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ABSTRACT

In order to develop the study one primary and one secondary
problem were investigated. The primary problem considered in the
study was the identification of the competencies desired for vice-
principals in Manitoba junior high schools as reported by a sample
of Manitoba junior high school vice-principals, principals, and
superintendents. A secondary problem considered in the study was
the resolution of whether there were significant differences in
perception within the sample population with regard to the areas of
competence determined as being desirable for vice-principals in
Manitoba junior high schools in terms of the respondent background
variables: position, age, level of education attained, years of
administrative experience, and a career v, non-career view of the
junior high school vice~principalship.

The review of the related literature and research, which
examined research and professional literature dealing with vice-
principalships in American junior high and secondary schools since
limited information was available concerning vice-principalships
in Canadian junior high schools, provided the rationale for the
study as well as an adequate background on the vice~-principal's
reported and recommended duties, responsibilities, and areas of
involvement from which representative competencies were constructed
for the survey instrument. The mail survey questionnaire employed
to obtain the data for the study resulted in a total usable response

of 85.2 per cent.




The analysis of the data included (1) principal factor
analysis to determine the common competencies desired for vice-
principals in Manitoba junior high schools, (2) a descriptive
analysis of the distribution of responses to the competency
statements that had loaded significantly (%.45 or higher) within
a factor, (3) identification of the ten highest and ten lowest
mean-ranked competency statements, and (4) one-way classification
analysis of variance to test the null hypothesis that there was
no significant difference between the means of the subgroups of
the respondent background variable under analysise.

In regard to the primary problem considered in the study
the results of the analysis of the data revealed (1) that fifty-one
competency statements clustered within seven factors entitled
Instructional Pro&esses, Intra-Personal/Interpersonal, General
School Administration, Communicative Processes, Personnel Management,
Administration for Instruction, and Administration of Division
Policy, (2) that a majority of the respondents agree vice-principals
in Manitoba Jjunior high schools should have complete proficiency
in seven and considerable proficiency in thirty-seven competencies,
and (3) that item 1l4: "The vice-principal recognizes honesty as a
necessary quality of leadership and is consistently honest in
personal and professional matters" was the highest mean-ranked
competency statement.

In regard to the secondary problem considered in the study
the results of the analysis of the data revealed that in general
few significant differences (.05 level) existed between the sub-

groups of the respondent background variables and the areas of



competence determined as being desirable for vice-principals in
Manitoba junior high schools.

In general, it was concluded that the seven factor solution
of fifty-one competency statements provided a meaningful definition
of competence which reflected an idealized position of professional
and administrative status. Essentially, the vice-principal's role
was perceived as that of an educational leader, proficient in
intra-personal and interpersonal values and skills, whose primary
area of concern was in the instructional fﬁnctions of the school.

Lastly, recommendations were offered to (1) utilize the

findings of the study and (2) expand the study.

vi
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CHAPTER I
INTRODUCTION TO THE STUDY
I. BACKGROUND: THE VICE-PRINCIPALSHIP

The emergence and growth of the position of assistant or
vice-principal has been viewed as a response to the demands that
have been placed on the principalship as a result of the increasing
complexity of school management. There is general agreement that
the position's continuing usefulness lies in providing professional
administrative assistance to the principal in the discharge of his
duties and responsibilities., This section, in serving as an
introduction to the study, reviews the factors believed to be
responsible for the emergence and growth of the vice-principalship.

Both Jarrett and Hurley reported that with the growth in
size of secondary schools had come the necessity of providing the
principal with professional assistanceel Gruhn and Douglass stated:
", 0o the rapid developments in junior high school and middle school
education in recent years have increased the need for a competent

2
staff of administrative assistants to the principal.” In particular,

lRichard W. Jarrett, "The Activities of the Assistant Principal
in Secondary Schools,"” The Bulletin of the National Association of
Secondary-School Principals 42 (September 1958):28; Leo Hurley,
"Educational Leader or Hatchet Man,' The Bulletin of the National
Association of Secondary-School Principals 49 (January 1965):12.

2‘éilliam T. Gruhn and Harl R, Douglass, The Modern Junior High
School, 3d ed. (New York: The Ronald Press Company, 1971); P. 356.




i
Cantley mentioned increasing enrollments, larger facilities, new

educational materials, curriculum development, public relations, and
social services as the factors that had created the need for
additional administrative personnel within schools.

Bradfordabelieved that the laqk of administrative assistants
tended to place too much personal responsibility on the principal.
According to Davis and Moore, the employment of properly qualified
assistant principals would ",.. help solve the problem of providing
adequate professional leadership and supervision while not neglecting
the administration of the school,"3 Michaels agreed: "It's 'raison
d'etre® was to free the principal from overwhelming duties so that
he could provide leadership for the entire school program.ﬁ4 Lowery
stated: "The very fact that the position of the vice-principal exists,
indicates that the prin;ipal should delegate part of his responsibilities

to the vice-principal." Howard and Stoumbis were even more explicit

in stressing: "A good principal learns to delegate responsibility,

1Bruce A, Cantley, "The Role of the Assistant Principal in
California Junior High Schools'" (Ed.D. dissertation, University of .
Southern California, 1972; Ann Arbor, Mich.: University Microfilms,
17457, 1972), pe lo

2James L. Bradford, "Administrative Organization of Selected
Junior High Schools" (Master's thesis, University of Utah, 1964), po 92

3Ee Dale Davis and John Moore, "The Assistant Principal in
the Junior High School," The Bulletin of the National Association
of Secondary-School Principals 49 (January 1965):2.

qulvin L. Michaels, "The Role of the Assistant Principal,”

The Bulletin of the National Association of Secondary-School
Principals 49 (January 1965):8.

5Richard E. Lowery, "Where's the duty line between principal
and vice-principal?" School Progress 36 (February 1967) :26.




1
authority, and work."

In this regard, Holland warned: "... without adequate assistance
the principal will, in spite of himself, neglect some phase of his
schoolo"2 And Hurley noted: "The secondary principal's responsibilities
are so0 all embracing and so time consuming he should welcome the
opportunity to involve his assistant ooc"3

Coppedge believed that the position was of most value when it
identified with the duties of the principal. Rankin, however, claimed:
"The principal needs more than an assistant, he needs someone with
the philosophical and educational decision-making concepts similar
to his to act for him,"5 Finally, Childress stressed: "The assistant
principal must be recognized as a member of the administrative team

and as an individual who has certain competencies which will strengthen

the school and its program.™

1Alvin W, Howard and George C. Stoumbis, The Junior High
and Middle School: Issues and Practices (Scranton: Intext Educational
Publishers, 1970), Po 74

2Bertram H, Holland, "The Principal‘'s Administrative Team,"
The Bulletin of the National Association of Secondary-School
Principals 52 (November 19638):56,

3Hurley, “Educational Leader or Hatchet Man," p. 1k,

&Floyd L. Coppedge, "New Image of the Assistant Principal,"

The Clearing House 42 (January 1968):284.

5Donald L. Rankin, "A Unified Approach to Administration,”
The Bulletin of the National Association of Secondary-School
Principals 57 (October 1973):73.

6Jack R, Childress, "The Challenge of the Assistant Principalship,"
The Bulletin of the National Association of Secondary-School Principals
57 (October 1973):6.




This section, in serving as an introduction to the study, has
reviewed the factors believed to be responsible for the emergence
and growth of the vice-principalship. The next section provides the

rationale of the study.
II, RATIONALE OF STUDY

The purpose of this section is to present the rationale of an
investigation into the;hnior high school vice-principalship and a

definition of competence for the position.

Rationale of the Area of Investigation

In support of the study the review of the related literature
and research revealed:
1. Limited research on the vice-principalship

2. Recommendations for continued research to better
define the position

3, Support for the general nature of the study

Limited Research on the Vice-Principalship

Despite the basic purpose and outlined usefulness of the vice~

principalship as documented in section I, the review of the related

literature and research for the study revealed the existence of limited

research and professional literature concerning vice~-principalships in
Canadian junior and senior high schools. Similar findings have also
been reported with regard to vice-principalships in American Jjunior

and senior high schools.



Austin and Brown, after their review of the literature on the
assistant principalship, reported that the assistant principal "...

has been a forgotten stepchild so far as administrative study and
1
research are concerned.” Kindsvatter and Tosi also reported: "eo.

the assistant principal is quite decidedly the forgotten man in

education literature; he is seldom the topic of the professional
2
writers' concern.' Davenport stated: "The role of the assistant

principal has never been studied in great detail."3 In like manner,
Robertson wrote: "Very little information can be found in pro-
fessional literature dealing specifically with the duties and 4
responsibilities of assistant principals in junior high schools.”
Brookssbelieved that the lack of attention towards the vice-
principalship was particularly significant when continued review

and clarification of a position were procedures recognized as being

basic to sound administrative practice. Accordingly, it was not

1David Be Austin and Harry L. Brown, Jr., Report of the
Assistant Principalship, Volume 3: The Study of the Secondary-School
Principalship (Washington: National Association of Secondary-School
Principals, 1;9767; Bethesda, Md.: ERIC Document Reproduction Service,
ED 053 449, 1971}, p. 9.

2Richard Kindsvatter and Donald J, Tosi, "Assistant Principal:
A Job in Limbo," The Clearing House 45 (April 1971):457,

3Gregory M., Davenport, "The Perceived Roles and Job Satisfaction
of the Assistant Principal in Two Selected Michigan School Districts"
(Ph.D. dissertation, University of Michigan, 1973; Ann Arbor, Mich.:
University Microfilms, 3605, 1974), p. l.

4Benjamin R. Robertson, "The Duties and Responsibilities of the
Junior High School Assistant Principal in Pennsylvania" (Ed.D.
dissertation, University of Pittsburg, 1969; Ann Arbor, Mich.:
University Microfilms, 19676, 1969), p. l.

5James D. Brooks, "The Assistant Principalship in Public
Secondary Schools in Texas" (Ed.D. dissertation, Baylor University,
1970; Ann Arbor, Mich.: University Microfilms, 23998, 1970), p. 7.



1
unexpected that after Bagdonas reported that little research had been

accomplished concerning the junior high school vice-principal Davis
and Moore concluded that his role had developed in many instances
",,, on the basis of expedience rather than sound principles of
organizational and personnel administrationo"2

In view of the apparent limited research on the vice-
principalship, it is doubtful that the position has achieved its
potentiality in providing assistance to the principal. Moreover,
a reaction can be identified in the related literature and research
in support of a clearer definition of the position.

Recommendations for Continued Research
to Better Define the Position

Sorensen, Woznick, Goddard, Roberts and Hawkes each reported

the need for continued study in order to better define the position

3

and determine the emerging role of the assistant principal.

lAlbert A. Bagdonas, "The Duties and Responsibilities of the

Des Moines Junior High School Vice-Principals" (Master's field
report, Drake University, 1960), p. 1.

2Davis and Moore, "The Assistant Principal in the Junior
High School,"™ p. l.

3Lincoln B. Sorensen, "Duties and Functions of the Assistant
Principal in Secondary Schools of Selected School Districts in the
State of Utah" (Master's thesis, Brigham Young University, 1960),
p. 653 Gregory Woznick, "The Duties and Responsibilities of Vice-
Principals in Selected California Schools"™ (Master's thesis, Fresno
State College, 1961), p. 1l; Garrett B. Goddard, "The Assistant
Principal - Understudy or Partner in Professional Leadership,” The
Bulletin of the National Association of Secondary-School Principals
L5 (September 1962):31; John B. Roberts, '"A Role Definition of
Secondary School Assistant Principals in Washington County, Virginia"
(Master's thesis, East Tennessee State University, 1966), p. 56;
Hawkes, "The Vice-~Principal," p. 9.




1
Specifically, Gearing recommended that individual school systems and

state associations of secondary school principals ought to examine
their philosophy and the role of the assistant principal and provide
a definite direction for the position's development, Gallimore,
Kindsvatter and Tosi believed that a stricter definition of the
position was required as it became a career rather than just a
stepping stone to the princi‘palshipe2

Both Van Haren and Null mentioned the need for more informazion
about the junior high school vice—principal,3 Specifically, Null
recommended that careful study be made of the duties that had been
assigned to the assistant principal to ensure that wise use was
being made of his professional talents. This view was also shared
by Austin and Brown who concluded: "More attention than is now
evident ought to be given to the designing of those second-level

5

administrative positions and to preparing men and women for them,"

1Paul F. Gearing, "The Role of the Assistant Secondary School
Principal® (Master's thesis, University of Tennessee, 1966), pp. 46-47,

2Ken Gallimore, ""The Role of the Vice-Principal,' Comment on
Education 3 (October 1972):10; Kindsvatter and Tosi, "Assistant
Principal: A Job in Limbo," p., 460,

3John R. Van Haren, "The Role of the Vice-Principal in Selected
Wisconsin Junior High Schools" (Master's thesis, Winona State College,
1968), p. 51; Don A, Null, "The Junior High School Assistant
Principalship in Indiana" (Ed.D. dissertation, Indiana University,
1970; Ann Arbor, Mich.: University Microfilms, 23374, 1970), p. l.
kNull, "The Junior High School Assistant Principalship in
Indiana," po 1850

5
3336,

Austin and Brown, Report of the Assistant Principalship,




1 .
Cantley, who reported that the duties and functions of the assistant

principal in general and the junior high school assistant principal

in particular were rather vague and without clear delineation, stressed
that a clearly defined concept of the position was necessary for its
future development.

The purpose of the study, the identification of the competencies
desired for vice-principals in Manitoba junior high schools, will
provide a meaningful definition of the position and serve as an
initial step towards a clearer and more comprehensive definition of

the position in Manitoba Jjunior high schools,
Support for the General Nature of the Study

Several researchers have also expressed support for the
general nature of the study.

Bradfordastated that a study to clarify the duties of ad-
ministrators would be helpful to people entering administration.
McGlasson and Pace pointed out: "Junior high school and middle school
administrators can gain much when they are aware of research studies

3

that impinge closely on their role as educational leaders.”

lCantley, "The Role of the Assistant Principal in California
Junior High Schools," p. k4.

2Bradford, "Administrative Organization of Selected Junior
High Schools,” p. DSe

3Maurice A. McGlasson and Vernon D. Pace, "Administration of
Junior High Schools and Middle Schools," Viewpoints 47 (November
1971) :24,




1
Seyfert suggested that educational opportunities suitable to

the vice-principalship should be made available. ILawson agreed:
"Those aspiring to the assistant principalship need a thorough
understanding of the challenges which confront them in the diversity
and potentiality of this important position,"2 On a more urgent note,
Burgess recommended: "Principals and other first level administrators
should pressure colleges, universities and their school systems to
offer courses, management and leadership seminars, institutes and
workshops especially designed for assistant principalse"3

To be realistic and practical, however, the development of
such programs must be systematic and stem from a valid definition
of the position. In support of this premise,vDavisonhmaintained that
program designs would be most successful if training could be built
up around those administrative situations most crucial to the

5
participant. Earlier, Robertson had also acknowledged that such an

lw.c. Seyfert, "Please Ask Mr. Smith To Come In," The School
Review 62 (February 1954):72,

2Thomas J. Lawson, "A Study of the Characteristics and Functions
of Assistant Principals in Missouri Public Secondary Schools" (Ed.D.
dissertation, University of Missouri-Columbia, 1970; Ann Arbor, Mich.:
University Microfilms, 03354, 1971), P. 5.

3Lovola Burgess, "The New Assistant Principal--Key Person on
the Principal's Team," paper presented at National Association of
Secondary School Principals Annual Convention, Anaheim, California,
21 March 1972 (Bethesda, Md.: ERIC Document Reproduction Service,
ED 062 717, 1972), Pe 3.

%Ronald Go Davison, "Better In=-Service Programs for School
Administrators," The Clearing House 47 (April 1973):501.

5Robertson, "The Duties and Responsibilities of the Junior High
School Assistant Principal in Pennsylvania," p. 159.
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approach to program design would prepare the assistant principal to
serve effectively from the beginning of his tenure.

Competence, by definition, is tied to position, duties, knowledge,
skills, attitudes, and values. The problem considered in the study,
the identificatien of the competencies desired for vice-principals in
Manitoba junior high schools, will provide a meaningful definition of

competence for vice-principals in Manitoba junior high schools.

Rationale of Competence Identification

In support of the study, the review of the related literature
and research revealed:
1. Interest in competency identification

2. Recommendations for continued competency based
administrator research

3o Support for the logic of competency identification
Interest in Competency Identification

McCleary claimed: "In the development of the professions

generally, including educational administration, competency has been
1 2
a central consideration.” Metzger and Lynch stated that the issue

lLloyd E. McCleary, "Competency Based Educational Administration
and Application to Related Fields," n. P., 1973 (Bethesda, Md.: ERIC
Document Reproduction Service, ED 077 136, 1973), p. l.

2Christa Metzger and Steven B, Lynch, "Performance Evaluation
of the Education Leader (PEEL): Another Breakthrough in Competency
Based Educational Administration," CCBC Notebook 3 (July 1974):18-25
(Betléesda, Mde: ERIC Document Reproduction Service, ED 095 119, 1974),
Pe 106.




of what constitutes a competent school administrator was still a
central concern of the profession of educational administration. This
view was also shared by Wochner and Lynch who wrote:

The school administrator is challenged each day to exhibit

certain skills and competencies as he undertakes his

routine tasks., What is the nature of these competencies?

Do they differ depending upon the title of the position

held o0

These questions are basic to the task of providing capable

administrators of all types. They are equally important

in developing effective in-service programs for ad-

ministrators to assist in coping with somewhat more

unique local problems.

Finally, McCleary and Hencley suggested that much of the
interest in competency identification was based on the fact that
"Contemporary thinking in relation to competence required in school
administration is directing attention to facets of the administrator's

2
role which until recently were largely ignored.™

Recommendations for Continued Competency
Based Administrator Research
Alberto reported: "Although there is agreement on the urgent
need for proficient educational administrators, the specific com=-
petencies to be developed in preparing them for the task have not

always been clearly determined nor have their priorities been

lRaymond E. Wochner and Steven B. Lynch, comps., The
Identification and Development of Administrative Competencies. An
Administrative Seminar: Administrative Competency/Performance Based
Resource Materials (Tempe: Bureau of Educational Research and Services,
Arizona State University, 1973; Bethesda, Mde.: ERIC Document
Reproduction Service, ED 083 723, 1974), p. 1.

2Lloyd E. McCleary and Stephen P. Hencley, Secondary School
Administration: Theoretical Bases of Professional Practice (New York:

Dodd, Mead and Company, 1965), P. 356.

11
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1
established," Similarly Warren, commenting on available research,
noted: "There have been many recommendations for improving the
recruitment and selection of candidates for graduate study ... and
perhaps most important, a clear definition of those competencies or
behaviors that educational administrators require today and that

2
preparation programs should attempt to develop."

PetersonBemphasized that competencizs should be systematically
studied on a continuous basis. Culbertson encouraged the development
and testing of competencies that could be disseminated for wider use.
And Feldvebel stressed that equal emphasis should be placed upon what
"ought" to be the role of the school administrator rather than a mere

consensual determination of what ise

lRosario P, Alberto, "Priorities of Competencies in Educational
Administration as Judged by Government Officials, University Officials,
Superintendents and Principals in the Philippine Public Schools" (Ph.D.
dissertation, University of Washington, 1970), p. 1.

aPhil J. Warren, "The Search for Administrative Talent:
Recruitment and Selection of Candidates," Comment on Education &4
(December 1973):6.

3Donovan Peterson, "Developing a Competency Based Program in
School Finance," University of Southern Florida, 1972. (Mimeographed),

Po Jo

4

Jack Culbertson, "The Task of Universities and Professional
Groups in Achieving Administrative Competency," in The Identification
and Development of Administrative Competencies: Proceedings of a
Seminar, comps., Fred Bieber and Raymond E. Peterson (Tempe: Arizona
State University, 1973; Bethesda, Md.: ERIC Document Reproduction
Service, ED 083 684, 1974), p. 135.

5Alexander M. Feldvebel, "A Rationale for Competency-Based
Programs in Educational Administration," CCBC Notebook 3 (July 197h):2-11
(Bethesda, Md.: ERIC Document Reproduction Service, ED 095 117, 1974),

Pe 2o




Logic of Competency Identification

The identification of competencies for a particular ad-
ministrative position was considered a realistic undertaking in view
of the increasing awareness that reliance on the power of competence
rather than rank authority was becoming a reality in the field of
management.

1
Peabody observed that teachers valued authority of competence

over authority of position, person or legitimacy. Purringtonareported

that the satisfaction of teachers with their superiors was correlated

to the competencies they possessed, And Feldvebel noted: "Leadership

is becoming more and more a function of the most able individual

within the given situation than it is of status or statione"3
Moreover, Austin concluded that it was possible to identify

the basic competencies necessary for the effective performance of

the various education roles and to design preparation programs for

the development of those competencies. ZFEarlier, Nicholson and Nelson

had also stated: "It is now widely accepted that administrative skills

lRobert L. Peabody, "Perceptions of Organizational Authority:
A Comparative Analysis," Administrative Science Quarterly 6 (March
1962) :467, ;

13

2 R .
Gordon Purrington, "Administrator Competencies and Organizational

Effectiveness," paper presented at the Annual Meeting of the American
FEducational Research Association, Chicago, Illinois, February 1968
(Bethesda, Md.: ERIC Document Reproduction Service, ED 026 742, 1969},
Pe 89

3Feldvebel, "A Rationale for Competency-Based Programs in
Educational Administration," p. 2.

