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ABSTRACT

This sËudy was concerned r¿ith those factors having possible

occupaEional relevance to youth who, according to Super and his asso-

ciates, would be in the early exploratory stage of vocaÈional develop-

ment. The con'ununiËies selected as data sources, being single enËer-

prise, relatively isolated cournunities, are different in kind from

communities generally examined in earlier studies. For Ëhis sËudy,

data were collected from high school youth living in Flin Flon, L¡mn

Lake, Píne Falls, and Thompson ín Manitoba and Red Lake in OnËario"

The varíables employed in the analyses Ì^7ere selected after a

careful examination of the related literaËure and on Ëhe basís of their

appropriateness for Ëhe communitíes under study. The data were collecËed

by the questíonnaire method and analyzed using the sËatistical techniques

of factor analysís and multiple regression analysis Ëo discover:

and

1) the manner in which Ëhe selected variables were grouped;

2) whether the variables grouped differently according Ëo sex;

3) the relatíve importance of certain variables as predÍctors

of a level of occupational aspirations of high school youth in the five

selected conrnuníties.

The major findings of the study are:

1) The Ëwenty-one variables employed in che analysis are grouped

ínËo three seËs wiËh Éhe firsË set. consisËíng of family-related vari-

ables, a second seË consisting of variables related Ëo a personal self-

assessment, and a third seÉ of variables related to educaEion.



2) I,rlhen anal-yzed separat.ely by sex, the variables are grouped

inLo three sets for females and four sets for males but the sefs are

essentiall-y similar in theír constituents"

3) Of the varíables employed five appear Lo be of some imporË-

ance as predictors of a 1evel of occupational aspirations for males and

only four variables are of relatíve importance as predíctors of female

occupational aspiraËions" Intelligence level, socio-economic status'

and parËicipation ín extra-curricular activities are relatively important

predictors for both sexes"

The findings of Ëhe study suggest that counsellors and school

admÍnistrators shoul-d insure Ëhe greater avaílability of occupational

informatíon and develop slightly differenE vocaËíona1 prograunnes for

each sex. Certaín findings suggest also thaE a more detailed examin-

ation of Ëhe mobility pLans of youËh in single enËerpríse conmunities is

warranted"

Lll



ACKNOÏüLEDSI{ENTS

The writer orrTes a debt of gratitude to a number of persons

who aided in Ëhe preparation of thís study"

special thanks are due professor J" l,{. peach for hís words

of encouragement, his critícisms, aád his t.echnical aid. The con-

sideratíon given the study by professors H. E. May and L. B. siemens

has also been deepl;' appreciated.

Many thanks are extended as weli Èo professor p" A. Taylor

for his technical assistance and to professor G. A. KrisËjanson

for providing valuable suggestions during the production of Ëhe

s tudy"

The financial assístance provided by the cenLre for seLtle-

ment. Studies is gratefully acknowledged.

The author would also like to express his sincere graËiËude

to Mr. B. trrlheaton for some st,imulating discussion during Éhe initial

srages of thís study and Ëo all Ëhose colleagues and fríends,

íncludíng a paËient parenË, for theír kind inËerest during the

prepatation of Ëhe sËudy"



TABLE OF CONTENTS

CHA?TER

T. A STATEME}ff OF THE ?ROBLE}T

Introduct.ion .

Definítion of the Problem

Signifícance of the Problem

Source of the Data .

Introduction .

The Fíve Selected Conrnunities

A Conceptual Framer¡ork .

IntroducËion "

The Framework

Summary

OrganLzation of Ëhe SËudY

REVIET^I OF THE LITERATURE

ïnËroduction .

The Selected Varíables

Fatherrs OccuPational Level

Opinion of Fatherrs OccuPaËion

Socio-economic Status (SES)

Level of Parental EducaËíon

Parental- EncouragemenE for Education ' '

Ethnic Background

Il.ome Situation . .

II.

PAGE

1

2

2

-

5

9

9

10

18

L9

20

20

23

24

26

27

29

31

32

33

School Grade Leve1



CHAPTER PAGE

35

36

38

39

Partícipation in Extra-curricular Activities 40

Conrnuníty Size and IsolaËion . . 4L

Number of Years Spent in the Conrnunity . . 43

LrIisH' to Stay in Community After High School and

Further Education

The Problem Restated

]II. LTMITATIONS AND }.{ETHODOLOGY OF THE STUDY

Limítations and Def initions

LimiËations of the Study

A Definition of Terms

Single enterprÍse conrnunity

Vocational or occupational aspiraËions

Level of occupational aspirations

Dependen'c variable or criËerion

(roA)

Tndependent varíab1es or predictors

Methodology

InËelligence Level

Teacher Encouragement for EducaËion

Number of School Grades Failed

Self-assessed Leadership Rating

The Research Instrument

Ques tionnaire Aclminis Ëration

/,4

/,a

49

50

45

47

50

50

50

51

51

50

51

52

53The Respondents

v1



CHAPTER PAGE

55

55

59

60

BO

BL

B2

InsLruments and Coding . "

Level of occupational aspiraËions (LOA)

Level of father¡s occupaËion

Level of intelligence (I.Q.

