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To measure the quality of oral language, the number
of principles were counted, using Gagné's definition of
principles.l The average number of words per principle
was found by dividing the number of words expressed by the
number of principles expressed.

To measure language outvut, it was found that the
‘pumber of words expressed correlated significantly so that
it would not be necessary to use both in the actual study.2

It was also found that the number of words expressed
was not large enough to have a base for the number of different
words per hundred running as Toban had done. Further, it
was found that as children spoke more, the number of mazes
increased proportionately.

Thus it was decided that for the actual study the
following measures would be employed: the ﬁumber of principles
expressed, the average number of words per principle, and
the number of mazes. ]

Another purpose of the pilot study was to determine
the duration of the actual research. It was discovered
that these students responded very well to the small group
discussion method; by the third day each group was carrying
on a good discussion. After the sixth day, post-testing

showed reasonable increases in the number of principles

lGagné, p. 141. Also see page 7.

2p=.97, N=8.
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CHAPTER T

INTRODUCTION

Statement of the Problem

Much has been written concerning the imvortance of
a good oral language base as an essential for children's
reading. The language-experience approach which is heralded
by classroom practitioners reflects the teacher's awareness

.}

of this importance and is outlined by Ashton-Warner,™

Allen,”™ Hall, 5 b%aufzcr94 and mhown.D

The language-
experience approach is a reading approach that emphasizes
spontaneous discussion about a shared experience before the
actual reading of relsted materials. Yet, in spite of the

vast amount of literature related to the development of

lSy’via Ag htoﬁwdaramf, Teacher (ew York: DBantam
Books in arrangement with Simon and Schuster, Inc., 1963).

S

Doris M. Lee and R. V. Allen, Learning to Read
Through Exverience, 2nd ed. (New York: HMeredith rublishing
Company, 13963%).

“Mary Anne aalw, Teaching Reading as a Language

xonerience, 2nd ed. (Columbus, Ohio: Charles . Merrill
?HCl;Sﬁl?g Company, 1976).

4Russell G. Stauffer, The Lancusge-Exverience
Approach to the Teaching of Reading {(New York: Harper

and Row, 1970).

ulkzaoe th A. Thorn and Carl 3Braun, Teaching the
Languase Arts {Toronto: Gage Zducational Publishing Ltd.,
18747,




2.

reading recommending the use of a language-experience

approach, little actual research has been undertaken o

stermine what effects, if any, there are of this pre-

2
®
I

i
y
of

iscussion upon language and reading skills,

2
]

eadin,

The study was designed to investigate whether
opnortunities for children to discuss spontaneously with
each other as a »re-reading activity in the language-
experience approach would significantly increase specific
oral language skills than thé conventional pre-rezding
activity which is generally considered a teacher-tall-and-
questions, student-listen-and-answer type of discussion
associated with the basal series approach. A related
concern wag the investigation into the differences between
above and below median subjects in the acquisition of these
specific oral language skills.

4 secondary major purpose of the study was to
exanine if spontaneous discussion in the language-experience
approach would significantly affect the comprehension and
vocabulary growth as measured on a standardized reading
achievement test than the traditional basal reading method.

Again an attempt was made to see 1f there would be a

ifference between above and below median subjects in

Qs
=

the reading achievement scores in the two specified zreas.
Thus, the study investigated the following general
guestion, “"Does a spontanecus discussion tyoe of pre-

reading activity associated with the language-experience
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children gained significantly in basic conce
directions to their peers, and in discussing things with

Y . 1
which they were not familiar. In & program Wnere exper-

iences were shared and discussed Baxley found that verbal

responses improved greatly to a picture stimulus on a

. Lo 2
language development test.

Both of the above cited
examples were done with disadvantaged children. Research
of the current literature does not reveal what happens

when a heterogeneous group is used; thus the ain of this

oup and examine above and below

<o

study was to use sucn & gr

o8

median subjects for any differences among children varying

in specific reading abilities.

Definition of Terms

Certsin terms used in this study are defined as

o

4

Magres - Words or other expressions thaet cannot be meaning-

3

fully or synbactically identified.
y o

ond

“Detection and Remediation of Deficiencies in Ver-
bal Understanding of First Grade Students (Little Rock,

Arkensas: Central Arkansas Kducational Centre, ERIC Documents

Revyroduction Service ED 080 967, 1972).

A

Dan M., Baxley and Max Hinton, The Bloy Story.
A Revort from the JTov Flementary Summer School Migrant
Progran for Kindergarten Through Second Grade Children
{DSOGT‘”° Arizona State Devpariment of Education, ZRIC
Document Reproduction Service ED 067 219, 1971}@
5Wa?ter Loban, The Language of ZTlementary School
\Champaigne, Illinols: HNational Council of
f BEnglish Research Report Ho. 1, 1863%), p. 5.

Children (
Teachers o



Balow median students « The half of the class that scores

helow the median merk on the combined standard scores of
the reading comprehension and vocabulary sub-tests of the

w

YMetropolitan Achievement Test, Primary 1, Form ¥, used as

bove medisn students - The half of the class that scores

o

above the median nark on the combined standard scores of
the reading comprehension and vocabulary sub-tests of the

S

ed a8

62}

Metropolitan Achievement Test, Primary 1, Form F, w
the ore-test.

Exverimental group - A randomly selected group of students

who were asked to discuss spontaneously certain objects,

topics, and exveriences prior to reading about these objects,

topics, or experiences The teacher joined in the discus-
or errors and to provide ovportunities to speak for the
shy or hesitant students. This vre-reading discussion was

g maximum ten minutes in length.

Control group - The randomly selected group of students

who are taught by the teacher using the traditional basal
reading guidebook as a pre-reading activity. In this
approach the teacher talked about story background, asked
a few questions, and had the pupils answer them. This

randomly selected example from a teacher's manual is an



Have a pupil read the title. Call the pupils’ aﬁ% ntion
to the p;c*ure on page 105 and have the charac
identified. Say: "Patrick and his Tamily are

ebout the kind of dog Patrick should get. Pa

having a hard time trylﬁg to decide which dog ne

Head rages 10 5~=JO to find out why FPatrick couldn

make up ale mind about the dog he would like to heve

5

Function words - Words with little significant meaning by

themselves but necessary syntactically. e.g. The man is
wearing a hat.
Concent - A generalization to a similar situation or thing

g

but not identicals a "network of inferences that are or may

. 2
be set into play by an act of categorization.”

4

Principle - Two or more concepts chained to make up know-
ledge., An example of a principle is the simple clause,
"People sing," made up of the concepts "people" and "ging",
For the purposes of this study, 2 vrinciple has at leasd

two concepts, one a noun or pronoun, and the other des-
cribing the act or state of being of the first; thus a
clause with all modifiers and functioan words of the clause
will be the bage for identification.

Concept development - The process whereby a person sees,

hears, or experiences something new and in some unique way

this experience takes on meaning for the person in such a

1. wr ; g
“Alice M, Scipione, ed.,Teachers' Annoctated fditicn

and Guide Fnchanted Gates (Toronto: Collier-Facmillan
Canada, Litd., 1969), ». 260.

Jerome S. Bruner, Jacqueline L. Goodnow, and George
A. Austin, A Study of Thinking (London: John ”1*e§ and 3ons,
Tnc., 1956}, p. 244.

3 | .

Robert Gagné, The Conditions of Learning (New York:

.'

Holt, Rinehart, and vlﬁstOﬂ, 1967), p. 141,




N

way that he remembers it and can apply this new under-
standing in another situation.

Orel lancuagze skills - The child's ability to discuss a
narticular stimulus as measured in the vre~test, post-test
and delayed posit-test of specific oral lanm skills.
These oral language skills will be measured in terms of:

the number of principles expressed, the average number of

words ver princivle and the number of mazes.

~

Pre-veading activity - The activity that introduc

leads into the reading lesson but does not include the
actusl reading performance. L4 typical basal primary
pre-reading activity is described by Spache and Spache
as follows:

The new words of the story or unit are presented by-—-

1. Using the word cards supplied by the publisher or
writing them on the blackboard in a list or in
sentences: having children read or point out words,
rhrases, sentences.

2. Re ao*;r? to their meaning by questions, prereading
discussion of the story or children's related
experiences; that is, weave new words into con-
textual settings.

3. Pointing out their phonic, structural, or con-
iguration characteristics, in keeping with the
pile! status in such skills, that is, by takxing
to account number of syllables, presence of
honic rule, the vase word or root, and the affixes,
ifferences in shape, etc. ‘

4. ~wiﬁg briefly tbe familisar word recog nltlo
igques or 5vstcm of steps the pup17< mnay employ
ny unknown words they will meet in zﬁe vtomv

15, by a1at1ﬂru1 shing between long and short
sounds, recognizing a bvase word in a derived

5. Gstablishing some experiential background whe
beginning a new unit or toplc, by a related f$lm9
film-gstrip, the nictures or Oe*vctlovs read to or
by the children. Into the discussions of these,

es

or



weave ideas, words, and concepnts to be read in
the unit.

6. Reviewing old vocabulary by word cards, black-_
board presentation, as in stens 1 and 7 above.~

s

From the first day of school each child is encouraged
to share his ideas and experiences with others throuzgh
his oral expression and th@ pictures he creates. As
the child paints, works with clay, conducts science
experiments, looks at books, the teacher helps him to
summarize his ideas and discoveries. He dictates and
the teacher writes the ideas on his dTaW;ﬂg or else-
where., The charts which result are then shared with
others as the child reads (tells) his recorded stories.
During the writing of the chart the teacher discusses

Rk =

word choice, sentence structure, the sounds of letters
and words. Bubt he does not censor or elaborate the

story other than by preparing it in the proper exper-
ience chart manner.

Spontaneous discugsion - The children's spontanecous ta

,D
[

with each other about a particular picture, object, or
activity with no teacher intervention except for initiating
the discussion and for controlling the flow of discussion

4.2

so thet each child has an copportunity to talk, and for

[o7)

correcting misconceptions.
Reading - In this study, reading is that which is reflected

by the scores on the reading comprehension asnd vocabulary

sub-tests of the Metropolitan Achievement Test, Primary 1.

ey

1 ]

George D. Spache and Iv
the uiezqua%v uCQOOl 3rd ed. (I
Enaa 9 3«974‘: 9 w_ps 150”70

4”b Ibid., p. 245.

g, Reading in
v and 3acon,




10.

Syntex ~ The order in which words are arrenged, or the
grammar or structure of a sentence.

Dy F"t" o Mam oo e o ey 't T YR O T [ ral= e
Semantics - The meaning given to words, phrases, anc

group or 2 whole class of students thait progressively grow
s Qe 8 1 3 " - RS s gt 4 o 3 3 ¥ - Ly H
more difficult: as students finish the first reader in the

set they move to the next and then the next reader in the

%]

series. Pognl readers come with a teacher's manual

1.

gives instructions to teachers as to how to teach the class.

Ianouagre—-axperience - Language—experience as develoned by
L fu) By &

program which has the unigue characteristic of beginning
with %the children's actual experiences, talking and listen—

ng about these experiences within their oveer group and with

Cde

their teacher. The teacher or the children then select and

L5

write about an experience leading to the children then
o

reading what they have just dictated. In this way the

o

experience and vocabulary are familiar and children can

read something that is completely meaningful to ti

"

T e

The study isg linited in several ways. Lt takes
K J

=

place in a rural community and iavolves only 23 students.

This limits the study both geogravhically and numerically.

A

some of these children speak English as a second language

0]
b
g—l
Lo
ci‘
)
®
=
-
B
)
I
ot
O]
n

and others speak only English. The study 1




11,
by the length of the study; long term effects were not
investigated and this must be considered a serious limitation.
Another major limitation is in the fact that the investigator
also served as the teacher for the control and experimental
groups. Thus unconscious researcher bias may have set in and.
must, therefore, be taken into account in examining the results.

A major limitation was that in effect there were two
experimental groups. Due to the fact that each group was
removed from its classroom for its respective treatment, a
high degree of "Hawthorne Effect" was operating. In reading
this report, caution must be exercised that the "control® group
was not a true control.

It should also be noted, that the study made no effort
to ascertain whether the ten-minute oral language treatment
given to ﬁhe‘"contrml” group was in fact representative of
the time allocated for reading readiness by those teachers
using the basal series approach. The only effort to ascertain
that the basal series approach was repregenta?ive, was in the

case of the suggested activities offered in the manuvals,

Topics of Subsequent Chapters

A review of the research into the relationships
between oral language and reading is presented in Chapter II.
Chapter 111 contains the design and procedures utilized %o
gather data for the study, while Chapter IV ig devoted 1o
results of the study. The final chapter contains the summary,

discussion, and implications of the study.




