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ABSTRACT

THE IDENTIFICATION OF CRITERIA FOR THE
BEVALUATION OF JUNICR HIGH SCHOOL GUITAR PROGRAMS
LEE ROY BARTEL
Faculty of Education

University of Manitoba, 198%

The problem of this study was to identify, formulate, and

validate a set of criteria for the evaluation of junior high
guitar programs ih the following‘areas: 1) the rationale for

a guitar program; 2) instructional objectives; 3) learning'
activities and teaching strategies; 4) the evaluation of stu-
dents; 3) instructional materials, equipment and facilities;

6) class size; 7) time allotment arnd scheduling; 8) the quali-
fications of teachers,

A proposed set of criteria was identified from a previous
study done by the author in which interviews with eleven experts
on guitar programs in Manitoba were analyzed for significant
statements related to what ought to constitue a junior high
guitar program in Manitoba. From this proposed set of criteria
a questionnaire was created and administered to forty teachers
of junior high guitar classes in Manitoba, Teachers were asked
to rate the importance of each criterion to a quality guitar
program., Responses were received from 32 teachers for a re-
sponse rate of 80%,

The responses were analyzed by assigning a numerical value
of 1 to the statements rated "very important," and 4 to the

statements rated "of no importance," From this analysis a




rating index figure was assigned to each criterion with 2.5 -
1.0 being considered a positive value., Ninety-seven state-
ments were included in the final list of criteria considered
valid for the evaluation of guitar programs in Manitoba,

The implications of this study include an application of
the set of criteria to an actual evaluation of junior high
guitar programs. This could bring greater uniformity or
standardization to guitar programs in Manitoba,

This study also gathered data relating to the status of
guitar programs in Manitoba including the number of students

in guitar programs, time alloted to programs, the age of pro-

grams, and the experience and qualifications of teachers.
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CHAPTER I

Introduction

The use of the guitar in music classes in Canada and[the
United States is an innovation of primarily the last fiftéen‘
years.l During these years the use of the guitar in theyéusic
class has undergone considerable change. 1 

In Manitoba the guitar was introduced into Junior High
General Music classes during the late 1960's. This trend was
encouraged by the Fanfare2 series written by tﬁree Manitoba
Music educators. This series included directions for the use
of baritone ukelele or guitar with the songs., Music workshops
also promoted this idea. In April 1969 a convention of the
Manitoba Music Educators Association included a workshop
entitled, "If it's your thing...Do it" aescribed‘as "A,potpourri
of innovations (auto-harp, guitar) that are making more Stﬁdents
reach music than ever before."3 The Junior High Music Cur:i— ,

culum Guide issued in 1969 also acknowledged the possibility

lA study done in 1978 by the American String Teachers'
Association and the Guitar and Accessories Manufacturing Assoc-
iation indicated that 90% of guitar programs were established
since 1971 with 10% originating between 1960-1970. American
String Teacher, Vol., 29, No. 1, 1979, p. 30-31.

2Colin Walley, Beth Douglas and Glen Harrison, Fanfare
Act I, (Toronto: Clarke, Irwin & Company 1969).

3Manitoba Music Educator, Vol. 9, Lo. 1, March 1969,

1




2
of guitar in the music class. In an article entitled "Junior |
High Music Curricula - A Brighter Future," Alan Janzen described :i
the general music course as providing opportunity "for the

playing of instruments such as recorder, melody bells, rhythm

instruments, and chording instruments (ukelele, auto-harp and
guitar)."4

Once the guitar was introduced, teachers quickly found
that the focus on guitar was a potent "interest sustainer" and
that it made required general music classes considerably more
rewarding. This was, in many cases, the reason for the intro-
duction of guitar into the classes. One educator said, "I
introduced guitar when I was faced with a compulsory class of
forty junior high boys who dared me to make them sing."5

Though the guitar did‘“work" in general musgic classes,
serious music educators soon began to ask, '"Does the guitar
have a legitimate role in the school music program, or is it
merely a device to humor apathetic students in required general
music classes?"6 In answer to questions of this kind various

. program directions were taken, One approach was to emphasize

the basic learnings one would have expected in private lessons

4Alan Janzen, "Junior High Music Curricula - A Brighter

Future," Manitoba lusic Educator, Vol. 9, No. 2, June 1969,
po 13o v

5Interview with Glyn Parry, Sansome Junior High, Winnipeg,
Manitoba, 24 April 1983,

6Maurine Timmerman and Celeste Griffith, "Legitimizing the
Guitar in General Music," Music Eduecators Journal, Vol. 56,
No. 3, November 1969,




3
on classical guitar coupled with considerable individual prac-
tice time in class.7 Another approach was to view the guitar
class as an orchestra program emphasizing large ensemble per-
formance.8 A third approach was to emphasize comprehensive
musicianship with extensive use of the guitar. This concept
of the guitar program was demonstrated in the book Get into

9

Guitar.