4Joe Austin, "The Necessary Job Competencies of Secondary School

Principals as Perceived by Selected Texas Educators" (Ed.D. dissertation,

North Texas State University, 1974; Ann Arbor, Mich.: University
Microfilms, 07025, 1975), p. 124,



can be developed and refinede"1 Yet, "If competencies are not defined,
there is no way to ensure their developmente"2

In addition, Sheehan advised: "The possibility of very large
numbers of competencies should not discourage attempts to identify
and define them,"3 And Van Haren maintained: Mooo it is imperative
that the role description for a vice-principal be complete, com-

prehensive and in such detail that this individual can serve the

school district in a manner befitting an appropriate administrative
L

position.”

A final consideration was that "No group can claim professional
standing without explicit statements about what constitutes com-
petence in that field and the means by which competence in that field
can be attained and assessedo"5 In agreement, the CAHIT claimed:

"... educating a professional without a clear idea of what a pro-

fessional should be able to do is at best awkward, at least

lEvertt Wo. Nicholson and Norbert J. Nelson, ™A Skill-Strategy
Approach to the Principal's Development," The Bulletin of the National
Association of Secondary-School Principals 56 (March 1972):52.

2McCleary, "Competency Based Educational Administration and
Applications to Related Fields," p. 10.

BTQ Joseph Sheehan, "Toward a System of Professional Education,”
The Irish Journal of Education 1 (Winter 1967):143,

I

Van Haren, "The Role of the Vice-Principal in Selected
Wisconsin Junior High Schools," p. 3.

5McCleary, "Competency Based Educational Administration and
Applications to Related Fields," p. l.

14
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1
insufficient and at worst unethical." McCleary et al., in reference
to competency based administrator research, also warned:
Unless studies of this nature are conducted we shall not
be able to justify why we teach certain areas over other
areas, Without meaningful input of this nature from the
professional in the field, professors and directors of

in-service growth at the school district level will not
remain credible,

Summarz

The review of the related literature and research revealed
limited information about the vice-~principal in general and the
Jjunior high school vice-principal in particular, recommendations
for continued competency based administrator research to better
define the position, support for the general nature of the study,
and examples of and support for the definition of competence for
particular administrative positions.

There is substantial support, therefore, for continued
inguiry into the position of vice-principal and the competencies
related to it. This study proposes to examine thoroughly the
competencies desired for vice-principals in Manitoba junior high
schools as reported by Manitoba Jjunior high school vice-principals,

principals, and superintendents.

lMargaret K. Morgan and Albert A. Canfield, eds., "Administrative
Competencies in Education and the Allied Health Professions" (Gainesville:
Centre for Allied Health Instructional Perscnnel, Florida University,
1972; Bethesda, Md.: ERIC Document Reproduction Service, ED 074 257,

1973)5 Pe Ve

2Lloyd E. McCleary, T.C. Brown, and Larrie Gale, “Assessing
Competency Needs in Administration,”" University of Utah, n.d.
(Mimeographed),; p. 9»
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ITI. STATEMENT OF PROBLEM AND DEFINITION OF TERMS

The purpose of this section is to present the statement of the

problem considered in the study and the definition of terms as they

have been used in the study.

Statement of Problem

The problem considered in the study was that of identifying

the competencies desired for vice-principals in Manitoba junior high

schools.

In order to develop the study one primary and one secondary

problem were investigated:

1.

2o

The primary problem considered in the study was that
of identifying the competencies desired for vice-
principals in Manitoba Jjunior high schools as
reported by a sample population of Manitoba junior
high school vice-principals, principals, and
superintendents

A secondary problem considered in the study was to
determine whether there were significant differences
in perception within the sample population with
regard to the areas of competence determined as being
desirable for vice-principals in Manitoba junior

high schools in terms of the respondent background
variables: position, age, level of education attained,
years of administrative experience, and a career veo
non~career view of the junior high school vice-

principalship

Definition of Terms

The following is a list of terms and the context in which

they have been used in the study:

1. Junior high school - a public school in the province of

Manitoba with students enrolled in grades seven, eight,
and nine
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2, Junior high school principal - the senior administrator
responsible for the detailed organization and management
of the school and the supervision of all certified
personnel working in the school

%, Junior high school vice-principal - the professional
person in the school designated by the school board as
the administrator next in authority to the principal.
The terms vice-principal and assistant principal were
considered interchangeable in the review of the related
literature and research

L, Superintendent - the chief executive officer of the board

5. Competency - a clearly defined and demonstrable skill,
ability, capability, knowledge, attitude or understanding
required at a satisfactory level of performance for areas
of administrative involvement

6. Competency statement - a statement describing a competent
performance., Competency statements, as used in this
study, did not include performance objectives to evidence
possession of the competency '

7. Area of competence - a general area of competence based
on individual competency statements. In the presentation
of the findings areas of competence weré derived from
the competency statements which had loaded significantly
within a common factor

8. Proficiency - the quality of expertness and/or adeptness
9, Level of proficiency - an index of accomplishment re-

presenting a standard of proficiency with reference to
competent performance

IV. SIGNIFICANCE OF THE STUDY

The significance of the study includes:

1. The review of the related literature and research for
the study has surveyed available sources of information
and has thereby provided a resume for those educators
who may be interested

2. The study has contributed to the apparent limited body
of information that is available on the vice-principalship.
Accordingly, it has contributed to a better understanding
of the vice-principalship and the junior high school vice-
principalship in particular



3, The study is also significant in view of the apparent
lack of research on the vice=principalship in Manitoba.
Through its survey instrument and the data gathered, the
study has provided information related to this ad-
ministrative position which is of value to the respondents,
students in educational administration, professors of
educational administration courses, and the Department of
Education
Specifically, the results of the study have provided
information on the junior high school vice-principalship
in Manitoba that can serve (1) as a guide in defining
the role of vice-principals in junior high schools,

(2) as a guide for determining appropriate pre-service
and inservice experiences for the position, (3) as a
framework for establishing a competency based learning
package for the position, and (4) as a guide in the
development of devices for the evaluation of the
administrative staff of a junior high school

V. ASSUMPTIONS

The study rests on the assumption that the perceptions of the
administrators included in the sample population, toward the com-
petencies desired for vice-principals in Manitoba junior high schools,

can be approximately determined by a survey of their opinions.

VI, DELIMITATIONS AND LIMITATIONS

The purpose of this section is to present the delimitations

and limitations of the study.

Delimitations

The study was limited to the following parameters:

1. The study was delimited to vice-principalships in
Manitoba junior high schools

2. The study was delimited to include Manitoba junior high
school vice-principals, principals, and superintendents
in its sample population

18
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3. The study was delimited to include only those competency

statements included in the survey instrument and identified
by the participants in the study

Limitations

The study was limited by the following factors:

1. The study was limited by the assumption that the opinions
of the respondents were honest

2. The study was restricted by the limitations inherent in
the use of a questionnaire

3. Inferential generalizations from the sample to the
population may only be made to the extent that the
respondents in the sample were considered to exemplify
the population of interest

L, The study was restricted in that the responses of the
Junior high school principals and superintendents would
not be a guarantee that given the opportunity to appoint
a Jjunior high school vice-principal the competencies
identified would be the criteria used

VII. CHAPTER SUMMARY AND ORGANIZATION

OF THE STUDY BY CHAPTER

This chapter has presented the rationale of the study; identified
the problem to be investigated and the scope of the study; defined
terms central to the study; and listed the assumptions, delimitatioms,
and limitations of the study.

Chapter II is a review of the related literature and research.

Chapter III provides the rationale of the mail survey technique
and a description of the procedures followed in the construction of
the instrument used in the study. The rationale of the sample and
sampling procedure; the instrument's administration and the dis-

tribution of responses; and finally, the rationale and a summary of
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how the collected data were treated are also provided.
Chapter IV presents the findings from the analysis of the data.
Chapter V includes a summary of the investigation and the
principal findings, the conclusions, and the recommendations arising

from the study.



CHAPTER 1T

REVIEW OF THE RELATED
LITERATURE AND RESEARCH

I, INTRODUCTION

This chapter reviews the related literature and research
revelant to the problem considered in the studye.

Since an initial review of the related literature and
research for the study had confirmed the existence of limited
research dealing with vice-principalships in Canadian junior high
schools, literature and research reporting on vice-principalships
in American junior high schools were examined. Secondly, since
1imited information was available concerning the duties; re-
sponsibilities, and areas of involvement of the junior high school
vice-principal, literature and research dealing with the secondary
school vice-principal were also examined, Support for the latter
approach to the review of the related literature and research was
provided by Robertsonlwho had also found it necessary to follow
such a procedure., Moreover, Howard and Stoumbis, while acknowledging
the uniqueness of the junior high school and the administrator's need

2
for special qualifications, advised that administrative duties and

;Robertson, "The Duties and Responsibilities of the Junior
High School Assistant Principal in Pennsylvania,” p. l.

2Howard and Stoumbis, The Junior High and Middle School:
Issues and Practices, p. 92.




functions in the junior high school had much in common with those in
1
elementary and high schools.
Specifically, this chapter éonsiders:

1., The present status of the vice-principalship

2. The vice-principal's duties, responsibilities, and areas
of involvement

3, Recommended duties, responsibilities, and areas of
involvement for the vice-principal

4, Competency based administrator research and preparation
programs

II., PRESENT STATUS OF THE VICE-PRINCIPALSHIP

The purpose of this section is to document the present status
of the vice-principalship and the factors that have been reported

as having an influence on the status of the position.

Viewpoints on Status

2
Woznick reported that the position of vice-principal was one

of professional and administrative status. Rappaport concurred
having noted that considerable growth in status for the assistant
principal had taken place. In contrast, Wells et al. argued that

the assistant principal's status as well as his duties were a

lIbido, Pe 736

ZWOznick, "The Duties and Responsibilities of Vice-Principals
in Selected Califormia Schools," p. 42.

3"‘I‘he Assistant Principal," Overview (July 1962):1k.

QWells et al., "The Assistant Secondary School Principal "
The Bulletin of the National Association of Secondary=School
Principals 49 (January 1965):15.

22
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rather nebulous and undefined area of educational adnministration.
1

More explicitly, Coppedge wrote that the position's state of
development was less than desirablee

Despite the concern over the position's lack of development
2
Longmore reported that the vice-principalship was regarded as a

necessary administrative position. The principals and vice-principals

he surveyed agreed that the role of the vice-principal was unique
3
and that his duties could not be performed by other staff members.
L

Austin and Brown also concluded that the assistant principalship was
essential to the functioning of a modern secondary school. Their
study indicated that teachers and pupils viewed the assistant
principal as a much more important administrator than he himself
thought he was.5 ¢

Finally, Null concluded that the assistant principalship was

an important position within the junior high school.

8 1009pedge, "The 'New' Image of the Assistant Principal,”
P926a

2Alexander J. Longmore, "A Survey of the Status and Role of
Vice-Principals in Selected School Districts of British Columbia
(Master's thesis, University of Alberta, 1968; Edmonton, Alberta:
Western Microfilm Ltd., 1971), p. 61

3 bide, po 696

4Austin and Brown, Report of the Assistant Principal, Pe 85.

5Ibid,, po Sks

6Null, "The Junior High School Assistant Principalship in
Indiana," p. 183.
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Factors Contributing to Increased Status

1
Sorensen attributed the position's growth in professional

status to the increasing number and kind of duties which assistant
principals were being asked to perform, In addition, McKendryZnoted
that principals were placing much more responsibility in the hands
of their assistants.

Robertson3reported that these trends were also evident at the
junior high school level and stressed that junior high school
principals -= if they were to continue to serve effectively as the
educational leaders of their respective schools -- would require
the services of assistants to ald them with their administrative
and supervisory responsibilities. Null acknowledged that the position
was contributing to the efficient operation of the school by

releasing the principal from some of his time consuming and pressing

problems.

lSorensen, #puties and Functions of the Assistant Principal in
Secondary Schools of Selected School Districts in the State of Utah,"
Po 260

2Harry R. McKendry, "A Comparative Study of the Role of the
High School Assistant Principal as Perceived by Superintendents,
Principals and Assistant Principals in Selected Districts of the
State of T1llinois" (Ed.D. dissertation, University of Northern Colorado,
19703 Ann Arbor, Mich.: University Microfilms, 04193, 1971), p. l.

3Robertson, whe Duties and Responsibilities of the Junior High
School Assistant Principal in Pennsylvania,™ p. le

hNull, "The Junior High School Assistant Principalship in

Indiana," pe 183,
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Factors Limiting Status Recognition

1
Laughery expressed the opinion that superintendents and boards

of education had not provided sufficient direction for the position's
development., Bagdonas, Johnsen, Roberts, Robertson, Cantley and
Lawson each stated that vice-principals should enjoy the advantage of
a written Jjob description, Brown and RentschlerEmaintained that the
lack of a job description had left many assistant principals uncertain
of their responiibilities aﬁd the degree of authority delegated to
them, La Coste agreed that a job description appeared to be necessary

but he had also cautioned that the position should not be too highly

structured or the necessary flexibility may be lost.

lWayne W. Laughery, "Expedience or Vision in the Assignment of
Assistant Principal's Duties," The Bulletin of the National Association
of Secondary-School Principals 43 (September 1959):112,

2Bagdonas, "The Duties and Responsibilities of the Des Moines
Junior High School Vice-Principals," p. 51; Earl M. Johnsen, "'An
Investigation of the Role of the Assistant Secondary-School Principal
in Selected High Schools of Northern Illinois" (Master's thesis,
Northern Illinois University, 1963), p. 8; Roberts, "A Role Definition
of Secondary School Assistant Principals in Washington County,
Virginia," p. 58; Robertson, "The Duties and Responsibilities of
the Junior High School Assistant Principal in Pennsylvania," p. 161;
Cantley, "The Role of the Assistant Principal in California Junior
High Schools,;" p. 152; Lawson, "A Study of the Characteristics and
Functions of Assistant Principals in Missouri Public Secondary
Schools," p, 196,

3Glen Jo Brown and James E., Rentschler, "Why Don't Assistant
Principals Get the Principalship,” The Bulletin of the National
Association of Secondary=-School Principals 57 (October 1973):40.

4Vincent Jo La Coste, "An Interest/Work Study of the Vice=
Principalship in the Calgary Roman Catholic Separate School Systenm™
(Master's thesis, University of Calgary, 1969), p. 69.
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1l
Lark emphasized that the assistant principal's role had to be
commmicated to others if it was to achieve status recognition com-
parable to that of the principalship, Part of the problem of defining

and communicating the vice-principal'’s role, however, is the fact that

the position's acceptance and status depend heavily on the tone adopted

2
by the principal as well as on the vice-principal's capabilities. 1In
3
this regard, Gallimore noted that some vice-principals had no specific
i

assignments while others virtually ran their schools. And Bevan
described the assistant principal as a jack-of-all trades and if master
of none of them, at least well acquainted with most.

Although PausEmaintained that there was no position in the
secondary6schools as unique as that of the assistant principalship,
Childress asserted that the professional opportunities associated with

the assistant principalship had not been recognized. Correspondingly,

01d and Sprague stated that too many individuals viewed the assistant

lLarry Je Lark, "The Effectiveness of the Assistant Principal's
Role as a Function of Expectations and Behavior" (Ph.D. dissertation,
University of Wisconsin, 1971; Ann Arbor, Miche: Unlver51ty Microfilms,
23312, 1971), p. 1l

2Benjamin J. Novak, V"Examining the Role of the Vice-Principal,”
The American School Board Journal 146 (May 1963):20.

BGallimore, "The Role of the Vice-Principal,” p. 1l.

4John K. Bevan et al., "What Does an Assistant Principal Do?
Several Tell How They Spend a Work Week," The Bulletin of the National
Association of Secondary-School Principals 57 (October 1973):83.

5Greg S. Paus, "The Assistant Principal,” Oregon School Council
Bulletin 13 February 1970:1-24 (Bethesda, Md. ERIC Document
Reproduction Service, ED 079 844, 1973), p. l.

6Chi1dress, "The Challenges of the Assistant Principalship,"” p. 1l.
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1
principal as merely one who was training to be a principal.

Summary

The review of the related literature and research revealed
increased professional status for the vice—principalship and general
agreement that the position was essential to efficient administration
within the school.

Increased professional status was attributed to the number and
nature of the duties being delegated to the vice-principal and the
degree of responsibility for the school's program they represented.

Factors that were identified as having denied appropriate
status recognition included a lack of direction for the position's
development, the lack of a written job description, and the need to
commnicate the position's functions. The variation in the degree
of responsibility that was delegated to vice-principals and the view
that the vice-principalship was merely a training ground for the
principalship were also identified as significant factors.

The next section provides a review of the related literature
and research with reference to the vice-principal’s duties, re=
sponsibilities, and areas of involvenment.

TTII, THE VICE-PRINCIPAL'S DUTIES, RESPONSIBILITIES,

AND AREAS OF INVOLVEMENT
The purpose of this section is to provide a review of the

related literature and research with reference to the vice~principal’s

lRichard L. Old, "The Vice-Principalship in the Informal
Organization," The CSA Bulletin 4 (February 1965):51; Nancy F. Sprague,
"Involving the Assistant Principal on the Administrative Team," The
Bulletin of the National Association of Secondary=-School Principals 57
[October 1973) 234
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duties, responsibilities, and areas of involvement.

Duties, Responsibilities, and Areas of
Involvement Reported Prior to 1960

1
Van Eman reported that assistant principals were primarily

concerned with the supervision of extra-curricular activities and
clerical tasks. Pfefferaadded that supervising vice-principals were
performing vital professional services in the areas of pupil personnel
guidance, organization and administration, supervision, and pupil
relations. A trend towards increased similarity of duties for vice-
principals was also observede3

Schweihfound that 91 per cent of all reported incidents of
school administrator behavior were from areas of administration and
organization of instruction, pupil services, and administration of
staff personnel. Areas of lesser involvement included administrator-
school board relationships, directing school-community relations, and
managing fiscal and business affairs.

Bauer'sslisting of the official duty statement of the Los Angeles

junior and senior high school vice-principals included reference to

1Charles R, Van Eman, PFunctions of the Assistant High School
Principal and Other Assistant Executives," Education Research Bulletin
5 (March 1926):148-50,

2Edward I, Pfeffer, "Duties of Vice-Principals in New Jersey,"
The Bulletin of the National Association of Secondary-School Principals
39 (May 1955):65.

3Ibide, Pe 650

quseph P. Schwei, "Critical Requirements for Effective
Performance of School Administrators" (Ph.D. dissertation, University
of Wisconsin, 1955), p. 118.

5Harold E. Bauer, "What is a Vice-Principal in the Los Angeles
City Schools,™ California Journal of Secondary Education 32 (Rovember
1957) :409-410,




school leadership, general school administration, supervision of
instruction, staff and student personnel, and plant supervision
responsibilitiesa Martinlpresented a profile of women as secondary
school vice-principals which classified their duties under discipline,
supervision, coordinating the work of department heads and outside
agencies, schedulingé guidance and counselling, and dean of girls,
According to Jarrett vice-principals were primarily concerned with
the administration of professional and inservice training, pupil
personnel services, and administration of co—curyicular activities.
And Laugherysidentified pupil personnel services, curriculum, plant
management, commnity relations, and general administration/
educational leadership as the assistant principal's major areas of
involvement.

Duties, Responsibilities, and Areas of Involvement

Reported Between 1960 and 1969
4

Sorensen's investigation into the vice-principalship revealed

the predominance of the following duties: represents the school at
commnity functions in lieu of the principal, operates the school in

the absence of the principal, is responsible for pupil discipline,

1Evelyn B. Martin, "A Profile of Women as Secondary School
Vice-Principals," The Bulletin of the National Association of Secondary-
School Vice~Principals 42 (March 1956):80.

2Jarrett, "The Activities of the Assistant Principal in
Secondary-Schools," p. 29,

3Laughery, "Expedience or Vision in the Assignment of Assistant
Principal's Duties," p. 113,

Sorensen, "Duties and Functions of the Assistant Principal in
Secondary Schools of Selected School Districts in the State of Utah,"

Po Lh,
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supervises extra-curricular activities, directs school social
activities for pupils, participates in classroom supervisory
visitations, organizes and supervises assembly programs, helps select
textbooks and supplies, counsels pupils, and sponsors the student
council,

1

Bagdonas and Woznick reported that student discipline related
responsibilities occupied the greatest portion of the vice-principal's
time., In addition, Bagdonaszstated that a comparatively small portion
of the vice-principal’s time was devoted to the areas of supervision,
administration and school management, school-community relations and
substitute teacher service. A plan to facilitate instructional
improvement within schools was advocated by WallaceBWho suggested the
establishment of vice-principalships and the grouping of their
respective functions in a manner that would enable a school's staff
t0 clearly distinguish between the functions delegated to each
administrator. The recommended areas of involvement were curriculum
and instruction, guidance, and business and pupil activities.

Johnsen found that pupil related responsibilities constituted
L

the most important aspect of the assistant principal's work and finance

lBagdonas, "The Duties and Responsibilities of the Des Moines
Junior High School Vice~Principals," p. 34; Woznick, "The Duties and
Responsibilities of Vice-Principals in Selected California Schools,"

peo 43,

2Bagdonas,"The Duties and Responsibilities of the Des Moines
Junior High School Vice-Principals," p. 48.

3Charles E. Wallace, "An Administrative Organization Designed
for Instructional Improvement,"” The Bulletin of the National Association
of Secondary=School Principals 45 (February 1961):33.

hJohnsen, van Investigation of the Role of the Assistant
Secondary-School Principal in Selected High Schools of Northern
IllinOis,'" Pe 39,
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1
related responsibilities the least important. Although the assistant

principals were found to function in the areas of community relations

to a significant extent, they did not believe the area to be of equal
2
significance to the position. Conversely, the area of curriculum

was considered to be of much greater importance than was indicated by
' 3

the survey of the areas of involvement.