Introduction

In perusing the literature on oral language and

its relstionship to reading the material divides into

el

several sections: the importance of oral language, the

.

levelopment and growth of language with emphasis

24

n the

o

£

oral component, and finally the relationship of cral

®

language and reading. In the first section the importance

of oral language is discussed generally in relation to
personal development and to education. This discussion
is followed by a review of some noted language experts

such as lcCarthy, Pilaget, Vygotsky, Gagné, and Bruner.

The section on oral language discusses the history and
regearch of measuring oral languege as well as actual

regsearch into the development of oral language. This
g {2

section is followed by an examination of the relationshi;
of oral language and reading, bringing in evidence that
oral language is a prerequisite to reading, and that it

is concluded with a pregentation of the research of reading-

w b Sy en e v 2 <l 2 A B 1 - 2 -0
oral langueage relationships and a discussion of the

0

a8 o basis for a reading program.

12.




The Imvortance of Oral Langusze Tor Personal Develorvuent

) b y N cmode e L
Oral langusge is an imporitant tool for man in

1 -
around him.” It ensbles

with actual experiences, a person can tell arother about

¥

his experience and the other verson can understand it
without actually having experienced it. Thus congiderable
meaning can be cbtained without actuel experience. Un the
other hand, if there is too little exverience underliying
the words being used, language becomes meaningless just asg

experience without language cannot be meaningfully communi-

cated or shared.
further, communication can foster a person's

s

N . )
creativity and one's self concept can be enhanced.”

iy

a5
a verson says something and another responds, new ideas
arise. They are tested by or against another person's

ideas from which graduslly a new or better idea may be

created. Such situations usuvally affect one's ego positively

..i‘-r ¥ ¢ < fa 2 ™

E. Brooks Smith, Xenneth 5. Goodman, and Robert
Meredith, Language and Thinking in the Elementarv School
Hew York: Holt, Rinehart, and Winston, nc., 1970,

Alfred F. ereil, Teaching Children to Read
{Toronto Holt, Rinehart, and Winston of
T

.

:

Canada, Ltd., 1974), ». 1.
3

siillian M. Logen, Virgil G. Logan, and Leona
Patterson, Creative Communication-Teachine the Lancuage
Arts (Toronto: lelraw-Hill Ryerson, Litd., 1972), ». 169.




14,

1

and vromote & sense of well-being. Through such opportunities

a person is able to come to terms with the world; he forms
various conceptions sgbout 1t which increases his confidence
in dealing with his environment. Thus it becomes imperative
that such opportunities for communication occur frequently.

But Ffor such personal self-worth and knowledge to occur it

e noted that most of these opportunities must be

(e

musT
selective. The language one learns must be accurately con-
nected with the actual experience from which realistic and

logical inferences can be drawn. "The use of language with

the child in the interpretation of experience all through

-

T

pre-school and school years is critical for sound personality

develooment a8 well as for intellectual education. el
I

Opportunities to use language, to explore it, and to

become competent in using it are necessary and o restric

or deny its use may make a person a lesser personez

Speaking and listening form a set of habits which

man uses in all his deily relations with his fellow
mens they are the means of establishing or maintaining
contact with other members of scciety; they serve the
pure social_instinct of wanting to feel oneself part
of a group,l

Te , o .
“Smith, Goodman, and Meredith, »n. T72.

21pi3., p. 8.

“Gertrude A. Boyd, Teaching Communication Skills
in the Elementary School (New York: Van Nostrand Reinhold
Comvany, 1970}, p. 5.

"~




Logan et al, state this need in another way: Lor people

to "express ideas clearly and succinctly, to listen
courtecusly but critically, and to evaluate introspectively
yet objectively is important in a democratic societ nk

In sunmmarizing his research into oral language, Loban
concluded that people in our society need to spezk a good
standard English because a lack of good oral language is

a barrier in our fluid society to economic and social
flui&i%y.z Thus for one's perscnal well-being in today's

soclety, proficiency in oral language is essential.

The Imnortance of Oral Tangsuage in Zducation

Many theorists have postulated the importance of
oral langvage in education. Ruddell and Williams perhaps
have besgt expressed the importance of speaking and listening
by stating that the direct outcome is in meaningful reading
and ’wlt%ng, further, they argued that since the reading
and writing skills are major concerns of education and

'3

since oral language is a base for these skills, then

liogaﬂ, Logan, and Patterson, p. 6.

“Yalter Toban, Problems in Oral Fnslish, Kinder
garten Through Grade Wine (Champaigne, 11l.: Nations l
Council of Teachers of English, 1966), p. 1.
“Robert B. Ruddell and Arthur C, Williams, A
Research Ianvegtigation of a Literary Tedcmlﬂ Nodel,
Project DELTA (Developing Excellence in Literary Teaching
Abliwﬁwes3(35rfeley Calif.: School of Education, bdllf@fﬂia
University, ERIC Revroduction Service ED 085 652, 1972),
v. 131. '




siderable evidence that oral language development in the
schools is largely ignored. Many children in our school

system by the end of elementary school show ineptness and
- . . . . . . L 1.,

reluctance in participating in speaking situations;™ they

are unable to explain asrithmetic problems or make points

in social studies or sclence, or even discuss playground

Horner in summarizing the research done bj Pried-
lander with gearbled and clear sound tracks, commented that
probably the most crucial area that needs modification in

vr school system is in oral Communication.g Working at
the University of Hartford with 45 children, Friedlander
played = tape where children could select a clear or a
garbled sound track. Twenty-five students of this group
had reading problenms, eleven of whom preferred the garbled
track. From these findings he concluded that oral com-

nmunication was weak Ffor most of this sample with a high
"L f)

probability that deficiencies were in the listening area.

Burns and Broman, p. 131.

Lhid.
PVivien M. Horner, "Language and Reading,”™ A Svecial
Study Institute on Orel Tanguage Skills Antecedent to
Reading, ed. sleanor DiMichael and Gavin O'Connor (Brooklyn,
New Tork: New York City Board of sd&catiOﬁ, BERIC Document
Reoroduction Service ED 083 761, 1973), pp. 53-560.
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In examining students in enrichment programs,
Blank found that regardless of the orientation of enrich-

e E o - 4 o &1 i A 2 o
ment programs, language appeared to be the common denominator

of learning deficits. Moffett concurred:

The power of verbal interaction to developing thought
nd speech is so important thaet I would go so far as

sey that i1t obliges every school to make room for

o}
T, whatever the effort requires.

Develooment and Growth of Oral TLanszuage

“

Much has been written about the development and
growth of oral language and ways in which development and

rowth can be encouraged.

(02e}

In her comprehensive report, Dorothes McCarthy
collated and reviewed the research done in language
development until the early Sixﬁies.g Children's first
utterances are vowel sounds. The first consonants uttered
are m, p, and b, This may be because making these conso-
nants' sounds is similar to mouthing in anticipation of

. 4 - .
feeding.”™ These are followed by g, %, k¥, r, and y associated

. ; . 1 o
¥, Blank, "Some Philosophical Influences Under-—

lying Preschool Intervention for Disadvantaged Children,”
Languase and Poverty: Perspective on a Theme, ed. F.
Williams (Chicago: IMarkham, 1970), p. 9.

2 - . 5

James Moffett, A Student-Centered lLangusce Arts
Curricuiun, Grades X-=12: A Handbook for Teachers (Boston:
Houghton Mifflin Co., 1968}, p. H3.

3 e - o mim o

“Dorothea Hclarthy, "Languege Development in Child-
ren," Manual of Child Psvchology, ed. Leonard Carnmichael
(2nd ed.; Wew York: dJohn wiley & Sons, Inc., 1966), p. 508,

ey -
lIozd., v. 507.




with swallowing after feeding. It is probable that the
snmall baby mekes the sounds of all languages and then

b

selects the ones he hears in nis environment and for which

he is reinforced, thus building up the language unigue o
2 A . . -
The building up of this language is largely

done by imitation at fifsﬁa3 However, children understand

a lot of what is said around them before they begin to

2

speak. MeCarthy reported that speaking and listening
vocabulary grows slowly at first, then very rapidly £411
about 5 or 6 followed by a gradual decrease in rate. On
the other hand, vocabulary often increases rapidly with new
experiences such as during holidays and excursions which
cccur in different locations or give rise to new si%ma@ionSaG

)

For lMcCarthy there is a great need to broaden the childrer

3

Ta

o

xperiences during reading readiness periods and also to
g £ A

provide for a variety of experiences so that the child’s

~J

-

knowledge of meanings is broadened and reinforced.
According to Pisget, children go through various

stages in their developmeﬂt.g The sensorimotor stage

2
5Tvid., p. 527. 6114,

Furth, Pisget for Teachers (Englewood
.1 Prentice-Hall, 1970), ». 18.

}@;
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beging at birth when the child is very much oriented to

experiencing his environment and he is not able to com—

o
tage

municate thought intentionally. The precperational s
begins at ages one or two when there is & beginning of

functiconal relations and some use of symbols in play, but

not enough words for all the things he sees and does. The

concrete operational stage begins at about age seven when

children are sble to see someone else's view, begin to
? &

-

reason, and are capable of reversing.™

"Tnowledge at all levels has a generalizable
aspect which goes beyond given particular actions,
atated Piaget; and knowing something then enables a
person Lo carry out further action. By acting on hig
environment a child has the capacity to develop, but
the type of environment is a crucial factor.
is made up of operational schemes and not of symbols, thus

focus during the vprecoperational and begining operational

levels should be on operational schemes, not on s;a;xznb01&3.ér
But Piaget did not ignore the relationship of

intelligence, thinking, and language. The growth of

intelligence is evidenced by the way the child uses

symbols, including wor@s,5 and in the use of language in

genemnl.é In defining a2 learned concept, Piaget clained
13bla., P. 33, zibld., pe 16, 3;2;&., 0. 23,
41pid., v. 35.  °Ibid., p. 34.  CIbid.
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that language is not necessarily & prerequisite:

A person 'has' a concept when he assimilates a given
situation to available beqe?’aw schenes, or, fron
another perspective, when he accomodates, that is_
apolies general schemes 1o particular sit vations.t

Further, thinking operationally is possible without symbols
as when classifying objects by placing them in separate
niles; on the other hand, symbols without operations are

2

not possible;”™ "It is knowing that is required to explain

(%

the symbol." In other wordgs, there must be understanding

4

first before an explanation can be given; thus, Piaget was

convinced that acguisition of concepts can arise in the

absence of languagze but clarity of concepts comes through

<

langusge usage:

(it

. arviculating new ideas in your own words by
talking things over with others and constantly
ref“rfinb theoretical statements to actual examples
are just about the two most effective means of making
. « . anyone else's ideas your own.

®
®

Thus an 2id in Tthinking clearly, is to give an example

which will illustrate & concert which is most frequently

Ut

performed through the use of language. To foster this
kind of ability then, it is important to develop botn
underlying adequate thinking structures and language

et
abllities.

foed

~ 4
Tbid., ». 34. “Thid., p. 47. “Ibid., p. 53.
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With the exception of their cbservalbions about
1 -
inner or egocentric speech, Vygotsky™ and Piaget agree on
the langusge-thinking interrelationship. Vygotsky con-

sidered every thought as a generalization rather than mere

words. '"Word m

[

anings are dynemic rather than static

formations. They change as the child develops, they

-

change also with the various ways in which thought functions.’

.

The relation of thoughts to word is a process which undergoes
change as it moves from word back to thought and then from
thought back to word. Thoughts connect to other things and
tc relationships. Thoughts move, grow, develop, fulfill
functiong, and solve pr@blems,5
Vyzgoteky devoted considerable amount of research
n inner and external speech, how

they are different, how they grow in opposite directions,

m\.

oat

E.,.J

and how inner speech is gradually o thinking between

4

=

the ages of 3 and 7 when thinking replaces verbalization.
Since inner specech does not need to focus on syntax and

sound, it can focus on meaning and precede meaningful

external speech.j Meaning, however, remains even when a

.

“L. 8. Vygotsky, Thouzht and Language, ed., and
trans. Hugenia Hanfmann and Gertrude Vakar (Cambridge,
Masg,: The M.I.T. Press, Massachusetts Institute of
Technology, 1962).

Ihid., p. 125. Thid.
4"1"' o T FET 5%‘1 - b [ g
Thid., pp. 126=135. IThid., p. 145.

