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To rneasure the quality of oraL langu-age, the nu*rber

of princi;oles T¡rere counted., using Gagn6's d.efinition of
Iprinciples. t The avera€e ntmber of '¡¡ord-s per principle

was folrnd by clividing the number of words expressed by the ,,,,t. 
,

ni.i¡nber of ;orinciples expressed..

To measure langrrage output, it was found that the

'number of words expressed. correlated significantly so that : ::::
it lvould not be necessary to use both in the actual Study.2 ''"il'tt"'

't

It lras also fou-nd. tlnat the nrrmber of words expressed- ;.,,,r,1,,i:

rrras not large enough to have a base for the number of clifferent 
::r:'r:

worO-S per hundred. ru-ruring as loban had d one . I"urther, it
:

wa.s found that as children spoke more, ihe number of mazes , :

increased- proportionateJ-y.

Thus it was decided that for the actual study the

fo}1or.ringmeasuresrtou1d]reempIoyed.:thenumberofprincip}es

expressed., the avera¿'e ni-unber of t^¡ord.s per principle, and"

the number of Inazes

Another prrrpose of the pilot siudy '¡as to d.etermine i,r..l,;r,,.'
,::.¡:'¡.: 

-:r-'

the duration of the aet:ua]- research. It r,ias dlscovered. ,,:.,,. ,,
,: : : :':.:.:-:i :.:

that these students responded ver¡r i'¡ell to the small- group

C.iscussion method; by the third, d.ay each group i/¡as carrying 
:

orL a good. discu-ssion. After the sixth day, post-testing
i.:1.,1l.if,:

Showed reasonable increases in the number of principles !..:1::i,:lï'¡,:

IG*grr6, p. 141. Also see page 7.
2t=.97, l{=8.
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i ìr::t r¡l i /rfn

Tbi.s stad;r r"ias d,esigned tc exa-riline the effect o-i

*ro orai la.agu-age p::e-:'ead-ing ¿r.ctivitie s -r-t-pon thc crai

].angi;--=,ge and re adilng of grede tl'¡o students.

T-,leirty*three gracle trrro students fron a ru::al

school r.rere .cJ-aced -i n t'.+o groups acccrding to their

::e ad-iri¿; scoïes and then grou-ped rand-only j-ntc above

and- Ì:oicr¡ rned" iair to give a total- cf fou-r' grou.ps "

fwo grouls, one above an'J. one helolt rredian' l'Iere

.l-abel-l-e d- contr:ol- 6rôups and given ille tvaCitional pre-

reaC-iqg a*"iivi-¡ies thai are ccrl;ron tc ¡lÕsit basal rea.Jii:3

scïies. lhe o'cher tl¡o g:'ou:os, I abeil ec esperÍnet'; , -"!''re

6iven tlme Lo discuss s-.)ont.lne ûus -r ;' aìr out a gi-v-'n st inul-u"e '

This ¡roceaiu-re !,,Ias carried- on fcr ii"reat3r sessions '¡ire:r

posl-testíng ',ras d, or:re in both oral langr"lage and- read-ing.

Ji d.eiayeci posi.test r"¡as acÌninistereð one ¡ronth l ater"

Àral-yses of varia"nce cf ::e¡eated rqeasu-res dcne

et tlle cÕ:ìcl-u-sion cf thc siuoy yielded ro significant

Ciffe::e;rces in rea.Cing coiapreheasion o¡ vocabu.l el'y.

fabl-ed resul-is cf oral language iarlicate Er'Õçt::

ij1 orîal -],ü.¡cuage for ¿-11 fou:" gror"r,os iïresjleci:ve of ì;::eat-

ire l'c ¡--'- rel. It a,:pe are d. e"s if ihe snall ¿;ror;,c ð-iscu,ssi c:r

a1t,,



l¡1.:o'Ì;::c:i t'J c-.n1r å,r¡e crr-s o:r te acl;e r* c:ri e nied i-n:Îl'¿enceri o::al

¡-r.¡r:.¡i-\ -l-i r¡:¿S al"gC Of inter'-.t'; i;i.r-t ';jte ::i:tc::'b -l- C::

of oï¡ti I ¿¡:.i*"'-age i-¡. iotl: ì¡.3 1 ¡r¡ ;i1¿i, i 51:1 ..:rolr-¡s ilec ver:i ro;cûd t

both grôu-ir aicinâ a"s ïe:-l .r. i,hc C-ela¡'ec. ?Õsi*tecii":ì.;- rìs

i:n 'b¡e !os-i-'¡es-Li rt. lr,. ì ihoìr.ih 'l;:ì-e _;:e:ent stld-i¡ d ocs j1o-b

see¡: '¿c fe¡¡oul' e pc::tane cus d-isc'"¡ssica over ihe teache:'*ta--1 l::

-31cì-*q:;es'¡-l ûn, s.l;llcl- e rj;-li sten-anC--e11sÌ,rer d-lscLL3siûn j-l; C oes

su-ir=cc::t s¡¡ai 1 Jroup dj.scussion as bei43 a.n aiC i-n the
I

groi.¡ti1 a.ird develo-creni o-j o::ai -1-an5;-lr5: l-.ecause alJ- g:r'ou-ps

4:er.,i i-l orîå-l- ]-¡-ne,";afie f:rûn 'c?re p.rc* 'cc '¡he d-e 
-l a:3'ec1 nosi-

'i;c.:i:'..i;.
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C!{APTER I

Tl'fîROÐ'.lCf ION

Stgignçnb of the ¡_ qþ].çn

ifuch Ìras been '.,¡ritten concerning the Ínporiance of

a good. oral language base as an essential for childrenrs

reading. The lang,rag€-experience approach ¡r.hich is he¡a-Lded

by el,assroom practitioners z"eflecf s tl¡e teacher's al¡iareness

of tt'Iis fmportance and is outlined by Àshton-Wt=rr""r1
)7AÉ

-Al}en,' l{al1, / Staufferr+ and fhorn.' The f an€uâ.ge-

enperj.ence approach is a reading approach that enphasizes

spontaneoue discussion about a sherêd experience before the

aciual reeding of rel.ated r¡aterials. Yet, in spite of the

vast a¡nount of literature related to the d.evelopment of

lSyl-oiu Ashton-''$arner, geg&g {I[ew York: Bantam
Sooks in alrangenent ¡"ith Sir¡on-ãñã-scliuster, Inc. , 1963).

2^"Doris I'i. i,ee and R. V. A1Ìen' Learning to Read
llrro¡¡s4 Exlcsi.cïrce, 2nd ea. (iîe's Yorki -iffiãTffi'ffiliîãiring
=_-._..==.=:-t_*uompany, !9b t ) .

æ Company, 19?6).
4Russetl G. Stauff:r, @

Áp::roach io t:le leaching of Re@r#ând. dor.r, ly lu ) ,

5Ïliza"oeth å. Thorn and CarJ. Braun, !çllching i;he
l-,êr:ÃgaEe .l,.rt s (Torontc: Gage Sducationar PulTÏsEIngTTã.,
1974 ) .

'l



2.

?eãding recorûmenClng the use of a 1angu3€e-expe rience

apprôach, little actuaf researeh has bee3l underiaken i;o

determine ¡¡hat effects, if any, there are of this pre-

read.ing discussion upon langrrage and reading ski].].s.

The stud¡r r,ras designeC to in¡,'estigate wlrether

oppoz'tu"nitíes for chil-Cren to discuss spontaneously t+ith

each otirer as a pre-reading aciivíty in the ianguage-

ex?erienee approach would si¿¡nificantly increase specific

oral. language skilJ-s than i;he conventÍonal pre-qeading

activit;r r.ihich is generally consicle:'ed a teacher-talÌ-and-

quêstions, student-listen-ar1d.-ans1,ùer type of discussion

associated '¿ith the bâsal series approach' Ä related.

concern 'ô'as the investigatÍon into the differences betl¿een

above and bel-or'r roedian subjects ín the åcquisition of these

specific oral la:rgua¿¡e skills,
A secondary major purpose of the study r'ras to

exanine if spontaneous discu.ssion in the laogu-age-expe:'ience

approach r,rouJ.d significantly affect the cornpreLrension and

vocabuLary grcwth as measured. on a standardized reading

achievement test than the traditional basal reading methot.

Àgain eLn atterrrpt r¡-as made to see if there woulC. be a

dì fferenee betrrreen above and be'] o¡¡ ¡redi an su-b jects in
the reading achievement scores in the ìr^ro specified areas,

thus, the study Ínvestigated the fo].].owing general

questlon, rrDoes â spontaneous disc-ir.ssion i:ype of pre-

read.ing activity associaied ¡vith the language-experience



7"

E p )?c?).c'::L he-re ;::eater ef:fetts u-:po3 e) slec'i f i c o]'al -l-ãlap:¿1:';l

elril ¡ s a¡n b ) :re ad.iÊð corÞtlehensic:'1 âìi'i. rÕcâ¡þr-.-:!aî¡¡ Srcllt]1 2.5

RcâsìJJe C- l,)¡ a. s -L aricl. a.ra.!zeð- :i:ead-'i ng ecir.ie'¡e :"re:iì: Ì;esÌ, t ihl":r

the c cr.r¡e r-^,t ionai p::e*r'e a"d-in¿3 a"ciivi.ty essccj-aì:eal 11ri l.h t!^e

i:as¡-| ::ea,c1i-iì,î se?ies Ì' rl

S¡e cific re search hy:roiheees for ì;l:e stu"d.y '.¡ere:

-, l-:ere r:ii I -r1 : ai^:1i.:i. crnt o-iifc:r',.r:ce "-'o1lo-,".'.:1--

t?re i::e atne:r'¡, be'ir'¡eea the e:lperine:r-ia'1 a:'rd- ccl:'tTol gl"olr"ls

on -1;he ::e ad i ng ccûprehension secti.on of the iiq!åo'Êqlitqlil

åch1-e:qi:c+t- je{L {I,Ltî) .

2 . !i,e"e 1:-11- be n ::.;r-- : Íjcp-'"i dijf cr¿:- ¿.' ;-61.ì ¡i¡-:¡-;

the tre ainent, b€tl.¡e€r1 {;he e:l1le::Ínenia"1 anC ccnt::cl- grot;lls

cn the vocab'-r-La::¡r sec'cion cf ihe l{A'J.

J " $'lere t¡-¡ 11 be signi-f icanl; c o::;'e-ì,¿'* icn. a.ito:r3 'úhe Jre- t

pos'i;* , .:.üd" d-e l-a;".e d- Ðoêt-iest scor'es cf il¿e iUlT, z'e z'C, ir-t' ccn-

prehc.rsion sêci:lo:1 of both ccntrol a;ad, expe ri.nenia.l Sror:-;:s.

4. The:e i¡i .1 I oe significalt col"rela.iions ancn-3 ihe

pre*, lost-, ancì, dela¡red posi-test scores of the ìr'l!1,

vccalbulary seciici-r cf i:oih. conJrol- and experinentai ¿;rou..cs.

, . Îi1Êre t¡j ì -l be si3nifica:rt c cr'::e 1al'i,cns bet'.'¡een

';he i'c arj- iri;- complreilension an'J- :loca.'bu)-ar;r p::e*, post*, aird-

J-e le";re cl- posi-ios"t sccïes of tl:e i,i:!l for bcth con-ivc] a.:ió-

e:lperi¡:enial Ercups.

5 " The:re .;i 1.1* be a rìiffez'en¿e i¡: the Êur¡br¡ r o:i

]r::iec:L¡i es e,-':}ïesËed- bei-xei:¡- the ex"ùe]::,1e-:tai ¡r'oi'-p: a.-:L

tlieir cc.r'¡::cl c cu-:ì'te ïìlarts foll ouir1.; treat=ent.
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7 " jlhc::e lr¡i-l-l- le .: ,i,.!-f fe:ta:-^,c e i..:l 'ci:.e i:v::':;,¡; e l:.r-r::rl; e ..

oí ui;¡i.:; 1-.e :: --r-li :'rc ì :-l-i: oiipl'es3e 'i- lle';;ec;11 ì,ì:c e .-lpc:l:-roe:l;i-l.-l-

a:ro.:',r)il :¡,¡,å ';be i:: co-r: i;lo,l- co:::ricr:1:zr::'e s "jcl.].o.:'I 13 i::eati:¿.;'c.

B. 1-he::e ili I i be a dif llere :rce :in ihe nui'rbe:: of

'laazei: c:a)i:essed- -'¡et¡¡eea ti:e e;<3;e linei:'ì;aJ- gr"cil-ps al:d- -i;l:eii:

conì;:'c l- c cr:,n'i; e.r:1:an'ì; s f o1'l i,¡l¡'i n¡.1 -ir:e a-ti:rei:t .

Ii: uÏice¿:-c -s=-ÍlJì--ü*ï
ii:ri-,3- s-.::u-d,en'ls in ou¡ school sl¡stem ar': Íli l iill

to l-ea:rl ic exp:r:'ess -bh3rlsel-ves cJ-ea:l-y in oraf ie.;ç'a:3e ' 
i

iian¡' ¿i 5o a.re fa; ].in$ tc learn io ree,ci, '¡e 
j I . 1i,c:-r,91:

ve,-:1c-cLs ne-ihoð-e c,f ì; e a"ehlng ::eaûi:rg; are aç'a"i l-¡-bJ-e ' cnJ-y

one ,re'Li:cC- stiresses s'¡:oni;anecus discussioe ¿,-bou's a shared

,J:aÊc?ieiìce Ê.s a Di:c*ïead.ira;* ac'livity" Tliis a.c'civr"L¡r i.e

icl-e¿'¿i--ii-ed- r¡::-'ih ihe neiri:-od c onraonl-j¡ refe:"::ed. tc as i,l1e

r! j-a,n¿l:c4¡e-e:rpez'ience a,cproach" . Ûoi:s equenil¡r, i'i .,'icu.l-d-

be .,¡c::'bh';¡hi'ì e 'üo kno-r'i i,r¡eti:e:: a sponterreous d-iscussicn

ab ou-i a co rcor: e;lpe::åence be:cefiis chj.l-d::en :'!n s l.¡e cific

orei j an!;11¿êe siriils anC, ce:'tain re ad,j.ng a-oi.]-i.t i-e s .

Seve-.rai sÌ;u-d-ies at the kind-ergarten a:ð" ¡ri,;iany

leve-" lia.ve shoi¡ed, inprovene-cts in self*conce-ct* a::d c::al
'i arSu:;e as a :i:e su1 i cÍ :i:a¡:ed e >i:?et ie:'roes ai:.d the Í::e ecl-ct

to 'ia].ir a'pout ''ciiese e:i¡erienoes r'¡ith botir :::ee¡s a.;:rì ad.ul'¿s "
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In *he l,i.itie F.ock, Arkansas exp-^rinent , i;inCergarten

chilåren gaiaed significantij¡ in basic concepts, in givina

di:ections -io thei:: pe ers r and- i n Ciscu-ssing thinSs t'ritì:

iciricit Ì;hey l¡ere uot f a¡¿i] iar. f In a ;orogran I{here ex.rer-

iences '¡e¡e shared and discussed Baxley fcund ihai; verbal

responses inprovec greatl¡r to a picture sti¡îu]-us on a

l-an¿y,.lage development test.2 Soth of tl:e above ciied

exampJ.es l¡ele d.one rr'ith disadvantaged child.ren. Research

of the cu¡rent lij:erature does not reveal nhat irappens

r,r¡hen a heterogeneou-s group is used; thus the air¡ of this

stud-¡¡ icas to use such a group arrd e¡atnine above and belor,¡

median subjecis fo:" any differences among children var¡'ing

in specific reading abilities.

Ðefinition of Terns

Certain terrus used in this studSr ¿¡ç defined as

fofloi¡s:
ì'[aze s - Words or other expressions that cannot be meaning*

f-ùlr y or syntacticalf}, identified.J

À Recort f
zone State lleparf rqent oÍ t ion,

'l_-Detection and Re¡redia.tion of Deficiencies in 'u¡er-
ba1 Un¿e::
Arka::sas: tentz'al Àrkansas Edu-cati-onal- Centre, ERIC Do cu.-nent
ReproÖ-uction Service liD 080 967, L972J.

z\an Yr. Baxle¡r and l,{an Hinton, T

Ðocu¡ient F-eproductj-on Service AÐ C67 2L9, L97L) .

3-- _.'i{a1ter loban, ghe frangì,ia.qe of Elenentary School
Chiliiren (Cha:npaigne, Iil-inois: l{ational Council of
Tõãõãers of inÉ].ish Research Report 1:io. 1, a96j), p. 5.
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Be].or¡ r'iedia:1 stucents - 'lhe half cf the cl ass that scol:es

belorr r,'he ned.ian rûerk on the conbined. standard scores cf

the reaCing conprehension and vocabular;: sub-tests of the

I{etrc¡o-l itan Achieve!ìent Test r Prímaz'¡r 1, Forro F, u-sed as

the p:'e -f est.

Àbove_ aqdian stì.¿dents - the half of the class that scoreÉ

above 'bhe nedj-aa narlc on the corabined standard scores of

the reading conprehension and r¡ocabul-ary slrb-tests of the

i'{etropolítan Achievement fest, Prinary 1r I'orrn Ï', used" as

the pre-test.

Expelrine¡tal gEqup - .4. randomly seJ-ected grou-p of students

l{ho were aßked to discrrss sponianeously certain objecist

topics, ancl experiences p:'ior to reading a'o ou-t these objects'

topics, ov experiences. Ilhe teacher joined in the díscus-

sion on1¡r l¡h€n it lias necessary tc correct nisconceptions

or errors and. to provide opportuníties to speak for the

shy or hesitant stlrdents. Íhis pre-reaCíng discir-ssion l^ras

a maxinu¡l ten ninutes in length.

üontrol p¡roup - The randomly selected group of stuCents

-¡'¡ho are taught by the ieacher using the traditional basal-

readi::g gv-idebook as a pve-read-ing activity. fn this

approach the teacher talked about stor¡. background, ashed

a few qu-esiions, and had. the puuils ans'"ver them, This

random'i}' selected exanple from a teacherrs nanual i-s an

il1ustra,tion of the procedu-r'e :
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1ìave a pupil r'e aå the tiite. CaIf tire pu-pi-ls I a.ttentíon
tc tire picture on page IC5 e-nd have the charaete:'s
id.entif j-ed . Say: lrPatricic g.nC hi s f anily are talking
abcu-t the kind cf dog Pa.trick shou'l d. get. Patrick is
ha-ving a hard. tine trying to decide wiiích dog he r+anted.
&ead pa.ges 105-109 to fínd out why ËatrieL couldn't
na.rie u-p-nis mind ab o'¿t the dog l:e ¡qould l-ike to have ' "r

tr'u-qçt i o:l isoqds - "CorC.s '¡ith ì.iitie signifi.cant raeaning by

thenselves but necessary s]¡ntacticelly. e.g. îhq nan is

ire aring a hat .

Concept - .,{ generalization to a siililar situation or thíng

but :iot identical; a "aet,"'ork of inferences that are ûr nlåy

be Éet into pJ.ay by an aci of categori ze.tiron. "2

Princiirle - îr¿¡o or ilore concepts chained io nake up knol'r-
7ledge.' Àn exanple of a principle is the simpl s clause,

trleople singr " macle up of i;he concepts "people" and 'rsingrr.

lor the jru-rposes of this study, e p?inciple has at leasi

two coneeptsr one a noun or pronoun, and the other des-

cribing the act or state of being of the first¡ thus a

clause r¿ith al]- ¡rodifiers and functÍon 1'tords of the c].ause

¡rill be the base for identifi cation.

Concept d.eve].opment - îhe process r^rhereby a person sees'

hears, or experienees sonethrin€ç ner¡r and in sone u-nique I'¡al¡

this experience takes cn neaning for tire person in such â

lÀ].i.u l.{. Sciplone , ed. ,
?nd q-uj-dg. l:1chp*!g* Gãte:. (loror
eanalan :id., 1969), p. 260.

2"Î""o** S. Bruner, Jacqueli ne T., 'tl. -{ustin, ..\ StuJ¡r of- Îbj¿¡Ëtj3g (london:
-. -' \ -..-.-.-.-..:'._I]rc., ly)b/, þ. ¿44.

Good-noir , and Ge crge
John \'Iil-ey anC Sons,

'Ro-nert Gagné, the- C

}Íol.t, RineharX, and. llinston'
t l\lê r^1 Y O?It:
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i'¡aJ¡ th.at Ìre :'ercenbers ii and can apply this new u-nder-

stand"ing j.n another sítuation.

Ora]- ].an,qrla.ge,€k:L$Ê - îhe chil d I s ability tc discu-ss a

particular srinulus as measured in tLre 3:re-tesi, pcs-f-testt

anC dela¡r"eC post-test of specific oral langlage skills.
These oral- language skil.ls r,¡iil be neasured. in terms ofI

the nunber of principles expresseC, the anrerage nunber of

r,ro?ds -oer prlncip].e ânC. the nunbe r of mazes.

?re-read"ipg acti\¡ity - fhe activity tha.t introCuces or

leads into the reading lesson but does not incl-ude the

actual reading perforroance. À typical basal priroary

pre-reaiLíng activity is described by Spache anC Spache

as follor¡¡:
fhe nel.¡ iEords of ihe story or unit are presented by--
1. Using ihe word carcls supplied bJ' the publisher or

',"ritin€ then on the black'ooard in a l-ist or i.n
sentences ¡ having chil-dren read or point ou-t .trords,

ìlhrases, sentences.
2. Reacting to their meanlng by questions, prereadir:g

dlscussion of the sto:ir 63 children's re].ated
eïperiences; tlrat is, lreave new -,¡¡ol'ds into con-
textual setirings.

7. iointing out their phonic' stru-ctu.:'al' or con-
figuration characteristi-cs, in keeping ¡'-ith the
pupil-sr status in such skiils' that is' bl. taki¡tg
into account nun'c er of sy11ables, p:'ese::.ce of
::honic rrrle, the base ¡¡ord or root, and ihe affises,
differences in shape, etc.

4. leviewing br:-efly the fa¡r-i lia.r r^¡ord recognition
techniques or sJ¡steü of steps ihe pupils rnay enploy
$ith any unki'Ìown '¡'ords they r¡il1 nee t in the storyt
tÌ:at is, by drstinguishing betr,¡een l.ong and short
r¡or¡el sounds, reco8;niøing a base r¡¡ord- in a derived
form.

5. :stablisbinû soile expez'ienti a.l background 'lhen'beginning a ne¡¿ unit oir topic, b;r a re lated f i1ïq'
filn-str1p, ihe pictu-¡'es or selecticns I'ead io or
by ihe eitilCren. into the discussions of these,
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.r.re ave id eas , I¡rof-d o t anú coreepts i;o be read in
t'^ ¿ .r'¿i *

6, Revieuíng o1d Yocãbularli b5r lrcrd. ca'rdsr black-.
board presentatíon, ås in steps L and 3 above':

Spache arld- S;lache also descrj-be the language-experience

pre-reading activity:
F:'on l:he f i:'st day of seilool- each chil d i-s encouraged
io shere his ideas and, êxperiences 'ì'¡ith others through
his ora]. expression and the pictures he creates. As
the child paintsr rú'orks l¡ith cl-ay, conducts science
e:{periments, lcoks at books, the teacl:er helps }rin to
su¡rrnarize hi-s ideas arrd discoveries. I{e dictates ând.
the teacher îtrites ithe ideas on his dral¡ing o? else-
i.¡herê. the charts liich result are then shared with
others as the child reads (teffs) his recorded siories.
During the r,irit i-rg of the chart the teacher discusses
i¡¡ord choice, sentence strr.rct-ure, l]:e sou-nds of letters
ancl "v¡ord.s. 3ut he dces not ce:ìsor or e'l aborate the
stor;u oiher than by^pre¡rarj-¡8 ii in the -orcper ex?er-
ience chart lnaruÌer.

S'oontaxre olrs discussion - ithe childrenrs sponianeous talking

'erith eaeh otber about a paz"ticalar pictu:'e ' oioject, or

activit¡,. Ì^¡ith no teacher intevvention except for initiatin6
the d.iscussj-on and for control.l.ing the floi¡ of díscu-ssion

so that eaeh citild has an cpportunity -co talk, and for

correcti:rg inisconcepìÍons.

Re ad- j,ns - fn this stud¡r, reading is that t'¡hich is reflected

b]' the sco::es on the reaoin65 compre?rension and l'ocabui a,ry

su.b-tests cf i;Ìre l,Ietropoiitan Achievement lest, ?rinary 1.

''l*L:corge D. Spache and Eve].;¡n 3.
the ilenentart¡ Schoo-l-, 3rd ed. (Soston:
inc., 197.1) , p:. L56-7 .

q ìaÕ â:Lr ô Q¿oÄirræ-i¡

]\].lyn anC" Sacott,

trþåg. , Ê. 215.
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S¡nr,ta:! - 3Ìre oz'der ì n '¡¡hieh r"¡ords a"re arartged, or ihe

grafinar or structure of a sen-bence.

Senantics - lhe peaning given to -,rrords, phrases r and

s ente lce s .

Basal, rqaders * A series of readers used by a particuJ-ar

gr:cu-p or a r¿¡ho1e class of students that progressivel¡r gro',r

nore c¡,if ficu-l'i; as students finish tire first reaCe:: in i;he

set they rnove to the next and then the next reader ln the

series. Basa]- readers eone ¡'¡ith a teacherrs ¡nanual thet

gives 'i nstruclrions to teachers as to how to teach tbe class.

furTg4ggg:q4lgrl€-gçg - L,an6uage-expe:'ience as developeC by

Àsht on*1,/e,rner', A].].en, Stauffer, ;:Tal"1 anc'l fhorn is a readilr8

progra^n '¡hich has ihe unì-qu-e characteristic of begÍnni-ng

ç¡itìr i;he children's actual experiences' talking and listen-
í:rg abou-t these ex.ceriences ¡uithín their peer group and ":iiti-r

their teacher. lhe teacher o:' the ch.il-dven then select a¡rd

i+rij:e about an expe:'ience lead.ing to ihe chil-dren then

readi ng r'rhalt they have just dictated. Ïn thi-s Ìray the

expe:'ie4cÐ and- vocabul avy aye famíliar and chil-dren can

read sonet]:ing that is conpletely neaningfui to then.

li:nitat ions

The stu-dy ís J.imiied in seve-;'al- rrays. f t takes

pl-ace in a ru::al colrtaunity and involves cnl-y 23 stu.deots.

ilhis ].inj.i;s the stud¡r both gecgraphically a-aC m.¡me::ica.ll J¡.

Some of these child"ren speak English as a seeond language

and others speak onl¡r Inglisi:. lire study is further finiteC
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by the lea¿çth of the study; long term effects r'rere not

investigated and this rnust be considêred a serious linitation.
Änother ¡aajo? lirûitation j-s Ln the fact tha-t the investigator

al.so served as the teacher for the control anê experimental

grorxps. thus unconsciouÊ reseaÌeher bj.as may have set j-n and

uust, therefore, be taken into account in exa.mirulng the resl.rlte.

3. *rajor linitation was that j-n effect there sere t¡¡o

experinental groupö. Due to the fact that each gz.oup was

Íenoved frs¡a its clasgrÕon for j-ts respective *reatment r a.

high degree of 'fHawthorne Effeetß was operatlng. In rea.di-ng

this report, caution must be eãerciseil tb.at the "control.n group

was not a tri¡e contro]..

It shouJ.d a1Ëo be notecl, that the study made no effort
to agcertain ¡rhether the ten-n:inute ora]- langua8e treatnent

given to tkre trcontroJ.'r group tdâs in fact representative of

the time aJ.loeated.for reading readiness by those teachers

using the bâsal- series approaeh. She on1.y effsrt to ascertain

ttrat the baË41 series approach was represênta-tive ' was ilr the

case of the suggested activíties offered l¿ the manuaLs.

I_qULcÊ _p:l .rf,ubsequent Cbapters

A revÍeÌr of the reseanch into the relationships

betueen oral- langua6e and reatlj-ng is presented in Chapter ÏI.
thapter lÏl contalns the design and procedures utiJ.iøedt to

gather data for the study, whlle thapter IV ls devoted to

resul-ts of the stuaLy. fbe final ehapter contains the surnnatlt,

dÍscussion, and irnplieations of the study.



C:r.-À?llt'R ïï
P;LÂTED IIfERÀTÚRE À]ii} FJSS¡.F.CE

Íntroduct ion

fn llerusing the 1 iterature on oral language and

its relationship to read-in6 the ma.t erial- divides into

several- sections: the inportance of oral language, the

developnent and groruth of 'l an€uage ltiih enphasis on the

oral corcponent, ancl final.ly ihe rel-ationshlp of oral

J.angu"age aad reading. Tn the first section the importanco

of cral ]¿ì.aguage is discìrssed general i-y in relâtiÕn io
perscnai developnent ard. to ecÌu-cation. thie di-scussion

is foll-o¡'¡ed Ì:y a revier.r of so¡ae noted langu"age experts

sucì1 as T'fc0arth.y, pia4et, Vygotsky, Gagné, and 3runer.

lkre section on oral. l-s:rguage díscusses the histcry and

Í'eseerch of rneasuring' oral- language as 'rre 11 as actual

research into the Cevelopnent of oral ].angue*ge. lliis
secticrr is followed by an examination of the relationships

of oz'a1 ì-a::gua.ge and reading, bringing i-n evidence ihai
oral larguage j-s a. pre:'equisite to read ing, and tha.i: it
ie inter¡oven lrith the aciual act of read.ing. lhe chapter

is conclucied nith a presentatÍon of the resea:ch of reacìing-

oral l.anguage ¡'elationships and a discussi-on of the

langurge-exÞel:ie nce approach rrþì sþ prsvides oral- ].anguege

as a basis for a reading .orogram.

