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ABSTRACT

This thesis examines the general hypothesis that admin-
istrative behavior in an educational setting influences the
relationship between professional orientetion and job satisfaction
among teacherse In order to consider this problem, a conceptual
framework, based on reference group theory, is developed.
Ordinarily, reference group theory, in studies considering

'job satisfaction, has been used to investigate the relationship
between reference groups and job satisfaetion. However, this
study does notvconsider direct effects.of reference groups on
job‘satisfaction but rather, it is proposed that in the.case of
teaching, administrative behavior in the sehool is an intervening
variable influencing the reiationship between teacher reference
groups and job satisfactione

In order to test the general hypothesis, two specific
hypotheses are adduced. The first‘specific hypothesis.predicts
that teachers' professional orientations are‘related to satisfaction
with aspects of the work situatione The second specific hypothesis
predicts that the relationship between professional orientation
of teachers and satisfaction with aspectsbof the work situation
is.significantly influenced by the teachers' perceptions of admin-

istrative behaviore To test these hypotheses a secondary analysis
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of data was undertakene The data were generated through the

use of a questionnaire administered to teachers in the Ste

Boniface School Division, Winnipeg, Manitobae The results of

testing the operational hypotheses suggested partial acceptance .
of the first specific hypothesis and rejection of the seconde
The general hypothesis was rejectede It was concluded that

for the sample studied, perceived administrative behavior does

not affect the relationship between professional orientation

and job satisfaction among teacherss
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CHAPTER I

STATEMENT OF THE PROBLEM

Introduction

The tendency toward professionalization is commonly
seen as one of the characteristics of thé occupational structure .
in advanced industfial societies (Larson 1977:178)e Professionalization
represents, among other things, an éccupation’s drive for status
through identificatidﬁ.with thg values and goals associated with

" professionalism toward the goal of public recognition (and legal

support) for such things as control over occupational entry and
E 'modes.of practices Teaching as an occupation has also shown this
'é tendency (Corwin 19655. However, the consequences of such a
vdevelopment for job satisfaction among teachers‘are not clearly

‘understoode. Further, the extent'to~whiéh_the influence of

»professionalism on job ;atisfaction‘is’mediated bjvadministrative
. behavior in én educationai setting is also unclears If is' the

; ' intent of this study to explore the effects of professionalism
__upon teachef_per;eptioﬁ_of administrative‘behaviof and the

consequences of this for job satisfaction among  teacherse
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Professionalism in the Literature

Professionalism is not the focus of the present study,
‘but rather "professional orientation" " with the concept of
"professionalism' used to establish different kinds of reference
' groups among teacherse HoWevér, an understanding ofkthe idea of
'proféssionalism will be important to a grasp of the naturé‘of
professional orientation in the contemporary context of_compléx
societye |

Many studies have been concerned with' the probiem of
defining a‘profession. In reviewing the literature, considerable
variation in the_definition of a‘profeésion is apparente To
some, proféséionglism ié.mefely "a label used by occupations to
win power and pfestige” (Ritzer'1971;59), while to others professions
are‘concéptualized as oécupations with core characteristicse These
;Chéracﬁeristigévsuﬁéequeﬁtly beche.impértant in diétinguishing
profesSions frmn 6théf.occupations.-However, there is also considerable
variatibn émong thoéé aﬁthérs‘who contend that pfbfessioné are |
defined by certain,core-charaqteristiés; From a review of the many
conceptualizations of‘professionalism there appears to be sufficient

consensus to justify the assertibn'that there is an agreed upon ideal type

© % The conceot‘ “orientation! used in “this - discussion refers
to ", eethe theme underlying the complex of social roles performed by

can. individuale ‘It . i¢ the (tacit or ex011c1t) theme which finds expression -

in each of the complex of social roles in which the individual. is
implicateds" (Merton 1968:446 fne) The underlying theme of a professional
orientation would be one 1nvolv1no ‘the adoption. of attltudes assumed to
be- held by the well-establlshed profe551ons.

v




of professionalism which includes three major criteria: 1) an
esoteric kﬁowledge base 2) a service ideal, and 3) autonomye
Since these criteria represent the ideal type of professionalism
several authors have suggested. that to be made more useful for
purposes of empirical research, the attributes of professio§lism
shouldrbe viewed‘as a set of continua or dimensions on which a
given profession may have different values (Hall 1968; Pavalko
1971)e According to this conception, professionalism is regarded
as a matter of degrees The criteria are then seen as comprising
a professional model with each attribute being a component of a
continuum with professionalism at one end and non~professionalism
at»the othere Hall (1968:92) and other_authors have referred to
bthe»movement of an occupation toward CorrespondenCe:with the
professional model as the process of professionalizationas A
'variety of océupations (including teaching) have progressed only‘
so far on ong.or more of these continua, but are steadily_‘
attempting to improve:their position -- that is, to become
profeésionaliéed. |
As with other social processeé, professionalizatipn may

- be better_underétbod by taking into account certain aspects of the

larger society in which it takes places Professionalization began

le  The distinguishing attributes of a profession have been studied
" 'by numerous authorse ' Though varying, the many definitions of a
_profession available in the literature do not contradict one .
anothere In their studies of professionalism Corwin (1970:44),
CElliott (1972:94), and Goode (1966:36) have in common the three
criteria given herees ' : v :




to advance rapidly as a concomitant of increasing industrialization
in the western world (Larson 1977; Vollmer 1966)e The occupational
structure of modern industrial societies is generally characterized
by the expansion of professional occupationse The professions are
regarded ss the most rapidly growing oécupational category and
according to ﬁriedsonv"post-industrial society can be regarded

also as the professionalized socieﬁy" (Friedson 1971:467)s And
Parsons (1966) has emphasized the degree to which characteristics
which ére considered to be "professional'' in nature permeate

much of the occupational sphere in modern societye To a degree
thén, the history of occupations is a recounting of chénge and
.attempted chénge in the direction of greater professionalization
(Pa&alko 1971:28)e Increasingly, occupational groups are claiming
and demanding to be recognized as having professional status.v The
common theme rumning through many of ﬁhese claims seems to be

.that é high degree of technical competence provides the baéés fpr
'theb§c¢upatiqn. Aécordiné to Pavalko (1971), a high degree of |
technical competence, sobhistication, and comblexity are becoming
characteristic of the majority of occupations in modern industrial
éoéieties.' Work that is already technical and specialized is

becoming even ‘more soe If technical competence is a criterion of

be
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professionalism, it is likely that the term "profession' will
apply to an increasing number of occupationse However, Wileﬁsky
(1964) argues that in terms of the distinctive features which
characterize the established professions (medicine, law and the
clergy) very few of the occupations aspiring to professional
status will become fully professionalized, and many others will
never achieve this positione Indeed, several authors argue,

given that professions are increasingly experiencing bureaucratization,
that rather than profgssionalization, "deprofessionalization' (the
loss of professional status) is a more relevant focus of study
(Haugh énd Suséman 1969; Toren 1975)e While the sociglogy of
professions has devoted considerable attention and effort to
‘identification of what it takes to be or to become a ﬁfull"
profession, fewer studies have been concerned with the idea of
deprofessionalizations The idea of deprofessionalization is

based on the assumption that the qﬁalities of professionalism
are’threaténed by the expansion of bureaucratic ofganizations

in almost every sphere of life (Toren 1975:326)s Accordingly,
Hall (1968:103) concludes that of the professional attributes,

. autonomy is most strongly inversely related to bureaucratization.

(The other attributes are not as strongly inversely relateds)




e

Thus, since professions are increasingly experiencing bureaucrati-
zation, autonomy may'soon no longer be a major criterion of
professionalisme Indeed, accqrding to some authors, as professional
performance becomes susceptible to standardization and routiniz-
ation, many times not much is left to warrant a distinct professional
status wherein situations are handled by extraordinary expertise

and jugment (Elliott‘1972:94; Toren 1975:330)e However, a variety

of reasons apart from bureaucratization may account for this

state of affairse For example, as an increasing number of occupations
attempt ;o claim professiénal status; the standing of traditional
professions is threatened (Elliott 1972:151)s Hence, some authors
have been led to qﬁéstion the future of professionalism as an
occupational ideal;b Nevertheless, while some may argue that the
professional ideal will soonbe a myth, the ideal itself is, today,

" a real phenomenons And for purposes of comparative analysis
‘occupationél groups can bést be seen as ascending and descending

a professional scales

Professionalism and Job Satisfaction

Job satisfaction refers to "an individual's affective

 reactioné or feelingé toward his job' ‘(Hackman and Suttle 1977:9); in




other words, to positive or negative feelings toward one's worke
Research concerning job satisfaction can be classified into two
broad categories == a one=factor approach and a two-factor

approache The one-factor approach conceives of job satisfaction

as unidimensionale That is, feelings toward the job are classified

as either positive (satisfaction) or negative (dissatisfaction),
and a particular job variable could be identified as a source

of either (Russell 1975:300). This idea of job satisfaétion
assumes that if the presence of a variable in the work situation
leads to job satiéfaction, then its absence will lead to job
dissétisfaction and vice versae However, Herzberg, et al (1959)
hypothesized that factors associated with positive and those
vas&ociated with negative feelings toward the job would differs
Thus, instead of unidimensionality, Herzberg's approach conceives
of job éatisféction in terms of two sets of mutually exclusive
factorse This’two-factor'theofy (also known as the '"motivator-
hygiene' theory) proposes that separate and distinct factors

are involved when considering job:satisfactibn and job dissatis-
faction; the absence of job satisfaction does not imply
dissatisfaction with one's job and vice versae However,
réSearch*aimed'ét determining ‘the validity of Herzberg's thééry

has resulted in inconclusive findings and the theory remains

Te
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controversial (Russell 1975:302; Locke 1969:313)e Research
findings of Russell (1975:319) suggest that factors leading
to jéb satisfaction are not different from those leading to
job dissatisfaction. Rather, his findings indicate that the
worker's prientation may cause the same factor to be assqciated
with positiveﬁof negative job attitudes, ~Such findings suggest
thét.the orientation which iﬁdividuals bring to the work
situation becomes a crucial independent variable in the study
of job satisfactions

Several studies have found that of all broad occupational
strata today, professionals report most often high satisfaction
with their work (Larsoh 1977:59) Howevef, in organizational
settings professionaliy oriented individuals have beén found
to have a lower‘level of job satisfaction than those with an

employee or organizational orientation (Abrahamson 1956:61).

- Sorensen and Sorensen (1974) found that, in a bureaucratic

sétting,‘CPA's (Certifiéd éublic chountants) with a low
prqfeésionalborientation tended to be associated with high S
satisféction. Ihdividuals‘with a high degfee of professional
orientation are apparently valued less in the organization and
therefore the result'téﬁds to be'dissatisfa;tion on the part of

these individuals.- The CPA in a large organization appears to
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resemble other professionals in organizationse Culbertson et al
(1960) report findings similar to Sorensen and Sorensen in their
study of social workerse

Abrahamson (1967:82) reports that professionally oriented
individuals are a major source of frustration to most administrators;
The administrative orientatioﬁ commonly stresses control and
%rofessionally oriented individuals appear to strongly resist
administrative controle And Robinson (1967:37) reports.that
organizational members who are professionally oriented tend
to resist the impersonal treatment which is common from éuperiors
in the adminiétrative hierarchye Such factors will affect
administrators' attitudes toward professionally oriented workerse
Gulbertson et al (1960:425) have identified the attitudes that
administrators have toward employees, and attitudes of employées
to their immediate superiors, as factors which affect job
satisfactions |

in éummary, with the current tendency toward'professioﬁal-
ization of the work force, classification of occupational groups
as eithér'professionél or non-professional has become both
important and problematic, In modern society, professionalism
;has become a significant»factor in»detérmiﬁing the nature of many

occupational roles at the same time as work is becoming increasingly
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organizationally basede While professionélism and bureaucratization
are not hecessarily antithetical, the preceeding studies indicate
that ?roféssionally oriented individuals in organizational settings
appear to be associated with lower levels of job satisfactione

Thg following section will consider professional orientations

and job satisfaction among teachers in particular,

Professionalism and Job Satisfaction Among Teachers

Teachers today are receiving longer periods of training,
professional associations have been formed, and they are demanding
a greater degree of control over their work environment (Robinson
1967:30)e Among the aims of the Canadian Teachers'! Federation,
gounded in 1919, are those to'assertvthe role of the teacher in
developing education and to provide means for teachers to exercise
tﬁeir professional responsibilities (Manitoba Teachers' Society,
1979-80:42)e In the same vear the Manitoba Teachers! Federation
was formed (renamed thetManitoba Teachers! Society in 1940) and
the first code of ethics set forthe A major objective of this
association is to establish teachiﬁg as a major profession.and,
émbng other aims, td improve the'qualiﬁj and'scopé éf teachér

education and to seek greater responsibility for the certification
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of teacherse These professional associations have played a part

in bringing about recent increases in teacher involvement in such

areas as curriculum development and decision-makinge And in some
areas in Canada, teacher-training institutions now have advisory
boards composed of teachers (Brookover and Erickson 1975:49),

Thus, in teaching as in other occupations, the trend toward
increased professionalization of the.work force is apparente
Howéver, in comparison to "full" professions (of which‘medicine

and law are prime examples), teaching as described‘by Etzioni (1969)
remains a "semi-profession' since it has a shorter period of
training, less légitimization; a less specialized body of knowledge,
less well established rights to privileged communication, and

less autonomys According to Hall (1968), teaching is an example

of a "marginal“ profession because teachers lack professional
aﬁthority and‘indépendence ~- they do not control recruitment,
training or certification, nor do they determine their own practice
or conditions of service (they cannot turn away clients or fix fees)s

According to Gray (1975:1-7), a major factor that has

hindered the "full"® development of teachers!' pfofessionalism is

that their work is entirely within the bureaucratic setting of
school systemse According to Corwin (1970:8), "The principle of

delegating authority seems inconsistent, especially with the idea
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that professional authority is independent of the sanctions
applied by a particular organization''e The idea that the
characteristics of bureaucracies do not uniformly support
professional behavior led Corwin (1970) to suggest that some
teachers are likely to place more emphasis on the subordinate-
employee roles, while ét least some teachers will probably
emphasize their professional rights and responsibilitiess
Research suggesté that teachers who are professionally
oriented, and'theréfore likely to be committed to professional
skills, might be expected to be more dissatisfied with their
jobs in the bureaucratic school setting than are teachers who
are organizationally orienteds According té Owens (1970:205),
the professionally and non-professionally oriented can be a
source:of conflict with regara to such issues as views held by
teachers concerning the need for rules, the importance of loyalty
to the Qrganization, and the question of profgssional outer=-
reference orientation versus the value.of local orgénization
servicees Gray (1975:VI-10), in.her study of teacher profession-
alism and satisfaction with involvement in_decision making, found
a negative relationship between teachers! professional_orientations
and theif»sétisféction witﬁ’the organizétional~structure. ‘Eddy

(1970:14) found that professionally oriented teachers tend to be
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oriented to a professional reference group and therefore tend
to pursue goals and use means which are not entirely accepted
by the organizatione Teachers with an.organizational orientation
tend to be more in favor of a formal organizational structure
which provides an explicit framework for their conducte As a
result, professionally oriented teachers in Eddy's study were less
satisfied than organizationally oriented teachers within the formal
organizational structure of the schoole And Corwin (1965:297)
reports thét professionallj oriented teachers tend té be frustrated .
by the obligations demanded of them as employeese In a later
study, Gor@in (1970) found that teachers who scored high on a
scale of pfofessionalism and low on a scale of bureaucratic=-
employee ideology tended to have exceptionally high rates of conflict
with administratorse Isherwood and Hoy (1973) and Corwin (1965)
report that professionally oriented teachers are less likely to
defer to iﬁdividuals bécausé>of'their status in the»organization.
And_Brown (Corwin 1970:59) found that professionally oriented
teachers ¢ircumscribed usual procedure and identified insteéd
with professional.colleagues; which apparently served as an incentive
to resist bureaucracy. |

 'ThéVpreceeding Studies'sugéest that professionally oriented

teachers will have a lower lével of job satisfaction than those
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teachers with an organizational orientatione However, Corwin (1970)

found no direct relationship between a professional orientation

and job satisfaction among teachers, although his findings suggest
that professionalism may be a major factor in organizational
conflicte Although a professional orientation is related to

the incidence of conflict, Corwin's research offers no evidence

to suggest that a professional orientation among teachers is

associated with lowered levels of job satisfactione

In summary, while the occupation of teaching has not
yet attained full professional status, professionalism is

becoming a salient factor in determining the nature of teachers'!

occupational rolese It would appear that the relationship

between a professional orientation in an educational setting |

and job satisfaction among teachers is not clearly understoods
The contradictory findings in the literature suggest that further

exploration of this relationship is-necessarye

Administrative Behavior and Professionalism

Research findings of Gross and Herriott (1965:162)

imply that the common assumption that administrators of a
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bureaucracy typically are sources of stress to employees through
interference with their professional performance, deserves
to be questioneds Their study was based in part on the idea
that the professionalismebureaucratic authority issue also
creates problems for the administrators of a bureaucracye A
major_vériable in their'feséarch is that of "Executive Professional
Leadership'", (EPL), which is defined by éréss and Herriott (1965:22)
as the efforts of an executive of a professionaily staffed organié-
ation to coﬁform to a role definition that stresses an obligation
to improve the quality of staff performancee They.found positive
relationships between the EPL of elementary school principals
tand staff morale and the professioﬁal perférmance of teacherss
That EPL was positively related to morale of teachers does not
coincide with the usual research on administrative intervention
in the work of professional subﬁrdinates (Gross and Herriott
1965:162)., FindiﬁgS»that the'principal's EPL was positively
»associaﬁed with téédhers’-proféésional orientationsbsuggest.
that.téachersvmay perforﬁ moré,'hot‘less, éffectively when their
principals‘attemptvto iﬁfluence them,

Acéording to Brookover and Erickson (1975:227), teachers
‘tend to value,the'traditionai authority structure whiéh_is imposed

from without rather than from within their professione Although
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a comparison of téachers, police officers, and welfare workers

on the degree that each stressed the professional or bureaucratic
basis of authority revealed teachers as attaching more iﬁporténée
to the professional basis of authority, their typical reaction

to conflict was acquiescence to the authority of position (Corwin
1974:249).. Accordingly, Corwin (1974:234), in his survey of

1500 teachers in 28‘high‘schools5 found that two thirds of the
teachers thought that‘they should be preparea to adjusﬁ their
teaching to the administration's views of educational practice,

and half believed that those who are critical of the admiﬁistration

should be encouraged to leavee It seems that teachers, in spite

of the trend toward.profeSSionalization, tend to perceive and

value their principals having authority and prestige over them-
selves (Brookover and Erickson 1975:227)e On the principal's side,

the major need may be for teachers to act as good employees rather

than as expert professionals (Bredemeier and Bredemeier 1978:265),

And-as buréauéraﬁic,employees they are_expected to adhefé,to the
éxpectatiéns of ;hé'édministration. ‘Hénce.a teéChef can be |
successful as an employee while failing to fulfill professional
obliéaﬁions,‘or vice versa (Corwin 1974:245)..‘Corwin (1974:245)
éuggésts that’incréasés in‘ﬁeachéf militancy'have‘been‘a,responsé

to a basic conflict between professionalism and the bureaucratic
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principles of school systemse He suggests that the tension is
not between the teacher and the system but rather between parts
of the system -~ between the professional and the bureaucratic
principles of organizatione