2
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different context appears and the words are changed:

. B 5 PRI B oy £ E- N T e I 5 s
A& word zeouires its sense from the context in which 1%

tf.!
ot
ot
169}
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D

appears; in different context it changes
Meaning remains stable thoughout the changes of sense.”

like Piaget, Vygotsky was adamant that verbalization is

veen illustrated by Plaget, basic to
language are the use of concepts. In examining concepts
Bruner developed a working definition of a concept as

inferences that are or may be set into play

l..!

a context within which the concept arises:
. . . L context is a network of significant inferen
*o which one goes beyerd a set of observed criterial
roperties exhibited by an object or event to the
cla““ identity of the object or event in question,
and thence to additional inference about other un-—
cbserved properties of the object or event.
He congidered language as a pivot around which this cate-
gorizing cccurs and that the act of categorization arises
from a known class, such as "chairs," to the categorizing
of different kinds of chairs, where the known class becomes
A *
the tool for further learning.' This categorizing by "a
set of defining atiributes reduces the necessity of con-

3 ~

stant learning" and allows further categorizing without

o 2.

Ibid., p. 146. Bruner, p. 244.
B s 4.

“Ivid. Ibid., p. 12.




age plays a vital role

in concept formetion.

Attributes are defined as "eny discriminable
feature of an event that is susceptible of some variation

from event te event? like a stone heving attributes such

M

as colour, weight, and shape. In the process of learning
to categorize events of a subset then, one is learning a
rule that can be applied in new instances and this occurs
most frequently or nmore easily through verbalization,5
Thus Bruner concurs with Plaget and Vygotsky on the need
for actively using language from an early age.
Gagné also concurred with the three men in this
need:
Learning a concept means learning to respond to
gtimuli in terms of absitracted properties like 'color,'
i“”&ue, "gogition, ' ‘number,' as opposed to concrete
vhysical vropor*v“s lng specific wave-lengths or
varticulsr intensities.
He contended that once a concept is learned it can be
applied correctly in a different situation, 5 that concept
learning is "putting things into a class and responding to

the class as a whole.” Once a concept has been acquired,
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the development of a

. . 7 N . - . o
principle. According to Gagne, "A orinciple is a chain

& iy o

Thid., p. 26. Thid., p. 45. Seagmé, v. A7.
4. . . .
brpid., o. 49. 51pid., p. 126.  OTbid.
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of two or more concepts, + which in fturn meke up knowledge.
Two concents might be "children" and "jump". The person
ildren' and "jump" when seeing a

demonstrates the acquisition of

"Children jump. Thus Gagné

cyv, and Bruner in the need Tor

verballisz

oy

2tion from an early age.

In summary, from the research cited into the
development of languaege, it would appear that not only

is oral language vital to the development of meaning but
that zrowth in concepts and oprinciples 1s dependent upon
the active participation in using language. The literature

o

strongly suggests that children at any level, with particu-

5

lar emphasis at the primary level, must be given opportunities

thinking structures being formed will be congruent with

their physical, social and emotional growth.

Measurine Oral Growth

To obtain documentation of oral language profi-
ciency has always been a problem, but the use of protocols
has shown t0 be one of the more effective methods of
gathering oral data. Some of the researchers who have

used this procedure are: McCarthy, Hahn, Thomas, Strickland,

I -
Ibid., p. 53,




Loban, O'Donnell, Griffin, and Norris. The stimuli to
obtain these protecols are varied, however. lclarthy
recorded fifty resvonses to nictures; Hehn recorded a

oup discussion, verbalizing

0
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0 & displayed %oy, and an individual telling a story

about a picture; Thomas recorded responses to three questions
regarding home, life and vplay; Strickland motivated children
to talk about family and pets, and kept the cdmversation
going till children spoke easily and she was able to record
25 phonological units from each child; Loban got a child
talking by asking guestions and then recorded the child's
regponse tco six pictures; O'Donnell, Griffin, and Horris
recorded the oral and writiten responses to two films with
sound turned off.

Different ways of measuring length and complexity
language units have also been researched. HMcCarthy's
communication units were marked off by utterances and
pauses. Included in a complete sentence were simple
sentences with or without phrases, compound sentences,
complex sentences, and elaborated sentences with both
clauvses and phrases.2
Strickland defined a phonological unit as a "unit

of speech with 2 distinct falling intonation which signals

1o . | .
~ Marguerite B. Bougere, "Selected Factors in Oral
Language to First (rade Reading Achievement" (unpublished

Ph.D., dissertation, University of Chicago, 1968), pp. 24-29.

21bid., pp. 31-33.
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- AN

. . 1 4 . :
a terminal point." She used the mean length of the

communication unit in her analysis as well as fixed slots

[

{slots of different parts of the sentence like subjects

and predicates), moveables (such expressions as times,
place, cause, manner) and.sentence connectors.g

The term communication unit was changed to minimsl
terminal unit or T-unit by Hunt, where the main clause
with its modifiers and subordinate clauses were "a T-unit".
On the other hand type-token vocabulary measurement accord-
ing to Carrol was found to be the best method of estimating

oral vocabulary. This was the ratio of the number of

different words to the total number of words in the sample

Loban defined communication units a2 little further,
by saying they were groups of words that could not be
further divided without losing meaning and that grammati-
cally independent clauses were separate communication
units;5 thus he used the type-token ratio in hundred word

.

1in

Q

> gix pictures he got enough words per

-l

[}

samples. By u

P

Rl

child to be able to use the nunber of different words
ver hundred. He found, however, that the type-token ratio

did not discriminate between high and low grou

3
n

rpia., p. 34. 21p3id,, pp. 34-35.
Thid., pp. 36-38. 41pid., pp. 41-42.
5 6,

bid., pp. 41-42.
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Beside the nunmber of words suoken, the communication

(14

unit, and mazes, Loban also used analy such as 1) amount

ionshins, 2) eclass of

C.,{.

of subordination which shows rela
conv ional usage, syntax, and grammar, 3) vocabulary
according to freguency of use in language, 4) and clags of
vocabulary according to dive&siﬁy.l "lazes™ he defined as
tangles that could not be phonoleogically or semantically

2

identified. Further, he regarded a communication unit,

even though it was a syntactic structure, as a semantic
unit, because it was a group of words that could not be
further divided without loss of meaning.” "Yes" and ”ﬁo"
were counted as communication units if they replaced
clauses, but not when included in a clausee4
Hlassen reviewed research on language but worked
chiefly with the analysis of written language. Beside
Hunt's Teunit and Strickland's slots and moveables, he
uged Chomsky's transformational generative theory in
regard to rules governing the rearranging of sentences

. 5 . . : . 6
by various prccessesj and the subordinate clause ratio.

1

Loban, The Lenguage of Flementary School, p. 17.
2“‘ 2 32 g '?'r' L3N] -
Ibhid., De 5o “Ibid., p. 6. 4Ib1a,, v. 10.

’Bernard Rodney Xlassen, "A Transformational Analysis

of the Syntactic Structures of Children Reﬂregentigy Tbrﬁa
Varying Ethno~Linguistic Communities in Mar toba" {unpublished
M.Ed. Thesis, Uglv reity of Manitoba, 1969}, »p. 4.

o~

®Ibid., v. 9.
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j— » - Ty £ . - o
fle considered the sentence combining transformations the
-
s b

Parke messured oral languege by the number of
different words, the total number of words, and average
th. In the non-language experience approach
in reading, she found little correlation between cral
language and reading suocess.z For support, she guotes
Howell's study where seven-year-olds wrote and dictated
stories, Half the class wrobte about assigned topics and
half about shared experiences. The measures used were
nunber of words, number of different words, and number
of generalizations gathered from writings over a ten-

1,

month veriocd. The shared experience group had more running
words, more different words, more generalizations, and more
reneralizations per running word. >

Braun in getting grade one children to respond
orally to a film and grades Tfour and six children in
writing found high correlation between reading and language

in both mono- and bi-lingual students. As measures of

language he used mean T-units, and number of sentence

Margaret B. Parke,"Composition in Primary Grades,"
Children's Writing: Re earch in Gombos;tl n and delated
ckills, eds. T vina T. Durrows et al. (Champaigne, Ill.:
National Council of Teachers of & 'liaﬂg ED 090 546, 1961)
De T




reading comprehension, word analysis, listening, and
2
rezding readiness;” samples of written language, measures

of diaslect and self-concept, and video taping of the
teacher questioning them were also considered. For oral
and written language production, multiple picture stimull
were used and the average number of words per communication
unit were measured.

Klassen measured the written language of grades
Tour and six students of three different ethnolinguistic
communities in Manitoba in regards to linguistic maturity.
Among various measures used to analyze the children's
writing in response to a film, he found the sentence
combining transformations as the most significant index

of maturity and that the language at the sixth sgrade was
Ty guag )

o

superior

ot
o

o the fourth grade.

Bougere sought to find if certain selected factors

lCarl Braun, "Reading Achievement of lMonclingusl
gand Bilingual Children in Relation to Selected Linguistic
Variables, " Langsuage, Reading and the Communicatbtion Process,
ed. Carl Braun (lewark, Del.: International Reading
Assogi&ticn, ERIC Document Reproduction Service ED Q70
1971, . 7

LUl Ue s

2 . R
Fuddell and Williams, p. 48.

“Ylessen's study.
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that were used as indices of maturity in children's
language showed significant relationships to first-grade
reading achievement. She chose 60 grade one children in
suburban Chicago. To measure oral language she used the
Teunit, mean length of T~unit, ratio of subordinate
clause length to T-unit length, and ratio of gentence-
combining transformations to Twunit.l

In summary, specific language skills can be
measured in various ways. This study undertook the
following measures to determine language development
which from the review of the literature, seem to be
effective: +the number of principles expressed, the
a?@rage number of words per principle, and the number

of mazes.,

Oral Lensuase Development Program

A limited amount of research has been done in the
area of oral language growth and instruction. One experiment
in Little Rock, Arkansas with 55 low socio-economic children
who had no Headstart or Day Care found that a wide variety
of instruction experiences including extra audiovisual
aids and field trips, and who were also allowed to talk

freely with their teachers and peers, gained significantly

lBougeré‘a study.
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Skills from October pre-testing to May post-testing.
The sample for the experiment was in a school in a district
thet scored in the lowest percentile of the Towa Test of
Basic Skills and the MaciMillan Reading Tests., Teachers’
subjective evaluation of the project stated that the
students improved in giving GITGCulOHb to their peers
and in talking about things with which they were not
familiar.

listed two examples.z One was Cagden's experi-
nent where three groups of children were used. In the
expansion group the teacher expanded the children's state-
ments by adding to them. In the extension group the fteachers
added to the child's statenent and asked a gquestion or two

to get the child to speak nmore. Both grouvs grew signi-

ficantly in thelr use of oral langusge beyond the control
4

group, bulbt the extension group grew more.”

Baxley set up a summer progranm for Kindergariten
to Grade two children in Arizona on the assumption that

I

language ig an outgrowth of experience and that reading

1 ,
Detection and Remediation of Deficienciesg in Ver-—
bal Understanding of First Grade Students.

2 ; . \ . . e oo -
Sharon B, Fox, "&SSTSﬁ¢ﬂ» Children's Language
Developnment," The Reading ?egcnkr, Vol. XXIX {April 19?6},

0. 666,

“Thid., . 668.
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is an extension of languag egl The summer program included
a wide wvariety of activities and field trips and was geare
to all five of the children's genses. The children were
also encouraged to interact within the group and with
advlts. The children's verbal response to pictures improved
on the Munroe Test of Oral Language Development for Children.
The teachers' subjective evaluation said that children's
talk and thelr interest in books improved.

cassenrath and Maddux experimented with 98 dis-

advantaged kindergarten children in & small city-rural
s s i L2 o .
schiool in California. Fifty-four of the children were

boys and 45 were girls: they were drawn from seven schools
with nearly half being bilingual--English and Spanish.
The 11 teachers who had these students in their classes

were allowed to choose the language vrogram they preferred:

Distrar, Peabody, or Standard. Approximately 30 to 40
minutes a day was spent with the language program with the

purpose of the study being to evaluate the effectiveness

of the different instructional programs. ALl the groups

made gubstantial gains in language from the pre-~ to the
T

post-tests in the School Readiness Survey, Wepman Auditory

Digerimination Test and the ITFA.

