:

Financial Anecdotes:

I receive a Dbi-weekly student allowence on a
single student basis and therefore, I never have

to worry about starving or "getting by." I study
at home. '
I think a part time job is essential. I'm sure I

would have run out of money without it.

Money is a big factor during x-mas, so I think
bands or other sponsers should give more to
students during the time.

Even with student aid, I sometimes found it
difficult to save my money, as there were 'always'
expenses to pay.

I realized that I should have budgeted more
carefully,. and I should have made sure I had money
saved for any emergencies that came up.

My financial situation right now is what you will
say not very good but I do get enough to get Dby
after I pay for my expenses like rent, telephone
bill, etc.

While in highschool, it should be emphasized to
the students to save their money for their future

needs as university.
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I would advise other persons returning to post
secondary schools to try their best to begin their
education with no worries of bills etec. To try
pay their bills before entering any program.

It pays, in the end, to budget yourself
accordingly to your financial situation.

This year I had no financial difficulties because
I got alot of hlep from parents/family, and also I
earned $150.00 per month in Melita. Also I rec'd
a $740.00 bursary. I expect that next year 1I'1l1l
have to budget more, unless I save alot this
summer .

When I waited for student aid to finalize my loan
and busary I had a lot of financial problems and I
could not keep up with my bills. I'm still in
debt from being on campus. I think student aid
should rush all loans and busaries. The Students'
should apply well in advance.

I managed to survive on the fixed income from the
bursary I received but basically the amount was

only  sufficient for monthly expenses—--rent,
telephone, groceries with very little left over
for incidentals. It was very difficult to set up

a household with this limited income and difficult
to save any money.

I feel a person has to be mature if handling their
money if they always want some. You can't be
spending it on wants, but on the more important
things like: rent, food, etc.

It was important to learn to budget. Something
more young people who are newly attending college
and/or university students fail to know.

Access gives enough money to survive on. It
requires budgeting to get you through otherwise
I'm broke before the next pay day rolls around.
However, 1if one gets the chance, Access is the
best and first place to apply for funding.

I worked every summer since I was 12 yr. old. 1lst
yr. University I spent $6,500; $4500 was my own,
the rest was my parents. - The second year was
about the same. $5,000 was my own.
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You have to budget very carefully. Put all money
for tuition, books, rent (I didn't have to pay).,
phone bills and then for enjoyment, but use the
money wisely, too many of my friends ran out in
Novenber. Spent too much on bars, clothes, good
times.

That goverment financial help is limiting and
costly via loans, Dbursary(s) should be higher I
feel with rising cost of living, all aspects.

I made a budget for my money at the beginning of
the year and usually stuck to it. I did find,
however, that there were a few things which I
didn't plan for. All my basic necessities were
taken care of as a priority. The extras came
okay, but I had to cut down on them near the end
of the year.

Academic Anecdotes:

I had been out of the school system for a year,
and getting back into essay writing and studying
was very hard. There was no real help available
for this.

As far as question #2 goes, my academic background
when I first came out here was totally inadequate.

High school did not equip me with the knowledge to
get through my program or to deal with people and
situations that I encountered, however, because I
was soon aware of my disadvantage I taught myself
these skills in long hours of work.

I think that K.C.C. 1is the big thing that changed
my life. It small and get to meet just about
everyone, including the teachers. I'm saying this
cause I've been in Red River College which I
didn't like.

I feel that, 1if I had discaplined myself better
and put more effort into studying, that my marks
would have been much better. I did not realize
before hand that the classes would be strictly
lectures and that all of your work and any
problems you had would be done on your own time,
out of class. I did find the majority of my
professors very helpful. The labs also helped to
clarify class lectures.
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At times <classes can be stressful and difficult

depending upon degree of diffulty. Proffessors
demands vary with each course so should your
attention and efforts. Also due to techiques,

lanuage or communication problems say of having a
foreign prof you may have even more understanding
and comprehensive problems.

When you need help, the profs will ALWAYS help. I
was taught you are only a number in university,
but thats not true, they'll help if you need it,
but you'll have to ask. Also, a good study
program for yourself is good. 1Its hard to do, but

it helps later.

The biggest problem incountered was people thought
that what was being taught was alot of "bulls  t".
Even people who where camp foremen for Great Lakes
pulp & paper & Manfor. The thing is you need the
paper. The information ties in after the second
year. Because of the diversity in the industry.
The job you apply may have very little to do with
forestry. To work in forestry the greatest
accomplishment in setting up your own company.
Cut & skid, planting, thinning. If you work for a
company you pull in 24,000-$34,000. If you are
anything special you may make more. If you run
your Dbusiness properly you can easily make more
but it takes times, work, & dedication.

The biggest problem upon coming to university is
discipline. Even with excellent background in
high school, it 1is so easy to sit back and not
work consistently with your studies.

Since I was out of school for a few years it was
necessary to become refamiliar with usage of the

english Language!

I very large classes so there -were not very many
assignments or oral discussions.

I found the university experience very different

from high school. I was not prepared for the
great increase in work required by the wuniversity
courses. Also, I don't feel I was adequately
informed or prepared by high school & staff of
what university entailed. The first year I
attended I was  so at aloss that I ended up
dropping out. I returned the next fall however

and because 1 knew what to expect I fared far
better.
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Any student who plans to attend university on
campus should be prepared for the work load and
the person should be prepared to spend a lot of
time studying. I had to learn the hard way by
suffering through university without spending time
on my assignments.

Basically, the problem you have to overcome is
being able to sit down and actually doing the

work. It's the only way you learn.