Corwin (1974:244) found that conflict increased with the
average level of profeséionalism of the staffas Aisb; on the
average, professionally oriented teachers Had higher rates of
coﬁflict‘than the typical teachers - Specifically, teachers
with a strong prdfessional orientation were involved in twice
as many disputes with principals as their colleagues with a
weaker professional orientatione Corwiﬁ (1974:256) notes that
the effectiveness of principals' administrative practices is
not inherent in the praéticeé themselves but depend largely
on the setting in which ;hey are appliede Hence, the éame
administraﬁive style can have different consequences for pfof-
essionélly,oriented'facuities,than for faculties ﬁOt‘professioﬁally
orientede
‘ - In summary, it appearS‘fhat brofessionalizétion may

produce conflict between teachers and administratorse Beliefs

‘of_professionallyboriented teachers may at times be in direct

"~ opposition to bureaucratic procedures; such bureaucratic principles

may-block‘them'frbm fulfilling their professional rdles. .However,
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the idea that administrative intervention causes job dissatis-
faction on the part of professionally oriented teachers has
been questioneds It appears that teachers tend to value the
traditional authority structure which is imposed from without
rather than from within their professione Nevertheless,
according to Gross and Herriott (1965) and Corwin (1974), the
tfend toward professionalism may create problems between
administrators and professionally oriented teacherse Corwin's
study suggests that increases in teacher militancy may be a
response to conflict between professionalism and bureaucratic
principless He found that teachers with a strong professional
orientation were involved in twice as many disputes with
principals as their less professionally oriented colleaguess

| The effects of the professional or non=-professionsdl

orientations of teachers upon their reaction to administrative

‘intervention are not clearly understoode According to Gross

and Herriott (1965:162), '"We possess little knowledge of
circumstances influencing their response' to leadership as

opposed to strictly administrative duties from their principalss

Overall, the review of research pfesented in this chapter

indicates that: the effects of professionalism on job satisfaction




among teachers are not clearly understood, and the teachers'

professional orientations influence their relations with

- administratorse This suggests the importance of investigating

the effects of a professional orientation upon teacher perception

of administrative behavior and the consequences of this for job

satisfaction among teacherse

In order to consider this problem, Chapter II will review
the relevant research in the areas of professional orientation,
perception of administrative behavior and job satisfactione
This chapter will deal with theoretical considerations and will
include discussions of réference-group theory as it relates to
professional orientation and job satisfactione This seétion
will lead to the formulation of hypothesese 1In Chapter III the
methodology of the study will be describede This chapter will
begin with a discussion of thg sample used in the studyes Indices
of professional orienfation,"satisfaction, ;ﬁd a&ministrative
behavior will be dévdoped and subsequentiy the specific hypotheses
will be presented in their opergtional forme The methods of data
analysis used to test the specific hypotheses wiil‘then be described,

rChapter IV will report the results of the data analysise These
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results will be evaluated on the basis of the hypotheses presented
in the preceeding chaptere Conclusions will then be formulateds
Finally, in Chapter V, a summary of the study Qill be presenteds
Limitations will be discussed as well as implications of the
conclusions for further fesearch in the area of professional

orientation and job satisfactione
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CHAPTER ITI

" REVIEW OF THE LITERATURE AND THEORETICAL FRAMEWORK

This section will present a survey of the research available
in the area of professional orientation as it relates to perception
of administrative behavior and job satisfaction among teacherss

This review will not be exhaustive, but will seek instead to present

a review of several studies closely related to the issues of

1) professionalism and job satisfaction, 2) professional orientation
and job satisfaction among teachers, and 3) professional orientation, !
perception of administrativevbehavior, and job satisfaction among

teacherse Subsequently, a theoretical framework will be developed

which will lead to the formulation of hypotheses,

Review 6f the Literature

Several studies have found that of all broad occupational

strata today, professionals report most often high satisfaction-

with their worke In a 1960 study of eight different categories
of occupational status 42% of those in the professional category

(the higherst percentage among all eight categories) reported very high




job satisfaction (Larson 1977:59)e And despite the importance
of particular work settings, and variations among various
professional groups, professionals report more often than
other workers that they would take a similar occupational
route if they were to start over (Larson 1977:60), However,
in organizational settings, Abrahamson (1956:61) reports that
professionally ofiented individuals weré found to have a lower
level of job satisfaction than those individuals with an
employee or organizational orientatione

The litefature reveals contradictory findings regarding
the natﬁre of the relationship between professional orientation

and job satisfaction in organizational settingse In a study of

CPAs (Gertified Public Accountants), Sorensen and Sorensen (1974)

found that in bureaucratic settings CPA§ with a low professional
orientation tended to be associated with high satisfaction. They
>report that'individuals with a highly professional orientation
are.appafently valuéd less in-the organization and the result
tends to’be dissatisfaction on the part of these individualse
The CPA in a_large organization appears to resemble other
-professionals in organizationse Culbertson et al (1960), in
‘their study of social wérkers, report findings simiiar to.

Sorensen and Sorensens However, Goldberg (1976), in his study
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of professional engineers in organizational settings, found
very little difference in levels of satisfaction for those
with a commitment to either the organization or the disciplines
Both professionally and organizationally oriented individuals
in Golberg's study were associated with expressions of job
satisfactione

Professional ideplogy stresses an individualized
principle based on responsibility to one's conscience without
control from an administrative hierarchy which is diametrically
opposéd to the essence of the organizatiomal principle of admin-
- istrative authority (Etzioni 1964:76)e Since professional
ideology sresses an individualized principle, it seems reasonable
to assume that individuals adhering to a professional ideology
will experience conflict in a bureaucratic settinge March and
‘Simon (1958) in their diécussion of decision-making involving
the fecognition of a new situation (in their terms, "unprogrammed!'
decisions), report that in organiZatibnal settings such decisions
are generally referred up the hierarchys 1In such‘instanées,
individuals adhering to a professional ideology may feel thwarted
since the profeséional ideal suggests that they may themselves
bé expected to make such decisions, In a bﬁreaucratic setting

- the professional must act in accordance with the'organization's»
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rules and regulations and such acts are subject to approval of
a superior ranke
Results of several studies concerning the occupation

of teaching indicate that teachers' professional orientations
are related to their job satisfactione Generally, such
findings suggest that ﬁeachers who are professionally oriented,
and therefore likely to be coﬁmitted to professional skills,
might be expected to be more dissatisfied with their jobs
in the bureaucratic school setting than are teachers who
are organiZationally orientede Gray (1975:VI-10), in her
study of teacher professionalism and.satisfaétion_with involve=-
ment in decision making, founé a negative relationship between
teachers'-proféSsional orientations and their sétisfaction
‘with the 6rganizational structuree The hypothesis was that

) .
because they desire more control over their occupational
activities more'professionally oriéﬁted teachers would be
less satisfied with their influence on the decision making
structure of the schodl system than would less professionaliy
oriented ﬁeachers. Gray's rationale for this hypothesis

was that increasing professionalization of teachers

involves " an increase in the desire for control over

occupational activities not recognized as legitimate by school
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officialse So also, Eddy (1970:14) found that profession-
ally oriented teachers tend to be oriented to a professional
reference gfoup and therefore tend to pursue goals and use
means which are not entirely accepted by the organizatione
Teachers with an organizational orientation tended to be

more in favor of a formal organizatiomal structure which
provides an explicit framework for their conducte AsS a
result, organizationally oriented teachers in‘Eddy's study
were more satisfied than professionally oriented teachers
within the formal organizafional structure of the school,

After studying the attitudes of professionally

~oriented individuals in a public welfare agency, Scott (1965)
reported that profeésionally oriented workers were more
critical of the organizational éystem than npn-professionally
oriented workerse And. according to Owens (1970:205), the
professionally and non-professionally oriented can be a source
of conflict with regard.to such issues as views held by
teachers concerniﬂg the need for rules, the importance of
loyalty to the organization, and the question of professional
~outer-reference orientation versus local organizational services
Corwin (1970:230), investigating the charactgristics of profession

rally oriented teachers, used interview and questionnaire techniques
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in 24 high schools in the UeSe (N=2,000), and reports that
schools with high rates of conflict between teachers and the
administration were characterized by highly professionally
oriented teacherse In contrast, schools with low rates of
conflict were characterized by teachers with lower professional
orientationse These findings suggest that professionalism

may be a major factor in organiéational conflicte In exémining
the effects of conflict on job satisfaction,vhowever, Corwin
found no direct relationship between a professional orientation
and teacher job satisfactione Thus, although a professional
orientation is related to the inciaence of conflict, Corwin's

research offers no evidence to suggest that professional

orientations are associated with lowered levels of job

satisfaction among teacherse

To summarize to this point, the studies considered
above reveal mixed findingse The exact mature of the association
between professional orientations and job satisfaction remains
unresolveds Research suggééﬁs that prqfessionally'oriented
teachers might be expected to be more dissatisfied with their

jobs -than organizationally oriented teacherse -However, Corwin

' (1970) and -Goldberg (1976) found very little difference in levels

of satisfaction among professionally and organizationally oriented




workerse It appears that the relationship between profession-

alism and job satisfaction in organizational settings remains
unclears

An aspect which may partially clarify this relationship
is the nature of administrative.behavior in differing school

contextse While many studies have examined such issues as

professionalism and organizational settings and the aésociated
issues of role=-strain and role-incongruity, few studies have ' r'
considered the effects of professionalization upon perception i
of administrative behaviore Job satisfaction may be the result
of an inﬁeraction between one's orientation toward teaching,
and subsequent expectationé and perceptions of administrative

behaviore Job satisfaction is viewed by Rosen and Rosen
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(Locke 1969:319) as a consequence of the discrepancy between
expectations and perceptionse Relating this to administrative

behavior Likert (Locke 1969:319) notes that: "The subordinate's

reaction to the supervisor's behavior always depends upon the
relationship between the supervisory act as perceived by the

subordinate and the expectationseesof the subordinates!

Accordingly, Hackman and Suttle (1977:303) state that whether

administrative_behavior contributes to job satisfaction depends
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on the subordinate's expectations, the administrator's
actual behavior, and the subordiﬁate's perception of this
behaviore
The nature of the relationship betweeﬁ expectations
.and perceptions is a-crucial factor in an analysis of job
satisfaction. Bidwell (1957), aftef administering a questionnaire
to teachers, reports that congruence of'expectatioﬁs and
perceptions of actual circumstancesbin the work setting is
accompanied by teacher job satisfaction, while divergence of
expectatiohs‘aﬁd perceptions leads to job dissatisfaction among
teachersesa Bidwell's fiﬁdingé suggest that it is the relationship
betwéen»expectations and perceptions that is crucial rather than
any specific style of administrative behaviore Accordingly,
Foa (1976), in his study of a shipping>company, concludes that
when the worker's expectation with regarﬁ to administrative
behavidr is considéred, tﬁe same stylé of adﬁinistrative behavior
“leads td’different 1eYe1s of worker satisfaction, depénding on
whether or not such behavior conforms with the expectation of
the workers
There is evidence in the literature to suggest that

‘professionally oriented individuals resent the interference of
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administrators in the performance of their rolese Ben-David

(1958) found that physicians employed by Israeli medical care

organizations complained about administrative interference
in the exercise of their professione And Etzioni (1964589)
reports that teachers resent the interference of principals

in the performance of their roless The professionally oriented

individual might be expected to prefer an administrator holding

flexible and indefinite expectations fér the wofkef's role,

since greater latitude would exist under those circumstances

for '"professional judgments" and activitiess Willower (1960)

in studying the relationsﬁip between professionalization and

job satisfaction among teachers, hypothesiéed that job-
_satisfaction of the professional in an organizational setting
’is‘related to flexible, hands-off leadership of the administratore
He reports that,professionally oriented teachers tend to haQe
positive attitudes toward a principal who leaves the_teaching

situation to the teachere According to Willower, professionally

. oriented indi?iduals are more highly motivated to achieve the
profession'sbgoals and thus, under a flexible principal, such

persons are better able to manipulate methods and materials in

ways which, in their judgment, are best suited to that ende

' Acébrding to Bredemier and Bredemier (1978:265), the
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major need from the administrator's viewpoint may be for teachers

to act as good employees rather than as expert professionalse

And as bureaucratic employees they are expected to adhere to
the expectations of the administrations Abrahamson (1967:82)

reports that professionally oriented individuals are a major

source of frustration to most administratorse The administrative

orientation commonly stresses control and professionally oriented

individuals appear to strongly resist controle Negley (Southart
1966226), in a study of the effects of principals' authoritarianism
as perceived by the teacher, and confidence in the principal,

concluded that authoritarian principals were not as effective

as administrators as were more permissive principalse Negley

i
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found that teachers' confidence in the principal was poéitively
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related to the.extent to which teachers understood and accepted
the role defined by and for the principale GConfidence in the
principal was significantly and negatively related to the principal's

conformlty Wlth bureaucratic practlces.- The above studies. 1dent1fy

factors which w111 affect admlnlstrator s attitudes toward
profe551onally oriented workers, and attitudes of teachers toward

their administratorse Culbertson et al (1960:425) have identified

attitudes that administrators have toward employees, and attitudes

of employees toward their. immediate superiors, as factors which




affect job satisfactione

This section has presented a brief survey of research

in the areas of professional orientation, perceptionlof
administrative behavior, and job satisfactioﬁ among teacherss
The review of the literature suggests that the consequences
of professionalization for job satisfacﬁion among teachers

are not clearly understoode Further, the extent to which

the influence of professionalism on job satisfaction is
mediated by pefception of administrative behavior in an
educational setting’is also unclear. To aid in the under- -
‘standing of these rélationships the following theoretical f

framework was developede

Theoretical Framework

The individual's attitude can perhaps be better understood

if one employs reference~group theorye One's orientation is

dependent, to some extent, upon the groups with which one
-identifiess Therefore, consideration will first be given to

the concept of reference group as it relates to the idea of

an orientation towards professionalisme Since individuals!
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frames of reference influence their expectations and subsequently

influence their levels of job satisfaction, reference group
theory will provide a meaningful framework for an analysis of
the relationship between one's orientation and job satisfactione
Finally, consideration will be given to tHe influence of
referenee groups on job satisfaction when mediated by perceptions
of administrative behavior in the WOrkbsetting. ‘
The cencept of reference-gfoubvrepresents one of the
central analytic tools in social psychologye The theory of
reference groups rests on the premise, initiated by‘Mead, and
developed by Hyman (who first coined the term "reference group"

in The Psychology of Status), that people take the standards

of‘others as a basis for self-appraisal or evaluations Reference-
group theory has since gomne beyopd Mead in considering mnot only
those groups to which a person belongs but also groups to which
one aeplres or takes as a p01nt of reference while not aspiring
to become a'member.1 However, thls 1dea owes a good deal to
Mead's ineistence'that pereohs alweys be cqnsidered‘in light

’_of'their relations to gfoups of others (Coser 1971:340) .

1e Newcomb's definition of a membership group'is-fo..one in
which a person is recognlzed by others as belongings!
(Kelley 1968 77)._
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One's attitudes are related to the attitudes commonly

expressed by one's membership groupse On the other hand,

studies of the inflﬁence of outgroups upon levels of aspiration,
among others, have indicated that attitudes are often related
to nonmembership groups_(Kelley 1968:77)e Hence, the term
"reference group" has come to denote any group to which a

person relates his attitudese Others who have studied the

influence of groups upon individuals have, with Mead, stressed
the importance of how the person interprets the group
(Schellenberg 1978:57)e This leads to the recognition that
g;oups not physnglly present, or categories of persons with
whom one's situation is compared, may have an impéct upon one's
o behaviore Thus, reference groups are not necessariiy organized

entitiese They may be vague collectivities, social categories,

or anything from a single person to an abstract idea (Runciman

| - 1968:70)e To identify the groups with reference to‘whiéh'a:person'

behaves, and to study how such groups affect one's attitudes
and behavior, is a main concern of reference group theorys

An examination of current usage reveals three referents

for the concept of reference group: a) groups whose perspectives

constitute the frame of reference of the individual, b) groups

which serve as comparison points, and c) groups to which people




344

aspiree Since peoplé with different outlooks define identical

situations differently (responding selectively to the

environment), the manner in which one consistently defines

a succession of situations depends upon one's organized

.perspectives Thus, Kelley (1968), Sherif (1968), and Shibutani

(1955) holdvthat the restriction of the concept of referenée
group to a single referent, namely, groups whose\perspectives
constitute one's frame of reference, will increase its use=
fulness as an analytic toole According to Shibutani then, a
reference group is "that group whose outlook is used by the
aétor as the frame of reference in the organization of his:
perceptual field" (Shibutani 1955:565)s

The above discuséion of reference-groqp theory suggests
its usefulness as a tool in exploring professional orientationsse
One's attitudes are related to the attitudes commonly expressed
by one's reference groupé. ‘In other words, individuals'derive
their frames of reference from the pe:spectiVés of their
refereﬁce groupse |

Most studiesAof ﬁhe profeésioné subscribe to the notion
that there are degrees»of professionalization rather than a
simplé dichotomy between professiéns and nqnprbfeséions. Many

of these studies focus on the problem of ascertaining the factors
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which determine the position of an occupation on the professional

continuum (Ritzer 1972:53; Ritzer 1971:60)e The question of

what differentiates professional individuals from non~professional

individuals has received less attentione This lack of attention

given to the individual level in the study of the professions

was first pointed out by Cogan (Ritzer 1971:60), when he asked

whether professionalism was inevitably a group phenomenon or

something which could be achieved individuallye The idea of
professionalism at the individual level appears to be of
importance since every occupation consists of some individuals

who are more professional than others (Ritzer 1972:53)e The

differentiation bétween the occupational and individual level

of professionalism has been noted by Hall (Ritzer 1972:61), who
points out that the professional moael consists of two distinct
dimensions ~- structural and attitudinale He notes that some |
"established!" professions have Weakly’developed‘professional

attitudes, while some of the less well established professions

have strong attitudes in this regarde And just as occupations

vary in their degree of professionalization, individuals in any
occupation vary in their degree of professionalisme
" As stated earlier, orientations most often'adopted by

professionals within organizations are toward the profession or

i
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the employing organization (Elliott 1972:111)e These
orientations have been examined by several authors using a
variety of termse Gouldner (1958), in his examination of
professional commitment and organizational loyalty, distinguished
two types of orientationse These are the cosmopolitan (or
professional orientation), characterized By low loyalty to the
organization, high commitment to specialized, professional
skills, and an orieﬁtation toward outside reference groups
representing a professional specialty; and the local (or
organizational) orientation, characterized by high loyalty
to the organization, low commitment to specialized skills,
and an orientation toward a reference group located within
the organizatione

There appears to be agreement in the literature that
an individual with a professional orientation has a high degree

of commitment to the profession and a low degree of commitment .

“to the employing organization (Elliott 197221115 Mailick and

~ Ness 1962:1753 Pavalko 197121903 Ritzer 1971:66; Scott 1966:274).