This concern to take the guitar class seriously has con-
tinued as the concept of class guitar instruction has developed.

The guitar class is a relatively new phenomenon,

Its great success means that we must move to the

next step and consider long-range goals. The

instructional efforts we exert in guitar teaching

should parallel those we exert in other instru-

mental studies..., A balanced school music program

strives to offer guality instruction in every igea.

It is time to take the guitar class seriously.

A major step in setting goals and making guitar teaching
efforts parrallel those of other instrumental programs was the
introduction in the Manitoba 7-9 Music Curriculum 1979 of a
"guitar route." This established the official curricular
position of the guitar program as similar to that of band,

orchestra, and choral programs,

7Interview with Conrad Mendres, Music Consultant, River
tast School Division, Winnipeg, Manitoba 23 April 1983.

8Interview with Glyn Parry, Sansome Junior High, Winnipeg,
Manitoba, 24 April 1983,

9L.R. Bartel and D.B. Doerksen, Get into Guitar, (Win-
nipeg: Yamaha Foundation for Music Education 1973,)

lOClare Callahan, "The School Guitar Class: A Need for
Redirection," The Instrumentalist, Vol. 32, No, 11, 1978,
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Not only is the guitar program established in the curri-
culum but it is also a major part of the total music program
at the junior high level in Manitoba., In a survey of junior
high music programs in Manitoba in 1980, guitar programs were
reported to have 2297 students enrolled in 32 programs. This
compared with 6809 band students in 94 programs and 3211 choral
11

students in 59 programs.

In the thesis "A Survey of Junior High Music Programs in

the Public 3chools of Manitoba," Alan Janzen says in the section
"Implications for Future Research and Development,"

Virtually every question in the questionnaire
opens up a series of further questions that could
be asked. Perhaps the greatest and least tangible
question relates to music programming. Here
further research not only needs to find out much
more of what is going on in the schools, but also
what ought to be,l2

what Janzen is calling for with his statement that research
needs to determine "what ought to be," is for the identification,
formulation and validation of objectives for a specific music
program. The need for this is constant in all music programs
but is more urgent in a developing program such as the guitar
program where there ig little tradition to indicate "what
ought to be," where there is no accepted performing ensemble
concept toward which to develop a class, and where many of the

teachers learn to play the instrument just a step ahead of the

llAlan John Janzen, "A Survey of Junior High Music Pro-
grams in the Public Schools of Manitoba," (M. Ed. Thesis,
University of Hanitoba, 1980.)

121p14., p. 65.




students., The 1979 Manitoba Music Curriculum Guide gives one

position on "what ought to be" in guitar program but this was
determined by a limited number of experts without any broadly

based research.

What is needed, then in guitar education is research to
identify, formulate, and validate objectives for all aspects

of the program. The establishment of these objectives is of

utmost importance to the creation of a strong and consistent
music program, Leonhard and House state that objectives

Serve as reference points for every professional
decision and action., More specifically they serve
to (1) assure positive relation of musical instruc-
tion to the broader aims of the school, (2) form
the basis for planning educative experiences, (3)
control the daily adjustment of methods and mater-
ials, and (4i provide criteria for evaluation of
instruction,i?

When Janzen states that research needs to determine "what
is," he seems to imply evaluation, If the objectives for
"what ought to be" have been determined, the "what is" can
be interpreted and evaluated., This is stated by Leonhard and
House:

Bvaluation is the process of determining the extent

to which the objectives of an educational enterprise

have been attained. It involves three steps: ?l)

the identification, formulation, and validation of

objectives; (2) the collection of data relevant to

gtatus in relation to those objectivei' and (3) the
interpretation of the data collected. 4

13Charles Leonhard and Robert w.'House, Foundations and
Principles of Music Bducation, (New York: UNMcGraw-Hill Book
Cempany, 1972), p. 178.