R -
Baxley and Hinton's study.
2

. Sassenrath and Robert ¥, Maddus,
tion, Background, and Development of
Wergarten Children ’Burllnawﬂe, Calif.:
3 &ss001@t'0ﬂ, £RIC Document Reproduc-—
Q
J

397, 1974).

us ﬂ

ﬁiom Service, ED




CFf 232 grade one and two children in a language-
experience reading program in Seaford, Delaware, notebooks

different neriods, Sevitember to January, and January o

i

June, were randomly selected.” Seven categories were

analyzed in the oral and written language skills: 1)

average number of words per dictation, 2) average number

of words per sentence, 3) words in the longest sentence

in the selection, 4) number of prepositions, 5) number of
ronouns, 6) number of different prevositions and 7) nunmber

of different words. The results showed significant

improvement in all areas analyzed. Growth in the averag

number of words, the average number of sentences and the

average number of prepositions was "impressive". The

E s

a4

standard deviation for each variable increased suggesting
that the difference in oral language skills grew more
pronounced as time went on.

Loban chose 112 children from the larger sample
of children he was experimenting with in Oakland, Calif-

ornia, for an in=depth study of language difficulties
2

non-standard speakers had. He took 21 Czucasian children
“u0~el? G, Stauffer and John J. Pikulsk A

-~

Comparison and Measure of Oral Language Grow*ﬂ,” ‘le men
Eﬁgll,w, ed. Iris M. Tiedt \U#bdﬁ&, IT1l.: Hational Co

of Inglish Teachers, Nov./Dec., 1974).

20 .
Toban's Problems in Oral English study.




proficiency Caucasian, 20 low language proficiency Negro,
and 50 in a random group. Their oral responses to six
picture stimuli were recorded annually and then transcribed
for nine consecutive years. Deviations from standard

English were studied. The results showed that the children
in the Hegro low language group demonsirated a greater

number of deviations per 1000 words than the other two

groups.
The foregoing literature suggests & direct positive
relationship of oral language and instruction. This lent

support to the language experience approach to reading

which wags under investigation in this study.

Oral Lansusge and RBeading

~ 1 v s .
Bougeré™ researched oral language with the aim of

i
&
Al
purs

i

finding correlations between oral language and reading
the grade one level. Her research discovered that oral

language and reading ability were considered interrelated
as ecarly as Huey's study in 1906. Gray and Hobinson
have documented similar fiﬂdiﬁgﬁ»3 Through her studies

Hildreth guestioned whether a child can learn to read

4

-

fluently or comprehensively without a solid oral language,

ibid., pp. 12, 13.

“Ibid,, p. 13. “Ibid., ». 55.




that oral language was

peginning reading also have adeguate oral language abili
There are cerbain assumptions underlying the

statement that oral language skills are antecedent to

reading. Chapey outlines four of these: 1) Meaning of
an utterance 1s nmore than a combination of its elements.

g

2) Oral language affects academic achievement; restrict-

s

ing it impedes learning to read. 3) Gaps in language need

to be identified so attention can be given to them.

S
A
=%,
@
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ading is indeed only the tiger's tail--oral language

2

e T >
its head.,

[t
n
-

What was lacking, however, was some kind of theoreb-
ical frameworlk which psycholinguists such as Smith, Goodman,
‘and Meredith provided in the 60's. They stated that
traditional approaches in developing readiness to read
are not as |

. .« .« inportant as the firm base in language and
experience that the learner must bring to reading.

Thig base 1s so important that it may be desirable
to delay reading instruction for some children and

:Il— Ay 4 e} 2—‘
Tbid., p. 15.

5” raldine D, Chapey, ”Precho " A Svecial Study
Institute on Oral Lenguage Skills ! mecedcq to Heading,

eds, rnleanor Dillichael and Gavin C“Gonnor (Brooklyn, .Y¥.:
New York City Board of Zducation, ED 083 761, 1973), n. 6.

ibid., p. 17.




A major thesis . . . is that the brain--ocur prior
knowledge of the world--contributes more information
to reading than the visual symbols on the printed
page. 2

s are based on the Tact

(@)

The psycholinguists'® hvpothes
A J (g iy

that the deepr structure or meaning is the first require-

X3

ment of oral language wiich must come through experience

here he learns the basic syantax of his language. The
meaning and - are vut together d the word is snoke
e (j..ﬂ..._.u.u and Y 1’”38, are pl}. 9] u 0&‘96 viery and Le WOor e YT SJ;« oLen

which becomes the surface Struczpre.g The same ideas had
% Eo S T - T A A Iy oo Y/ od ey eyver (X - X oy oeees s A
seen conveyed earlier by such researchers as Gray who said
it was egsential for teachers to mske sure children had

background before trying to teach concepts and vocabulary

e ~y e pe
to arrange for exp

and that if these were lacking, eriences

-

to teach %hem.4 Others who lend suppert to this position

5

are Anastasiow” who gquoted Hirk as saying that oral

Smith, Gocdman, and Meredith, ». 277.

Frank bllth Understanding Reading (HWew York:
Holt, Rinehart, and Winston, Inc., 1571), ». 3.

“Ipbid., p. 29.

“Willienm S. Gray, "Reading and Understanding,"
- T

Infterpreting lansusge: An Hsser tial of Understanding, ede.
Jd. See¢ews, et al. (Urbana, I1l.: Uational Council oﬁ
Teachers of Anglish, ED 089 358, 1951), p. 21.

D“ich@las Anagtasiow, "Oral Language and ILearning
g o]

to Head," La a,_aﬁe, Headinz and the Oosmunlcaulon Process,
ed. Carl Broun (Newark, Del.: Tn%e%natienal Reading
Association, ER C Document Reproduction Service ED u?O 058,
1971), p. 36,
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langusge was the foundation needed %o excell in reading
T - 1 A P T S B SO el VRO TR | 1 N I PN RO.
and Broun who quoted Hildreth, saying that "derilclient
e} e I3 - gg],_
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rezders are deficlent in oral language.

-~ : =

Allen and Allen in outlining a langusge-experience

ingredient for word recognition, Hall went evern further

when she said that oral language is the base for decoding

3

and comprehension. Thus the language-experience approacl

1

to reading appears to reflect these theoris in the

Step l-Speech Step 2-Recording Step 3-Reading
The child The child or The child
exXnresses the teacher reads the

his thoughts. writes the written record.
N child's thoughts.

\_: v %

Communication of
meaning.

From this model it would appear that some kind of cue

system operates with the language-experience approa vch

“Braun, p. 36.

2 " -

Roach Van Allen and Claryce Allen, language
Zxperiences in headvnﬂ, Level 3 (“hleaéo. Encycilopedia
Britannica Press, 1NC., 1967), v, 1.

B(OMy Anne Hall, Teaching Readin? a8 a lLansusge
JYD?“lGSC@ {Columouo, Ohis:  Charles 2. Merrill Publishing
Co., 14970}, D. 3.

Mary Anne 1a**9 Teachine Reading as a
Gxperience, 2nd Bdition (Columbus, Ohio: Char

Terrill pPuplishing Co., 1976), v. 2.

Language
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which facilitates reading. Smith, Goodman, and Meredith
attenpted to define four cue systems that readers need:
they are 1) within words (the shape of words, vhonics,
structure), 2) the flow of language (syntax), 3) within

the reader (his experience, also his physical well-being),
and 4) external cues (victures, charts, ijects)ol Frank
Smith elaborated on the significance of the non-visual

and visual aspects of reading: the more the reader already
knows about reading, the world around him, and language, the
less he depends on the visual in the actual r@@danQQ

"I . . . vropvose that the actuasl marks on a printed page

are relatively less important than the knowledge of language

\)J

that a skilled reader has before he even opens a book.
nphasis is thus on the non-visuval, the flow of language
and the experience the reader brings to reading

Deverell also stressed the necegsity of the careful
vresentation of the relationships between the spoken and
written code ag the best way to transfer from a child'
oral language to the written orthography of words: the

child has to discover the transfer and interpret it in his

b
wda

..1

Smith, Goodman, and Meredith, pv. 251-266.

[\

Frank Smith, Psycholinguistics and Reading (HNew
York: Holt, Rinehart, and Winston, LinC., 1973), 0. 6.

3 .
“Frank Smith, Understanding Reading,
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own mind before he learns to read. Wardhaugh emphasized
the game point in another way:

In *cacnznm comprehension cone must understand DX&C*ly
what nmust be comprehended. And it is not just words.
A Hocﬂ vart of what must be comprehended nmust be
accounted for by a knowledge of the deeyp 5Jnt ctic
relationships in the sentencesg presented for com=-
vrehension. Another part of what must be compre-
hended can be accounted for if one has a parallel
knowledge, of the semantic projections which are
possible.

Thus learning to read depends to a large extent

on the understanding of words which comes from oral langusge.

According to Deverell, reading is the process of resvonding

¢ the language behind the print,B Goodman and Hiles

b

support this by saying that a reader is =2 user of language

LA ¥

and that reading is a psycholinguistic process where inter-

4 wp

action occurs between thought and language. Reading is

not a matter of going from words to meaning, bubt rather

1

from meaning %o words.“s There must be meaning; there
must be understanding or the words are useless and emupty

and reading them becomes a parroting of words.

Deverell, p. 2.

2 . . . .

Ronald Wardhaugh, "The Teaching of Phonics znd Com-
ion: A Linguistic Zvsluation,”" Psycholinguistics and
hi

prehensi
the Teaching of Readla%, ed. Kenneth 5. Goodman and James T.
Fleming (Newark: International Reading Assoc., 1968), »p. 87.

Deverell, v. 56.

"Kenneth S. Goodﬁa "Behind the Eye: What H&bUeﬂo
in Reading,™ Reading 2 ocess and Program, ed. Kenneth 9.
Goodman and Olive S. Hiles (meana, I1l.: DHNational Council
of Teachers of IEnglish, 1970}, p. 6.

jony
“Frank Smith, Understanding Reading, ». 35.
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words representing these meanings, reading then becomes a

", . . basically a child is equipped witl
he needs in order to read and to learn to read; all that
he needs to discover is the particular rules that apply.”

Lecording to the psycholinguists then, the more

proficient the learner is in this oral lenguage, the simpler
will be the learning to read in that language. Thus one

of the best ways to begin this reading would appear to be
through the language-experience approachaz This approach
to reading was First written asbout by Ashton-Warner: "First

words must have intense meaning for a child. They must

2!3

a part of his being. Then, saild Ashton-Warner, the love
for reading can arise.4 Other language-exverience theorisis

have lent support to the idea of the children's first

reading experience to be made up of words with which they

[

e o 6 . .
are familisr. Lee and Allen95 Stauffer, ﬂa11,7 and Thorn

ot
oy
ct
o

all stress that beginning reading should be wi

P . R o -
Smith, Goodman, and Meredith, p. 276.

Aghton-Warner, p. 30, 4Ibida, v, Sl.

he Langusge=ixperience Avnproach to the

Teaching of

Hall's book. Thorn and Braun's book.




children's own vocabulary because the deep structure and

g e oy - 1, R ad 3 2 = o~ o~ . e Ty BN »
syntex are then familiar to the child and only the learning
R o R N e v =S e ooz " 3 CX QL YT Maaoan writinsos apre
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however, in the domain of theory and a search was necessary

into research of oral language and reading ability.

2

Resesarch into Relationships of Reading with Oral Language

To document this influence of oral language develop-
ment uvon reading verformance a search of studies into the
relationship of reading and oral language was undertaken.

Loban studied 338 subjects in Ogkland, California,

kindergarten through grade six. The children represented
2 wide socio-economic divergence with the median being

middle class. Sex, race, and intelligence were also con-

sidered in the selecting. ILoban followed the children
through their school years and tested them at various

intervals. At the end of the ten year period he had a
gsample of 200 students. Areas in which data were collected
included: vocabulary, oral and written language, reading

and listening proficiency, teacher feeling, and background

ot

on the health and homes of the subjects. In order 1o

collect oral languasge specimens, Loban had the children
i

talking individually and then recorded each child's Talking

about six picture stimuli. This was done on a regular

}.,.3

.‘

Loban, The Language of Zlementary School Children




into communication uvnits and mazes in the first level of

- ) - e o vy o - o 43 -
« In the second level of analysis several other

|

aspects such as vocabulary acccerding to freguency o

9
N
e
n
[¢]
}Ml
5

o}
=

language, vocabulary diversity in relation Lo the nunmber
words in the sample, categories of words in each of the

varts of speech, and amount of subordination were measured

[

ated with reading and IQ scores. High correlations

]

1
were found bebtween oral language and reading at the inter-

mediate level, reading and writing, oral language and

listening, with the highest correlation being bvetweer
vocabulary and IQ. Correlation between those high in oral
In A A S e
(SR 4 )

language in kindergarten and good reading achievemen
grade three were alsc high.
Loban swmmed up his research thus

It would be 4di
can yet 4o mor
?“117“ wno lacl
culty in ﬂaote
the spoken lang
conpetence in v

ficult not to conclude that instrucition
ihaﬁ it has with oral languege. HMany
g iﬁ ing speech will have diffi-
1% traJltvow. Competence in
e app r to be g necessary base for
ting and reading.