12
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fhe fppcltance of ûra1 l,anguaEe fol .Personal- levelopnetrt

Ûï'ar lacg:J-atgs is an in¡ortant ì;oo1 fcz' nian i-n

d-e:rif i ng rleaning f::on the ir¡orl-d around l:im.l It ena.bl-es

aI-1, except for the very yonrlg, to deal r+ith exper.iences
,2j-¡r the a'ostract. * Beeause of the intert!¡ining of language

$ith actual experiences, a person can tel]. ariother ab out

hi-s eL.oerienee and the other person can underståjrìd. ii
without actuall.y havì-ng experienced it. Thus considerable

neaning can be obtained r¡¡ithout actual- experience. On the

other hand, if there is too ].itt].e expe?ience underlying

the r¡ords beíng u-sed, language becomes ioeanlngless just as

ex;terience vithout language cannot be meaningfully c o¡:iûuni-

cated æ shal.ed.

Further, comrnrnication can foster a person'$

creativì-ty and one's self coneept can be errhanced. J Às

a person saJ¡s some bhing and anothe? responds, ne.¡¡ ideas

årise. îhey are tested by or agaÍnst another pe:'sôn's

ideas from wiri-ch grad.uall¡r a neh' or better id.ea rrray be

creâted. Such situations usu.ally affect oners ego liosítivel_ir

IE. 3rooks Smith, (enn€th S. Goodrnan, and Rob€?t
ittieredith, L,angl¿age and lhin-hin-E in Lhç f].ementary Schooi
i i',le',,' Tork:

2Ä1fred F. Ðeverel1, Teachins Chil-dren to iìead
and. lrj--r,e (Toronto: tioit, lt:ffi
õãããðãJt*., 1.97+), p. t:

ì_.-- -rl¡i1].ian 11. .I:oganr i,¡irgil G. T,ogan, and leona
?atierson, Creaii¡¡e Comuun ic¿¿t ion*Teachinr the iarlsL:agegrtq (Toron 9.
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ard lr'ono're a sense of e¡el-i-being. through such op.oortunities

a perso!] is able to cone io terns with the lrorld; he forns

various conceptions ab out ít Ì"¡hi ch increases his confidence

in dealing ¡¿ith his envíronueni. lhu-s it becÕrÂes i.nperati ve

the-t su-ch opportunities for conmurìicati on occur frequently.

3ut for such persona-ì self-¡øcrth and knoruì-edge to occur it
must be noted- that most of these opportunities nust be

seJ.eciive. lhe language one learns nust be accurately con-

nected with the actu-al experj.ence frou r,¡hiclr realistic and

]-ogical inferences can be dra¡,¡n. "lbe use of ].angu-age witÌ:

the chil-d in the inte:'pretâtion of experience all through

pre-school and. school years is criij-cal for sound p€TsonaiÌty

deve:-ôpÞent as weJ-J. as for j"ntellectual edueation. "l
opportunities to use ]-ång'ua€e, to explore it, anC to

becorae conpetênt in using it are necessary and to restrict
or deny its use nay raake a person a J-esser p"tuorr.2

Speâ*King and listening form a set of habiis r¡¡hich
man uses ia all hJ-s daily relations with his fellor,¡
nen; they are the means of establishÍng or naintaining
eontact i'¡ith other menbers of society; 'i;hey serve the
pure social.instinct of want ing to feel oneself part
of a grou_Ð. r

_1

-Snith¡ Goodnan, and llered.itb, 9,72"
.)

4lÈ'r P' r'
7'Gertrude A. Boyd,

in the El-enentary Scbeq! (ffi
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logan e! a], state this need in another wayt for people

to I'ex¡ress i-deas c1eÊ"r'l ]' and succínci1y, to listen
courteousiy bui critically, and to eval-uate introspe ctir;e] ¡r

yet objectively is important in a denocratic socÍety. "1

Tn su¡¡nariøing his research i.ntc oral J-ang:irage, loban

concl-uded i;hat people in our soeiet;' need, to speak a good

stand.ard Inglish becau-se a lack of good oral language is
a bamier in our fiuid society to economic and sociål

)fluidii;y.' thus for cÐ.e 's personal lr'ell-being in today's

socieì;y, proficienc¡' in oral language is essential.

Tþe ïnportance of OÍ'af ïanguase in Eduqa'b:þn

illany theorists have postulatecl the Ínpcrtance of

oral language in ed.ucation. Ruddel-l and Wi-l.lians perllaps

have best expressed the importance of speaki-ng and. listening
by stating that the direct outcome is in neaningful readirg

2
and r¡"ríti r¡g; / further, they argued that since ti:e reading

and writing skj.ll.s are Ìaa j or eoncerns of education and

since oral language ís a base for these skÍl1s, then

t_-logan, logan, and Patterson, p. 6.
2." -.*\{alter ioban, Problems in 0ra1 f¡gllshr__Si+d er:

earten f¡.2:oue'h Grade í'tri
@tishr-1966); p. :.

3_'lìobert ts. Rudde]-l and Á.rthur C. iri liia¡,s r :I
Researchfnvesti*Tatioa líterarrTçachínsUodel-,
Project DEIÎA (level-oping Sxcellence Ía literary lleaching
Abiì.ities) iBerkeley, talif.: SchooL of Ëducatiôn, Califórnj-a
llniversity, !8.1C Repr.oductíon Se:'vice nD 085 652, l.972),
ñ t ?l
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ed.ucators riru-st be v-i tâ.i].y concerned with the C-evelopnent cf

orai 'Ì ang:¿age in all- learners " There !.s r hor'reve:'r con-

sidez'able evidenee that cral language developnent in the

schools is largeJ-y ignored. i{any children in ou-v school-

systea by the end of eleneniary school slr.o'¡ inel:tness anri

reluctanee in pat'ticipating in speakin€ situations;1 tÌrey

are ìrnable to expJ-ain arithnetic proble:ns o:' make points

j-n soeia]- studies or seience, or e]¡en discuss playground

probLems . 
2

i{ovner in summarízing the research d-one by Fríed-

lander r,;iih gaz'bled and clear s ound tracksn commented that

probably i;he nost crucial area that needs rnodification in
7

ou-r scjiool- systelr is in oral- conmrnj-cation. ' i'Iorki ng ai

the üniversiiy of fiartford with 45 children, Tried--] ander

played- a tape where chÍldren could select a. cJ.ear or a
garbled sound tracl:. twenty-fJ.ve students of this group

had reading problens, eleven of whom preferred the Sarbied

iraek. Frcm these findings he concl-uded. that oral- con-

nunication r'¡as weak for nost of this sample L'ith a high

proba.bi'l ity that defrciencies were in the listening area"

l*Bu.r::s and^ Bronan, p. 1J].
2_- ..iûa0.
7
" V l-Vl-An r'1. äOIfi€I ¡ and Re ati- i-ng , " S_E

ly:r,aâ149, ed. 5-i,eanor lja.!1l-c_nael. and Gav].n u'u
w York: $er,J York Cii;1r Soard of ldueai ion,

Reprodu-cì;ion Service EÐ 083 76L, 1973), pp.
SRIC

f )-ou .
Ðocu¡nent
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In examining students in eni:ichnent prograns,

3ia¡} found. thai r:egardless of the orientation of envich-

ment prograins, langlrage appeared 'i; o be the corûnon denomi-nator

of learning deficits.l i'{offeit eonc'¿:'red:

lhe power of verbal interaction to developing ihought
and" speech Ís so inportant thai I ',¡oulC, go so far a.s
to say that it obliges every schcq'l to make roorc for
ít, ,.rhatever ihe eff ort reo.uires, ¿

Devqlqprnqlll and Gro¡¡¡th of 0ra1 tra:lzuage

j,fueh has been wrltten about ihe developmeni ånd

grol¡¡th of ora]- language and ways in wlrich developnent and

groi{th cå.n b€ encouraged.

In her comprehensive report, lorotitea I'.{c0arthy

collated. and revier.¡ed the research ûone in la::guage

deve]-opment unti]. the early sixties.S Child.renIs first
utterances are voweL sounds. fhe first consonants uttered.

are m, p, and b. This roay be because ma-king these conso-

nants t s oÌrnûs is si¡lil-ar to mouthing in anticipation of
fL ^"feeding.-' These are folJ-orr¡ed. by g, x, k, r, and y associa,ted

ltÍ. Bt*nk, t'Solre Shilosophicaì- Tnf]uences lJnûer-
J-yi::g ?reschool Intervention for Disadvantaged. Chí1dren,rl

2--Janes licffett, A Stud.ent-Centered TtangueAe Arts
Cu:'ricråluê, Grades K-te: :

ato¡g. , þ. 5o7,
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r,¡iih swai-lor¡ing after feeding.i ït is probabl-e that the

sirall- baby nakes tl:e s ou-nds of al-l- language s and then

seiects the ones he hears in his environr¡ent anC. for ¡¡irich

he i.s ?eÍnf orced, thus bu,-;ldi-ng up tire ].anguage unique to

this setting.' the bui-iding up of this ].anguage is largely

d.one by imÍtation at first. 5 iTooru',ru", children understand

a l-ot of rchat is said around then before the¡t ¡sgin ¿a

speak.4 i4c0arthy reported that speaking and listening

vocab"alary grorirs slor.tiy at first, then Yery rapldly tiJ-l-

about 5 or 6 followed by a gradual decrease in rate.5 0n

the other hand, vocabulary ofien increases rapidl-y -"¡Íih ne¡¡

expcriences such as cluring holidays and excursj.ons ir¡hÍch

occu-r in different locations or gíve rise to ne¡¡ síiuations.6

For llc0arthy there is a great need- to broaden the clijl-drenrs

experiences during reading readiness periods anci al-so to

provide for a variety of experiences so ibai the childts
knor.riedge of meanings is broadened and rej-nforced.T

According to Piaget, children go thro:lgh va:'ious

stages in their development. S îhe sensorimoi;or stage

l,-. . ,roaG., ]). ?uo.
3--."- l-or-cù., p. ?rt.
q
'I-bid. , p. 527.

2--.-å89., p. )r2.
A*lþ¿q., l. 52o.

6lri¿. ?r¡ia.
BHans G. Furth, Piaget for leachers (Ilnglewooo

Cliffs, t[. J. : PyentÍcé-F;f;-TglbJ;-;:-J6:
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begias at birth r.¡?ren the child is Yery nuch oriented to

experiencirg hi s envi?oriment and he ís not abl-e to com-

nunicaie thÕu€ht intentionatly. The preoperationaì- stage

begins at ages one or t'¡rû 'uthen there is a beginning of

functionat relati ons and scme use of sirmbols in play' bu-t

not enough r,¡ords for al.l the things he sees and does. The

concrete operational stage begins ai about age seven rrhen

children are abfe to see son0eone elsers viewr begin to

reasoïl, and are capable cf reveu'sing.l

"llior,rJ.edge at all levels has a generalizable

âspect i"ri:ich goes beyond given particular actions,r!2

stated ?Leeet i a;rd knotrring someihing then enabl-es a

person to caz'ry out further action. By acting on his

enviro¡:rent a clrild has the capaeity to develop' but

the t;rpe of envirorlinent is a crucial. factor.S Intelligence

ås made up of operational schemes and :rot of synbol.s' ilìus

focus duri-ng t}:e preopeï'ational and be6iníng operationai

l.eve1.s shouJ-d be on operaiional- schemes, tlot on synbo1s.4

Bu-t Piaget d.id. not ignore the .relatioosbj-p of

inteliigence, thinking, ancl- 'l ang'Lrage. The 6rol.ith of

intel ligeace is evi-denced- b;r the way the cìri-lo uses

synbols, incJ.',Jdin€i 
"rord.sr5 

anô in the use of language ia
^6general. " In áefining a learned. concept, ?iaget clairaed

1t-^" oÊié11. t

4r-..ji*. r

!94.,
5_-._- 

..j_ llad . , p"p.

71(, -/T'^.r ¡ - az¿ggg. r :t. 1).
r

)+. l- þad .
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that language is not necessaz'i1y a prerequisite:

rl pe:'son ihast a concept l¡hen he assimi].ates a gíven
situati on -bo âvai ].abl-e general scherces, or, froa
anoiher perspective, Ì¡hej1 he acconod-ates, i;hat i-s.
appl-Íes gener.al sche¡¡.es to _cartieular situations.a

Further, thinì<ing opera-ûionalfy is possible -v¡ithout s¡rnbols

as i"¡hen cl-assif]¡lng ob j ects by plact ng the¡: in seþarate

piles; on the Õther hand, syrnbols wl-thout operations a-:'e

tnot possible;' uÎt is knowing that is required to explain

the synbol.rrl In other ûords, there nust be understanding

first before ân explanation ean be given; thus' Piaget was

convj-nced that acquisiti on of coneepts carÌ arise in the

absence of ].ang.rage but clarity of concepts cornes through

lang:rrage us¿ìée:

, . , articul-ating ne'¡¡ ideas in your o-*n r¡¡ords by
ta]-kin€ things over rrrith. others and constantly
referring tlieoreiical statements to actuai exanp1es
are just about the t'¡¡o most effectiye ¡neans of naki ng
. . . anyone elsers ideas your own.+

fhus an aj.d. in ihinking clearly, is to give an exampl.e

whic?r w!11 illust:"ate a concept '¡rhich i-s ntost frequentJ-y

perfcr.rned through the use of language. S go foster this
kind- of ability tkren, it is inportaÐt to develop both

underlying adequate thinking structures and- langu-age

abil-iiies.

1-. .. .' p. )+.
4-. ..r'û1û .

?ft:¿., þ. 4?. Jr¡ia. t þ. 53.
q-/T1^;,l .. AI'! Jru . I ru. ¿l-Ù .
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lJiì;h the exception of tireir cbservatj-ons ab ou-t

ír:.ne r or egocentrlc s;oeech, ïygotskyf and Piaget eg:'ee on

the language-ilrinking interrelationshíp. Ï¡rgotshy con-

sidered every thought as a SeneraAízs.iion rather than ¡rere

word s . "lrlord meanings are d]¡n¿ðic rather than statie

forrnaticns. TiTeS' change as the child ceYelops, they

change af so r¡¡ith the various 
"Àrays 

in which ihought functicns.

the feJ.atiÕn of thoughts to '¡¡ord is a process lrhfch undergoes

change as it Ìâcves from ¡¡ord bacil to thought and then from

thougiit bach to r¡ord. lhoughts connect to other tliings and

tc reiaiionships. lhoughts mo'¿e ' grot¡ ' Cevelop' fuJ-fill
functione, and solve problens.5

Y.vgotsky devoted considerable anoi-rri-t of aesea-TcÏl

to ih.e differences betl,teen inner and external speeclr, hor'r

they are C.iff erent ' lì.oÞ.t they gror,r i.n opposite directions 
'

and ho iruier speech ls graciuall y l-ost to ihi¡king betì{een

the ages af 3 and J irhen thin-king replaces verbalization.4

Since in-ner speec?i does not need io focus on syntax and.

sound, it can focus on meaning and. precede ûìeaningfu-L
ã

external- speech. / Meaning, hot+ever, renains even rtlten a

til

, ed.. and
bridge,trans. Sugenia ilanfnann ¿

julass.: the I,{.ï.1. Press, I,{as sachusett s Instítute of
Technclogy, 7962).

5i¡i¿..

5t¡i¿. , p. J-45.
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d-ifferent conl;ext a!;oears anC the ¡^¡o::ds are change d:

"À ¡rord âcquirerT its sense fro¡l the coniexi in i¡hich it

app€ars; in clifferent contexi it changes its seirse.

ì:,1e a:ring re¡aai-ns stable tiroughout the ehanges of sense. ttl

i-,i ke ?iaget, ilSrgctsky was adamant tìrat verbalization ie

c:rucial to tÌre developnent of neani-nE.

As has been illustraied by Piaget, basic to

l.an¿¡*age are ihe u-se of eoncepts. Tn examining concepts'

Bmner developeC a r+orlcing definition of a concep* as

'rÄ neir.¡ork of inferences that are or nay be set into p l a.y

-by 
Ð.n act oí categori zatíon."Z He noied ihe inportance of

a conbex'¡ r,¡-i-tì:in .¡¡hich the concept arises:

. " n context is a netldork of significant inferences
to -r¡hj eh one goes beyond a se t of obserwed criterial-
prope::ties exhibited by an objeci or event to the
èlass identity of the obiect cr event j.n question,
and thence to aCd.j-tíonal. inference ab out otþer un-
cbserved properties of the object or event.S

iIe considereC language as a pivot around r.t¡hieh ihis cate-

gorizing occrlrs and that the act of categorization arises

fron a knor,¡n class, suckt as 'rchairs, to the categor:izing

of differeni kinds of c]ìairs, where the known class becorûes

the 'bool- for further learning.4 Îìris categorizing 'by "a

set of d-e:f ining a'i;i;¡ibutes reduces the necessity cf con-

stant lea¡ning" and a11ot¡s further eategorizl:rg "¡ithout

1,
Ì04ct.. Ð. r4c.

)'¡:-: ¡

2B"orr"", p. 244.
L_-..'.4-9IÉ', P' iz'
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1

fu:'-bher J-earni:rg. "- Iìence language plays a vj-tal- rol.e

in conce c'¡ f cr¡ra'tion.

llttrj-bu,tes are defined as "any Ci scripinabr e

featu-re of an event that is susceptible of sone variation

fron event to eventt' like a stone ]iaving attritru-tes su.ch

as coJ-our, r.rei-ght , and shape . 2 fn the arocess of learning

to catego:lize events of a subset then, one ís l-earning a

rul-e that can be app}ied in ner" instances and this occurs

most frequently or üore eaÉífy throu-gh verbel-ization. 3

TÌ:.us Bru,ne r concurs r.iitb. Piaget and ltrygct sky on the need

fo:r actiyel-y u-sing langnrage f:'ore an early age.

Gagné also eoncurred wiih the three nen in this
aeed:

learning a concepi neans learning to respond i;o
siinu-li in terns of abstraeted properties like 'colo?,'rshape, t rposition, î I nu.rú"oer, I as opposed to concrete
physical properties likç specific wave-lengths or
particular intensities . +

He contended ihat once a concept is ]earned it can be

app"l ied. cor?ectly in a different sÍtuat'i orrr 5 thrt coi:cept

learning is 'rputting things into a class and responðing to

the elass as a r¡ho1e."6 Once a conce,ot has been acquired,

å further process is undertaken: the develop¡nent of a
p:'inciple. Àccording to Gagné, "A grincipJ.e is a chain

1-. ..È89''
4--.-'illê" É

=-ll+l!' t

15.

\lÕ-p"

p,

p. ,to

:,
'Gagnê , 9. 4.7 .

É.

r Ðr-d .
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of t$.o ol: rore conccatsr "f ivhÍch ír. turn make up knciziecìge ' 
2

$.^ro concepts ni ght be "childreit'r â-¡td " jtl¡tp". fire person

kaolring 'uire ccncepi;s "cìrild,ren" anrJ. 'r j tLl'tpIt lr'hen seeing a

group of children junping, derironsirates the acqui-siti oÍ of

principle r,¡hen he excfaius r ÍChil.dren jump." fhu-s Gagné

also joined liaget, \¡ygotsky, anô Bru-nev in tlre need for

verbali zation froÍr an early age.

Ia surnnary, froro the z'esearch citeC- intc tlre

developnent of language, i'b ¡¡ou1 d. appeâr that not only

is oral- language vitai tc ihe developrlent of neaning but

that grolaih in concepts and pvincipl-es is dependent upon

tLre ari; íve participaiion in using langi"rage. The 'l iteratu"re

strongly su.ggests that cld].dï'en at any l-evel, løith particu-

lar errrphasis at the priioarl' 1evel, nust be gi"ren opportuniti-es

tc dialogrre or tc discuss in order that the operaiionai

thinking structures being formed lElì-l- be c ongruent î'itb

their physical, social and. emotional Srolrth.

1'!easu-rin.r Orai Sror,lth

to obtaía docu¡rentati on of oral ].angUage profÍ-

cj.ency has al+rays been a probler:o, but the use of protocols

has sir.or'rn to be one of ihe nore effective methods of

gatheri ng oral. data. Some of the researcþers rcho have

used *his p:'ocedure are; i'Tc0arthy' i{ahn, Thomas, StríckJ-anC. '
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T,oban, Oriìonnell, Griffin, ar.d I'lorris.l 'Ihe stinì¡fi to

obtaín these protocols are varied, ho-!'¡ever. IllcCarthy

recorded fifty responses to ¡;ictures; Iì¿Jrn recorded a.

shor¡-and-tel.1- narration, a gr'Õtlp discussiûn, verbalizing

to a displayed toy, and an individual tel3"ing a story

abou-t a picture; Thomas recovded ?esponses to three questions

regarding home, life and play; Strickland moti,¡ated chifdren

to iã1k ab out faiail-y and pets, and kepi the conversation

going tiì-l children spoke eâsily and sÌ1e ¡+as able to record

25 ¡honologicai uniis from each child; Loban got a chi].d

tatking by asking questions a:rC then recorded the chiidrs

response tc six ;oictures; Oilorrnellr Griffin, and lforris

recorded t]:e oral and written responses to twc filns trti th

s ou::d turned off.
Different ways of measurj-ng length and compleÍity

of l-an6u,age units have also been researched. i{ctarthy Is

conmr¡nication units r'irere roarked off b;r u-tterances and"

pauses. Tncluded in a complete sentence 'were simple

sentences ¡¡¡ith or uÍthout phrases, eornpound sentences,

eonplex sentences, and. elaborated sentences t-¡ith both

cJ.au-ses and phrases.2

Stri ckland d.efÍned. a phonol-ogical uníi as a "unit
of speech with a. distinc.t fal-1.ing intonaiion trhici: signals

1Ma?guerite 3. Bouger'e, rrselected Factors l-n Oral
Langua4e to First 6rad e Reading Achievenent t' (unpublished
ft..b. ãissertatioa, University'of chicå€t' f96B)' pp. 24-29.
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a teiminel. point. "' She u-sed the irean iength of the

cclrßüni-câtion unit in he:' analysis as lrelL as fixed slots

(stots of dj.ffereni parts of the sentence ì.ike subjects

and ;oredicates), moveabl es (such e)cpressions as tißest

place, cellse, nanner) and sentence conn"cto"s.2

lhe tern conülrnication unit was changed to nj-nimal

terminal unit or T-unit by l{unù, where the nain clause

with iis modif iers and. subo::d"inãte clauses l,¡ere t'a T-unit tt . 9

0n the otlier hand type-token vocabulary neasureneni accord.-

ing to Carrol was found to be the best roethod of eståmaiing

oral vocabulary. îhis ii¡as the ratio of ihe number of

dlf,ferent word s to the total nr¡-mber of r*ords in the sa.r¡.pl-e

4Õ1 l.anê1lage . '

f.,oban def ined communicaticn u-nits a ].itt]'e fr-rrther r

by saying they rvere groups of r,¡ords that could nct be

further divided without l osing neaning and that graûnati-

cally independent elauses $ere separate eonmunication
trunits;/ thus Ìre used. the t;'pe-i;oken ratio in hundred. t¡ord

samples. By using six pictures he got enough word"s per

child to be able to use ihe number of different wolds

per hundred. äe found, however o tÌrat the type-token ratio
did not Ciscri¡rinate between high and low gro..3,s.6

1-. .. 2*. . -l!.1Ê. ' P. ,+. lor-Í. ' PP. )+-)>,
7)t
'Ibial., þp. 56-38. *ru., pp. 4f-42.
5_. -. .
'Ibid. , pp. tr-36. "f!!t., -rp. 4l-*42.
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BesiC-e thê nrÐber of wordÊ spoken, the cor-¡aunicetion

uni-i, aed Tuàzes, troban a3-sô used analysis such es 1) am'oì¡ni

of subordinati on r¡rh i ch shor'¡s relaÈionshíps, 2) class of

conventional usage, syntax, and graamar, 5) vocabulary

accord.ing to freguency of use in language, 4) and class of

vocabul ary according to diversity.f "l'lazes' he defined as

tangles 'bhat c ouJ.d- not be phonoJ.ogically or senantically
..^. _ 2iclentifi ed. * !ì-Éther, he regard.ed a conmi"rnicati on unit 

'
even thougir it was a syntactic structure, as a semantic

unit, because ít uas a gronp of r'¡ords tire.t eouid not be

furthey clir,"iCecl without l"oss of neaning. S "ves" and unou

r-ref'e counted as communication units if they replaced

clauses, bu"i not i.¡hen included in a c1ause.4

li1åssen reviev¡ed research on l-anguage but r¡'crked

ciri-efly l.¡ith ihe anal-¡rs is of written J.anguage. Beside

l{unt rs Í-unít and Strickland 's s-Lots and ¡:oveables, he

used Chomskyrs tz'ansf orna-bional Senerâti\¡e theor¡' f¿

regard to 3ìr1es governing the rearranging of sentences

by various processes5 and the subordinate clause ratio.6

t--loban, the LansuaÃe of ¡llenen"Lary gsþool-, F. 1?.

4l¡i¿., !. io.
53e:'narol Ê.od.ney ü-assen, rr.1 lransf o::ioaiional- enalysis

of ihe Syntaciic Structures of Children Representir:g Tirree
rraryizg Ethno-linguistic Communlties in llanit oba" qun*cubli-shed
¡1.¡ä. õ¡esis, -tlnile:'siiy of ì4anitcba, 1969), !. 4.

6*_ ..LD].d.., p. y.
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lie consiCe::ed the sentence conbining transformatioas the

nost signi ficant linguÍstic natu-rity inC.ex.f

Pa:'ke ioeasu-:'eC oral I angu.age by the nt¡nbe r of

diffevent lriords, the total nuraber cf vords, and averã€e

sentence ler¿th" In the non*language experience approach

in reading, she found lit*le correlatios bet¡seen ora]-

language and reading success.2 Fot suppo:'t, she quoies

Iio'¡¡el}I s study ÌEi1erë seven-J¡ear-old s l¡rote and dictated

stories, :iatrf tire class r¡rote about assigned topj-cs and

balf abou,t shared experi€nces. Îhe rneasures useC were

iruriLb er of words, mmber of different word.s, and- nunber

of general izations gathered fron r+ritings cver a t'et!-

nonth periorl . The shared experience grou--c had more zuruing

?¡ords, ¡rore different words, nûre generâl-izations r anC nore

generalizeiions per rr:'nning r,¡ord. 5

Sraun in getting grade one chil-dren to respond.

o?a].t;' to a fil-n and grades four anC six chi].dr€n in
lr'ri tin€; found high correlaiion bet¡,¡een reading and language

in -ooth mono- and- bi-lingual students. As neasures of

1ang"3¿gs he used mean Î-units, ancl nu-r"'rber cf sentence

Chril¿12'en I s l¡,i::iii
ùt sv-Ð. -1-v ^ 'iilrrows et a-1.

'1 __ _ -'-1þId . , p.
a

ifLâ.râãtae ï

îcnai Ccuncit of
1

10.

. ?arke , "tomposltion i.n

Teacherg of Lìag'l i5þ t

?ri Grad.e s , "

p.
)1'^:Ã ^ t^!-ir-Ltr. . p. 

-v.

talnÐåi,gne, .l

Ê, O,q{} j45,
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c c:ûbi:r-ì r'LJ tra:rsf o:'naticns.l

F"uddel]. and l,filliams l'rith ki ndergavten and -c:ï'iilâ:T¡

pu-píls useC sta:rda.rdized pre- and post*tests to ¡leasure

read.ing conprehension, ï¡or'ó anal)¡sis, listeningr and

2readinS reaCiness;- samples of l¡ritten langtage ' ineasl.lres

of diatect and. self-coneept, anci video taping of the

teacher questioning theu r.¡ere also consiCerecl. Tor oral.

and" r¡:'itten language production, nuitipJ-e picture st ir¡u,l-i

'¡e::e used and the årrerage nlrmber of '¡'ord s per eomr.runication

unit ¡'¡ere ¡:easured.