Both Gouldner's study of college faculty members and Blau and
Scott's study of social workers found the individuals who were

oriented to the professional reference groups were more likely




than those with opposite characteristics to express low

loyalty to their employing organization (Scott 19665275) e -

)

Individuals with a non-professional orientation identify

more with organizational interests than with occupational
aims (Becker and Carper 1966:105; Mailick and Ross 1962:199;

Scott 1966:274)e This suggests that individuals with

professional orientations take their discipline or their

organized profession as a primary frame of referencee

Reference Groups and Job Satisfaction

As stated earlier, job satisfaction refers to
"an individual's affective reactions or feelings toward his
job" (Hackman and Suttle 1977:9); in other words, to positive

or negative feelings toward one's worke Most theorists of

job satisfaction stress that people's feelings of satisfaction
are determined by a comparison between what they receive

- and what they would like to receive (Hackman and Suttle 1977:164;

Patchen 1966:326,4- Hence job‘satisfaction is determined

largelybby how well actual experiences on the job compare -




38

with desired experiences, and is therefore ~influenced

not only by events at work but also by one's

expectationse

It appears that a crucial factor in an analysis of
job>satisfaction is the nature of the relationship between
expectations and perceptionse Since individuals presumably

v
respond in terms of pre-existing expectations, they have different

risks of dissatisfaction in the same work situation (Larson 1977:
192)e  Bidwell (1957:165) found that congruence of eﬁpectations

and perceptions of actual circumstances within the work setting

is accompanied by teacher job satisfaction, while divergence of
expectations andbperceptions leads to job dissatisfaction -among
teacherse Hyman (1968), and Form and Geschwender (1968), note
that.evaluations of job satisfaction are relative to the specific
groups: to which individuals commit their identitiese Since the

use of different reference groups results in perceptual selectivity,

there will be perceptual variations among workers and hence

different evaluations of similar events within the work settinge
The influence of reference groups on job satisfaction

when mediated by administrative behavior in an educational

setting is uncleare ‘Investigations’carried out at the
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University of Michigan's Survey Research Gentre have found a

consistent relationshi between workers! erceptions of
p P P

administrative behavior and their job satisfaction (Foa 1976:109).
Generally, these investigations indicate that authoritarian
administrative behavior is associated with lower satisfaction

of the workere Foa (1976), who administered a questionnaire

to personnel of a shipping company (N=351), reports findings

which support the conclusions reached at the University of

‘Michigane However, when the worker's expectation with regard
to administrative behavior was also considered, Foa reports |
that a particular style of administrative behavior leads to

different levels of workers' satisfaction, according to whether

or not such behavior conforms with the expectation of the |
: workere
| Bidwell (1957), as noted above, investigated the relation-

ship between teachers' expectations and perceptions of administrative

behavior of the principal and superintendent and their levels

~of job satisfactions A questionnaire was administered to
all full-time teachers in the division (N=102) ranging from

K to Grade 12 Bidwell reports that teachers' expectations

of administrative behavior influence their perceptions of

such behavior, and it is on the basis of these

perceptions that teachers = evaluate their
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administratorse His findings suggest that it is the relationship
between expectations and perceptions that is crucial rather

than any specific style of administrative behaviore ‘When the

administrator was perceived as behaving in accordance with
teachers' expectations, the operation of the administrative
structure was positively evaluated; when expectations gnd per-

ceptions were divergent, the operation of the administrative

Structure was negatively evaluateds These findings havée implications

for teacher job satisfactione Bidwell (1957:173) reports that
congruence of expectations and perceptions of administrative
behavior is accompanied by teacher job satisfaction, while

divergence of expectations and perceptions is accompanied by

i
¢
|
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teacher job dissatisfactiomne

Since reference groups determine exXpectations to some

extent, the groups to which teachers commit their identities.
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will influence their expectations, and in light of the above,

subsequently influence their perceptions of administrative

behaviore

To summarize, individuals with a professional orientation

take their discipline or their organized profession as a primary

frame of reference.v And .the individual's frame of reference

" has been recognized as an important factor in the study of job

% Bidwell notes the existence of perceptual variation within a
school system resulting from "participation in the value patterns
of groups" (1957:164), ' ' ’
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satisfactione Teachers' expectations, determined to some extent
by reference groups, influence their perception of administrative

behavior and expectations and perceptions of administrative

behavior contribute to job satisfactionse

If the above reasdning is correct then the problem stated
in Chapter I requires re-statement in the following terms:

Administrative behavior in an educational setting influences

the relationship between professional orientation and job

satisfaction among teacherss,

Specific hypotheses, adduced from this general hypothesis,
are set forth belows These hypotheses will provide an indirect

test of the general hypothesis, N

1) Teachers' professional orientations are related to

satisfaction with aspects of the work situation,

2) The relationship between professional orientation
of teachers and satisfaction with aspects of the

work situation is significantly influenced by the ‘

teachers' perceptions of administrative behavior,

Rationale: If the theoretical framework presented in this chapter

is correct, we would expect teachers' frames of reference to have

‘an affect on their satisfaction with aspects of the work situatione




Individuals' orientations are dependent, to some extent, upon
the groups with which they identifye An orientation towards
professionalism therefore involves an identification with a
professional reference groupe The individual's orientation
has been recognized as an important factor in the study of
job satisfactione Individuals' frames of reference influence

their expectations and previous research indicates that

expectations influence levels of job satisfactione Individuals!
expectations also influence their perceptions of administrative
behavior and the nature of the relationship between expectations
and perceptions has been identified as a crucial factor in
analyses pf job satisfactione We would therefore expect the
relationship between professional orientation and job satisfaction g

to be influenced by perceptions of administrative behaviors

Summary

This chapter presented a brief survey of previous research

related to professional orientation and job satisfactions

Subsequently, a theoretical framework was developed and the
general hypothesis redstated.‘ Finally, specific hypotheses

were presented which will provide an indirect test of the

general hypothesise The methodology used to test these hypotheses

will be discussed in the next chapters
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CHAPTER III

METHODOLOGY

Beginning with a discussion of the data used in this
study, this chapter will present the hypotheses in their
operational forme The methods of data analysis used to test

these hypotheses will then be described,

Data
To test the hypotheses, a secondary analysis of data
generated through the use of a questionnaire devised and
administered by Dre BeJe Hodgkins in a 1974 survey of the
Ste Boniface School Division, was undertakens The purpose
of the survey was to provide data relating té teachers'
attitudes and valuess The questionnaire contained items

designed to provide 'a measure of teachers' professional

o
W

orientations, job satisfaction, and administrative behavior,
The questionnaire was administered to teachers in all 16
schools (ranging from Kindergarten to Grade 12) in the Ste

Boniface School Division (N=416).xx Since the purpose  of the

* The questions used in this study are presented in Appendix Be

wladl,

- were removed from the analysis leaving 338 questionnaires
in the present study,

** 351 usable questionnaires were returnede The principals’ responses
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present study is exploratory in nature and not intended for

purposes of generalization, the non-random nature of the sample

is not seen as problematic. In the 16 schools 'response rates
varied from 60% to 100% with the exception of a 17% response
rate from one high schoole The low response rate from this

school reduced the sample from the higher grades and constitutes

a limitation of the datae That the data were generated in 1974

is not seen as a major limitation since the present study is
" not concerned with prevailing attitudes and values but rather |
with the relationship between professional orientations and |

attitudes and values,

"Operationalization of Hypotheses

|
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Factor analytic techniques were used to develop indices

of professional orlentatlon, JOb satlsfactlon, and admlnlstratlve

behavlor. Factor ana1y51s is based on the 1dea that observed

correlations are mainly'the results of some.underlying regularity
>1n the data (Nie, et al 1975 t471), 1.e., the correlated variables

share some common determlnants. Thus, factor analysis is a

procedure for locating and defining a smaller number of

dimensions contained in a larger set of variables which are

¢ Results of the factor: ana1y51s u31no varimax rotations are
presented in Appendix Ae : :
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part of a common underlying phenomenons The resulting index

(which is a measure combining the values of several variables

into a composite measure) is used to gauge underlying operating

characteristics which can be only partially measured by any

single variable contained in the index (Nie, et al 1975;529).
In the present study, factor analysis is used for the

exploration and detection of patterniﬁg of Variablés with the

intent of discovering underlying phenomena and for the con-

struction éf indices to be used as new variables in subsequent
analysise Factor analysis is not used here for confirmatory
purposes, isece; the testing of;hypotheées in terms of the
ekpected number of significant factors and factor loadingse ;
Since a variety of factors may be iﬁcluded in ﬁéasures

of professional orientation, job satisfaction, and administrative |

! behavior, the indices presented below are not intended to be
ekhaustive; no attempt is made to consider all possible dimensionse
As suggested by Gray (1975:I1I-24), mixed findings regarding

the relationship between a professional orientation and job

satisfaction might result from a failure t0»5pecify the nature
of a professional orientatione Therefore, in all cases, the two

‘dimensions of a professional orient-tion (é cservice orientation

and professional standards) as well as the combined dimensions -

g will be’examinediseparately in an attempt to clarify the relationship.
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between professional orientation and job satisfaction among
teacherse Similarly, as well as an overall measure of satis-
faction, the two dimensions of satisfaction (satisfaction with
administration and satisfaction with faculty) will be examined
separately in an attempt to further clarify relationshipse

Factor analysis was performed on all subsections of the
two questions relating to professional orientation (questions 10
and 11, totaling 23 items)e When considering the questions within

each factor with loadings over ¢500 the following indices were

revealed,
TABLE I
Professional Orientation Items and Factor Loadings
Index Index Items Factor
Loadings
Ie Service Orientation Ae It should be permissable for a «3526
teacher to violate a rule if the
best interest of the student will
be served in doing soe
- Be A teacher should not do what told 687
unless satisfied that it is best '
for the student,
Ce A good teacher should not do anys- - o741

thing to jeopardize the interests
of students regardless of who tells
him to or what the rules states
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(Professional Orientation Indices Cont's)

II. Professional Standards Ae Teachers should try to live up to «538
: what they think are the standards
of their profession even if the
administration or the community
does not seem to respect theme

Be A teacher should try to put his 896
standards and ideals of good
teaching into practice even if
the rules or procedures of the
school prohibit ite

Ce Teachers should consistently 619
practice their ideas of the best
educational practices even though
the administration prefers other
views

TheSe items clustered together as distinct factorse As listed above,
the common underlying theme identified among each set of items was
that of a service orientation and a commitmént to professional
standérds. The indices will be so named for purposes of discussione
Index scores of teachers' professional orientations on each
of these factors were compiled with each score representing the sum
of the reSpdnSes on the items composing thaﬁ indexe Rather than
factor weighting, raw numbers were used in computing these index
scores.* vFor example, responses of "strongly agree" were scored 1,

while responses of "strongly disagree' were scored Se The combined

* Normally, factor welghting is not required when variables are
precoded (Nie, et al 1975:129), '

|
i
i
|
i

i

{

|

!

i

i

{

:

¢

¢

|

;

i
[?.
i

i
..
=




484

measure of professional orientation has a possible index score
ranging from 6 to 30e The possible range on each of the separate
measures of professional orientation is 3 to 15.*‘ A low index
score represents a high professional orientation while a high
score représents what will herein be considered a low or
"organizational' orientatione Since a professional orientdtion
involves the adoption of attitudes assumed to be held by a
profession, these scores appear to represent valid measures of
a professional orientations

To measure job satisfaétion, factor analysis was performed
on all parts of a question relating to satisfaction with various
aspects of the teaching role (question #18 - a total of 13 items),

and a question relating to problems within the school (question

#12 - a total of 13 items)e Factor analysis revealed the following

indicess,
TABLE 1T
Satisfaction Items and Factor Loadings
Index Index Items Factor
' ' Loading
Ie Satisfaction with the Ae Satisfaction with cooperation 805
Administration o and help received from superiorsse
. B. Satisfaction with thé level of +803
sompetence of superiorse '
ITe Satisfaction with the Ae We have too many teachers lacking «779
Faculty ‘ ‘the necessary skill to teache :
: Be We have too"many £éachers'1acking

the necessary motivation to teach,

o769

- * The frequency distributions are presented'inbAppendiX A




An index score of teachers' satisfaction with the administration
was compiied with the score representing the sum of the responses
on the items composing the index, Again, rather than factor
weighting, raw numbers were used in computing this scoree For
example, responses of "very satisfied" were scored 5 and "wvery
dissatisfied!" were scored le Thus a high score indicates a high
level of satisfaction with the administratione There is a possible
range of 2 to 10 on the satisfaction with administratrion index,

An index score of teachers! satisfaction with the.faculty
was also compiled using raw numberss Responses of '""not a problem"
were scored 4 and "serious problem" were scored 24 A high score

would thus indicate a high level of satisfaction with colleagues,

There is a possible range of 4 to 8 on the satisfaction with

faculty indexe The combined measure of satisfaction has a possible
index score ranging from 6.to 184

These two dimensions appear to be valid measures of job
satisfaction in light of Bidwell’s (1957) findings that teachers!

perceptions of faculty members affect their levels of job Satisfaction.

Research findings of Bidwell (1957) and Ghase (Shew 1966) also

indicate that teachers' perceptions of administrative behavior are

closely related to teacher JOb satisfactions ~Keeping in mind that

’ data constraints inherent in a secondary analysis, the limited nature
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of the above measures of satisfaction must be acknowledgede While
various measures of job satisfaction are possible, given the data
the dimensions chosen here appear to most accurately tap teachers!
satisfaction with the administration and the faculty,
Administrative behavior was operationally defined partly
in terms of questionnaire item #17 which measures teachers'
perceptions of the principal as permissives Factor analysis
was pérformed on all parts of‘this gquestion (10 items) which
relate to actual circumstances Within‘the schoole Perceptions
of administrative behavior were further tapped through use of the
teachers! ﬁerceptions of the principal's and the superintendent's
degrees of influence (question #21)e Factor analysis was performed
on all 26 items contained in question #21 which relate to the
principal and the superintendente The factor analysis of questions

17 and 21 revealed the following indicess

TABLE III

' Teachers' Perception of Administrative Behav1or
Items and Factor Loadings

Index ' Index Items Factor Loadingé

Ie Perceived Permissiveness Ae Teachers may try out new ideas’
of Principal in the classrooms :

‘Be Teachers may decide on the
format for lessonse ..

Ce Teachers may determine how best
to achieve course objectives,

0629
0639

687
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(Perceived Administrative Behavior Indices Cont's)

ITs Perceived Influence ‘Ae Setting of schedules and goals 813
of Principal for system-wide changes,
. Be Indentifying types of system- 847

wide changes to be implementeds

Ce Working out details for : 868
implementing system-wide changees

IITe Perceived Influence Ae Setting of schedules and goals #817
of Superintendent for system-wide changes
' Be Identlfylng types of system- «851

wide changes to be implementeds

Ce Working out details for. 843
implementing system-wide change,

Again, index scores were compiled using raw numberse For questlon #17
.resDonses of "yes" were scored 4 and 'mo" were scored le A high score - ;

.’thus:repfesents a permissive principal as perceived by the teacheérs

This index has a possible score ranglng from 3 to 124 -For question #21

responses of ”dec151ve 1nf1uence” were scored 4 and '"no influence"

‘were scored 1. A high score thus represents a high‘degree'of'influence

on the part of the principal and the superintendent as perceived by
the teachere Both of these‘indices have a possible index score ranging

from 3 to 124 The factor analysis of items contalned in question #21

which relate to the pr1nc1pal and the superlntendent revealed the same
index for boths

' The rationale for the choice of the principal's permissiveness
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The influence of such administrators upon the Process, gas Perceived

by the teachers, ig an important aspect of administrative behavior,
amenable tqo testing, 1In Oberational form the firse Specific
. hypothesisg becomess

"le a) There is . a significant relationship between

2e¢ b) There is a significant relationship between

i
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Re-stated, the second specific hypothesis becomes:

2¢ a) Scores on the index of perceived principal's
permissiveness will have a significant effect
on the relationship between scores on the
professional orientation indices and scores
on the teacher satisfaction indicese

b) Scores on the index of perceived principal's
influence will have a significant effect on
the relationship between scores on the
professional orientation indices and scores
on the teacher satisfaction indicese

c) .Scores on the index of perceived superintendent's
influence will have a significant effect on the
relationship between scores on the professional :
orientation indices and scores on the teacher

satisfaction indicesas : z

Statistical Analysis

|
|
!
i

To consider possible effects of a professional orientation

i
1

on satisfaction (hypotheses 1a and 1b), Pearson's product-moment

correlation coefficients were computed in every instancee The

correlation coefficient is a measure of the degree of linear
covariation between two variables and has the advantage of being

easily interpreted (Blalock 1972:377). To ensure. that the relation-

ships revealed were not the result of extraneous factors, the

effects of the teachers! education, sex, experience, and grade

level taught were removede This procedure is known as partial
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correlation and is an effective technique when measures are of

an interval nature (Kohout 19742179) 4

To consider more closely relationships between professional
orientation and satisfaction a two-way analysis of mean variance
was undertaken with perceived administrative behavior controlled

(hypotheses 2a,b,c)e Analysis of variance can be used to test

for differences among means, whlch are used in 1nterpret1ng the

v "pattern' of the 1ndependent varlable (profe581onal orlentatlon)
effect (Nie et al, 1975:401)e Analysis of variance, in effect,

allows us to examine the pattern of influence of both professional

orientation and perceived administrative behavior upon the‘dependent

i
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varlable (satlsfactlon) and permlts us to examlne both the nature

of those direct effects and p0351ble 1nteract10n effects upon

satlsfactlon. Such an analysis will permit us to determine the
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~amount of variance in satisfaction scores that can be explained
in terms of either profe551onal orientation or percelved admin-

1strat1ve behav1or (Blalock 1972 336).

'Hav1ng determine whether or not a'relatioﬂship exists, a
measure of the strength of relationship is required, ~Although

some indication of the degree of the relatlonshlp can be obtalned

by comparlng the means of the various categorles (for example,

1f the means are very different, the relatlonshlp is likely to
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. be stron), more precise tests of strength of association can

be employed (Blalock 1972:354)¢ For this reason, product=-
ﬁoment correlation coefficients were computed in every instance
to determine the strength of relationships while adjusting for

the effects of the administrative compohents

Summary

In this chapter, the data were described, Indices of
professional orientation, satisfaction, and the administrative
component wefe presented and subsequently, the specific hypotheses
were re-stated in operational forme The methods of data analysis
were then described, 1In the foileing chapter, the results of

that analysis will be reporteds




CHAPTER IV
RESULTS

This chapter will report the results of the data analysis
described in Chapter ITI and will evaluate these results on the
basis of the hypotheses presented in that chefﬁer. This section
will begin with ; consideration of relationships between professional
orientation and satisfactione As stated in Chapter III, both
dimensions of a professional orientation (service orientation and
professional standarde), as well as both dimensions of satisfaction
(satisfaction with the administration and the faculty) will be
ekamined separately in an attempt to clarify relatioﬁships. |
Following the investigation of the effects of a pfofessional
orientation upon satisfaction, the administrative component will
be introduced in an attempt to consider its possible influence
on the relatidnship betweeﬁ professionai orientation and setisfaction
with aspects of the work situations

Using the medien,'the professional ofientetion scale was
divided into the eategorieé of high professional orientation and
low professional orientation, (Tﬁese we;e coded 1 and 2 respectively.)
Ihe median uses the relative positions of scoresvwhile the mean uses

all the data,” Because of the-fact that it uses all the data, whereas
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the median does not depend upon extreme values, the mean may

be misleading under some circumstances (Blalobk 1960:69)e The

median is less misleading when attempting to obtain a descrip;ion
of what is typical of the scorese

For purposes of analysis a 405 level of significance is
usede In the discussion to follow any reference to significance

will refer to this leveles On the basis of the results presented

in this chapter the general hypothesis will be either accepted or

rejecteds

Hypothesis 1e a) There is a significant relationship
o between scores on the professional
orientation indices and scores on the
satisfaction with administration index,

b) There is a significant relationship
between scores on the professional
orientation indices and scores on the
satisfaction with faculty indexe

As seen in Table IV, the zero-order correlations indicate that

the combined professional orientation scale is not significantly
related to either the combined satisfaction scale or the satisfaction

with administration indexe Examination of the sub-indices indicates

that scores on the professional standards and service orientation

indices do not operate consistently on teachers! satisfaction, as

measured by the combined satisfaction scales Scores on the professional
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TABLE TV

Zero-order correlations between professional orientation and satisfaction

Satisfaction Satisfaction
Combined with the with the
Satisfaction Administration Faculty
Professional Orientation «013 . «078 -~e034
Professional Standards e124% T e175% +034
Service Orientation _ -¢084 -e046 -+069

N=338
* Significant at the ,05 level or better

TABLE V

Fourth order partials between professional orientation and satisfaction

with the effects of education, Sex, experience, and grade level taught removed *

‘ Satisfaction Satisfaction
Combined v with the with the
Satisfaction Administration Faculty

Professional Orientation ..OOi «079 ~¢035
Professional Standards o133% 0 187% <038
Service Orientation -e093 -+055 -074
N=338

* Significant at the ;05 level or better

* First ordér'partiQIS'are presented in Appendix A
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standards index are negatively associated with scores on the
combined satisfaction scale.. Table IV suggests that the relation-
ship between these variables is positivee However, as noted in
the previous chapter; a high score on the professional standards
index indicates a low commitment to professional standards and 5
high score on the satisfaction indices indicates a high level of
satisfactions Therefore, scores on the professional standards
index are negatively associated with scores on the combined
satisfaction scalee The zero-order correlations in Table IV
suggest a negative relationship between scores on the service
vorientation index and scores on the combined satisfaction scales
However, as préviously noted, a high score on the service orientation
index indicates a low service‘orientation and a high score on the
satisfaction indices indicates a high level of satisfactions
Thereforé, there is a positive relationship between scores on
the service orientation index and the combinea satisfaction scale,
Sincexthe”datavsuggest that scores on the professional standards
and sefvice'orientation indices do not operate consistently on
teachers' satisfaction a Separate examination of tﬁese sub-indices
appears to be justified. ‘
‘As indicated by the zero~order correlations presented in

Table IV, the relationships between scores on thé‘professional
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standards and service orientation indices and the satisfaction
with administration index are consistent with the pattern described
aboves The relationship between scorés on the professional standards
index and scores on the satisfaction with administration index is
statistically significante This relationship remains signifiéant
with the effects of the teachers' education, sex, experience, and
grade level taught removed (Table V)e ‘The highervthe score on the
professiénal standards index the higher the score on the satisfaction
with administration indexe Thus, a low commitment to professional
standards is associated with a high level of satisfaction with the
administrations However, this relationship is not strong since
only 2425% of the variance is explained, |