M1via., v. 390,
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The significance of the identification, formulation and |
validation of objectives may then be as far reaching as indi-
cated by Leonhard and House - "they serve as reference points

15

for every professional decision and action," More specif-

ically, however, a study identifying objectives for a guitar

program would provide the criteria to evaluate that program

with all the consequent benefits resulting from that evaluation,
Since 1970 many guitar programs have been developed in
Manitoba. Iore programs will likely be established and compre-
hensive statements of objectives for evéry aspect of the pro-
gram validated by experienced music educators would prove use-
ful. Those programs that are established need to be evaluated
for the purpose of developing greater effectiveness in meeting
general music education goals, Effective instruction often
depends on the availability of instructional materials that
correspond with the program objectives. The identification of
a comprehensive set of valid objectives for guitar programs can
have influence on the selection of appropriate instructional
materials as well as on the development of new materials. The
identification of objectives for the teachers' training and
gualifications could have gsignificance for university programs
preparing teachers in music education and for schools hiring
guitar teachers or asking general music teachers to teach gui-
tar. Taken as a whole, the significance of the identification,

formulation, and validation of objectives could be a step toward

-
51via., p. 178.




7
the standardization of guitar program goals and practices in
Manitoba.

A study on guitar programs in the present context in Man-
itoba should focus on the so-called junior high years, grades
7y 8, 9. It was at this level that guitar programs were intro-
duced in the late '60's and early '70's and so there is the
largest number of programs at that level and the most experi-
enced teachers. It is also at this level that guitar was first
introduced into the curriculum ggide. Guitar programs do exist
at the high school level but these are much more recent and the
curriculum guide for these programs in Manitoba is only in pre-
paration at the present time.//;t also seems improbable that
high school guitar programs will be able to clarify their objec-
‘tives and reach their poteﬁtial until junior high guitar pro-
grams are more developeq;/ Because of the difficulty presented
by the size of the guitér, there are very few guitar programs

extended into the elementary grades.

Statement of the Problem

The purpose of this study is to establish criteria for
the evaluation of junior high guitar programs., This will
include the identification, formulation, and validation of
criteria for all aspects of the guitar program. More specifi- .
cally, criteria for evaluation will be established in the fol-
lowing areas:

1. The rationale for a guitar progran.

2. Instructional objectives,




8
3. Learning activities and teaching strategies.

. The evaluation of students.

3
4
5. Instructional materials, equipment and facilities.
6. Class size,

7

. Time allotment and scheduling.

8. The qualifications of teachers.

Theoretical Assumptions

This study assumes that a guitar program is a legitimate
music program with potential for development and improvement
in its effectiveness in meeting all the goals commonly held
for music programs and that teachers of guitar classes are
interested in pursuing such improvement, It follows then,
that, if teachers see potential for development and improvement,
they will realize the importance of objectives and evaluation,

This study assumes that, since the guitar program is a
music education program, all the major objectives of music
programs 4o apply and could function as criteria to evaluate
the guitar programs' effectiveness. It is therefore unneces-
sary to identify, formulate, and validate any broad goals of
music education.

It is also assumed that the answers to the broad question
of "why music in the schools" apply to guitar programs and
therefore no attempt to answer that question is necessary in
this study.

Though the general objectives of all music programs apply

to guitar programs and the general rationale for music in the




9
schools applies to guiltar programs, this study assumes that
there 1s need in each type of program, whether that is choral,
orchestra, band, or guitar, for objectives that are specifically
designed for that program. That is not to say that there will
not be some similarity in objectives between programs or that
there will not be certain objectives that could apply %o another
program, This study also assumes that there is greater need in
guitar education for the identification of valid objectives at
the present time than there is in choral, orchestra, or band
programs, The reasons for this are that: choral, band, and
orchestra programs have a long history in the public school
systems; these programs are assumed to be the main stay of
music education in most books that déal with the topic; these
programs have clearly conceptualized performing ensembles with
appropriate literature; and most music teachers have been
trained in the context of one of these programs. None of
these things are true of guitar programs. Hesearch is needed,
then, to allow for some degree of standardization and develop-

ment of guitar programs,

Limitations

The most important limitation on this study was the number
of junior high guitar teachers in Manitoba. The validity of
the criteria identified could have been established more
definitely if there were a larger data base,

There were very definite time limitations on this study

since approval for the study was received at the end of May
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and the surveys were to be completed by the end of June., This
nmeant that follow-up letters were sent two weeks after the
original questionnaire and the second follow-up was done by

telephone two weeks after the follow-up 1etter.