Going to IUN, 1in the north, makes university all
that much easier.

Sometimes it is difficult to try be a part of a
University, due to its immensiness, and the many
students. You feel relief to see at least 1
familiar face a day. You do not feel so alone.

I feel that the Access (U of M) program is

designed to "burn-out" students Dbecause the
students are required to go to classes all year
round. As a result of the pressure of having to

go to school all the time, many students fail.
When the student fails, he gets cut off fromn
Access and a spot is available for another
applicant. This way the Access program and/or the
governments (Prov/Fed) can make themselves look
good Dbecause they are giving opportunities to so
many northerners. In fact, what they may be doing
is setting up these "fortunate selects" to fail.

It is important for students who will be attending
university or college to keep up with their
readings and class work. It is very easy to
procrastinate.

Socialization Anecdotes:

lst year was a great experience and a positive
personal growth. Looking forward to university in
the Fall at U. of W. Inter-Universities north was
a definite asset.

I regret not getting more involved in activities
such as sporting events, socials, lectures etc. I
would like to encourage all students to get

involved.
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Attending college away from "home" had a very

heavy perosnal affect on me. I was very lonely &
homesick and often felt like dropping all and
going home. I found it helps very much to stay

with a friend & meet new ones.

I knew quite a few people in Winnipeg Dbefore I
started University (as I went to High School
there). I also had relatives there that gave me
support and made it easier to cope at times.

I am coping with my new environment very easily.
It's a change of environment than my home town but
its very easily to adjust and get familiar with
this setting.

Priorities must be firmly established in the

student's nmind. Courses demand much time and
effort and going to socials all the time cuts into
the study time. Goals must be set up and worked

towards which are obtainable.

I made a lot of new friends here through people
I've known before and also on my own. One, 1in
particular, helped me to adjust to university life
and helped "orient" me as to where things were on
campus, and a lot of the services offered to
students.

Personally adapting to a University lifestyle was
slightly difficult at times. Timing altogether is
crucial such as time for school and personal
times. Recreational and even economic endeavours
must be spaced with care.

You met more new people and they can be really

nice. Social life in university is great.
Studying 1is why you are here but you can't stay
home all the tinme. Coping with the environment,

you miss home, but you get used to it.

It 1is best to meet you classemate, get to know
them well (get on the freindly side) they often
profid the greatest help when in problems.



Even 1if one 1is anxious to leave home and not
return to their community (because they wusually

hate their own community) they will find
themselves alone 1in a big city with only a few
friends around. So it is important to keep 1in
contact with friends and go out with them now and
then. The worst thing to do is to isolate
yourself from family and friends. I know a few
who quit Dbecause the city "got to them." It

probably wouldn't have if they were more positive
and kept closer contacts with old or new friends.

I have learned that prejudice is a social
inferiority complex. I have learned to deal with
it.

It was very easy for me to adjust to the change
because I realized when I started I wanted the
change. I also feel I needed a new environment to
widen my views & feeling about my future.

With continued exposure to new people and
experiences I have gradually come to be able to
cope effictively with them. As 1 gained

confidence over my studies I gained confidence in
the social aspects of university life.

I think a person should make an effort in finding
friends because they really help out a lot. The
people I met were already on campus for a year so
they were real helpful and they gave me advice in
what courses to take and what should be studied
for.

It's difficult being in a place for the first time
where you don't know anyone, but after awhile you
meet people and find friends. You also meet a
couple of a holes as well.

I found going to IUN in Cranberry a very
refreshing and good outlook on returning to
University. You know what's going to happen, now,
in real universities.

Living in the city and living in the country are
vastly different. There may be more to do in the
city but you have to spend more money to do it.
You must be able to cope, not only financially,
but socially as well.

Advise students to stay from the bars!
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It is important to give yourself time away from
studying, but it is also important to have most or
all of your studying done Dbefore you go
socializing. University 1s not hard as long as
you keep up with the readings and studying.
University 1is a place to learn as well as a place
Lo meet new exciting people. I feel you must want
to go to University in order to succeed. I
strongly suggest University to any students who
want to get the most out of life. University does
have it's wups and downs, but if you look at
anything else they also have ups and downs. I
hope I encouraged more students to attend

University or College.

Students who have completed their programs:

Financial Anecdotes:

I saw to many other students blow the money they
had and end up going home or quiting school to
work. '

I didn't have a job while attending college, but I
did have a summer job always—--to save up for the
following year, etc.

Money was the prime concern while attending
college.

As high school student I worked for my savings
which I spent as well as much money given to me by
my parents and boy-friend (who took me out instead
of 50/50) and I am not a money spender--only
essentials. When applying for bursaries etc. one
needs to know parent's § status. Why? If student
on own, in new community, why can he/she not apply
with only their financial status?

Academic Anecdotes:

The college that I attended was excellent. I
would recommend KCC to any student who wants to

attend College.

For myself, I find it very hard to sit and study.
I usually tend to study 3-4 days before an exam
with upkeep of assignments throughout course.
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Socialization Anecdotes:

I found it difficult at first—--living in the
city--but once you meet some friends who are in
the same situation as you are--it was much easier
and I really learned to enjoy myself.

When I attended college, I never encountered any
situation that I could never handle, however
attending college in another province took a
little getting used to.

I found my social life allowed me to
communicate/relieve feelings I had bundled inside.
It was a way of letting me go free. Which one
needs, especially if he/or she 1lives in a
residence connected to the school. If I had my
way, and money I would live in residence for 1 YI.
then move out into apt. (meanwhile, continuing
with programme).
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