The éero-order correlations presented in Table IV indicate
that the relationship between scores on the service orientation
index and scores on the satisfaction with administration index is
not statistically significante This relationship remains non-
significant with the introduction of the previously noted controls
(Table V)e Thus, based oﬁ the results,‘Hypothesis lea can be only
partially acceptede

As seen in Table IV, the combined professional orientation
scale is not significantly relaﬁed to the satisfaction with faculty
indexe. Examination of the sub-indices indicates that scores on ﬁhe

professional standards and service crientation indices do not operate
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consistently on teachers' satisfaction with the facultye Inspection

of the zero-order correlations and the partial correlations presented

in Tables IV and Vv indic;tes that the relationships between scores

on the professional orientation indices and scores on the satisfaction
with faculty index are not statistically significante Since‘the
results offer‘no evidence in favor of accepting Hypothesis 14b it

will be rejecteds

‘Hypothesis 2+ a) Scores on the index of perceived permissiveness ‘
' of the principal will have a significant effect j
on the relationship between scores on the
professional orientation indices and scores
on the teacher satisfaction indicesse

The index of perceived permissiveness of the principal was
introduced in the analysis in order to determine its effects, if any,
on the relationship between scores on the professional orientation

indices and scores on the satisfaction indicese To test this hypothesis

two methods of statistical analysis were employeds These were analysis

of variance and partial correlatione Analysis of variance allows for
an examination of the effects of the perceived permissiveness of the

principal on the relationship between professional orientation and

satisfactions Partial correlation indicates the strength of éssociations,

in so far as they are linear,

- Using the median, the professional orientation and perceived
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administrative behavior indices were divided into categories of

high and low (coded as 1 and 2 respectively)e

Mean scores on the.combined satisfaction scale, by professional
orientation and perceived permissiveness of the principal are presented
in Table VIe As seen in Table VI Ae, analysis of variance indicates
significant differences between means on the combined satisfaction
scale, by the combinea professional orientation scaie with perceived
permissiveness of the principal controlled (F = 5¢452)e Inspection of
the data in Table VI Ae indicates that both high and low scores on the
professional orientation scale are associated with Highgr satisfaction
scores whén the principal is perceived as highly permissives Inspecticn
of tﬁe direct effects reveals the perceived permissiveness of the
principal to be the factor>accounting for the significaﬁt differences
between means since it 1is statistically significant while the direct
effect of professional orientation is not significante Finally, n§
interaction effect is found between professional orientation and the
perceived permiséiveness of the principale

Inspectidn §f the data in Table VI Be indicates significant
differences between means on the combined satisfaction scale, by high

and low professional standards, with the perceived permissiveness of .

the principal controlled (F = 8e208)e It appears that the greatest

overall satisfaction is found among teachers with a high commitment
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Analysis of Mean Variance: Mean Scores on th
by Professional Orientation and Perceived Pr
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TABLE VI

63e

e combined satisfaction scale,
incipal's Permissivenesse

Combined Professional

Perceived Permissiveness of Principal

Orientation Scale High Low

Low Professional Orientation (N=180) 1562540 143425

High Professional Orientation (N=158) 1546615 1444375
Mean of Total = 14490 Total F = 54452°

: o Sum of Degrees of . Mean
Source of Variation Squares Freedom Square F
Professional Orientation 21455 1 21655 14810 (§,s) |
Perceived Permissiwveness . 5'
100474 1 100474 8el64" 1

. of Principal

Professional Standards

i
r
f
]
{
i
f
|
{
[
i
|
|
H
|

Perceived Permissiveness of Principal

High Low

Low Professional Standards (N=169) 1449265 1347778

High Professional Standards (N=169) 160667 14;9054
Mean of Total = 14490 Total F = 84208

Sum of Degrees of Mean =

Source of Variation Squares  Freedom " Square F
Professional Standards 84ells 1 8Lell 74180
Perceived Permissiveness 119445 1 119645 10.193#

- of Principal
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Satisfactions

6le

(Analysis of Mean Variance Cont'd)

Service Orientation

Perceived Permissiveness of Principal

-statistically significant,

High Low

Low Service Orientation (N=175) 1549672 1448571

High Service Orientation (N=163) 1540000 1348955
Mean of Total = 1490 Total F = 44990

Sum of: Degrees of Mean

Source of Variation’ Sgquares  Freedom Square F
Service Orientation 10482 1 10482 «907 (N.S)
Perceived Permissiveness : i

of Principal 111482 i 111482 9372

* Significant at the 405 level or better

Throughout this anslysis the interaction effect
Therefore, it is not presented in the 2bove table,

to professional standards when the principal is perceived as
permissive. The data suggest that the lesst sztisfaction iz
teachers with a low commitment to professional stzndzrds =nd
of the principal as less permissives From inspection of the

of professionzl

was found to be non-significant,

~highly
found among
z perception

direct effects

standards and perceived permissiveness of the principal

on the combined s2tisfaction scale, it is apparent that since both are

these variables independently affect teachers’

Fin21ly, no iﬁteractionjeffect is found between nrofessionzl
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standards and the perceived permissiveness of the principal,

Inspection of the data in Table VI Ce indicates significant
differences between means on the combined satisfaction scale, by
high and low service otientation with the perceived permissiveness
of the principal controlled (F = 4e990)e It appears that the most
satisfied teachers are those with a low service orientation and a
perception of the principal as highly permissives The data suggest
that the least satisfied teachers are those with a high service
orientation and a perception of the principal as less permissive,
Inspection of the direct effects of service orientation and perceived
permissiveness of the principal indicates that the perceived
permissiveness of'the'principal i1s the factor which actounts for
the significant differences among means on the combined satisfaction
scales Finally, no interaction effect is found between 3z service
orientation and the perceived permissiveness of the principals

In all three sections of Table VI the data suggest that the
index of perceivedﬂpermissiveness of the ptincipal independeﬁtly
affects scores on the combined'satisfaction scalé. ‘Therefore, the
perceived petﬁissiveness of the principal appears to be more important
to teachers' satisfaction than does a professional orientation.

‘The partial correlations presented in Table VII LndlCaLe that

‘the relatlonshlp between scores on the combined professional orientation

scale and the combined'satisfaction scale is not statistically




66,

TABLE VII

Fifth order partials between professional orientation and the
combined satisfaction scale with the effects of education, sex,
experience, grade level taught, and perceived permissiveness of
the principal removede

Combined Satisfaction

Professional Orientation ~e012
Professional Standards o 120%
Service Orientation —el12%
N=338

* Significant at the «05 level or better

significant with the effects of the perceived pérmissivenéss of the
principal femoved. The data also indicate that the préviously.
significant relationship between scores on the professional standards
index and scores on the combined satisféction scale remains significant
with the introduction of the perceived permissivieness of the principalse
The parﬁial correlaﬁioné.presented’in Table VII also sUggesﬁ that the
felationship between scores on the service Qrientation_indéx andvﬁhe,
combined éatisfaction scale becomes statistically significant with the
effects ofbthe perceived permissiveness of the principal removed, (This
relationship is not strong sinée only 2e49% of‘the variance is’explaineds)
The analyéis of mean variance discussed above suégesfed that the perceived
permissiveness of ﬁhe principal did not affect the relationship beéween
scores on the serviée orientation index and scores on the combihed

satisfaction scale, but rather that perceived permissiveness
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of the principal directly affected teachers' satisfactions
Therefore, the partial correlations presented in Table VII may be
missleadinge It appears that the effect: of the perceived permissiveness
of the principal on the relationship between service orientation and
satisfaction iskconsiderably.more complex than the results indicates,
Con51derat10n will next be given to the effects of the percelved
permissiveness of the principal on the relatlonshlp between scores on
the Drofe551onal orientation indices and the satisfaction with admin-
istration indexe The analysis of mean variance results are presented
in Table VIII; As seen in Teble ViII Ae, analysis of vatiance indicates
significant dlfferences between means on the satisfaction with admin-
1stratlon index by the ,omblned professional or1entatvon sce1e with
Dercelved perm1551veness of the principal controlled (F=7, 738).

Inspectlon of the data in Table VIIT Ae indicates that both Hloh and

low scores on the comblned professional orientation scale are associated
,w1th higher satisfaction w1th the admlnlstratlon when- the prlnClpal is

'percelved as: hlghly perm1551ve. Inspection of the direct. effects reveals

the percelved perm1551veness of the p*lnc1pa1 to be the factor accountlng

for the significant. dlfferences between means since it is statistically

significant while the dlrect effect of a profess1onal orlentatlon is
not SLgnlflcant.' Finally, no 1nteractlon effect is found between
profe551onal orlentatlon and the perceived permissiveﬂess of the principals

Inspection of the data in Table VIII Be indicates significant
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TABLE VITI

Analysis of Mean Variance: Mean scores on the satisfaction with
administration index, by professional orientation and perceived

A

Be

permissiveness of the principale

Combined Professionagl

Perceived Permissiveness of Principal

Orientation Scale High Low

Low Professional Orientation (N=180) 842308 " Telb12

High Professional Orientation (N=158) 845000 703846
Mean of Total = 7486 F = 7.738w

Sum of Degrees of  Mean

Source of Variation _Squares Freedom Square F
Professional Orientation De79 1 0e79 0el5% (MNeS)
Perceived Permissiveness Tlhel8 1 Thgt8 15.008“

of Principal

of Principal -

"Professional Perceived Permissiveness of Principal
Standards High Low

Low Professional Standards (N==169) 841786 668706

High Professional Standards (N=169) 8e5811 749053
Mean of Total = 7,86 F = 124689

‘ Sum of Degrees of  Mean

Source of Variation Squares Freedom Square F
Professional Standards 46402 1 46402 94571
Perceived Permissiveness 82490 1 82490 174241
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(Analysis of Mean Variance Cont'd)

Service Perceived Permissiveness of Principal
Orientation High Low

Low Service Orientation (N=175) 85195 76735

High Service Orientation (N=163) B8e2222 71098
Mean of Total = 7486 F = 9,372%

S Sum of Degrees of  Mean

Source of Variation Squares Freedom Sqguare F
Service Orientation 16619 1 16419 3291 (NS) -
Perceived Permissiveness 70481 1 79481 16.226*

of Principal

* Significant at the ¢05 level or better

Throughout this analysis the interaction effect was found to be non-significante
Therefore, it is not presented in the above table,
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differences between meaﬁs on the satisfaction with administration index,

by high and low professional standards, with the perceived permissiveness

of the principal controlled (F=124689)s The data suggest that the greatest

- satisfaction with the administration is found among teachers with a high
commitment to professional standards when the principal is.perceived as

highly permissives The least satisfaction with administration is found

among teachers with a low commitment to professional standards and a
perception of the principal as less permissives. From inspection of the

direct effects of professional standards and perceived permissiveness
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of the principal on the satisfaction with administration index, it

i1s apparent that since both are statistically significant, with a

non-significant interaction effect, these variables independently
affect teachers' satisfaction with the administrations

Inspectién of the data in Table VIII C, indicates significant
differences between means on the satisfaction with administration

index, by high and low service orientation with the perceived

permissiveness of the principal controlled (F=94372)e It appears
that the greatest satisfaction with administration is found among
teachers with a low sefvice orientation and a perception of the
principal ‘as higﬁly permissives The data suggeét thaﬁ teachers

least satisfied with the administration are those with a high serwvice
orientatién and a perception of the principal as less permissive, f
Inspection of the direct effects of Service orientation and perceived
permissiveness of the principal indicates that the perceived

permissiveness of the principal is the factor which accounts for the

significant differences among means on the satisfaction with admin-

~istration index,  Finally, no interaction effect is found between
service orientation and the perceived permissiveness of the principal,

In all three sections of Table VIII the data suggest that the

index of perceived permissiveness of the principal independently affects
scores on the satisfaction with administration indexe Therefore, the

perceived permissiveness of the principal appears to be more important




to teachers' satisfaction with administration than does a professional

orientatione

The partial correlations presented in Table IX indicate
that the relationship between scores on the combined professional
orientation scale and the satisfaction with administration index is

not statistically significant,with the effects of perceived

permissiveness of the principal removed, The data also indicate

that the previously significant relationship between scores on the
professional standards index and scores on the satisfaction with

administration index remains significant with the introduction of
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the perceived permissiveness of the principale The partial correlations

presented in Table IX also suggést that with the peréeived permissiveness

|
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of the principal controlled the relationship between scores on the service

orientation index and the satisfaction with administration index is not

TABLE Tx

Fifth order partials between professional orientation and satisfaction
‘with the administration, with the effacts of education, sex, experience,
grade level taught, and perceived permissiveness of the rincipal removed.

Satisfaction with
the Administration

Professional Orientation -9012
; Professional Standards : 7 o 165%
: Service Orientation : " -e0092
N=338

% Significant at the ¢05 level or better
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statistically significante These results appear to be consistent with
the results of the analysis of mean variances That is, the index of
perceived permissiveness of the principal does not affect the relationj
ship between scores on the professional orientation indices and scores
on the satisfaction with administration indexe

Turning to an examination of the éffects of perceived permissiveness
of the prin;ipal on the relationship between scores on the professional
orientation indices and the satisfaction with‘faculty index, the
analysis of mean variance is presented in.Table Xe Table X Ae indicates
no significant differences between means on the satisfaction with
faculty index, by the combined professional orientation scale and

perceived permissiveness of the principal (F=,012)e It appears that

.scores on the combined professional orientation scale and the perceived

permissiveness of the principal index do not affect scores on the
satisfaction with faculty indexs, Accordingly, the direct effects and
the interaction effect of these scores on the satisfaction with faculty
index are not significante

Iﬁspection of the data in Table XBisuggeSts no significant
différencesbbetween means on tﬁe satisfaction With faculty index by
professional standards‘and perceived permissiveness of the pfincipaT

(F=1.051). The data suggest that scores on these indices do not affect

“Scores on the satisfaction with faculty 1ndex. The direct effects and

interaction effect of these variables are found to-be non-significant,
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TABLE X

Analysis of Mean Variances: Mean scores on the satisfaction with
faculty index, by professional orientation and perceived permissiveness
of the principalse

Combined Professional Perceived Permissiveness of Principal
Orientation Scale High Low

Low Professional Orientation (N=180) 698438 6e6301

High Professional Orientation (N=158) ’ 649001 68281
Mean of Total = 6.80 F = 00012 (NQS)

L Sum of Degrees of  Mean

Source of Variagtion Sqguares  Freedom Square F ;
Professional Orientation ‘ 0e05 1 0s05 «018 (N.s) E
Perceived Permissiveness 0601 . 1 0601 0004 (N4S) i

of Principal S

Professional Perceived Permissiveness of Principal
Standards . High Low

Low Professional Standards (N=169) 666324 665397

High Professional Standards (N=169) 741452 648784
Mean of Total = 6480 = 1,051 (NS)

_ Sum of Degrees of  Mean

Source of Variation . Squares Freedom Square - F
Professional Standards 5471 1 5671 24096 (NoS)
Perceived Permissiveness 0400 1 0400 04000 (NuS)

of Principal
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(Analysis of Mean Variance Cont!'d)

Ce Service ' Perceived Permissiveness of Principal

Orientation High Low

Low Service Orientation (N=175) 71935 648000

High Service Orientation (N=163) 645882 66418
Mean of Total = 6480 F= 342567

. . " Sum of Degrees of Mean

Source of Variation Squares FrZedom Square F
Service Orientation 17451 1 17¢51  64507°

Perceived Permissiveness 0601 1 0 .
of Principal * +01 06005 (N.s)

* Significant at the 405 level or better

Tbrogghout this analysis the interaction effect was found tc be non-
significant, Therefore, it ig not presented in the above tables

|
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As seen in Table X Ce, analysis of variance indicates significant

differences between means on the satisfaction with faculty index, by
service orienation and perceived permissiveness of the principal (F=34256),
It appears that the greatest satisfaction with the facutly is found among

teachers with a low service orientation and a perception of the principal

as highly permissives Inspection of the direct effects reveals the

service orientatiodn index Eo be the factor accounting for the difference
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between means on the satisfaction with faculty indexs, Finally, no
interaction effect is found between scores on the service orientation
index and the perceived permissiveness Qf the principal indexe

The partial cbrrelations presented in Table XI indicate
that relationships between professionai orientation indices and
the satisfaction with facutly index aré not statistically significants
Thus, it appears that scores on the pefceived permissiveness of the
principal index do not affect the relationships between scores on the
professionél orientation indices and the satisfaction with faculty

indexe

TABLE X1

Fifth order partials between professional orientation and satisfaction

with the facutly, with the effects of education, sex, experience, grade
level taught,. and perceived permissiveness of the principal removeds

Satisfaction with
the Faculty

Professional Orientation . ~e034
" Professional Standards ' 4039
Service Orientation ~-¢074

N=338
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In summary, the data presented in the above tables suggest
that scores on the index of perceived permissiveness of the principal
do not affect the relationship between scores on the professional
orientation indices and the satisfaction indicese In all cases where
significant differences among means were found betweeﬁ scores on the
combined professional orientation scale and scores on the combined
satisfaction scale and the satisfaction with administration index, the
perceived permissiveness of the principal index appeared to be the factor
directly accounting for the differencess In all cases where significant
differences among means were found between scores on the professional
standards index and scores on the combined satisfaction scale and the
satisfaction with administration index, professional-standards and
perceived permissiveness of the principal appeared to independently
affect teachers! satisfacﬁion.‘ The significnat differences between
means on the satiéfacﬁion with faculty index, by scores on the serivce
orientation index and perceived permissiveness of the principal index
revealed a service orientation to be the factor directly accounting for
the differences Examination of the partial correlations indicated that
relationships between scores on the'professional orientation indices and
satisfaction indices are not affected by scores on ﬁhe pérceived
pefmissiveness of the principal indexs However, a more complex relationship
appears to exist‘between a‘serviée_orientation and teacheré"combined

satisfactione The partial correlations indicated that the relationship

I
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between these variables became statistically significant with the
effects of the perceived permissiveness of the principal removeds
However, the analysis of variance suggested that the effects of the
perceived permissiveness of the principal on the relationship between
service orientation and combined satisfaction wasg non-significant,
Since the results offer no evidence in favor of accepting
the hypothesis that scores on the‘perceived permissiveness of the
principal index have a significant effect on the relationship between
scores on the professional orientation indices and scores on the

teacher satisfaction. indices, hypothesis 2¢a will be rejecteds

Hypothesis 24 b) Scores on the index of perceived influsnce
of the principal will have a significant

effect on the relationship between scores
on the professional orientation indices and
scores on the teacher satisfaction indicese

Mean scores on the combined satisfaction scale, by profe551onal
orientation indices and perceived lnfluence of the pr1nc1pal are presented
in Table XIIe As seen ip Table XII Aey analysis of variance indicates
significant differences between méans on the combined satisfaction scale,
by the combined professional orientation scale with the perceived influence
of the prlnc1pal controlled (F—4.255). Inspection of the data in
Table XII A., suggests that the greatest overall satlsfactlbn is found
among teachers w;th a low professional orientation and a perception of

the principalfaé,highly influential.' The least satisfied,téachers:are
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TABLE XIT

Mean scores on the combined satisfaction
tation and perceived

influence of the

Combined Professional

Perceived Influence

of Principal

Orientation Scale High Low
Low Professional Orientation (N=180) 1640000 1443366
High Professional Orientation (N=158) 1448462 151444

Mean of Total = 14490

Source of Variation

Professional Orientation

Perceived Influence
of Principal

Professional

KN
w

F = 44255

Sum of Degrees of Maan

Sguares Freedom Square F
24410 1 24410 24102 (NeS)
72418 1 72418 64069

Perceived Influence of Principal

Standards High Low
Low Professional Standards (N=169) 1449143 1441771
15.8205-‘ 1542632

High Professional Standards (N=169)

Mean of Total = 14490

Source of Variation

Professional‘Standards

Perceived Influence
of Principal

o

F = 64459

Sum of Degrees of  Mean

Sguares Freedom Square F
76402 1 76402 644507
79431 1 79431 64729°

P
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(Analysis of Mean Variance Cont'd)

Service Perceived Influence of Principal
Orientation High Low

Low Service Orientation (N=175) 1644839 1540300

High Service Orientation (N=163) 1446047 1443736
Mean of Total = 14490 F = 3,756

. Sum of Degrees of Mean

Source of Variation Squares Freedom Sguare F
Service Orientation 136423 1 13e423 L1e125 (NeS)
Perceived Influence 824405 1 824405 64906

of Principal

* Significant at the 405 level or better

Throughout this analysis the interaction effect was found to be non-
significante Therefore, it is not presented in the above tables

apparently those with a low professional orientation and a perception of
the principal as less influenctial, Inspection of the direct effects
reveals the éerceived influence of the priﬁcipal té.bé the factor accounting
for the significant difference_betﬁeen means since it is statisticaLly
significant while the direct effect of professional orientation is not
significaﬁt. Finally, no 1nteract10n effect is found between professional
orientation and the perceived influence of the pr1nc1pal.