Klassen aeasured the r^ritten I afl€uage of grades

four ano si:c students of three different ethnolin6uistie

coûrnunities in I'lanit oba in regârdß to h-nEu.istic naturity.l
Ano:rg various measÌ,l.res used to anaLyze the childrents

vlritÍ,rg in response to a fifuc, he found the sentence

cornlrining transforrnatlons as the most significalt ind.ex

of natu,rity and- that the language at the sixth grade r.ras

superior to the fcurth grad.e.

tsougeré s ougirt to find i.f certaÍn selected faciors

l0art Brau¡r, "F-eading Achievernent of MonoJ-ingual
and Biì-ingual thildren in Rel-ation to Sefected iinguistic
Variables, rr l:.nEua"qe, Readi4Fi and. ihe Coromuni-cation lrrocess,
ed. Carl Éra '

Àssociat j-on, ¡F.IC )ocr¡*ient Reprodu-ction Serwice Et Õ7O O5B,
l .1?Ìì -- nL1I!)t Y. t.

2ì'¿d.i"1, and þJi"].-r i¿ is , p. 48.
Jìi}rss"r,'s study.
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tirat r,¡ere used as indlces of matrrrity ín chi].drenrs

language sho¡red signíflcant rel-ationÊhips to first-grade

readinð achievement. She chose 60 grade one children in

sul¡urban Ch.iea6o. To measure oral. J.anðraêe she used the

T*unit, r:'re an length of ll-unit, ratio of subordinate

clause 1e:r6th to T-u¡¡it length, arìd ratio of sentence-

e oebining tra"asf orlûations to T-unit-1

In sr.rnnary n specific language ðki]-ls cån be

&easured in varfous ways. This study uadertook the

foJ.lowing íneasllre s to determine language rlevelopment

¡¡hich from the rev!-ew of tho literature, see¡a to be

effective: the nu$ber of principles expressed' the

åvera€e number of rrords Per princj.ple, and the number

of maøes.

ûTâl- ¡å&gr,lage Ðeve+eÞmen'L-grqgr3ìq

A llml-ted srûoulxt of research has been done 1n tÌ¡e

area of oral ]-angl1å€e grorrth anit instruction. one experiment

in lttt1e Rock, A"kansas r¿ith 55 1ow sÕciê-economlc ehildren

who ltad no Headstart or Ðay Care found that a wide variety

of instruetion experieaces i cl.uding extra âlrdiorrísuaÏ

aids and fíe]-d trips, and r+ho were aIÈo afLovred to ta].k

freely rith thËir teachers and peers, gained signiffcantly

lBougeréIo study.
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!:r basic concepts as neasured. by a 3û¡iË.'I lest of 3asíc

Skills fro¡a Octoïrer pï'e-testin6 tc t{ay post-*esting.1

:lhe sanpJ.e lot lhe experiraeni h'as j-Ì1 a school. in a d.istrict
that scored in -bjre lor,,rest ercentile of ihe Io¡'¡a lest of

Basic Skill s ano the l.{acl4i]-lan Read"ing Tests. Teac}rers'

subjective evaluation of the project stated thai the

students improved in giving directíons to th.eirpeers

and in ta1.king about things r¡¡ith whích ì;hey were noi

faniliar.
îox Listed tr,ro exa,nples. 2 Oïre r,¡as Cazden's experi-

neei r¡-here three groups of children were useci. In tire
expansion group the teachef expanded, the chil-Crenrs state-
rnents hy adding to them. In the extension group the teaeire:'s

added to the childts statenent and asked a qu-estion or t$rc

ìo get ihe chÍlC to speak reore. Boìrh grou_cs grer,¡ siélni-

ficantly j.a their use of oral langnage beyond the control
grolrp, but the e:{tension group gre¡r *o"".3

BaxleSt Set up a sunne r program for Kindergarten

to Grade t'¡¡c chiLdren in Arizona on the as surcpt -r on that

langüage is an outgro,¡th of experi.ence anC that rearlirg

'netection and Renediation of lefrciencies in l"re r-
ba]. Und.er

?,^.*Sharon 
r.j . f'ox, I'assisting thildren ' s La-:rguege

Devel-olnent, rr lhe Reading TeaeheL l¡ol . Lil;i (À-cril, \'76) ,p.666".
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ís an extension of language.l îh" sum¡aer prog"an inciu-ded

e Íj-Ce variety of activities anC f iel-d_ trips aed ¡¡as geareC.

to e].r fí¡¡e of the chil d.ren's se::ses. Íhe chitdren l,¡er.e

aiÊo enccuraged to interact '¡ithj-n the grcup and with.

adDfts. î.he chil d"renrs verba*]- res:âclnse to pictur.es inproved

Õn tlÌe i¡tunroe Test of 0ra1 langu-age Ðevelopnent for thiJ.dren.

The teachers' subjective evaluation said that ehildrents

ial-k and iheir interest in books lm:o"oved.

Sassenrarh and- Maddux experimented a*ith 98 dis-
advani aged kindergaz'ten chilCren. in e sr¡-ar i ci t]'-rura].
sehooi in talifo::nia" 2 Fifty-f ou-r of the cLrildren r,¡ere

boys and 45 ¡.¡ere girls; the;"' -rre re d-ran¡n fron seven schools

lrith ne ar]-Jr half being biliirgual--Engiisir and Spanish.

îb.e 1l- teacirers ¡,rho had these stu-C.ents in their classes

I"¡e?e all-oi.¡ed to choose the language prograrr theSr pref erred:

Distrar, !eabod.¡', or Stand.a¡d. Àrproxinately JO to ,{-0

roinut es a day was s¡ent ¡¿ith the language program ¡¡ith the

purpose of tile study .l:eing to evaluåte the effectiveness

of the d.ifferent instruetíonal progra¡os. A1.l. the groups

made su-bstantial gains i-n language frora the pre- to tÌ:e

post-tests in ihe Schoo]. Readiness Survey, '*Ie Ì:man Àuditory
liscrininaiiiln lest and the ISPÀ.

l*3a;rley and liÍntonrs study.
2Jolirl" i4. Sassexrath anC Robert ¡. I"laddus,

Lar:qria.qe Insiluction. B?.ckÂTound, anC_Developmenb of
íf. :

uel.1:ornla leac.Þers Associet=on, dSlC Docr.uent ?-eproduc-
tion Service, EÐ 094 397, a974)
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tf 232 graC.e one ani. tl.¡o chi1.dren in a language-

exp€ri.ence re ad-ing' p"ôêT'erjl in Seafcrd, Delanrare, noi;eloooks

containing sto"Íes ¡¡hich the children h¿C dictai;eC. ín t¡.io

dffferent period.s, September to january, and January to

June, l.re re i:ardonly sei-ected. i Ser¡en categories vlere

analyu eC. in tlie cral and t¡¡'itten '1 ang'uage skifl-s : 1)

averâge nu¡nbe¡ of r+o:'ds per dictati-on, 2) average m¡r.tre r
of rt'ord.s per sentencer 3) ¡rords in ihe longest sentence

in ihe selection, 4) m¡nber of pz'epositions, 5) m¡nber of

prono.;rns, 6) mrrnber of different ¡;repositions and 7) nurr'bez'

of Cuifferent rEo¡ds. lhe resr¡I.is showed signifícant

improvement in aJ.1- areas analyzed. Grottth in the averã€;€

mxnber of words, the average rr¿mber of sentences and ihe

a\¡erage nuaber of prepositioJÌs l,¡as '¡inpressive". The

stanclard Ceviation for each varlãbJ.e Íncreased sug6esiin"g

that the clifference fn oral l.a:lguage skill-s 8re1"¡ Íìol'e

pionounced as time ¡rrent on.

loban chose 112 ehíldren from the larger saapl.e

of chiidren he was experimenting uith in Ca-k1and, Calif-
ornj-a, fcr an in-depth siudy of language difficulties
non-standard sceakers had,2 ;{e tooi( 21 Caueasi,an chil-drên

lF.usse].]. G. Stauf f er and John J. Pikrr'l ski r 'tA
Compârisorì and l"leasu-re of Oraì. iango.age Gro.,-rih, " Ilæ4lgry
3rle1!qh, ed. Iris ll. liedt (Urbana, f11.: lfationâl üô:¿ndi1
of-Eftiistr Teachers, I'lov./Dec. , L974).

2ioban's Froblems in oral lqelish stu-Cy.
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f.iho re,ted, hS.gh in iãnguage ;oroflciency, 21 i-ow l engu'age

proficien-cy Caucasian, 20 lol'¡ J-a;r.guage proficiency lieg:'o,

and, 50 in a va¡d.orn group. their oral vesponses to six

pictu::e sti¡oul-i were recori.ed annual].y and ihen transc::ibed

for nine consecu-tive yeârË. Ðevj-ations froin standard

I)ngli sh r¡ere studied. Tite results shor';ed -r,ha.t ti:.e children

in the ï.egro 1ow lang!-age group demonstrated a greater

number of deviations per 1000 words than the other two

grolå!s 
"

Îlre foregoing literature suggests a direct positirre

rela.tioitship of oraJ. lang'uage and instrrrction. lhis J.ent

support to the tanguage e].perience approa.ch to re adin€:

which l.¡as urrder investigation in this study.

traL l¿níluage and Read ir¡"q

,13ougeré- researched orai lairguage rqi ti: 'cire aira of

finding coffelãtions bet¡.¡een oral ianguage antl readi nâ at

the grade one leve]-. iler research discovered that oral-

l-angu-e,€e and. reading ability l¡ere considered inter:'elated-

as early aË i-Iuey's stud-y in LgO6 .2 Gray and Robinson

have ðocunented similar findíngs.5 Through her stud.ies'

Hildreth questioned r,¡hether a clril-d can learn to read

fluent'l v or comprelxensive].y rçithout a solid oral l-anguege,4

lBouge:"é I s stu-d.¡r.

5rþig. , p. L3.
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wbj-le i:4un¡'c e ancl äogez' contended thet oral langua¿;e lras

basic io 'l 
e ar:ling to read.. i Carl:oll!s ínvesi;ígati on gave

suppoz't 'uo i;hese positions ¡'¡h.en he found that nost chì ldren

beginning reading also irave adequate oral. l-angu,age abilities.
lhere are certain assr.mptlons underl-ying the

siatenent that oral l an€trage skills are antecedent ic
reading. thapey outlines f our of these : 1) Ilr-,ea!.ing of

an utterance is nore than a co¡nbinaticn of its elements.

2) 0ral language affects acade¡oíc achievement; restriet-
ing ii iapedes learning to read. i) Gaps in language need

to be iden¡ified so aitention can be given to them.

4) Rea'ling is indeed onl.y tl:e tigerrs tail--oral language
. -3

idhat was lacking, however, '¡ras sotne kind of theoret-

ica] frameÍ¡ork r¡hich psycholl-nguists such as Smith, Good-inar:,

and- lileredith !c'oviC.ed. in the 50 rs . TheJ¡ stated that

tradit-¡ onal approaches in developing readiness to read

are not as

, . . inportant as tbe firm base in lairguage and
experience thai the learner ru.st bring to reading.
firis base is so i.mportant t nat ít nay be desirable
to delay reading instru.ctj.on for sone ehifdren and

1*-.-.l-Þr-d., p. j-?.

/G.eraldine D. Ch |l :,á.€ô 
^ô

eds. _rl¿earlor iJiiliichael. and Gavj.n u'uonnol lljrook:
l{e'¡¡ Yorlr City Board of Ed.ucation, E} 083 76a, L7VS p.6.
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to conceriraie on buitC in3 theír confid.encc ar.d
eff cctiveircss in orel 1a.'rg-re¿1e. a

Frark S"rith e:rpanded this fyaner'¡orh:

À major thesis . . . is tirat the brain--our prior
hno-,.¡"l edge of the l,¡orld--contribuies more info¡.nation
to reac'ling than the lisual s¡n:rb ols on the pri-nted
'PzËe 

" 
¿

fhe .¡s¡rcholinguists ' hypoiheses are based on the faet
thatr tiae d.eep stmctu-re or meaning is il:.e fi.rst requi-:.e-

¡nent cf orel- lp.ng:u"age which must coae through experience:

the language of ihe e¿virorunent is heard by the child and

h.e:'e he lea:'ns the basie syntax of his l.a¡€uage " îire

neaning end s¡rnf,¿¡ are put together ancl the word is spoke11

'ç.Jhich ilecones the surface siÍuc*ure. 3 lirn saiíe ideas hÊ-d

been ccrnreyed earlier by such researchers es Gray ',!'hr Êaid.

'ì t 'r¡as essential for teachers *o ¡rake sure chil dren hâd

baci',9::ou:rd befor"e tr;rin* to teach ccncepts and vocabulary

and. that if these were laching, to arrange for experiences

to teach theio,4 Others irl.to J.erul support to iilis pûsitlon
are Änastasiow5 who quoted i{irk as saying that oral

1-Sraitl:, GooCmaa, and l,iered ith" p, 277 .

2Frank Si::ith, UnCerstand.inq À.eading (:{eu ïork:
Hort, ?.ineharlr, and t¡iffi. ¡.

7/-l-þid. , g. 29 .

4t¡i11iu.* 
S . Gray, I'ReaC.ing and llnaerstanding , 'lInter¡rc'¡ina la::qrraqe: An lsscr:tial of Understandins. eCc.

¡
leache::s of lñglîsh, ;D '189 3rt/ a9rl,\, p. 2L.

5¡{i"ho1r* Anasüasicrr "Oral lang:ìr.age and. -îJearningio .F,ead, rr lanñu-q.ge, Leadinfl and the Coqrcunicaiion ?iocess,
ed. Oarl Braur (\Ieluark, !el. I Inte¡'national Reading
Á.sscciaiion, ERfC Ðocument Reproducti on Service ED O?O O5B,-ro?r \ ^ zk¿r t J.t , y. )v.
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lan¿qage 1"ras the found-ation needed i;o exceli in reao-ing

and- Sranr:l who qu-oted iïildreth, sayi.ng thai "deficíent

reade:^s a::e d.eficien: in orel iang',;.a6e. "l
i'11en and r!1len in outlini:rg a l-angua-ge-excerience

approach to readi:rg stated that oz'al language is the basic

ingz'ed'i ent f or '¡ord recognition.2 liall '.¡ent eve¡- furti:er'

r,¡hen she said that oral language is the base fo:' decoding

and. corcr'ehension.' Thus the language-experience approach

to reacling appears to reflect these thecrists in the
L

fo)-lowin€' sequence: '

Step 2-Recordir¡s SteP 7-@di+g
The cirild o:' Îhe child
the teacher Teads the
't¡,ryites ihe l,rritten record.

chiJ-d. rs thouShis ' ,/
\\/\t/

Conmunication of
neaning.

From this model it rrould appear that sone kind of cue

systen operates uiih the tangu-age*experience approach

Ste;c l-$¡eeqþ
Tl:e chil-d"
eïpre sse s

?ris 'chou-ght s .

\

1_--lJraun, p. ,b.

'Roach Yan A-r ].en and Claryce -4.11en, langu-ase
Ixoe::iences in i.eadinÃ' level 5 (Chlcago: IncycJ-ooetlia

- 

-' oÁ? l ¡ I3ri ta"¡r¡ica Press, lr'L. ' -,-

tt'rlÍart{ .\nne H411,
lxcerig4ce, äarì ldition
l,lerri].-L ?ubiishin6 Co " ,

leachinF F-eading as a langua,qe(@
19?6), p. 2.
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'¡¡hicir facilitates reading. Srcith, Goodnan, and l'ieredith

atter,rpied io define four cue s¡rstens tji.at readers need:

they are t) r¡ittrin words ( the sha.ce of '*o:'ðs , pl,onics ,

structure), 2) the flo¡¡ of language (syntax), J) røithin

the reader (hi-s experience, also Ì:is ptrysicai ru-e11-being) ,

and 4) external cues (pictures, charts, obieets).1 lrank

Snith elabovated on the significanee of the non-visual

and vísual aspecis of reading: the mol'e the reader already

knor¡s about reading, the rr¡ovld around Ìrin, and J.angriage t the

less he depends on the visual in the aci;u.al- reading.2
*I . . . propose that the actu-al narks on a printed page

are reiai;ivel-y less inportant than the kno*rì-edge of ìang',lâ€ie

thai a skill-ed reader has before kre even opens a book. "]
the enptrasis is tl¡us on the non-vlsual, the f 1or,¡ of language

and the experience the read-er brings to reading.

Ðeverell- al.so stressed the necessit¡r of the carefal

presentation of the relatlonships betlteen the spoken and

'¡ritten code as the best rcay to transfer from a childrs

ora]- langrage to tÌre written orthography of Ìtords3 ì;he

child has to discover the transfer and interpret it in his

1-Sraii;h, Goodman, a.nd i,{eredith, pp. 25L-266.
t-Frank Smith,

York¡ Ho1t, F.inehart,
{uew

^^
7
'Frank Snith, L'nde::stand ing âeading, p. 9.
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o'ún nind befoz:e he fearns io read., f trrlardhaugh enphasize d

the sa:ne poiat in another r'ra;';

1n teaching cûmp?eh.ension one rust undez"stanrì exactly
rÌhât nust be conprehend,ed. i,nd- it i-s not just .¡orcþ .
A good part of -vrhat ¡:ust be comprehended nust be
aecounted for by a knol¡ledge af the deep syntactic
reJ.aiions?Ìips in the sentences presented for ccrn-
¡rehension. Another part cf rfitai; must be comp:'e-
?rended cân be accou-nted for if one has a pâral-l-eJ.
knolrledge^of the semantic projections ç,¡hich are
nossibìe.¿

thus learni ng to read depenC-s to a Ìarge extent

on the und.erstanding of r"rords r.¡hich cones froro oral Language.

Aecording io i)eve:'eì-l, readÍng is tir.e process of responding

to the language behind th.e pr.int.5 Goodnan and. IdÍtes

srlppo:t this by sayinå that a reader is a. user of language

anC -bhat reading is a psycholinguistie process t{here inter*
action occurs beir,¡een ihought and language.4 "R.ead.ing is
not a r¡ettet of going from '¡ords t o meaning, bui; z'ather

fron neaning to øords. "5 There n:ust be neaning; there

ìnust be understanding or the r'¡ords al'e use].ess and enpty

and reading them becomes a parroting of word.s.

I*DeverelJ-, n. 2.
2^-.8.onal-d I,i ardhaugh, 'rÎhe leaching of Phonics and Com-

prehenÊi-on: .4, lir:guistlc Evaluation,'r ?s..¡chqiinguis-blcs a.¡rd
the Teaching of Leadiirq, ed. I(ennetit S.ffi
Ilemiirg (l$eiuark: Internationat Ee adir.:g Àssoc., L96A), þ. 8?.

3}evez.e1l, p. 56.
4i{enneth S. Gcodroan, r'Behind the Eye: What Happensin ,Rcadin6, '! Readin€ ilocess anC Program, èd . Itenneth Sì

Gooonan a.ãa cffii :{ational- Councíl
of îeaci..e"s of 3n¿lish, 19?0), p. 6.

5lrank Snith, UnCerstanålne &e.adíirg, þ. 3j.
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i,lhen there is underlying neanin¿; and the:'e are

i¡olrd s representing these neaníngs, r'eading then becones a

natter of applying ytartíetti.ar rules. Äccording to Snith!

tt. . . basically a chiid is equ-ipped nith everS' skifl that

he needs in crder to read and to learn to :'ead; alJ. that

i1e need.s to discover is ihe particula? n;l.es that apply. "1

åcccrCing to the psycholinguists then' the mo:'e

proficient the tearne" is in thiÊ o:ral language ' the sinpler

r.¡iì.l be the ì-e arning to read in that langu-age. îhus one

of ìihe best ways to begin thís reading ì¡ro!-ld appear io be

ihrough the language - experience approach.2 THi" approach

to reading ¡.¡as firsi Ìritten ebout bi'¡ Ashton-l'Iarner: rrÍirst

r'¡ord s mu.sì; have intense meaning for a child. îhey must be

a ,rarì; of his being. "3 lhen, saic Àsht on-\'farne:', the J-o¡¡e

for reading can arise.4 ûther language-experience theorisis

have lent su-pport tc the idea of the children's fírst
read"ing expevience to be nade up of words ¡.'¡itll which they

a:'e famíliar. I,ee and À11enr5 Stauffer,6 fra]j'1 ,7 and fhornS

al-l stress that beginning reading shoul-d be '¡iih the

t:..,.!!f9" P' )?'
)'Snith, Goocnan, ancl i4ered-i t:n" p.276.
iashton-t¡larner, p. Jo. 4t¡ia. , þ, 3L,
5L,ee and À11en! s 'cook.
I
" Stau-ffer', Ihe iânguage-E:rpeqience À?prcach t-o 

-LlteÎe?ching of Readirrq.

?:{af]. ts book. 8tiro"r, anrl Braun's book,



4L'

children's or"rn ?ocabulary becaü-se the deep st:'u-eiure and

syn4:ax are tnen fälil iar to the child and cnly tlie lea.rnirg

of ihe wrít'ien code is rleeessary. Tirese h'ritings are t

holrever, i n tl:e domain of theory anC a search -r^7as necessary

into r"esea:reh of orel J-angu-age aad reading ability.

Researclr ilqt o Relationshirs of Reading wlth lQg'al }angrase

To document thi s influence of oral language deveJ-op-

ment u¡ron reading performance a search of studíes into the

:'elationship of reading and oraf language ¡'ras undertakea.

icban siudied 33A subjecis i.n Oakiand, Califcrnia'

kindergarte:l tiirough grade six.i The children represented

a i,¡id e socio-economic divergence r'rith the ned.ian beiag

rniddle cLa-ss. Sex, raee, and- j.ntel ligence t¡ere al.so con-

sidered in the selecting. J--,oban f ol.l.oÍ¡ed the chi ldven

through -¡heir school years and tested- them at varicus

interv-al-s. Àt tire enC of the ten ¡'ear period he had ã

sa-rûpl e of 20û students. Äreas in -¡Ihich data ¡tere collected

ineluded: yocabul-ar¡r, oz'al. and l¡ritten language, reading

¿nd lj-stenj-ng proficiency, teaeher feeling, and backgrcund

on the health and homes of the subjects. ïn order to

collect oraL l,lng.rage specinens, loban had the child:ren

tal.ìcing indir¡idually and then recorded each child's ia3.king

abcut si x picture stimuli. fhis luas dcne on a reg.i-iar

1_*L,oban, li'ire la¡rg¿age of ltrlementary SchQq]._:Qhi-1dre,n,
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å.nnual basis. The specine:ls Ì,¡ere transc"ibed end anal]¡zed

into co¡rmunication units and ¡nazes i:r the first leve]. of

aûalysis. in the seconcl ievel of analysis several- other

aspects sucir as vocabulary acccrding tc freq'tlency of use in
3-angrrage, voeabu-l.a?y diversiiy in rel-ation to the nurnbe:' of

r¡ords in the sanpie, categories of '¡¡crds in each of the

;ûaÍts of speech, and. amount cf sirbordination 1¡rere rDeasür:ed

and eorrelated ir'ith read ì-n6 and IQ Êcores. iligh corre].aiions

were found bet¡¡een oral language and. readi-ng at the inter*
nediate l.eveJ., read ing and writing, cral language and

li-steni-ng, l^¡ith the highest eo:.reJ.aiion 'oeing betr.reen

voeabular¡,- and IQ. Correlati on bei¡¡een those i:ígh in oral
ianguage Ín kinde:'garten and gcod reading achieveioent in
grade tiz'ee rrro re also high."

loban su"rued up his research thus:

It ¡^'-oufd be di-fficu] t no b to concfude that instru-ciion
can ]¡et do nore 'than it Ìras ø'i th oral laqguege " i'{any
pupils who lack skil1 in us i-ng speech iril1 have c-tiffi-
cuity in aastering '¡rri ttezl trad.iti on. Corapete:rce i::
the spoken l-ârtgua€e appears to be ç necessery base for
conpetence in 'rrriting and reading.r

Brau¡r in vorking l¡ith t¡go grtups of bil--r ngual

chil-dren, a, Gernan-speakirg trolÌp, and a French-speairing

grou.p, åÊ well as ã monoli-n$ral 6roup of el:il.d.r.en in
Ivlanitoba founo a fairty high positirre relation betÌreen

the larg,.:-age and reading. 2 In his sanÞ1e he used. 24

L^
-drau-n s si'¿dl¡.
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c.ai]-dren from each c cûLr4unity ai eaeir of i;hïee grade le're]s.

ilhe correlatícn r¡¡as higher at the grade four and si-x levelg

where chi ]-clre n respcnd-ed "bo a si lent novíe b¡r r¿riii ng a-cou-'¡

it than i-n ârade one v¡here children responcled oral-J-¡r.

?oth. groulrs responded to t-xfo filns so ire harl ti"rc saioples

per ch!lC-. llraun used th¿e ]]!ean T-unit ien¿;th and the nurober

of sentenee transfÕrmin€ conbinations in his rneasu-ring of

langua.ge and both rr¡ere found to correlate highly r'¡iih the

re ading aehievement .

Rud-d.e il- and \'li}1ia-¡ns be¡¡an a research studl¡ í-i th

pri-nary chiidren involving va:'ious le"nguage arts skirls¡

incLudi lig '¡ord. analys-i s ski].ls, listening, reâding readinese

(in K and 1), oraì langu-age, anC writing ovev a eoncentrated

one inonth of instruction. they used their particular pro-

gra;1, lElTÄ (Ðevetopirig Exeellence in friterari¡ teaching

.A-bil ities ) !,tili.ch is based upon ihe assrxlption that "Ûral

language develop:nent shouid p:'ovide a base for readi'ng and

r,riting ].anLïtage development in the integrated language

skil-ls cumiculrtn. "1 their aim was to desi-gn, implenent,

and e.¡aluate an i-n-service ,orcfessional devel opraent modei

to enhance bire teaciring of I iterary skills and. thus to

irprove c}:ildrents language and reading achievement'

SerkeleSi, Califcrnia ' as chosen for the slte of this

ee-oerircent '¿¡hicl was funded t'l' ihe {I. S. goverrment. lhe

1._ -- _-RuddeII and rlll.Lr-altrs , p. 4 / .
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readj-ng scûres in the selected scl:ooI were the lc',¡est in

th€ da6tz'ict. lhe data were coliected tÌrrough standardized

pre* a.nd- post-tests in readi:rg conpreirension, l'rord anal-ysis '
listening ald readiaess i'¡hj-le oral and uritten language pre-

and post-te3ts !.rere interviei¿s r'¡ith differeni stinufi.
Tb.e ora] ianguage l¡as neasureC by the average n-¿nkrer of

word.s per t-irnit. Ðialect and self-concept t^rere ¡neasureC

ancr a video-tape of teacher questioning i^¡as made. the

teacher reeorded observaticns as well- and spot checks rere

rcade b¡r an observer. lrlhen the results l,tere alÌalyzed r ihe

oral l-angu-r;ge gains were not significant. Ruddel.l- and

liri1l-i¿ns suggested ihe.t this nay be due io the fact t'r'-rt

research 'beehnio-ues for neaÊll?ing oral. Iangu-age at th.e

prinary 1evel r¡ere quite lirnited-.1 Cn tbe other hand, al1

groups shc-!'¡ed more than one rconthts gai n in reeding except

the b 1 ack grad e t'rro c].ass "

Sníth and Uorgan superwised an experiment in

lerviston, Idatro r,¡ith graCe one and. t'¡ro chil dren r¡here

cirildren dictated stories and these r,rere typed u.p for thern

to :re ad as a supplerent to a basal reader.2 the experimeni

ccnlinued for two years so oRe of the three classes l¡ad ihe

ext"a reåcli.ng f or trn'o ye ars anri ihe otl:er groups jus t f or

ttolg. , p. rzi.
2lenis 3. Sm.'th and G].en Ð. I,lorgan, Casseite la

as a Prirap-rv i'tethod in
Moscorr,

o81 
'44, 

L9't1).
,ocumen PrOdllc-
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d^rad.e ône or grade tr,¡o. The control group !¿ere children
rand.omj ],' cliosen from seven other schools i-n the dístrict.
The Stanford- Achj-evernent test post-test shorred thai the

experiÉent group signiflcantly ouiscored the ccnLroJ. group

&nd as a ¡'esul- t of the experiûent, large-scale operation

of ihe record.in¿; of childrents stories and then reading

them as e supp]-e¡n'ent tG the trasal approach ',{as j-nitiated.