Braun in working with two groups of bilingual
children, a German-speaking group, and a French-speaking

hatrid & go &

group, as well as = monolingual group of children in

Manitoba found a fairly high positive relation between
3 1 2
the language and reading. In his sample he used 24

T 2
Lbid., p. 88. Braun's study.




children from each community at ecach of three grade levels.
o )

where children responded to a silent movie by writing about
it than in grade one where children responded orally.

Both grouns responded to two films so he had two samples

& £
of sentence transforming combinations in his measuring o
language and both were found to correlate highly with the

reading achievenment.

primary children involving various language arts skills,

ineluding word analysis skills, listening, reading readiness

]

(in ¥ and 1), oral lansuvage, and writing over a concentrated

S

one month of instruction. They used their particular pro-
gram, DELTA (Developing Excellence in Literary Teaching
Abilities) which is based upon the assumption that "Oral
language development should provide a base For reading and.

writing lansusge development in the integrated language

1

. . 1 . s .
skills curriculum.” Their aim was to design, imp

jod
0]
ot

and evaluate an in-service pnrofessional developnment model
to enhance the teaching of literary skills and thus to
improve children's language and reading achilevement.

Berkeley, California was chosen for the site of this

@
i
o]
(D
=
:mf
Zz)
c**
o=
¥
)
P
Q
Iy
=
A
[6]

funded by the U. S. government. The

1, - s e a
Ruddell and Williams, p. 47.




vre- and post-tests in reading comprehension, word analysis,
listening and readiness while oral and written language vre-
and post-tests were interviews with different stimuli.

The oral language was measured by the average number of
words per T-unit. Dialect and self-concevt were measured
and a video-tape of fteacher guestioning was made, The
teacher recorded observations as well and spot checks were
mede by an observer. When the results were analyzed, the

oral language gains were not significant. Ruddell and

EN
U

<o
ot
=~
o
b
o
(@]
ok
ot
)
o]
ot

hat this may be due

h
research technigues for measuring oral language at the

orimary level were qmlue limited.” On the other hand, all

groups showed more than one month's gain in reading except

the black grade two class.

ek

Smith and Morgan supervised an experiment in

Lewiston, Idsho with grede one and two children where

o

children dictated stories and these were typed up for them
2

to read as a supplenent to a basal reader. The experiment
continued for two years so one of the three classes had the

extra reading for two years and the other groups just for

EJGW'b B. Smith and Glen D. lMorgan, Cagsette Tavpe
Recording as a Primeryv Method in the Development of Larly
Readine Waterial (lMoscow, ldaho: ERIC Document Reproduc—
tion Service 2D 08% 544, 1973).
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grade one or grade two. The control group were children

o

randomly chosen from seven other schools in the district.

The Stenford Achievement Test post=test showed that th

D

experiment group significantly outscored the control group

o

and a resvlt of the experiment, large-scsle cperation

0
W

f the recording of children's stories and then reading

O

.

them as a supplement to the basal approach was initiated.

1

Of particular importance to the study undertsken
is Holman's study since it undertook certain elements of

nguage—-experience approach. Holman used the kinder-
garten population from twe schools in a smell nidwestern
community and divided them into low and high groups using
the WPPSI and the WISC. He chese 20 randomly selected
students from each sex in the high and 24 from the low.
These 96 students were grouped into eight each of 12
treatment groups. Four treatment groups learned their

)

own self-selected words. Four other groups learned th

o

words selected by the children in the first groups, and
four groups learned selected words common to children
this age. The groups learning their sélf-selected words
scored significantly higher than either of the control
groups. The total resvonses of the children over six

trials, seven words zer trial, were used to test the

nd Avaluative
Sight Vocabulary.
s ne fmerioan
nal Research Association (ERIC Repnroduction Service
339, 1973).

“Glen (. Holman, Jf.g Interes
lMeanins as Factors in the Acgui blt ion of
“ape vresented at the Aﬁnua? Meeting
Zducatio
[}

ﬁ;D ’T?,
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ymumber of words the children knew. Holman's reseazrch

supporsed Ashton-Warner's theory that children learning
words which they select themselves, learn more quickly
than the words given to them from someone else's selection.
The conclusion made was
approach to reading appeared to be one of the most effec-
tive methods in helping children learn to read. This

arranted then o closer look at the constituents of the

o-m(

language-experience approach to reading.

The Lansuage-—-nxoerience Avnproach to Reading

6]

The language-experience approach to reading a

jon

developed by Ashton-Warner, Allen, Stauffer, Hall, and
Thorn has the unique characteristic of being a reading

which begins with the children's actual exper-

’O
D
¥

&

iences with the children tallking about and listeni
within their peer group and with their teacher. The
teacher or the children then select and write about an

exverience so they can read what they just dictated. In

3

this way the experience and vocabulary are familiar and
children can read what is completely meaningful to them.
The basis for this approach is a sensi

the child's own environment and providing opportunities

ment can take many forms such as actual observations, fiel
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trips, art, and films,  making language a natural ocutgrowth:
- g § 2 45 o

T T - - - do 2 N Y oy . .
A child can use language as a substitute only where he can

supply, out of his own past experience, word symbols that

mean to him what the experience itself means. Exverience
becomes one very important element because having actuvally

"lived through'" an experience children have interesting
things to tall about, they are more eager Lo talk about
tnese things thereby inproving their oral language and their
ability to communicate effectively. The other important

5

ig the discussion with their peers: "As children

!!3

spesk their powers of communicetion are sharpened. Thus
the verbalizations among peers as a pre-reading activity
are vital to the actual reading in tﬁis appyroach,

According to Ashton~Warner, the key to the language-

exprerience gppnroach is the voecabulary children bring to the

o

reading. The words used and read are the words that the
children themselves have selected thereby ensuring the
underlying meaningfulness. When these are the words read

by the child, he experiences less frustration and he

retaing the written form longer because of their importance

ickland, "How the vU“r iculum May Contri-
z," Interpreting Language: An Sgsential
S thers (Urbana. I1l.:
P

J ad (Uz
E i - T 3 1. T hr ey [
of Teachers of @mgllsh,.ﬁﬁ 089 358, 1951},

Q
L
¥

24
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;«Jz




sidered in fthis section.

Stauffer's study involved a group of primar:
children in Delaware which ne followed Ffrom the beginning

of grade one th wrough grade IIT., He compared the effective-

Stanford Achievement

Lest, Primary 1, showed the language~experience Sroups

scoring significantly higher scores (at the 01 level)
than their bagal countervarts in both the word meaning
and parsgraph meaning subm%esﬁs.l By the end of the second
year the significant differences between the groups on

2

the SAT, Primary 2, had disappeared. Neither were

significant differences evident at the end of the third

o Thussell G, Stauf fer, "The Effecti iveness of Language
Arts and Basic Reader ﬁpwroach es to Pirst Grade Eeading,"
The Pirst Grade deading Series: W4 indines and Investisations
(ewark: Internationsl Reading Assccwy 1967}, p. 143,

43U8867¢ G

. Stauffer an WQ wam nond Dorsey, The
MTFeot%we;vsm of Tenzusse Ar nd Basic Resder dnuroach S

©
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DESIGN OF THS STUDY AND PROCEDURES

FOR COLLECTING DATA

Introduction

The present study sought to determine the effects
of a spontanecus discussion as a pre-reading activity used
in the language-experience approach upon specific oral
language and reading abilities of second grade students

when compared with the conventional pre-reading activity

O
s
<
P
[0]
-
©
0
&
%_._.l
4

J

reading approach.

4

The first section of this chapter describes the
pilot study which was undertaken to develop specific

and the treining of the

n
ot
by
Q
ot
(&)
8]
g.,,l
@]
o
iy
o]
=
)
W
ot
Y
3
Q
-
-t
D
O

jiscussion. Following the description of the pilot study,

the design, sample, pre- and post-testing, and the procedures

of the actual study are presented.

Question for Study

The general guestion investigated in this study is,
"Does a spontaneous discussion type of pre-reading activiity
associated with the language-experience approach have

eregter effects upon a) specific oral language skills and

52.
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b) reading comprehension and vocabulary growsh as measur ed

by a standardized reading achievement test, than the con-

ventional pre-reading activity associated with the basal
reading series?" TFrom this general question the following

specific null hypotheses were Tormulated

ot

1. There will be no significant difference Followling
the treatment, between the experimental and control groups

on the reading comprehension section of the Metropolitan

Achievement Test (MAT).

2. There will be no significant differences
following the treatment, between the experimental and countrol
groups on the vocabulary section of the AT

3., There will be no significant correlation among
the pre- vost- and delayed post-test scor of the MAT,
reading comprehension section, of both control and experi-
mental groups.

4. There will be no significant correlation among

the vre- post- and delayed post-test scores of the AT,
vocabulary section, of both control and experimental group

5., fThere will be no significant correlation between
the reading comprehension and vocabulary pre- post- and
delayed post-test scores of the MAT for both control and

experimental groups.

ot

6. There will be no significant difference in the

number of principles exyressed between the experimental

-

groups and their control ccounterparts following treatment.
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childre

" }
anc

the zroup

themgelves. Then the investigat

discugs among themselves up to a

The instructer intervened only when some student wa

After the

a story about the victure and
verbatim on chart pvarer. The act
children as a group readlng the

n were asked

or allowe

maximum of

ipating or a misconception was arising and

the invegtigator recorded it

story aloud.

ivity concluded with

np was instructed
s presented to
about 1t among

ten minutes.
s nob

reguired

discussion, each group made up

s

1

the

This proced

was followed for each of six consecutive school days.

Bvaluation of the Pilot Study

ERN
S.;.e

One of

for measuri

transcription of the oral langu

various oral

)

megsures which

4

had been develoype

words exnressged, number of diffe

running words, number of mazes,

and the average number of words

oral language

i ng

age nre-tests, analysesg

language skills were begun using

T h)
1Q

d by

rent wor

oan:

main purposes of the plTOt study was

both the guantity and

Following the
of
several

1 number of

5 ver hundred

number of words per naze,

per

MaZe .

—1»*;‘ 4
430 Oa"l s LAE

Ele-ﬁgwta

v ocnool Children.

Languase of
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expressed by each individual student. Thus it was decide
to use a 20-day, or one school month experiment period in
the actual study which is more typical in time when any new
activity is considered for implementation into the regular
clagsroon curryiculum.

The third purpose of the pilot study was Lo train
the investigabor-instructor in developing adequate disg-
cussion strategies which would lead a small second grade

group in a spontaneous discussion. Guidelines for group

ollows:

b

discussion elicited Trom the students were as

.
i

3

ten

w
¢

[
ft

1} stay with the topic being talked about, 2
Ja .

volitely till others finish talking, 3} contribute something

worthwhile and relevant to the discussion, 4) do not try to

w

do all the talking, 5) ask questions of someone who say

gomething yvou do not understand, and 6) ask ancther per:
7t

a question if he or she is not entering the discussion.”

92}

c1:

With these the transition into spontansous discussion
occurred quickly and easily. The children were able to
carry on a productive discussion with each other after a
few days without the investigator's aid: they allowed each
other to participate, to mainbtain a focus on the tonic of
discussion, and to guestion each other when statements

were made that were incorrect. It appeared that such

) 3

groups oi children could lear:

b

the strategies of a group

o

“See Appendix A for a more detbailed description of

these strategies.




{

e

33

It
SAVRS

T
UL

‘

IS
)
5

.z
oy
i

Ko

3
ey
GLLLL

L

jole}

VY

&y
=

rey

W

Fa ke ind

™~

\

TN

i

pos
i

®
]
2
T

oy

faataa

CANT Rl
L
p i

3 N

1
¢
e
L

C

T

for

i

1

o
ane

Ry

<
b

o
L

LG

o]

i
<

7o

¥

1

o

T

i

s
mea,

s

1

{

Dmps

.

b

-

T '{‘?{\5 oy

Ve

o
ULE8I

g

g

Y
4

i

)

4
¥

~
(R ]

ICha
e

v

g

P




eyt vy oo
AT LCULE

E
()

T
e

e
Gl

il
i

¢
G

Lo
8]

d

4

£ uge

r

e

>

SR N

I
A

[a R g g ¥ hrad

fegy

2

]

penden

-

e

42

2.2% a

ales=

GLC

i

+ cri

e

hes

oo
4
o

s

Q
ot
£
O
o
t4
¥y
6]

-
H

oy

ore.l

g}

<

o

mally

s A
V..E‘C.\.