Inspection of the data in Table XIT B. suggests significant

differeHCes_between means on the combined satisfaction scale, by high and
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low professional standards, with the perceived influence of the
principal controlled (F=64459), It appears that the greatest overall

satisfaction is found among teachers with a high commitment to

professional standards who perceive a high degree of influence on
the part of the principale The least satisfied teachers appear to

be those with a low commitment to professional standards and a perception

of the principal as less influentiale, From inspection of the direct

~effects of professional standards and perceived influence of the principal
on the combined satisfaction Scale, it is apparent that since both zre

statistically significant these variables independently affect teachers!

satisfactions No interaction effect is foﬁnd between professional
‘standards and the perceived influence of the principale

Inspection of the data in Table XII C. indicates significant
differences between means on the combined satisfaction scale, by high f

i and low service orientation with the perceived influence of the principal

controlled'(Fb3.756). It appears that the greatest overall satisfaction

is found among teachers with a low service orientation and a perception

of the principal as highly influential, The least satisfied teachers
appear to be those with g high service orientation and a perception of
the principal as less influential, Inspection of the direct effects

of service orientation and perceived influence of the principal reveals

the perceived influence of the principal to be the factor accounting

for the significant differences among'means on the combined satisfaction
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scalee Finally, no interaction.effect is found between service
orientation and perceived influence of thevprincipal.

In all three sections of Table XII the data suggest that the
index of perceived influence of the principal independently affects
scores on the combined satisfaction scales Thus, it appears that
the index of perceived influence of the principal does not affect
the'relationship between professional orientation indices and the
combined satisfaction scale,

The partial correlations presented in Table XITT indicate that
the relatiohship'between scores onvthe combined professional orientation
scale and the combined satisfaction scale is not statistically significant
with the effects of the perceived influence of the principal removedse
fhe data also indicate thatzthe previously significant relationship
between scores on the professional standards index and scores on the
combined satisfaction scale remains significant with the introduction
of the perceived influence,of the principals The oertfa1 correlatlons

in Table XITI also suggest that the relationship between scores on the

service orientation index and the combined satisfaction scale becomes

statistically significant with the effects of the perceved influence

of the-principal removeds (This telationship is not strong since only
2e2% of the variance is explained.) However, the analysis of varlance
dlscussed above suggested that the perceived 1nfluence of the prlnClpa1

dlrectly affected teachers' satisfactione - Therefore, the partial
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TABLE XITTI

Fifth order partials between professional orientation and satisfaction,
with the effects of education, sex, experience, grade level taught,
and perceived influence of the principal removed,

Combined Satisfaction

Professional Orientatrion -e011
Professional Standards 0118%
i Service Orientation -9 104
|
N=338 E

* Significant at the 05 level or better

correlations presented in Table XIII may be missleadinge It appears

i
{
i
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that the effect of the perceived influence of the principal on the
relationship between service orientation and satisfaction is more

complex than the résults indicates

Consideration will next be given to the effects of the perceived

influence of the principal on the relationship between scores on the

professional orientation indices and the satisfaction with administration
: ’
indexe The results of the analysis of mean variance are presented in

Table XIVe As seen in Table XIV Ae, analysis of variance indicates

significant differences between means on the satisfaction with admin-

istration index, by the combined professional orientation scale with the

perceived influence of the principal controlled (F=le493)e Inspection
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Analysis of Mean Variances Mean scores on the satisfaction with
administration index, by professional orientation and perceived

influence of the principals

Combined Professional

Perceived Influence of the Principal

of Principal

Orientation Scale High Low
Low Professional Orientation (N=180) 87442 744818
/
High Professional Orientation (N=158) 842045 78509
Mean of Total = 7,86 F = 44493
Sum of Degrees of Mean
Source of Variation Squares Freedom Sguare F
Professional Orientation 1650 1 1630 06299 (NaS)
Perceived Influence : 42482 1 42982 80524
of Principal
Professional Perceived Influence of the Principal
Standards High Low
Low Professional Standards (N=169) 840889 703145
- High Professional Standards (N=169) ' 8e8810 769764
Mean of Total = 7486 F = 84542
Sum of ‘Degrées of  Mean
- Source of Variation Squares Freedom Square F
Professional. Standards v40'84 : 1 40484 842597
Perceived Influence 45435 1 45435 941717
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(Analysis of Variance Cont'd)

Ce Service Perceived Influence of Principal
Orientation High Low
Low Service Orientation (N=175) 89730 77971
High Service Orientation (N=163) 841000 764690
Mean of Total = 7,86 F = 6,183
' Sum of Degrees of Mean
Source of Variation Sguares Freedom Sguare F
Service Orientation 184188 L 184188  34638"
Perceived Influence 494439 1 £94439 54388 :

of Principal

i
i
|
i
i

* Significant at the 405 level or better

Throughout this analysis the interaction effect was found to be
non~-significante Therefore, it was not included in the above table,

i
i
i
h
H
i
i
|
1
|
i

1 of the datga in‘Table XIV Ae suggests that teachers with a low professional
orientation and a perception of the principal as highly influenctial express

greater satisfaction with the administrations The least satisfaction with

the administration appears to be found among teachers with a low professional
orientation and a perception of the principal as less influenctial,

Inspection of the direct effects reveals the perceived influence of the

~principal to be the factor accounting for the significant differences
between meanse Finally, no interaction effect is found between professional

orientation and pérceived'influence of the principal-
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Inspection of the data in Table XTIV Be indicates significant
differences between means on the satisfaction with administration index,
by high and low professional standards with the perceived influence of
the principal controlled (F=86542), It appears that the Oreatesﬁ
satisfaction with the admlﬂlstraEWOH is found among highly professio onally
oriented teachers who percelve a high degree of influence on the partz of
the principale The least satisfaction withvadministration appears to be
found among teachers with lower professional orientations and perceptions

of the principal as less influentiale From inspection of the direct

iy

effects of professional standards and perceived influence of the principal
on the satisfaction with administration index, it is apparent tﬁat since
both are'statistically significant, with a non-significant 1ncekactlon
effect; Lhese variables independently affect teachers! satisfaction withv
the administrationse

Inspectioﬁ of the data in Table XIV C, indicatee significant
differences between means on the sac1sfact10n with administration index,
by service orlentatlon and perceived 1nfluence of the principal (F Oe ¢183)a

It appears that teachers with a low service orientation and a perception

of a high degree of influence on the part of the principal express the

- 8reatest satisfaction with the administratione The least satisfaction

with the ‘administration is'appafently found among teachers with a'high

service orientation and a perception of the principal as less influential,

“ From 1nspect10n of the dlrect effects of serv1Ce orlentatlon and perce1ved
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influence of the principal on the satisfaction with administration

index, it is apparent that since both are statistically significant

(with a'non-significant interaction effect) these variables independently
affect teachers' satisfaction with the administrationse

In all three sections of Table XIV the data suggest that'the
index of perceiued influence of the principal independently affects
scores on the satisfaction w1th admlnlstratlon indexe Thus, it appears
: that the index of perceived influence of the pr1nc1pal does mot affect
the relationship between professional orientation and satisfaction with
the administration,

‘The partlal correlatlons presented in Table XV suggest that the
relatlonshlp between scores on the combined profe551onal orientation
scale and the satlsfactlon with administration index is not statistically
_significant w1th the effects of the percelved 1nfernce of the principal
removed. The data also indicate that the previously significant relation-

. \
ship between scores on the profe531onal standards index and scores on the
f‘satisfaotion w1th administration 1ndex remains 51gn1f1cant w1thvthe
introduction of the perceived 1nfluence of the pr1nc1pal. The part1a1
_oorrelations in Table XV also suggest that: w1th the perceived influence
of the principal controlled the relatlonshlp between scores on the service
orientation 1ndex and the satisfaction with admlnlstratlon ‘index 1s not
statrstlcally 51gn1f1cant. These results appear to be consistent w1th

“the results of the analy31s of mean varlance. That is, the index of

|
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Satisfaction with
the Administration

Professional Orientation v «077
Professional Standards , 0187%
Service Orientation v ‘-e057
N=338

* Significant at the 405 level or better

.perceived 1nf1uence ofvthe principal does not. affect Lhe relatlonshlp
between scores on the professional orlehtatlon indices and scores on
the satlsfactlon with admlnlstratlon indexe

Turnlng to an. examlnatlon of the effects of perceived 1nfluence
of the principal on the relationship between scores om the professional

‘orlentatlon indices and the satlsfactlon with faculty index, the analysis

of mean variance is Presented in Table XVIe As seen in Table XVI Ae,
analy51s of variance indicates no significant differences between means

~on the satlsfactlon with faculty index, by the combined professional

’orlentatlon scale and perceived influence of the pr1n01pa1 (F—.133).
e appears that scores on the comblned profe551ona1 orientation scale

and the percelved 1nf1uence of the prlnc1pal index. do not affect scores:
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TABLE XVI
e —t——

Analysis of Mean Variance: Mean scores on the satisfaction with faculty
index, by professional orientation and perceived influence of the principal,

Combined Professional Perceived Influence of Principal
Orientation Scale High Low

Low Professional Orientation (N=180) Tel143 55980

High Professional Orientation (N=158) 666410 649670
Mean of Total = 6480 F = 04133 (NeS)

Sum of Degrees of Mean

source of Variation Sguares Freedom Sqguare F
Professional Orientation 0e04 1 DG4 o014 (NoS) E
Perceived Influence 0el0 1 0el10 De240 (N,.S) i

of Principal

Professional Perceived Influence of Principal |

Standards : : o ‘High Low . f"
Low Professional Standards (N=169) : 666857 6e3521 ’
High Professional Standards (N=169) 70256 69897

Mean of Total = 6480 F = 16165 (NeS)

‘ Sum of Degrees of Mean

Source of Variation Squares Freedom Square F

Professional Standards 565 1 5465 24078 (NMeS)

Perceived Influence . 0e61 R 0e61 06223 (NeS)

" of Principal
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(Analysis of Variance Cont'd)

Ce Service Perceived Influence of Principal

Orientation High Low

Low Service Orientation (N=175) 74839 668317

High Service Orientation (N=163) 644186 697065
Mean of Total = 6480 F = 34303

: Sum of Degrees of Mean
Source of Variation Squares Freedom Square F
Service Orientation 160962 o1 164962 643497
Perceived Influence Oal140 1 Oal 06032 (N
of Prlnctoal

»S)

* Significant at the 05 level or better

Throughout this analysis the interaction effect was found to be
non-significante Therefore, it was not presented in the above tables

on the satisfaction with faculty index, Accordingly, the diract c.ffects

and the interaction effect of these scores on the satisfaction with faculty

index are not statlstlcally significant.

Inspectlon of the data in Table XVI B 1nd1cates no 51gn1flcant

differences between means on the satifaction with faculty index, by

profeSSlonal standards and perceived influence of the prlncloal(F—1.165). The

direct effects and 1nteractlon efFect of these variables are found to be non-

51gn1f1cant. Thus, the data suggest that scores on these indices do
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not affect scores on the satisfaction with faculty indexe

As seen in Table XVI C,, analysis of variance indicates
significant differences between means on the satisfaction with faculty
index, by service orientation and perceived influence of the principal
(F=34303)e It appears that the greatest satisfaction with the faculty
is found among teachers with a low service orientation and a perception
of the principal as highly influential, Inspection of the direct
effects reveals the[;ervice orientation index to be the factor accounting'
for the difference between means on the satisfaction with faculty indexe
Finally, no interaction effect is found between scores on the service

orientation index and the perceived influence of the principal index,

The partiel correlations presented in Table XVII indicate that
relatlonshlps between professional orientation indices and the satlsfactlon
with faculty index are not statistically significant, Thus, it appears
that scores on the perceived influence of the principal index do not
affect the relatlonshlps between scores on the profe551onal orientation

indices .and the satisfaction with faculty indexe
" TABLE XVIT

Flfth order partials between professional orientation and satlsfactlon
with the faculty, with the effects of education, sex, experience, grade

level taught, and perceived influence of the principal removeds

Satisfaction with
the Faculty

Professional Orientation _  #061
Professional Standards Co ' «020
Service_Orientation‘ o . ' -+089

=338 .




In summary, the data Presented in the above tables suggest

that scores on the index of perceived influence of the principal do

not affect the relationship between scores on the professional
orientation indices and the satisfaction indiceses 1In all cases,
the interaction effects between the index of perceived influence of

the principal and the professional orientation indices were found

to be non-significantse - However, a more complex relationship appears

to exist between a.service orientation and teachers! combined
satisfactions With the effects of the perceived influence of the
principal removed the partial correlation indicated that this
relationship became statistically significante However, the analysis
of variance suggested that ﬁhe effect of the perceived influence of

the principal on the relationship between service orientation and

|
i
i
{
{
|
|
[
i
H
i
|
i
]

combined satisfaction was non-significant,
Since the results offer no evidence in favor of accepting
the hYpbthesisvthat Scores on the index of perceived influence of

the principal have a significant effect on the relationship between

scores on the professional orientation indices and scores on the

teacher satisfaction indices, hypothesis 2¢b will be rejectede

Hypothesis 24 c) Scores on the index of perceived influence
. : of the superintendent will have a significant
effect on the relationship between scores on
the professional orientation indices and
scores on the teacher.satisfaction‘indices.




W e T TN T T T PR 0 N NI Tl e T

924

Mean scores on the combined satisfaction scale, by professional
orientation indices and perceived influenced of the superintendent are
presented in Table XVIIIe As seen in Table XVIII Ae, analysis of
variance indicates no significant differences between means on the
combined satisfaction scale, by the combined professional orientation
scale and perceived influence of the superintendent (F=2,849)e It
appears that scores on the combined professional orientation scaie
and perceived influence of the superintendent index do not affect
scores on the combined satisfaction scales Accordingly, the direct
effects and the interaction effect of these scores on the combined
satisfaction scale are not Statistically s1on1i1cant.

Inspection of the data in Table XVIII B suggests significant
differences between means on the combined satisfaction scale, by
professional standards and perceived influence of the superintendnet
(F=44935), It'appears that the greatest overall satisfaction is found
among teachers with a high COmmitment to prnfessional standards who
perceive a high degree of inflnence on the part of the superintendent,
fhe least satisfied teachefs’appear to be those with a low commitment
to-professionai standards and -a perception of the superintendent as
iess influential. From 1nspection of the direct effects of professional
standards and percelved influence of. the -superintendent on the Combined |
satisfaction scale, it is apparent that since both are statistically

51gn1f1cant, with a non-significant interaction effect, these variables

i
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TABLE XVIII

Analysis of Mean Variance: Mean scores on the combined satisfaction
scale, by professional orientation and perceived influence of the

superintendents,
Ae Combined Professional Perceived Influence of Superintendent
Orientation Scale : High Low
Low Professional Orientation (N=180) 1540336 1495625
High Professional Orientation (N=158) 1561429 1449863
Mean of Total = 14490 CF = 24849 (M.5)
Sum of Degrees of  Mean ;
Source of Variation Squares Freedom Sguare F |
Professional Orientation 27649 1 2749 20274 (NoS) 5
Perceived Influence of 39483 1 39283 34295 (N,S)
Superintendent i
g
1  Be Professional Perceived Influence of Superintendent j
| Standards High Low
Low Professional Standards (N=169) 1447241 1440959
High Professional Standards (N=169) 1545000 1543750
Mean of Total = 14490 F = 4935
Sum of Degrees of Mean .
Source of Variation Squares Freedom Square F
Professional Standards 76435 1 | 76435 69401
Perceived Influence of 44981 1 44e81 34757"

Superintendent
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(Analysis of Mean Variance Cont'd)

Service Perceived Influence of Superintendent
Orientation High Low

Low Service Orientation (N=175) 1546400 152099

High Service Orientation (N=163) 1446613 1442639
Mean of Total = 14490 F = 24136 (NeS)

, , Sum of Degrees of Mean

Source of Variation Squares Freedom Square F
Service Orientation 10449 1 10449 0e864 (N4S)
Perceived Influence of 4Lg63 1 4463 3e676"

Superintendent

% Significant at the ¢05 level or better,

Throughout. this analysis the interaction effect was found to be non-
significante Therefore, it was not Presented in the above tables

independently affect teachers! satisfactions
Inspection of the data in Table XVITI Ce indicates no significant

dlfferences between means on the combined satisfaction scale, by service

’ 'orlentatlon and perceived influence of the superintendent (F=24136)4

From inspection of the direct effects, it appears that scores on the

perceived 1nf1uence of the superintendent index have a significant

3effect on scores on the combined satisfaction scale, while scores on

the service orientation index do note No interaction effect between

service orientation and perceived influence of the superintendent is
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founde Thus, it appears that perceived influence of the superintendent
does not affect the relationship between service orientation and
combined satisfactione

In all three sections of Table XVIII the data suggest that
the index of perceived influence of the superintendent independently
affects scores on the combined satisfaction scales Thus, it appears
that the index of perceived influence of the superintendent does not
affect the relationship between professional orientation indices and
the combined satisfaction scales

The partial correlations presented in Table XIX indicate that
the'telationship between scores on the combined professional orientation
scale and the combined satisfaction scale is not statlstlcally significant
with the effects of the perceived influence of the superintendent
removeds The data also 1nd1cate that the previously 51gn1flcant relation-
ship between scores on the profe551onal standards index and scores on
the comblned satisfaction scale remains significant with the 1ntroductlon
of the perceived influence of the superlntendent. The partial correlatlons
in Table XIX also suggest that the relatlonshlp between scores on the
serv1ce orlentatlon index and the combined satisfaction scale becomes
statistically significant with the effects‘of perceived 1nfluence of the
.superlntendent removeds (This relatlonshlp 1s not strong since only
1 3A of the Varlance is explalned ) The analysis of variance discussed

above suggested‘that.the preceived influence of the superintendent directly
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TABLE XIX

Fifth order partials between professional orientation and satisfaction,
with the effects of education, sex, experience, grade level taught, and
perceived influence of the superintendent removed,

Combined Satisfaction.

Professional Orientation -~ 004
Professional Standards v «123%
Service Orientation -e104%
N=338

* Significant at the o05 level or better

affected teachers' satisfaction, Therefore, the partial correlations
presented in Table XIX may be misleading, It appears that the effect
of the perceived 1nfluence of the superintendent on the relationship
between service orientation and satisfaction is- more. complex than these
results suggest,

Cehsideration will next be given to the effects of the perCegved
influence of the superintendent on the relationship between scores on
the profe551onal orientation indices and the satlsfactlon with admln-
istration indexes The results of the analysis of mean variance are
presented in Table XX, As seen in Table XX A, analysis of variance
suggests significant dlfferences between means on the satisfaction with

admlnlstrationvindex; by the combined professional orientation scale

andrperceived~infiuence;of the superintendent (F=3,087), Examination
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TABLE XX

Analysis of Mean Variance: Mean scores on the satisfaction with

administration index, by professional orientation and perceived
influence of the superintendent,

Ao Combined Professional

Perceived Influence of Superintendent
Orientation Scale

High Low
Low Professional Orientarion (N=180) 8e3714 74091
High Professional Orientation (N=158) = 80615 748710
: Mean of Total = 7486 F = 34087
Sum of Degrees of Mean
Source of Variation Sqguares Freedom Square F
Professional Orientation 16496 1 1696 Ca3%6 (NS)
Perceived Influence of ' 28498 1 28,98 38718 E
Superintendent

B, Professional Perceived Influénce of Superintendent

3 Standards High Low
Low Professional Stsndards (N=169) 840571 Telbld
~High Professional Standards (N=169) - 844000 - 840769
Mean of Total = 7,86 F = 74106
, | Sum of Degrees of Mean
Source of Variation Sguares Freedom Square_ F
Professional Standards ==~ . 41424 L 41424 8,304
Perceived Influence of 31445 1 31e45 643327

Superintendent
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(Analysis of Mean Variance, Cont'd)

Service Perceived Influence of Superintendent
Orientation High Low

Low Service Orientation (N=175) B8e5873 Te7411

High Service Orientation (N=163) 709028 7e4725
Mean of Total = 7,86 F o= Let7L

Sum of Degrees of Mean
Source of Variation Squares Freedom Square F
Service Orientation 15488 1 15,88 3el43
Perceived Influence of 32483 1 32483 6oL97"
Superintendent

* Significant at the «05 level or better

Throughout this analysis the interaction effect was found to be non=
510n1r1cant. Therefore, it was not presented in the above table.