Of particular importance to the study underta,ken

is HoLmanIs stu-d,y since it unde:"took certain elements of
ihe langu.age-experienee epproach. llo].riãn userÌ the kinCer-

garten population frcm i',r'o schools in e smal.l- mid r¡re stern
c o¡fiôunity and divitled thern j.nto 1o¡rr and high groups usirq3

the l{??SI aâd the 'ôI3S0.1 He chose 20 rand.orn-Ly selected

stuCenÌ;s fron eaeh sex in the high a;îÕ. 24 fron: the lcw.

lhese 96 students were grorrped into e:ght eac]r of l-2

t:'eatnent groìlps. !'our treatment groups learned their
or'¡n se-l-f-sel ected Ì,rord s. Fou-r oti:.er groups ]-garned" tÌ:e

r,rords selecÌ:ed by the chi]dren in the f i rst groups, and

four groups learned seì.ected r,¡ords cornmon to chiidren
this age. îhe groups J.earning theiy sèlf-sel-ected word_s

scoyed. significantly higher than eiiher of the controJ.

grou-ps. the totaf resronses of the children over six
tríals, seven words pe? trial., ¡cere used to test the

-1

-Glen C. .lìoJ-nan, Jr. , lnterest and- Evaluat i.r¡e
*9eltrc*-?Ê-¡gc!ot"Ê il t4e ¡-cgu=@urar.".
_caper -Jrcsented aT thc -qnnual l,',ectinE cf the _À.norican
Sduce-tional Research Ässociation (ERTC ReÞroduction Se::vj-ce
3D 073 -c39, Lg73).
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nr:mbe ¡ of çor<1s the eiti].dren kneir. Ilolman ' s resea¡ch

su,o3roried' Àsht on*'!'íarne r ' s theor¡r thai c]:ildren iea'rning

t¡crdr' i,¡hich the¡' ssis.¡ ti:ensel';es, iearn nc:'e quickly

than the i'rords given to then fro¡a someone el-sers seLection.

the conclu-sion rcade r.rå,s thai the Language-exÌ'erienee

approach io ::eadiag appeared- to be one of the ¡rost effec-

tive inethods in helping children l-ea¡n io read. this

r¡arrant ed then a closer look at the constitu"ents of i;he

language-experience approach to reading '

the lansLlaf, ¿'-Experience Àpproach io ileg.di4g

Th€ 1 anguage-eÍperience approach to readin€ as

developeC- b-r. Asl'rt on-r"/arÊer ' .{11en, Stauffer, lial-l, and

lhorn has the unique chal'acteristic of -being a reading

irrogran whi"ch begins ïIith the chil-drenrs actual exper*

iences r'¡ith the children talkíng ab out and J.i-stening

within their peer grou.r and with their teacher. the

teaciler or the chil-dren then select and. Ìltrite about aì::

experi.ence so they can read vrhat they just dictated' Ïn

this wa-y the experience and vocabulary are fanil iar and

children can ¡ea-d r¡hat is completely neaníngful to therrt.

The basis for this a,cproach is a sensiii-,rity to

the cirir d t s or,,'n e:rviror::ne::t and províding opporiuniiies

fcr the child to i;alk a'o ou-t this envirorment. The environ-

nent can take ::ranl' fo::ns such as actual c1:ser,¡ations, f iel d
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trips , ari; , and f iì.ns , 
1 :r.akin; lan¿r.ra¿;e a natu-ral- outgrcrûh:

trl' cìri I C. can ì,¡se langrra.ge as a subslritute onl;' ivl:ere he ca::

su¡rply, o:rt cf his own ¡ast excerience, 'lord symbcj.s that

nean to him r,¡hai; the experience itself ¡neans."2 Experience

becomes one verf ireportant elenent becau-se havíng actuall;r

"l1ved ihroughi' an experience children have interesiing

thin€s to tallc abou-t, they are more eager to tal-k ab oui

the se ihings thereby Ín,ûrovinél the ir oral. langrLage and. tLre j-r

ability to comnunicaie effectivel¡'. The oì;her iroporiant

ingredieni iÊ the iiscussion -r,f ith thei3' peers: "As cl:ildren

speak their pol¡ers cf co¡¿munication are sharpened.. "' Thus

-tl.e ¡¡erba.lizations aüong peers aÉ a lre-reâding actívity
are vital ì;o the acti:-a]. reaCing in this approach.

Acco:rding to Âshton*¡Ierller, the key io the J.ang'riage-

experience approac.ir is the vocabulary ehj-ldren bring to ihe

readii:¡4. lhe ¡¡ords used and re¿d are the '¡'ord.s that the

chiidren themseives have selected thereb;,- ensu-ring the

under'lying räear'ingfulness . tllhen ihese are the t¡ords rea.d

by ih.e child, he experiences less frustvation and he

retails the '¡ritten forra longer becâuse of their importance

a.nd rel-evancy to hin.

l-il, 
"- 

a.¡d A1 len, c¡ . 1-10 .

t-P.u.ttr G. Strickl-and , I'Hc'"' ¡he Currj-cul."rm l{ay tontri-
bute io Understandiog, "of îlnÈq,lgi¿¡4irlg, ed. J. Seegers and oiirers (Urbana. -l1l-. :
FãtiõnaÏ-¡cttnciT of ileachers of !ìng]ish, i¡ Ce9 358, l95iì,

3y;u.Li-, r9?0, p. 3.
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eîÌar.K: Int erna_,¡

3u-sset f G. Stau,ff er and trl. l{a:nnond Dorsey,

lì le.|ai;e.l
-,rìe atj.rr; À¡-Ioaebe q

the lan¿"uage_ex.cel.ience ap::r.oach to rea_d.i ng has
been conpared. to the basât ap_oroacir in varicr.l.s studies.
Cniy tÌlose str.lûies relevant i;o this study r,¡i.].l be con_
siCereC, i-n this section.

Si;auffer's study involved a grou.p of nrinary
chiicl,:'en in Ðelan¡are l,¡hich he f oJ._ì-or¡ed fro¡n the begii:ning
of g?ad e one i;hrough grade l_fi. He conpared- re effective_
ness of the lang'age-experience ap.oz.oacrr .to the basal
approach" ht the end of the first yeaLr i^ tesij.ng
involviüg 43J pupifs ihe resri'ts on the sianford -é-caieverneai
lest_, P::inar;r 1, shor"ied the langua€;e_elcperience ,groups
scoring significantly higher secres {at the "01 fevel-)
than their basal ccunterpari;s in both the r,¡ord neaning
and ¡arãgraph ineaníir¿; sub_tesis,l By the end of the seeond
year the s¡gnif.icant differences between the gz,ou-ps on
the SÁT, primary 2, .'ad. disappeared . 2 l¡either i,¡eï,e
signifi cant differences evident at the end of the tldrCzyeai.. /

., .-¿ _ .lr{ussel-1 û. Stauffer,
l{l"r S and_ ,_lasic ,leader A¡¡¡,no,,,

úThe ìffec¿íl,eness of langu.age:e to !'irst Grade ;ìead j.lqT, r 'ü"
ínss anLlnvesti¡:äii

Eff of
;. -Ltfâr ¿r_O jtolt . ( lilerrrail
se'íl?oCi-cii on Se::v-ice ,

: trniyersiir;
i,Ð cT.l i63, ar,r¡Ai. e !p. 60.

l¿otq., p. 58.

r.968) ,

A
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,-:iar::1s and, j:,!or:r'ison f oll O'¡e d 'l ,228 C.is¿d"¡a,i:Ì; aged,

chi I d-reÊ frorír th,: begi,n-ning of ¿raC e one th:'ori3h Srade

t?:::ee, ltÌe ciasses 'f¡ere âívi'J-ei- i nto those u'si-nE 1ân.1uqle -

er-rerience arcl, '¿irose using 'ihe shi lls-cen¡-red' or basei

approa.ch. The resu,lts as neasured' b;r the SLI anC analyzecl

hy zt anaLys is of variance s¡.c¡red grea'ter ']iffere.':ces
.,¡ithin ihe nethod- for va::i or,:-s classrooins 'chan 'cet¡'¡een the

:neihods. iTo ëignifi cant r:ifÍerences lrel:e recorded' from

grades cae io three alihough the basai classes sco¡'¿d

sl-ighÌ;t-y ¡i ßher scores in the first t'¡¡o 3;raaes ' 
i

Harry Hahn compared' three '*ie 
thocÌs : 1TA, laq.'i;-age-

siperieilce as d,eveioled by Àl1en, and the i?aditionai '¡lasâl- '

å.t -¡'be crå cf the filsi yeilr: the fTii- ancL l-ansuage-experlence

groujlÍl sco:¿'eô .';i.gnificantly higher" in the '..-ford reâc1inE sub*

te st on r;he S/r.!ì, but ooi in r¡ord and parag::a'1h neanin3 ' 
2

l:lol¡ever, b), the e rd- of gracle tr'ro ihe langu-age-ex oerience

$roups scoi:e''l significantl;r better {at the 'Ci J-evei) tban

their basar. readl:rJ c or.ur berparts ' 
3

I _-_*A 
l- Lìeft u. Harris and tole¡ran jrlorrison 

'ir: 11 of a llrree-Tear

iTñJæ-fW 3oard o:fl .lducation'
:Ð o35 511' 1968), ÞÞ. 1, 2'

¡rod',,rcticn

2'Ãurry 'I. Jahn, "Three A*cproaches to Be€iræing. aeading
fnst::uctiãn :" fIA, langtage Àrts,- and Basic Read-ers, l' . 

i''t 3pg
iïr¡f irn¿ã lc.aqlr' =ltã¡ ;ãs I lii:r¡ =iSis 

a:rl Ï'r'¡cst' ¡:ar;:cr:¡ '
ed. lue;eil G. Jtau:fÊï ( llei.,aï.r: Ltn, '-ifrllÇJTl-

'1îurry l. llal:n, leac;r,ing .3e¿¿in¡= n'rÊ- i?nlCilaêe, S';i11;
14 Gr3-ccs I,¡o ar:o Tì:ree {-lochestcr: OaÌtlancl Si¿tc un}ver':-rJ.'
Ée_ffiTror-3e1n-ïce )] a22 545, rg58), ?. 4O.
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r,iilscei: ani tiel ¿;rd- in conparing ihe -¡asal ani,

'rre -r.iLrçir:gc -exl¡e rienc e approach in íi::st Sire.Ce folìnLl

si¡;rii"ficairi d.iffei"e:lces ai; 'ih.: .0i I e¡¡el f::l'cu-i'in; the

1a.t¡,-l,:-agg -s:ajrerienc e app:'oach on boih the çc¡C- ::eanin¿ :-r:d

l
lara¿;rapi: neaning sulc-iesis of ti:le SiiT .' l-Teuever, thc;r fl i fr

noi; finå signi-ficani c.iffer:ences ai ti:e end of gradcs trro
varTi 1;rare e. -

Çqncl-usion

lhere is nucll theoretical- r¿r'ì ti g ab cu,t ì;he i,n.poriairce

oÍ oral- ia"r¡g,:age as a bas-i,s for read-ing iust-ru-ctions. Ûut

o-Í the availa'ole research there is considÊrable eviC.enee

for a langr-,-age-exÐerie¡"ce aÞproach to read-ing. i1cI,¡ever,

nc str,å j-es liere ullccvere d- r"¡hj-ch exa¡lined sjteelf ical-l ]¡ il:e

im-caci cf the d-iscu.ssi-o¡: aspect of the J-an¿Juage -e:r-':cr j-enc e

aplroacl: u-pon speci fic I an811age skil]-s o-f upon ce rtûin

readinij- sliilLs. I'h-¿s the qr"lest j-on fcr r:ese arch in ';l:e p::eseni

study beca;ae: "Ât ti:e grade i;wo ievel, Cces tb.e s?ontaneot:s

cliscussicn ty.-^e of pre -r'eacling actir¡1ty i clentifj ed r¡¡ith the

languag*:-experience ap;+r'oach to read-i ng lta\.e a greaier

effect ìr-!or1 s.recific o:'åi langu"a-ge and reading skills ì;han

l:I..in. û. r,¡il scek e-nrl l. Cielanil " Co;:parisoa

p.
::l-¡a rte lrTo er-,'ice 1lÐ 012 687 , L95rr) ,

r,¡il sce!: al,à llonald. !. C1e1and,, Two $o:rj:cAcLes
iqq. ?inei :ì,e:;ol't (Pittsbur"gh: ü::i r¡ers-ì t¡¡

ú5
p

o
.c 43" þ) "

F.eproåucticn Serv-ice v"D C22 6+7 , \-a1A) ,
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the c ci-.Lve:rt i onal ieacle¡-talk*ancl--ciue st ion, pu¡ii-l j st e;:--

and -a¡.,e'.Eer iytre of :re-z"eading acti-¡iiy ide .:rtif i e cl- rith

ihe basal reading ap.c:'cach?'i

L.ã

,,¡&'



CIIAPîTR Ï]i
r)IlSiGl{ 0F Tffi S'JIIDT i\Ì'¡t tR\'ÌCÉtilRitS

FÛR COI],ilCITNG DÀTÁ.

".'lnggs!¿on
fhe present study sought to determine ihe effects

of a spontaneous díscussion as a pre-reading activity used

in tae langu-a45e-experienee approach upon specific oval.

language and reading abitities of second grade students

when conpared '^'ith the conventional pre-reading actívit;r

of the basal reading appz'oach.

the first section of thís chapter describes the

pi]-ct study '.,¡hich r¡¡as undertaken io d.eve].op specific

strategi es fov data collecting and the training of the

instructor in initiating and conducting the pre-reading

discussion. Foliowing the description cf the pilot study,

the d-esign, sa:nple, pre- and post-testing, and the procedures

of the actuaf study are presented.

Ouestion for Studv

. the general question investÌr-gated in this s-Ludy is '
"Ðces a spo:r.ta*eou,s discuÊsion type of pre-read i-ng activity
associated hiith the language-experience ap;oroach have

greater effects upon a) speciÍic oral. lalgua¿e skj Ìl-s and

,2.
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b ) read ing comprehension alrd- .¡ocabu-l-ar'5' growib as raeasu-red

by a standard-ized reading aci:Íevenent test, tl:an the con-

'r¡entional ore-reading aciivity associated r¡ith tlre basal

reaCin6 series?" Sron this generaÌ question the folloirring

specific nutl hylotheses itere f ormuj-aied':

1. There l¡iil be no signì-ficant oiff erence f o1'l o$ing

the treair¡ent, beti.reen the experinental and contro]- ¿rjroups

on the read:ng coroprehension section of the l{et-I9pq1¿!An

Àclr.Lc¡¡ç¡oenL-!es"L (14.¡rf ) .

2. there ¡¡i]-1 be no significant d-ifferences

fo11ouin6 the treatment, between the experinentai and control-

grou;ûs on the vocabul-ary section of the I'Ié.î.

5" There '¡i11 be no significant correlation ainong

the pre.- -oost* and delayed post-test scores of the i'LÀÍ,

readin€ comprehension secti.on, of both control- ano experi.*

menial grolrps.

4" lhere l.¡i-11 be no sígnificant correlation araong

the .ore- post- a:rd delayed post-test scores of the l"L{Î,

vocabuJa:'y section, of both eontrol and experimental grou.cs.

5, îhere Ìriil be no significant eorrelation betr'¡een

the read-ing comprehension and vocabu'l-ary pre* pcst- and

del-ayed post-test scores of tite i'L{T for bcih control and

experinental groups.

6, there r,¡ill be no signíficant difference in the

nr.mber of principies exp:'essed bet¡,¡een the experimental

groups and their control counterparts foil owinéi treatment.
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?. lLe ::e r,çi-ì I "ce :ro si6.aiiica:l'; C-i fie::e :rce j-n i;hc

âveïâSê ::rt-l.r'oe I cf l¡t::cìs cer !riücj,1;l-e exo:ae sseC- bet:'¡ee:L -i;l.re

ei.!e r:j.:ien;ã: âl:t'rli3s ¡'nd thej.:: con"b::c1 c cu"n-'; e :r¡rart s foi l-or'¡il:Ll

t:rea.tt;evn.

8. lhere ti]1 be nc siSnificani 'iifference in '¡::e

n,i¡rrl:er oÎ ttzøcs el:lressed. l:etiçeen the expe:li-ncir.ta.i ¡rou'rl

anci *oei:: control c cu-n'* e rp a::i s fo}-!-o:ring tre a.tnen*.

T.IIJ :TTCT STUJ]Ï

the pu-r"pûse of ths pilot si-aay r';ere 'i;hre e -f oLd :

1) to d-eveiop tecirniques for aeas¡-r'in,3' both tlic qu:ntit;'

a.nd ç¡rLaii-t¡r of specific crÊJ. le.nguage skil.is; 2) tc de-ber*

i'l-!i^ s'i;-ì ¡jei; o:'-irsti*i-'"ct cr ii: disci;ssic:: straiegies ¡ailich i'tiil
gäåde a" s.nail- second- 3:"ac"e gïou-p in a si>onianecue cllecu-ssion"

Sr,rb icc'cs

?if'cee¡r grad.e t';c stud-ents ages '5*7 fron a::¡-;-r:al

l.ien::o¿ite farnir:g comr*uni';y we:'e used i-n ihe pilc"b s*u-d¡r '

Ûf -ì,1:c 15 , seven t+ere gj-::ls alìil 3 "'¡e i:e bo]rõ. the¿' i're:e

Êi::rib"r in e -bhnic oïi,{in :¿d socicecononic strat¡:. io ihe

siucienis r'li:o .oariicipa'Led- in the ac'uu-al s-buc¡i. l1tey rrele

';ire cnï¡' 5::ade tr,ro sinden'us iâ this pariieular r"r':-::al scliool,

i;hr:-s a].l l-5 subjects ue:'e u"seCo i:r this piloi study"

¡tçc-q,i1,1j:.pq-

ii¡tri
orai J-a::¡;ur".3e

'eirese ì5 su,bjecis ...rere given a -+ro''iest iä-

l;ii.e favn of an o::al- langu-a¿c respcnse -i; c a
O-:-

in
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?!ct'r;,rê stint"ir-1s. th:g 'r¡a s Ccle on a¡: i:¿:l ll¡idual basi¡ and

{ira-L tir:31-ìû1i3eg 'uc ihe çi'cture stiinitlus '¡e::e ::ecr:rd'eð on ¡'

cagsette'calle:'eco::de::.1ío¡1i'sb::actioi'iscccu-r:rtclbecai;-se

€ech! clliid rj¡es ielien orLì: of bi sfher clâssrooa into a s;¡'a'll-

êemiäalr :'ocn fc:: ihis acì;ivity. The invesjtigaior s::'t be'cl;

and li stened çhi-le '¿l:e ind-ivid-uaî child respcnded io i'l:e

pici;u-re. Îl"e ch.ilC.ren's respoïtses Ìrere later ì;ranscrilieci

ve::b¿.'i i¡: trad- analyzed inta ihe foll-cring cate¡;ories: nlìiírbe r

cf r'¡o.rd-s s-ooken, number of p::inciplee e:¡¡ressed', the averaSe

nu:¡iber of ,,-iord,s per p:'inc i p1e r t¡1e nu-nber af tta'zes , ¿-nC t rLe

niL¡ ler of difiereni '¡¡orc1s expi:essed '

lfLle ic-tal- g-:'acle t'rro cJ-a.ss of 15 subiecis r'ras ran'loml'y

i. lr¡i decr, i:rtc three e qÌlal 6rou-?s becau-se it r";es expected' tÌtai;

tj:ere,¡¡oi;-ld be ¿.lro u-i Íive s ì;r¡-cl e n'i; s pe:' LqrÕLr-p in the actv-al

siud;r, lii seeqeC adl'isab,r-e to hp.r¡e the grou.os of sinil a::

size tc l*hat -'¡¡as e:cpecì;ed- ¡o be in i;he actua"l 'creat:äeni

bec:ìr-se the j-n\¡e st'i Sator -øa:rt ed to f i nd holr easJ-ì-y such ¿

grou-p could be iaught *o partì cipate j.n a spontaneous dis-

cu-ssicû çithcut teacner help since ihis abiliiy llas arl

J,nieg-r:al. .oa:'i cf the .croceclu-res j-n the actuaf siu-dy'

Tnfornation and directions for grou"p d'iscussion

rtere gi;ea to alr su?:jects and- li: rías e)íp:lained ihat

folioi,iing *l:e åiscussion *he g::oup lrouJd nâke up a stc::y
j

ab cu': thc 1:ictu-re " 
! [he i;eacber ¡'¡ould 'l'rz" i ie ihis sior¡r

or: crarj ¡aper la ber.

'1 
^.*bee l!pì1enû.1-x A.
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ðu-ring the next sj-x days each group was instructed
j-n tl:.e sal1e method: a piciure stiau].u-s -rras presenteC. io

the group anc'i chitCren l"íere asked to talk aboui it a¡ror,g

thenselves. lhen the ilrvesti-gator allo.'¡ed the chil-d-ren to

discuss a;:ro¡€ themsel-ves u-p to a ¡naxinun of ten ¡linu-les.

The ì nstru"cter i.ntervened onJ-y r¡hen scne student l¡as no'u

partic'ì cating or a misconceptioil l.¡as arising and required.

cl-arífication. å.fter the Ciscu-sslcn, each group nade u-p

a siory abou-t the 1:icture and ihe investi-gator recorded, it
verbatir¿ on chart pape?. ÎÌre actir,'ity concl-uded- r¡i ì;h the

chil-d.ven aÊ â g1'o r,lp read j-ng tite story aloud. Tlris procedure

Ìras fol-lo',"¡ed for each of six consecutive scirool- days.

3yaÞab:þn of ti:e ïi].ot $tudy

ûne of the nain purposes of the pil-ol, study $as

to d.e-l¡e]-op itechniques for roe asuring both the quantity and

quali'ûy of specif ì c oral taitgua8e ski-]-] s. Follotrring the

t:'anscription of the orai lang*age 3rre-tests, analyses of

various ora] 'l angp-age shi-1Is were begun using several-

ueâsuïes r,¡hich haC been develo-oed. b¡r ioban; I nr.¡¡iber of

r.rords ex-ç::essed, number of different il'ords per hundreC

runniqg wcrcì.s, nunber of mazesr núrober of word"s r:er üaze'

and the ãverage nu¡ber of wo::ds per maze.

-loban, îÀe langurage of Elenentg4' Schooljlj:l:L$qç;rÌ,



58'

ei1lr'esoed by each ind ivid.ual- siudent. lhus it ç"¡as deeided

to r.se a Z}-day, 01' one school nionth experiment leriod iir

ih€ âctua.]. siud¡r r'iilicì: is no:r"e trvpical in ti¡:e -orhee any new

acti-¡iljJ' is conside:'ed for inp]-eaentaiion into the regular

c].assro on curricult::n.

iÈhe third purpose of the piloi stu-d;r v¡as io train

the investi gator-instr1r,cior in {ieveloping adequate dis*

cussion strategies '.'¡hi ch would lead a small second gz'ade

grou-p in a- spontaneou-s disc!-ssion. Gui-delines for group

discussion el ici.ted f:'o¡r the stuclents were ãs fol]-o¡rts:

1) stey nith ¡fie iopic bein.g talkerl abcui, 2) ¡¡sien

poiitely i:i1l others f inish ta-r klng, 3) coniril¡'¿ie sorne-tliing

r¡orthr"¡i:ile an¿ rel-evant to 'ci:e discussion, 4) d'o not tr;rr to

do ait the talking, 5) ask questions cf someone wllÕ sâys

some'uhing you dc not understand, a:ú 6) aslt anothez' ,Õerson

a qu-eeti.on j-f he or she j-s not ente:'ing the .'r-iscussion. f

'i'lilh these irhe iransition into spontaneous discrlssion

occurred quÍckly a.nd easily. lhe children Ï¡ere able to

carry on a proC.ucti-ve discilssion r'¡ith each other altex a

fer^r days -r,¡i thout ì;he investigaior.'s aiC: they ailoteeC each

othe:: to pari;icipate, tc nainiai n a focus on the topic cf

discussion, and to questj-on each. other r,¡hen statements

¡rere uarie that r+ere iircorrect. ft appeared that such

glrou-ps of child-ven eoul-d learn ihe si;rate¡;ies of a grou-p

iSee 
"{ppendix A fcr a üore detai led C.escription of

tire se straiegies.
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disc"lss:ì-o:: i¡-'r-th.in a :ic',r 'Ji;s, :nû ';l:eic¡'ibe i', ca-tî:¡r): on a

spo::,'laneoris t'l j-tc;issicl alcng 'circi:se -l-.¡e s i¡i;l: Íe l'¡i ,a-i-ú'i,l c
-!

',;c:.c]cr' '-":,:e ci; i-on. - I'; -,ia¡ iiso e.¡liieir'c ilr:ii cl'.ii-r.li:le ¡. t: o,¡af

l-ar¿-rr.an5e :lesroïlsâs ic ltic b-u-:'e ¡ii:ru1j- i:tere ased, as -i;beir ue:e

¿':i-.re:: or:-1o;:-irr-nii.y' 'bc 'c¿¡.r.Ì; slron'; ar:e ousJ,y ãr:tcnå '¿her:se-i,l'es fo.r:

seve -ral ltcricri-s.

T¡iE P,ESXÄ,?.CJI STU}Y

sqrÊIe

the s an¡'l e usecl in -biris siu-Cy riras r corlp].e !c ¡;:'aC-e trio

cl::r: ,ri 2l :i'.rc,.ents, ? o'.,î lrhich ire:ì:c r.itirl s aÌ:d- r 6 of r¡iri-ch

'r¡e-f c I or1¡c . '&ic o: tìrc studerrtõ ',,¡e lre 9*J¡ear*clcl-s , t,i:e c',,,'r.e rs

icere 3 " Il::s rEas *he oniy gre-cie i.,ro c-L¿ss in thi s l:i¡,:'t i,-c^,-¡-l-a::

ïu-Je,i- sc,looli 1ocated. abont i5 niie ¡.i frci'l iÌin::ipe g " [hi-s ].]--rccn,

i'i--9 sclloo-j-, locaied- in a. Ìrie ¡nonite f:.::ilin¿; connrrnity l¡¡.s s-'r¡",j--Lar

i:: soc j-c*c-r.:-f iu,r¿,]- and- econoriic bacii¡;ror''-:rcl i:o the sc¡ool u-sed-

.:.^ r ì^^ "-.: ì ^1 ^+,.,ì--,LrI i,llrj l.r_r _:-\J L, "r J iv-u. .

Þpo-îaq-i: i 'n ¡r*å_-:"-_=ji:ità

'lire sarep!.e rras pre-testecl on 1;he l iet-¡ap-afij-a¡¡_3þl¡lcv_q*

rnaq! -!eqj, {l.iÀf ) , ?r'ina?}¡ -!,, Icr¡¿ F, i n t¡,¡o å.re as ! read-ing

co:r¡:re i:reirsicr:. e;rC vc cabuìa:.::i.. il'he 1;i! i¡as cl:osen be c:--rLse -i t
j.s ::e ,.,;a::i,ì-eC ãs one of tne beei su-:rre;r tei;ts o:i reaC,i.ng echie-re-

nent : tþe z'e vi e.¡¡ ån 3u-ros2 st¡.t =s tìrat , iire reli abilit,-;¡ of

1¡'or r i::anscri;ci of one of the c.Ì:-; l-drensr ci-isctssicls
see åppe:råi-x l¡.

nsoÍr, .iìevjLeilr,e_r ? in g$__Såqlg_-.Ti19{ì-tg*
, cd.. ìscär liri ¡ :cn )i-rrcc ( Iil¿'1^. ' r-;.ri-
r--"cs3, .96t ) , _r1, 79?-?98,
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-tl:rc sù-b-ieij'ts iõ ni:h (.?9*.16) ; sÛlle ircïii has be e:] ¡ìcne io

assuïe v:1-id-i i;' :t¡¡ s'cucl.yin¿; ij:c cu-¡'-:"icu!a, ju-J-,3::eni; cf e'-r3e :r'is '

avr-¡ -tc'.':øçi.o11¡ cxreri ¡¡e-::Lt s " lhe '¡est is .r1o i ;1':â:1i 'io bc

clia€:1cstr:-c;rai;l:leríiis¿'.:-ileasu-recfreådi-l'€a'chierenen'i;

-lo:;l:;'.j-Ll-l.lrcsc cf c ol:L.o3l'iõ o1.

llìre c o¡lbi-ne d- si and'ariL ¡5c o-r:e i:i of 'úl:Ê two sub-tests of

i;hc .,-rf r..¡eic L:Scd. tc plrcc siìÌder,ts i:"to iwo ;rouj)s t abovc a'irj

'be'Lo.i,¡ 
l:1e cr.i3å. the above nedien stud.ents' naÌle s rife-fo ti1el1

pl.aceC ranC oniy into tl¡o groups: âbove medj-a'rì conirol ('\¡it) 
'

a1ld e'bûve r:ìecìia:n e:iFeïi1]ìâlitel- (,U{f } . 'I}ie belo"v; net!'ia'a groc'p

r,¡-as tirelf ra.-Ltr:ni-¡r g::cuped jntc 'oel-ot'¡ mecl-j-a:r contrÕ.¡ {llijt) an¿

belo-'r¡ ¡ied-'i ar enp-órinentai ( 3l'ß) . h '¿-tesi Î''iai: ali¡lì e¿l to see

i-f il:e rnealts of the tlçr: i11d-eirel.Ìenii &voÐ-ts iuig and ¿S'!ì r:¡ere

e qua^i and s ini"la:r¡r, i-i '¿he nea:L,s of the g::oups SliC e'nil 3l"I! ''rere

eq",1a1. J,:ra.!-¡rs i.s sl1û'r;eC- t;re.t the -{.I{û and -ql'F t¡êre not sígni:lj--

ca:r-ür 3- c':'i ife::e:rt ít=1.192 r¡l:e::e t e::i1,j.cal-=?.2i ¡"i; tire 'Û5);

B1,lü ancÌ 3iE ¿]-so p::cved- to han'e eclua.J- neans {t obser"¡ecì= -O"ziA

r¡he::e * ct:íticaa=2.2J al t\e .05 l-evel) "i 'thi" 
'av€ 

assl-iracc€s

'cl:a'; *he ir.¡o be'l o-l'r ned-ian grolÂps ¡-nd' i;he t-r;o abcve nedi-an

g::ol¿1ls ve::e ::e -ia-; ive lJ- êqüal ai the beg"i 'rrr!¡- cf the experii]e nî "

Ä-l-1 ';1e chi'] d,::en irere then ¡iver a'-r cral la¿;:"'l;-age

pre-ì;esi i n '..,.i1j"c]ì eacir cÌlj-ld i ndiviC-r:-a11¡r ::es¡o::cied -f c a

îì.à,.-,.ê - fhâ ni et,.rîe u,sed, i.n the pre-ì;e st r¡as cne ci a

:ia::ri-i;. ¿¡ci:¿C]- 'ine i,ab l e elij o¡ri:-rg a si-'e ciai- neal s*ch as

llee .i.,r¡c::tl'; I f ô:- ?a:¡ 3:cl:eG .
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possibl¡¡ a fhanksgiving dinner. Äs developeC. Curing the

piioi stucly, each chiid lr'as taken by the exaniner into a

roûn away iTon the other chilcìren, shorøn the tape-recorder

.rriih e:;pJ-anations as to the funciioning ancl ¡r'*rpo se of the

reccrd.er, sirol,'n the picture, and asbed rrio talk a-oout the

plciure or to teJ.l. a story about it." llo l-nterrÌrpt j-cns

¡'¡ere a]-loweC.: the exa¡riner nrerely sait beside the chi].d and.

listened. i{henever ihe chi].d stopped during tlie activity,
the exar¡iner asked., "Is theve sornethir:g else yourd like to

te-! i abcui it? " llre cl:ild. r¡¡as then alloìÌed to continue if
he chose to Co so; if not, the session was terminated ancÌ

tire pupiÌ returned to tire cl-assroom.