Bradford, Fenske, Gearing, Lake and Longmore each noted the
)
vice~principal's involvement in clerical related tasks. Hurley stated

that the vice-principal was viewed as a hatchet man., David and Moore
6
concurred but also reported that many vice-principals were involved in

organization, administration, supervision, instructional leadership,
7

guidance, inservice education, and public relations functions.

1Ibide, Po 5he

2Tbide, pe 43

3Ibid., ppe 64=65.

#Bradford, "Administrative Organization of Selected Junior High
Schools," p. 92; Melvin R, Fenske, "Administrative Duties of Principals
and Vice-Principals in an Alberta School Division" (Master's thesis,
University of Alberta, 1963; Edmonton, Alberta: Western Microfilm Ltd.,
1967), p. 93; Gearing, ""The Role of the Assistant Secondary School
Principal,” p. 45; Jaspar Lake, "The Vice-Principalship in the
Newfoundland Central and Regional High Schools" (Master's thesis,
Memorial University of Newfoundland, 1967), p. 230; Longmore, "A Survey
of the Status and Role of Vice-Principals in Selected School Districts
of British Columbia,"” p. 118. ,

5Hurley, "Wice~-Principal: Educational Leader or Hatchet Man,™
Pe 12,

6Davis and Moore, "The Assistant Principal in the Junior High
School ;" p. l.

7Ibid09 Po 1o
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Roberts reported that assistant principals worked with all

school rec;rds except the financial accounts. In like manner,
McClelland reported that vice-principals spent the major portion of
their time on matters related to attendance, discipline, timetabling,
and promotion meetings., He lamented that vice-principals neglected the
jobs of teacher supervision and inservice training. Van Haren's study
reiterated earlier findings that the vice-principal’s major re-
sponsibiiities were from the areas of pupil personnel and pupil
services; and added that the maintenance of daily attendance records
vas rapidly becgming the duty of a clerke5

Coppedge cited an investigation into vice~principalships in
the North Central Association that had been conducted by Smith. The
findings revealed that 3k.l4t per cent of the vice~principal's time was
spent on pupil welfare tasks; followed by 32 per cent in administration
and school management. Duties that were being performed personally

or shared by a high percentage of the vice-principals included:

administering the school in absence of the principal (99.4+ per cent),

lRoberts, A Role Definition of Secondary School Assistant
Principals in Washington County, Virginia," pe. 56

ZK.M, McClelland, "The Role of the Principal and Vice-
Principal,” The Headmaster (Winter 1968):13.

3Ibide, pe 13e

4Van Haren, "The Role of the Vice-Principal in Selected

Wisconsin Junior High Schools,® p. 3.

5

ITbides Po 47

6Coppedge, "Phe 'New' Image of the Assistant Principal,”
Pe 2839
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representing the school at professional meetings (97.5 per cent),
parent conferences regarding pupil adjustment (96.9 per cent),
representing the school at community functions (95.8 per cent), and
parent conferencgs regarding pupil discipline (92.4 per cent).

Robertson claimed that while assistant principals perceived their
role as that of an educational leader whose primary concern was with
the instructional functions of the school, they did not participate as
much as might be expected in activities related to the improvement of
curriculum and instruction. Ia Costeafound that the principals and
vice-principals he surveyed were neither significantly complementary
nor significantly in conflict in five of the six areas reviewed. Some
conflict did appear in the area of extra-curricular activities. The
findings also failed to indicate that there was a significant re-
lationship between the vice-principal's interest in a particular area
and the percentage of time he/she spent in the area95

The 1969 elementary assistant principal survey revealed the
following major areas of involvement: pupil personnel work (66 per

cent), supervision (2h.L per cent), curriculum development (6.9 per

cent), public relations (2.5 per cent), and miscellaneous (2.0 per

1Ibide, Po 284e

2Robertson9 "The Duties and Responsibilities of the Junior High
School Assistant Principal in Pennsylvania,"p. 159.

3La Coste, "An Interest/Work Study of the Vice-Principalship in
the Calgary Roman Catholic Separate School System," pp. 65-66.

AIbide' Po 38.

5Ibid,, Po 676
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cent). When queried regarding the type of work that they would like

to do the assistant principals expressed a desire to become the school

specialists in supervision (48,8 per cent), curriculum development
2

(24,8 per cent), and pupil personnel work (18.6 per cent).

Duties, Responsibilities, and Areas of Involvement
Reported Between 1970 and 1975

3

Lawson determined that pupil personnel, supervision, and
improvement of instruction related tasks represented the major concerns
of those assistant principals with and without job descriptions that
his study surveyed. In addition, he pointed out that the ad-
ministrator'’s role withinustudent unrest and teacher militancy had
not been clearly defined.

Nullsreported’that the assistant principal's most frequently
jdentified responsibilities were related to discipline. The duties
most often perceived as not being performed by assistant principals
but which should be were: developing inservice training programs for

members of staff, assisting in the selection and hiring of new

teachers, supervising teachers through classroom visitations, and

1National Association of Elementary School Principals, The
Assistant Principalship in Public Elementary Schools -— 1969, A Research
Study, 1970 (Bethesda, Mde.: ERIC Document Reproduction Service, ED
06 099, 1971); pe 77

2Ibida, Po 77e

3Lawson, uA Study of the Characteristics and Functions of
Assistant Principals in Missouri Public Secondary Schools,' pe 181,

4Ibida' pe. 131,

5Null, "The Junior High School Assistant Principalship in
Indiana," p. 72e
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serving as a resource person in securing and implementing educational
researcha1 Characteristics deemed important in assistant principals
as ranked by the respondents included: possession of leadership
qualities, skill in working with students, ability to plan and organize,
successful teaching experience, and the ability to get along with
teacherso2 Possessing a master's degree and being young and showing
potential were ranked as the least important characteristicso3

Austin and Brown maintained that no essential differences were
evident between the role of those assistant principals in junior ind
senior high schools and those in urban and rural/suburban schools based
on twenty-four administrative operations for which the assistant
principal had major or shared responsibility and was allowed to exercisg
a high level of adwinistrative discretiona5 Another study by Flannigan
which compared vice-principals from Ohio and Saskatchewan on an eighty
item behavior scale categorized under the areas of administrative
leadership, administrative planning, staff relations, community

responsibility and discipline also found that the vice-principals

viewed their role in basically the same manner.

Irvide, p. 178.
21bide, Do 135.
3 1bide, po 136a

Austin and Brown, Report of the Assistant Principalship, p. Sl

A

S
Ibide; pp. 45-46,

6Terrance R, Flannigan, "A Comparison of Role Expectations of

Secondary School Vice-Principals in Ohio and Saskatchewan" (Ph.D.
dissertation, Bowling Green State University, 1970; Ann Arbor, Mich.:

University Microfilms, 24949, 1970), p. 5l.
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1

McKendry's investigation revealed that assistant principals
desired more involvement in supervisory functions. ILess involvement
was desired in (1) representing the school at professional meetings,
(2) adjusting programs of pupils, (3) adjusting teacher-pupil problems,
(4) detention, (5) control of pupils in the cafeteria, (6) chaperoning
pupil social activities, (7) issuing excuses for pupil absence and
tardiness, (8) issuing permits for students to leave the building, and
(9) selling tickets to school affairs,2 McDonoughBalso stated that
assistant principals were often preoccupied with limited duty areas
such as discipline and plant management and that they repeatedly
talked about responsibilities for administrivia such as keys, lockers,
bus schedules, and lunch rooms., In contrast, although many of the
actual tasks involved in the carrying out of routine proceduzes were
clerical and could be assigned to a competent clerk, Spencer emphasized
that the creation of routines was not a simple matter but rather one
that was worthy of high level creative thinking.

Both Lark and Cantley reiterated earlier findings that assistant

principals were not moving with due haste into major areas of re-

sponsibility such as instruction, plant facilities, school-community

1McKendry, A Comparative Study of the Role of the High School
Assistant Principal as Perceived by Superintendents, Principals and
Assistant Principals in Selected Districts of the State of Illinois,"
Po 99, .

2Ibide, Po 99

3Patrick J. McDonough, "Assistant Principal: Educational Leader?"
The Clearing House 45 (October 1970):99%.
4Ralph Spencer, "In Defense of Administrivia," The Bulletin of
National Association of Secondary-School Principals 54 (November 1970):91.
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relations, and school finance, Motture reported that 97.2 per cent

of the administrators he surveyed were involved in some non-professional
work, If relieved of their non-professional work the majority of the
respondents indicated that they would spend more time on the improve-
ment of instruction, curriculum improvement, and public rela{_:ionso3
Correspondingly, Burgess argued that the vice-principal was asking for
a variety of duties. She stressed that the vice-principal wanted to
be involved in decision-making and that he was willing to be accountable
for his responsibilities and his share in the decision-makingo5
Gallimore stated that the assistant principal‘s duties ranged
from a helper of new teachers to that of a supply teacher, office
manager, maintenance man, and innovator of ideas. Paus reported that

assistant principals were provided with a wide range of administrative

responsibilities and shared tasks which were historically reserved for

lLark, "The Effectiveness of the Assistant Principal‘’s Role as a
Function of Expectations and Behavior," p. 163; Cantley, "The Role of
the Assistant Principal in California Junior High Schools," p. 7l.

2John E. Motture, "A Survey of the Non-Professional Tasks
Performed by Administrators in the Public Junior High Schools in
Calgary" (Master's thesis, University of Calgary, 1972) , Po 36e
3Ibid.., P. 91,

unrgess, "The New Assistant Principal -- Key Person on the
Principal's Team," po Z2e

5Ibid°, Po 3o
6Gallimore, "The Role of the Vice~Principal,"™ p. 12.

7Paus, "The Assistant Principal," p. 18.
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the building principal. Stokes, however, maintained that the majority

of assistant grincipals still operated solely in the area of discipline.
And Bordinger complained that aside from school management re-
sponsibilities the tasks assistant principals were involved in were

for the most part low-level tasks, not requiring a high degree of
sophisticated decision-making. Seldom were they assigned full
responsibility for planning, organizing, co=-ordinating, and im=
plementing responsibilities.

McClure observed that assistant principals had made little
progress in obtaining responsibilities related to instructional
improvement and leadership in curriculum development in the school.
General agreement did exist that the assistant principal should attend
workshops to improve instruction, conduct inservice training for
teachers, and assume some of the responsibilities related to

5

motivating pupils.

1Donald A, Stokes, "The Assistant Principal -- Partnership in
Progress," paper presented at National Association of Secondary School
Principals Annual Convention, Dallas, Texas, February 1973 (Bethesda,
Md.: ERIC Document Reproduction Service, ED 075 939, 1973), Pe 2.

2Donald L. Bordinger, "Making the Assistant Principalship a
Career Position," The Bulletin of the National Association of Secondary-
School Principals 57 (October 1973):10.

3

Ibide, Po 10.

anmes C., McClure, "Role Expectations for Junior High School
Assistant Principals as Perceived by Alter Groups" (Ed.D. dissertation,
Brigham Young University, 19745 Ann Arbor, Miche.: University Microfilms,
28409, 1974), p. 32

5Ibid, s Do Ol
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Finally, Knox determined that the areas of student discipline,

student activities, and athletics were the only areas that involved
over 50 per cent of the assistant principals. Although 64 per cent
of the assistant principals reported that they were the number one
or two curriculum leader in the school, only 44 per cent indicated
that they had curricular and instructional responsibilitiese2 The
study also revealed that some assistant principals were involved in
the development and revision of school philosophy, interpreting
philosophy with new instructional personnel, discussions concerning
the allocation of monies for curricular and instructional needs, and

3

innovating new curriculum and instructional techniques.

Summary

The review of the related literature and research indicated
that by 1960 a noticeable change in the general scope of the vice-
principal’s duties, responsibilities, and areas of involvement had
taken place. Although they were still primarily concermed with pupil
welfare and routine clerical functions, many vice-principals were also
reported to be involved in a variety of administrative and supervisory
tasks. Guidance and discipline related responsibilities were the
most popular pupil welfare functions. The expectation of educational

leadership was also identified.

1John W. Knox, "An Analysis of the Role of Selected Colorado
Middle and Junior High School Assistant Principals in Curriculum and
Instruction Leadership" (Ed.D. dissertation, University of Northern
Colgzado, 1974; Ann Arbor, Mich.: University Microfilms, 11096, 1975),
Po ®

aIbid., pe S,

31bide, pp. 86-87.
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Between 1960 and 1969 the review of the related literature and
research continued to identify pupil welfare and routine office and
clerical functions as the major areas of involvement for vice-
principals. Once again, within the area of pupil welfare, working
with discipline related problems occupied the greatest amount of the
vice-principal's time. Some vice-principals were also found to have
responsibilities within the areas of administration and school
organization, supervision, school-community relations, inservice
education, public relations, instructional leadership, and school
finance.

The review of the related literature and research between 1970
and 1975 indicated a continued trend towards increased involvement by
vice-principals in a wide range of administrative responsibilities.
Besides discipline-related responsibilities some vice-principals were
found to be involved in providing pupil personnel services, ad-
ministration of the student activities program, supervision,
administration of instruction, improvement of instruction, curriculum
development, and professional and inservice programs.

The next section provides a summary of the recommended duties,
responsibilities, and areas of involvement for vice-principals.

IV. RECOMMENDED DUTIES, RESPONSIBILITIES, AND AREAS
OF INVOLVEMENT FOR THE VICE~PRINCIPAL

The purpose of this section is to provide a summary of the

recommended duties, responsibilities, and areas of involvement for

the vice-principal.
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Leadership

1
Gillespie emphasized that the assistant principal of the

present and of the immediate future must be an educational leader.
Reinforcing this recommendation Stokesastressed that the assistant
principal could undertake a leadership role within the school if
greater responsibility was placed in the hands of the teaching staff
to free him for this taske.

HurleyBStated that the vice-principal's leadership role would
involve him in the improvement of instruction, curriculum, and public
relations. Bordinger advocated twenty areas of leadership re-
sponsibility that would establish the assistant principalship as a
career position. In particular, Paussrecognized the vicé-principal’s
leadership potential within the informal organization of his school.
Correspondingly, Old noted that principals wanted their vice-principals
to undertake a leadership role within the informal organization. Many
of the vice-principals, however, were unaware. of their possible role

7

in the informal organization.

lGillespie, "The Assistant Principal: Status, Duties and
Responsibilities," p. 5%

2Stokes, "Whhe Assistant Principal -- Partnership in Progress,"
Po 2o

3Hurley, "Wice-Principal: Educational Leader or Hatchet Man,"
Pe 51.

4Bordinger, "Mzking the Assistant Principalship a Career
Position," pe ll.

5Pa.us, "The Assistant Principal," p. l.
6Old, "The Vice-Principal in the Informal Organization,;™ p. 5le

"Tbide, Pe 5le
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Program Development

1
Hawkes viewed the vice-principal as an administrator working

directly under and with the principal in developing the total school
program rather than working exclusively on discipline and attendance
related problems. Austin and Brownzsuggested that the assistant
principal should be charged with the continuing task of program
analysis. McCormick et al,? meanwhile, had asserted that the vice;
priﬁcipal should work closely with teachers in improving their
techniques and lessons.

Winston believed that the vice-principal could become a catalyst,
an innovator, and a curriculum leader in the development of techniques
and resources designed to cope with student behavioral and learning
problems., Likewise, Stewartsviewed the vice~principal as a facilitator

of educational activities, an effective human relations agent, and a

distributor and receiver of information.

;Robert E. Hawkes, "The Emerging Role of the Vice-Principal
in Secondary Schools of the Province of New Brunswick" (Master's thesis,
Dalhousie University, 1966), p. 5l.

2pustin and Brown, Report of the Assistant Principalship, Pe 85

BCeFo McCormick et al., "What Policy and Organization for
Supervision in the Large Junior High School,” The Bulletin of the
National Association of Secondary-School Principals 45 (April 1961) :37.

#Sheldon Winston, "Catalyst, Innovator: Revitalizing the Vice-
Principal,” The Bulletin of the National Association of Secondary-
School Principals 50 (December 1972):47.

5C.L. Stewart, "Integrity and the vice-principal,”" Comment on
Education 5 (April 1975):12.
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Specific Task Areas

1
Jarrett listed curriculum and instruction, student services,

student activities, and school management as the major areas of
responsibility tha; should be delegated to the assistant principale
Tompking and Trump recommended the creation of assistant principalships
to provide the necessary professional administrative assistance that
principals required with their curriculum and instruction re-=
sponsibilities. BagdonasBStressed that provision should be made for
the vice-principal to participate to a greater extent in the area of
school-community relationse.

Sorensen advised that the assistant principal should have the
opportunity for greater participation in most areas of administration,
in particular supervision and school management. Coppedge, Van Haren,
and Cantley reiterated earlier findings that the vice-principal shoulg

be involved in supervision of instruction and curriculum development.

lJarrett, "The Activities of the Assistant Principal in
Secondary-Schools," p. 32.

2Ellsworth Tompkins and J. Lloyd Trump, *'The Secondary School
Principalship and the Challenge of Change," RePe, 1968 (Bethesda, Mde:
FRIC Document Reproduction Service, ED 030 185, 1969); Pe 7o

BBagdonas, #The Duties and Responsibilities of the Des Moines
Junior High School Vice-Principals,™ p. 52.

4Sorensen9 "Duties and Functions of the Assistant Principal in
Secondary Schools of Selected School Districts in the State of Utah,"
Pe 66,

5Coppedge, "The 'New' Image of the Assistant Principal," pe. 284
Van Haren, "The Role of the Vice~Principal in Selected Wisconsin Junior
High Schools," p. 45; Cantley, "The Role of the Assistant Principal in
California Junior High Schools," pe 149
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Turner agreed and provided an inventory of the tasks, necessary

knowledge, and skills for administrators working in this area.
Burgess maintained that one of the major curricular tasks of
the assistant principal was to foster the professional growth of the
teacher., Childress emphasized that individuals preparing for the
assistant principalship needed to gain at least some competence in
a speciality -- curriculum, guidance and counselling service, or in
some ares of finance or management, Finally, Joly suggested that the
assistant principal should be involved in pupil persomnel, staff

organization, and building management tasks.

Non-Professional Tasks

The review of the related literature and research revealed
substantial support for the elimination of the vice~principal’s
clerical and other non-professional duties as well as the suggestion
that su;h duties should be delegated to the clerical staff of the

school.

lHarold E. Turner, "The VPI is a VIP," The Bulletin of the
National Association of Secondary-School Principals 57 (October 1973):53.

2Lovola L. Burgess, "Accepting the Challenges of Curriculum
Development,” The Bulletin of the National Association of Secondary-
School Principals 57 (October 1973):51.

BChildress, "The Challenges of the Assistant Principalship,” p. 6o

hRoxee W. Joly, "The Principal Looks at the Assistant Principal,"
The Bulletin of the National Association of Secondary-School Principals
57 (October 1973):13-27.

5Bagdonas, "The Duties and Responsibilities of the Des Moines
Junior High School Vice-Principals,;" P. 51: Roberts, "A Role Definition
of Secondary School Assistant Principals in Washington County, Virginia,"
p. 58; Robertson, "The Duties and Responsibilities of the Junior High
School Assistant Principal in Pennsylvania,” p. 161.
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Summarz

The review of the related 1iteratpre and research revealed
concern that the vice-principal, if he was to serve a useful
educational function, should become involved to a greater extent in
‘those administrative areas where his potential had been neglecteds
Tncreased emphasis on administrative leadership, program development
as well as the areas of curriculum, supervision of instruction,
student services, student activities, school management, school-
community relations, and school finance were identified. The
recommendation that vice-principals should be relieved of their
clerical and other non-professional duties was also a predominant
suggestibn.

V. COMPETENCY BASED ADMINISTRATOR RESEARCH
AND PREPARATION PROGRAMS

The competency based education movement emerged and is
presently centred in the United States. Austin reported: "Through
legislative or regmlatory action, several states have mandated that
competency-based preparation programs become operative at varying
times during the next several years,"l He also concludeds "Althoﬁgh
many operational aspects need additional refinement, the concept
holds considerable promise for improving upon traditional approaches
to the preparation and certification of educatorso"2

The purpose of this section is to review available examples of

competency based administrator research and definitions of competence.

1Austin, "The Necessary Job Competencies of Secondary School
Principals as Perceived by Selected Texas Educators, Pe 110.

2Tbide, Po 123
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Competency Based Administrator Research

One of the earliest endeavours in the area of competency based
administrator education was undertaken by Laurence who developed a
source book of suggested competencies and activities for interns in
secondary school administration programse. Eighty competencies were
grouped under the areas of supervision and instruction, curriculum
and programming, pupil personnel administration, school community
relations, school plant purchasing and supplieé, finance and budget,
organization and administration, and staff personnel administratione.
Competence within each area was stated and outlined through a listing
of behavioral objectives for each competencye. Activities by which an
intern could gain proficiency in a particular competency were also
1isted32

3

Dederick provided a definition of competence for school ad-
ministrators based on the six domains of administrative behavior
originally proposed by the University Council for Educational
Administration. Fifty-three competency statements were grouped
under (1) initiating and responding to change: developing one's own
framework for initiating and receiving proposals for change, (2)
decision-making, (3) support for instruction and learning, (4) human

relations and morale, (5) evaluating school processes and products,

and (6) responding to problem situations.

1Jack P, Laurence, "The Development of a Source Book of Suggested
Competencies and Activities for Interns in Secondary School Administration”
(Ed.D. dissertation, University of Maryland, 19585 Ann Arbor, Mich.:
Upiversity Microfilms, 1917, 1959), ppe 71=75.