Delimitations

The validation guestionnaire that was used in this study
was administered to all teachers that were teaching guitar
classes at the grades 7 - 9 level in the public schools of
Manitoba. Because of the way schools are structured in Man-
itoba, these grades can be found in schools that are X - 9,
K-8, 7-9, 712, and K - 12, 8%till ofher combinations
are also possible. Since the number of junior high guitar
teachers is limited, all teachers teaéhing at the junior high
level, even though they also teach in the elementary or high
school levels, were included in this study. However, because
the focus is on grades 7 - 9, teachers teaching only at the
elementary or high school levels were not included. If this
study were looking at the first three years of guitar instruc-
tion without regard for the level at which it were begun,
elementary or high school teachers of such programs could be
included. It is assumed, however, that the physical and
mental maturity of the students and the students' previous
education makes a substantial difference in the instructional
method and objectives., Therefore, this study is limited to
the grade 7 - § level,

Because the guitar teachers were located by means of a
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telephone call to the superintendent's offices, the schools
classified as Remote and Special Revenue, as well as Federal
Schools, were not contacted. These schools reported very few
music programs and no guitar programs in the research done by

Janzen in 1980.16

Definitions

A Guitar Teacher will be any person who meets regularly
with a group of students and offers instruction in playing the
guitar,

A Guitar Program refers to fegularly scheduled classes
organized by the school where playing the guitar is a primary
activity and which are under the direction of a guitar teacher,

A cycle refers to a group of consecutive school days that
have a specific class schedule., Instruction in the school
follows the schedule of the day cycle even though interrupted
by weekends or national holidays. When all of the days of the
cycle have been completed, instruction again follows the

gchedule for the first day of the cycle.

6Janzen, "Survey of Manitoba Schools," p. 118,




CHAPTER II

REVIEW OF LITERATURE

In this study literature was reviewed for evidence of an
awareness of a need for evaluation of guitar programs., Liter-
ature was also searched for program description or standards

that could serve as objectives or criteria for evaluation of

guitar programs. Research on the status of guitar programs
was examined as well as related studies identifying criteria

forievaiuation of an educational program, This chapter will

also include a description of research conducted by the author

relating to the identification of criteria for the evaluation

of guitar progranms.

I
Related Literature E
|
|

Ariting about class guitar instruction in the periodic

literature has, to date, largely focused on why it should be

done or how it has been done in a specific program, The major-—

1

ity of these articles,™ though they provide aspects of a

lExamples of the articles are: Robert W. Bune, "Let the
guitar Light your Fire," Music Educators Journal, Vol., 56, No. 5,
1970; Bob Bishop, "Guitar Solves Problems in two Southwestern
High Schools," Instrumentalist, Vol. 32, No. 3, 1977; Steven T.
Zvengrowski, "Developing Comprehensive HMusicianship with the
Guitar," Music Educators Journal, Vol., 56, No, 8, 1980,

12
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rationale for the program or testimonials of successful teachers
that contribute ideas, are not worth citing in this study. The
only writer that raises quesﬁions about the present state of
guitar instruction and im;lies that there is a need for the
examination of teachers' objectives is Callahan.2

In the field of educational curriculum or program planning
and design there is much emphasis on evaluation. Nicholls and
Nicholls3 indicate that curriculum development is a cyclioal
process that includes attention to objectives, methods and
materials, assessment, and feedback., This process is an on--

4 states that eval=~

going one with no one starting point. Tyler
uation must be continuously applied to the process of curriculum
development, Ivaluation must be agpplied when ideas for a pro-
gram are proposed, when the program is being implemented, when
the curriculum is in actual operation, and finally to determine
whether students are developing the behaviors that the curri-

culum was designed to help them learn,

Taba5 states that elements of a curriculum are those

20lare Callahan, "The School Guitar Class: A need for
Redirection," Instrumentaligt, Vol. 32, No. 11, 1978,

3Audrey Nicholls and o, Howard Nicholls, Developing a
Curriculum - A Practical Guide, (London: George Allen &
Unwin 1978), p. 14,

4Ralph W, Tyler, "Specific Approaches to Curriculum
Development," Curriculum - An Introduction to the Field,
James R, Gress and David E, Purpel, eds., (Berkley Cal,:
MeCutchan Fublishing Corp., 1978), p. 252 - 253,

5Hilda Taba, "A Conceptual Framework for Curriculum
Design," Curriculum, Gress and Purpel, p. 302.




14 |

oints about which decisions have to be made in the process
T

of curriculum development, The points of decisions are the

aims and objectives, the content and learning experiences, and
evaluation., 3She goes on to say that most curriculum designs

contain these elements.

Stake6 acknowledges the general concern that there should
be evaluation but that educators tend to distain formal evalu-

ation, He explains that formal evaluation of education is

recognized by its dependence on check lists, structured visit-

ation by peers, controlled comparisons, and standardized test-

ing of students. He goes on to say that there is general
agreement that the goal of education is excellence but that
there is little agreement as to how schools and students should

excell. To measure excellence there must be explicit standards,

Standards should be identified by educators and these absolute
standards or criteria should then be used to evaluate programs
along with relative comparison among progranms,

Leonhard and House7 argue that there should be evaluation
of music programs and that, though this is best done through
determining the progress of students toward the objectives
sought. this can also be done through an evaluation of factors
that may logically be expected to produce the desired outcomes.