Ìiach child's oral 'l angueÈle was then transcrÍbed

verbatir¡ arC anal vzed into the f ollot^ting categorie s: nu.trber

of l¡ords spoken, n'lrnber of principles expressed, average

nu:lber of wûrds per .orinci.pJ-e, and the nunber of mazes.l

lrssÉgulee

trach of the four grÕups of children -rr,as -baken from

-'.he cl assroon as å unit. lire invesiigator then eliciled
brief i-nstructions from 'cire children in the grcup as io

hor,¡ to carry cn a sna.l-l group Ciscussion. lhis t¡as cÌone

for boti:. control aad ex;oerimental groups so that no iif-
fe:'ence betr"¡een the control and e:<perir;rental groups coul d

lSee Append.ix C fo:' a conplete iranscript of one
chil C ts o:'al- .rerforma,nce.
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be attriL.u,ied to a differeyrce iir treataeni other tha:r the

pre-rearlíng activiiy. ?oints l¡ere nade as foilows: 1)

stic]r ic the tcpic ìreirg discussed, 2) iisten politel;r

till- others finish talking, J) ccntribute sonething to the

discu-ssion, 4-) do not try to do al-i the talking, 5) ask

questions of so¡:eone whc says soaething ¡rou do roi uncler-

stanC, anct 6) ask anotirer person a question if he or she is

not erte?:n6 the dÍscussion.l

After checkin¿ *hrou-gh o:u,esiioning, that the chil-d-::en

unde:'stood- .ll-hrai ¡"ras required j.n a discussion, the four

groups, i]4C , À}E ' 3i:.{C, and Bì'Ið met with the investigator

as individual groups fourLines during a six-da¡r cycl e for

20 sessions.z fJn" groups mei in ihe seminar room away fron

tile reflutar cl.assrooü so that the treatment of the experì--

mental groups could in i'l.o l¡ay effect bhe control g::ou-pÊ and

thus ccntaminaie the results in 'ûhis way.

the control gï'oups were given ihe conveniional

i e acher*t alk- and- que st í on, stu-d e nt -li st en- and-ansi'rer lrre -
read.irg activity as suggested in read.ing guidebooks for
basal- reacllng series. lhis included intrcduci-ng the nel'r

vocabular;y, giving sone inforrcation 'oy the teach.er reievant

tc the story to tre read, and then ashing soüe reJ.ateC

c-uestions for clarification. The stories about to be read

1Su" 
" detailed. descriotion of thís set of instv"r.-Lc-

tions in Ap¡eadix A.

2S*" r 'i:ine table of the schedul-e for this ex¡:erinent
in åppencìix D.
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'irrere ai ded th?ou,qh sone st irnul-u"s u-sed. The siinuli inc.iu-d-eC-

pictffes, sliCes, ob jects;, shori science experinents r po,slrs

cr short stoT'ies read or tolC to the childven, jrh]¡sical

acii-r'ity, as 1rell- as ca]-ling upon the chil dren to use theiv

i-ma5ination for aðditiolal notival;ion.f thi s p¡e-reading

aciivity '¡as a naximun l-O minuies in leqgth. The children

then reâ.d a related shorì; sto::y cr part of a sto:'y fron ihei¡
reglrlar iastructiona'l reading naterial. Ä questíon or i;¡¡o

follor,¡ed the reading for purposes of checking for compre-

hensj-rn of the rnateríal read, lhus tbe total rtlessÐr.'r l¡ås

approximate ly 1! r,rinu-tes.

l'he two experimental grôups , 3l.IÛ and Äir"i0 , I,¡ere given

exacti¡' ihe sane st i::nuLu-s as their control counterpa:'ts on
tthe r¡el'y sa,re day.' Àfier the stinulus r,ias pi'esentecl they

were askecl i o tal-k abou-t j-t among iheraselves . îhe tape

recorder rn¡as turned- on and the i nvesti-gator rnoved. a'øay

fron the ciz"c.l-e of child.ren so as not to interfere aore

than ',,¡hen absolutely necessarJrr or to ask a qu-esti-on cf
soûe group menber Ì.¡ho was not partíeipating"f in no other

r.ra.,/ !'ras the iaves'LÍgato:' ínvolved in the discussion. ilhe

'l
-See i,ppend.ix E for a conplete list of stjmuli u-sed.

2^.-The stimuli f or the above median and tlelo-,$ nedian
grou.ps, h.oveve:', rrere d.ifferent becau-se the tvo groups çere
re adin¡ç a'b C.ifferenìi levels in the basal readers ani. stir¡u-.1 i
suitab-l-e to their readi ng naterial haC to be usecl .

3-'See .i¡,¡¡;enCix 3' foy a iranscr:-¡t of a discl¿ssion.
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discusslon continued until it canne to a natilral $top or had

carried on for the maximu¡a ten ninutes pernitted. lfn

experience story then Ìras dictated. by the children about

the stiüulus anil llritten d olin by the Ínvestigator on chart

paper. ïf there i.¡as time l.eft of the l5-mfnute activlty
the õtu.dents reåd the experience story efther individuaJ-l.y

or as a group. lt should be noted. tbat this hrå.s the pre-

read.ln6 âctfvíty onJ-y and that both groups of children
continued. in the saue readíng program vhen they returned.

to their classrooÍr. 1¡or the purpcses of i;he pre-rea.d.ing

activity the books used. for the control groups were from

the 6ege reading progra:E; ì.eveJ-s two aad. three were used

wÍtl¡ the B!{C, a:rd leve} four for the Ái{C, These readers

¡rere chosen ffrst, because none cf the studentË in either
the control or experi¡nental groups had been in the Ga6e

progra,i , anrd secondly, becauee these books were availabJ.e

in large enough quantities for the contro] groups. lhe

experimental grol¡.ps had no readers. Their reacling du"rin€

tho pre-readir¡g aetivities consisted of the short experlenee

stol5.es they had dictåted. to the lnvestigåto?.

?ost-testj-nq

3ol-lor,¡fng the 2O sessions as described â,boye with
each group, all chil-ctyen tÙere given a post-test in reading

and oral- la^nguage. lhe readlng post-test, Forra S, of the

lvJetropolitga AchieLçSent fest, ?rimary 1, reading conpre-

hension a¡rd vocabulÈ¡.ry, !¡rå.s adninistered to the r+hole class.
3oJ.loning the reading test the oraÌ la^nguage post-test was
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adniniste red individuall¡,' and oui ûf clâss. Éaeh chil-d

respondeC to a picture, this tine of a fanily havii:.g a picÊic

by the lake, Ttitil ihe same instz'ucticns a.s rtere conducted

du-:" i nE the ¡re-testing. In the absence of the child,, the

orai 1angu"age ï¡as transcribeC. verbati¡¡l anÕ. a*aLyzed for the

saae co ponenLs as for t}:e -ore*tesiíng.

Delarsq Pq-q-L-teËl

One month after the pos*-tests were gíven, a

reteni;ion or delayed poet-tesi was adninistered. ¡'or

reading, Forn H of tire l{etgspel-itan Âcilievelge-pt Je-q!,

Prinary 1 i.¡as aC¡cinisiered.r reading conprehension and

voeabulary seciions; i* oral language a picture of a fanily
enj o¡ri.rig fun and relaxation on tire beach ¡¡as ¡resented r.¡it.i:

the sa¡ie iCenLica]. d.irections.
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"A-lrAlrsrs cÏ 'ri{E }À:t},

Irollowing the presentaticn of the nain qu-estion

for the stucl¡r, tìre specific Ìr¡tpoiheses u:rder investigat¡ on

are restated in this chapter', The analysis of data for
each speci-fic hypothesis is then .oresented. and explored"

lja¿ll ',{uççtian {oq 3e€eqrc¡

Ðoi:s a epontaneous díscussion type of pre-readj-ng

activity associated i,¡íth the language*experíence approacii

to reading have greater effects u-!on a) specif.r c oral

ia.nguage skiJ.l.s and b ) reading comprehensión an.l vocabì.rl-ary

grcwth as ¡reasu-red by a standardi zed achievement test,
than'¿he conventional- pre-reading aetivity âssociaterl

¡îith the basai reading series?

4e se!ìrqh I&gqt11-e se q

1. lhe:"e r,¡ill be a significant
tire tr"eatr¡ent, beti,.reen tire experinentai

on 'i;he read-i ng conprehensicn section cf
Açnie-¡e]le'Irt _Test ( l,i{T) .

2. Tl:ere r'¡j-l-l- be a signif ican.t

the ireaiment, betrrreen bhe experíruental

66.

differe-¡rce follcriing
and control ,llroìr-ps

the lTeì;Eqpql-itAn

Cifference fol 1 o1'¡i:lg

anC cont¡cl grolrps
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on the vocâbu]ary sê ct icl1 of the i,iÄT .

t. There will be significani eo::refation among

the 'pre-, 'rost-, and- delayed posi-test seores of the ìi;i?,

?ead-iÌ1g conpreheãsion section of 'octh controJ- and experi-

ner:tãl- grouls.

4. There r¡¡í11 be significant correlatioas anong

the pre- , post- , anC, delayeC post-test scores cf the i'{A'J,

vocabuia::y section of both control. and experimental grcups.

5. îhe:'e r¡iIl be significant correlations betr¡¡een

the reed.in¿; cor,r.o::ehensi on and vocabu-1ar¡r ¡¡s-, post-, aad

delayecl pcst-tes* scores of tl:e l,iÁ¡I for both ccntrol anc.

ex¡e::írte nta.L g::ou-ps .

6. ühere .¡¡i11 be a difference in the nu¡cber of
prineiples ex.cressed be'cween the experimental ¿çroucs and

their control counter.parts fo1] o¡¡ing treatr:rent.

7. lhere r'¡ii'l l:e a dífference in the avez"age

nu.rnbe r of i,"'ords 1ler pnj-nciple exlrr.essed bett^¡een ihe

experinenial g3'oups and theír control counterparts

f cJ-lol.ring i;reatment .

B. There ì\¡iil be a difference in the number of

mazes exlrressed betr¡een the experimerital grouirs and thej-r

control cou.r:te:' parts f oJ-lo-r.ring treatúent .

l¡ietircd- o_f_ Anqlys !q

Àn analysis of variance fcr rei:eateC ¡:easu_:"eg r¡¡ith

ihe cre-test as cova:'iate ¡'¡as ernployed tc test for signifi.cance
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'Nìre e ffcci;s cf '¿he e::1e::i;:ie;:';a1 ':¡l-csr¿¡:t as c crai;a::e ci r-c lc
cartr:o-i- ::aE?Ði Ío:r i:e::-d.:i-:t.3 coi:p::e h.e Iis ic j1 e_]l.r: vocabr'-_-a:J
-i:eri ¡co¡'cs. :rsi 3ii l]ie ìtuê-ìtesi as ¡. co.¡az.i¡_:te i n ,the

alla-l-J¡si€ of varia::ce ã¿jì-.isis the ttos,¿-te st e.::.4_ det a],eC, pos,c_

te¡-l; ne a,¡s oa the basis of the 1:"e-test, a:.:d then co:r¡ares

i;hesc ad-justeci- ;leane tc see if 'che¡' aj:e siJ¡.if i c:.u,.1)-

d j ffe ::e ;r'¡ f::cr each o'ülie r, ,rt ?ea.::scn îr:od.r_ct no:tent co_

effj c-ì ent oi ccrrel aii-on re,s e¡rjlloi¡e il tc ie st -.icr signiÍj c¡.li
eôrrel aÌiol1Ê ãnong the pre- , post-, anC. cl.el-ayed poe -L-,;est

ßcolter in l:o';h :re ac1_i¡i,, cc:.lpreìre::s-{.o:r anô. vccebuil:r,y.

lir ';i¿e oraì_ 3,ang.ra¿;e e,rai¡rs is -'¿he three variablec,
nu:lr"beï o:i 2r"incirles ex¡resseC,, avc:la6e nu.;:ibe:: of r.¡crûs ¡er
lrri::ci'.-.1 e e;:r:cssed, and -thÊ r:urûbeï cf naze s, "!.¡eïe c û"rt:1i e a-1,

f c:r each iitciividual- s-;,t: ject. The 6::ouç near:. foi each of
the ';.!:::ee oral. lailE'-ra¡e van:i aìot es rr¡i1l be .¡:reserì,Led iil
ch:"rÌ; f orn. i

Iloj I cirìn$ are the p:resenì;a.tio:: cf d-ata r_,,_,ch eacir

h¡.¡o'ches:is r isi;eC. i¡i'¡ii i_-ts pe:"iinent anel.ysís.

jj.r/¡ot*l:c sís Ole

TÌ:,e re uj.J.i- i:e ao si¿iri-f ica.1.t il-i ffe¡:e::ce fol 1 olri ir¡: thc'b::ca'o¡re ni -netl'¡een -lie expe ri nente.l ¡rnd ccntrâl- ¡ior,t;"
Õ:1 ;L1e ::e¡.di rg con-lr:eitensi_on seciiclr af _*hc iïjr!ì'

Â ilio b;¡ -bt¡c bJr tr.lo re;;eatetl- neasu_:.e s aqaj ¡¡õis of r¡a::ia.nce

i.,..--li'ir.:s in'iclnation is pi:e l; el:te d iir chÊ.:,ì; f o_-irc oe)-;,
beca.use insufficie::ì; lesea:'ch has beeir d.one to the ..:reselt
'iine_ t¡ gi"ire rrai:'-iÌiti¡ io sta'cj sti cal aäaJ_ys is a,; ¡ris - --
r.evrl-.
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l¡j th the cÕÊì.orehension pre*test 4,3 covariate ìr';âs 3 ût:1'J--1-t Ê í,ì, .

lhe resu---l,is are Þ¡'esen'Le d in Îa¡l e i.

fÄBlj3 I

S"ùl'.[,LrrFJ 0,ï å.r{AITSIS 0l ]¡Ä¡"Iil]{C¡ }'O!- RE¡'DI1'16
TOI¡.?:IEJT¡NS]OI{ SCOI].ES TN Ì{AT

S ourcê df ts-Rat io

SEfr{3rlt
tlb ove and Be].o-",¡ !:.'Iedian (Õ)
lìxperimental ¿^nd Contvol ( H)
Interaciion G x H
1st Cova:riate
Error 3et¡¿een

ros1;-fietenflon t:{J
lnieraction R x G
lnteraction R x H
Tnteraeti-orRxGxH
E¡'::or ,'iiì:hin

0.oi o.0i o.rJc06
o.55 0.r5 0.04
6.45 6.45 o.5r
o "56 o .36 o "29a?o oaì 't a É?t:-).-).ç1 -LL.) |

1
1
1
1

c,o3
L4.57

188.l8
425.79

o.3L C.0"r
o.ol c,001

14 "53 C.61,
188.38 7 .96lÉ.

a7 Êça

1
1
l
I

r9

*.c (.û5 = F critical = 4.4r (df= 1, re)¡ 4"38 (¿¡=i, 19)

Tat¡1e T yielded. only one significant F-raiio and-

this was on the ;cre-iest covariate at the .05 leveJ-. This

signifj-ca.nt F-ratio was expected becamse the chil d::en r¡¡ere

grou-ped i lric belo¡,q and above median before the æe-test,
ljence 'bhe n:*l t h;rpothesis co-¿ld noi be rejected.l

!ab'l e II shows the ce}]- roeans for tire various

grolrcÊ. Figure i depicts ihen g::aphicaiLy.

1*lJor rar,r scores see Äppendi x îi.
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1rt3;E 11

ü\lillJUSlAÐ C;lJ], illr;ii¿-S 03 P,ÃA.ÐfifG
tOl,iPrllifi]ßrOÌf SC33,IS IlÌ f iÀil

P:'e*Test Post-Te st Dela¡reC i.Ia:.¡inal
?ost-Test

'Þnfli

AI.M¡
,sl.{t

2ô".L

37.3

77n
35.' 7/t 1/1

38.7e

32.6
)b.t
zaz

.q.IGÛRE 1

iil'fÀDJUStEI C:li I'EAIITS û!- p.IA])IìilG
CO}I?EN;TEJfSTO1\T SCû,!J]S IiiI ]:.147

40
qt

78

37

36
¿r 36
c ztl) t1
tt)
* )t
õ =-a1 )a

51

3o
29

la:)

Ð ¡,fif

L,egend.:
Pre-te:ì: Vtz?t
Posì;-te st r*-
Der ayed 'L.0st-iest ruqil
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Frcn lalrl,e ïI it appeaz's as if -bhere is consj-derabl-e

C.i ffer"ence in the gai ns of the above and belo¡,¡ nedian

girorîs ( r'bove ¡eC ian * tS.3A, hel-ci,' 'ìeC j.3:n 34.I4 j . lhe

inforaaticn from Íable ïi .:¡ould sugge st that the al¡o¡¡e eed,ian

group gained nore d,uring Ì;he time of treaiment than tire

be]-on nedian gvôup. Îi:ìs, hor,¡eve?, is not signiflcant dr'.e

to ihe fact ihat once the ¡re'test co"¡ari-ate adjustraeni has

been ¡na.de tbere is not evidence of signÍfica-nce (above median

36,3L, belou nedl-al 36.38,\ as sholr,n ir: Table f II.
fable ïïï s}¡ows the ceif neans as adjusteC" by tìre

pre-tesi co.¡ariate.

rÀB],,Ë IIT
alJuslÏ¡ cEtt i.[iA:{s û¡ R:t¡"ÐI$ç

tûl't?R]lI{Ðl''ST01{ SCtiiIS il{ i'tÀf

?re-Te si Posìr-Te st Delayed i'targ5-nal-
Fost-Test

¡T lÍì

,>11-t\,

AÌ,8
A.iqC

36 "'
i6.B
77.o<Ã?

7': A

7nE
36.7
16.2

tl.¿
)Cr.Y

76.78

)c, . )i

I,i..¡:c! t Ì:e s is_ 1¡¡o

rlhere ì'¡i1l- be no signj-ficant C.ifferences f oJ.-Lolo¡i t:lg
the treatnent betneen the ex¡erimental and control-
groups cn tl1e v o cabu-J- ary section of the i[A"t.

A tvo b¡;' tuc by two repeated roeasures anal]¡sis of variance

wi*h 'tre vccabular;,' cre-test as co¡¡aríate ¡¡as done. 'Iire

resu-] ts are ,o¡'esenteC i n Tab1e I.¡"
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LP-J__!= ll

SÜI. L¡.¡{Y C¡ ÄJfr\IÏS]S OF IIÄ:ì.IA}{CE FûI
ri cciiB-,irtit"Y st0:J3 ii[ i'f.tf

Sou-rce c1T F-vatio

tsETiiJ-Ë.Eil

Àb, o.¡e a-ao f clor' 
'Ied ian (G )

nxpe::imental- and tont::o1 { If)
ïnteraction G x ii
].si Covariate
E:'ror Bet-v¡een

'dIÍHï'r
Post*Retention (n)
ïnte::action R x G
fnteract i cn R x H
ï:rie.r¿cti-cn -L x G x li
lrror '¡li-ihi n

i
I
1
t-

L8

26 "69ñ 1'
û.24
a.34

53.o7

'r , ao
-l ? at^

-t- v . J\/
L a.aY)

1-9 !6.67

26.69 9.05*o.12 0.04
o.24 0.08
n 7/l n 

^lv.)'T

tac¡??^L.vJ J.2r

3.9o 4.46xn ìn n r'1

L.\rJ ).tv
L6.61

*! <.05 = ir ¿¡if,iç¿t = 4.4L (df=1,i8) 4.18 (clf=1.19)

lab1e ÎV, r','hì cir. examines the a^na"lysis cf variance

for ¡¡ocabular]r, g]1or.¡s there are tr¡'o significant F-yaiice ai
the .û5 l-evel. ilhe significant ï-ratio (9,O5) of above a:nd

belo¡rr ::redian groups was expecied. Since ihe éìrou-ps l'¡ere

d ivided. intc abcve and- belor,¡ nedian before tz'ea.tnent this
signifi caei l-ratÍo r'.-as expecied.

'Iire interactíoit of the si gnificaat nain effect cf
the delayed ;cost-te stíng and- the abo\.e af,id belor¡ ¡ced.lan

grou;îs is 5:'aohcC in JÍg'Lrre 2 .
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FIåITR$ 2

T$TEBÀCîlolT 0F sIêNISICAÌfit I,IAIN a3'Fil0l 0Í' p0$r-
ülrÀTitÐ P0sÍ-fllstil{G AriÐ a.BOv.E ÁJrt

Blìlr01,t irilllTÁ.}Í üR0II?S ÏlI fEE
voÕABü],ARr s:tcrrtN 0Ï' fäfr lTIÀt

Þ,
t{
rd
rJ-t
-o'cd É(J<
Þ

û

q4
Soo
râo
l¡ +5ooûc)(û g,

ÊË

'*'fl.- ^' r({}-ß 
çL 

=.È-è* e,g+-.+-e¡** 
'+ e *

?tr.l

1+.o
17.5
?<ñ
)¿. )
32.o
11.5
31.o

Il = 27 for combined groups, 12 in a.bove med.iê¡-
11 ln Tlel-ow median

r¡+-á-þ¡.Ff -+*.l+.4.H+4*Í^+-4"-i-F¡"F-{-+-, -i". i..-r' + -þ4'e+ ".

Post Ðelayed-Post
VöcabulÐry fests

legeêd i
Alt -ù.+a-"+..r-
311 -ç'-¿¡"¡*'

Figure 2 shous that the above nedian groups renained

fairly eonstant in their scores throughout the experiraeat

whil-e thë belov median groups ðropperì. .eonstrd.erqbJ-y fron:

the pre-test .to the ,post-test and thên 
"ose 

ol1 the

delayed post-test. fhe sig:dfica^nt F-ratios that

resl].lted r{ere not between the experilaental Sroups âïd

their control counterparts. fhe hypotheslËr thelefore t

"1mus-E þe re J ecf eo. .

lFo* 
"r* scores for voeabulâry test6 see

-{ppendtx J.
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T¿-bl e Y an,å li g'ú"re J sho',s tÌie unâC j1ìsted cel-l re a:rs

for ilie :'cluî grou-::s,

TA3I,E V

lii{i:"}J-üST:} t¡l], t,lnrii{S Oî rdûCÅSJiAPJ Stû¡aJS Ïii' jf.1,1

Ilre-Test ?ost-Tesi lle i a]'ed ..lar;ina1_o^^+.¡^^+

BI'E

.{i"jJ

3L.4
32.O

14.t

32.5
34.a
3a,.7

71 lt

)¿.v
7À t:

34.3 34.7e

FÌGÜ},N 3

ij1fA]J*uiülì]] CIll iii]ÀlíS Otr ]¡uCÀ3üi-'Àå.Y SCCP,JS I1í t"tÀ'I

75

34

31

72

3L

7o

BI.TE sI'fC

Í.,egend :
;le-,ü e St E:¡ZJ
Post-tesi -i-*- ;.1
.Dela¡rs{ post-test æäffi

?ron labl-es l- an'å ?egure i ít aplears as ii ì:oth

bef o¡.¡ aedian and abcve flediail groups gaiaed, sinj-l-a-r a.nou.nts

in ¡¡ccâ.bï-l ari¡ from the i; ine of pre-test to tne tirie of C,ele"yed



t\.
posi*1iest Ìn ihe-t 'bre -ule.d jusied sco:-es sl:ro',^¡ tìrc beior¡;

raeC-ian Grou,.cs on tire pre-'i;es't at' 1L.4 az1, 32.O anã at

3j-. t;. anf., J2.A res;'ectir¡ely in the delayed post-test; the above

necllan uraCju-sted sco?es on the pre-tes-r, srncw 's4.5 anù

34.O arc1. on the C"elayed post-test 54.5 a:r-:a. 34.3 rer¿?ecl:ir¡e j;¡.

itable YI shor,¡s tha-r even uhen the pre-test scores were

ad juste d 'iihere t'¡as considerable 'lif f erence betr"een tÌ:e

bel-orJ a]:L-- above "redian Crou- 3s .

rÀtsl: ì¡I

*.}JUi},TE' C¡ií, i.'F]Ai'TS Oi¡ '¿OCABULAII.Y SCCfu¡S Ti'T }TA'T

Pre-'Iest lost-'Iest lelayed I'lar"ginaL
Fost- l'est

¡tD 31.2 3L.5
Bill0 32.5 32,OÁi.Ë 34.A 34.5
Ælc 34 .7 14.3

747
7^ a

)+.)

7t 7n

34.35

il"- ¡+1^^oi õ n'¡rõô

îhere r,¡'i11 be no significant correl-ation among ihe
-pre-, post-, anC" del-ayed post-test ccores of the Ì{À1,
reaåing coroprehension section of both eontrol, arrd
expe ri-nental groups.

Table VTI sho.rs il:Le correlaiion raatrix of the Ï:'IAT lîead j nE

comprehensi-on test fcr ì;he ex-oerinent El'otl¡Ê and îa'o1e YÏÏI
sho¡.¡s the correfation ¡rairix f or the control grol:ì.ps.
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tÀ31,8 ïrr
CORR!]T,ÀîTÙÑ TJIA'TF.TX FOR RTÄÐTNG COPIPIJT$N$TO1{ TESî

StC:ìaS 1¡I flllq IíIAT--EX?ARIUÏ¡TfAI eR0ti-P

Il=15 Comprehension Cornpreheasion tonpre?rension
}re-Test Sost-lest Ðelayed Post-îest

Pre- 1.00
?ost- O.50 1.OO

le)-ayed post- 0.?6åê* Ð.51 1.0c

*p( 0.05 r critieal = O.551 df(11)
xxþ<0"01 r critiea]" = 0.684 df(11)

î,A,Btr} VTÏI

CORAEI¿.TIOT{ ¡{ATRIX FoR RHr\IJING ü0Ï'T?RÞIIH}]SION
tll$f SÛ0RES 1I{ îi{E MAf--C0I\TtR0L GROtIf

IIT=1O Co¡oprehenslon Comprehension
?re-îest Post-fest }eJ-åyed I'oot-îest

Pre-
?ost-

1.00
0. 50 1.00

Delayed post* 0.46-- O.73?Á 1.OO

xp(0.05 r critical ; 0.'692 df (e)
xxÞ4O.û1 r critical = 0.?65 df(B)

faþ].e VTI yielded one significant correlation in reading

comprehension and this rùas where the pre-test correlated

eígnificantly at tÌ:e O.01 J.evel with the delaye<i post-test.

tabl.e YIII yieJ.ded one sígnlficånt correlatiôn at the 0.O5

level where the post-tost corzelated 'sith the delayed.

post-test; henee hypothesis three nust be rejected..

}'igures 4 and 5 shoÌd lthy these co*elations failed. to oceur.



I t'

FÏGU]ìE 4

f,rSAlT SC0zuS l¡I RliA¡IìË CoÞ{}R¡iiniNSItN ÏI{
i]HE }iIAf --EJC?$R1MEI'ITÄL GROII!'S

40
út

fl58
3¡a

13)

e34
8, zz

*"50
(l)
7,24

.-+ iÌ:--!- !.1-r i-1-t \ 1\-\ 1--1 i: t''l' ' -i l-i--'-¡-Í-j-:¡ ¡' l:--' -'

-_". .r-? {t..' "'-l ..*l ...ir..:;

t,Ù"'-#-'--1!"