ZIbido’ PPe 88"'1369

3\darren E., Dederick, "Competencies of the School Administrator,™
Phi Delta Kappen 54 (January 1973) :349-50.
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1
Alberto found general agreement among Philippine government

officials, university officials, superintendents, and public school
principals concerning the competencies which a pre-service educational
administration program should develop. Based on her findings she
recommended that emphasis should be placed on developing skills in
(1) planning, organizing and evaluating the total school program,
(2) human relations, (3) curriculum and instruction, organization and
structure, problem-solving, co-ordination and school community
relations.2

A study by MartinBrevealed the common professional education
competencies considered essential to adequate performance by ad-
ministrators of vocational education at the community college level.
Of specific interest to this study was the fact that the comparison of
the respondents in terms of the background variable administrative
position indicated that significant differences in the perception of
the competencies existed.

McCleary et alf utilized thirty;nine statements of competence

1isted under seven major categories in a competency based inquiry into

the principalship., Since the initial investigation was undertaken the

lAlberto, wpriorities of Competencies in Educational Administration
as Judged by Government Officials, Superintendents and Principals in the
Philippine Public Schools,” p. 9.

2Ibid,, Po 96.

3Dariel Do Martin, "A Study of the Professional Education
Competencies and Community College Administrators of Vocational
Education" (EdeD. dissertation, Oregon State University, 1972), Ppe 87-97.
4Ibid., p. 101,

5Lloyd E. McCleary et al., "Assessing Competency Needs in
Administration;" p. 5.



number of categories and statements of competence have been revised
and enlarged to include fourteen areas and seventy competencies.
McCleary wrotes:

More recent studies have indicated a need to enlarge the

number of categories in order to encompass a broader array

of competencies. However, in an attempt to limit the

number of competencies under each category, we have included

only those on which there is high agreement among three

rating groups as to the most critical competencies within

the category. This still leaves us with a manageable list

and one upon which program development and assessment of

mid-career administrators is possible. 1

Austin also investigated the competencies needed for the
secondary school principalship. His survey instrument included
ninety-one statements of competence grouped under (1) organization
and administration, (2) curriculum design and improvement, (3)
instructional processes, (l4) business and financial management,
(5) student management, (6) personnel management, (7) facilities,
2
equipment and supplies, and (8) communications.
Additional examples of competency based administrator research
and definitions of competence were provided in a research report
3

compiled by Poole which contained statements of competence from

forty-nine research and literature sources.

lLloyd E. McCleary, personal letter, 16 May 1974

2 . .
Austin, "The Necessary Job Competencies of Secondary School
Principals as Perceived by Selected Texas Educators," Ppe 142-152,

3Jonelle Poole, Compilation of Competency Statements for School
Administrators as Derived From Titerature. Research Report Number l.
(Athens: Bureau of Educational Studies and Field Services, University
of Georgia, February 19743 Bethesda, Mde: ERIC Document Reproduction
Service ED 088 839, 1974).
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Competency Based Administrator Preparation Programs

1
Brubacher and Olsen reported that the primary focus of the

competency based educational administration program at the University
of Connecticut was upon the functions for which the administrator was
responsible. The four functional areas that were delineated included
planning, commnicating, allocating, and evaluatinge.

The Department of School Administration and Supervision,
California State University established a set of competencies under
the areas of human values gnd skills, technical skills and knowledge,
and theories and concepts. The model adopted by the Department of
Fducational Administration, University of Utah defined competence in
terms of (1) content specified in terms of conceptual, technical,
and human skills, (2) levels of learning specified as familiarity,
understanding, and application, and (3) methodology in terms‘of

3

sixteen identifiable types. I1linois State University, meanwhile,

1John W. Brubacher and Clarence R, Olsen, "A Competency Based
Program in Educational Administration," in The Identification and
Development of Administrative Competencies, An Administrative Seminar:
Administrative Competenc /Performance Based Resource Materials, comps.
Raymond E. Wochner and Steven B. Lynch (Tempe: Buream of Educational

Research and Services, Arizona State University, 1973; Bethesda, Mde.:
ERIC Document Reproduction Service, ED 083 723, 1974), pe Lo

2Go Rasmussen, ""Report of the Program Development Committee," in
The Identification and Development of Administrative Competencies. An
Administrative Seminar: Administrative Competency. erformance Based
Resource Materials, comps. Raymond E, Wochner and Steven B, Lynch
(Tempe: Bureau of Educational Remsearch and Services, Arizona State

University, 1973; Bethesda, Md.: ERIC Document Reproduction Service,
ED 083 723, 1974), pe 1.

3University of Utah, "The Development of a Competency Based
Tndividualized Program," in The Identification and Development of
Administrative Competencies. An Administrative Seminars: Administrative
Competency/Performance Based Resource Materials, comps. Raymond E.
Wochner and Steven B. Lynch (Tempe: Bureau of Educational Research
and Services, Arizona State University, 1973; Bethesda, Md.: ERIC
Document Reproduction Service, ED 083 723, 1974), Pe 7e




developed instructional packages containing sub~competencies for the
following five areas of competence: general administration, program
planning, personnel, public relations, and student servicesel

As an initial step towards the development of a competency based

2
administrator preparation program Geer and Lockridge proposed a model

3
for the identification and validation of competencies. Ellet et al.
reported a model for classifying the competence of school level
administrators with regards to staff personnel, support management,

school~community interface, fiscal management, system wide policies

and operations, and curriculum/instruction functions.

Summary

The review of the related literature and research revealed
considerable interest in competency based administrator research.
Although the review of the related literature and research did not
identify examples of competéncy based administrator research dealing
specifically with the junior high school vice-principalship, studies
by Laurence, Alberto, Martin, McCleary et al., and Austin represented
examples of research investigations attempting to identify competence

for specific administrative positions.

lCharles W, Edwards, "Administration by Competency," paper
presented at the Conference on Higher Education, American Association
of Higher Education, Chicago, Illinois, 11 March 1974 (Bethesda, Md.:
ERIC Document Reproduction Service, ED 090 806, 1974), p. 1.

2John T. Geer and Burma L. Lockridge, "A Validation Model for
Administrative Competencies," CCBC Notebook 3 (July 1974) :12-18
(Bethesda, Mde.: ERIC Document Reproduction Service, ED 095 118, 1974).

3Chad Fllet et ale, "The R.O.M.E, Competency Classification
Model: A Description,” CCBC Notebook 3 (May 1974):3-8 (Bethesda, Mde:
ERIC Document Reproduction Service, ED 089 469, 1974), pe 6o
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The existence of models for identifying and classifying
competencies was noted and the definitions of competence adopted by
several competency based administrator preparation programs were

reviewed.
VI. CHAPTER SUMMARY

This chapter has reviewed the related literature and research
revelant to the problem considered in the study. Since limited
information was available concerning vice-principalships in Canadian
junior high schools, research and professional literature dealing with
vice-principalships in American junior high and secondary schools
were examined.

The review of the related literature and research with
reference to the present status of the vice-principalship revealed
support for continued inquiry ianto the vice-principalship in order
to better define the position.

The review of the related literature and research also provided
examples of administrative competencies applicable to the position,
as well as an adequate background on the vice-principal'’s reported
and recommended duties, responsibilities, and areas of involvement
from which representative competencies were constructed for the
survey questionnaire which was the source of data for the study.

The areas of reported and recommended involvement that were identified
included: organization of public education, working relations with
central office staff, planning the educational program and the
development of curriculum, research and development, community

services and community relations, school finance, pupil control —-
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discipline and attendance, pupil personnel, pupil activities,
personnel management, personnel improvement, administering the
instruction program, intra-personnel, and managemente.

Finally, the review of the related literature and research
revealed considerable interest in and examples of research in-
vestigations attempting to identify competence for specific
administrative positions. The problem considered in the study,
the identification of the‘competencies desired for vice-principals
in Manitoba junior high schools, will provide a meaningful definition
of competence for vice~principals in Manitoba junior high schools.

The next chapter presents the rationale and a description of
the procedure that were foliowed in order to fulfill the purpose

of the study.



CHAPTER III
RESEARCH PROCEDURE

This chapter delineates the research procedure that was

followed to fulfill the purpose of the study.
I. INSTRUMENTATION

The instrument developed for the study was a mail survey
guestionnaire, This section presents the rationale of the mail
survey technique and describes the steps taken in the construction

of the instrument.

Rationale of the Mail Survey Technigue

1
Kerlinger stated that the mail survey questionnaire was a

useful tool for educational fact-finding. More explicitly, Gale
and Pol asserted that the identification of statements describing
competence could be initiated "... from survey research that would
collect data from a sample of the practitioners in the fielda"2

Investigations undertaken by Martin, McCleary et al. and Austin

provided examples of competency based administrator research that

1Fred N. Kerlinger, Foundations of Behavioral Research, 2d ed.
(New York: Holt, Rinehart and Winston, Inc., 1973), p. 42l.

2Larrie E. Gale and Gaston Pol, "Competence: A Definition and
Conceptual Scheme,” Educational Technology 15 (June 1975):2k.
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1
had utilized the mail survey questionnaire.
Specific advantages of the mail survey technique for the

problem considered in the study included:

1. The instrument provided a standardized list of competencies
for all respondents

2, The instrument provided the most efficient method of
rating specific items

%, The instrument offered the least time imposition to the
respondent

4, The instrument could be completed at the convenience of
the respondent

5. The instrument allowed for frank responses since anonymity
beyond the researcher was assured in writing

6, The mail survey technique made it possible to cover a

wider geographic area and reach a larger sample with
given funds than was possible by other research methods

Construction of the Instrument

The mail survey questionnaire that was used in the study was
composed of two sections. Specific instructions were included in
each part.

Section 1 of the instrument was designed to provide basic
demogrsphic data about the administrators included in the study. The
recipients of the questionnaire were asked to indicate their position,
age, level of education attained, years of administrative experience,
and whether or not they viewed the junior high school vice-

principalship as a career position.

lMartin, 1A Study of the Professional Education Competencies
and Community College Administrators of Vocational Education," pe. 673
McCleary et al., "'Assessing Competency Needs in Administration," p. 5;
and Austin, "The Necessary Job Competencies of Secondary School
Principals as Perceived by Selected Texas Educators,” pe 6o



Section 11 of the instrument was designed to obtain a rating of
the level of proficiency desired for each of the included competency

statements,. '
Competency Statements

The competency statements included in section 11 were developed
through a review of the related literature and research.

Tnitially, the development of statements of competence that
were consistent with the reported and recommended duties, re-
sponsibilities, and areas of involvement for junior high school
vice-principals was undertaken, Competence recommended for secondary-
school admiﬁistrators and believed applicable to the junior high
school vice-principalship was also identified and expressed in
statement form. Guided by the principle that a questionnaire should
be long enough to gather the required information but short enough
to ensure its completion% seventy-nine competencies were developed.

Prior to being submitted to a panel of judges the statements
were (1) grouped into twelve areas of competence, (2) given a suitable
title, and (3) subjected to a final review to reaffirm their

appropriateness and to eliminate redundancye.
Accredited Jury

The reliability of the seventy-nine competency statements was

verified through the services of a small but highly competent group

lMildred B. Parten, Survey, Polls and Samples: Practical
Procedures (New York: Cooper Square Publishers, Ince, 1966) , Do 385.
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of professional personnel commonly referred to as an accredited jury.
The accredited jury has been used as an appraisal agent in many studies
and is recognized as a valuable research technique.

Junior high school vice~principals, principals, and professors
from the Department of Educational Administration, University of
Manitoba acted as the judges in the rating of the provided items.
Specifically, they were instructed to indicate their approval or
disapproval of each competency in terms of the statement being (L)
consistent with the category in which it was placed, and (2) appropriate
to the junior high school vice-principalship as it existed in most
school situations. They were also encouraged to alter items directly
and/or suggest modifications in individual statements. Finally, space
was provided at the end of the instrument for additional items that
might be recommended by the judges.

The reliability of the competency statements was determined by
the Kuder-Richardson procedure and resulted in a reliability co-

efficient of .783.

Final Draft of the Instrument

Preparation of the final draft of the instrument was begun as
soon as the information that was received from the accredited jury was
tabulated. Since each competency had received majority approval and a

1
high reliability coefficient had been achieved, it was decided to

1A reliability coefficient of .70 is usually regarded as being
high (James L. Bruning and B.L. Kintz, Computational Handbook of

Statistics, p. 191).
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include all seventy-nine items in section 1l
In view of Parten's statement: "In surveys by mail, there is no
doubt that an attractive looking questiomnnaire is a selling point for
co—operation,i special consideration was given to the appearance and
initial impact the instrument would have on those receiving it. In
particular, a distinctive size was chosen 80 that when folded and
stapled the instrument measured seven by seven inches. An aesthically
pleasing cover format, attractive page layout, and easily readable
size and style of type were also selected to enhance the probability
of the instrument being completed and returned.
Finally, the design of the instrument was influenced by the
suggestion:
It is also desirable to have the questionnaire look as
if it were easy to fill out. This can be accomplished
by requiring very little writing of the information,
and/or so arranging the various items so that the
questionnaire does not appear crowded. 2
Application of this suggestion resulted in a five point Likert-
type scale being incorporated into the instrument, This scale enabled
the respondent to judgementally score his/her level of desired pro-
ficiency for each competency statement in terms of its relation to the
efficient operation of the junior high school vice-principalship. The
categories on the scale included: "no proficiency desired," tglight

proficiency desired," "'moderate proficiency desired," “econsiderable

proficiency desired," and "complete proficiency desired,™

1Parten, Surveys, Polls and Samples: Practical Procedures, Pe. 185,
2

Ibide, pPo 358k.



Evaluation of the Instrument

A draft of the instrument in its final form was presented to

a second panel of judges consisting of professors and graduate students

from the Faculty of Education, University of Manitoba. This panel was
asked to evaluate the instrument with regard to format and clarity.
The responses received from the judges indicated that no major

modifications in the instrument were necessarye

Summarl

The mail survey questionnaire developed for the study was

designed to (1) provide basic demographic data about the administrators

included in the sample population, and (2) obtain a rating of the
level of proficiency desired for each of the included competency
statements. The seventy-nine competency statements included in the
instrument were developed through a review of the related literature
and research and were verified by an accredited jury. The reliability
of the items was determined by the Kuder-Richardson procedure and
resulted in a reliability coefficient of .783.

A five point Likert-type scale was incorporated into the
instrument to enable the respondent to judgementally score his/her
level of desired proficiency for each competency statement in terms
of its relation to the efficient operation of the junior high school
vice=-principalship.

Lastly, a second panel of judges which was asked to evaluate
the instrument with regard to format and clarity indicated that no

major modifications in the instrument were necessarye
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IX. SAMPLING PROCEDURE

This section provides the rationale and a description of the

sample chosen for the study.

Rationale of the Sample

McCleary and McIntyre urged that "The identification of
competencies must include the active participaticn of practising school
administrators if they are to be relevant and properly analyzed into
their component partse"l In particular, Bagdonaszsuggested that
studies pertaining to the junior high school vice~principalship should
jnclude the opinions of principals in addition to those of vice-
principalse.

McKendrysnoted a lack of research on the role of the assistant
principal as perceived by assistant principals, principals, and
superintendents. He suggested that by considering the perceptions of
all three groups a more comprehensive view of the position would
result than if assistant principals were polled as in most previous
studies of this typee In like manner, Austin stated: "Attempts to

establish sets of competencies should include input from a broad

section of the education profession in each phase of development and

lLloyd E, McCleary and Kenneth McIntyre, nCompetency Development
and the Methodology of College Teaching: A Model and Proposal® (Bethesda,
Md.: ERIC Document Reproduction Service, ED 077 138, 1973), Pe De

2Bagdonas, "The Duties and Responsibilities of the Des Moines
Junior High School Vice-Principals," P. S5he

3McKendry, WA Comparative Study of the Role of the gigh School
Assistant Principal as Perceived by Superintendents, Princ1pal§ agd
Assistant Principals in Selected Districts of the State of I1linois,™ P. 89.

AIbido, Po 3De
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validation.”

Sample

The mail survey questionnaire was mailed to the total population
of Manitoba junior high school vice-principals, principals, and
superintendents. This procedure provided for a sample of 112 ad-
ministrators, including 32 vice=-principals, 39 principals,; and 51

superintendents.

Summary

The instrument developed for the study was mailed to the total
population of Manitoba junior high school vice-principals, principals,

and superintendents.
III. COLLECTION OF THE DATA

This section delineates the steps taken in the collection of

the data.

The Tnitial Mailing

The administrators who were selected to participate in the study
received a questiomnaire, an explanatory letter, and a pre-stamped
self-addressed return envelope. The return envelope was coded to
enable a follow-up letter to be sent if the instrument was not returned

by the requested date.

1Austin, "The Necessary Job Competencies of Secondary School

Principals as Perceived by Selected Texas Educators," p. 125.
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The letter of transmittal solicited the co-operafion of the
recipient., It stated the purpose of the study, the value of the
recipient's participation, and the date by which the completed question-
naire was anticipated. Assurance of the anonymity of the respondent‘'s
reply beyond the researcher was also given.

See appendix A for a copy of the letter of transmittal and

appendix B for a copy of the questionnaire.

Follow-up Efforts

Second and third mailings were undertaken in an attempt to
increase the number of returns. A copy of the questionnaire was
included in both mailings for the convenience_of the recipient.

The first follow-up letter reminded the recipient that his
questionnaire had not been received. In addition, the purpose of the
study, the importance of the administrator's participation, and the
assurance of anonymity beyond the researcher were restated. The
administrators were also encouraged to contact the researcher by
phone to clarify any questions he/she might have concerning the
instrument and its contents. Lastly, a statement to disregard the
letter if the questionnaire had already been returned was included.

The second follow-up letter stated that a most gratifying 81
per cent response in completed, usable questionnaires had been received
prior to the letter's distribution and that additional responses would
serve to further increase the validity and usefulness of the study.

See appendices C and D for the second and third letters of

transmittal.
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Distribution of the Responses

Table 1 contains the sample size, the distributiOn of responses
by position for the three mailings, and the number and percentage of
usable and unusable questionnaires for the three position subgroups
that comprised the total sample population. The total number of
returned questionnaires was 112, a rate of 91.8 per cent. Of the
returned questionnaires, 29 were received from vice-principals
(90.6 per cent), 37 were received from principals (94.8 per cent),
and 46 were received from superinteﬁdents (90,2 per cent).

Since 8 of the returned questionnaires (6.5 per cent) were

considered mnusable, the total usable response was 85,2 per cente.

Coding

The final step in the collection of the data was to code each
returned questionnaire before transferring its data to processing
cards for computer analysis. In addition to the responses provided
for in the instrument four unlisted responses were introduced during
the coding process. In section 1 of the instrument, the responses
n(6) both" and "(7) no response” were allowed for question 5. In
coding section 11 of the instrument the responses 1(7) no response,"

w(8) void response," and "(9) not applicable™ were included.

Summary

The administrators who were selected to participate in the
study received a questionnaire, an explanatory letter, and a pre-

stamped self-addressed return envélope. Second and third mailings
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were also undertaken in an attempt to increase the number of returns

and resulted in a total usable response of 85.2 per cent.
IV. ANALYSIS OF DATA

This section delineates the steps taken in the analysis of

the data.

Factor Analysis

Factor analysis is a method of analyzing a set of observations
from their intercorrelations to determine whether the variations
represented can be accounted for adequately by a number of basic
categories smaller than that with which the investigation was startedel

This subsection presents the rationale of the factor analysis technigue

and describes the procedure followed.
Rationale

Popham and Sirotnik described the factor analysis technique as
one in which "... underlying factors are sought which can be used to
describe or explain several 'clustered' or strongly related variables@"2
Correspondingly, Martin concluded: "Factor analysis applied to the
data is a useful technique for identifying groupi;gs from different

competencies in studying roles and requirements,”

lBenjamin Fruchter, Introduction to Factor Analysis (Princeton:
D, Van Nostrand Company, Ince., 1954), p. 1.

ZWQ James Popham and Kenneth A, Sirotnik, Educational Statistics:
Use and Interpretation (New York: Harper and Row, 1973), Po 153

3Martin, "A Study of the Professional Education Competencies and
Community College Administrators of Vocational Education,” p. 107,



Geer and lockridge observed that the validation procedure for
statements of competence had "... consisted almost exclusively of
judgements by a jury or panel of experts with little attention to the
generation of statistical evidence of validityanl To increase the
validity of a statistical design they recommended that factor analysis

should be incorporated into research investigations attempting to

identify competence for particular administrative positions.
Procedure Followed

Principal factor analysis with iteration was applied to the
seventy-nine competency statements included in section 11 of the mail
survey questionnaire in order to determine the common competencies
desired for vice-principals in Manitoba junior high schools. After
the initial factors were identified they were rotated in hyperspace
in order to achieve the best fit of the reference axes. Varimax
orthogonal factor rotation was the rotational procedure applied.

Rotation of the initial factors was supported by Kerlingerawho
noted that Thurstone had stressed the necessity of rotating factors
since the original factor matrices were arbitrary in the semse that
an infinite number of reference axes could be found to reproduce any
given matrix, This view was also shared by Popham and Sirotnik who

advised that orthogonal rotation was usually attempted first.

Accordingly, 8 factors from the initial factor matrix, having a

1Geer and Lockridge, "A Validation Model for Administrative
Competencies," p. 1l2.

2Kierlinger, Foundations of Behavioral Research, p. 67l.

3Popham and Sirotnik, Educational Statistics: Use and
Interpretation, p. 261.




66
minimum eigenvalue of 2,01 and representing a cumulative percentage of
53,3 per cent, were subjected to varimax orthogonal factor rotation.
For the purpose of the study only those competency statements
with factor loadings of 1,45 or higher were considered to have loaded
significantly within a factor.l After these common competencies were

jdentified, each group was labelled and the statements that had

clustered within each factor were briefly discussed.