The task of preparing and validating music education objectives

6Robert E. Stake, "The Countenance of Educational Evalu-
ation,” P 93-

7

Leonhard and House, foundations and Principles, p. 412 -

413,
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is the first step toward program evaluation, They state fur-

ther that the validation of objectives must depend primarily

on the judgement of expert professional personnel, parents,

and pupils since objectives represent value judgement about

what the music program should accomplish. Leonhard and House
then provide a list of twenty-five criteria for evaluating
music programs.

The search for descriptions or standards for guitar
programs or lists of objectives or criteria resulted in the
location of several articles, books, and documents,

Lane8 proposes a list of objectives to serve as a model
for teachers who want to initiate a program emphasizing music
fundamentals, This list is so limited in scope that it has

only minimal application to this study.

9

Fowler” presents a thorough rationale for the guitar |
program in the most organized format encountered. He outlines
the rationale from a musical perspective and then from a social

perspective and finally lists general reasons for the guitar |

class.

10

Snyder first presents a rationale for the guitar class

o
“William 3. Lane, "The A String is Depressed...But Don't
Fret," Music BEducators Journal, Vol, 61, No. 7, 1975.

9william Fowler, "A Guide to Guitar in the Classroom,"
The Guitar Goes to Clasg, William Fowler and Herman Slayman,
(Chicago: The Guitar and Accessory Manufacturers Assoc. and
the American Music Conference 1974), pp. 7 & 8.

lOJerry snyder, '"The Guitar: Friend or Foe?" Instrument-
alist, Vol. 31, No. 7, 1977, pp. 49 - 51,
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snd then a description of his experience with the introduction
of guitar in music classes. He then attempts to outline what
he calls "a comprehensive guitar curriculum.” In this outline
ne includes a statement of goals for students. He describes
the course content in the categories of: (1) guitar technique
and skills; (2) music notation/theory; (3) vocal instruction;
(4) performance; (5) appreciation, Next he describes the major
activities in the guitar class and identifies techniques to
allow for individualization., Evaluation of student's progress
is addressed and textbooks and supplementary materials are
discussed.

The most comprehensive list of objectives for a three year
guitar program are included in the Teachers Guide to Get into
Guitarll by the author and D.B. Doerksen, The objectives
listed are an asdaptation of general music goals to the guitar
class and identify expectations related to rhythm, harmony,
nelody, timbre, form, interpretation of music, principles of
acoustics, notation, history, the social function of music,
and expressive qualities of music. The author further lists
supplementary reference material, recommended classroom equip-
ment, directions for storing guitars and arranging the physical
aspects of the classroom, The objectives and directions listed

in Get into Guitar were based on literature in print at the

time and on the practical experience of the authors, No

research was done on the validity of the objectives,

llBartel and Doerksen, Get into Guitar,
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Another comprehensive list of objectives for three years
of guitar at the junior high level is provided by the Fanitoba
7 = 9 Music Curriculum Guide 1979, This set of objectives and
program description was also prepared by the author for the
Curriculum Committee, The rationale was written and the objec-
tives formulated without formal consultation with other guitar
teachers, The validity of these objectives can, therefore, be
guestioned. |

The National Commission on Instruction of the Music Edu-~
cators National Conference12 has presented a description of a
quality school music program and a set of standards with
respect to requirements for curriculum, staff, scheduling,
facilities, and equipment, This was designed to be used by
laymen and professionals as a standard against which to compare
music programs. This guide presents expectations of music pro-
grams in the categories of performing, organizing, and describ-
ing music; however, the few objectives listed for folk instru-
ment classes or instrumental classes are very general and do
not address guitar specifically. The standards described by
the commission were intended for use in the evaluation:of music
programs, The criteria that are identified differentiate
between a basic program and a quality program, Many of these
standards for curriculum, staff, scheduling, etc. could be

reworded so as to apply to junior high guitar programs

12U.S. National Commission on Instruction, The School
Music Program: Description and Standards, (wWashington: Music

Educators National Conference 1974).
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specifically and therefore are a valuable source of reference

for this study.

Related Research

“Class guitar instruction is a relatively new field and
little research has been done in this area. In the process
of seven ERIC searches, all relating to the topic in some way,
no research focusing on junior or senior high school guitar
instruction was found. One doctoral dissertation was located
in the music index with the title "The Treatment of idiomatic
sonority in selected compositions for the guitar as a curricu-
lum source for comprehensive musicianship" by S.T. Svengrowski.
A review of the abstract and a journal article related to the
dissertation topic by the same author seemed to indicate
little relationship to the present study and so a copy of the
dissertation was not obtained.