Pre-

legëþd:
ËÌ/m
AME

?ost-
lest

Ðe1ayed.-?ost

Fi$¡rå, 4 Ëhows:.the 3ÏltE starting quite LaiÌ{ ffhereas

the A.FIE etarts qulte high. Both groups nose on the post-

têst b'út sínee lhe 3t{E rose more rapidly thå:l t}re Al4E the

correlation is not sl.gnificant. fhe .A'MH rernåined- steady for
the d.elayed post-têst and the BÞIE dropped, resuiting in
another significant correl-aüion. Eowever, this ffns.l dvop

brought both ,.- delayed post-test seores close enough to

the pre-tests to correlate signifieant].y between pre- and.

delayed post-tests.
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IrIGü.?-i 5

l_i,',_; s30r_-i t _i i-iÀ J I_;,t tu r -",J d_-, :E iJ. ;
l.i'lr-:; :Lì'-l--C.'..jj',?¡]J G?.0Jfj

a ¿lc
c)
f" :c' ' '-'*-'+"'4--c"*'e r', -+-i--1, t-i-+-+-#-#-."t *-
å rc -,*--'*-'gr*€'-*ê-..-
E =,t
ni' 't2g-
rl qn
ß) rv

¿c)

f)::e *

Ïleg*.nd :
3:,fc s*
4 i.Î¡ J-[,¡,-.¡-

Pos'b- le l.ayed'-?ost

l-'i3-r-"" 5 shows the Bi'jC grou-p stariing ou_ite l.ow

rEhereas ihe Àr,IC group starts quite hi gh. 3y tile post-

test 'ch,e Euou:oË are crucir' closer in scor€s and. continue

in ì;Ì:is nanner foz' the delayed pcst-,oest ru,s resu-l iinß
in ìcrr co::reiations cf the ;ore-test uith bofl: pcst- antl

de].ayed- posi:-tests. Since, hor¡¡el¡e?, the na.r'lcs rena_j-a con*

eisteni betr,¡een the ¡ost- and dela]¡ed post-tesis, a signi-.
fica:rt corre1ation occu--rs here.

i'iv oc.llrqs i¡r ?ou-q

There ¡,¡i] 1 be no sigli-ficani correlation aärong thep:'e-, -oost-, anC deJ-a.yeC ¡:ost-tesì; scores of ,che 
ì,i;:_T

vocabu-1a::3r section of both contrc.,l a:rd exi:eri¡nent
groìr:3Ë "
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îable I.{ shots ihe ccrrelaticn ¡aat z'ix fo:r ihe experliaent

Erou.cs a.nd, la"i:l-e )i shc¡,¡s the eovrelaiion natrix for ihe

eon'broi grou-.cs .

!ÀBiÐ IX

CC?3:tLriTIO]{ I'iÂîiìTT I0:- TocÀ3riLè.RT TEST sCC,?-fS
EX?rF-llr.l:'r ]{Tl\i GRCU?

Pre*
?osi-

IT=f ] \¡ocabula.ry -,Iccabulary Vocabulary,- Pre-Test- ?cst-l-est Ðelayed ?ost-lest

I "00
-0.i6 1.00

le'l a;reci Pcst- O.57-r O.59à'

* o (0.O5 r crÍ,¿icat = O.jj3 di(t])
*ìÉo <0.01 r oritical = C.6s4 df(11)

I¡ccalrulary V cca:c¿Aary tr¡ocabuJary
Pre-Test ?ost-Test Delayed- Post-Test

rABI,f, X

CoiìfËLl[i0l¡ 'lr,iA'IRIf Í0r. VOCABUÏI\:J ÎEST SCÐlìES
c0tíTRo], üR.OÌl?

,'f*'l ô

?re-
Post-

1. O0

0.65* 1.00
Ðer ayed post- 0.86-FÉ 0.68* t. 00

* ¡: {.Cl r cz'Í'bicai = C.652 df (S)
xxp 4.0-l- r cri'úieel = 0.?65 df(S)

Tab1e TX yi eided- trno si¿qni fican'i ccrrelations at the 0.C5

levet cf significance " laey ."¡ere betr'¡een tbe delayeC post-

tesi anC. the lre-iest and betveen ihe delayed post-test and



80.

ihe -;iosi*'ies.i " r-he lregaiirve co::::e ip^tion be 'Ìiir'e ei ibe 'orc*

a:riì cosi-j;e ¡i occu::::eC '¡rhcn 'sh., .ir, r:,::ollj) scircs :.it¡i¿itietJ.

steatl-;- fyori -i:le )Tc- to -i.,'ic pos'¿-1;es-r itai,l-c se'-celai 3l..Il

¡ter-äe:r-l¡ sco::eC côrs:d,ÈyaÌll-y irigÌrer æ ìrhe pcst-ì,est t.r,¿:r

on -blle pre*iest " la'cie ,l ],-i eicleC- trt;:ee síe¡.ifi cart
cc:'re ia';icr:s , tt.ro a'; '¡he C .05 :Lêv-i Ê;.i.1 ûüe at the O . ûl-

I evel.. Tn ctlte¡' .,tcrCs, all three se 'is of voca.buia.:¡'

score s ccr"rel-¿,ted si!i1:f ica:itJ.j¡. Iience, hyirotl:es:s four:

nusi; be :'e je cte ",'j-. iri åu-r'es 6 ar:,å ? sholr iro¡¡ these corre l-a*

ticr:s occurr"eC..

_--r1^trDrl ¿

î'IAÀ1S SCOP"ES IN V0CABU-]rÀRY OF
rHa ï,rar-.-SxPEaI¡.mtÍr GROu?s

aC ar 1-)

doztúi o ¿/'
-*-..fu-q--

.o .- *" E *e.-'.*--

il^ ^+
4r^ ô+

t1i:i tj-t-t-f-f

?TATTT]¡ ?

ùíLAii SCOR3S I¡¡ YOtABUlrtAy 0¡'
T;,13 l.L{[--Cût_{tR0i GROu?s

?ye-

T'egend : .Ai!ß

le -ì a¡-*e d--Pcsi

<*-s

:riJnci cr!Êcniooù1t:

34

33

i¿
?l

s4Þ'-dÀ*-4'**ê**- €¡'- -c:'."eu^** €**e-

lege zrd :

Sost-
lle st

,\-IlrC .r *...¡*

lelayec.-?ost

3I.ïC - -9--(""-{f
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"

!i-'::u::e 5 :;.'ic-'.¡: iro'L¡ 1; |:¿ l;iiíi å:cp:eil jlrollì jli'e;-'dc

,:cs'¡-'';e :-L r¡hj-,1'.c 3j'l:- ::.c:e d;-':i.::;, iÌ:c g¿;'-;e; lj''r rj oô' l:e3L-'j'" j:-ll":

ir a,;: i¡rsi Snifj-eant negative cor:'e l¡.i j"oi:' Îjre iii]j r'o¡e

ag.:Lin b;r the d e].ayecl, -cost-tesi l¡hi] e ihe 3I'ß d::cp.oed- 
'

creati]-!g- 3 sigÊifica-¿t corre]-atj-oi: berl¡een t'he ¡::e- anô

-,. e -L .1,Y ç r/-

Ii,ço.::e ? shc:¡s boih ¡iq0 an'l 3i'iC ri Ë illi¡j s'l i;htl;r

fron ¡rc- to lost*te stir€ (l¿ '1 io J4.7, ';2"a ¡;o 12,5'l

resuli:ng ¡n a si5nifi cant ccßelaì;ion. ?hen both åropped'

sl-ichtli,- {.it,.7 ia 3tr.i, 32"5 io 32.A" respeciively) fcu" 'cire

de].a¡ecr- -prs'b-te st il¿Jain resultiirg in a siil¡ifica¡rt ccr]rel¡¿-

ti cn. Si.lce bo';h jïoll-ps i':ere- sì-ightr y hi5ire r cl the ci"eiaycd-

-pos'h*'best (i4"3, 32.O) tban cn ';i:e pre*te si 34"a, 32.Cj

ano'bhe :: significâr:i corl'elation occu-z'red theïe.

:'Iypo"besis ïí-vq

fbere l,¡il l- be nc sig:rì ficant ccr:'ela-bioa bet¡+eer tlls
reaåil{g cor.r'¡:r+he ;r.sion a.:rC- ¡¡ocabui-åry pl'e*, post-, anJ-
¿le]aJ'ecl posl;*tesi scôl:es-ì of ',:he I{A'I fo:' boib coniro]-
a.nci ex'lerimental ðrcups . 

*

1'al¡fe ,[ï {page 82) sho$s ihe corz'elation rlat?ix.

T:rble j{I yie-'ôec1 six s j-Snificant cor:'e la'cions,

one a.t ihe . O5 I evel e.i'Ìd five at ih.e . Oi ]evel- . lhe o:re

ai; the .05 lcvel i¡¿:s beti,¡een the r"ead,ing conpr"ehenslcn

';r:re -ì;es-t r.:1cÌ th.e .':eac,ing concz'ehensioil pos't-tesi " lì-t j;ìre

''lti-'he ire-, posi- r ¿-nc-l cle-l aj'ec posi-teet repre se.:t
io-r'-lc 1:', G, l.rC- -!. of the i'LA"3, pri:irary -r ::espectivel;r.
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,0ì ¡--evel- c-Í si-5::ri-f iczilcð 'iiie ¡iifferetc¿s 1¡eie betÌree:i:

(i-j :'e,i,jing c oí-!)rchL-ns iûii lore-iesi an.'l ì:he :rea,.jing ccn--

'p¡eiìa::âsicrr rì.eioyeC. ;:ost-'Lest , ( 2 ) rearl in.q r o::t.c::e ]-ie ::s j-or

post*tesL a.r,C the read.i:r€i cocrirrehenslca deJ.ayed. 'gosi-

t.:si, ( )) :tc¿.4.i n:; ccnprehension delaJre d -oost-iesi ¿i¡r.,ì ';he

rcca¡ci.-l-ar;¡ CelayeC. pcst-tesi;, (4) vocai¡uta:.¡¡ l:re -tesi
enå 'c-r:-e, -rocabul-ar'¡r ci-ej-a.5rsd pcst-test , and { | } vo c abul-¿r}r

posi;-'üeci a:rd. the -/ocå.hu-l-arì]¡ C"e I ayecl Þôst-te st. Ilolreve :",

no ,ro::.:r'; i c-r"r-ia-:r patte:'n of correl âiion energes. Thus i:)e

::u--ì-i hy.cotiresis ;nust be re jeei;e d,,

Ër¡cothe sr s Siz

Shere l¡i1J- be nc C:'-ff e rence ill i;he nl::rbe r of pr:in-
ciÐl es e-jçpressed the experinenia]- g:'o..:.ps and- ihei r
ccntro"l cou,nterparts fo11c-viin6' treatoent,

l'he resul-bs åre :presented in Table XTi arc ?:-g-:-re 8" f

!À3IE )iÏl
COJ,æARISON OF TïTN I,fEÀ]í I{I'fltsER OT' ?RI¡{CÏPLES
¡j,-(PÂESS!Ð TIT T:IJ Cl?Al iÁ}üGU1'GI ?Re*, ?0ST-'

ÂlrD DEIII:AD ?OSf*llISTS 3'OR ÄLL GROI-T?S

G-rou;r ?re ?ost )e 1a.r¡eC,-,)o sì;

.9-f .!:i
3t{t

L" t
6.0
6.0
,e.\

1':. lt

3a.c
nA t:

rÁ a

16 .0
rÒ =

'1

-Fcr' ';he ec'cû-å]. l:rr.nber
sub jec'ü see Ä.rpenLi-x i.

of lrincjl-û] es e..:r:resscd. pe::
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Cûl.IÊi!?l;i0ììf ûF Th:E lEÀli i{1-ll'itsER Û¡ }P.fldÛI}Lìíi
ì,{IF.¡SSEI Il\Ì t:n OF¡\l i.,ÀiifGUAGr'- P?i-r PCST-,

iilfi ]EL{Y:iD PC,ST*TI:ISïS 301, rilj, GRCIIPS

ú)
{)ng\
..1
o
d.-t
il

ir"r

l:-.1

o
!'{o
Ê
Ê

2û

o Lt)
ú,
c7o'râ
Pr

I'i I

4

û

G::ou-p

i cge¡'d :
?re* E?:z:-L

lost- r:'::=l
Ðe]-ayed xrost- [ffiã

labl-e lifl shcrís eoilsid-e::ab'l e g:'oï'¡'úh i.u the mr,rbel

of prÍncip].es exliressed for al-l- grol;-ps lri-tb eonsiC.erably

no:'e reteniion foz' the belor^¡ meclian grcìlps. i{evertheJ,ess,

'bhe null hypothesls can not be rejected because tlre -liC group

ex]]ressed corsidÕrebiy more gror,rth i;han i:he SitE and i i '"'¡as

specu-] ated- 'ol' the researclL hypothesis ihat *he experiraental-

groups ¡EoÐ-lai grol,i to a greater extent ì;nan iheir conÍrc1

counier,caris .d-i¿ring ihe tine of treaiinent. Sigure I sh.ol^¡s

the sane results ir the fc:::n cf a gra-ch,
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Þy¡qièçqrs ¡_evqq

ll:e r:e Ìri -1-'Ì be ro difference in ine aver:lge r:unber of ¡ro::i1s
;cer lrincipl-es expre ssed betl.¡een the ex i-¡e r j-:ne rlt:;l grou-;is
ând- ilre-i r conircl counter';:arts foiiolling t¡:eat¡reni.

?he res¿rats are presented in îable XIIT and Pigrrre 9,i

ml\ lÌ al -¡ Ì_T'r_

C0i'L?ri-RIS0i{ OF ÎIIE I"DAN MJi4tsER OI' 'll¡ORDS ?SR PtfiVCIPLE
ãX?RESSSD IN îi$ 0RÀ¡ IAì{GUÀGE PAE-, ?0S1-, "åi{¡

}ET,AYE} POS1-ÎESÎS gOR ÄII GRÛI]PS

üroup ?ostll-^ Ðelayed ?ost

3i,1!r
BJ.{C

Ai'tü
.$t1u

qZ

5.3
?O
?.O

5.7
6.6
?.1

5"4
5.e
o.4
6.4

FÏGITÊ.N 9

C0iilUnïS0ìT 01 Î;fi linAl{ mnönR ûÏ' ldOE}S }nR ?RI$üïP¡;I
:tXlRlìSSEÐ 1L'l î!E ClìAÏ, iAliGriÀGE PAê-, ?ûSl-, AIID

DËT,À:GÐ POST-TESIS FCR Äll ôR0-r,rts

Hdooo)n.l
il¿âÊr
tr) O .rJ
PFro5 3Ê5 H '.1sl c)ll
Aa{dd hoÍ-Jo
=gÊ'

t.1

?.0
(i:

6.o
qã

3t..m 3i'rc ü,m

Gyoråp
ï ^ -^.^ I .rsSc¡1r-¿.

1\^ ^ .r-l u¡ Lr- (---J
lel a]¡eC -oost- ççrzl

iFor" tlre ¿verege number of l'rords Ðer '.rinci p1e 
=x,pre sserÌ

fo:' each subjeci see Aplei1d-iii lÍ.
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.:icccrC,íl5 'co lc.blc ,'iliÏ ¿-lcl Ii¡:rre 9 ihe ex¡re:i--

nentel íj..?cr-ts l-:cì :-iot sLo';; ev-iCerce of g:te a-tei' g,ì:.i'¡åh.

lb¿"¡ ':; te ccnt:ci ij:'oir.:¡s ¿i; the resea.rch ìrycctire=is speci-:.la.ie C;

rather, bcih contrû l grô-úps inc::easeC. ii: the ¿ire::â€e nun'be r
of i.ror"d- Ð _rer lr'incj-pie fcir 'che post-iest ali a.3r,*.n rot' ì;-le

d-el-a¡¡ed- pcsi-test in a. fai-riy consistr:nt manner, -øhi1e '¡he

belci¿ ,leCi an e:rperinent grôup incveasecl very li iÌtle alci bl:e

above ¡:edian experinent gror:p decreased; thu-s the nul-l-

hy-octhe si-s can nct be re jected. llire evidenee indicaied

that tÌ:ie con*ro]' ßrôu-:s incr:aseC- it a .3rea-te:: extent j"i-:.

ì;be ale-rage nu"rzber of ¡r'ords pez" .r::inci-pl-e iha:: iheir
expe:lr:le.ri;al co:rcterparì;s,

äYga-P+e-q!s -Easþt
1'here i.ri:l-i be nc d ì fference in the nunber of nazes
expressecl between the e.ípe"ir,entai grou--cs and theiv
control counterparts f o1l ûlrii1g treat¡lieni.

The :'e sr:-"1 is are pre sente d- in Table äI,i and ?í3ure 1O.1

fé.3L8 illi¡-
COI4PÀRTSÛ}T OF T}g ]..TEAIT iflN.,I3NF- OF i.lAZ¡S TII fIÐ

0R{I I,ÄI{çUAGE p3E-, P0S1*, A}Iå Dri,Ä118}
?OST-TESî FOR ,{.TT, GROUPS

G::ou-1r ?re :os', Dela¡ied. ?ost

Ê1'ltì

Ð.i'tv
_¡tl, L1

'I fl

2.t
¿.)

L.7
Åt;

ln n
6.i
5.C

1!or ihe acii,rai r';:ni.-er cf na.zes pe:: subject see
.{ nna ¡ ¡l i 'q iiT
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cÜi.I9å!.ISûlf OF îi5 l,'idÀU ifll.tsIR ûF ],L4.ZliS ï;{ îIü
íirìri]. I'ÀidüLrAßE :Rn-, P0s1-, rlËÐ ]]:lriÏ-il

?OSÍ-f'!Sf ¡'CR Ä¡I G?CU?S

11

"c ].C
{)

ØaÐ)
È

HÒ
l'-l

i;t
Ncdr

Ol

'qlo,4
i]n)
õ2
c)

L

o

Grou-P

Iegend :
?r:e-iest dæî
?osi*test r;:'::Tl
Ðeiayed posi-tes'b r&ã,

Äccor.ding to labl e lIv' the experirnental gl:ou'cË dj_d.

rlot sliol¡ evidence of expressinâ signi ficantly nore nazes

ihan the co!1troJ. gyollps " 'Ihre o ,qroups, 3Ì.lC, Á,l.,8, and" Ài..C

increase,f in 'uhe nu¡ibe i- of ¡lazes fr:om ihe pre-'rrest ¡o ine

post-tesi a.:rd- then dro;oped in the nu.:'iiber of mazes in the

deJ-a¡'s¿ posi-test" the below nedian e::periment grou,r: dropped
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sl *.r;htl-.¡ in the nu¡¡ber of nazes fron t?:e pre-test to *he

cos-i*tesi and then increased greatl;. frora the .oos'c-tesi: to

tì:e ctele,¿ed post-test.

4.,*-..^--= ^-a û,t - ,t.t -^^^l1!!i!:g:J--,V:-i-å119:låÈ

the p:.eseirt stlj¿dy sought jrÕ de.Le"nine t}:e effects

of a s;Joltaneous Ciscnssj-Õn es a pre-read.ing activit..¡ u-sed,

in the iangua¿e*experience approach ilpon specific oral-

lang'ua¿¡e and reading abilities of seconC grad.e stu-dents
T^rh.en colûpare c]" i^¡i-ti|Lhe conveniional p::e*readín,g activ'i i;¡
of the ba"sal reaCin¡;"approach.

îÈn fìnÀìì\"c âre:

l-. There r¡¡as no significant differerce in- reading

ccnprehension scor'ês as derived fro¡:r the i,þ trg po].iian

ÀcL!çven?ryÞ !çs"i (l'.{At ) fro¡o the p:re-test ic the d ei a}'ed

post-tesi: 'cetween experj.nental and control groups.

2, fhe::e was ne significant difference in tlie

vocabu-lary scores of i;he tLiT frora the pre- tc tire d,elayeû

post-testing bet¡¡een the experi.mental a.nd eontrol groups.

7, "'¡Jhen the :'eading com;crehensiori scores ffere

exa¡nineC r+i'chi n the tl¡o groups tliere was e siår.if-j câ-nt

correl¿-tion e"'rong the scores fou-nd in ihe pre-, ,oost-, ancl

delayeC posi-testi ng of ihe l.fÄf for each. of the t'¡¡o årou-ps:

in 'iÌ:e !re- and posì-iesi for the experinenial gror-l; and,

in pcs'c- anC. deì-ayed- pos-t-test f Õ:r the control grou-p.
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¿'r, 1he n the z'e aC-i,i'rg ¡¡ocalu"l-a.tJ' scorôFi =i'¡eïe

e--l:;.¿inec1, '¡lt e ¡e i:-e::e seveïal Signji-i-ceni ccffe1a-*ions

'.¡ith-ir '¡i:c "cl¡o JrcL:tls in the :l¡e*, pcsi;*, :lnC" eìeia;reoì

poõi-';es'ú j,:í1â Õf tile l,lÀ1 fo:: e3"cn cf ihe t¡¡o 3:11ÕL1..s 3 foz'

"the ex,:eriiaental 3:ttoug, tbcse i¡ere beti¡nen ihe 1i:'e*tc;s'1:

anC- d,ela]¡ed pcst-tesi a.lc'ì- bett¡eer t?re posi-test ¡.nd il:e

d-elal¡ecì post-'e eet. In the coniról grou-p the si-gnífieant

ccïre j-".t,'Loas itere f o-u;rC bet¡geen ihe pre- anC, post-test '
and bet',reen tì:e post- a.nu' de l-a¡reù pcst-tesi.

5. rJhet the stores i n read,ilxg con¡rehcnsi.on anC

voca-bulary tdere e;laeine d for al 1 t.i:e i:'"t-pils â.s ir Grou-.t '
the :re ::¡e::e seveíai s j gni:îi can'i ccrre-Lati"ûns a.lì1cÌ19 tíe

sccres fo-L;:rC in l;he ,tre.-r ])cst-r t-nd. d elej¡e d r'ros-i-'riesti¡.9

cf the i.ür,,T. 'Ji1e irre*' -cost*, aqd d-elayed post*teÊt

:re¡¡::e sent ecr, Sorns 3, G, and, iÌ af tl:e ;'"r'ir.a::¡i i 'r:attery

of 'rhe l.L{'I :'espe c'c i-vely ' îh.e significant coï'rel-a.iicns

in the re ad-infç collprehcnsion tests ''ire re as fo].l ol¡s: I'oz'¡

! ¡¡j-th For"m G, ?orn Í r¡¡ith Tc:'ll iJ, Sorn G with 3'o:rn H.

The si.c'n j ri cant cor:'el,ations i n 'lhe vocab'Jl:.ry

iesis lrere as f o]-'! or¡s: lorn F ¡'¡ith Ïor:u !'", anõ" i¡o:r¡c G

r¡¡i -Lh Ï'o::rt l{.

Î,,'hen 'i:he scor"es cf the ¡'eaC-i itg conprehensì-on

:Eere e::a¡¡ined :*i,th the sccres i-¿ the '"'ccabular:,,' of the

:rlÀ¡iì tì:.¿:re lras si3rifícen'ì; ccrz:el-atj-on in Sorc îI r.'¡here

r-c¿ô.1,:1 l:rf. vrc^.bul.-r;¡ corr^e l:Ì+C si- r''.:-l-lca:::l ¡.". :io

pari:cuiar paÉtern of significanf co::::eiabicns a;opea:'ei- "



90'

6 . .:lcth e:r oeri ne ntei anC- conl;::o1 gl:ou.jls incz'e esecl

C--"i:r5-::g tb.: exgerinent i n the nu¡ber of lx'j-nc:11-1-e s e:":pre ss*il

i¡ii;l Ìl:e bel,ol¡ r::ed"iar 5ro.;¡:::e';aini-ag riie.t ';liey ilail óa:'ned-

ai til.e e::C- of the i:re ai;:-ireirt ' Tlie a.b o¡¡e lae d. ia¿r 8ro'?ps idhÕ

ha-d- si:cr,r:: :¿:eate'r gains ficiir ihe i:re*tes-L to the 1:ost-'ce si

dro.cped- ai'L the C.eJ-aye.l pcst-tesi io tlle iei¡e-J cf the beloi;

ne dia-n grorr-ps "

7 " Thc e x¡e-.r:i r¡en'tal groups dicl aoì; shÕï¡ evii.el:ce

of greaier gains ì-n the average n-i::rl¡er o:i 'rÍoz'ðs per ,orincilJ-e

ex-o.r€sso.ì- tl:an thei r contro-L c ol]-ni; e rpar'l s f:r:o¡ì ti.ie 1:::e * ic

post* i;o il:e 5-e1-a¿'ed ;cosi-testing.
B. jlÕth eir,3erinientat and cc:n'c::cl guoulis increased

in 'uhe n-'-uibe:: of irazes expressed. .iroa ihe p-:l'e* to ihe

C.el.e¿e-i i:ost*lesting r"¡ìth three Eroi'lils ' 'che 'pe f ot¡ nedj-an

expe::ir"acnba1, above lnedian elperiilei'f;al, a'nd above redian

coir';::ol, reacìri.ng a high nu:nber cf r::a-ze s in ihe posi-test ,

tlieu dr:c¡p:-:6 in 1,he flç'l :.;red. post*test.
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SUl"lirL¡"RY" Cûiil0-ì,USIONS, Äli¡ ü{?IICA|IIOi\S

This chapter exa¡-ines the find-ings concelînirlg the

€jr:o:.i'úh of eerÌain oral languagÉ anC read-ir¿; skill s iùhen

t.'¡c d.iffereni aethods of pre-reeding activii;i es l,¡ere

eropl-oJ¡eaì at tire grade trtto level . First the sunna:'y of

the íí::i{ings wil.l- be cresented, foilowed by the concl.uêicris.

ïrcpiica,i;ions for the c rr,rr j-cul!¿n developers aacl. cl.assrÕoÌn

te ¿,che::s are ihen d iscu,ssed , and, the cl:rapter concl'"rrl.es

1,¡it]ì iûpiications for further reseaych.

I'rc 6cir.eral o,uestior for resenrch i,,'as, Irl)ocs 3

spcn'ianeous C,iscu.ssion type of 1;re-readilg acìavit:i

associated -r'lith the J-angr-rage-experience apprcaeh have

greater effects u,poa a) s¡ecific o:al iangtr-age ski'l Ls and,

b) r'eatlin5 comprehension and, vocabu-Iar;r gro!¡th as neasu-red

by a sì;a;rCardized. reaCing achievenent test, tlian the con-

r-e nt i-ona1 1rz'e-read.ing aetaviiy àssoeiate.ì l.¡itli the bas¿å

reacìi-ng Ëerj-es?rr

One rural l¡ia-nii oba grade tr.ro cl.âss rf 2J stuCents

served as the sa¡nple " îhis class rr¡as yandomly groupêd

'i nto f ouy' ûroups: belotr¡ nedian experiiaent, above ledian
expe::i-l:eaf , bel-ot¡ nedíg.n controi, and above media:l coni::oL.
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Aaeli 3ro.tp rei; ¡ri'th the teache" fo'r 2J-t 5 ninlrbe sesËlons

as a part of the 'rtreatile ni " . Tl:e 'cl'io e:r¡cerinent grcu'ps

net for s, spontaneous cliscr-r.ssion al: ou.t the ]::'esented

stíÍ:u-l-ue. Tbe discussi on ';e clrniqu,e s had- been de¡¡eioped

ie i¡e fi::st iwo sessiorls o-f tbe experineni ancì t¿e you-ir6s ì:ez's

ra-ere al:1e to o.i-scuss according io tire grridel'ì nes establ ishecl

in ilre training for ihe rei::aining eighteen sessions.

Äfte:' 'l:en ninutes of spontaneous discu.ssion the ex;ceri,nent

årolljrs dlctated a shovt I angrrage-ex'.lerience story $hich the

teache:: reco::ded cn cira:'t paper " 'fhe tl.¡o cont:'ol- groups

net for t]:e sa¡re number of sessions i,¡i th ihe -üea.cher in

tire corve::i;ì onal baeâ} p::e*read-ing; aclrivities l,Ihir:h

inclu-d e cì, the presentation of the sa¿e st imu].us as the

ex-oerinent ¿jrolrps had h;:d, tire teacher giviag scme back-

grouad to tie siory to be read-, asking scme related

qu-estj ons of the studenis, and i::.troduci.ng t}:e new

voeabul a:']¡. the ¿;:roups then read a- short story or part

cf a stcry fron iheir basal rea.ders.

lhe foi loi"¡ing specific irypoiheses were invest.i gated.

in ihis stu-d-y:

l-. There r¿j-ll be a significant diÍfererce

follo',;ing the treatraent, betneea the experiuental aqcì

cont::ol grolrls on the reading conp::ehension section of

the l,le.i;Lopqlúelr-å,cþieverì1ent Ee qL ( j{Áil ) .