Descriptive Analysis

Following the factor analysis a descriptive summary of the
distribution of responses to the competency statements that had

loaded significantly within a factor was undertaken.
Rationale

Descriptive statistics are used to describe and summarize sets
of data. In support of their use Glass and Stanley maintained: "Large
masses of data must generally undergo a process of summarization or
reduction before they are interpretable by the human mind cee
descriptive statistics serve as a tool to describe or summarize or

2
reduce to manageable form the properties of a mass of data.'

1Loadings of .2 or less are usually regarded as insignificant,
loadings of .2 to o3 as low, .3 to .5 as moderate, and .5 to .7 as high
(Benjamin Fruchter, Introduction to Factor Analysis, P. 151).

2Gene V. Glass and Julian C. Stanley, Statistical Methods in
Education and Psychology (Englewood Cliffs, N.Jd.: Prentice=-Hall, Inc.,
1970)9 Pe 26




Procedure Followed

The frequency count and percentage response to the five point
Likert-type scale, the mean, and the standard deviation were provided
for each competency statement. The mean was chosen to summarize the
overall level of proficiency desired for each competency since "The
value of a mean is affected by the individual values of all of the
scores in the set of datae"l

To conclude the descriptive summary of the data the ten highest

and ten lowest mean ranked competency‘statements were identified.

Inferential Analysis

This subsection presents the rationale and describes the

inferential procedure that was followed in the analysis of the data.

Rationale

Kerlinger stated: "The main research purpose of inferential
statistics is to test research hypothesis by testing statistical
hypothesis."2 Accordingly, an inferential analysis of the data was
undertaken to determine the degree of confidence that could be placed
in inferences about the subgroups of the background variables.

Although the sample population that was submitted to the

inferential analysis did not conform to the theoretical assumption of

a rigorous random sample, it was assumed that it exemplified the

lrpid., po 6l.

2Kerlinger, Foundations of Behavioral Research, p. 20l.
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characteristics of the population as if it had been randomly chosen
from the population of interest. "From an intuitive point, it stands
to reason that the more data sampled, the more confidence you can have
in believing that the relationships observed in the sample actually
occur in the population."l Popham and Sirotnik added: WAlthough random
sampling is required in theory the researcher can probably draw
meaningful infergnces from the sample data which have not been

randomly drawn.'"  Consequently, it was assumed that an inferential

analysis would be of value and would serve a heuristically useful

pUrpose s

Procedure Followed

One-Way Classification Analysis of Variance

In order to determine whether there were significant differences

in perception within the sample population regarding the factor solution

isolated by the factor analysis technique the respondents were examined
in terms of the background variables: position, age, level of education
attained, years of administrative experience, and a career V. non-
career view of the junior high school vice-principalship. For each
factor the one-way classification analysis of variance was used to
test the null hypothesiss.

Analysis of variance is an efficient technique that is known

3
for its robust qualities. Applying this parametric test one can

lPopham and Sirotnik, Educational Statistics: Use and
Interpretation, p. 243.

2Ibide, pe Uhe

3George A. Ferguson, Statistical Analysis in Psychology and
Education, 3d ed. (New York: McGraw-Hill Book Company, 1971), pe 219.

68



u__. draw conclusions about means through the process of analyzing
variance in a particular way ,.."l The use of a parametric test in
the study was supported by Popham and Sirotnik's observation: oo
because of their greater power and flexibility, parametric procedures
should ordinally be used when there is a choice between a non-
parametric and parametric test."2 Moreover, Anderson had concluded
that ".,.., the type of measuring scale used had little relevance to
the question of whether to use parametric or non-parametric testse"3
For each factor the null hypothesis stated that there was no
significant difference between the means of the subgroups of the
background bariable under analysis. The alternate hypothesis stated
that there was a significant difference between the mean scores of
the subgroups of the background variable. Phrasing the null and
alternate hypothesis in this form meant that a tenable hypothesis
would indicate that the subgroup means could have come from the same

population while an untenable hypothesis would indicate that they

were drawn from different populations.

Level of Assessment

The .05 level was chosen as the assessment of difference and
the criteria for rejecting the null hypothesis. In support of this

decision level Kerlinger remarked: "The .05 level was originally

1Popham and Sirotnik, Educational Statistics: Use and
Interpretation, p. 153.

2Tbide, p. 281

3Norman Ho. Anderson, "Scales and Statistics: Parametric and
Non-parametric," Psychological Bulletin 58 (July 1961):316.




chosen - and has persisted with researchers - because it iz considered
a reasonably good gamble., It is neither too high nor too low for

1
most social scientific research."

Scheffé Test

Post hoc Scheffé tests were applied to the data to locate the
significant contrasts between the subgroup means and thereby confirm
the significance of the computed F value whenever the null hypothesis
was to be rejected. Specifically, the null hypothesis stated that for
two means under investigation there was no significant difference from
zero in the contrast between the two means. The alternate hypothesis
stated that there was a significant difference from zero in the
contrast between the two means under investigation.

The Scheffé test is a statistical technique, for groups of
unequal size, that is useful in isolating comparisons between means
that are responsible for or have contributed to the rejection of the
null hypothesis after an F test has indicated overall significance.
This statistical technique, however, is more rigorous than other
maltiple comparison methods so that "To attain significance,
differences have to be rather substantial."2 In this regard,

Ferguson commented:
Concern may attach to the fact that the Scheffé procedure
is more rigorous than other procedures, and will lead to
fewer significant results. Because this is so, the in-

vestigator may choose to employ a less rigorous significance
level in using the Scheffé procedure; that is, .1 level may

lKerlinger9 Foundations of Behavioral Research, p. 170.

ZIbidog Pe 235
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be used instead of the .05 level. This is Scheffé's
recommendation (1959), 1

For the purpose of the study the .05 level was chosen as the
assessment of a significant contrast from zero and the criteria for
rejecting the null hypothesis., Contrasts significant at the .1

level, however, were also identified,

Summarl

Principal factor anélysis was applied to the data in order to
determine the competencies desired for vice-principals in Manitoba
junior high schools. Only those competency statements with loadings
of i,45 or higher were considered to have loaded significantly within
a factor. After these common competencies were identified, each
group was labelled and the statements that had clustered within each
factor were briefly discussed.

Next, a descriptive summary of the ﬁistribution of responses
to the competency statements that had loaded significantly within a
factor was undertaken and the ten highest and ten lowest mean-ranked
competency statements were also identified.

Lastly, in order to determine whether there were significant
differences (.05 level) in perception within the sample population
regarding the factor solution isolated by the factor analysis technique
the respondents were examined in terms of the background variables:
position, age, level of education attained, years of administrative

experience, and a career v, non-career view of the junior high school

lFerguson, Statistical Analysis in Psychology and Education,
Po 271e
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vice=-principalship. One-way classification analysis of variance
was used to test the null hypothesis that there was no significant
difference between the means of the subgroups of the background
variable under analysis. DPost hoc Scheffé tests were applied to the
data to locate the significant contrasts (.05 and .1 level) between
the subgroup means and thereby confirm the significance of the

computed F value whenever the null hypothesis was to be rejectede.
Ve CHAPTER SUMMARY

A description of the research procedure followed in the study
has been presented in this chapter.

A tentative list of statements of competence was established
by means of a review of the related literature and research. After
this list was submitted to and approved by an accredited jury, the
items were incorporated into a mail survey questionnaire that was
used to collect the data for the study. Recommendations for and the
prior use of the mail survey technique in studies concerned with
defining competence for particular administrative positions, the
advantages inherent in the use of the technique, and the size and
distribution of the sample population suggested that it was both
feasible and economical for the researcher to employ a mail survey
questionnaire to obtain the data for the study. The instrument was
mailed to Manitoba junior high school vice=principals, principals,
and superintendents and resulted in a 85.2 per cent usable response.

Initially, principal factor analysis was applied to the data
in order to determine the common competencies desired for vice=

principals in Manitoba junior high schools. Next, a descriptive
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summary of the distribution of responses to the competency statements
which had loaded significantly within a factor was undertaken; and
the ten highest and ten lowest mean-ranked competencies were
identified.

In order to determine whether there were significant differences
(.05 level) in perception within the sample population regarding the
factor solution isolated by the factor analysis technique the one-way
classification analysis of variance was applied to each factor to test
the null hypothesis that there was no significant difference between
the means of the subgroups of the background variable under analysis.
Post hoc Scheffg’tests were applied to the data to locate the
significant contrasts (.05 and .1 level) between the subgroup means
and thereby confirm the significance of a computed F value whenever
the null hypothesis was to be rejected.

The results of the analysis of the data are presented in the

next chapters,



CHAPTER IV
PRESENTATION OF FINDINGS

The purpose of this chapter is to present the results of the
analysis of the data collected by the mail survey questionnaire.
The findings are presented in three sections.

The first section summarizes the results of the principal
factor analysis that was applied to the data to identify the
common conpetencies desired for vice-principals in Manitoba jumior
high schools.

The second section presents a descriptive summary of the
distribution of responses to the competency statements that were
isolated by the principal factor analysis. As part of the des-
criptive analysis the ten highest and ten lowest mean-ranked
competency statements are identified.

The third section delineates the findings of the inferential
analysis of the data that was undertaken to determine whether there
were significant differences in perception within the sample
population regarding the seven factor solution. Specifically, the
results of the one=way classification analysis of variance which
was used to test the mull hypothesis and the post hoc Scheffé tests
that were applied to the data to confirm the significance of the

computed F values are described.
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I. THE FACTOR ANALYSIS

The responses to the competency statements included in section
11 of the mail survey questionnaire, which were gathéfed on a Likert-
type scale, were subjected to principal factor analysis with iteration.
The factors that were isolated by this procedure were extracted from
intercorrelations constructed from the responses to the seventy-nine
items. The rotated factor matrix in table 2 is a description of
theAcommon competencies desired for vice-principals in Manitoba
junior high schools. The entries in table 2 are called factor
loadings and represent correlation coefficients between the variables
and isolated factors. Competency statements that clustered under a
factor with loadings of t.hS or higher were recorded as having

loaded significantly within that factor.

Description of the Factors

The principal factor analysis isolated a seven factor solution
that retained fifty-one items with factor loadings of i,45 or higher.
See table 3 for the percentage of common variance accounted for by
each factor and the resultant cumulative percentages.

Following is a brief description of the seven factors. The
titles assigned to the factors were judgementally derived and
indicated the general nature of the competency statements that had
loaded significantly under each. Spurious competencies, which were
defined as those items loading highest under one factor but with a
loading of less than =.45, were also identified and aided in the

process of interpreting and labelling the seven factors.



76

oT° 10° T10° qG° gT°® 20° 10°= 92
Go° G0°= 10°= 60° 04° r4 ¢o° a2
¢0° 92° H#T° gc° HT° hee HT° he
gT° 60° O1° 9T° 0g® q1°= Qc° ¢2
60°= 1= Q0° ¢o° ¢g® 90°= ¢o° rt4
10° 29° 12° 12° are- 20° 1e° T2
0g° €9° 10°~ oz° 20° 10°= ¢he (074
gT® ¢T° 12° 26° T0°= 6T° Te° 6T
6T°® Go° g¢e ° 1% aT° 20°- 8T
9z° 20° 2T° n® 22° 10°= 40° 4T
Gge Q1°® 21° 22’ T0® g0° Go° 91
Q0° gt° e le® aT° g0° ¢o° ST
+#0° LT° age 10° Q0° g1° Go°= T
64° oT® e ® Ga1° 90° LT° qe° ¢t
6s° 00°= 6T° 60° gT° 62° ¢0° 2t
HT° L= 0g° o02° lLe° g0°= Ge° 1T
on° ¢ee oz° G1° 20°= 0g® ge° ot
6e° aT° 9¢® oz° 20°= geg° LT° 6
1T° l2° LT® l2° 60° gee oz° 8
eh° L2° 90° 80° HT® w2 i P2
1e° g0°= 92° GT® gh° 91° ©0°= 9
60° 0z° GT° H2° ¢o°= h° 20° q
TT° gs° g0° L0°= g0° i .0° i
r4 4L9° - G1°- L0° ¢o° 61° #T® ¢
20°= 62° ge° gee G0° T¢° ©0°= 4
4T® gT° L0° 91°= 90° 60° 1e° T

IIA I030eq IA J0308g A J03084 AT J03087 TIII 03981 IT J030eq I J039084 weyT

NOILVIOY XVWIUVA ANV
NOILVYHLI HLIIM SISATVNV ¥OLOVA TIVAIONIdd

¢ JI8VdL




77

H1° etre 8T° ch’® H° 90° 8e° %5
2¢° 00° 02° Hee Heo LT® A% ¢q
% oz° A% 20°= Ho° ge° 9z° 2s
o2° L0° oT® Go° Go° T6° He° 16
T0° 2T° ¢0° Q0° gz° 9G° QG° 0s
g0° o) i 9T° ot° GT® #6° ¢2° 64
LT 4 20°= e 40° 42° +G° gh
+#0°~ le° LT Qc® g0° 2e° e Ly
92° HT® ge° 22° 90°= LT° 9%° 94
0¢° gz° Lo° 90° +0° gz° 9¢e Gy
T2° Ho°= 00° co° 62° 16° e iy
21° iT° aT® HT°® ¢o° GT° 89° ¢h
H0° +©0° oz° 2 94° go° Gh® 2
g0° Go° 6T° Go°= 20° oz° 69° h
4T® 21° Q1° Ho°= 20° he° H9° Oty
9T° hee 92° 20° 20° 26° ¢e° 6%
6T° (6% le° o3 10° 9e°® 6c° 8<%
1T° ¢T° 2z° L 61° 26° HT® Le
g22° L0° 20° ge° ¢ge ¢1° 4LT® 9¢
oz° HT® g0°= oh° 60° 2e° QT® 19
Q0° 4T LT° 61° A ¢T° e° e
60° 90°= e ¢T® le° 0T°® Q0° 19
gg° co°= 1T°= Gz° Go° gee ™° e
1e° 90°= TO® He° HT® 16° oz° - ¢
¢ee 20° 12° 1T° 60° 9¢° H2° 0%
4 L1° 40° +H2° 62° +0° Qe° 62
gh° g2° #0° 60° Go° 9T® 16° T
16° on° +©0° 80° €0°= 12° Gee 42
ITA L030ej] TA J0208 A 02108 AT J03084 ITT J039®y II JI0390%8 I 103084 walr

penutjuo) = 2 ATEVEL



78

0¢° 2T° Q0°= 11° QT°® oz° 29° 64,
T0°= qT® ¢e° T¢® oz° HT® 94° 8L
20° Ho° oT° Gh° 6T° ¢T® 64° A
HO®= e’ L2’ 9¢° o) 4T° 2s° 94
o°= ¢Te ge° 9¢° LT° 62° gee Gl
G0° ¢o° T9° (0] ¢e° 61° ce® Y,
20° H0° ah° T0° age ¢Te 0z® ¢l
LT Qz° 9¢° ¢1° 6T° oz° Q¢ ° 24
6T° 64° o2° 6T° LT H0° e T
1iTt° aT® hee H2° T2° gz° 0g° 0l
w2 20° oT° ¢o° ¢ee gee 9¢° 69
00° ¢e® e ot° ¢T° e GaG° 39
oz2° L0° €0°= l2° 2e° 60° 6G° 49
Go°- ¢e° gT° L0°= g2’ 0° 99° 99
¢o° 40° 20° ¢T°® T¢° TT° T6° g9
0e° 1= aGe le® Q2° a1 e 49
40° ¢o° 92° le° Gee 9¢° e £9
Go°- Q0° 02° ehe e 60° 90° 29
HT® Qc° ¢z° T2° H° HT® Hee 19
20°= 1T° gr° oT® 99° 4 ¢T° 09
(4 i o1° HT® hee 90° 64° oh° 64
HT® Ge° 10° gT°® £0° e QG° QG
¢0°= G0° LT° 19° Q2° 6T° ¢T° LS
L0°= 1T° 40° 90° 2l° ¢1° 9T° 94
QT° 0z° ze° €1° 6¢° aT° ah° 14
ITIA 03108y IA 03087 A L0308d AT JL030eq IITI J030eq I J030%eq weqx

II Io030@]

penutiuc) = ¢ TIGVL



TABLE 3

PERCENTAGE OF COMMON VARIANCE

Factor Percentage Cumulative Percentage
I 29.4 29.4
11 5.8 35.3
ITI 3¢9 39.2
Iv 3.2 ha.k
v 2.8 45,3
VI 2.8 48.0

VII 2.7 50,7




Factor I -- Instructional Processes - The statements which
loaded under this factor dealt with the supervision of
instruction and included references to administrative
leadership in the provision of inservice experiences

for staff and curriculum development

Factor II -- Intra-~Personal/Interpersonal - This factor
retained statements related to intra-personal and
interpersonal values and skills

Factor III -- General School Administration - In general,
administrative tasks which were concerned with plant

and clerical supervision, school equipment and supplies
were the principal items extracted by this factor

Factor IV —-=- Commmnicative Processes - This factor retained
statements related to communication expertise in school
affairs., Examples included references to financial
discussions and student-school conflict situations

Factor V -~ Personnel Management - The statements which
loaded under this factor dealt with the organization
and utilization of staff

Factor VI -~ Administration for Instruction - The statements
which loaded under this factor related to staffing for
instruction and administrative support for experimental
projects

Factor VII -~ Administration of Division Policy - This

factor extracted statements that referred to the development
and implementation of school division policy

Presentation of the Factors

This subsection presents the seven factor solution of the
competencies desired for vice-principals in Manitoba junior high

schoolse
Factor I == Instructional Processes

Factor I accounted for 29,4 per cent of the total variability.

Sixteen competency statements with factor loadings of 3045 or higher

were isolated by this factor and appeared to group within three
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interpretable clusters., Table L 1ists the sixteen items, spurious
competencies, and related data for Factor I.

Six statements within Factor I were viewed as being related
to inservice education., Items 41 and 43, for example, were concerned
with the provision of inservice experiences for staff and loaded
highest at .69 and .68, Another competency within this cluster
(item 55) that referred to the provision of inservice orientation
meetings and faculty handbook development for new teachers loaded
considerably weaker at .45.

Item 66: "The vice-principal employs professional research
techniques and apﬁlies the conclusions in solving educational
problems" received a loading of .66 and was viewed as a prerequisite
to information dissemination in an inservice setting. This
assumption was supported by two other statements that had retained
loadings of .64 and .62, Item 40 recognized the vice-principal’s
need to be conversant with recent developments in educational media
and item 79 referred to his ability to determine the competencies
needed by classroom teachers.

A second group of six items was viewed as being related to
item 67: "The vice-principal supervises instruction by employing
modern procedures and techniques of supervision" (.59). Included
in this cluster was item 68: "The vice-principal recognizes the
necessity for the informal organization and interacts with it
accordingly." This competency loaded at 55 Two other statements
(items 48 and 65) that referred to the counselling of staff in
their school and personal problems and students for placement in

special education programs received loadings of .54 and .51, It
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was also quite logical that vice-principals were expected to handle
and direct correspondence between parents, staff, and students.
This statement (item 77) received a loading of .49. Ioading
slightly weaker at .46 was the final competency associated with
this cluster., Item 78 stated: "The vice=-principal helps_organize
the instructional staff for the co-operative selection and pro-
curement of materials, equipment, and facilities."

The remaining four items that loaded significantly within
this factor were associated with curriculum development. The
highest loading statement (.58) was item 58: YThe vice-principal
provides opportunity, direction, and guidance to teachers in
developing curricula." Closely related to this competency but
loading weaker at .51 was item 28: "Phe vice=-principal recognizes
emerging curriculum patterns and trends in both elementary and
secondary schools." Other examples of supportive action for
curricalum development that loaded at .52 and .46 included item
76: "The vice-principal assists in the identification and pro-
curement of funds for development and research programs" and
item 46: "The vice-principal .establishes communications with
tfeeder® schools for the purpose of assessing needs and
articulating educational goals.®

In summary, sixteen competency statements with factor
loadings of 1645 or higher were isolated by Factor I and categorized
under the descriptive title -— Instructional Processes. The items
were viewed as having clustered within three groups that were
identified as inservice education, supervision of instruction,

and curriculum development.
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Factor II -- Intra-Personal/Interpersonal

Factor II accounted for 5.8 per cent of the total variability
and isolated nine competency statements with factor loadings of
* .45 or higher. Table 5 lists the nine items, spurious competencies,

""" and related data for Factor Il.

The two strongest loading items (.56 and .54%) within this
factor referred to intra-personal values and skills. The statements
were item 50: "The vice=principal has the ability to be a person
who possesses trust in others as an operational expression of faith"
and item 49: "The vice-principal has the disposition to listen as
a sincere expression of his desire to understand.” Another
competency related to these statements, item 59: "The vice=
principal challenges teachers to employ immovative and creative
educational techniques by his own example to keep abreast of
current educational developments" loaded weaker at o49.

Further examination of this factor revealed a group of five
statements concerned with interpersonal skills., Item 37, for
example, stated: "The vice-principal develops and maintains
effective relationships with students.” On the other hand, item 39
stressed the vice-principal’s ability to encourage an open climate
in staff administrator relations. Both items, however, received
loadings of .52. Two other statements (items 51 and 31) that
described leadership skills in interpersonal relations had
identical loadings of .5l. And the last competency within this
cluster, item 5: "The vice-principal maintains adequate communication
with parents and teachers so that he is able to communicate relevant

information to them” loaded at .47,
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Ttem U4lt; "The vice-principal is familiar with the curricula
of the junior high school" was the final statement that loaded
significantly within Factor II. The .51 loading received by this
competency suggested a close relationship between the vice-
principal's working knowledge of_the junior high school curricula
and his effective leadership in interpersonal relations.