4 status study done in the United States in 1978 was

found; however, the actual study was notobtainable, The study

has not been published according to all sources surveyed,
Telephone calls were made to the general editor of the Ameri-
can 3tring Teacher, the guitar editor of ASTA, and the firm
publishing material for the ASTA and no one could give any
useful information on the study.

The school Guitar Survey conducted by the American String

Teacher Association and the Guitar and Accessories Manufacturing
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. : . . R 1 3 |
ASSocmatlon in 1978 was reported in several journals. |
. . i

sccording to the journal reviews, multiple-choice question- %
!

|

naires were mailed to 2500 randomly selected middle, junior,

and senior high schools. 4 29% response (732 schools) returned

completed questionnaires with 44% now offering guitar as part

of their regular music curriculum, Of those without guitar
programs, 11% indicated plans to add guitar in the near future,
The non-response bias was checked with phone calls to 100 ran-
domly selected schools which had not responded to question-
naires. Of these, 26% indicated that the results of the survey,
if projected nationally, indicate that about 25% of all U.S.
middle, junior, and senior high schools offer guitar as a
regular part of the curriculun.

Findings of this status study, that relate to the present
study, concern the gize of guitar classes, type of guitar
technique taught, training of guitar teachers, and the type
of guitars used. According to the ASTA status study the most

popular method of teaching guitar is in groups of 20 - 30 stu-

dents per class. Basic folk guitar is the style most commonly

taught (89%), followed in popularity by classical technique

(48%), rock technique (40%), and jazz technique (15%). 1In

most cases, folk guitar is taught at beginning levels, with

oOther styles included at intermediate or advanced levels, Of

, lj”1978 ASTA-GAMA School Guitar Survey," American String
lTeacher, Vol, 29, FNo. 1, 1979, pp. 30 - 31, "44 percent of U.S.
Schools now offer guitar programming," School Musician, Vol. 50,
December 1978, p. 63. "Survey of School Guitar Programming,"
Soundboard, Vol. 6, No. 1, 1979, pp. 15 - 16.
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the schools that responded, 55% teach both finger and pick %
techniques for the right hand, Twenty-nine percent teach g
only finger technique, and 7% teach only pick technique, |
The survey indicated that only 12% of the schools with |
guitar programs have special guitar teaéhers. In 36% of the

schools, guitar is taught by general music teachers, in 33%

by choral music teachers, and in 32% by band directors, The
survey also indicated that most guitar teachers are primarily
self taught (66%). Forty-two percent learned how to play the

instrument in private study, 22% were trained in college

classes, and 8% in school in-service programs, The method
of teacher training makes the largest impact on the levels of
guitar instruction offered. Advanced classes are less likely
to be available 1if the instructor is self-taught. Of the 16%
of the schools with advanced classes, only 15% are taught by
instructors who are self-taught.
The standard instrument in the schools according to this
ASTA study is the nylon-strung acoustical guitar (91%). Steel--
string acoustical instruments are used in addition to the
nylon-strung guitars. Forty-seven percent of the schools use
steel strung guitars. Kleven percent use electric guitars,
Another important status study is the survey of junior

14

high music programs_in lianitoba by Alan Janzen. This study

identifies 23 full year guitar programs, 6 semester guitar

14Alan Janzen, "A Survey of Junior High Music Programs in
the Public Schools of Manitoba, (M. Ed. Thesis, University of
%anitoba, 1980.)
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programs, and 3 other guitar programs with a total enrollment
of 2297 students. This constitutes 15.8% of all music students

at the junior high level, The major program emphasis was on

playing the instrument and performance with sight reading
receiving considerable attention, The average time given to |
a guitar program was 82 minutes per week in 2 classes, The |

mean number of performances per year was 2.4 with a minimum of |

1.0 and a maximum of 10,0, Teacher qualifications were not
analyzed for each program. This study was particularly useful

in establishing a concept of the status of zuitar in Manitoba

and in identifying areas for further research,

A thesis by Pattersonl5 has relevance for this present
study because of the method of research employed. In this
thesis, criteria were formulated to evaluate music teacher
preparation programs. These criteria were validated by a jury
of ten "experts'". Juestionnaires were developed based on the
validated criteriz. 1In the questionnaire respondents were
asked to rate the importance of each criteriz thus further
validating it. In addition each resypondent was asked to rate
the program with which hé was assoclated according to the
criteria,

4 previous study done by the author has very direct import
Tor this present study. A research project in the winter of

1983 attempted to determine what should constitute a junior

lSLaurence W.A., Fatterson, "Undergraduate Frograms for
wusic Teacher Preparation in Canadian Colleges and Universities,"
(D. Zd. Thesis, University of Illinois, 1972.)
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pigh guitar program according to the experts in Manitoba,
Through research of the literature, nine dimensions of a music
Program were identified. These included (1) the rationale,
(2) specific instructional objectives, (3) learning activities
and teaching strategies, (4) evaluation of students, (5)

instructional materials and equipment, (6) class size and

grouping, (7) time allotment and scheduling, (8) the qualif-

ications of teachers, and (9) facilities for the program.