~of the data in Table XX A. suggests’that teachers wvth a low. profe551ona7

-orlentatlon and a perceptlon of the superintendent as' hlghly 1nfluent1al

express the greatest satisfaction w1th the admlnlstratlon.n The'least
satisfaction with the administration appears to be found among teachers
with a lower professional orientation and a perception of the super-_
1ntendent as less 1nfluent1al. -Inspectlon of the dlrect effects reveals

the percel"ed influence of the superlntendent to be the factor accounting
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for the significant differences among meznse Finally, no interaction

effect is found between professional orientation and perceived influence

of the superintendent,

The data in Table XX Be indicates significant differences
between means on the satisfaction with administration index, by professional
standards and perceived influence of the superintendent (F=74106)e¢ It

appears that the greatest satisfaction with administration is found

among hlohly professionally oriented teachers who percelve the super-

1ntendent to be highly 1nfluent1al. The least satisfaction with the ' ;
administration appears to be found among less prore551onally orlented
teachers who perceived the superlntendent to be less 1nfluent1:l.
From 1nspection of the direct effects of professional standards znd

L perceived 1nf1uence of the superintendent, it is apparent that since -
both.are statistically significant, with a non~significant‘interaction . §,g-:
effect, -these variables independently affect teachers'! satiéfactionb'
w1th the admlnistratlon.

InSpection of the data in Table XX Ce. 1nd1cates 51gn1f1cant

dlfferences between. means on the satlsfactlon w1th admlnlstratlon index,
"by service. orlentatlon and perceived 1nf1uence of the superintendent
(F=4e474)e The data suggest that teachers with a low service orientation

‘and a perceptlon of the superintendent as hlghly 1nf1uent1a1 express.

ithe greatest satlsfaction w1th the administration. It appears that the
least satisfaction ‘with the adminlstratlon 1s found among teachers with

"a hioh serv1ce orlentatlon and a perceptlon of- the superlntendent as-
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less influential, Inspection of the direct effects of service

orientation and perceived influence of the superintendent reveals

the latter to be the factor accounting for the differences among
means on the satisfaction with administration index, Finally,
no interaction effect is found between service orientation and
perceived influence of the superintendent,

In all three sections of Table XX the data suggest that the

index of perceived influence of the superintendent ihdependently

affects scores on the satisfaction with administration indexe
Thus, it appears that the index of perceived influence of the
superintendent does not affect the relationship between professional
orientation and satisfaction with the administration,

The partial correlations presented‘in Table XXI suggest that
the relationship between scores on tﬁe combined professional orientation | f

scale'and the satisfaction with administration index is nor statistically

51gn1f1cant with the effects of the perceived 1nfluence of the super-

1ntendent removed, The data also indicate that the previously 51on1f1cant

relatlonshlp between scores on the profe551onal standards index and

scores on the satisfaction with administration index remains significant

»-w1th the introduction of the percelved influence of the superintendent,

The partial correlatlons in Table XXI also suggest that with the perceived

Vinfluence of the superintendent controlled the relationship between
scores on the service orientatlon index and the satisfaction with admin-

1stratlon 1ndex is not statlstlcally 51gn1flcant. "These results appear
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TABLE XXT

Fifth order partials between professional orientation and satisfaction
with the administration with the effects of education, sex, experience,
grade level taught, and perceived influence of the superintendent removed,

Satisfaction with
the Administration

Professional Orientation o077
Professional Standards 0187
Service Orientation A . -+058
N=338

* Significant at the ¢05 level or better

to be consistent with‘the results of theranalysis of mean variance,
That is, thesindex of perceived influence of the superintendsnt does
not appear to affect ;he relationship between scores on professional
orientation indices and scores on the»satisfaction with administration
index,

Turning to.an éxamination of the effects of perceived influence
of the superintendent bn’the'relationship betweeﬁ scores on professionsl
orientation indices and the satisfaction with“facuity index, the analysis
of mean variasce is presented in Table XXITe As seen in Table XXIT A,
analysis of variance indicates no significant differences between means
on the satisfaction with fssulty:index; by:the combined professional

orientation scale and the perceived influence of the,superintendent’(F=.396).
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TABLE XXT1

Analysis of Mean Variance: Mean scores on the satisfaction with
faculty index, by professional orientation and perceived influence
of the superintendent,

.

Ae Combined Professional, Perceived Influence of Superintendent
Orientation Scale High Low
Low Professional Orientation (N=180) CeD964L 667531
High Professional Orientation (N=158) 622123 68336
Mean of Total = 6480 CF = 04396 (N.S)
Sum of Degrees of Mean
Source of Variation Sqguares Freedom Square P i
Professional QOrientation 0404 1 _ De04 Ual13 (N,LS) ;
Perceived Influence of 2412 1 2212 2773 (NeS) g
Superintendent ;
f Be  Professional .Perceived Inflﬁence,of Superintendent- é
3 Standards _ High Low .
| Low Professiqnal Standards (N=169) | 546034 6e5753 2
High Professional Standards (N=169) 740182 0eG877
Mean of Total = 6480 7}  F = 14406 (N.S)-
‘ Sum of Degrees of  Mean
Source of Variation » Squares  Freedom Square F
Professional Standards 5652 T 5652 24029 (N4S)
Perceived Influence of - 1493 1 . 1493 Ce708 (N4S)

Superintendent
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(Analysis of Mean Variance, Gont'd)

Service Perceived Influence of Superintendent
Orientation High Low

Low Service Orientation (N=175) 71000 669146

High Service Orientation (N=163) 65714 66528
Mean of Total = 6480 F = 3,492

_ Sum of Degrees of Mean
Source of Variation Squares  Freedom Square F
Service Orientation | 16462 1 16462 64190
Perceived Influence of 1e24 1 le24 0e463
Superintendent

* Significant at the ¢05 level or better

Throughout this analysis the interaction effect was found to be non-
significant, Therefore, it was not presented in the above table,

It appears that scores on the combined professionsal orientation scale
and the perceived influence of the superintendent index do not affect
scores on the satisfaction with faculty indexse- Accordingly, the direct

effects and the interaction effect of these scores on the satisfaction

with faculty index are not .statistically significant,

Inspection of the data in Table. XXII Be indicates no 51gn1f1cant
dlfferences between means on the satlsfactlon with raculty index, by
professional standards and perceived influence of the superintendent

(F=1.406).' The direct effects and. 1nte*acglon efrv t of ‘these variables
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are found to be non-significante Thus, the data suggest that scores
on these indices do not affect scores on -the satisfaction with faculey
index,

As.seen in Table XXII C,, analysis of variance suggest significant

differences between means on the satisfaction with faculty index, by

service orientation and perceived influence of the superintendent (F=34492),

It appears that the greatest satisfaction with thé facutly is found among
teachers with a low service orientation and a perception fo the super-
intendent as highly influential, Inspection of the direct effects reveals
the service orientation‘index to be the factor accounting for the
differences between means on the satisfaction with faculty index; Finaliy;
no interaction effect is found between scores on the Service orientation
index and the percéived influence of the superintendent index.

The partial correlations bresented in Table XXIIT indicate that
relationships between professional ofientation indices and the satisfaction

with faculty index are not statistically significant, Thus, it appears

" ZABLE XXIIIL

Fifth order partiszls between professional orientation and_satisfaction
with the faculty with rhe effects of education, sex, experience, grade
level taught, and perceived influence of the superintendent removed,

Satisfaction with
the Faculty

Professional Orientation ‘=052
. Professional Standards , , : ,027

Service Orientation _‘ |  =e084

N=338
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that scores on the perceived influence of the superintendent index
do not affect the relationship between scores on the professional

orientation indices and the satisfaction with faculty indexs

In summary, the data presented in the above tables suggest

that scores on the index of Perceived influence of the superintendent

do not affect the relationship between scores on profe551onJl orientation

indices and the satisfaction indicese In all cases, the interaction

effects between the index of perceived influence of the superintendent

and the professional orientation indices were found to be non-
significante However, a more complex relationship appears to exist
between service orientation and teachers'! combined satisfaction,
With the effects of the perceived influence of the'superintendent

removed the partial correlations indicated that this relationship -

became statistically signifiqant. However, the analysis of wvariance
suggested that the effect of perceived influence of the superintendent f;*’ “
on the relationship between service orientation and comblned satlsfactlon
.was non—31gn1f1cant.

Slnce the resulté offer no ev1dence in favor of accepting the
hypothe51s that scores oﬁ the index of perceived influence of the
superintendent have g significant effect on the relationship between

scores on the professional orienatation indices and scores on the teacher

‘satisfaction indices, hypothesis 24c will be rejected,
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The general hypothesis, as stated in Chapter II, was thats

administrative behavior .in an educational setting influences the

relationship between professional orientation and job satisfaction
among teacherss Based upon the results of the analysis of all

five specific hypotheses, the general hypothesis must be rejecteds

Interpretation of Results

I
H
1
1
i
{

The results obtained from ‘the data analysis reported in this

chapter offer ev1dence in parttal support of one of the five $pecific
hypotheses, Hypothe51s lea is partially supported, The resulsz

offer no evidence in favor of accepting hypothesis 1eb or hypotheses

|
i
i
|
|
i
[
|
{
i
i
{
i
L

2ea,b and c,

In interpreting the results, a limitationvof the Pearson

correlation coefficient must be acknowledgeds This technique assumes

_Iinearity of relationships.»‘Therefore, if a relatlonshlp is curvilinear

the correlatlon coeff1c1ent will not reflect the true strength of
.assoc1atlon.
No significant relationship was found between teachers' combined

professional orlentatlons and their combined satlsfactlon. An informative

€§ : flndlng of thls study appeared when professional standards‘and_service

orlentatlon, as. aspects of a professional orientation, were examined
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separatelys There is a tendency to assume that elements of professionalism

Operate consistently with one another on individuals' levels of job

satisfactione However, as the data indicate, professional standards

and service orientation do not operate consistently on teachers'
. -
satisfactione Professional standards are negatively associated with

satisfaction while service orientation is positively associated with

satisfaction. These two aspects of a profe551onal orlentatlon appear

to work in opp051ng dlrectlons. The degree of teachers' adherence'
to professional standards is neéatlvely assoc1ated with satlsfactlon
with the admlnlstratlon. ThlS is the only dlmen51on of profe351onal
orientation that is con51stently associated with satlsfactlon with
the administrations Possible explanatlons for the flndlng that a
higher level of profe331onal standards is assoc1ated with expressrons

of dissatisfaction w1th the admlnlstratlon are prov1ded in the literature, |

For example, Etzioni (1964) reports that teachers resent the 1nterference
of pr1nc1pals in the performance of - thelr roles, According to

'Wlllower (1960), profe551onally oriented’ teachers express p051t1ve

vattltudes ‘toward admlnlstrators who leave the teachlng 31tuat10n to
'the teacher. ‘Under such c1rcumstances professionally orlented teachers

‘have more freedom for the exercise of "professional judgments” and

1 act1v1ties; Thus, under .such circumstances, teachers with high professional

standards: w111 be better :ble to manipulate methods and materials in
‘accordance w1th thelr profe551onal Judgments. However, as- bureaucratlc

';employees thev are expected to adhere to the expectatlons of the admlnlstratlon
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and from the administrative viewpoint the major need may be for teachers to
‘act as good employees rather than as expert professionals

(Bredemier and Bredemier 1978), This may provide an explanation

for the finding that, for the sample studied, teachers with a
higher level of professional standards are associated with
expressions of dissatisfaction with the administratione

The introduction of the teacher's perception of admin-

istrative behavior did not alter the relationship between
professional standards and’ satisfaction with the administratioh.
Perhaps teachers with high professional standards, regardless
of ‘thei? perceptions of adminlstrators as permiss1ve or 1nfiuent1al -
still tend to perceive the administrator as representahive of the
bureaucracy with its emphasis on the need for rules,

When considering the second diﬁension of professiohal
orientation, a serVioe orientation, a positive relationship was _ :,;:
found ‘in all cases between a service orientation and teachers!
satisfaction. These relationships did not become significant

untll the 1ntroduction of nerceived administrative behaviorse

However, ‘that a high service orientatlon is a550c1ated with
vexpre531ons of satisfactlon w1th the administration and with the

faculty, even though not 51gnificantly associated, requires

‘explanations Several ekplanations for%this.finding are suggested :

in the literaturea_ Laski (Toren 1975:327) suggests that the
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bureaucratic organization of professions has become vital to

the fulfillment of professional functions and that individuals

can fully exercise their professional‘responsibilities only so
far as the profession becomes bureaucratically organizeds TIf
this reasoning is correct, it is the teacher with a fundamental

orientation toward service who will perhaps express satisfaction

in the bureaucratic school settinge According to Goldberg'(1976:335),

the petformance of a service is dependent to some extent on
'obtaining organizational resourcese The individual in an organ=-
izational_setting may be more likely to command these facilities
and thereby be able to provide better services to clientse This
!may provide partial explanation for the finding that sernice ;
oriented teachers in the sample stﬁdied were aesociatec with | f
expressions of job satisfactions Further explanation for this |

finding‘may be provided in the idea of teachers' acceptance that

teaching takes place in an organizational setting and involves

the direction of administratorse If these aspects of teaching

are accepted they may perhaps be included in teachers' orientationse
Significant associations were found'between teachers'! ‘service

orientations and thelr comblned 1evels of satlsfactlon with the

admlnlstratlon and satlsfaction with the faculty when the effects

.of the teachers! perceptions: of administrative behavior were removed.
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With teachers! perceptions of the permissiveness of the principal

controlled, the positive relationship between these variables

became significant, Significant positive relationships were
also revealed when the effects of the teachers! perceptions of

the principal's and superintendent's degrees of influence were

removede - As stated above, -the introduction of perceived admine

istrative behavior did not alter the initial relatlonshlp

between professional standards and satisfactione It appears
that for the sample studies perceived administrative behavior
affects the satisfaction of service oriented teechers while not
~affecting the satisfaction of teachers committed to professional
standardse Ho&ever, this relatlonship appears to be‘more complex E
than the results suggeste Rather than affecting the relationship : |

between service orientation and satisfaction, it was found thatr i

teachers! perceptions of  administrative behavior directly affected

their levels oflsatisfaCtion.'>However; that the positive relatione

Shlp between serv1ce orlentatlon and Satlsfactlon became 51gn1f1cant

with the 1ntroduct10n of perceived admlnlstratlve behavior requ1res
explanatlon. As suggested by Goldberg (1976:334) a professional

orlentatlon is useful for malntalnlng a "psychological distance™

from: the work setting so that ‘the 1nd1v1dua1’s orientation

toward profe331onallsm can have precedence over the bureaucracy's
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position~based authority. This psychological distance may allow
professionally oriented individuals to express satisfaction with
their work in the bUreaucratic setting while still maintaining

a high orientation toward servicee This idea combined with
Goldberg's suggestion that the exercise of the service ideal

1s dependent to some extent on obtaining organizational resources

- may provide a more complete explanation for the finding that

administrative behavior Appears to affect service oriented teachers'

satisfactione

Throughout the entire analysig™ presented in this chapter with the

relzationships between professionsl- orlentatlon and satisfaction with the faculty

"were found to be non~significants The questlons comprising the index of teachers!

satisfaction with the faculty reflect teaching skill and level

of motivatione There is the suggestlon of an explanation for

the lack of relatlonshlps w1th this dlmen51on of satisfaction
prOV1ded in the llterature. Fuller (Blshop 1977 176), in her
analy31s of work-relevant relatlonshlps among teachers found evidence
to suzgest a general dlSlnterest among experlenced teachers in
acceptance by or. evaluatlons from colleagues. However, ‘this alone

does not appear to. adequately explaln the lack of relationship

"~ with the faculty dlmen51on of satisfaction. The 1solatlon provided

by the~self~containedgclassroom; characterlstlc of ‘traditionally

dezling with the service orientation index,




1124

prganized school settings, may partially account for this
findinge It seems reasonable to aesume that this classroom
isolation may hinder teachers' evaluations of the teaching
skill and motivation of colleaguese Bishop (1977:175) found
that colleague contacts among teachers in traditionally
organized school settings tend not to be based on the substance

. of teachlng as a common work activitye That teachers! evaluations
of celleagues are made difficult by classroom isolation and
that teachers are not likely to be found in colleague contact
involving work-relevant discussions, coﬁbined witﬁjFuller's
finding that experienced teachers tend td exprese a'general
disinterest in acceptance by or evaluations from colleagues,

‘may provide a more complete explanation for the lack of slgnlflcance
associated with the faculty dimension of satlsfactlon reported in

the present study,
Summary

In this. chapter, the results obtained from the‘data
ana1y51s were reportede The flndlngs indicateéed no support for
thefgeneral hypothesise The next chapter will brlefly summarize
Athe study and dlscuss its limitationse Conclusions will be- set
vforth and the 1mp11cat10ns of ‘the flndlngs for further research
rn the area of profe551onal orlentatlon aﬁd Job satlsfactlon

rw1ll be dlscussed.
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CHAPTER V

SUMMARY AND CONGCLUSTONS

Summary

The general-problem to which this thesis addressed itself
was, as stated in Chapter I, the effects of a professional
‘orientation upon teacher perception of administrative behevior
and the coﬁsequeﬁces of this for job satisfaction among'teachers.
It was argued that although the occupation of teaching has not
yet attained full professional Status, professionalism has become
a factor in determinihg the nature of teachers' occupational roles,
To provide a background -for the investigation or the problem, the
‘reSearch in the areé of professional orientation and job satisfaction
was reviewede This review re?ealed mixed findingse Results of
several studies concerning the occupation of teaching indicate_that
-teachers' professional orientations‘are related to their job
satisféction. Generally, such flndlngs suggest. that teachers
- who are profe551onally orlented might be expected to be less'
satlsfled with their jobs in the bureaucratlc school setting than

are organizationally orlented teacherse However, several researchers

found no ev1dence to suggest that profeSSLOnally orlented individuals

in organizational settings ‘are assoc1ated with 1owered levels'of

job satisfactione It was concluded that the relationship between

|
1
i
i
1

!
i
i
i
i
|
i
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a professional orientation and job satisfaction in an educational

setting is not clearly understood,

It was argued that a factor mediating between teachers'
professional orientations and their job satisfaction may be their

perceptions of administrative behaviore 1In other words, job

satisfaction may be the result of the interaction between one's

orientation and consequent expectations and their perceptions

of administrative behavio%. The review of the literature revealed
felatively few studies concernedlwith the effects of profession=- |
alization upon perception of administrative behavior. However,

ﬁhe literature contained several studies emphasizing the view.

that job satiofaction is a consequence of the discrepancy between

- individuals" expectations and perceptionse Individuals' perceptions
of3administrati§e behavior depend upon their expectationse Drawing
on the literetufe, it was'concluded that -the nature .of the relation=

ship between expectations and perceptions becomes a crucial factor

in an'énalysis‘of job'satisfaction._zThis relationship appeared
to be of more importance to job satlsfactlon than any spec1f1c style
of administrative behav1or. It was argued that. individuals’

- expectatlons are dependent, to some extent, upon the groups with

which they 1dent1fy.‘ ThlS provided the ratlonale for the use of

reference-group theory as the analytlcal framework for the study,
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This study did not consider direct effects of reference

groups on job satisfaction but rather it was proposed that in

the case of teaching, perception of administrative behav1or is
an intervening varlable 1nf1uenc1ng the relationship between

teachers' reference groups and their job satisfactions As reported

in Chapter II, studies have found that when the individual's

expectation with regard to administrative behavior is considered,

the same style of administrative behavior leads to different
levels of worker satisfaction, accofding to whether sueh behavior
confbrms with the expectetion of the workers Additionally, " ;
teachers' expectations of admihistrative behavior were found
to influence their perceptions of such behaviore Thus;‘since.