In summary, Factor II isolated nine competency statements
with factor loadings of =.45 or higher that dealt with intra-
personal and interpersonal values and skills, Trust as an
operational expression of faith, the ability to listen, and keeping
abreast of current educational developments were the intra-
personal competencies identified. The interpersonal competency
statements referred to administrative leadership in conflict
situations and conferences involving parents and the school, and

the vice-principal's relationship with students and staff.
Factor III -~ General School Administration

Factor ITT accounted for 3.9 per cent of the total variability
and isolated seven statements with factor 1oadings of Z.45 or
higher that described general school administration competence
desired for vice-principals in Manitoba junior high schools.
Table 6 lists the seven items, spurious competencies, and related
data for Factor IIl.

The highest loading (.72) within this factor was retained
by item 56: "The vice-principal conducts and evaluates the school's
fire drills." Item 60: "The vice-principal maintains a master

calendar of school events" also loaded strongly at »66. Items
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26, 6, and 42 which dealt with the supervision of clerical
personnel (.53), assistance in the regular supervision and
inspection of building and grounds (.48), and the maintenance of
standards for participation in the extra-curricular student
activities program (.46) were the other supervisory tasks isolated
by Facto; 11T,

Item 25: "The vice~-principal handles the allocation of
student texts, lockers, and locks™ received the second highest
loading (.70) within this factor., Somewhat surprisingly, another
statement (item 22) that referred to the allocation of equipment,
supplies, and storage for staff loaded much weaker at o53.

In summary, Factor III isolated seven items that described
general school administration competence. Five supervisory tasks
and two statements that described competence related to the
allocation of materials for students and staff each retained

factor loadings of f.,45 or higher.
Factor IV == Communicative Processes

Factor IV accounted for 3.2 per cent of the total variability
and isolated five competency statements with factor loadings of
ie45 or higher. In general, the statements referred t0 communication
expertise. Table 7 lists the five items, spurious competencies,
and related data for Factor IV.

Ttem 57: "The vice-principal explains the need for and the
allocation of school funds" received the highest loading (.61)
within this factor. Related to this competency but loading

considerably weaker at o47 was item 17: "The vice=principal
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compiles and interprets school records and other statistical
information periodically requested by the Division Office and/or
Department of Education.”

Item 26: "The vice-principal works directly with those cases
where student suspension may be warranted, serving as the last person
to whom a student is referred for counselling before being referred
to the principal™ retained the second highest loading (.55).
Another statement (item 35) concerned with the vice-principal's
skill in the mediation of conflict situations loaded at .48,

The final competency (item 19) that loaded significantly
within Factor IV stated: "The vice-principal identifies the motives
and techniques behind the various social forces that affect the
operation of the school and analyzes the implications of those
forces.”™ The high loading (.52) of this item suggested a close
relationship between analytic information gathering and the main-
tenance of communicative processes.

In summary, Factor IV isolated five items with factor
loadings of i,hs or higher that described competence related to

commnication expertise.
Factor V -= Personnel Management

Factor V accounted for 2.8 per cent of the total variability
and isolated five competency statements that were primarily
concerned with the organigzation and utilization of staff., The five
items, which retained factor loadings that ranged from .61 to .45,
are presented along with the spurious competencies and related

data in table 8.
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Ttem 74: "The vice-principal understands the functions and
utilizes the services of non-teaching specialized personnel
received the highest 1oaaing (.61) within Factor Ve Another
statement (item 11) that dealt with the organization and utilization
of staff in relation to the extra~curricular. program loaded
considerably weaker at .50, Item 73: "The vice-principal briefs
substitute teachers and ensures that department heads provide them
with adequate materials" indicated a third aspect of personnel
management., This competency had a loading of o45.

The remaining two statements under Factor V indicated
competence necessary for effective personnel management. Item 14
stated that honesty was an essential quality of leadership and
item 6L recognized the need for efficient communication with
professional and non-teaching staff. Interestingly, both
statements retained identical loadings of «55.

In summary, Factor V isolated five items with factor
loadings of 1.45 or higher that described competence related to

personnel management.
Factor VI =- Administration for Instruction

This factor accounted for 2.8 per cent of the total variability
and isolated five competency statements with factor loadings of s
or higher. Table 9 lists the five items, spurious competencies, and
related data for Factor Vl.

The two highest loading statements (.67 and .63) within
Factor VI were concerned with staffing. Item 3 referred to the

selection of staff assignments. The second, weaker loading
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statement (item 20) dealt with the evaluation of staff load.

Closely related to these statements was item 4. Although
this competency represented a somewhat obvious expectation of a
school building administrator, the high loading (.58) retained
by this statement suggested that one example of the vice-
principal's commitment to the education of all students in his
school is indicated by his approach to the arrangement of staff
assignments. In addition, the high loading (.62) retained by
item 21: "The vice-principal encourages and supports experimental
education projects" suggested that vice=principals are expected
to support such projects when staff assignments are being planned
and defined,

Lastly, item 71 recognized the vice=-principal's rolé in
faciliating the utilization of and provision for adequate
facilities. This competency had a loading of 49

In summary, Factor VI isolated five competency statements
- pelated to administration for instruction with significant factor
loadings that ranged from .67 to o49. Two statements that
referred to the selection and evaluation of staff load and
balance loaded strongest under this factor., Three other items
extracted by this factor pertained to the vice-principal’s
commitment to the education of all students in the school,
experimental education projects, and the planning of educational

facilities.
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Factor VII -- Administration of Division Policy

Factor VII accounted for 2.7 per cent of the total variability
and isolate& four competency statements with factor loadings of ¥45
or higher. Table 10 lists the four items, spurious competencies,
and related data for Factor VII.

The highest loading statement (.55) within this factor was
item 16: "The vice~principal participates with fellow administrators,
senior staff, and the school board in defining, interpreting, and
implementing the educational policy of the division." A weaker
loading competency (.49) closely related to this statement was
jtem 13: "The vice-principal participates in the community
involvement program and assists in procedures for decision-making
by community representatives and staff."

The final two competencies within Factor VII had loadings
of .51 and .48, Item 27 dealt with the motivation of staff to
achieve accepted goals. Item 7 suggested that another important
aspect of the administration of division policy was the promotion
of unity and balance between programs offered in the school,.

In summary, Factor VII isolated four items with factor
loadings of Z.45 or higher that dealt with competence related to the

administration of school division policye.

Summary

The principal factor analysis that was applied to the data
collected by the mail survey questionnaire resulted in significant
factor loadings of £.45 or higher being retained by fifty-one of

the seventy-nine competency statements. Moreover, the statements
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clustered within seven factors that indicated competence perceived
as being desirable for vice-principals in Manitoba junior high
schools,

Tables 4 to 10 presented the seven factor solution, including
the spurious competencies and related data. The titles assigned to
the factors were judgementally derived and indicated the general
nature of the competency statements that had loaded significantly
within each. The titles included: Instructional Processes, Intra-
Personal/Interpersonal, General School Administration, Communicative
Processes, Personnel Management, Administration for Imstruction,
and Administration of Division Policy.

The next section presents a description of the distribution
of responses to the fifty-one competency statements that were

isolated by the principal factor analysis,
II. THE DESCRIPTIVE ANALYSIS

This section describes the distribution of responses to the
competency statements that were isolated by the principal factor
analysis. The ten highest and ten lowest mean-ranked competency

statements are also identified.

Descriptive Analysis of the
Distribution of Responses

Tables 11 to 17 present the distribution of responses to
the fifty-one competency statements that were isolated by the
principal factor analysis. The frequency count and percentage
response to the five point Likert-type scale, mean, and standard

deviation are provided for each item.
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In the discussion of the distribution of responses the scale
components ""No Proficiency Desired" and nSlight Proficiency Desired"
were grouped and reported as slight proficiency. The scale item
"Moderate Proficiency Desired" was referred to as moderate proficiency.
And the scale items "Considerable Proficiency Desired" and "Complete
Proficiency Desired" were combined and reported as considerable
proficiency. Those items which received a majority response in favor
of the scale component "Complete Proficiency Desired," however, were

also identified,
Factor I --= Instructional Processes

Table 11 displays the distribution of responses to the
sixteen competency statements that were isolated by Factor I,

The analysis of the data revealed that the respondents had
expressed a preference for considerable proficiency in thirteen
of the sixteen competency statements., In this regard, five
statements to which over 70 per cent of the respondents expressed
the desire that vice-principals in Manitoba junior high schools
should have considerable proficiency included item 79: "The vice-
principal demonstrates the ability to determine competencies needed
by particular classroom teachers” (80.2 per cent), item 4l: "The
vice-principal assists in organizing inservice programs directed
at teachers' needs on pupil adjustment® (79.6 per cent), item 40:
"The vice-principal is conversant with recent developments in
educational media" (79.6 per cent), item 28: "The vice-principal
recognizes emerging curriculum patterns and trends in both

elementary and secondary schools"™ (78.6 per cent), and item 78:
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"The vice-principal helps organize the instructional staff for the
co-operative selection and procurement of materials, equipment, and
facilities" (74.5 per cent).

Six other statements that elicited at least a 60 per cent
response in preference of considerable proficiency included item 43
"The vice-principal participates in the planning of appropriate
inservice experiences for staff' (69.9 per cent), item 55: "The
vice-principal participates in the development of the faculty
handbook and orientation meetings for new teachers" (68.6 per cent),
item 46: "The vice-principal establishes communications with feeder
schools for the purpose of assessing needs and articulating
educational goals" (66.3 per cent), item 68: "The vice-principal
recognizes the necessity for the informal organization and
interacts with it accordingly" (65.0 per cent), item 58: "The
vice-principal provides opportunity, direction, and guidance to
teachers in developing curricula® (64,1 per cent), and item 67:
"The vice-principal supervises instruction by employing modern
procedures and techniques of supervision® (60,8 per cent).

Examination of the distribution of responses to item 66:
nThe vice-principal employs professional research techniques and
applies the conclusions in solving educational problems® and
item 65: "The vice-principal identifies and counsels students for
placement in special education programs" revealed that the rating
"Moderate Proficiency Desired” had received the largest response
(35.6 and 36.5 per cent) prior to the regrouping of the scale
components. After regrouping, however, the considerable level of

proficiency retained the largest number of respondents (55.5 and

110



111
Sholt per cent).

Lastly, the analysis of the data suggested that the
respondents did not agree upon the level of proficiency vice=
principals in Manitoba junior high schools should have in the
remaining three competency statements within Factor I. For
example, although item 48: "The vice-principal counsels staff in
their school and personal problems" and item 76: "The vice-
principal assists in the identification and procurement of funds
for development and research programs" drew responses of k1.2 and
40,2 per cent in preference of considerable proficiency, an almost
jdentical number of respondents (40.2 and 38.2 per cent) viewed
moderate proficiency in the two competencies as being adequate
for the efficient functioning of vice-principalships in Manitoba
junior high schools.

The final statement within this factor, item ?77: "The vice-
principal handles and directs correspondence between parents, staff,
and students" only elicited a 33.3 per cent response in favor of
considerable proficiency. A breakdown of the total response to
this statement in comparison to the other items within Factor I
revealed that the largest number of the respondents to express a
preference for moderate proficiency in a competency (47.1 per cent),
the largest percentage of the respondents to reject a competency
(5.9 per cent), and the second highest percentage of the sample
population to indicate a preference for the scale component "Slight

Proficiency Desired" (13.7 per cent) had responded to this item.
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Factor II -~ Intra-Personal/Interpersonal

Table 12 summarizes the distribution of responses to the
nine competency statements that were isolated by Factor Il.

Five competency statements within this factor to which over
90 per cent of the respondents expressed the desire that vice-
principals in Manitoba junior high schools should have considerable
proficiency included item 44: "The vice-principal is familiar with
the curricula of the junior high school" (95;1 per cent), item 37:
"The vice-principal develops and maintains effective relationships
with students" (95.0 per cent), item 39: "The vice-principal
encourages an open climate in staff-administrator relations®
(91.2 per Qent), iten 5: "The vice-principal méintains adequate
communication with parents and teachers so that he is able to
communicate relevant information to them" (90.4 per cemt), and
item 31: "The vice-principal demonstrates effective leadership in
conferences involving parents and the school re student welfare"
(90.3 per cent),

Not surprisingly, four of the preceding five statements
(items 4h, 37, 39, and 5) elicited a majority respomse in favor
of the scale component "Complete Proficiency Desired." Item L9:
"The vice-principal has the disposition to listen as a sincere
expression of his desire to understand" also drew a majority
response in preference of complete proficiency as well as a combined
89.1 per cent response in support of considerable proficiency. Two
other statements that retained agreement in excess of 85 per cent
in favor of considerable proficiency were item 50: "The vice-

principal has the ability to be a person who possesses trust in
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others as an operational expression of faith" (89,1 per cent)

and item 51: Y"The vice-principal understands and utilizes ad-
ministrative leadership techniques related to conflict situations
and controversial issues" (86.4 per cent).

The response to the final competency statement within
Factor II, item 59: "The vice-principal challenges teachers to
employ innovative and creative educational techniques by his own
example to keep abreast of current educational developments'
indicated that a slightly lower number of respondents (74.5 per
cent) desired considerable proficiency in this competency for the
efficient functioning of vice-principalships in Manitoba junior

high schools.
Factor III —- General School Administration

Table 13 displays the distribution of responses to the seven
competency statements that were isolated by Factor ITI.

Four competency statements within this factor that elicited

majority responses in preference of considerable proficiency were
item 6: "The vice-~principal assists in the regular supervision and
inspection of building and grounds" (65.1 per cent), item 60: "The
vice~principal maintains a master calendar of school events"
(58,9 per cent), item 36: "The vice-principal supervises clerical
personnel and office procedure related to his designated areas of
responsibility” (58.8 per cent), and item 25: "The vice-principal
handles the allocation of student texts, lockers, and locks"®

(52.4 per cent).
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The reaction to item 56: "The vice-principal conducts and
evaluates the school's fire drills"™ and item 42: "The vice-principal
maintains standards for participation in the extra-curricular
student activities program" revealed a slightly weaker percentage
of the respondents (48.0 and 42.7 per cent) had expressed the
desire that vice-principals in Manitoba junior high schools should
have considerable proficiency in the two competencies.

In contrast, little consensus emerged among the respondents
with regard to the final item within Factor III. The considerable
level of proficiency was reported as being the most desirable for
item 22: "The vice-principal handles incoming shipments, allocation
and distribution of equipment, supplies, and storage" by 37.8 per
cent of the respondents. Another 34,0 per cent of the respondents
expressed a preference for slight proficiency, while just over 28
per cent of the sample population perceived moderate proficiency
in this competency as being adequate for the efficient functioning

of vice-principalships in Manitoba junior high schools.
Factor IV --= Commnicative Processes

Table 14 presents the distribution of respomses to the five
competency statements isolated by Factor IV.

Four of the five competency statements within this factor
to which a majority of the respondents indicated. that vice=
principals in Manitoba junior high schools should have considerable
proficiency included item 26: "The vice-principal works directly
with those cases where student suspension may be warranted, serving

as the last person to whom a student is referred for counselling
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before being referred to the principal" (72,5 per cent), item 19:
"The vice-principal identifies the motives and techniques behind
the various social forces that affect the operation of the school
and analyzes the implications of those forces" (67,0 per cent)

item 17: "The vice~-principal compiles and interprets school records
and other statistical information periodically requested by the
Division Office and/or Department of Education" (64,7 per cent),
and item 35: "The vice-principal mediates disputes between parents,
staff, and students" (62.8 per cent).

The final statement within Factor IV, item 57: "The vice-
principal explains the need for and the allocation of school funds"
drew a strong response (45 per cent) that signified moderate pro-
ficiency in this competency was adequate for the efficient

functioning of vice-principalships in Manitoba junior high schools.
Factor V ~- Personnel Management

Table 15 depicts the distribution of responses to the five
competency statements that were isolated by Factor V.

Each of the’five competency statements within Factor V drew
a substantial response in preference of considerable proficiency.
The percentage responses ranged from a high of 94.2 to a low of
66.7 per cent. The results included item 1h4: "The vice-principal
recognizes honesty as a necessary quality of leadership and is
consistently honest in personal and professional matters" (94.2
per cent), item 64: "The vice-principal maintains effective
communications with professional and non-teaching school personnel

(82.5 per cent), item 1l: "The vice-principal participates in the
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organization and supervision of the extra~-curricular program"
(7.1 per cent), item 74: "The vice-principal understands the
functions and utilizes the services of non-teaching specialized
personnel” (69.9 per cent), and item 73: "The vice-principal
briefs substitute teachers and ensures that department heads
provide them with adequate materials” (66,7 per cent).

Although the competency statements within this factor
elicited large percentage responses in favor of considerable
proficiency, item 14 was the only statement that received a
majority response in preference of complete proficiency. The
number of respondents (75 per cent), who indicated that vice-
principals in Manitoba Jjunior high schools should have complete
proficiency in this competency, was the largest response to the
scale component "Complete Proficiency Desired” retained by any

item isolated by the principal factor analysis.
Factor VI -- Administration for Imstruction

Table 16 presents the distribution of responses to the
competency statements that were isolated by Factor VI,

A substantial number of the respondents (67.6 per cent)
expressed the view that vice-principals in Manitoba junior high
schools should have complete proficiency in item L: "The vice-
principal demonstrates personal commitment to the education of
all students in the school." Correspondingly, the regrouping of
the scale components ""Complete Proficiency Desired" and'Considerable
Proficiency Desired" resulted in a combined response of 94,1 per

cent in favor of considerable proficiency in this competencye



127

0 VN
T gA
4 an
g°Te ce dd
S°gY 64 0
g°Hhe 14 R
: 0°% 4 g eg300foad TeUOF}EONPS TejuswIIedxe
HR°  98°% 0°T T N gjroddne pue gsefeanoous Tedproutad-eoTs aYL 12
0 VN
0 dA
T N
6°9T 4T dd
6°Le 6% )
1°0% 1€ H
4°0T 1T s . °gouBTEq
GO°T 08°¢ 6°Y a N pue peoT Jyeis sojenyesd [edpoutad-edoTa oyl o2
0o YN
0 qA
T yN
g2 &2 dd
9°GH A 0
o4 a2 W
6°¢ Ui S egauenUB LIS JJels JO
06° 98°¢ 6°T 2 N uotjoeTes oyj ut g3srsse pedyoutrad-e0TA eyy <
Jaqunp
pe x % I d jusmele}s ALousjedwo)d weal

NOTIONYTSNI ¥OJ NOILVALSINIWAV == IA d0IOVd

NTHIIM SINTWAIVIS XONATIHOD OL SISNOJSHY J0 NOILAETVLSIA

9T {TEVL



128

0 VN
0 g
[ UN
9°02 T2 dd
2°ch ¢h D
H°TE 2% H °STITITORS
6°¢ 4 g Teuotieonpe JuruueTd 03 UWSATS SUCTIRILSPTS
6g°  Gl°¢ 0°2 2 N =uo0 ut sajedrorjasd pedroutad-edTa Byl T
0 YN
0 g
4 aN
9°49 69 dd
G°9e &2 )
6°% 4 R °Tooyds 8y} UE
o°e Z S sjuepnls TI® JO WOTIEONPe® dY3l 03 JUSW]TUWOD
99° 09°h 0 N Teuoszed sejexjsuomsp Tedroutad-e0TA oY 4
Jaquuy
pg X % I 4 juewmsjely Louejedmo)d woqy

penurjuod -~ 9T ATAVL




129

The remaining four statements within Factor VI also elicited
majbrity responses (70,3 to Skl per cent) that signified con-
siderable proficiency in the competehcies was desirable for the
efficient functioning of vice-principalships in Manitoba junior high
schools., The statements were item 21l: "The vice-principal encourages
and supports experimental educational projects" (70.3 per cent),
item 3%: "The vice-principal assists in the selection of staff
assignments" (69.9 per cent), item 71: "The vice-principal parti-
cipates in considerations given to planning educational facilities™
(62.8 per cent), and item 20: "fhe vice-principal evaluates staff

1oad and balance® (5h.ht per cent)e
" Factor VII -- Administration of Division Policy

Table 17 displays the distribution of responses to the four
competency statements that were isolated by Factor VII.

The respondents indicated that vice-principals in Manitoba
junior high schools should have considerable proficiency in each of
the four competency statements that loaded within Factor VII. The
statements in order of their percentage response were item 273
nThe vice-principal motivates staff to achieve accepted goals™
(83.2 per cent), item 7: "The vice-principal promotes unity and
lnlance between programs offered in the school" (73,1 per cent),
item 16: “"The vice-principal participates with fellow ad-
ministrators, senior staff, and the school board in defining,
interpreting, and implementing the educational policy of the
division" (67.6 per cent), and item 13: "The vice-~principal

participates in the commmunity involvement program and assists in
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procedures for decision-making by community representatives and

staff" (53.9 per cent).

Ranked High and Low HMean
Competency Statements

The purpose of this subsection is to present the ten highest
and ten lowest mean-ranked competency statements for the fifty-one

items that were isolated by the principal factor analysise
Ranked High Mean Competency Statements

Table 18 displays the ten highest mean-ranked competency
statements.l

Each of the scores reflected a consensus by the respondents
in preference of the scale component Considerable Proficiency
Desired." Specifically, the means ranged from a high of 4,69 for
item 14: ®The vice=-principal recognizes honesty as a necessary
quality of leadership and is consistently honest in personal and
professional matters™ to a low of L,21 for item 51: "The vice-
principal understands and utilizes administrative leadership
techniques related to conflict situations and controversial issues.”