A e
e A v

'
opi

®

ure

A e
ke St S

s




possibly a Thanksgiving dinner. As developed during the

o

e

1»....‘

ilot study, each child was taken by the examiner into a

**c*:s

room away from the other children, shown the tape-recorder
with explanations as to the functioning and purpose of the
recorder, shown the picture, and asked "to talk about the
picture or to tell a story about it." HNo interruptions
were allowed: the examiner merely sat beslde the child and
listened. Whenever the child stopped during the activity,

e

the examiner asked, "Is there something else you'd like %o

11 about it%?" The child was then allowed to continue if
ne chose to do so: if not, the segsion was terminated and
the pupil returned to the classroom.

Bach child's oral language was then transgcribed
verbatim and analyzed into the following categories: number
of words spoken, number of principles exvressed, average

. . ]
numper of words ver principle, and the number of mazes.”

Procedures

......

Tach of the four zroups of children was taken from
the classroon as g unit. The investigator then elicited

4

the children in the group as 1o

" . o

brief instructions fron
how to carry on a small group discussion. This was done

for both control and experimental groupns so that no dif-

ference between the control and experimental oups coul
1
“See Apvendix C for a complete transcript of one
child's oral performance.




2.

6

i fference in treatment cother than the

vre-reading activity. Points were made as follows: 1)
stick to the topic being discussed, ) listen politely
411 others finish talking, 3) contribute something to the
discussion, 4) do not try to do all the talking, 5) ask
guestions of someone who says something you do not under-

)

stand, and 6) ask another person z gquestion 1f he or she is

not entering the discussion.

bt

hfter checking through guestioning, that the children

8
¥

understood what was reguired in a discussion, the four

groups, AMC, AME, BMC, and BME met with the investigator

a8 individual groups four times during a six-day cycle for
20 sessiongaz The groups met in the seminar room away Irom

the regular classroom so that the treatment of the experi-
mental groups could in no way effect the control groups and
thus contaminate the results in this way.

The control groups were given the conventional
tescher-talk-and—-question, student-listen-and-answer pre-—
reading activity as suggested in reading guidebooks for
basal feod‘a series., This included introducing the new
vocabulary, giving some information by the teacher relevant

to the story to be read, and then asking some related

guestions for clarification. The stories about to be read




were aided through some stimulus used. The stimuli included

or short stories read or told to the children, vhysical
activity, as well a8 calling upon the children to use their
imagination for additional m@tivational This »re-reading
activity wes a maximunm 10 minutes in length. The children
then read a related short story or part of a stcry‘from their
regular instructional reading material. A guestion or two
followed the reading for purposes of checking for compre-
hension of the material read. Thus the total "lesson" was
approximately 15 minutes.

The two experimental groups, BME and AME, were given
exactly the same stimulus as their control counterparts on

e

3 2 : . v s
the very same day. After the stimulus was presented they

"

were asked to talk zbout it among themselves. The tape
recorder was turned on and the investigator moved away
from the circle of children so as not to interfere more

than when absolutely necessary, or to ask a gquestion of

some group member who was not payticipatingq) In no othe:

m

way was the investigator involved in the discussion. The

1

The stimuli for the above median and below median
groups, however, were different because the two grouvs were
reading at different levels in the basal readers and stimuli
suitable to their reading material had to be used.

(>_|

o . s - o . o
See Appendix T for a transcript of a discussion.
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discussion continued until it came to a natural stop or had
carried on for the maximum ten minutes permitited. An
experience story then was dictated by the children about
the stimulus and written down by the investigator on chart
paper. If there was time left of the 15-minute activity
the students read the experience story either individually
or as a group. It should be noted that this was the pre-
reading activity only and that both groups of children
continued in the same reading program when they returned
to their classroom. TFor the purposes of the pre-reading
activity the books used for the control groups were from

k)

the Gag

£y

> reading program; levels two and three were used

¢

with the BMC, and level four for the AMC. These readers
were chosen first, because none ¢f the students in either
the control or experimental groups had been in the Gage
progran, and secondly, because these Dbooks were available
in large enough quantities for the control groups. The
experimental gfoup% had no readers. Their reading during
the pre-reading activities consisted of the short experience

stories they had dictated to the investigator.

Post—~-tegting

Following the 20 sessions as described above with
each group, all children were given a post-test in reading
and oral language. The reading post-test, Form ¢, of the

Metropolitan Achievement Test, Primary 1, reading compre-

hension and vocabulary, was administered to the whole class.

Following the reading test the oral language post-test was




-
65

adninistered individually and out of class. IHDach child
responded to a pilcture, this time of a family having a2 plcni

Delayed Pogst-test

One month after the post-tests were given, a
B

retention or delayed vost-test was administered. For

reading, Form H of the Yetropolitan Achievement Test,

Primary 1 was adninistered: reading comprehension and
vocabulary sections; in oral language a picture of a family

enjoyving fun and relaxation on the beach was presented with

]

he same identical directions.




AT A T R IR TNA TS
ANATYITS OF THE DATA

Following the presentation of the main guestion

for the study, the specific hypotheses under investigation

to reading have grester effects upon a) specific oral

growth as measured by a standardized achievement test,

than the conventional pre-reading activiity assoclated

with the basal reading series?

1. There will be a significant difference following

the treatment, beltween the experimental and control grouvs
P s e S e PR SR, N T £ nt"r Yeotronaldtar
on the reading comprehension section of the Metropolitar

the treaitment, between the experimental and control groups
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with the comprehension dre-~test as covariate was
[ R~ N s s ey O SO B N 1 P N e
The regulits are presented in Taplis L.
mafaTL
TABLE T
oE AT
READING
—— "

Source df S8

BETWEEN

Above and Below lMedian (&) 1 0.%1 0.%51 0.01
Experimental and Control (H) 1 0.03 0.03%  0.001
Tnteraction ¢ x X 1 14.5% 14,53 .61
lat COVurlute 1 188.38 188.38  7.96%
Lrror Betwee 18 425.7¢ 2%.65
WITHIN
Post-Retention (R) 1 0.01 0.01  0.0006
Interaction R = G 1 0.55 0.55 0.04
Tnteraction R x H 1 6.45 6.45 0.51
Interaction R x & x H 1 0.36 0.36  0.29
Eryor Within 19 238.89 12.57
%5 ¢ .05 = F critical = 4.41 (df= 1, 18); 4.38 (df=1, 19)

Pable I yielded only one significant F-ratio and
this was on the vre-test covariate at the .05 level. This
gignificant F-ratio was expected because the children were
grouped into below and above median before the nre-test.
. - an - . . . 1
Hence the null hypofthegis could not be rejected.

Table II shows the cell means for the wvariocus
groups. Figure 1 depicts them graphically.

“For raw scores see Appendix H
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73.
TIGURE 2
INTERACTION OF SIGNIFICANT MATN BFFECT OF POSI-
DELAYED POST-TESTING AND ABOVE AND

BELOW MEDIAN GROUPS I THE
VOCABULARY SECTION OF THE MAT

= 2% for combined groups, 12 in above median
11 in below median

B
£y %5.0
M 25
3 5425 SR AR S S CHP R DAY SISV St S
rQ o L 3 T L Y £ 2 € K&
3 ;z 34..0
g = 33.5

[0}
© .
g5 3.0
Yoy 32.5 .
§ ° 32.0
0 8§ o
A
Q o 31.0
LS
w w
= Pre Post Delayed—-Post
o V
e Vocabulary Tests

Legend:
AN
Bl

Figure 2 shows that the above median groups remained
fairly constant in their scores throughout the experiment
while the below median groups dropped considerably from-
;%hevpreatesth$e*the%pOSt;teaﬁfaﬁdsthéﬁfrase*@nithe
delayed post=test. The significant F-ratios that
resulted were not between the experimental groups and
their control counterparts. The hypothesis, therefore,

must be rejeeted,l

l?or raw scores for vocabulary tests see
Appendix J.
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Tabhle VI shows that even when the pre-test scores were
adjusted there was considerable difference between the

below and above median groups.

Ora-Tegth Pogt-Tegt Belayed “”az:'giﬁa?;
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Hypo thesi nree

There will be no significant correlation among the
pre-, post-, and delayed post-test scores of the EAT,
reading comprehension section of both control and

EXT“?lmeﬁual groups.
Table VII shows the correlation matrix of the MAT reading

o

comprehension test for the experiment groumand Table VIIT
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76.
TABLE VI

CORRELATION MATRIX FOR READING COMPREHENSION TEST
3C0RES IN THE MAT--EXPERIMENTAL GROUP

H=1% Comprehension Comprehension  Comprehension

Pre-Test Post-Test Delayed Post-Test
Pre- 1.00
Pogt- 0.50 _ 1.00
Delayed post- 0, T6%% 0.5% 1.00

#p< 0,05 r critical = 0.553 df(llg
*%¥p <€ 0,01 v critical = 0.684 4f(11l

TABLE VIIX

CORRBIATION MATRIX FOR READING COMPREHENSION
TEST SCORES IN THE MAT--CONTROL GROUP

o

N=10 Comprehension Comprehension
' Pre~-Test Post~Test Delayed Post-Test
Pre- 1.00
Post- 0.50 1.00

Delayed post— 0.46 0.73% 1.00

- 0,632 af(8)

*p< 0,05 » criﬁicai
0.765 dFf(8)

*¥*¥9< 0,01 v critical

I

Table VII yielded one significant correlation in reading
comprehension and this was where the pre-test correlated
significantly at the 0.01 level with the delayed post-test.
Table VIIT yi@i&éd one significant correlation at the 0.05
level where the post-test correlated with the delayed
post—-test; henece hypothesis three must be rejected.

Figures 4 and 5 show why these correlations failed to occur.



7T

PIGURE 4

MBAN SCORES IN READING COMPREHENSION IN
THE MAT--BEXPERIMENTAL GROUPS

40 1
3] e e e R e o S S en
o 38 L A
O -
2 56
5 34 i
~ 32 ”‘ .
5 30 -
O
= 28
Pre- Pogt-- Detered tost
‘ Test
Legend:
BHE
AME

Figure 4 shows the BME starting gquite low whereag
the ANME starts quite high. Both groups rose on the nostw
test bub since the BME rose more rapidly thaﬁ the AME the
correlation is no% signlflcann. The AME remsined steady for
the delayed post- test and the BUE dropped, resulting in |
another significant correlation. However, this final dré?v
brought both . delayed post-test scores close enough t@n
the pre-tests to correlate significantly between pre- and

delayed post~tests.
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98.

There were alsc several limitations which need to
be discussed in light of the findings. Time of treatment
was 20 tern-~pinute sessions which becomes a very small
portion of a total school year. Thus the training period
is not a true representation of an on-going program during
a school year.

The sample size was small. A total of 23 subjects
in four groups produced very small group sizes and was seen
in the analysis of data in Chapter IV, one score in such a
small group can greatly influence a group mean.

The study was limited to grade two sgtudents in a
roral area.

Another limitation of this study was the exact
matching of the stimuli used with both groups and the
story read by the control group. In the basal reader
the recommended practice is to follow the given sequence
of stories. Thisg destroyed at least some of the effective~
ness of the spontaneous discussion of the language-
experience approach due to the fact that the stimuli
on a given day may not have been as provocative for
spontaneous discussion as it might have been at another
time.

The sample population drawn from one small rural
community prevented generalizations to any other: area,

rural or otherwise.
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The very serious limitation was that in effect both
groups were experimental in that both groups were removed
from their classroom for their respective treatments, the
control grouwp for the traditional basal pre-reading activity
and the experimeﬂtal group for a spontaneous discussion
type of pre-reading activity. Due to the fact that the
control group received treatment of a type, there was no
true "control" group that was uneffected by some kind of

treatment.
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CONCLUSIONS

Reading

Results from the study showed no significant
difference in reading comprehension growth between the
experimental groups and their control counterparts.
This concurs with Harris who found no significant dif-
ference between the skills-centered basal approach, and

the language-—experience approach in reading comprehension

as measured by the Standford Achievement Test (SAT) in =
study involving students over the period of grades lw3.1
On the other hand this study's findings are in disagree-
ment with Stauifer who did find significant differences
in paragraph meaning on the SAT favoring the language-
experience approach at the end of the first yeaﬁ;z ne,
however, concurs with Harris in that the results in the
second and third year were not significantly higher in
spite of the fact that the language-experience students

3

did score higher scores than the basal groups. Vilscek

also found significant differences for grade one students

1Harris and Morrison, ». 2.
2 . S ‘ - .
' Stauffer, The First Grade Reading Studies:
Pindines and Investigations, p. 143.