reference groups determine expectations to some extent, the groups

to which teachers commit their 1dent1t1es influence their expectations,

and subsequently their perceptlons of administrative behav1or. Thls
was found to have implications for teacher Jjob satisfaction, Gongruence

of expectatlons and perceptlons of admlnlstratlve behavior was found

to be accompanled by teacher JOb satlsfactlon, while dlvergence of
expectations ‘and perceptlons was found to be accompanled by teacher

jOb dissatisfaction,

From the discussion presented. in Chapter II, the general'hypethesis

Wa s derlved that rerception of azdministrstive behavinr in 24! educs tlonal
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setting influences the relationship between professional

orientation and job satisfaction among teacherse The following

specific hypotheses were adduced from the general hypothesis,

le Teachers! professional orientations are related
to satisfaction with aspects of the work setting,

2e The relationship between professional orientation
of teachers and satisfaction with aspects of the
work situation is significantly influenced by the -
teachers' perceptions of administrative behavior,

\

The methodology employed to test_the hypotheses was
discussed in Chapter ITI, 'The data were described: and the method
of data collection discussede Because the hypotheses could not

be tested in their original form, the manner in which they were

operationalized was explaineds Operationally, professional
orientatioﬁ was measured by the degree of adherence to professional

standards and the degree of commitment to a service orientations

Satisfaction with aspects of the work situation was opérationalized
 as satisfaction with-theradministrétion and satisfaction with the
facultys  Perception of administrative behavior was operationalized

"as the teachers!’ erceptions .of the degree of . ermissiveness of
: : P P _ g oL p 1 s

the principal;.and the degree: of influence of thef?rindipal and the -

~superintendent, -
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The results of the data analysis, reported in Chapter 1V,
indicated partial support for Hypothesis lea which predicted g
significant relationship between professional orientation and
satisfaction with the administrations The Pearson coefficient
was used to measure the strength of associztions A statistically
significant negative relationship was found between the professional
standards index and the satisfaction with admlnlstration 1ndex. Thus,
the higher the commitment to professional standards the lower the
satisfaction with administration. Hypothesis 1eb which predicted
a significant relationship between professional orientation indices
and the satisfaction with faculty index was. :NOL supported, Indeed
throughout the entire analy51s reported. in Chapter v relationshlps
between profe551onal.standards and service orientation, with
satisfaction with the faculty, were consistently found to be non-
significantse This remained unchanged with the introduction of the

administrative‘variables, Hypotheses 2ea, b and ¢, predicting that

the perceived permissiveness of the principal,and the- perceived 1nfluence

of the pr1n01pa1 and the ‘superintendent significantly effect the:

‘relationship between professional orientation and satisfaction, were

not snpported..:However, the partial correlatlon coefficients suggested

~that the relatlonshlp between the service orientation 1ndex and the

comblned satlsfaction scale became statistically 51gn1f1cant with

the’ 1ntroduction of the administrative variables,. The subsequent




Analysis of Variance Summary Table

" TABLE XXIV

Combined Satisfaction

F Ratios

Satisfaction with Administration Satisfaction with Faculty

‘Permissive- Influénce Influence Permissive- Influence Influence Permissive- Influence Influenc
ness of of Prin- of Super- ness of of Prin- of Super- ness of - of Prin- of Super
Principal = cipal intendent Principal cipal intendent Pricipal cipal intendent

Combinéd Professional = ‘ ,
Orientation - 56452 be255% 24849 74738% 44493% 34087 «012 «133 «396
Professional Standards :8.208* 66459% © 4,935% 124689% 8e542% 74106% 14051 14165 16406 |
'ServicevOrientation 44990 3e756% 24136 Q4372 64183 Lo bT74% 34256 34303% 34492%

% Significént at the 405 level or better

*811




_  Cbntro11ing for:s = Permissive-

Combined'Pfofessional.
Orientation

ProfessionéifStandards

Service Orientation

TABLE XXV

Cbrrélation Coefficient Summary Table

Combined_Satisfaction

Satisfaction with Administration

-Satisfaction with Faculty

Influence Influence Permissive- Influence Influehce Permissive- Influence Influen
ness of . of Prine of Super~ ness of of Prin-  of Super- ness of of Prin- of Supe
‘Principal "~ cipal intendent Principal cipal intendent Principal cipal intende

 =e012 -e011 -¢004 -e012 077 $077 -e034 <061 -+052
«120% o 118% 0123% «165% «187% «187% 4039 020 «027
-.112* . -.104* —.104* -0092 —.057 -.058 -.074 '-.089 —.084

: *vSignifiéant,at the 405 level or better

*611
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discussion in Chapter IV suggested some possible explanations

for these findings,
Based on the results of the analysis the general hypothesis
that administrative behavior in an educational setting influences

the relationship between professional orientation and job satisfaction

.among teachers was not accepteds

! , Limitations \ i

There are 3z number of limitations to this study which should
be spec1f1ed. The present study was a secondary analysis of 3
questionnaire data collected in a survey of the St, Boniface School » l_’
: ; , ‘ b

Divisions Hence, the population used restricts any conclusions.

to a particular segment of teachers, namely those in the St. Boniface

School Division. Any attempt to apply these findings generally to

other populatlons would be erroneous.
It is p0531ble in soliciting teachers' opinions regarding
certain values that at. least some of these Values may be 1dent1f1ed

as virtues. by some, if not many, teachers. Thls would bias the

response and thus constltute a llmitation of the datae
Because this study employed secondary data analy51s, the

"development of 1nd1ces as measures of the variables was subJect
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to data constraintse The dimensions used in this study must be seen as only
partial indicators of the variabless Other dimensions of professional orlentatlon,
job satisfaction and administrative behavior, different from the dimensions emp loyed
in this study, are possible and might aid in a clearer understanding of the effects
of teachers! perceptions of administrative behavior on the relationship between
professional orientation and job satisfactiones

| The validity of 1nd1ces produced through the technique of factor analy51s
must be questioned, If the items comprlslng the indices of the 1ndependent,
1nterven1n° and dependent variables relate differently to each other, combining
the 1tems to form indices will result in contaminated scaless The zero order
correlations between index items are presented in the appendixs, Inspection of
the correlations indicates that in several cases the contamination idea ‘cannot
be ellmlnated. |

A further llmltatlon of this study is the lack of 1nterna1 and external

reliability of the measures which leads to  concern regarding their

consistencys So also, while the measures used in this study have a decree

- of face validity, a true measure of their validity is not p0551b1e and flnally,

as noted above, other: methods_of,measurlng the varlables used ‘in this analysis

‘are possiblee

- Conclusions

The results of thlS study 1nd1cate that in the bureaucratlc school

'settlng profe551onal standards and serv1ce orlentatlon, as aspects of

profe551onal orlentatlon, do not ooerate con51stent1y on' teachers'

satisfactiong 'V,Adherence to profesclonal standards was negat1Vely

associated w1th satlsfactlon whlle a service orlentatlon was positively

!
i
i
i
{
{




- related to teachers! satisfaction. Based on these findings, it
appears that teachers adhering to professional Standards as well
as a service ideal will experience conflict in the educational

setting, The results also indicate -

that it is valid to distinguish between teachers!' satisfaction
with the administration and the faculty, While commitment to
professional standards was associated with expressions of dig-
satisfaction with the administration neither professional
standards nor service orientation were significantly related
to satisfaction with the faculty,

From the results of this study it appears that for the
sample studied teacher perception of administrative behavior,
as an intervening variable, does not affect the relationship
between professional'orientationfand.jbb satisfaction.

The conclusions advanced here should be considered

‘tentative and in need of further verification,
Implications and Suggestions for Further Research

_‘This‘thesis has sought to explore teachers‘ attitudes at
onebpoint.in tiﬁesas seen against‘the background of the on-going
'professionalization of teachers. Using JOb satlsfactlon as a
dependent variable this study has attempted to demonstrate the

effects of perceptlon of admlnlstratlve behav1or on the




123,

relationship between professional orientation and job

satisfaction among teacherse A clearer understanding

of professionals in organizational settings might emerge from
research on questions of the type considered heree This under=

standing may prove to be of major importance as teachers

increasingly perceive themselves as professionals and consequently

develop the attitudes and behavior which are likely to accompany

such perceptions.

As stressed in this study, it is possible for teachers
perceptions concerning the behavior of the principal to vary
according to the orientations they bring to the work settings
Knowing this, and the curtent tendency toward professionalization : P
of teachers; it might be possible for’administrators.to predict‘ 57

certain aspects of their own behavior that might contribute to

teacher job satisfaction. A better understandlng of - the consequences

of teacher perception of admlnlstratlve behavior for the relatlon-

-shlp between a profe531onal orlentatlon and JOb SatleaCtlon
could be beneficial for admlnlstrators as well as teachers,

As measures of’professiQﬁalism this study emphasized

the deoree to whlch teachers ‘adhere to thelr 1deals . of the

*best educatlonal practlces and the degree to whlch they empha51ze

the students' 1nterests_over those of'the administration. It
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may be possible that a professional orientation is part of a complex of
factors operating in different combinations in different situationse

Accordingly, alternative measures of professionalism could be devised,

The traditional definition of professional orientation which includes

the two measures used in the present study, adherence to professional
standards and a service ideal, may not hold in all casese It may

be that the nature of a professional orientation as it relates to

teachers may be misconceived in the traditional definitions If this

definition of professionalism is not appropriate for teachers. the

development of alternative definitions is necéssarys By viewing

orientations and subsequent expectations and perceptions as derived from ;
reference groups, reference group theory aids in a clearer understanding
of orofe531onal orlentatlons and job satrsractlon. The model presented
in this study, while ir need of refinement, is offered as one possible - ;

approach to a study‘of.administrative’behavior as it affects the _ 3;f

relationship between a professional orientation and job satisfaction

i
i
|
H
i

among teachers,

The,present study, as'presented in the preceeding pages, has

implied several areas for additidnaizresearch.-fwhether the findings of
this study accurately reflect attitudes and values beyond the sample

 studied remains to ‘be established. A replication of ‘this study employing

random sampllng technlques would allow for generallzatlons concernlng

the flndlngs.» Such repllcatlon would aid in determlng whether or not
the results obtalned in the present study are unlque to the partlcular
_group ‘of teachers 1nvest1gated.

»Future research could_also employ various alternative'meaSuresyof~
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the variables through development of questionnaire items designed to
tap durther dimensions of a professional orientation, administrative
behavior, and a further variety of possible dimensions of satisfaction
with aspects of the work settings Further questions in these areas
might provide stronger measures of the variabless Based on dimensions
considered in other studies, measures of a professional orientation
which could prove fru1tful are a oellef that teachlno competence is
based on knowledge (Corwin 1970s 276), a bellef ‘that teachers should
have decision-making authority (Gray 1975), and the kingd and amount
of exposure to orofe551onal training at the graduate level (SCOtL 1969),
Alternative conceptions of job satisfaction might also prove fruitful,
It is possible that the operationalization of job satlsfactlon
undertaken in the present study is not an accurate measure of job
satlsfactlon among teachers., Accordlnc to Locke (1969: 331) a Valld
overall index of satlsfactlon would be a sum of the evaluations of all
job aspects to which the teachers reSponds. Alternatlvely, teacher job
satlsfactlon mlght be dependent on relatlonshlps with students more than
~anly other factor. The development of 1nd1ces ‘in these areas mlght prov1de:'
stronger measures of JOb satlsfactlon among teachers.A |
While repllcatlons of this study in an educatlonal enulronment would
- be ben1f1c1a1 repllcatlon in organlzatlonal settings other than the
.educatlonal system could 1nd1cate 1f the flndlngs obtalned 1nvthe present
"study are pecullar to school oroanlzatlons or if they are common among
various klnds of oroanlzatlons.
| whlle the: present study explored the effects of . admlnlstratlve behav1or

_on the relatlonshlp between a orofe551onal orlentatlon and: iob satlsfactlon

'among teachers, it would be 1nterest1ng to 1nvest1gate whether’the level of

?
|
i
1

T
i
¢
|
i
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professionalism of the principal influences the relationship between teachers'

professional orientations and their levels of JOb satisfactionse

Future reSearch might consider the problem from this angles
A final area of research to be considered involves
the'investigation of the effects of the grade level taught on

the relatlonshlps explored in the present studye It would be

1nterest1ng to 1nvest10ate whether or not profe551onally and
non-profe531ona ly oriented teachers of higher and lower grades
differ in their‘perceptions of adminfstrative behavior and their

subsequent levels of job satisfaction.

| © The. profe551onallzatlon of various occupatlonal groups

poses 1nterest1ng problems for those ‘concerned w1th the . study
“of’ organlzatlonal behav1or as. well as for personnel in the
affected organlzatlons. In this thesis, some of these problems - ‘jﬁ;jfy
‘have been cons1dered and hypotheses analyzed whlch could serve |

hto gu1de future research 1n the: area. Such research could be

- of 1mportance to the educat10na1 system when' seen agalnst the .
.background of the on-g01ng profe351onallzatlon of teachers.
The present study’, whlle sufferlng numerous llmltatlons, is

offered as one 11m1ted ana1y51s whlch 1t is hoped will. lead to

a clearer understandlno of the effects of teacher perceptlon of
admlnlstratlve behav1or on the relatlonshlp between profe351onal

orlentatlon and JOb satlsfactlon among teachers."
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© TABLE XXVI

RESPONSE RATE BY SCHOOL

Number of Number of Percent

School ' Staff Respondents Response
Frontenac School ’ , 4 33 32 ’ - 97%
Marion ‘ - 25 25 ' 100%
Prendergast _ ‘ 19 18 95%
Tache | 12 7 587,
General Vanier ' 26 26 1007
Howden o 25 22 887
~Van Belleghem | 2T 26 gy
‘Lacerte SRR 34 3 o0 |
William Russell | 10 5 o 50% o
JoHe Burns Gollegiate | 25 15 607, -
Pierre Radisson . _ 24 21 88% g
 Beliveau — 50 35 709, |
Provencher | . o | o 25 o 21 . 84y é
‘Louis Riel Gollegiate B 35 3291 §
'windéor-Pafijollegiate o | 42 - 7 17% ?
College 20 - 12 e )

432 340




3
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TABLE XXVII

Factor analysis using a varimax rotation on

questions relating
to professional orientation (Nie,

et al 1975:468-514) i

Factor I (question 11); Professional Standards

+53790

Teachers should try to live up ‘to whkat they think.
ars the standards of their profession even if the
administration or the community does not seem to
respect themse -

¢89562 A teacher should try to put his standards and ideals

of good teaching into practice even if the rules or
procedures of the school prohibit it,

7

¢61915 Teachers ‘should consistently practice their ideas of
‘ the best educational practices even though the
administration prefers other views,

Factor II (question 10): Service Orientation

«52627 It should be permissable for a teacher to violate a
rule if the best interest of the student will be
served in doing so. . :

+68683" 4 teacher should not do what told unless satisfied
that it'is beést for the student, .
¢74051 A good teacher should not do anything to jeopardize

the interests of students regardless of who tells

him to or what the rules states

4942% of the variance explained,

3440% 0f the variance explained, v
Factdf-analysis'using'a varimax rotation”on'queétions:relating
to satisfactions SRR : ‘ o

Factor I (question 18); Satisfaction with the administration

«80504 Satisfaction with cooperation and help received
‘ from superiorse ‘

¢80453  Satisfaction with the level of cOmpeténce~offsupefiors.‘

Factor I‘(question 12): Satisfaction with the faculty .
;77948'1we>have.too many"teaChérs-lacking,the:ﬁeéessgryrskill
. to teache - . R N I o
L e76946 ‘We:have’tbq many teachers lacking the necessary.
R motivation to teachs T Lo
loobo%fof the.Variaﬁ6é'explained.‘
© 6447% . 0f theAVariance'eXplained.
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Factor analysis using a varimax rotation on questions relating
to permissiveness of the principal (Nie, et al 1975:468-514),

Factor T (question 17): Permissiveness of Principal

«62876 Teachers may Ery out new ideas in the classroomse
«63875 Teachers may decide on the format for lessons,

«68651 Teachers may determine how best to achieve course
objectivesse

76e2% of the variance explained,

Factor analysis using a varimax rotation on questions relating
to the degree of influence of the principal and the superintendent,

* Factor I (question. 21): Influence of Principal

+81264 Setting of schedules and goals for system-wide change,

#84667 TIdentifying types of system-wide changes ro be

o implemenﬁed. »

86839 Working out details for implementiﬁg system-wide
: changes, : ' )

*% Factor I (question 21): Influence of Superintendent

«81659 ~Setting of schedules and goals for system-wide changeas
«85114 Identifying tYpeé of‘system-wide changes to be
‘ implemented, PR R
1384335v\Workihg 6ut'detailé for implementing‘systém-wide
changese o R

*-8340% of the Variéncé,explained.
*% 79¢6% of the variance explained.
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TABLE XXVIII

Frequency distributions for questions relating to professional
orientationse ‘

Professional Standards:

Scores on the Relative Cumulative
Professional Absolute Frequency Adjusted Frequency
Standards Scale Frequency ' Hooo %
0 10 340 340
1 1 0e3 363 , 7
2 b 142 bats ]
3 14 bt 8e6 |
4 21 662 : 1448 Ny
5 35 1064 2561 ”?
| 6 84 2449 50,0 B
7 46 1346 6346 ]
8 62 183 8240 B
9 25 Teb 8943 |
10 | 19 546 | 95,0 |
11 2 06 . 95e6
12 | 12 346 991
3 103 99e4
15 2 046 10040

338 10040

TheoretiCal”and Actual Range = 0-15

’High‘professibnal_standards = O,thfoughvé,Codezl

Low professional standards =7 through 15,Codes2
Median 64500 '

‘ liMéan; > 16g675 ‘

b SfandafdyDeViation  2.470.'




TABLE XXIX

Frequency distributions for questions
orientation, :

relating to professional

Service Orientations

Scores on Service
Orientation Scale

0
1
2
3
4
5
6
7
8
9

.10

11
12
13
14
15

Median

- Standard Deviation 34093

Absolute
Frequency
—

6
1
2
5
6
11
11
19
29
33
52
38

59
35

Theoretlcal and Actual Range
High Service Orlentatlon =0 through 10, Codes

»Low Service Orientation = 11 ‘through 15, Godes?

Relative
Frequency

Cumulative
Adjusted Frequency

%

S ——————————

1e8
2e1
247
bel
59
%2
1204
1840
2646
3644
5148
6340
8045
90,8 -
9607

10060




TABLE XXX

Frequency distributions for questions relating to satisfactione

Satisfaction with. the Administrations

Scores on the Relative Cumulative

Satisfaction with Absolute Frequency Adjusted Frequency

Administration Scale Fregquency % A
0 5 le5 le5
2 4 1e2 247
3 12 346 : 62
4 13 348 1041
5 18 5¢3 1544
6 23 6e8 2242
7 37 1049 3361
8 67 1948 5340
9 52 15e4 6843
10 - 107 31e7 10060

338 ;56:5

Theoretical and ‘Actual Range = 0-10 ‘

High Satisfaction with the Administration = 9 through 10, Godes1
Low Satisfaction with the Administration = 0 through 8, Codes:?
Median 84351 Mean 74861  Standard Deviation 2,270

Satisfaction with the Faculey:

Scores on the » Relative ‘Cumulative
Satisfaction with ‘ Absolute Frequency Adjusted Frequency
Faculty Scale ~Freguency v YA A

3 | | 7 241 © o 5e2-

5 _ c22 6e5 1860

7 46 1346 5049

8 131 3848 10040

9 71 2140 10040

338 - 10040 :

Theoretical Range = 0-9 ‘Actual Range = 2.9 : :

High satisfaction with the faculty = 8 through 9, Code:1

-~ Low satisfaction with the faculty = 2 through 7, Code:?2
Median 74446 Mean 144906 Standard Deviation 2,828




Frequency distributions for

principal,

TABLE XXXI

question relating to permissiveness of

Scores on the
Principal's

Permissiveness Absolute
Scale Frequency

6 1

7 2

8 3

10 35

11 67

12 158

9% J2

338

‘Theoretical Range
High permissivenass of prin
Low permissiveness of princ
Mean

Median 114658

Frequency distributions for
of the principals

0-12.