Open ended questions were designed for each dimension. Eleven
experts in music education and guitar education were then
identified. (3ee Appendix 1.) Each of these experts was
interviewed using a structured interview format with open

ended questions. &kach interview was tape recorded and subse-
quently analyzed for significant statements. This compilation
of statements by the experts can be seen as a list of potential
criteria for the evaluation of guitar programs, The results

of these interviews are included in detail in Appendix 1
because they can be a valuable resource to guitar teachers

Who wish to learn from ideas and concerns of outstanding

educators,




CHAPTER III
PROCEDURES AND MiTHODOLOGY

Sources of Data

In this gtudy criteria for the evaluation of junior high
guitar programs were identified, formulated, and validated.
The proposed criteria were formulated from the lists of state-
ments made by the experts in a study previously done by the
author.l A degree of validity was established by using only
those statements that occurred at least four times in the
interviews, In the categories of instructional objectives
and learning activities, only those statements that occurred
at least five times were included., This reduced the criteria
to a number that could be included in a questionnaire,

Data on the value of the proposed criteria were collected
from junior high guitar teachers in Manitoba. The teachers of
guitar2 were identified by means of a telephone call to the
sﬁperintendenﬁs office in all the school divisions listed in
Appendix 3, Individual schools or those classified as Federal

Schools or Remote or ISpecial Kevenue 3chools were not called,

lA list of these experts and the results of this study
are included in Appendix 1.

2See Appendix 4,
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These schools indicate few music programs and no guitar pro-

P

grams 1n tne status study by Janzen, The total number of

teachers included in the survey was 40,

Data Collection

4 was designed to enable teachers of

1. A gquestionnaire
guitar to rate the iwportance of each of the proposed criteria,
A forced choice scale was employed asking teachers to rate
each criterion as very important, important, of little impor;
tance, or of no importance. The questionnaire included a sec-
tion gathering information about teachers' qualifications and
experience and the size and extent of the guitar programs,
This was considered of value for purposes of interpreting the
responses in the questionnaires, and detefmining how represent-
ative the sample is of junior high . guitar teaching in the country
as a whole and, therefore, how valid the rating of the criteria,
2. After approval of the proposal for this study the
questionnaire was mailed on June 1 to 40 teachers in the survey

5

along with a covering letter” explaining the purpose and impor-

tance of the study and the need for prompt attention, A self--

addressed stamped envelope was included,

3. A follow-up letter was sent to all non-responders on

June 15, Because the survey was done in June and had to be

3Janzen, "Survey of Manitoba Schools," p. 118,

41ne questionnzire is included in Appendix 2,

5

See Avpendix 5,
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completed before the teachers left on vacation, only two weeks
were allowed before the follow-up letter was sent.6
4, All teachers who had not responded by June 25 were
contécted by telephone, The author spoke to the teacher
personally when possible and answered any questions the teacher
had about how to complete the survey form,

5. Thirty two completed gquestionnaires were returned for

a response rate of 80 percent,

Treatment of Data

The responses in the questionnaires were tabulated manu-~
ally since there were only 32 questionnaires to analyze and
because the teacners' response to evaluation of the criteria
in the questionnaire was not analyzed on the basis of variables,
This study set out to validate the criteria rather than to
explain any differences in response from varying populations,
geographic regions, or types of schools. Analysis then focused
on only two different aspects - the description of the respon-
dents and their programs and the teacher's rating of the pro-
posed criteria for the evaluation of junior high guitar programs.

Description of Responaents and Programs. Tables were

developed to present g provincial profile of the type of
schools with guitar programs, the number of students in guitar
programs at grade 7, 8, and 9 levels, the length of guitar

programs, the schedule time allocated to guitar programs, the

6See Appendix 6,
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number of years gultar programs have existed, teachers exper-
ience at teaching guitar, and the training and gqualifications
of teachers,

Teachers' rating of criteria. In the guestionnaire

teachers were asked to rate suggested criteria for the evalu~-
ation of guitar programs. These responses were tabulated in
eight general areas, For each criterion, the tables indicate
the total number of responses, the number choosing each cate-
gory of 1) '"very important," 2) "important," 3) "of little
importance" or 4) "of no importance," the rating index, and
the rank within the general category. The rating index was
calculated for each criterion using the number associated with
the response selected as its relative weight. The numerical
values of all the responses to each criteria were added together
and divided by the total number of responses.