Examination of the related data also revealed that eight of

the ten high mean-ranked competency statements had been isolated

by Factor IT == Intra-Personal/Interpersonals

lAppendices E and F contain the ten highest and ten lowest
mean~-ranked competency statements for the seventy-nine items that
were included in section II of the mail survey questionnaire.
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Ranked Low Mean Competency Statements

Table 19 presents the ten lowest mean-ranked competency
statements,

Each of the scores reflected a consensus by the respondents
in preference of the scale component "Moderate Proficiency Desiredo'
The means ranged from a high of 3,58 for item 3: "The vice-principal
assists in the selection of staff assignments" to a low of 3.13 for
item 22: "The vice~-principal handles incoming shipments, allocation
and distribution of equipment, supplies, and storage."”

Examination of the related data also revealed that four of
the low mean-ranked competency statements had been isolated by
Factor III -- General School Administration. Factor I ==
Instructional Processes accounted for three of the remaining six

statements.

Summary

In the descriptive analysis of the distribution of responses
to the fiftyabne competency statements that were isolated by the
principal factor analysis the scale components were grouped and
reported as slight, moderate, and considerable proficiency. Those
items which received a majority response in favor of the scale
component ""Complete Proficiency Desired," however, were also
identified.

The descriptive analysis revealed that a majority of the
respondents agreed vice-principals in Manitoba junior high schools
should have complete proficiency in seven competencies. The

statements were item 1l4: "The vice-principal recognizes honesty
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as a necessary quality of leadership and is consistently honest in
personal and professional matters" (75,0 per cent), item L: "The
vice-principal demonstrates personal commitment to the education of
all students in the school" (67.6 per cent), item 37: "The vice-
principal develops and maintains effective relationships with
students" (59,0 per cent), item 53 "The vice-principal maintains
adequate communication with parents and teachers so that he is able
to communicate relevant information to them" (56.7 per cent),
item 44: "The vice-principal is familiar with the curricula of the
junior high school" (55,9 per cent), item 49: "The vice-principal
has the disposition to listen as a sincere expression of hig desire
to understand® (52.5 per cent), and item 39: "The vice-principal
encourages an open climate in staff-administrator relations" (52.0
per cent).

A majority of the respondents also agreed that vice-principals
in Manitoba junior high schools should have considerable proficiency
in thirty-seven of the remaining forty-four competencies. The thirty-
seven items, grouped in terms of competency statements that had
elicited at least an 80 per cent, 70 per cent, 60 per cent, and 50
per cent response in preference of considerable proficiency are
presented in tables 29 to 32 in chapter V.

On the other hand, item 77: "The vice=principal handles and
directs correspondence between parents, staff, and students” and item
573 "The vice-principal explains the need for and the allocation of
school funds" each elicited a response (47,1 and 45.0 per cent) that
indicated moderate proficiency in the two competencies was adequate
for the efficient functioning of vice-principalships in Manitoba

junior high schools.
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A consensus was not discernible for the level of proficiency
desired in five competencies (items 22, 42, 48, 56, and 76).

Lastly, the ten highest and ten lowest mean-ranked competency
statements were identified. Each of the high mean-ranked competency
statement scores reflected a consensus by the respondents in preference
of the scale component "Considerable Proficiency Desired." Item 1h:
"The vice-principal recognizes honesty as a necessary quality of
leadership and is consistently honest in personal and professional
matters" retained the highest mean score, On the other hand, each
of the low mean-ranked competency statement scores was found to
reflect a consensus by the respondents in favor of the scale component
"Moderate Proficiency Desired.™

The findings of the inferential analysis of the data are

presented in the next section.
III, THE INFERENTIAL ANALYSIS

The purpose of this section is to delineate the findings of
the inferential analysis of the data that was undertaken to determine
whether there were significant differences in perception within the
sample population regarding the seven factor solution.

Tables 20 to 27 present the results of the one-way classification
analysis of variance and the post hoc Scheffe tests. For each factor
the one-way classification analysis of variance was used to test the
null hypothesis "There is no significant difference between the means
of the subgroups of the background variable under analysis.”™ The
.05 level of significance was chosen as the assessment of difference
and the criteria for rejecting the null hypothesis in favor of its

alternate "There is a significant difference between the mean scores



of the subgroups of the background variable under analysis.' Lastly,
post hoc Scheffé tests were applied to the data to locate significant
contrasts between the subgroup means and thereby confirm the signi=-
ficance of the computed F value whenever a null hypothesis was to

be rejected.

Results of the Analysis of
Variance By Position

The null hypothesis was tested using the one-way classification

analysis of variance and stated that there was no gignificant
di.fference between the means of the subgroups of the background
variable position., In all, seven individual hypotheses were tested,
one for each factor. Table 20 displays the seven factors and related
datae

The computed F value was less than the critical table values
of 3,09 and 3.10 at the .05 level for six of the seven factors. Only
~ Factor 1V -- Communicative Processes had a computed F value greater
than its critical table value.

The results of the Scheffé test are presented in table 21.
The contrasts between the vice-principals and principals, and the
vice-principals and superintendents were significant at the .05
level., Specifically, the vice~principals had expressed a desire
for more proficiency in the competencies within Factor IV, The
null hypothesis, therefore, was rejected for Factor IV and accepted

for Factors I to III and Factors V to VII.
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Results of the Analysis of
Variance By Age

The null hypothesis was tested using the one~ﬁay classification
analysis of variance and stated that there was no significant
difference between the means of the subgroups of the background
variable age. In all, seven individual hypotheses were tested, one
for each factor. Table 22 presents the seven factors and related
data.

The computed F value was less than the critical table values
of 2,47 and 2.48 at the .05 level for each of the seven factors.
Accordingly, the null hypothesis was accepted for each factor.

Results of the Analysis of Variance By
Level of Education Attained

The null hypothesis was tested using the one-way classification
analysis of variance and stated that there was no significant
difference between the means of the subgroups of the background
variable level of education attained. In all, seven individual
hypotheses were tested, one for each factor.

As shown in table 23, the subgroups did not perceive the
factors differently. Hence, the null hypothesis was retained for
each of the seven factors.

Results of the Analysis of Variance By
Years of Administrative Experience

The null hypothesis was tested using the one-way classification
analysis of variance and stated that there was no significant

difference between the means of the subgroups of the background
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variable years of administrative experience. In all, seven
individual hypotheses were tested, one for each factor. Table 24
displays the seven factors and related data.

The computed F value was less than the critical table values
of 2,47 and 2,48 for five of the seven factors. Since Factor VI —-
Administration for Instruction and Factor VII - Administration of
Division Policy had computed F values that were greater than their
critical table value at the .05 level, post hoc Scheffé tests were
applied to locate significant contrasts between the subgroup means.
The results of this procedure are presented in table 25,

Application of the Scheffé test to Factor VI produced two
significant contrasts at the .05 level. The respondents who had 4=6
and 7-9 years of administrative experience, and those that had L-6
and more than 12 years of administrative experience perceived
Factor VI in such a manner that the contrasts between them were
significantly differént from zero., Two other contrasts were also
found to be significant at the .1 level.

Application of the Scheffé test to Factor VII produced a
significant contrast at the .05 level between the respondents who
had b4-6 and those that had 7-9 years of administrative experience.
An additional three contrasts that were found to be significant at
the .1 level were also identified.

The post hoc Scheffé tests that were applied to Factors VI
and VII reaffirmed the significance of the computed F values at
the .05 level. Specifically, the respondents with 7=9 and more
than 12 years of administrative experience had expressed a desire

for more proficiency. in the competencies within Factor VI and
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those with 7-9 years of administrative experience desired more
proficiency in the competencies within Factor VII. The null
hypothesis, therefore, was accepted for Factors I to V and rejected
for Factors VI and VII.

Results of the Analysis of Variance By Career v. Non-Career
View of the Junior High School Vice=Principalship

The null hypothesis was tested using the one-way classification
analysis of variance and stated that there was no significant
difference between the means of the subgroups of the background
variable career v. non-career view of the junior high school vice-
principalship. In all, seven individual hypotheses were tested,
one for each factor. Table 26 lists the seven factors and‘related
data.

The computed F value at the .05 level was only greater than
the critical table values of 3,95 and 3,94 for Factor V -=
Personnel Management. The results of the Scheffe test (05 level)
that are presented in table 27 reaffirmed the significance of the
computed F value. The respondents who reported a non-career view
of the junior high school vice-principalship desired more pro-
ficiency in the competencies within Factor V. Accordingly, the
null hypothesis was rejected for Factor V and retained for Factors

Summary

This section has presented the results of the inferential
analysis of the data in which the one-way classification analysis

of variance was used to test the null hypothesis that there was no
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significant difference between the means of the subgroups of the
background variable under analysis. The inferential analysis
revealed that the background variables age and level of education
attained did not have a significant bearing on how the respondents
perceived the seven factorse On the other hand, the background
variable position had a significant computed F value for Factor IV ==
Communicative Processes. Since the application of the post hoc
Scheffé test confirmed the significance of the computed F value,
the null hypothesis was rejected.

In addition, the background variable years of administrative
experience produced significant computed F values for Factor VI =
Administration for Imstruction and Factor VII -- Administration
of Division Policy. Subsequent application of the Scheffé test to
Factor VI located two significant contrasts at both the .05 and .1l
levels., One significant contrast at the .05 and three at the o1
level were identified for Factor VII. Accordingly, the null
hypothesis was rejected for Factors VI and Vii.

Finally, application of the one-way classification analysis
of variance in terms of the background variable career v. non-career
view of the junior high school vice-principalship resulted in the

null hypothesis being rejected for Factor V == Personnel Management.
IV, CHAPTER SUMMARY

This chapter has presented the findings of the analysis of
the data.
The principal factor analysis that was applied to the data

collected by the mail survey questionnaire resulted in significant
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factor loadings of i,hB or higher being retained by fifty-one of the
seventy-nine competency statements. The statements clustered within
seven factors that indicated competence desired for vice-principals
in Manitoba junior high schools. The titles assigned to the factors
were judgementally derived and indicated the general nature of the
competency statements that had loaded significantly within each.

The titles included: Instructional Processes, Intra-Personal/
Interpersonal, General School Administration, Communicative
Processes, Personnel Management, Administration for Instruction,
and Administration of Division Policye.

The descriptive analysis of the distribution of responses to
the fifty-one competency statements revealed that (1) complete
proficiency was desired in seven competencies, (2) considerable
proficiency was desired in thirty-seven competencies, (3) moderate
proficiency was adequate in two competencies, (4) a consensus was
not discernible for the level of proficiency desired in five
competencies, and (5) item 1k: "The vice-principal recognizes
honesty as a necessary quality of leadership and is consistently
honest in personal and professional matters" was the highest mean-
ranked competency statement. The results of the descriptive analysis
are summarized in tables 28 to 32 in chapter V.

Lastly, the results of the inferential analysis of the data
in which the one-way classification analysis of variance was used
to test the null hypothesis that there was no significant difference
between the means of the subgroups of the background varilable under
analysis indicated the variables age and level of education attained

did not have a significant bearing on how the respondents perceived




155

the seven factor solution isolated by the principal factor analysise.
On the other hand, the background variable position produced a
"gignificant computed F value (.05 level) for Factor IV -- Communicative
Processes; the background variable years of administrative experience
produced a significant F value (.05 level) for Factor VI -=
Administration for Instructionad Factor VII -- Administration of
Division Policy; and finally, the background variable career Ve
pon-career view of the junior high school vice-principalship produced
a significant F value (.05 level) for Factor V == Personnel
Management. Since the post hoc Scheffé tests reaffirmed the
significance of the computed F values, the null hypothesis was
rejected in each casee.

A summary of the investigation and the principal findings,
the conclusions, and the recommendations arising from the study

are presented in the next chapter.



CHAPTER V

SUMMARY OF INVESTIGATION, SUMMARY OF FINDINGS,
CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this chapter is to provide a summation to
the study. A summary is provided of the investigation and the
principal findings. The conclusions derived from the results

and the recommendations arising from the findings are presented.

I. SUMMARY OF THE INVESTIGATION

The purpose of this section is to restate the problem

considered and the procedure followed in the study.

The Problem Restated

In order to develop the study one primary and one secondary
problem were investigated:

1. The primary problem considered in the study was
the identification of the competencies desired for
vice-principals in Manitoba junior high schools as
reported by a sample population of Manitoba junior
high school vice-principals, principals, and
superintendents

2. The secondary problem considered in the study was
the resolution of whether there were significant
differences in perception within the sample
population with regard to the areas of competence
determined as being desirable for vice-principals
in Manitoba junior high schools in terms of the
respondent background variables: position, age,
level of education attained, years of ad-
ministrative experience, and a career v. non-
career view of the junior high school vice=-

principalship
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The Research Procedure Restated

A summary of the reseérch procedure followed in the study

is presented in this subsection.
Instrumentation

The instrument developed for the study was designed to
(1) provide basic demographic data about the administrators
included in the sample population, and (2) obtain a rating of the
level of proficiency desired for each of the included competency
statements. Recommendations for and the prior use of the mail
survey technique in studies concerned with defining competence
for particular administrative positions, the advantages inheﬁent
in the use of the technique, and the size and distribution of the
sample population suggested that 3t was both feasible and economical
for the researcher to employ a mail survey questionnaire to obtain
the data for the study.

The seventy-nine competency statements included in the
instrument were developed through a review of the related literature
and research which included an examination of the research and
professional literature dealing with vice-principalships in American
junior high and secondary schools since limited information was
available concerning vice-principalships in Canadian junior high
schools. The reliability of the items was determined by the Kuder-
Richardson procedure and resulted in a reliability coefficient of
.783, A five point Likert-type scale was then incorporated into

the instrument to enable the respondent to judgementally score



his/her level of desired proficiency for each competency statement
in terms of its relation to the efficient operation of the junior
high school vice-principalship.

Lastly, a second panel of judges was asked to evaluate the
instrument with regard to format and clarity. The responses

received from the judges indicated that no major modifications in

the instrument were necessarye.

Sanmpling Procedure

The instrument developed for the study was mailed to the
total population of Manitoba junior high school vice-principals,

principals, and superintendents.

Collection of the Data

The administrators who were selected to participate in the
study received a questionnaire, an explanatory letter, and a pre=

stamped self-addressed return envelope. Second and third mailings

were also undertaken in an attempt to increase the number of returns

and resulted in a total usable response of 85,2 per cente

Analysis of the Data

Principal factor analysis was applied to the seventy-nine

competency statements included in section II of the mail survey

questionnaire in order to determine the common competencies desired

for vice-principals in Manitoba junior high schools. After the
initial factors were identified and rotated, those competency

statements with loadings of 3345 or higher were considered to have

158
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loaded significantly within a factor. After thése common ¢om=
petencies were identified, each group was labelled and the statements
that had clustered within each factor were briefly discussed. -

Next, a descriptive summary of the distribution of responses
to the competency statements that had loaded significantly within a
factor was undertaken. The ten highest and ten lowest meén ranked
competency statements were alsc identified.

Lastly, in order to determine whether there were significant
differences (.05 level) in perception within the sample population
regarding the factor solution isolated by the factor analysis
technique the respondents were examined in terms of the background
variables: position, age, level of education attained, years of
administrative experience, and a career v. non-career view of the
junior high school vice-principalship. For each factor one-way
classification analysis of variance was used to test the null
hypothesis that there was no significant difference between the
means of the subgroups of the background variable under analysis.
Post hoc Scheffé tests were applied to the data to locate the
significant contrasts (.05 and .1 level) between the subgroup
means and thereby confirm the significance of the computed F value

whenever the null hypothesis was to be rejected.
II. SUMMARY OF THE FINDINGS

The purpose of this section is to provide a summary of the
results of the analysis of the data collected by the mail survey

questionnaire,
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In regard to the primary problem considered in the study
wPhe identification of the competencies desired for vice-principals
in Manitoba junior high schools as reported by a sample population
of Manitoba junior high school vice-principals, principals, and
superintendents” the principal factor analysis which was applied
to the data revealed:

1., That fifty~o§e competency statements retained factor
loadings of =.45 or higher

2. That the statements clustered within seven factors
which indicated competence desired for vice-
principals in Manitoba junior high schools

Following is a brief description of the seven factors.

Factor T —-- Instructional Processes - The statements
which loaded under this factor dealt with the super-
vision of instruction and included references to
administrative leadership in the provision of
inservice experiences for staff and curriculum
development

Factor IT —- Intra-Personal/Interpersonal - This factor
retained statements related to intra-personal and
interpersonal values and skills

Factor TII == General School Administration - In general,
administrative tasks which were concerned with plant

and clerical supervision, school equipment and supplies
were the principal items extracted by this factor

Factor IV -- Commmnicative Processes - This factor retained
statements related to communication expertise in school
affairs. Examples included references to financial
discussions and student-school conflict situations

Factor V —- Personnel Management = The statements which
ioaded under this factor dealt with the organization
and utilization of staff

Factor VI —- Administration for Instruction - The statements
which loaded under this factor related to staffing for
instruction and administrative support for experimental
projects
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Factor VII -- Administration of Division Policy - This
factor extracted statements that referred to the
development‘and implementation of school division policy

Second, the descriptive analysis of the distribution of

responses
principal

1.

20
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e

Se
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7e

to the fifty-one competency statements isolated by the
factor analysis revealed:

That a majority of the respondents agreed vice~-principals
in Manitoba junior high schools should have complete
proficiency in seven competencies. The seven items are
listed in table 28

That over 80 per cent of the respondents agreed vice-
principals in Manitoba junior high schools should have
considerable proficiency in six competencies. The six
items are presented in table 29

That over 70 per cent of the respondents agreed vice-
principals in Manitoba Jjunior high schools should have
considerable proficiency in nine competencies. The nine
items are presented in table 30

That over 60 per cent of the respondents agreed vice-

principals in Manitoba junior high schools should have
considerable proficiency in fifteen competencies. The
fifteen items are displayed in table 31

That over 50 per cent of the respondents agreed vice~
principals in Manitoba junior high schools should have
considerable proficiency in seven competencies. The
seven items are listed in table 32

That two competency statements elicited a response which
indicated moderate proficiency in the two competencies

was adequate for the efficient functioning of vice-
principalships in Manitoba junior high schools. The
statements were item 77: "The vice-principal handles and
directs correspondence between parents, staff, and students”
(47.1 per cent) and item 57: "The vice-principal explains
the need for and the allocation of school funds™ (45,0

per cent)

That a consensus was not discernible for the level of
proficiency desired in five competencies. The statements
included items 22, 42, 48, 56, and 76 .
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8. That item 1l4: "The vice-principal recognizes honesty
as a necessary quality of leadership and is consistently
honest in personal and professional matters" was the
highest mean-ranked competency statement

In regard to the secondary problem considered in the study
"The resolution of whether there were significant differences in
perception within the sample population with regard to the areas of
competence determined as being desirable for vice-principals in
Manitoba junior high schools in terms of the respondent background
variables identified in the study" the inferential analyéis of the
data revealed:

1. That the background variables age and level of education
attained did not have a significant bearing on how the
respondents perceived the seven factor solution

2. That the background variable position produced a
significant computed F value for Factor IV -—- Communicative
Processes. The contrasts between the vice-principals and
principals, and the vice~principals and superintendents
were significant at the .05 level. Specifically, the
vice-principals had expressed a desire for more proficiency

in the competencies within Factor IV

3. That the background variable years of administrative
experience produced a significant computed F value for
Factor VI -- Administration for Imstruction. The contrasts
between the respondents who had 4-6 and 7-9 years of
administrative experience, and those that had 4-6 and
more than 12 years of administrative experience were
significant at the .05 level. Specifically, the respondents
with 7-9 and more than 12 years of administrative experience
had expressed a desire for more proficiency in the com-
petencies within Factor VI

Second, the background variable years of administrative
experience produced a significant computed F value for
Factor VIT —- Administration of Division Policy. The
contrast between the respondents who had 4-6 and those
that had 7-9 years of administrative experience was
significant at the .05 level for Factor VII. Specifically,
the respondents with 7-9 years of administrative experience
had expressed a desire for more proficiency in the com-
petencies within Factor VII
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That the background variable career v. non-career view
of the junior high school vice-principalship produced a
significant computed F value (.05 level) for Factor V ==
Personnel Management., The respondents who reported a
non-career view of the junior high school vice=-
principalship had expressed a desire for more proficiency
in the competencies within Factor V

III. CONCLUSIONS

The review of the related literature and research, the data

collected by the mail survey questionnaire, and the results derived

from the analysis of the data provided information related to the

competencies desired for vice-principals in Manitoba junior high

schools.

In regard to the primary problem considered in the study

Phe identification of the competencies desired for vice-principals

in Manitoba junior high schools as reported by a sample population

of Hanitoba junior high scheol vice-principals, principals, and

superintendents™ it was concluded:

1.

2.