114380

Relative
Frequency

Actual Range = 6-12

cipal = 12, Code:s1

ipal = 6 through 11, Codes?
Standard Deviation o940

Cumulative

Adjusted Frequency

%

Ok
1e1
243
1544
4046
10040
10040

question relating t6 perceived influence

Scorés on the
Principal’s

Influence Scale

3

X ~N oy U

10

11

12
9%

Theoretical Range -

iAbsolute

Frequencz'

0-12

3

. High influence of the prin

 -Low‘inf1uence'of“the princi
. Median: 104710. -

Mean 106112

Relétive ‘ Cumulative
Freq;ency Adjust;d Frequency
0e9 1e9
043 2¢5
0e3 3e1
2e4 81
348 1641
3e3 2340
1049 4640
92 6542
1646 10040
5244 10040
10040

‘Actual Range = 3-12 RN
ipal =11 through 12, Coda:1
pal = 3 through 10, Codes? :
Standard Deviation 24165

* Responses of UDon't KnOWU‘weré~deemed'missingfvalues and coded
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TABLE XXXII

Frequency distributions for question relating to perceived influence

of the superintendent,

Scores on the Relative Cumulative

Superintendent's Absolute‘ Frequency Adjusted Frequency

Influence Scale Frequency A YA
3 2 0e6 10
5 1 0e3 le5
6 5 le5 440
7 2 Oeb o 540
8 6 1le8 8e0
10. 16 be7 1661
11 32 %65 3262
12 | 135 3949 10040
0% 139 4lel 10040

|
|

w
w
[o5]

10040

Theoretical Range = 0-12 Actual Range = 3-12
High influence of the superintendent = 12, Codes1

 Low influence of the superintendent ='3.thr6ugh 11, CodeiZ
Median 114763 | |

| ‘Mean 11;231

‘ standard Deviétion. 14613

"% Responses of "Don't. Know" were deemed missing values and coded as 9,




TABLE XXXIII

First order

partials between‘prdfessional orientation
the effects

and satisf
of education, sex, experience, gr

action with the administration with
ade level and admin

istrative variables removed

Association between : ‘ ' Controlling for:
satisfaction with the o ~

» » perceived influence influence
‘administration and: education . sex experience grade level permissiveness of ; of _
’ ' ' of principal principal superintendent
‘Professional Orientation O 4078 074 .088 074 . 4033 «079 079
: ’ L . : . :
‘Service Orientation _,046%%  ..054 .04 ~e049 4085 o047 L 047
- Professional Standards o174 $178%  ,190% e 172% e155% C W177% e176%

N=338 S »
* Significant at the 401 level or better
** Significant at the 205 level

*9eT




Zero order correlations of items in Professional Orientation and Administrative Behavior
indices with items in Satisfaction indicess

Satisfaction with Administration Satisfaction with Faculty
Ttem 1 Ltem 2 Item 1 Item 2
SerViceFOrientation' _ _ ‘
Trem1 “ «225% «151% e174% 1745
Ttem 2 B T ~4058 | 14039 .001
,itemj3 R | | ;001 -082 «081 el115%
Professiﬁnal Sténdards o
Ttem1 026 ~e024 045 .026 |
Teem2 | ~e165%  _o23% 4072 -+086 |
Teem3 | —e219% -e227% 032,063
Pefcéivéd'Permiséiﬁeness~'
of Principatl ‘
CTtemt. | | o 245% 222 065 $064
Ttem2 | | 1274 o117% 002 01525
Ttem 3 B o $440% «187% ' +085 <066
bPerceived Inf1uence
of Principal ,
Ttem 1 - »_. «203% 134 -.011 .073
Item 2 102 o 1045 ' 015 006
Ttem 3 o - J127% 089 020,069
Percéivéd infldéncé | |
of Superintendent ) v
Teem 048  -.048 <010 -e027 =
L U . e203% 4098 $041 01273 o
Teew 30 o e135% 066 ~e043 032

¢,Si8nificnnt at-the 405 levél'of'better.




Zero order correlations of items in Administrative Behavior indices with
1tems in Profe551ona1 Orientation indices

- Service Orientation Professional Standards
Ttem 1 Ttem 2 Ttem 3 . Item 1 TItem 2 Ttem 3
"PérCeived Permissiveness
of Principal
Ttem 1 - 001 019 -,003 <023 ,039 o 115%
Ttem 2 =007 «050  -,050 «038 4067 01095
Ttem 3 _ - =009 «056 -e064 «027 «044 «036
'Perceived Influence - v : -
of. Pr1n01pal o ‘
Ttem 1 ) 038 -,043 $024 =e099  ~g134% L 112% |
Ttem 2 o «092 025 J117% ~e019  =4026  -,009 |
Ttem 3 012 -,036 <051 ~e064  =,010  -,062 i
 Perceived Influence
of Superintendent
Item 1 - : -+075 0048 -e001 2098 «007 $047
‘Ttem 2 | | 048 «006  -,067 «019 . -,088 017
Item 3 - © . =e011 «005 -e067 0017 4042 <010

* Significant at the 405 level or better

*8€T
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Dear Educator:

Your cooperation is requested in filling out the attached
questionnaires The questions included on the form deal with a
variety of topics concerning your educational beliefs, attitudes,
and practices, as they are related to your perceptions of your
school and school divisione If an exact answer to any of the
questions is not possible, please give us your best estimate,

Please be assured that your answers to all questions will be
confidential, Furthermore, the analysis of the data will only
deal with aggregate responses to any one question, not with an
individual responsees When you have completed the questionnaire,
please return it, sealed, in the envelope provided to the St,
Boniface School Division Office for forwarding to me,

Thank you,

Benjémin Je Hodgkins

Department of Sociology

University of Manitobga
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le WHAT IS THE HIGHEST LEVEL OF EDUCATION WHICH YOU HAVE COMPLETED?

Less than a bachelor' S degreec ¢ o o ® % 8 0 0 0 0 0 0 0 0 e o 1
Baghielor's degree M A T ¢ ¢ o o o 2
Master's degree L A T T S ¢ o o o o a3 ;
Master's degree plus 30 hours ® % 0 0 s 0 0 0 0 0 00 e e 0 L
Doctorate o o o o o ® % % % 24 e 0 e e e s e e e e e e e

2e WHAT IS YOUR SEX?

Male ¢ 0 o o 9 o 9 o o ® o o o o ® @ % & 2 @ 5 o o *® & 9o o o 1

(A

Fema]—e ® ©® ® @ 0 o ¢ o @ ? % 5 0 0 e o3 e o ® 2 3 8 2 e o 2 o

4¢ PRIOR TO THIS YEAR, HOW MANY YEARS OF EXPERIENCE HAVE YOU HAD AS A:

In this Division In other Division'

ae Full-time teacher ® 8 % 0 o 0 0 0 o VEArS e o yearsSe

be Part-time teacher o o ® o o o s e o Vears e o o Vearss o

Ce Full-time adminiStrator o e e e o o Years s e o years, [

de Partetime adminiStrator o o e o o o years o o o Years, |
|

5« PRIOR TO THIS YEAR, HOW MANY YEARS OF EXPERTIENGE HAD YOU HAD IN THIS
SCHOOL AS A'

'a. Full-time teacher € 0 % 2 98 3 0 0 000 0 s 00 v __ yearss f
be Part-time teacher e e o @ ® o @ o v e o @ e 8 o o @ Vearse g
Ce Full-time adminiStrator o o o s o o o o o e e o 0 n yearsae B
de Part-time admihistrator ® % s 0 0 0 e s e 0 e e s e s . years. f”

ié 7« PLEASE INDICATE THE GRADE LEVEL (OR LEVELS) WHICH YOU ARE PRESENTLY
5 TEACHING = BY CIRCLING THE APPROPRIATE NUMBERS BELOW«

(Grade), K123 456.789 10 11 12




104 TEACHERS HAVE A VARIETY OF BELIEFS REGARDING THEIR

RESPONS IBILITIES TO STUDENTS AND TO THE SGHOOL, EMPLOYING
THEMs SOMETIMES THESE BELIEFS COME INTO CONFLICTs BELOW
ARE THREE STATEMENTS ON THE SUBJECT. PLEASE INDICATE
(A) THE EXTENT TO WHICH YOU "AGREE" OR "DISAGREE" WITH
THE STATEMENTS, AND (B) THE EXTENT TO WHIGH YOU BELIEVE
EACH STATEMENT REFLECTS SUCH BEHAVIOR IN YOUR SCHOOL,

The extent to which The extent to which
you "agree" or "dis- you believe each
agree' with the " | statement reflects
Statements. such behavior in -

' your school,

strongly disagree strongly disagree|

5=1 5=1
4 =T disagree 4 = I disagree }
STATEMENTS 3 =1 am undecided 3 =1 am undecided !
2 =1 agree 2 = I agree f
1 =1 strongly agree 1 =1 strongly agree §
- (Circle One) . ‘ (Circle One) f

Le. It should be permissible fof |
the teacher to violate a rule 54321 - 54321 |
if he/she is sure that the best ' v o [
interest of the student will be » 1
served in doing so. . : I

Ut
i~
o
(3]
—

ae At my school this 1is 54321
permissiblee .

2e¢ Unless 'she is satisfied that » : _
it is-best for the student, a 54321 54321
teacher should not do what she S '

is told to dos '

ae At my school, typically,
teachers do not do what they : 54321 : 5
~are told unless they are '
convinced that it is best for
the studente .

NS
W
[\
-

3e A ngdftéacher should ‘not do o
anything that “he believes may - - 54321 ' 5
jeopardize the' interests of his ' ‘
‘students. regardless of who tells
himvto;orjwhat'the rules states

=
(O]
[N
[y

i~
[OV)

(]

-

K (W7}
>~

(U]

(3]

[y

do note -

e Atfmy’schOQl, 8Q°dxteaChef$' : o
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11e ALL TEACHERS HOLD BELIEFS REGARDING APPROPRIATE BEHAVIOR IN THE TEACHER'S

ROLEe SOMETIMES THESE BELIEFS COME INTO CONFLICT WITH ADMINISTRATIVE
REQUIREMENTS « BELOW ARE SIX STATEMENTS REGARDING SUCH BEHAVIOR AND/OR
POTENTIAL CONFLICTS WITH ADMINISTRATIVE REQUIREMENTS o PLEASE INDICATE
THE EXTENT TO WHICH YOU "AGREE" OR "DISAGREE" WITH THEM, ALSO, WHERE
APPROPRIATE, PLEASE INDICATE THE EXTENT TO WHICH YOU AGREE THAT THE
STATEMENT REFLECTS TYPICAL TEACHER BEHAVIOR IN YOUR SCHOOL. (PLEASE
CIRCLE THE APPROPRIATE ABBREVIATION,)

I I
Strongly I ' I am : I Strongly
STATEMENT . Disagree Disagree Undecided Agree Agree

le Teachers should try to live up
to what they think are the «
standards of their profession SD ' D _ ) A SA
even if the administration or '
the community does not seem to
respect thems

as This is typically true of

D U £
the teachers at my school, SD A S4

2e One primary criterion of a good
school should be the degree.of ~SD D
respect that it commands from
‘other teachers around the provinces

<
1o
w
=

3¢ A teacher should try to put his .
standards and ideals of good SD . -D ’ ) A SA
- teaching into practice even if the
‘rules or procedures of the school
prohibit it, I
ae At my school typically teachers .
- do give priority to their ' - SD- D [ A TSA
professional idealsse ' oo

A4.‘ Teachers should subscribe to and ’ A _
- ~diligently read ‘the ‘standard - SD D ’ U A SA
professional journals, _ : v T
ae-This is the case at my schoolse °~ gp D ' U A 5aA
" Se Téachers should be active members » ' ‘ :
of at least one professional SD D . u- A . 8A
" teaching association, .and attend ' R
‘most conferences and meetings of
the associatione :

- as This isbthe case at m?‘school. SD D ’ U A - SA

'6.’~A’téacher>shou1d;consistently' o « , _ S
practice‘his/her‘ideals of the best sp ~  p = U A SA
-educatibnalapracticesfeven though : S S . ’

'nthe;administrationVprefers other viewse

’a;TAtfmy échool, typically,.teachers SD. D U: A  ’SA
- do give priority to their own ideas, R A ' R
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12¢ IN MOST SCHOOLS THERE ARE A VARIETY OF PROBLEMS WHICH MUST BE
SOLVED IF THE SCHOOL IS TO DO A BETTER JOBe LISTED BELOW IS
A SERIES OF SUCH PROBLEMS., TO WHAT EXTENT IS EAGH OF THESE
POTENTIAL PROBLEMS ACTUALLY A PROBLEM IN YOUR SCHOOL?

This is a serious problem in my school,
This is a moderate problem in my school,
This is a minor problem in my school,
This is not a problem in my schoola

I do not knows

i

i H

Il

N O =N W

Potential Problem

(Circle One)

Our physical plant is nadkquates 32 1 0 7

We do not have enough appropriate
instructional materials and 32 1 0 72
supplies,

P We have too many teachers who do ‘ ,
not have the teaching skill 32 1 0 2
needed by our pupils.

We have too many - teachers who )
do not have the motivation . - 32 1 0 7
necessary to teach our pupils,

i
i
{
I
i
|
i
H
|
{

We have too many pupils who do ‘
not have the academic ability : 32 1 0 2
necessary to succeeiln schools '

We have too many. puplls who do
not have the motivation. _ 32 1 .07
- mecessary to succeed in schools

We do not have enough information | ,
‘about instructional materials 32 t 0 7
and techniques which might be
better than the ones we are
currently uslng.

We do not. have enough information
about how well we are achieving |- 3’
out educatlonal goals,

N
—_
o

2

Too;few of our graduates are able _
"to succeed-in whatever school or |- 32 10 7
'college“they'go,tq_next.' '
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This is a serious problem in my school,
This is a moderate problem in my schools,
This is a minor problem in my schools
This is not a problem in my school,

I do not knows

i

i

N O~ W
1l

(Circle One)

Too few of our graduates are

able to succeed in whatever 32 1t 0 2
employment they undertakes,
Qur school is too small to
offer the type of educational 3 2 1 0 7

program needed by our pupils,

Our school is not organized in |
a.way which uses the available 32 10
resources most effectively,

Our school places too much
emphasis upon the way things 32 1 O
have been done in the paste ’
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17« LISTED BELOW ARE A SERTIES OF EVENTS WHICH MAY OR MAY NOT OCCUR
- IN YOUR SCHOOLe PLEASE READ FACH EVENT STATEMENT CAREFULLY AND
THEN INDICATE 1) WHETHER THAT EVENT IS CHARACTERISTIC OF YOUR
SCHOOL NOW, AND 2) WHETHER YOU WOULD LIKE IT TO BE CHARACTERISTIC
OF YOUR SCHOOL IN THE FUTURE. (In answering these questions
please insert the appropriate number in each box)e

3 = Yes
2 = Generally ves
1 = Generally no
0 = No
? = I don't Know
Is this the Should this :
Event case now? be the case j
in the future? | |
le Teachers may arrange the desks —— ‘ — |
in their classrooms however they : S : i
like. . ‘ v
2¢ Teachers may plan their ,4——~i N |
instructional periods however SR S [ S :
they like, ' f
3e Teachers may make their own [~—~*’ : _ *———i f
decisions about problems that come ) l____ ' !
up in their classroomse i

‘4o Teachers may try out new ideas | W
in their classess ‘ ' |
Se Teachers.may set their own standards

for what grades are given for
various levels of pupil performances

7|

6e Teachers can plan and schedule
their own field tripse

|

7¢ Teachers can make their own
- selection of textbooks,

i

" e Tééchers_may decide on the
format for their lesson planse

e Teachers may determine how best
to achieve their course objectivess

i

~10e-Teachers. may exercise.the final
authotiry over major instructional
decisionse ‘
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= Yes _
Generally yes
Generally no
= No

=T don't Know

i

N O R N W
Il

! Is this the Should this
i case now? be the case
in the future?

1le Teachers feel free to call on
other teachers for help in solving ‘ l
their problems, ;

12+ There is a general consensus among
teachers about the way the school !
should be rune

———— —
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18¢ IN EVERY SCHOOL, THERE ARE SOME DIMENSIONS OF THE TEACHING
- ROLE THAT ADD TO THE TEACHER'S SATISFACTION WITH THE JOB ==
AND OTHER DIMENSIONS THAT DETRAGCT. LISTED BELOW ARE SEVFERAL
DIMENSIONS THAT MIGHT AFFECT YOUR JOB SATISFACTION IN THE
SCHOOLe  PLEASE INDICATE HOW YOU FEEL ABOUT THE FOLLOWING
ITEMS e (IN ANSWERING THESE QUESTIONS, PLEASE INSERT THE
APPROPRIATE NUMBER IN EACH BOX.)

How satisfied are you with
these dimensions of your
job?

5 = Very satisfied

4 = Somewhat satisfied !
3 = Neutral E
2 = Somewhat Dissatisfied |
1 = Very dissatisfied

ae The level of competence of most of : i " w

the other teachers in this schoolse v —

be The method employed in this school —_— g
for making decisions on curriculum | ; I

matterse .

Ce The method employed in this school
for making decisions on pupil discipline - |
matterse ’

u

, de The attitude of the students
toward the faculty in this schools

ee The manner in which the teachers
-and ‘the administrative staff work
together -in this schools,

1L

fe The cooperation and help which I
receive from my superiorse

JIRN)

'ge The educational philOSOphy.Which
Seems to prevail in this school, ' . ‘

|

1

he The evaluationbprocess which my
superiors use to judge my effective=-
ness as. a teachers :
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How satisfied are you with
these dimensions of your job?

5 = Very satisfied

4 = Somewhat satisfied

3 = Neutral

2 = Somewhat Dissatisfied

1 = Very dissatisfied f
ie The level of competence of my ‘*——7 j
superiorss Ba—
je The adequacy of the supplies ——
available for me to use in my L___J
teaching in this school,

ke The academic performance of l—”—w
the students in this school,

le The amount of time which is

available to me while I am at ;'*“W
school for my personal : ‘ a
professional growthe

me The extent to which I am : s L
informed by my superiors l | B
about school matters affecting mes ‘
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2le DURING A TYPICAL SCHOOL YEAR, MANY DECISIONS MUST BE MADE,
NOT ALL PEOPLE INFLUENCE ANY PARTICULAR DECISION, AND THE
DEGREE OF INFLUENCE OF DIFFERENT PERSONS GENERALLY VARIES
WITH THE PRACTICES BEING DECIDED UPONe PLEASE INDICATE,
IN_YOUR OPINION, THE DEGREE OF INFLUENCE EACH OF THE PERSONS
LISTED BELOW HAS ON THE FOLLOW INC: DECISIONSe (PLEASE INSERT
THE APPROPRIATE CODE NUMBER IN THE APPROPRIATE BOX)«

It

Usually has no influence
Usually has minor influence
Usually has moderate influence
Usually has decisive influence
= I don't know

I

it

I

VW N RO
I}

PERSONS

ISchool Superin- ‘
Board ;tendent iPrincipalsETeachers_Pupils

Selecting required texts o j T : 'k. c i
and other materialse, ‘ A R e — L ]
Establishing the objectives | T F‘“ o T T T |
for each courses — P S — —_—
e | ;
[
Determining the concepts - - - - S —_ ]
and information to be | | _f | f - ; - :
taught in a particular daye | . ) ' — - |
Determining daily lesson o | , 5 5 §- { f o
plans and activitiese ' T :
Adding or dropping coursese | | . ! [ | R
PUNRCI, | . ~ : i
. . . o — . —— —e D ‘ - -y ' ——— !
Hiring new teacherse . i J ., ! | i | | { § , if
. I L P : b - ! - i
, e
. . . _ | i
Deciding whether to renew r*"ﬂ} 17 - I ;
a teacher's contracts _— m____} R R N
Making specific,faculty : .. R P ’ . : T f i % “‘”}“
-assignments,e - ’ R B ! % R ~_~fl
Planning new. buildings and !_ g élj“' 1 : - Do : § ~
facilities, : ! Lo : ‘ SR i

N : i




Usually has no influence

= Usually has minor influence
Usually has moderate influence
Usually has decisive influence
I don't know

l

!

0 WN R O
H

PERSONS
School Superin—§ E
Board | tendent Principals, Teachers Pupils
; I |
— — | T
Establishing salary | | ‘ ! . | L P }
schedules, D _ - —_
| o
Setting the time —_ _— ; ‘
schedules and goals i A A ! b P | ;
to be achieved for i ' é o T T ;
a system-wide changes ; §
Identifying types of ' f-~ — P —_ e f
system-wide changes A L" 5 RN — — j
to be implemented, ' ! ' !
; i |
. i i [H
Working out details v ‘——~ — ] e — }'
t for implementing i [ ! ; L | ! | | ! i ‘
system-wide changess, g ’ '
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