Teachers were also asked to recommend standards for class
size and time allocation, These were tabulated to indicate
the total response, the respgonse in specific numeric categories,
and the percentage of the total in each specific category.

From these various summaries and tables, lists of valid
criteria and stancdards can be created which can serve as a set

of objectives for the conduct of junior high guitar programs

and as criteria for the evaluation of such programs in lManitoba.




CHAPTER IV
RESULTs AND INTERPRETATIONS

This study set out to establish criteria for the evaluation
of junior high guitar programs. The process of establishing
criteria involved the identification, formulation, and valid-
ation of criteria for all aspects of guitar programs. The eight
aspects of guitar programs to be addressed in this study were
identified from a review of the literature in a previous study
by the writer and were further validated through the use of
these eight aspects as the structure for the interviews with the

experts conducted in that previous study.l The identification
and formulation of the criteria proposed in this study was done
on the basis of the interviews with the experts Just cited,

The final validity of the criteria will be based on the
responses of the teachers who completed and returned the ques-
tionnaires, The relisbility of this validation and the wider
applicability of the criteria is dependent on how representative
the sample is of Jjunior high teachers in the country as a whole
and for this reason a description of the respondents, their
schools and programs is included for future comparison with

other areas.

lf‘ A I
See Appendix 1,
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Profile of Respondents and Description of Programs

Type of Schools. The focus of this study was the junior

high grades 7, 8 and 9, but it was anticipated that those
grades would be found in schools of various grade combinations.
The survey showed this to be the case. It was also anticipated
that some teachers would be teaching in several schools or that
several teachers could be teaching in the same school, This
was also found to be the case, (e.g. one school had three
gultar teachers, another teacher‘was teaching in three schools),
Table 1, therefore, describes the types and number of schools
in which 31 of the respondents in the survey teach guitar, One
of the 32 total respondents was not teaching guitar in the 1982
- 1983 term and so is not included in any of the program tables.
This teacher did rate the criteria on the basis of past exper-

dience and is also included in teacher qualification tables.

TABLE 1
TYPE OF SCHOOLS WITH GUITAR PROGRAMS

REPRESENTED IN THIS STUDY

No. of schools | Percentage of

Type of School with guitar Total Schools
Programs
KX - grade 12 . e e e . 1 3.125%
elementary - grade 9 ., . . . 8 25.0
elementary - grade 8 . . ., . 9 28,125
grade 7 - grade 12 . . , ., . 1 13,125
T =-8=9 . ... 0. .. 13 40,625

Totals 32 - 100.00%
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The term ”elemen£ary" is used in the table to include all
elementary grades or any part of the elementary grades (e.g. a
school with grades 4 - 8 would be included in the category
"elementary - 8")., Schools with only grade 7 and 8 are included
in the 7 - 8 - 9 category.

An examination of Table 1 will show that the teachers in
this study represent most possible school types. The schools.
in the survey also represent 17 different school divisions in
the province, That gives the teachers in this study a varied
perspective on junior high guitar and thereby increases the
validity of their responses to the criteria proposed.

Students and Class Size. In question 3 of the survey,

teachers were asked to report enrollments in guitar classes
by grade and the number of classes per grade, Of the 31
teachers responding to this question, only 28 teachers gave
both the number of classes and the number of students. Table
2 lists the number of students and classes reported by the
teachers per grade. From these two figures an average clags
size was calculated, In an additional column the number of
classes reported by the 3 teachers who'did not list student
enrollments are given. The total guitar classes reported on
the surveys are then multiplied by the average class figures
calculated and an estimated student enrollmént figure results
for the schools responding.

The minimum class size and maximum class size listed in

Table 2 is an indication of the variety of guitar programs

€xisting in the schools. BSome teachers indicate 200 - 300
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students in the grades in guitar classes while others indicate

only 15 - 20 students in the tkree grades.

STUDENT

To IN GUITAR

AKD CLASS JIZE

PROGRAMS

Grade T7|Grade 8|Grade 9]Total

Lo. of students reported . . 718 135 342 1795
ko, of classes reported

(with Lo. of students). . . 36 38% 18+
Average per class . . . . . 19.941 19.09] 18.49
Additional classes reported

without student Ko. given .. 6 5 1
Total guitar classes revorted} 42 43% 19+
Bstimated student enrollment,| 838 830 360 2028
iinimum class size