That the seven factor solution of fifty-one competency
statements provided a meaningful definition of the
competencies desired for vice=principals in Manitoba
junior high schools. The results of the study supported
statements by Martin and Geer and Lockridge, identified
in the review of the related literature and research,
which had suggested factor analysis was a useful technigue
for identifying groupings from different competencies in
studying roles and requirements

That the fifty-one competency statements, in terms of

the seven factors entitled Instructional Processes,
Tntra=Personal/Interpersonal, General School Administration,
Commnicative Processes, Personnel Management, Ad-
ministration for Instruction, and Administration of Division
Policy, reflected an idealized position of professional

Po 15,

1Martin, A Study of the Professional Education Competencies
and Community College Administrators of Vocational Education,™ pe. 1073
Geer and Lockridge, "A Validation Model for Administrative Competencies,"
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and administrative status. In general, the results of
the study were consistent with the findings of the review
of the related literature and research which had suggested:
(a) that vice-principals were involved and
were expected to become involved in a
wide range of administrative responsi-
bilities
(b) that increased professional status was
attributed to the number and the nature
of the duties being delegated to vice-
principals and the degree of responsibilitg
for the school's program they represented

3, That the vice-principal’s role was perceived as that of
an educational leader, proficient in intra-personal and
interpersonal values and skills, whose primary area of
concern was in the instructional functions of the school,
The results of the investigation were consistent with
studies by Knox, McClure, and Van Haren that had reported
vice~principals should be involved in a variety of tasks
related to instructional processes within the school 3

I, That item 14: "The vice-principal recognizes honesty as a
necessary quality of leadership and is consistently honest
in personal and professional matters" was the highest mean-
ranked competency statement. Interestingly, the resulis of
the study supported McClure's finding that honesty was the
most desired quality in a vice-principal

;Robertson, "The Duties and Responsibilities of the Junior High
School Assistant Principal in Pennsylvania,™ PP. 144-151; McClure,
"Role Expectations for Junior High School Assistant Principals as
Perceived by Alter Groups," p. 26.

2Sorensen, "Puties and Functions of the Assistant Principal in
Secondary Schools of Selected School Districts in the State of Utah,"
Pe 26,

3Knox, "An Analysis of the Role of Selected Colorado Middle
and Junior High School Assistant Principals in Curriculum and
Tnstruction Leadership,® p. 90; McClure, "Role Expectations for Junior
High School Assistant Principals as Perceived by Alter Groups;” Pe 8l s

Van Haren, "The Role of the Vice-Principal in Selected Wisconsin Junior
High Schools," p. 45.

QMcClure, "Role Expectations for Junior High School Assistant
Principals as Perceived by Alter Groups,” pe. Sl.



5, That the scope of the vice-principal's role should
not be confined to matters of a clerical and routine
nature but should include aspects of the total school
program. In this regard, the results of the study
reaffirmed the review of the related literature and
research which had revealed support for the elimination
of the vice-principal's clerical and other non-
professional duties 1

6. That the results of the study did not support the
frequently reported view, identified in the review of
the professional literature and research, which had
stated vice-principals were primarilg concerned with
discipline-related responsibilities

7. That a majority of the respondents agreed upon the level
of proficiency vice-principals in Manitoba junior high
schools should have in forty~four of the fifty-one
competencies identified in the study. In general the
results of the study, which indicated vice-principals
should have complete proficiency in seven and considerable
proficiency in thirty-seven of the fifty-one competencies
desired for vice-principals in Manitoba junior high schools,
were consistent with the major duties, responsibilities,
areas of involvement, and recommended areas of involvement
for vice-principals that had been derived from the review
of the professional literature and research and used in
the construction of the mail survey questionnaire

In regard to the secondary problem considered in the study
"Fhe resolution of whether there were significant differences in
perception within the sample population with regard to the areas of
competence determined as being desirable for vice-principals in
Manitoba junior high schools in terms of the respondent background

variables identified in the study™ it was concluded:

lBagdonas, n"The Duties and Responsibilities of the Des Moines
Junior High School Vice-Principals,”™ p. 51; Robertson, "The Duties
and Responsibilities of the Junior High School Assistant Principal
in Pennsylvania,"” p. 161l.

2Bagdonas, "The Duties and Responsibilities of the Des Hoines
Junior High School Vice-Principals," p. 34; Knox, "An Analysis of the
Role of Selected Colorado Middle and Junior High School Assistant
Principals in Curriculum and Instruction Leadership," p. 84; Null,
#The Junior High School Assistant Principalship in Indiana," p. 72.
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That in general few significant differences (.05 level)
existed between the subgroups of the respondent background
variables and the areas of competence determined as being
desirable for vice-principals in Manitoba Jjunior high
schools

That there was no demonstrable difference between the
respondents in terms of the background variable age

That as far as could be determined the respondents did
not differ in terms of the background variable level of
education attained

That the junior high school vice-principals, in contrast
to the superintendents and the junior high school
principals, had expressed a desire for more proficiency
in the competencies within Factor IV -~ Communicative
Processes

That the respondents with 7-9 and more than 12 years of
administrative experience, in contrast with those having
4.6 years of administrative experience, had expressed

a desire for more proficiency in the competencies within
Factor VI -- Administration for Instruction

That the respondents with 7-9 years of administrative
experience, in contrast with those having 46 years of
administrative experience, had expressed a desire for
more proficiency in the competencies within Factor VII --
Administration of Division Policy

That the respondents who reported a non-career view of

the junior high school vice-principalship, in contrast

to those who had reported a career view of the junior

high school vice-principalship, had expressed a desire

for more proficiency in the competencies within Factor V --
Personnel Management

IV. RECOMMENDATIONS

The following recommendations are offered in view of the

findings and conclusions derived from the study.

In order to utilize the findings of the study it is

recommended:
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That steps be taken by the Manitoba Association of
Principals (formerly the Manitoba Association of
Principals and Vice~Principals); the Professional
Development Committee of the Manitoba Teachers'®
Society; and the Department of Educational Administrationm,
University of Manitoba to make practising administrators
and graduate students in educational administration aware
of the areas of competence and specific competencies
desired for vice-principals in Manitoba junior high schools.
Specifically, it is suggested that the findings of the
study be utiliged:
(a) as a guide for determining appropriate
pre-service and inservice experiences
for the position
(b) as a guide for establishing a competency
based learning package for the position
that would include behavioral objectives
for the fifty-one competency statements
identified in the study

That school boards adopt clearly defined policies with
regard to the role of vice-principals in Manitoba junior
high schools based on the seven areas of competence
identified in the study. In particular, it is suggested
that vice-principals in Manitoba junior high schools be
assigned duties and be held accountable for:
(a) the seven competency statements that elicited
a majority response in preference of complete
proficiency
(b) the fifteen competency statements that elicited
at least a 70 per cent response in preference
of considerable proficiency
(The items were presented in tables 28, 29, and

30)

That appointees to the position of vice-principal in
Manitoba junior high schools have complete proficiency in
the seven competency statements identified in the study
(The seven items were listed in table 28)

order to expand the study it is recommended:

That further research be conducted into the differences
in perception which were isolated by the inferential
analysis of the data

That the expectations of former junior high school ad-
ministrators, professors in the Department of Educational
Administration, teachers, school trustees, and repre-
sentatives of parent-school associations be included in
future studies which investigate the competencies desired
for vice-principals in Manitoba junior high schools
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3o That an investigation be undertaken to determine the
most feasible method of preparation with regard to the
competency statements identified in the study. Moreover,
it is suggested that such alternatives as formal course=
work, simulation training materials, on-the-job
experience, and internships be considered in such a

study

L, That an investigation be undertaken to determine whether
the findings of the study are applicable to junior high
school vice-principals in other Canadian provinces and
American states

5. That the study be replicated at the high school level so
that a set of core competencies common to the two levels
of secondary administration may be identified and
validated for vice-principals
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FACULTY OF EDUCATION . WINNIPEG, CANADA
DEPARTMENT OF
EDUCATIONAL ADMINISTRATION

January 9, 1975

Dear Colleague:

As part of my Master of Education program I am conducting
an inquiry into the competencies desired for vice-principals in
Manitoba junior high schools. The ultimate aim of this research
study is to provide data which will contribute to the clarification
of the junior high school vice-principalship in Manitoba.

In order for my study to be complete and valid, the
enclosed questionnaire is being sent to all Manitoba junior high
school vice-principals, principals, and superintendents. As a
member of this group you are requested to take part in the survey.

Limited research has been carried out on the vice-
principalship in Manitoba. This survey will provide information
that can be obtained in no other way. Please be advised that
the questionnaire has been designed to take a minimum of your
time.

Finally, I assure you that all responses will be held in
strictest confidence and no individual, school or school division
will be identified in the presentation of the findings.

Your co-operation and return of the completed questionnaire
by Wednesday, January 29 will be greatly appreciated. A stamped
self-addressed envelope has been enclosed for your convenience.

Sincerely,

Dennis D. Pelisek
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Department of Educational Administration
University of Manitoba

QUESTIONNAIRE

COMPETENCIES DESIRED FOR THE JUNIOR HIGH
SCHOOL VICE-PRINCIPALSHIP IN MANITOBA

This questionnaire is designed to identify the competencies desired for the Junior High School vice-principalship in
Manitoba.

This questionnaire is divided into two sections:

SECTION | Demographic Information
SECTION I Competency Statements

Specific instructions are included in each section.

ALL RESPONSES WILL BE TREATED AS CONFIDENTIAL INFORMATION.

Note: The numbering systemn on the right-hand side of each page of this questionnaire is for the purposes of
computer tabulation.
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SECTION I — Demographic Information

The purpose of this section is to provide basic demographic information.
Please check () the appropriate answer for each item.

1. Your present position (i) junior high school vice-
principal ()
(ii) junior high school
principal ()
(iii} superintendent () (6 __

2. Your age (i) under 24
(if) 25-29
(iii) 30-34
(iv) 35-39
(v) 40-44
{vi) 45 plus

— o i o~ g~ o~

7_

3. Level of education attained (i) less than Bachelor’s degree ( )
(ii) Bachelor degree ()
(iii) two Bachelor degrees ()
(iv) Master’s degree ()
{v) Doctorate ()
(vi) other (specify) ()

4. Total number of years (including present) of administrative :
experience (i 1-3 ()
T (i) 4-6 . ()
(iit) 7-9 ()
()
()

(iv) 10-12
(v) greater than 12

5. | consider the junior high school vice-principalship a career position (i) vyes

()
(i)} no () (10—
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SECTION II — Statements Describing Competence For The Junior High Schoo! Vice-Principalship
The purpose of this section is to obtain a rating of the provided competency statements.
There are five possible responses to each statement. They are:

“no proficiency desired”

“slight proficiency desired”
“moderate proficiency desired”
“considerable proficiency desired”’
*complete proficiency desired”

Each response is represented numerically. Interpret 1 as being “no proficiency desired” and 5 as being
“complete proficiency desired.”

READ each statement carefully.

DECIDE on the level of proficiency you feel is desirable for each competency as it relates to the efficient
operation of the junior high school vice-principalship.

CIRCLE the number representing the level of proficiency you have chosen.

PLEASE RESPOND TO EVERY ITEM

PLEASE BE FRANK IN YOUR RESPONSE
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COMPETENCY STATEMENTS

Py
>
d
z
®

Proficiency Desired
Proficiency Desired
Moderate

Proficiency Desired
Proficiency Desired
Proficiency Desired

Slight
Considerable

Complete

No

. The vice-principal possesses a knowledge of the historical
development of curriculum.

The vice-principal utilizes the resources of the community in
providing pupil personnel services.

. The vice-principal assists in the selection of staff assignments.

. The vice-principal demonstirates personal commitment to the
education of all students in the school.

. The vice-principal maintains adequate communication with parents
and teachers so that he is able to communicate relevant
information to them.

. The vice-principal assists in the regular supervision and inspection
of the building and grounds.

. The vice-principal promotes unity and balance between programs
offered in the school.

. The vice-principal assists in the organization of homeroom classes.

. The vice-principal demonstrates a desire to learn by participating in
professional organizations and administration workshops.

10.The vice-principal applies rational decision-making models and

procedures in his management of school programs.

[

52}

[}

&)

(6) —

(7) —

(8) —

9y —

(10)

(11)

(12)
(13) —

(14)

(15) .
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11. The vice-principal participates in the organization and supervision
of the extra-curricular program. . 1 2 3 4 5 (16)—
12. The vice-principal maintains unbiased standards of achievement for
all students. 1 2 3 4 5 (17—
13. The vice-principal participates in the community involvement
program and assists in procedures for decision-making by :
community representatives and staff. 1 2 3 4 5 (18} ——
14. The vice-principal recognizes honesty as a necessary quality of
leadership and is consistently honest in personal and professional
matters. 1 2 3 4 5 (19—
15. The viceprincipal demonstrates interest in the promotion of
extra-curricular and social activities for students. 1 2 3 4 5 {(20)——.
16. The vice-principal participates with fellow administrators, senior
staff and the school board in defining, interpreting and
implementing the educational policy of the division. 1 2 3 4 5 (21) 0
17. The vice-principal compiles and interprets school records and other
statistical information periodically requested by the Division Office
and/or Department of Education. 1 2 3 4 5 (22
18. The vice-principal participates in defining responsibilities,
instituting and supervising school policy re pupi! tardiness and
absenteeism. 1 2 3 4 5 (23)——
19. The vice-principal identifies the motives and techniques behind the
various social forces that affect the operation of the school and
analyzes the implications of those forces. 1 2 3 4 5 (24)}——
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20. The vice-principal evaluates staff load and balance. 1 2 3 4 5 (25)
21. The vice-principal encourages and supports experimental .
educational projects. 1 2 3 4 5 (26)
22. The vice-principal handles incoming shipments, allocation and
distribution of equipment, supplies and storage. 1 2 3 4 5 (27)
23. The vice-principal - communicates educational ideas to computer
programrmers. 1 2 3 4 5 (28)
24, The vice-principal assists the principal in writing administrative
bulietins. 1 2 3 4 5 (29)
25. The vice-principal handles the atlocation of student texts, lockers
and focks. 1 2 3 4 5 (30)
26. The vice-principal works directly with those cases where student
suspension may be warranted, serving as the last person to whom a
student is referred for counseliing before being referred to the
principal. 1 2 3 4 5 31y
27. The vice-principal motivates staff to achieve accepted goals. 1 2 3 4 5 (32) o
28. The vice-principal recognizes emerging curriculum patterns and
trends in both elementary and secondary schools. 1 2 3 4 5 (33) —
29. The vice-principat registers new students and provides for their
proper placement. 1 2 3 4 5 (34)
30. The vice-principal displays emotional maturity in the ability to live
with the ambiguities of change, conflict and stress. 1 2 3 4 5 (35) s
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COMPETENCY STATEMENTS

o]
>
-
z
[9]

Proficiency Desired

Moderate
Proficiency Desired
Proficiency Desired

Proficiency Desired

Proficiency Desired
Complete

Slight
Considerable

No

31.

32.
33.

34.

35.

36.

37.

38.

39.

40.

41.

The vice-principal demonstrates effective leadership in conferences
involving parents and the school re student welfare.

The vice-principal formulates a'general philosophy of education.

The vice-principal supervises the school in the absence of the
principal.

The vice-principal participates in the development of the student
orientation program inciuding the preparation of the student
handbook.

The vice-principal mediates disputes between parents, staff and
students.

The vice-principal supervises clerical personnel and office
procedure related to his designated areas of responsibility.

The vice-principal develops and maintains effective relationships
with students.

The vice-principal participates in planning and maintaining a pubtic
relations program.

The vice-principal encourages an open climate in
staff-administrator relations.

The vice-principal is conversant with recent developments in
educational media.

The vice-principal assists in organizing inservice programs directed
at teachers’ needs on pupil adjustment.

(36)
37

(38) __

(89—

(40y ___

41y .

(42—~

(43)___

(44)

(45)

e ___
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42, The vice-principal maintains standards for participation in the
extra-curricular student activities program. 1 2 3 4 5 (7)——
43. The vice-principal participates in the planning of appropriate
inservice experiences for staff. 1 2 3 4 5 (8) e
44. The vice-principal is familiar with the curricula of the junior high
school. 1 2 3 4 5 (9)e
45. The vice-principal participates in planning, organizing and
evaluating the total schoo! program. 1 2 3 4 5 (10)
46. The vice-principal establishes communications with ‘‘feeder”
schools for the purpose of assessing needs and articulating
educational goals. 1 2 3 4 5 389
47. The vice-principal provides leadership in the establishment of
procedures regarding report cards and permanent student records. 1 2 3 4 5 (12)
48, The vice-principa! counsels staff in their school and personal
probiems. 1 2 3 4 5 (13}——
49. The vice-principal has the disposition to listen as a sincere
expression of his desire to understand. 1 2 3 4 5 (18)—
50. The vice-principal has the ability to be a person who possesses trust
in others as an operational expression of faith. 1 2 3 4 5 (19)—
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51. The viceprincipal understands and utilizes administrative
leadership techniques related to conflict situations and
controversial issues. 1 2 3 4 5 (16) ____
52. The vice-principal evaluates himself. 1 2 3 4 5 (17)__
53. The vice-principal interprets and provides information related to
Department of Education regulations, 1 2 3 4 5 (18) __
54. The vice-principal participates in the development of an effective
system of personnel records. 1 2 3 4 5 (19) __
55. The vice-principal participates in the development of the faculty
handbook and orientation meetings for new teachers. 1 2 3 4 5 (20) ___
56. The vice-principal conducts and evaluates the school’s fire drills. 1 2 3 4 5 (21)y
57. The vice-principal explains the need for and the allocation of
school funds. 1 2 3 4 5 (22) e
58. The vice-principal provides opportunity, direction and guidance to
teachers in developing curricula. : 1 2 3 -4 5 (23) —
& 59. The vice-principal challenges teachers to employ innovative and
creative educational techniques by his own example to keep
abreast of current educational developments. 1 2 3 4 5 (24) —
60. The vice-principal maintains a master calendar of school events. 1 2 3 4 5 (25) —
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61. The vice-principal assists in formulating the school schedule. 1 2 3 4 5 (26) —
62. The vice-principal assists in the management of the budget and
related financial affairs of the school inciuding inventory, purchase
of school awards, preparation of checks drawn on the school
account, and recording, handling and banking money collected
from students and fund-raising projects. 1 2 3 4 5 (27) e
63. The vice-principal utilizes alternate means of supervising student
behavior in the school building. 1 2 3 4 5 (28) ——
64. The viceprincipal maintains effective communication with
professional and non-teaching school personnel. 1 2 3 4 5 (29)—
65. The vice-principal identifies and counsels students for placement in
special education programs. 1 2 3 4 5 (30}
66. The vice-principal employs professional research techniques and
applies the conclusions in solving educational probiems. 1 2 3 4 5 (31)eo
67. The vice-principal supervises instruction by employing modern
procedures and techniques of supervision. 1 2 3 4 5 (32) .
68. The vice-principal recognizes the necessity for the informal
organization and interacts with it accordingly. 1 2 3 4 5 {(33)—
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69. The vice-principal demonstrates a thorough knowledge of the
purpose, organization and administration of the Manitoba public
school system. 1 2 3 4 5 (34) —
70. The vice-principal participates in preparing the agenda for staff
meetings. 1 2 3 4 5 (35) —
71. The vice-principal participates in considerations given to planning
educational facilities. 1 2 3 4 5 (36) ——
72. The vice-principal applies problem identification and analysis
procedures in his management of school programs. 1 2 3 4 5 (37)——
73. The vice-principal briefs substitute teachers and ensures that
department heads provide them with adequate materials. 1 2 3 4 5 (38)———
74. The vice-principal understands the functions and utilizes the
services of non-teaching specialized personnel. 1 2 3 4 5 (39) ——
75. The vice-principal develops initial proposals for special school
programs which will help diminish disciplinary problems and
vandalism. 1 2 3 4 5 (40)—
76. The vice-principal assists in the identification and procurement of
funds for development and research programs. 1 2 3 4 - 5 (41)—
77. The vice-principal handles and directs correspondence between
parents, staff and students. 1 2 3 4 5 (42—




COMPETENCY STATEMENTS

78. The vice-principal helps organize the instructional staff for the

co-operative selection and procurement of materials, equipment
and facilities.

. The vice-principal demonsirates the ability to determine

competencies needed by particular classroom teachers.

P
>
o
z
o)

Proficiency Desired

Complete

Proficiency Desired

Moderate
Proficiency Desired

Proficiency Desired
Proficiency Desired

Slight
Considerable

No
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FACULTY OF EDUCATION WINNIPEG, CANADA
DEPARTMENT OF '
EDUCATIONAL ADMINISTRATION

February 3, 1975

Dear Colleague:

Approximately three weeks ago you received a letter
requesting your participation in a survey regarding the
competencies desired for vice-principals in Manitoba Jjunior
high schools. The ultimate aim of the research study is to
provide data which will contribute to the clarification of
the junior high school vice-principalship in Manitoba.

Your participation is sought in order to increase the
significance of the study and to provide information in an area
that has been neglected in recent research. I realize the
imposition on your time but I would appreciate your filling in
and returning the enclosed questionnaire in event the original
has been mislaid.

Finally, I assure you that all responses will be held
in strictest confidence and no individual, school or school
division will be identified in the presentation of the findings.
The number placed on the enclosed self-addressed return envelope
is to facilitate an accurate record of returned questionnaires.
The questionnaires will be destroyed after analysis. Feel free
to phone me at one of these numbers if you have any questions:

~ (home), 589-4374 (St. John's High School).

If you have already returned your questionnaire in an
unmarked envelope, please disregard this letter.

Thank you for your time and assistance.

Yours truly,

Dennis D. Pelisek
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THE UNIVERSITY OF MANITOBA

FACULTY OF EDUCATION : ' WINN4PEG, CANADA
DEPARTMENT OF
EDUCATIONAL ADMINISTRATION

March 3, 1975

Dear Colleague:

During January and February I circulated a questionnaire
pertaining to the competencies desired for vice-principals in
Manitoba junior high schools.

The combined response to my first and second mailing has
been most gratifying. To this date, I have received an eighty-
one per cent response in completed, usable questionnaires.

I would be very grateful to receive a completed question-
naire from you in order to increase the validity and usefulness
of the study. 1In hope that this is a more opportune time,
enclosed please find a copy of the questionnaire sent out earlier.

Thank you for your anticipated response.

Sincerely,

Dennis D. Pelisek
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IN THE MAIL SURVEY QUESTIONNAIRE
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