7
“Stauffer and Dorsey, p. 60.
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favoring the language-experience approach over the basal
on the SAT in paragraph meaningl but these differences had
disappeared by the end of Grade 2 and were not regained by
the end of Grade 3,2 while Hahn found that the langusge-
experience groups maintained significantly higher scores
through the second grade when compared to the basal group
as measur@d on the SAT for paragraph meaning.3

The present study found no significant difference
in vocabulary growth in the achievement test between the
experimental groups and their control counterparts. This
concurs with Harris who found that word meaning secores on

the SAT for grades 1l-3% children did not vary significantly

- from the language-experience approach to the basal approach.4

Stauffer concurs with Harri35 but Vilscek did find signifi-

cant differences favoring language-experience at the grade

one level6 and Hahn found word meaning scores significantly

“higher in grade two as well. '

lVilscek and Cleland, Comparison of the Basal and
Lancsuage Experience Apprcaoheu, P. 124.

2Vilsc@k and Cleland, Two Approaches to Reading
Instruction, pp. 4%, 89.

R . e .
“Hehn, Teaching Reading and Lenguage Skills, p. 40.

4.

Horris and Morrison, p. 2.

SWtauffer, The Iffectiveness of Languace Arts and
Basic Reader Approaches to Flrmt Grade Reading, p. 60.

6vll$c9k and Cleland, Comparison of the ﬁasal and
Co-ordinated Language Bxperience Approaches, p. 124.

7Hahn, Teaching Reading and Language Skillg, p. 40.
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Although neither below median or above median
experimental groups showed significant growbth over their
control counterparts there is a suggestion of growth in
another dimension which was not explored in this experiment.
To illustrate, there was one pupil who scored in his
reading comprehension pre-test: 29, post-test: 33, and
delayed post-test: 40. On the pre-test his reading score
was fourth from the bottom of the class, on the post-test
he was sixth from the bottom and on the delayed post-test
he was eighteenth from the bottom or fifth from the top of
his class of 2% students. It appeared as if the experience
- of group discussion led to a better achievement in the two
specific reading skills and the three specific oral lang-
uage skills under examination in this study. This finding
finds agreement with Synder in her summary in an article
on reading and the self-concept:

In small group situations children are more'opeﬁ
and eager to contribute to the learning process.
They learn to cooperate and use social skills that
are not required of pupils working in isolation.l

Results from the present study showed %haﬁ the
experimental groups performed fairly reliably throughout
the study except.for the above median vocabulary vpre- to
post-test. Most of the above median students scored the

higher scores on the three tests and most of the below

IDoris ¢. Synder, "Said the Mirror, 'It is Good',”
The Reading Teacher, Vol. XXVIII (Dec., 1974), p. 276.
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median students scored the lower marks on the same tests.
The findings showed a sgimilar reliability with the control
group where correlations appeared to be slightly better.
The higher scoring students generally maintained higher
gcoreg and lower scoring students maintained the lower
scores., Thus the results of the experiment appear to be
valid in that better achieving students generally remained
weaker students.

The significant correlations among the comprehen-~
sion and vocabulary sub-tests suggested some reliability
between the réadiﬂg conmprehension and vocabulary scores
as measured by Forms ¥, G, and H of the MAT, primary 1 for
this parﬁicﬁlar group of students even though no clear
pattern emerged. This does not concur with the findings
of Dyer who assessed the reliability among the sub-tests
of the different forms adequate except for the math problem
solving test on some forms.l The results of this study,
however, are based on only 23 students suggesting there
may have been more significant correlations had the number
of students been larger.

In swmary, this study indicated that spontaneous
discussion and the traditional basal reading pre-reading

activity generally vproduced similar growth for the same

lﬁenry Se. Dyer, Reviewer in The Sixth Hental
Meaguremente Yearbook, ed. Oscar Kristen Buros (Hyland
Park, N.J.: Gryphon Press, 1965), p. 60.
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ability groups in reading comprehension and reading

vocabulary as measured by the MAT.

Languagse

In this study all four groups grew in the number
of principles expressed over the time of the study. It
would appear that the time spent with the students in both
types of pre-reading activities: spontaneous discussion
or the conventional teacher-pupil dialogue, resulted in
more expressions of principleg. This is in agreement with
Sagssenrath and Maddux who found that the oral language of
disadvantaged kindergarten children improved when extra
time was spent in oral language activiﬁieg;l in their
particular‘program three different oral language approaches
were used: Distar, Peabody, and Standard and no particular
program appeared to bé better than another; rather all
groups improved.

Parke found thét the groups which shared experiences

produced more running words, more generalizations, and more

generalizations per running word than her non-sharing groups.g

Her shared experience groups shared in an oral activity
while her noun~sharing groups had no opportunities to share

in an oral language experience. In the present study the

control groups shared in an oral langusage experience even

1Sassenrath and Maddux's study.

2Parke, Do T
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thovugh it was feacher-structured and teacher-controlled
and in this way the findings concurred with Parke's
findings that sharing experiences increases in the number
of »rinciples expressed.

The gains in the number of o»rinciples expressed
appear greaber for the below median groups where both
groups more than doubled their scores in the number of
principles expressed from pre- to post-test; in fact, the
below median control group gained in the number of
prineiples expressed from the post-test to the del&yed
post~test as well. On the other hand, above median groups
gained a greater number of principles from the pre-test to
the post-test than the below median groups but the
retention was not as high: by the time of the deiayed
post-test they were down to about the same score as th@
below median groups at the time ofvthe delayed vost-testing.

Thus the scores obtained by the below median groups

and retained in this 3tﬁdy strongly supported the value of
more oral language especially for the below median
students. One example of this phenomenon may be useful
for illustration: a pupll in the BHE group expressed only
three principles on the oral language pre-test and these
principles were totally unrelated to the picture stimulus.
After several days of spontaneous discussion.he began to
parsicipate quite actively. On the post-test he expressed

27 principles fairly coherently and all were related to
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the picture stimulus. BEven though this student dropped
down to eight principles by the time of the delayed post-
test, they still were related to the picture stimulus and
there was evidence that the child had gained seli-
confidence in a group situation. Further investigation
revealed that this student was a recent immigrant to
Canada and that he was just learning to express himself
in the English language. His reading scores, as was noted
earlier, alsc had increased.

With one exception, that of the AME, all groups
increased in the average number of words per principle.

In the AME, the group mean was strongly influenced by

one student who began a principle and kept on adding "and®
and listed in that principle practically every item he

could see on the picture, thus averaging 14.7 words per
principle, while no other subject in the class averaged
more than 8.7 words per principle. Thig increase in the
average number of words per principle was not great,
however, and thus lends support to Ruddell and Williams's
findings that the average number of words per T-unit wes
not significant over a one-month period but might have been
significant when measured annually as in Loban's s%u@ieﬁ.l
Since it was found that all groups of children
gained in the number of principles expressed it was not

surprising to find that both experimental and control

lruddell and Williams, p. 125.
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groups increased alsc in the number of mazes. This
occurred between the pre- and post-testing for three
groups (AMB, AMC, BMC), with all groups expressing more
mazes on the delayed post-test than on the pre-test. The
BME group continued to grow in the number of mazes
expressed from the post~testing to delayed post-testing,
while the other three groups dropped. Further, for both
above median groups the delayed post-test showed about
half the number of principles expressed on the post-test.
This correlates with the number of principles expressed
on the delayed post— and post-tests. This finding is in
disagreémeﬂt with Loban who found that the number of mazes
decreased as children spoke mare.l It must be noted,
however, that Loban measured children's oral language
anmmually whereas, in the case of this study it was only
a matter of about four months from the +time of the pre-
test to the time of,the‘delayed‘post~test.

The evidence produced by this study that all
groups increased in oral language ability through small
group activities supports the need for more small groups
in which éppertunity is provided either for spontaneous
or teacher-guided Giscussion. For example, Trosky and
Wood developed small group discussion techniques with

elementary children, and they argue that for everyone

lﬁeban's gtudy.
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to have a chance to discuss, small numbers of participants
are essential.l This study also illustrated the value of
each pupil having an opportunity to talk, regardless of
the stimulus or the type of reading situation. What is
perhaps of most significance is that the weaker pupil was
able to retain much of the language growth gained in the

actual training period.

Tmplicationsg for Further Research

-Since there were no significant differences between
the two groups under study, this section will be devoted
exclusively to implications for further research.

The following recommendations for future research
are:

1. It is desirable that an investigation be under-
taken wherein there is a "true" control group in additien
to the two groups reported in this study. The control
group should be a true representative of the basal series
method commonly used by the classroom practitioners. This
group would be left in its classroom except for the testing
when it would be examined under conditions and with tests

ginmilar to the other two groups. It would be necessary

“Odarka S. Trosky and Clifford C. Wood, "Discussion:
A Chance for Everyone," The Elementary School Journal, Vol.
LXXIIT (march, 1973), p. 328.
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to include in the report a description of the procedures
and/or activities followed by this group in their
regular classroom during the experimental period of
time.

2. The time of the study should be extended
over a whole school year or even longer. In this way
it would be possible to gee if spontaneous discussion
groups would improve to a greater significance in both
reading and oral language variables than the control |
groups, or whether the method is of less importance
~than the time spent in discussion.

% A larger sanmple is necessary. It should
be drawn from a variety of communities and include a
suburban as well as an inner city school to see if
results would be similar.

4, Grade one students should be included in
the study because they may be reading less and their
speaking may be less mature. It would be worthwile to
see gqualitatively and quantitatively how growth in reading
and orzl language occur. Similarly it would be useful
to study‘older school children to see how qualitatively
and guantitatively reading and oral language growth
occurs there also.

5. A wider selection of reading material in

group-size quantities should be available for the group
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using the basal series approach. In this way teachers
would have more freedom in choosing stimuli for pre-
'reading getivities because the stimuli could be matched
up with suitable stories rather than the teacher trying
to match stimuli with available stories.

6. An examination of different stimuli for
different age groups would be valuable. It would be
worthwhile to see if grade one and grade three children
would respond as well, better, or not as well to stimuli
such as the ones used in this study.

7. In setting up fubure research some changes
in the taping procedures would be adviseable. Better
taping facilities are needed so that children could
begin their discussion as bthe stimulus is being pre-
sented instead of ha&ing to wait till they gather
around the microphone before beginning a spountaneous
discussion. It was found that the waiting effected
the spontaneity of the discussion.

8. Time should algo be provided for the
re-~teaching of discussion skills if this is required
after the experiment has started because some students
will need renewed guidance or reinforcement in how to
handle discussion skills correctly. Some guestions
agked of the guieter students may require only one-

or two-word answers and thus do not help these students
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to get into the discussion. This probably could be
handled satisfactorily by 2 second training session
after several days.

9. In setting up future research it would be
useful %o vary the group sizes in order to see if the
same results would occur if children were placed in
groups of ten or twelve as compared to groups of five
or six.

10. It would be benefiecisl in any replication
of this study to explore biases of the teachers and/or
investigators toward one or another approach as well
as the biases that may be harboured by the children
toward an approach with which they are already familiar.
For example, it is conceivable but has to be proved,
that the nonsignificant results may have been due to
the familiarity and comfortable attitude with the
basal series approach which they have experienced for
two years.

11. It would be useful to investigate if
there are standardized reading tests which exanmine
more than one or two of the reading comprehension

dimensions. It was noted that the Metropolitan Achieve-

ment Tests tended to concentrate on the recognition and
inferential dimensions of reading comprehension. It is

conceivable, but it has to be proved, that reading
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tests which would call for dimensions such as prediction
and evaluation, might show that the spontaneous dis-
cussion groups in pre-reading activities are better in

their reading performance.