2. there .çr.ill O" u s-¡gni íicani C.ifference

fol l-o1,rj-ni3 'Ì;he treai¡neni, between the experinenia-' and

íp



9J.

a1'i, eoìr'i,rol grou-ps û¡1 ihe vô c ab-¡lfer),- se ctÍon of the Ì{åî.

i. Tire:'e ¡"¡i11 be significarlt eol:reìations anon63

tire lrre-, i-rosi-, and del-al¡ed post-i;est scor'ês of the liliT,

readi::E conprehensíon section of both ccntroi and ex¡:eri*

nen-i; a1 groups.

+. îhere v¡j-ll be signifi cant correlations a.nong

the ,cre-, pcst-, anC d-el.àyed pcst-test scoree c:fl the i¡!iT,

r¡ocabu-l a;::y section of both control ani. experimenjial groups 
"

5 " Tirere r¡il-I be significant eorreiaiions bet¡r"een

the reading comprehension and vocabular¡r pre-r posi*, and

delayed '¿osi-tesi scores of ihe I'ÏAT fo:: both control a-nd-

experiärenta-l groups.

6. There r"¡ilr be a dífference il1 the num'oer of

?rincilrl es expressed. bet¡¿een ti're e:;pe:'j-nental grou.cs and

their control counterparts fol lowing treatment"

7. There '¡rill be a d-i-ffereirce in the ãl'eyage

nu¡rbe r of i.io?cls per 1:rinciple expressed. between the

experimental groups anC- tireir ccntrol. eounterparts

f olJ-or,ring treatnent .

I " 'Ihe:'e vif]. be a di-ff erenee in the nu¡,rirer of

maøes exîressed betr^'een the e,*:pe:'i-roental ¿irou-çs and theil.
corÌìrz'û] counterparts f ol].o'.,ring treatraent.
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SLI.ir'ÁP.

îi i:Â i r-".--s

lhe rreceC-j.ag reseãl'c1r hy¡rotr.e ses i,--i eld-e(1, ihe

fcl-lcii:i-*g f in l-ings :

'1.. li-c:c ilerr r:c si¡.1iÍr" r::":" t c.ifíc:'c':,cL's i'. -1

ree.iiir3 cü!1Ëreheäsicn seores as C,erii¡e.i Íron lhe ]¡id?

fro¡r the lire*, to the oost-, to the .'l-e'1 ayecl post-iest

beit eer tire experinertal- and ccntrof Eror-tpÊ . I{oltever,

botb ¡roups êxpe rienee cl ¡.,;rorth. Thus ';he oråi I anguâ6e

.nre*"rc aC.i-i:g activj,iiês oí ¡he b¿sal, u'ead.ei:s erl.l, oi 'tha

spon';an+ou-s d- j sc:iss j"on ûf tile ì-arigu-:,ge-ex;:e rience

ãI].o,r:oach _rod.u.ce app:r"oxi ioatei-y e quaì- 6z'ouith ín reaåitl3

ccnl:rehension"

2. There r.+ere ro Êignif itant d,-: ffe::ences in ihe

r¡ocabula::y sccres as d.erived f::c¡r the 1.1{T fron the p:re-

"les'i Ì;o ihe ¡os'¡-*cest, tû tl:e del ayed. pûst*test 'beir¡een

the expericenial a¡d control- grolips. Àge.in, tl:e oral

l-a.ngrage p:re -rc': aclia.4 activii;ies of ibe basai ap-c::oach

a¡d ci -ihe iai:gua.¿;e-e;perie nce a;:,1-r'oacì:es boti yie-l tì-od

åi).cl:oxirn:ì'd e l-¡r tae sa"me grcrrtih in vo c al;uf a::y as rcasu-reol

by ice staicl.arii--i zed. vocäbu":l-âry ie st .

7. ilhere rçe:'e seve ra1 signif icanÌ; corre latio:rs

ai1oG3 :lle scores foucd- in iìie rre -, ¡ost*, and- d.e'! ayeC.

pos';;-t,-.r l'::1: f o¡ :::a-di nô cc:api'ehens ior,]. sccì'es of tbe l,i{il

for eacl: cf ihe tuc grouirs " Tlee;. .'¡s1'* si¿;nif icaei i n tl:.e
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coap:r'ehens:-cr1 .ûïe-ies't ûÕrre:Lation,:i'cir tee ccnpreÌ:e::s1cn

dei;-ycC ?ost*ì;esi !:L ti:e e:ll;erj-¡¡en'L ¿:;ïû1ì? r ¿,:il, j.n '¡he

corÍ31-¿-Ltio:r bei;,;ee:r the coicp:ehelsioli post*'ce st arri" t-tc

con-$reher.sicn 3-eiayed- ¡os i--Lest i:r ihe cÕr:i:rol- grollp.

4. There 'rere se?erei sign'ì fica"nì; co:::re l¿tions

acon¿; the scol:ee fo";:id. in 'bhe p:re*, post* r c.rc d.cla;iet

pÕst*testi-ng for the ¡¡oca'bui-ary 'tcst cf Ì;lr.e i'tÂll fo:: the

e:rperinelta.l and- cc¿t::ol- groupÊ" For the exi:e::inental

groltp, ti:ese ¡;ere betl+een the vocabu-lar3r pre-tesf and

¡¡oe¿bu-lary cl.elayed posi*test ancl bet¡'¡een 'úhe vocãbu-iår;¡

pctt*tes-ü a.rld ihe voca'ouiary cìeiayed- post-iest.

5 " lll:e:'e ¡'ere severai 5i gnif icar:t cor:'ei¿i j-ons

airong ;lre scores fou:rd in the pre-, pcst-' and d.eiayed-

pos'i-te st i:r¿; f o:: vocabuiar;r ancl rea"d-{-ti3 c o:aprehe:rsi"on

Êccres fo:: ii:e r.lhol-e 3:'ou-¡r of stud-e::is as fou:iri in -ihe

IL\Ì. 11:e pre*, posi-, and delaye,l po*t-tesis ::e +resent

fo:trs 3, Go ncC" ll, rêEjpective.Ly, cf ihe l'lAT ' ¡rirlar;' -L.

llle sigaÍficant co;'rel-aiions il trl.e ::eail-n¡; ccnp:'ehensicn

tests r.¡ere as fol].oï,rs: I'orn l. rr'.i th Ícrm û, Forn l' r,"iÌ,h

Ï"ozrl !î, ¡,rld Fo:':l C- i*iì;h lcrr¡ '1.

tlre signj.fica:ri correl-ations in 'ohe voce.bulary

tes'cs '¡e re as fcfLor¡sI Fcrto ir i.¡i th lorn ÌI, airû For"m G

r¡¡ith !c:ti iI.

l'Jhen the scor'es of the reacing ccnp:lehensicn

l.¡e::e e:anined i¡i th the scoz'es in vocabu-!-a:ry of the Î!A'i

one sigr:1-fic¿,ni cor"rela-ticn occur:'eC. îhis r¡as in lo::n Ïi
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üÌ1e-Je::câc:j-n.:i cÕa,ove he ::.s j-ûn rìnC- yûcabr,l-ary cÕrrel,ated,

s-i gr'l-:'1;lj. c 
=.::'; 

J-¡.r 
"

6. rlo'ún c,..?e :ri¡:reltaf ai:d, ccnt:^ol- gïcu-?a li:cre ¿secì-

àuri::; iirc e:cperi:reni j.n t!:e crrube r of prir:ci c:l,es cx,oressed,.

3i' ijie '¡ i:le cf the post-iesii-ngo a-: r gro-ú-ps irad r:ro::e in¿rn

.Ì c-úbie d- th. scores obtai ned in tbe :oy'e-test. ilh.e bel-o"¡r

¡red.j-an ållôu-ps l:e tained- this grtater nu¡rbe r cf irircip-l e¡

for the de,'aj¡ed posi*testi-ng r¡rhile the åbûve nedia¡

groüls çro irad- shôi.red greatêr incrcase f:'crn the plre --b e,s'i,

to il:c -?os'ú*ierjt droi:peå i-n i;hc CelayeC" pos':-te st to

about 'ihe saile -l-evei eÊ the beloi.¡ ned-i an groLl]:s " 'Iir"i s

suggents i;hat opporbu:citì es p::ovided. for eaeli pu,pil to

diÊcìls¡i jlrod,uces gro"',rth 'i n the ¡.u¡rbe :: of prirc5,;cl.os

expreesed,. lÌ:e reascn for" the above ave:age çu-cils

drcl:.pi:r¡g i.n their sccres ai; i;Ìre ti i:re of ce I a-l¡ed l¡osi-

iesting nag be clue 'to ihe sinil¿r'ity of the siinr-¡-lus

ii c t".r¡c io *he previo-rs ¡ictu-rc s ti¡ru] as; I they a-cr:care d

to be j-ess enthu-siestic d-iscussing it, r.,rhi1ç ¿1tt"

sinii ari-t)¡ p; or,'ided confid,ence to ihe beloi¡ r:ed" ia-n

stu-deiris and. encou::aged i;hcn i, o discuss ao::e freel.7.

7 . Tì:e ex-,¡e::i:ae4tâ1 ârou¡s di.'1, nct shoi¿ evidenee

oí ,1::ca,'';er Sr.ins i n 'Lhe ave::age nwnbé:' of .-'ro:'ds pe:'

princi ¡l-e ex.irressed. th¿n ihei-r' corit:rci. counterpa-rts

llo'¿l: 'che pos'c-test and c,elayerl posi-iesi nÊiîe
scenes leay t I.slce ffiib .çeopl.e j"n i;iie ;:,icture " In the o::.e
the pec9le T."iel:e enjoying a big i-re al- Õi'r the grass ire a:: i;l:e
.ì-aire r,r-¿il.e i:.:r'i;jre othe:" '',he¡,- ì,Ier1e e-1.:a6ed- j,n ¿.ciìvj"ii-es oÊ
tire sand. ui"th r"¡aves c oni:rg in off the lalce.
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fz"on i;l:e r::e- tc jicËt- to deLarved pos';*'cee ting. ììc.:^ieve:r t

'i;h::eo ;::oui:s sl¡c',¡e¡l s': igi:i u,-l','¡a::d ii:iercases t?rcughou-t ihe

si;;-cly. T:3.e ol:e exce¡rticn, ihe .ri.Iiì, r.¡as s'dron:,1J¡ i:tfl1Êr ce.l,

by one s b.r..ì.:ert rr'ho began a -crinc i p1e and ilei;t cn edd-i ng

rrei:C-'r ¿.nd i¡ sted- in th¿i j)rí]ci-lrr c ¡racf ica"ll y eì/ery i'len

o¡r tÌre ¡:icìl'-re ihus Ei "¿¡ 1g hi:n a ve ::y higir nui:rber of vo¡ds

pe3' priDci..l € . Th-i-s eviderce indícaied thai ¿.11 stu-C.elts ,

Lgiveil opportunities to tali< gro'".r sJ^or'rl-y in the av€rage

nr.¡nber of r,¡ord.s per !r"inci:c1e expz'e ssed .

I " troth tiìe e,.eperi-neatal anC, coni:t oJ- grou-ps

j-ncreaserl- j-n the nurillèr of mezes ex;aressed- f:rorn the pre-

'io ille deia.;red pos*-te stin6 tr'i.iir three €;rcr-ps, the 3l[Ð,

Ä1{8, :,,rC, "4.}{C, reaching an even greate:' nu.¡lbe r of mazes

in the post--lesting; thp-n in ';he o.ela¡red post-testing.

Gene::af i y ihe nu¡"lber of mazes expressed i::c::eased- ."^¡i.ilr

the nunfJer of pri:aci;c1es exp:'essed, so it appear:ed- tha'ì;

as chi] dren talk no::e they i'v-i1]. al-so use aore ûa.zes.

AÊjlqIrj:_i ions ai,r:l l:igri.'iat i_o_ns

'ìhc find.ings shculd. be ¡¡ie'¡¡eC. i:r the 1i¿hi of

several ass-ølpti ons: 1) the teache::, r¡hc rcas also the

5.nvest:Ls^aicr wâs assËned as beir'rg typical cf the s"\¡cx'a.ge

teeehei? at the prÍmar¡' l-evel. 2 ) It lras ass-tmed th¿.t ti:e

in¡es'bigato:: c culr-d cbje*tiveiy åil-ûrce ìrez' biases fron

the ti.rc approa-ches. J) F,¿::'ïhe::, ii r.¡¡"s as s:::led t.hr.i 'bjre

eiril C-re .l r,re::e tirlicc"l of a grad,e t-*o c:ass ir1 ë. T\;Íal
¡ nr¡mrr¡-: *¡;
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îhere were also several linritations which need. to

be d.iscuËsed- in light of the findings. iline of treatnent

¡¡as 20 teil*ninute session€ ¡.¡hich becomes a very smal-l

portion of a total school yeer. thus the trainlng period

is not a true representation of an on-going progråm during

a Êchool year.

The sample Êiu e was small. A. total of 2J subiects

in four groups produeecl vêry snal-J- group sizes and ¡sas seen

in the anal-ysis of data in Chapter lVr one seore in such a

sma}l group can greatly influence a group nean.

the study ûå.s J-i!ûited to grade ttro students in a

ruraå area.

Another lfnitatlor.¡ of this study was the exact

natching of thç stíßuli used with both groups and the

story read by th.e control group. In the basal ro¿der

*he recoffi'ûended practiee is to foJ-low the given sequênee

of stories. lhis destroyed at leagt some of the effeetive*

ness of the spontaneous discussion of thê ]"angu.age-

experience approaeh due to the faet that the stinu1-i

on a given day roay not have been as provocative for
spontaueous discusËion as it night have been at another

tÍno "

fhe sample populatíon dra¡+n f,rom one smalL næa1

eonnurrity prevented generalizatioas to arry þthe.r;' a::ea,

ru¡ral o? othen¡ise.



99.

fhe very serious J.initatíon wâs that in effect both

groul3s were experimental ia that both groups v¡ere renoved

from their classroon for their respective treatuents, the

control groäp for the traditÍônal basal pre-reading activity
and the experinental group for a spontaneous discussion

type of pre-readi.ng actívity. Due to the fa.ct that the

cont?oJ- group received treatment of a type, there r,raa no

true t'control'r group that r¡as uneffected by some kind of

treatment.
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CONûi,US1ONS

.Eqadiqå

Rêsul-ts from the study showed no signifieant
difference Ín reading conprehensi-on growth betrreen the

experinentål. gror¡ps and. their control counterparts.

This concurs with l{arrie ¡¡ho found ao oigniflcant d.if-
ference bêtweên the skil.le-centerêd. basal approaeh, a$d

the J.anguage-experience approach in reading comprehension

as measured by ihe Stan4ford. Aqhievenent lgst (SAî) ia à

study in'\¡olvir:6 students over the perf otl of ¡,rades 1-5. 1

0n the other hand. tlris studyrs findings are i.n dÍsa¿ree*

nent vrith Stauffer who di-d find signfficant d.ifferences

ín paragraph mea.ning on the S"åÍ favoring the language-

experience approach at the end of tbe first yeaï.;2 he,

horaeyer, coTrcurs with ÏIarris in that the results in the

second srrd third yeâr were not sígnifieantJ-y higher in
spite of the fact that the 1-ângua€e-experíence students

did score higher seores thau the basal 6¡roups..3 YÍ1scek

al.so forìild significant d.ifferences for grade one stud.ents

I"Harris and lliorrisono p" 2.
2s*auff,er,

Sstauffer anô Dorsey, p. 60.
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favoring the language-experienee approâeh over the basa:l-

on the SÄî i.n paragraph neaniagl but these d iffere¡ces had

disappeared. by the end of Grade 2 and were not regained. by

the eüd of Grad.e 3 ,2 ytltlLe ÏIahu found tb.at the language-

experience groups naintai.ned. signlficantly hlgher seores

throu¿;h the seeond gra,ate when conpared i;o the basal group

as fleasured oa the SAî for parâ8raph *eaning. J

the present study foirad no slgnificant atifference

in vocabular.ã¡ gfowth J.n the achievement test between the

experi-mental groups and their control- counterparta. thi6
conerrrs ¡cith llarris rcho f ound that lr'ord" meaning soôTeg on

tbe SAï for gradee 1-1 children did not va^ry slgnificantly
from the language-experiencè appïoach to the basal approach.4

Stauffey" concur$ with Harris5 Trot l¡i1**ek dlcl find signifi-
cant d.ifferences favoriug )-anguage-experience at the grade

one 1eve16 and Iïahn found Íord neanLng sco?es significa:rrtJ-y

higher in S"ade taro âs røel1.7

ll¡1]-scek and ç].e].end,

2"-._-VÍ]-scek a.¡rd C],el,a¡rd r Tr{o .ApËrpac¡qg 'Lo Rgadi!.ng
ïns*ruction, pp. 43, 89.

z)Ha"Lrn, TeachlnE Readine and T¡ÐlÂuaÃe Ski]-ls.r F. 40.
4Harris and Mdrrison, p. 2.
t
'Stauffer,

61¡iLscek and Cleland. Conparison of the Basal atrd
to-ordinatgl la$suaee Pxperiánffi

?H"hrr, feachins Re.ad-i¡re,an$ I,ai¡g,uegq $ktüsr F. 40.
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A]-thougie neither belorE median o? above mediefl

exper{ mental groups showed signÍficant grovrth ovor their
control- counterparts there is a su€gestion of grow-bh in
asother dfmension which q¡as not explored in thi-s experl.nênt.

To iLLustrate, there was oTle pupi]. wh.o seored iu his
reaåing comprehensi-on pre-test: 29, poet-test: 31, ar:d

delayed Bost-test: 40. 0n the pre-test hiË seading score

was fo-¿rth from the bottom of the clasê, on the poet-test

he ¡¡as sfu(tb from the botton aad ôn the delayeå post-test

he r,¡as eighteenth fron the bottort or fifth from the top of

his clas.s of 25 students. Tt appeared as if the €xper5.ence

of grou.p diseussion led. to a beti:er achievement.in. the two

s,oecific readíug skilÌs and the three speci-fic oral. lång-

ua€e ski}J-s under examiaation in this stucly. fhis finding

finds agreeroent wíth SJ'nder in her suümarJr in an artlole
on reading arrd the seif-eoncept:

In srna1J" group situo.tions chlJ-dreïl å"re nore open
and eaêer to contribute to the learnl-ng process.
they ]-ea:xll to oooperate and" use sociâl skills th?t
are not reguired óf pupils r\'orking in ieolation,l

Results from the present stuily showed. that the

erperirental- gfolrps performed. fa5.rì.y re1iably throughout

the stud.y except for th.e above raed j-a[ voeabulary pre- to
post-test. ÞtoËt of, the a1¡ove medían stuðents õcored the

higher scores on the three tests and üost of tbe belo¡r

lDoris t. Synder,
tbe Readipa feacher, VoI.

{Said tÞe liji?ror, rTt is Good t r'l
XXVITI (Dec., a974), p. 276.
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nediao stud onts scored the lo¡¡er ¡rarks on the same tesis.

fhe findinge showed a sirni].ar reliabj-lity if ith the control

group ì'Í]ìere eorleJ.atíons appeared to be slightly better.
fhe higher Êcoring etud.ents generally ¡naintained hígber

scores a.nd J.oøer Ëcorin€ stud.ents eaintaiåeal the lower

scores. thus the resuJ-ts of the experfæent appear to be

val-id iû that better aehieyirg stud.enbs generally remained

weaker students.

fhe sígniflcant correlations aroong the conprehen-

sion å.rld vocabulary $rb'tests sug8ested some reliabflfty
betr¡reen the reading comprehension ând vocabulary scores

as meaeÌrred. by Forms F, G, and il of the HAT, primary 1 for
this particular group of, stiìclerrts even though no cleãr

pattern eûerged. lhis does not concur with the finctings

of Ðj¡er rEho assesÊed. the re].iabi]-ít¡r ansng the sub-tests

of the different forms adequate except for the math problem

sol-vir€ test on sone forns.l fhe results of this stutly,

however, are based on only 25 students suggest ing there

üa.y have been more slgníficaxt ëûffeJ-ations had the nr:mber

of studeatË been larger.
ïa sr:nnary, this study indicated that sporrtaneÐus

discussion and the trad.itlonal bå,sa1 rêå.d"in¿¡ pre-reading

activity generaì-ly produced sj-milar groubh for the s¡rne

I-llenxX' S . D¡rer, Revier¡er 1n &.e Sixth ì'þnta1
ents Yearboôk, ed. 0scar Kriffi-ffiõF1ffiïãna
;: -Try¡no4 Þress, 1955), þ. 60.
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abílity groups in Ïeading corûprehension and reading

vo cabuJ.ary aÊ neasnred by the l.fA.T.

I"¡+qFuaee

Tn this stud.y alJ. four groups grew in the nr¡mber

of principJ.es eãpf,essed over the tine of the study. It
would appear that the tlne speht wlth the students j.n both

typee of pre*reading activities: spontaneous discueslon

or the conventional teacher-pupil dialogue, resulted. in
moïe exp?essionË of principles. this ís in agreernent l'rlth

S¿¡.ssenrath and l,nad.dux lqho fou:rd that the oral- l-anguage of

d.isad.vantagetl kindergarten childreb improved when extÍe

tLioe was spent ín oral. J-a¡€'uâge activities;f In their
palrti.cuJ.ar progra"n three different oral- langua6e approaehes

r,¡ere u,sed.: Þistarn ?eabody, and Stand ard ar¡d no partlcular
prograa appeared to be better than another; rather aLJ-

Sroups inproved.

Parke found that the groups which shared. experienees

producecl more rrrruiing wofds, more generaliøatíons, and more

generalizatlons per rllnniþg ¡rord tha-n her non-sharing groups.

Her shared. experience grôupõ shared in an oral activity
vhl1e her non-sharing groups haal no opportunliies to share

1n an orå1 tæ$¿age experienee. fn the p:resent study the

controJ- grolrps shared in an oral language experience even

lsassenrath and Nad.d.r¡x ' s Ëtirdy,
Z?arke, p. ?.



10,5.

though it uas teacher-stnrctured and. teacher-controlled

and in this way the fi-ndings concurred ¡rith Parkers

findings that sharj.ng experiênces ixicïeâses in the numb er

of principl-e s expressed.

Íhe gains in the nìrr,tber of princíp1es expressed.

a.ppea"r greater for the below median groups where both

groups more than doubl.ed theír eeores J-n the nt¡lber of
prirreiples expressed from pre- to Ëost-test; in fact, the

bet.oïs mediarì coåtroJ- group gained. lû the nu¡nber of
prineiples e)rpresseal from tho post-test to the delayed.

post-test as weJ.l. On the othe? hand, above media"n groups

ga,ined. a greater nu$ber of principles from the pre-test to
the post*test than. the belo¡¡ mod j.an groups but *he

retention was not as high: by the tine of the delayed

post-test they were down to about the sane seore as the

below media¡ gronps at the tj¡¿e of. the d elayed. post:testing.
tlhus the scores obtained. by the below nedia.n groups

and retaíned. in this study strongly supported the value of
rÍore o?al. J.an€ua€e eepecially for the belo¡¡ median

stud.ents. One exanple of this phenomenon may be useful

for iJ-J-r¿Êiration: a pupil I.n the BFË group exprecseû onJ-y

three pri-nclpleÊ on tbe ora]. langtrage pre-test and. t?rese

principl.es were totolly unrelateC to i;he picture stimutus.

3,fter several days of spontaneous discussion he began to
participate quite actively. 0n the post-test he expressed

2? princip].es faifly coherently and al-]. øere related to
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the picture Ëtim -us. Even though this student dropped

d o'rín to eight principles by the ti:ae of tire del.e.yed post-

test, ti:.ey stiJ.l- v¡elre related to the pfcture stinulus a¡ni

there wae evidence that the chil.d had gained self-

confidence J.n a group situation' Further imrestigation

revealed that this student was a reeent inmigrant to

tanada ard that he was just lea:'ning to express hirnself

in the f r:r6lish la.nguage. i{ís readin¿J scores ' as was noted

earJ.ier, a1.so had increased.

Itrith one exceptionr that of the AII{E ' a].l groupo

J.ncreased tn the avera€e nuaber of r¿ords per prineípJ-e.

In the Á.!Ill, the group mean was strongÌy influerrced by

one student who began s, priÊcipte and kept on addiag "ancln

and listecl- in öhat principlc praeticajl]-y evory iten he

ooukl see on the pici;ure, thus averaging 14.7 Ho?ds per

prineipl.e, l'rhil-e no other subiect in the cJ-ass avera€ed

m.ore tlran 8.? ¡¡orde per priilciplÊ. lhis increase in the

average num-iler of r,¡ords per prlnciple ¡{aË not gr€åt '
however, antt thus lends support to R'rrcide1l and WiJ.liams I s

ftndingÈ tb^at the åvera€e nuüber of L'ord.s per î-unit was

not significant over a one-month .Ðerl-od but night have been

sÍgnifieant shen Ðeasured aruruatty ås in loban's studies-Ï

Sinee ít ¡¿as found th"at al-J- groups of childr:en

gained ln ihe nuuber of priacipleii êxpreËsed ít was not

$ulprising to find thât both experimental a¡d control

Iiìlrdd"].l anc Hil].ianrs, p. 125,
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Sroups 1*creased al-so ín the nunber of nazes. Tliís

occurred 'oet¡¡een the pre* and. post-teeting for three

groups. (Alm , ¿"Mt , 3l"IC ) , with a^l]. groups etrpressin8 raore

¡razes on the d el-ayed. poËt-test tha¡r on the pre-test. fhe

Bi'fÐ group contínued to grow j-n the number of maøes

expressed from the post-testfulg to d.elayed post-testing,

whiJ.e the other three groups dropped. !\*ther n for botb

above ¡redia^n groups the delayed. post-test Êhowed aboì¡t

bal.f the number of princlples expressed. on the post-test.
fhls correlates r+j.th the number of p?irrclpl-es expressed.

on the d.elayed post- aþd post-tests. lhÍs finding ís in
disagreement T{1th lroban who found tbat the number of nåze$

decreased. as child.ren spoke nore.l ft ffrst be noted.,

frôwevêr, that TrabåJr measured, chílttren's oral ]-an€uage

annual.J-y !¡hereas, in the case of this study it vas only

a natter of about four months fro¡a the tiüe of the pre-

test to tkre tirne of the detayed post-test.
. llle êvidence produced try this stucly that all

groups increased in oral language ability through sma].].

group activíties supports the neecl for rnore smalL groups

in rEbl-ch opportrrnity is provldecl. either for spontaneous

or ieacÌLer-guided. discussÍon. f'or exampJ-e, 'Irosky and

Wood. developed small group dlscussj.on techniques with
elementary etiildren, and they argue that for everyone

koþan's study.
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io irave a châace to d.isc-ass, s¡Jal} nünbers of partlcipaats

are essentlal.l This study alÊo illustrated the value of

eåch pupÍ] having a.n opportunity to talk, regardless of

the st i¡rulus or the type of reading si-tuation. trfhat is
perhaps of most significance is that the weake:r pupil was

able to vetain much of tb.e l-ånguage grorrfh gaÍneð in the

actual traÍnlng period..

Iupllc.ations f oF Jgr:lbgl.EgEegrgþ

Since there were no eignificant differences between

the two groups und.er study, this section ¡¡ill be devoted"

exciusívely to inplícations for further research.

fhe folJ.oning reconmendstions for future regearch

are :

1. It fs desirabJ"ê that an investigation be under-

taken ¡¡herein there is a fltrrre[ controJ- 6roup !-n .eddition

to the two groups reported in thls study. fhe control
gr:oup should be a true repreoentative of th.e basa]. serl-es

¡nethod coÌir&o¡rly used by the cl-aÊsrooro practitioners. This

groìrp l"¡ou].d be ].eft in its rlâssroom except for the teËting

Iqhen it would be exåmlned under eonditions and r¡ith tests

s imiLå,r to the other t$o groups. It woui-d be necessary

iOðnrk" S. [rosky and Clifford C. tr{ood, "Dlscussion:
{ Chg4cg for Everyone, n T4e }tr]-enentafy School Journal, YoI.
ItrXIII (¡narch, L97T, p. tze.
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to j-ncl1;d.e in the report a description of the proced.ures

and/ or activities followed by this graup j.n their
regu1ar cl-ass?oom dur1ng the experinental period of

time.

2. The tj.ne of the study should be extended

or¡'er a nho].e sehool year oï even ].onger" In thÍs r,ray

j-t ¡rould be poosfble to see 5-f spontaaeous diseussion

groups wouï-d. iraprove to a greater significånce iû both

reading and oraJ- language variables than the control

groups, or whether the method is of J.ess importance

than the tÍme spent iû di-seüssion.

'5. À larger sa"nple ie necessary. Ít shoultl.

be d ralrn from a varfety of c oruairnit ie s a:nd include a

Êubnrban as nel-J- as an inner city school- to see if
resuLts $oul-d be sir¿ilar.

4. Êrade one students shoTr].d be j-nclud.ed. j.n

the study because they nay be rèading lees arral th.elr

speakÍng may be less fiature. ït wouJ-d. be Ìrorthr¡iJ-e to

see qualitatÍvely and. quant it at ive ly how growth ia reading

and oral- la.nguage occur. SimilarJ-y it would be uçeful

to study old.er sehool children to see how qualitat.ive].y

and quantitatively reading and. oral J-åfi$rage growth

occurs there a]-so.