DIX A

IHSTRUCTIONS ¥FOoRr SHALL GROUP DISCUSSION



the studeants about group discussion, bub reported in adul

i - » o
language,

1. Adhere to the topic being discussed. Comments and

are to have some connectlion witn the

Qs

questions expresse
stimulus presented; 1f they are aboul something else either
the student who makes them or ancther student should bring
the digcussion back to the stimulus related content.

should not interrurt while someone is talking but wait until
ne other person is finished and then begin.

worthwhile or new to the discussion.
Speak up, elther to ask guestions, share information, or %o
comment on information or guesiions given by another group
member.

4, Do not try to do all the talking. Give other cuieter

5. Ask questions of someone who says something you do not

understand. Do this if something unfamiliar is discussed
and algo when someone nmakes a remark that is incorrect so

that the misconception can be corrected.

6. Ask another nerson o question if he or she is not enter-

ing the discussion. In this way, you politely help someone

By

who is shy or hesitant because it helps him to speak up and

contribute to the discussion.

115.
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Subjects number 13 and 15 left before the experiment

was completed so are not included in the figures after this

point.
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THAWSCRIPT OF A CHILD'S ORAL LANGUAGE PERFORMANCE

subiect No. 8

Once upon a time there was a story and they were.

They had a whole bunch of food and they were so hungry they
almost fell off their chairs and and they were so glad thatb

et

hey ate so much they almost died.

Number of words: 44

Fumber of principles: 7

i
-3

Aversge number of words per princinle:

Mazegss 2

119.
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2:06 = 2:21 ANME
2:2% - 2:38 ANMC

The twoe minute intervals between +the sessions allowed

for one group to move out of the seminar room, back

into the regular room and for the next group to come
from their classroom into the seminar room.
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Terent stimali were used Tor above and below

A

students because these students were reading at

T PP gy s ER ! 3~ 3 [ U S SRR |
different levels in the basal resders and shimuli had

o be found to suit the stories in the bhasal at the

Session Below Median

1 Jicture where the mother is waving
leaving the house entitled, "Follow I
children were aslked to tal to each

bout the picture.

J

)
=]

fach child brought his or her overshoes.
fne cnildren were asked to look 2% their

wn overshoes carefully and then to see how
they were the same or dif er at from other
childrens' overshoes and then to talk about
the overshoses.

ci" O 3“3

3 Caption on the blackboard read, Nqul tﬂ
Doctor.” The children were as;eu to talk
about what they thought of when *hej read
the title.

4 The children were shown a large picture with
a2 small girl holding a basket of chickens.
The children were asked to talk ebout the
victure.

5 The teacher's coat pocket was explored 1o

see ifT ary*ang was in it. The children
found some items like a Loy scissor, a wooden
mouse, a marshmellow, and a balloon. They
were then asked to check to sese if they had
ing in their pockets and to talk about
things they like to "hoard" or “collect!.
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Medisn, continued

The question was asked, "What could you do
if your pet cat got lost?" The children were
asked to think about their pet cat or another
pet they had and to talk about what they would
do to i ' i
The
and £ I
to pa ﬁto ime WQM
ﬂay

4]

A MO%t story was told to the children about
g child who learned to take on the responsi-
bility for putting away his outdoor clothes.

They were asked to talk about being roswoy«
sible in putting their things vv“* the

+ e
0

n, and what someti
not take on sone TC)DOQDWQ lity.

The children were shown severaW victures of
children happil groups and seversal
of children playing nqop Ly hlone» Phﬂv wvers
e
U

alk about some of the things they
n taﬂy played alone.

Dach child made up a riddle about what he
JouLG like to be when she or he grew up and

he other children guessed what the answers
ﬂCf « The children were asked to talk about
what they would like to be when they grew up,
what they would do at +their job, and other
things about the job.

The poem, "Animal Children" by Rachael Field
was read to the groups. The children were
askzed to talk about which pet they would
choose 1if they could pick a pet from the pet
store or buy it elsewhere and how they would
talke care of the pet once they had it.

T children were shown several slides of
animals at the zoo and the acouarium and
asked to talk about aninals at the zoo.

istened to a short story about
8 very angry because sone boys
were tres sing on his property. The story
ended Wlth he question, "hat should the boys
do?" and the chlquen ﬁeme asked fto discuss
what the boys should g

The children 1i
g men who wa
na
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Five pictures of lovely things in nature--
bear and cubs, deer and fawn, mountain
reflecting in water, butteffly, Sun amnong
the clouds--were gshown to the children and
they were asked to talk about vretty things.

t story about work was read to the
en. The children were asked to talk
work that they do.

The poem "SBky Rocket" by Harold Brodie was
to the cn*lofeW. Tﬁe children verc ask
¢ about rockets, where they travel, and

>d

lo¥ (“\

The children were asked to observe their
own shadows for a minute just before coming
nto the seminer room. The teacher started
[T the discussion by asking them how many
ever played shadow tagz.

A picture of a fanily having a wiener roast

by the lake wag shown to the children. 'The
children were asked to tell about things they

&’ with their familieg.

vet cheetah were in the

—] bG I]l l]{_") a4 N
- LIe o tb‘ U,L nets w SN e 8, @ \}_

school two day

S
to tell the tesc

A picture of a gi
while two boys remai:
ldre

ne “*@WS was

shown to the chil picture was
entitled, "Hate's Oth ﬁ nds."  The
children were ask - 1k about the picture.
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The children were shown a picture of =a
giraffe and asked to talk about it.
collection of
ey 1 T sy
al famlly. They
clliections they
L3

The children were shown several vpictures of
T e B 9

the northern lights and were asked o talk
about them.

nach child was told to find a spot on the
floor away from the others; then the lights
rere turned off and children were left to
think whet it was like %o be alone in the

vk, The FTa“hTiﬁﬂt was turned on, and
Tthe lights. The child \ren were asked o ta
about Li%@qitrnts and their use

The children were prese
and asked to talk sbout
were, "What kind of misc £

gometimes get into? What happ

The children were asked to pantomime what
they would do if they had missed the school
bus. They were then asked to talk about
their imaginary experience and what might
haopen next.

The c% 6rﬂv were asked to imagine what it
would be like to be in a new nl<cc where they
had no Irl QJK and then to talk about how to
make new friends in a strange place.

3<D 5‘*“

The poem, "One, Two, Taree," was read to

the children. A few pictures of a child
playing with someone quite a bit older or
gsomeone guite a bit younger were shown 1o

the children, too. They were then asked %o
talk about experiences uaey had had in playing
with someone who was quite a bit older or quite

a bit younger than theyg

The children were shown a picture of Hwo
beavers and also one where Grey Owl was feeding

beaver. They were given a bit of informetior
eb ut who @rey Owl was and what he did and then
asked to talk about Grey Owl's work and/or abou
beavers
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Above Median, continued

children were shown
dairy farm and one
p%lluLCQ were asked
s connected with b
then to talk

SRS

ct

lren were ghown several slide
he zoo and at the acgquarium and
k about animals at the =zo

- i
The c¢hild
aninals a

5 %
asked Hto tal

<3 o} -

The children performed s 1i

ttle experiment.
A balloon was put under a pile of books and
then the balloon was filled with air and the

books graduvally rose as more air was blown

-y

“Di—’

into the bhalloon. The children were asked to

talk abe*ﬁ what ailr pressure could do, what
other thing filled with air and wha
happens filled with air.

A s 1
An abbr

: ; e
Got His o)
they we mak
stories.

The teacher did a quick demonstration %o
ghow children how some jobs W be e

much more culckly when time savers
The verticular d@menst 0 c
circles from six piece
instead of cutting one a
asked to talk asbout other
have been invented.

e

The poem, "Choosi g Shoes" by Frieda Wolfe
o a i

4 to the students. Pictures of
geveral kinde of “%oes were shown as well
Y ' t8 were asked to talk about dif-
of shoes.

0w \

The children were given some information
about a mayor, a town coaaw_;, councill

and a villsge council, and the work that
thesge jobs involved. They were then
to discuss the following question: "What
could you as a group of children do if you
were not given ice tin

.

in your Cqud”ity!S skﬁ*w

E_«

o rink?"

ne Tor skating and hockey
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The childr
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children were shown four pictures, onse
depicting each of the four seasons. The
statement was made that some places do not
have seasons like we have in Manitoba. They
were then agked to discuss how they weould
enjoy 1living in a place that had summer all

, Or winter.

b e o
ne vea
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lone happily and several

of children happily vlaying with others. Stimulus #9

for RBelow Median groups, see Apvendix 2.
ol g ¥ Rl

you to tallk about some of th

vlay alone.

nat's what my friend always does when hig brother
isn't around.

9!

I like to see the trees i Y
ig one there and I like to make tunnels by nmyself
becauvse then my brother little brother can't wreck
them when I'm by myself.

9
(O]
An
3
for?
#

S T like to meke forts.

ey
s

3

[#2]

i
-

I would like to go skidooing.

s why I 1i T e
we as soon as I'm in grade 3 I

& 7 -~ 3 e n - ? £ :
o His dad gave me and my brother and and his
drother a ride already.

170,

The stimulus was several
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AN Tnen
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Abe flew

We'lre not
ve'lre jus
Janzen sa
we're dolry
other kids.

We don't do it with other kids because

That makes more sense than kids.

I T can't go away then I always go outside and
play by myself.

why can't Wayne say something? I'd sure like hin
P~ - % 2w ®
e say something.

Pt

He ghould say something in the summer about what
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lay in the leaves

1 always make a big pile of leaves and then I climb
a tree and then I jump into the leaves.

sometimes I like driving a bike in the summer.

I take pop wheelys along our driveway, cause we
don't have it uOO big and then I can take really
nice pop wheelys.

bometimes in the suvmmertime I made s I
T} that ny Seaﬁ Telb right to the ground. Th
d

5

would you like to say something nice?
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In the summer I 1i o
T s e T o e 3
I make and L make nills

Do you got & bike?

Mo, but I once had one.

My my bike my bike is raggedy Ann. The seats all
raggedy and then I could hardly drive. ‘
My bike is a mustang. I always, sonmetime, one time,
I drove about 20 and then I was I was going about 10,

53 i
I think, yeh, it was ten or five mile
our road, on our gravel :

s
l i

)

o) +

}

}.J

jof

Q

s

road, and ther
cause I was gzoing with one hand.

layne, would you like to tell us what you play when
you play all by yourself?
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scometimes 1 read by nyself.
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And in the summer I I sometimes got on the
and then I always slapped him and then I the
cow moced and then that herse jumped and I F
of him.

2

Cne last my uncle's farm then

I went to calves. I was all by
myself so e S calves and both of them
were gettd r o , G0 Take a bite of my
nitten be se Tthey 14l it and n I just siapped
that calf, that newborn calf that wes just born and
then that cow I heard dee that thing was making such
a racket cause 1t always wanted to ses the baby.

4

At our place I take our dog and then tie a rone
e oggan and she

o
unto there and then I go on the :
e a ride.

TV iy e T e YA e - . - e o 5
That's what happened at my grandma's.
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very much by myself,
) -

t Lote of thingss.
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L mostly do things with my Dad like golng fishing.

my dad's home at winter
dowv on his knee ‘

-~
me &8 1rLie.

Hayve this winter I might go fi %?ng like we did las
wint We we went to the gravel pit and then I

cr he thing all by myself, the ice and then,

T ot water hut ot 11 o~ o TitElae F5 ok

, £0v water but we Jjust got a little fish

- T
in the water and =& stone.

Sometimes I like to play with my brother.

I often go snowmobiling in the winter with my dad
and then in the &ummev my dad sometimes rides my
bike and he often tips over cause it's 400 srall on
ny dad.

Some every summer I want Ho £0 by nmyself for a
bicycle ride in all over town and then and then ny
brother says, "I want to go along, please" and then
once my mom and dad went away so we had to stay at
home and then we just took our bi lcyceles and rode all
over town and then I was always first. I wanted T
wanted to be by myself.

I've gone two miles already on my bike. That's why
my seat got so raggedy.

Yy dad he drives my sister's bike and %
nine and I give my brother a ride on it

......

go for a bicyecle ride.

're zoing to have to sitop here boys and girls.
Our time is up.
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METROPOLITAN A MER
Group subject Pre-Test Post-Test Delayed Post-

Teat

31 32 20
34 31 31
32 34 31
33 31 30
10 33 34 34
12 28 35 31

Oy > W WUl

24 29 35 33

BMC 23 33 34 33
22 33 34 33

17 33 31 33

8 29 31 39

AME 9 34 33 33
16 3 35 35

11 34 32 34

18 35 34 35

20 35 35 35

21 35 35 35

AMC 2 35 34 35
5 33 35 34

1 35 35 33

19 34 35 35

14 33 35 34

7 54 34 35
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