5. Å wid.er se-lection of read.ing material. in
grou.p-siue guantfties shou].d be availabLe for the group
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using the basal series approach. In this way teachers

wouJ.d. have rnore freedoro in choosing st lnu1i for pre-

reacling activities becaÌlsê the Êtinuli couf-d be eatched

up riiih sui+abJ.e stories rathor than the teacher trying
to mat ch ËtÍrluli ¡¡¡ith ava:lIable stories.

6. 3.n examinat lon of ùifferent $tinuli for
different åge group$ wolrld be valuab].e. Ït -øould be

v¡orthr,\'hi]-e to see if grade one and grade three ehild.ren

would respoad as well, better, or not aF ¡tell to stimuli-

such as the ones used. i.n this study.

7. In setting up future research sone changes

ín the taping procedures lxouJ.d be adviseable. Better

taping facilities are need.ed so tbat chi].dren could

begin their dlscussion as the stinulus is being pre-

sented instead of having to wait til]. they gather

around the nierophone before begin:rlng a spontaneous

discussion. ït sssr.forraê, that the lra.itlng' effeeted

the spontaneity of the d^iscussion.

8. Tine should also be provided for the

re-beaching of dlscussion ÊkiIls lf this is requíred

after the experinent has started because sone students

wi.l-J" need renelxed guldance or reinforce&eni in ho'r¡ to

handle discrtrsslon skil-ì-s correctly. Some questions

asked of the quíeter students rnay reqnire onl-y one-

or two-word answe?s and thüs do not help tlrese studentÐ
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to get into the dj-scussion. Thís probably cou-1d be

hand.led satisfactorily by a second trainlng session

after several d.ays.

9. ïn setting up future research it would. be

useful to vary the ¿1'roup 6íues in order to see if the

sâne resu]-ts r^¡ou].d occur íf ehildren were placed in
grolrpr! of ten or t¡¡e1ve as cor'rpared. tô Sroups of five

10 . It rpouI-d be benefi.cia-l iu a.r:y replf cation

of thfÊ study to explore biases of the teachers and/or

ínvestigators toward onê Ðr another approach as h'el-l.

as the biases that may be harboured by" the chlldren
tor-rard an approach with whlch they are al.ready familiar.
For exa,npJ-e, it is conceívable but has to be provedt,

that the nonsignificånt reslrJ-ts lray have been due to
the faÌliLla"1ty and comfortable attitude with the

basal. series approach which they Ìrave experieneed. for
tlro years.

11. ït ¡+ou1d be rrseful, *o investigate ff
there âTe stand ardizêd. reacling tests which exaæine

nore thara Õne or twr: of the reading comprehension

dinensl ons. It was noted that tire lrtelropotitan .A.chieve*

ment Íests tend.ed to concentrate on the recognition a¿d.

inferentiaì- d.i¡rensions of reading comprelrension. It ís
conce j-vabJ.e, but it has to be proved., that readiag
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tests r,¡hich wolúd câl-I for dimensions su-ch as predíction

and. evalu-at ion, mlght show that the spontaneous dis-

cussion groups in pre*reading activities are better in
their ?eading perfo:uance.
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The foll,orr¡ing r.¡ere the nain loinis elicited frora

tire stuceí.*s about grou-p disc-rrssion, ìrut :'epo-z'ted- in ad-u] t
I-an¿u-age,

1. ;id-here to the topíc bei;rg discussed. Coror:rent s and

quesiions expressed a¡e to -Lrave so¡re con:reetion r¡iib ihe

stiûul ì;s presented; if the¡r are about something e]-se eithex:

the siu'lent '¡¡ho nakes ihem cr anoiiher student shou"l C brj nå

the d.iscussion track to the st jrau]-us rel-ated eontent.

2. lisier: politei;r till- others finish speaking. Stud,ents

shou.].d not in"1;errupt r'¡lìile soneÕne is talking but r¡ait un'b'! 1

the oiher person is finisbed. and then begin.

3 " Contribute something r^¡orthi"¡hii e or new tc ihe discu-ssion.

Íineak up, ei*her io ask questions, shaz"e informationo or to
conment on informatioâ or qÐ-estions given bj- anciher $rou-p

¡rernber.

4. Ðo nct try to do ail- ihe tarking. Give other quieiez'

chiJ.clren opportunities to speak as 1^re11.

5. Asir questions of sorceoae ¡,¡ho says soneihing you C.o not

unde::stanC. lo this if something unfajriLiar i-s dj-scussed

aird also ',.¿hen soiaeone aakes a remarlç that is inco:'rect so

thai th.e ndsconce ittion can be corrected .

6. ,tsk ancihÉr jlerson a qllestj-on if he or she is nct enter-
ing ihe discüssion. In ihis i,ray, you politely help soneone

lrho is shy 6y hesitant beeause ít hel-irs hin tc speak up a-r:d

eon lri l;u.te to iire iisenssi-o:1".

115.
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A?PEl:itïX B

CÛI.'EÏIND STAIù}AP.D SCÛRIS 3Y GROJ?

Sub i ect
ilujl0er

!rïñ Subject ^.*: Subject ¡.,,.\
Illrrbe? ,111ífie?

Subject
llumber

25 92 23

49ar7
69522
7 to2 1?

10 i02 I
24 9ú. L5

98 2A

aÕ 1€,

IUU Ó

qAa

a¡? l _t

J'

qq 2'1

lf? 7 r--O8

ltq I 118

1i5 2 r-18

1C7 t-4 105

r10 19 1l2
1)) tr "ìrì6

Su"bjects numbe r 15 and 15

l,ras coropleted õo arë not inel.uded

poinf.

left before the experircent

ín tile figrr:res after tiris
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0N t:{¿ Piìt-lESr

ü¿hleçt t{q, B

Once upon a tíne there rrras a story an¿] they r.¡ere.

laey had a Ì,tho]-e bunch of focd and they '¡e¡s so hungry theJ¡

alm6sf, fe].]. off their chairs and and the}' ¡¡s1"6 so gla,i tliat
they ate so rûuch they al-most died.

l'.ru.nber of words : 44

Numbey of ,orincip]-es: 7

Average nu¡¡ber of '¡ords per principle l 5.7

l{azes: 2

ì10
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[Ii,Et1À31¡ FüE TRn.lli'Ei{T

The f ollor.¡ing is a tir¿etable f ollowed- on Days L, 7 , 4 ,

and 6 on the six-day c]¡c1e fol' 2C treainent days:

3-'t32 - 1t47 BI?E

Lt49 - 2tc4 BÌ'4c

2zrJ6 - 2z2L Ai,,E

2t23 - 2,38 Á3{C

lhe twc îÌinu.te interwals betr{een the sessions allorved

for one group to move out of the seninar rooí¡, bacL

j.nio the regrlar roon a:rd for the next group to cone

frou iheir cl-assroon iai;o tlre seninår roorn.

TzL.
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Ðifferent stirsul i r¡ere used ior: above anC belol¡

roedi¿.a stu-clents becau-se tire se siuients -r¡ere readia¿ at
iiffe:'eur; levels in the basal :'ead-e::s and sti-nuti ha.Ì

to lce fou.:rd to su,it the s'rories in the basal at the

gr0up ts reading fevel.

S9eìLon Felov¡i'ledia:n

1 ?icture ¡chere the nothe:' j-s Naving io a child
leavj.ng the house entit l ed. , '¡lo1l.ou i{e . '1 The
child¡en r,.¡ere aslied. to tal_ii to ea.ch other
abou-t the pic'rure.

2 f.e.eh chi] d broughb his or her o¡¡ershoes.
Til,e child.ren Ìrere asked to fook at their
o¡m oversìroes careful 1:¡ and then to see hol.¡
they ",^rere tlre sarne or. diíferent froru other
childrens' overslioes a;rd then to tal-k about
the overshoes.

1 Caption on the bl-ackboard read, t'CaJ.J. tire
loctor. " lhe chilclren ¡re::e aslred to talk
a"oout ¡¡l:at they tirought of t¡hen they re ad.
tìrc tit¡ e.

4 the childrea were sho¡.ra a l_ârge piciure wiih
a sna1l gir]. holding a basket of chickens.
the cliildren ¡¡ere asked to talk e-nout the
F i ctu:re .

5 lhe teacherrs coat pocket r¡as explored- tc
see if anything ¡ras in it. The chil-d_r.en
fol':td sone ite¡:s J-ike a ijoy sc.i ssor, a 1{ooden
aouse, a r¡arsfunallo.r,f , and a ba]-loon. Ihey
r,¡ere then asl<ed, to check to see if they häcl
an;.'ihing in their pockets and to talk ábou_t+L ¡ -^ -^ -r-r^ ^vr¡-L*b,r r,.rv¡r l-ike to Ihoa:'C" Õr 'tco11e ct ¡',

L23.
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Seiqq Ìlledi¿.n, continued-

fhe quest ion was asLed, rririhat coul-d you do
i f you-r' pet cat goi: iosi?rr il'he chiklren uere
esked- to think about their pet cai o:" a.noiher
pet the;r had- anC io tallr ab oui t"¡hai i;hey r¡su-1¿
Co to try to find it.
The chii-dren 1.¡elre shôt¡n a palÕer snouf1ake
anr1 a big piece of ca.rdboard; they were asked
ì;o pant oraine -what they night do on a snctry
Cay with a big piece of cardboard and after
'rhe p¿ntominiûg iro tal.k about it.
.{ sbort storj/ 1,¡as to1d. to the chíldren about
a chi] d r¿ho l-earrred io take on the responsi-
bíJ-ity for putii n; ar.ray l:is outdoor cló thes.
they were asked- to talh ab ou-t bei.irg respon-
sible in puii; ing theìr things a!¡ai¡ so they
cou-id find "them, and ¡,¡hat sonetimes ha¡¡ens
'Jhen they do noi take on soi.]e resoonsi¡l] ity.
'Ilie chj-J.dren û¡ere sho ç,¡n severaI pici;u-res cf
chiitlren happiìy playing i.n groups and several_
of chil-d.ren pJ-aying happily al-one. 1Ìrey iiere
askec io ialk about some of the thii:gs they
liked i:o d.o -'+hen they played al-one.

Sach chiid- nâd.e up a 'ridd.ì.e about rçhat he
¡,¡ou"ld like to be l¡hen she or he grer"; up anC
the other chlId:'en guessed rqhat tire aaslrerslre?€. The chi].C"en r{ere ¿ìsked tc talk about
'.,rhat they i"¡ou l d l-ike io be tqhen the3. grer,r up,
r,rhat they ¡.¡ould Co at tileir j ob , and. other
i;rrings aboui the j ob.

the poem, tr-A.níraal- Chili:'en" by Rachael field
¡,¡as read" to the trouþs. lhe chilCren ¡re:re
asired to tal k about r¡hich oet they r.¿6ir-16
choûse if- -i;hey could pj_ck a peÌ; from the pei
store or buy rt else¡¡here and. ho¡,¡ they irould
tajre eare of the pet oiice they had it,
'l'he chil dren u'ere shor¡n several- sti.des of
ani-ûals at ihe z co and. ihe a_co '¿ari..:¡l anC_
aslced to 1;a1þ- aì:out anirnals aÍ tte zoa.

the ch.i'l dr.en listenecl to a sho:'t sio::y abou,t
a i¡a,n r,¡ho r,¡-å.s ver]¡ argrJ¡ because sone þo¡is
l,rere -trespassin€i on his pro;certy. the stor¡,-
encled with the ciuestj_on, I'irihat should the bõ.¡s
c]-o?ti and the chiidren ì,¡ere aslied to discuss
'!.¡nat the bo¡rs shouJ-d. do?

11

IJ
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Þe!!s_ion jetoÏ-jedla4, co::.,inLred

14 The chj-l d::e?l r1¡e re asl.led to lisi all the
C_i ffe ::ent kinds of transportation they kne-.,;
abou-t. îhe teaci:er tiren sho¡red the chllclren
a globe anC explaineC. r¡¡ha{; it ¡¡as, lhe oues,¿.i on
lu-as asked, 't:ior.¡ could oeo¡}e ;o arou:r.d thc l¡o:.iJ? "and the chilC_ren -r¡ere aslie,f to tall.: abou; the
possibii ities.

L5 Jiive pici,,-,:res of l-ovell¡ thin8s in nature--
bear and cubs, tieer and. fawn, nou4iain
refleeting in water, butterfly, sun anoi.Vì
the clou-ds--¡rere shown to the chi_idren and
they uere asked tc talk abou.i; pretty things.

16 À shori story ab otr-t r¡rork .iras read to the
chil dren. The children .i,¡e re asked .to tal]r
about r¿ork that i;hei' do.

\7 llre poen 'rSil¡r S.ocketit b¡r i{aro1d Brodie l,¡as
ree.<i to the child-ren. the chil c'Lren we:.e asked_to talk al:out :'ockeis, r+here the¡' traver o and
i.t Ít! .

18 lhe children r.^re!'e asked -lo obser¡¡e ì:heir
ow¡r shado¡vs for a nirrute just l¡efoye corning
into the se:ninar room. ,Ihe i;ea.cher started
off ihe C.íscussion by askin¿ then hoi+ nany
had ever ,clayed. shadow tag"

I-q A irict..;re of a fa"inily hevi ng a r,¡i.ener. roast
by the l-ake r¡¡as shorr¡n io the children. lllhe
chil-r1ren -,/¡ere aslieC to te]-l aboui ihings they
d-id with iheir fanilies .

20 -4"J- Ceming and h i s pe i; cheetah r+er:e :_n ihe
school t'¡o clays ago. llhe stu.dents lrer.e aslred
Ì;o te].]. tile teacher abotr-t his vi sit.

Secsicn ;!bove -4cd-ian

1 A picture of a girl going into a house
lvhi-l-e tr,¡o boys :'ernained on the steps r.ias
shor.rn to the chilC,ren. The picturó l.raseltitl-ed.. ,¡l{ate !s O,riter Frie¿ds. 'r îhe
ch:.lCi'en were asked to ta j tr aÌ:cu_i iiie 3ieil,.re.
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èþeI¡ç_i,þCr-"-4, conii:rueC.

[he chi]-Cren rrere shoçn a picture of agiraffe a^nd. askeC i;o talk about íi.
îhe chifdren uere shor¡n a ccllection of
¡.rictu-:res ell a.b out 'i;he Roya-L Fani-ly. They
were asjred. to talk abor:-i; col.l-ections they
ha-ve .

The chi l-dren wez'e sho:rn several pictures of
ii:e no:'ihern -l ighis and- r¡ere askeC io ta].k
about th.eu.

Iach chilC i'¡as tol-d, to find. a spot on the
fì-oor ar,ray frou the others; then the li6hts
r¿ere iurnecl off and chíldren r¡ere left io
thi-nk r,¡ì:at it r"¡as ].ike to be alone in the
clark. The flashlight r,¡as turnerl on, and ihen
the lights. the child,reÌl rrere asked to talit
about fl-ashlights and iireir use in i;he d,a.ri.

lire chil dre¡. were presented r"¡iih t¡ro qu_estions
and asiied to tal-k at,out iire¡n. the qu-esiions
uere, Itl/Ì:at kind of mÍschief do 'ooys and gi -¿-r s
sonetines get into? rdhat hapnens then?i¡

llire children l¡ere asked tc fiant o¡:i-rne what
the;"' r+ou"iC do if the¡. hacì nissed the school
bus. They r,rer-^ then ashed to talk about
tJ:eir imaginary experience ancl uhat night
hapi:en nexi .

The chil-dren r,le-¡e aslced tc inagine '¡¡ha.t itr¿¡oul d be like io tre in a nei^r place r^ihere bìre¡i
hail no friends and ihen to talk abc',,:t hor,¡ to
reâke neÌ¡ friends in a strange place.

îhe uoem, r'One, ?;.,1o, îhree, !, was reaC toilie chi-l-d::en. Ä felr' pictures of a chi1d.
piaying '¡rÍth soneone quite a bit old.er or
someone quite a bi'c younger lvere shoi¿n to
i;he cirildren, too. They rier"e then asked, to
ta.lk abou,t experiences they had had in playing
iar-ith soneone who wes quite a bit old-er or quide
a bit y ounger than they.

The c}:il-drea r.rere sho',.rn a pict ur_r'e of tr,'o
beave:'s and al-so one :,¡here- Grey OruJ- r,,'as feedi:rg
a beaver. Tney r-ie:'e given a bj_i of infornaiioã
abcui rr'ho Grey ù,rt t¡râs ârrd '¡'hai he dic¡. atrcl then
asked. to ialk about Grey O'a-i 's uork a.nd./cr about
beavers.

10
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ües_qioq !-!gjle l,iediqn, con*i-nue C

il fhe children ¡'¡ere shor,¡n tir¡o liciures, ore
of a Cairy f arn anci one of a cit.y skyl i'ne "ll:e chiiÕren r,r'e l:e aslied to t¿ill a.t,ou-t nice
ihi nEs coru:ected ¡¡ith botir country anC. cit;'
l-iviirs, and then to tal k aboui prcl¡lens corl-
nected i.¡ith each.

a2 'Ii:le chil-d-ren Ì.¡ere sllotrn se",reral s] i des of
anirûals at the zoo and ai the acquariu,n and
askeC to te].k about animals at the zoo.

L3 illhe children perforned a l_ittle experiment.
"4. balloon r,ras pu-t under a pile of bool<s and.
then the balloon r,¡as filied with alr an<l ihe
books graäu.al-iy rose as nore air r,¡as blor¡n
into the balloon" llie chil-d:'er r,rere askecl to
ta]-k aboui l¡ha-t air pressure could do, what
oiher things can be f ill.ed l,rith eir ani i¡hat
happens if they are filled. wi.bh air"

3-4 .{.1 abt¡reviated. version of " Ilo¡"¡ 'ùhe El elha¡j;
Got rlis T-¡unk I r'¡as io]_i to the chil-cl::en and
they were askeC to nake up similar inagÍi:iar;r
sto]1ies,

A5 lhe *eacl:ez' di.d a qu-ick denonstration io
shory ehild:.en hcû s orire j obs can be cione
ri:u-ch nore qu-ickJ-y r.¡he n time sarrers are u,sed..
îhe particul-ar demonstration r,ras cu_tting six
eírcl-es fron six pieces of ÐaÐer al-J- at oace,
instead of cu-tti:rg one at a tine, .IIte¡' .¡¡--yç
asired to tal k ab ou_t otÌrer ì;ine savers that
have been invented..

L6 ilhe poern, ¡tCiroosing Sh.oesrt b]' Irieda Wolf e
was reod to the stud_ents. llict.;res of
seve::ai ki nds of slioes i^¡ere sho'¡¡n as ¡,re ll_
and- students lrere asked to ta].k about d:i f*
fe::ent kinds of shoes.

17 The childz'en ¡"iere €i-j_ven scüe infornation
ab ou_t a nayor, a tor¡n council, councillors,
ai:d, a vi 11age council, and tìre l¡ork r¿J
åìrese j oì:s i-nvolved " Tbey ltere ihen asked
ia d,iscuss the folio'¡¡.. n:-5 qu-esticn I r'-rInat
cou ld you as a g?ouÞ of chil C_ren tìo if you-1.¡ere not 6Íven ice ti ne f or sliating and. l.rcclle¡r
in your coinm-*aity ' s sirat in,ii rink?tt-
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4!_9Ie jie4ia4, coatinued.

the childre.n r¡¡e l:e esked, I'äo.lr¡ do jiareì:its
teach their cìrildren *o rvaiir, to play, a:rd
to be saf e? " îl:ey r,¡ere the n shoi¿n a picture
of baby bears anC baby skunks and, ashed, hoi"¡
tother bears and nrothev sh-rrks nighi; teacb
thei:: babies hoç tc find foci and. ìror,¡ to heeo

the cl:i].dren ¡¿Íere showa fou-r licture s, one
depicting each of the four seasons. lhe
siatei¡eni l¡as made tl:a.t sorae piaces do not
have seasons fike ¡se have in l.fanitoba. fbey
r,¡e¡'e then askeci to d.iscuss hoi^r the3. 1¡31;-1¿
enj oy lil¡ing in a l:lace tha.t had sumer al].
year round , or r,¡inter.

A1 0er,rÍng and his peì; clieetair r,¡ere in the
schoo]. i'¡¡o da]¡s ago. The stud-en*s r¡ere
asked to te].l iire teechex about hi-s visit.

tc)
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fhi s paviicular díscu-ssi-on h'â,.s on the ninth da}'

of treat¡rent in the tsllf group. 'Ihe stimui.u-s !"¡as seve?al

lictìlres of children playing aLone happily anâ several

of chiid-ren heppiiy pJ-aying nii;h cthers. St i¡rul-us #9

f or Belor"¡ l.[edian gro-û-!s , see Appendi x I .

T fod.ay f l¡oul-d iike for ycu to t al-lc abou-t sone cf tbe
tb-ings ycr-r- d-o ',¡hen yoü- pl.ay aì.one.

Ë I 1i1-;e to play on trees.

il fhat 's what my fr"iend al-r+ays does l¡hen hÍs brother
isnrt around.

S f liko to see the i:.ees in the y¡inter r.¡hen bhe sno'¡¡
1s one tÌ:e::e anC f ].ike tc nake tunne]'s b¡. rnyself
beca.-,':-se 'Liren u.v broilier littl-e l¡rothe :l can't v¡reck
tLc¡ ç¡he n I rru by nysel f .

S I l.ike to make forts.
S irie and Kevi.n and Chrys and ¡ì.ochel-l-e rve made a f ort.
S I ].1ke to s].ide doi'¡n the ]ri].l-,
S ï l-ike '60 ðo skiing by rûyser f .

S I r.ror¡-ld tike to åo skÍd,ooiiqg.

S f J.ike going slcirlcofng.

S l'Ie ha¡¡e one. îhat's -r,rhy I like ii. I drive i_t by
n¡rsej--î alyeady ancl. içe as soon as f rn in gracle J I In
,goi-ng io give rtbe rid es,

S :iIis Cai gave ne anC ny bz.other and l:even and hj_s
brother â rid-e ãl-reaCy.

1-30.
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S Àr:ci then -v;e near:l-y tip.ced- over. ,Lnd '\be l¡as anC
.,ibe f-r e¡¡¡ off and then ancl 5e hu.rt his foot.

S i/e ¡re ::rot tãlking ab cu-t sto:'ies. -!{etre al-rays :to'rr
i're 're j'¿si talking abcut noi.¡ bef or.e i{iss F:'e . I¿iss
Ja,nzen said ihat i,¡e were goi n6 to ialk ab crit r+hai;
Iter::e d.oing by- ourselves not l¿hat vie lre doing ,;;ith
oiher kids.

S l,Ie ionrt do it ¡¡i'¡h oiher kj,c1s becau-se kiC-s are igoats.

S CÌ:if d-ren, then,

S fhai raake s noz'e sense than kids.

S If I can ' t go a1{ay then I a1r'rays go out side and
Plal¡ bJr m.-'¡se 1 f .

S dÌ:y can ''i; l,iayne saJ¡ sorletiling? 1 | d- su:'e l-ijre hin
to say sonething.

S lie should say something in the sunner about what
be does "

S In the r"¡inter.

S At faIl . i,iìre ¡re ah"rays p l ay in the I eave s .

S fn spring.

3 I alva.¡;s nalie a big piJ.e of leaves anC tÌren I cl,iml:
a tree and then ï junp inio the leaves.

S Sonetimes ï like d.riving a bike in the suln&er,

S f ta-lce pop '¡¡heelys al- ong onr driveway, cause we
donri have it too big and flre:i T can take z.ea].].y
nice ?o! wheeiys "

S So:oeti¡les in the suruneriine I rnarle such a high pop
r,rir.e e j y that ny seat r¡eni right to the gro';nd. ibãnI fel-l o.or¿n "

S Scneii¡res f nake such big pops ti:ai ny bike tipsright over on the back.

S l';i-ry Coesnli iiayne sa¡r soneti:ing? Tld sure likehj¡i 'uo say something.

S -Ja¡me, r¡ou-l-c} i¡ou- tike to say sonei:hinÂ rice?
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.Do ;;iou- ha-¡e a boat, iva;:ne?

j.ro .

I:r ihe su-nrûer I J.ike to play in -i;he sandbo,.l. And
I na,ie anC I iral<c hiils in it, ioo.

Ðo you fiot a b j-ke ?

l{o , bu-i I once had one .

l,ly ny bike rny bilie is rag¿¡ed-y Ànn. lhe seais a-r I
raggedy and ihen I could ha:'d-1y drive.

i,þ bike is a nustang. I alr.rays , sorûetim.e o one tirre ,
T drove aborrt 20 arrd tlren I r¡as -[ r¡as going about 10 o

I think, yeh, it !¡as ten or five ¡riies an hour on
cu:r: road , on o-ú-r' gravel road, and ihen f f eì-l- dor¡'n
cause I was goir?g rrith or:.e hand- ,

ilia.;in6 , l.rou-l-C you like t o tel']. us what you cl-a;r rviren
you pley alJ. b¡r yoursel f?

Soncti:r-os f read by nyself.

ïsnr-i; that a good idee. i,lhat e] se?

And j.a the suÍtrrer i I sorneì;i¡res got on the horse
and then I alvays slapped hin and ì;hen I tlren tire
cor¡ ¡rooed an-d tiren that horee jurnped and I feil off
of hi.rn,

T so;netines rid-e pigs at our place. The¡r buck thd.t
I nearJ-¡r f I y off 'oecause ï go free hand.

Cne ].ast t i-ne l¡hen I ¡rrent to roy uncl ets farm ih.en
f .¡ent 'to see the corr's, the cafves. I was a].l by
nyself so I ¡¡ent to see the cal.ves ancL both of 'thern
irere ge'biing read-jr to bj-te, io ta'xe a bii;e of ny
.¡itien becauËe ti:ey }iÌied it anC then î just siapped
that caì-f, that ner+bcrn câJ-f thai r.¡as jusi born ánd.
iheir that co,,{ i heaL.d dee that thj-ng uas makinp; su-ch
a r"acket cause it always r,¡ant ed to see the baby.

At ouz' 'cl-ace I ia-ke our dog and then t ie a ro ,ce
ìi,nt o tllere and then I go on the to'boggan and slre
¿lives riìe a ¡'ide.

theirs what hapr:eaed at ny grandma.ts.

s

r
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lìon and lyrutts dog,',ìai.e sone..l;i¡nes iies a. rooe. toio 

_ 
ov-r. tcboggan '¡i.Len r,¡e i,ie:'e l- iving cl_ose tõ thetoard,'l:hen ihe _clcg Ì,¡as slr_Ðjlosed tc girre rne ny lit,r;le

b¡o'bhe:: a riCe and ihai rvas cnl-y à iit.ite äo6; and
i;haì; 

. 
dog rr-as spinning al\raj¡ ai iàe toe iobog6äit

¡¡as:r rt Soing a bit f*z'thei .

I oo¡"rt tl.o very :'¡-ch -þi' rnyse. f "

Ï d,o o,uite a bi-t, in fact lots of things.
i d.o lots of things, too.

I nostl y åc tÌririgs '*ith nn- lad. like going fishing 
"

Sor:retines when r.¡hen ny tlad's j:ome åt ,,,rinter finÌsheati-ng then hê goes d or,rn ¡:n h.ì s lrne es and then I si t
Õn ili6 l,-ael¡ and ne gives ¡ne e. :,ide.

Ï'iaybe i;his ï'inter I nighi go f ishing I ike we dÍc I astrr¡in-ber. 'l/ e rr¡e weai to the'-gravel pìt anC then Icracked the thín¿; all. by myseif, tåe ice and then,
J t*""", i;e got r"¡atez' but ',ri- ¡u.si got a little fishin the ¡¡aier and a stÕne.

Sorcetimes I fike to pl-ay with roy brother.
I often go snor,rmobiling in the l¡ini e:, l.ri-th my dad
and ihen in the su.nmer my dad sometimes rideä nybihe and. he often tips oìrer cause itrs too sna.li onny d.ad.

Some every.- 
_ 
s.¿nme¡: I r,¡ant to go by myseì_f f or abic¡rsle ride in al]. o.l.er: i o'.l¡n anä tËen anf then roybrother sa;¡s, rrï want to go al-ong, pleaser a¡rd. t¡än

cnce my nom and dad ¡¡eut ar^ray so r.¡e had tc stay athcÍìe anC thel we just .took oirr bicycies and :roäe al.icver t otv-n and then I r.ras allrays first. I r.¡ant ed i
¡¡ant ed- to be b¡r ¡ryself .

L rve gcne tr,ro nil es af ready on ny bíke , ,Ihat 's irrhyn;r seat ,;ot so raggedy.

lrllr d-ad he_Crives ny sisterts bike and, tiren T drive
rìr.ine ano J glve ny brother a ri_de on it and titen r,¡e
JO 1or: a b j,c.ycr e ride ,

'{" t"g. gcing to have to si;op he::e boys ând gj-rì-s.Our time is up.

S
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