Socio-economic status 1evel

leve 1 )

(SES Leve1)

Ethnic background

Corrnunity size and isolatíon 
"

Other coding

Processing Ëhe Data

IV. ANALYSIS OF THE DATA 7L

InËroduction . 7L

The Factor Analvsis 73

The Analyses 73

Total Analyses

Dimension I (D"I).

Dímension II (D"IT).

DÍmensíon III (D.III).

62

66

6B

69

70

74

74

78

7B

78

80

80

InËerpretaËíon . .

Male-Female Analyses

Dimension I (D.I).

Dímension II (D.II).

Dimension III (D"fll).

Dimension IV (D,IV).

vii



CHAPTER

ïnterpretaËion . "

Surrnary of the Analyses

The Multiple Regressíon Analysis

Selection of the Variables

Analysis I

Analysis II

The Predictors

Intelligence level

SES leve1

Number of extra-currÍcular activities

PAGE

B2

ö)

85

87

9L

o/,

96

96

97

97

9B

98

Number of school grades failed

FaËherts education

Leadership rating

Number of years spent in the conununitv . .

A Summary

THE STUDY IN PERSPECTTVE

Problem, Instrumentatíon, population

The Problem

Ins ËrumenËation

Population and Data Collected

Findíngs and Concluding Comments

Findings of Ëhe Analyses

99

99

100

101

101

101

LO2

103

LO4

L04

LO4Factor Analvses

viii



CHAPTER

MultipLe regression analyses .

Conclus íons .

Imp lica tions

For counsellors

For admínistrators

For research .

Speculations

BÏBJ,IOGRA?HY

APPENDTX A. varíabLes rdentified; rntercorrelaËion MaErices" .

APPENDIX B. Occupational Aspíratíon Scale SËatistics

APPENDIX C" Coding for EËhnic Background, DaËa on the

Completion of Ehe Questionnaire, and the

Questionnaire L32

PAGE

106

LO7

110

110

111

TT2

LL4

118

L25

130

1-X



LIST OF TABLES

TABÏ,8 PAGE

I. Stages of Vocational Deve}opment " " 11

TI. Number and Percentage of l-061 RespondenËs By Age 54

III. Number and Percentage of 1061 RespondenËs By Grade " . 55

IV" Descriptive SËatisËics of the Modified 0AS for Boys and

Girls

V. Quartiles, Occupational Aspíration Levels, and Score

Tntervals by Sex of Students Completing the OAS 59

VI. I"Q. Levels by Quartiles on Tntelligence Tests for

Students in Ëhe Five SÍng1e Enterprise Conrnunities 62

VII" The Scoring of the Modified Version of Sewellss rrshorË

Form of the Farm Family Socíoeconomic Status Scale"" " 64

VIII. Frequency of SES Scores and SES Levels Based on the

Modif ied Version of Ser¿ell's I'ShorË Form of the Farm

Famílvr s Socioeconomic Status Scalerr

IX. Fíve Selected Comnunities Ranked by Size and Isolation . 69

X. RotaËed Factor Matrix of TwenËy-one Varíables on Three

Dímensions 75

XI. Rotated Factor lfatríx of Twenty-one Variables on Four

Dimensions: Male PopulaËÍon . . 76

XTI. Rotated Factor Matrix of Twenty-one Variables on Three

Dimensions: Female Population . 77

XIII. Multiple Regression Analysis I by Sex wiËh p coefficienËs

5B

65

ín Order of MagniËude 92



TABLE PAGE

xrv. MulËiple Regression Analysis rr by sex with p coeffÍcients

ín Orde:: of Magnitude " 95

4.1 Varíable Names and Ïdentifying Numbers as Employed in

the Factor Analyses . L?s

A"2 The Total Population rntercorrelation MaErix of TwenËv-

one Variables L26

4.3 Male PopulaÊion rntercorrelation Matrix of Twentv-one

Variables L27

4"4 Female PopulaÈion rntercorrelation MaËrÍx of Twentv-one

Varíables L2B

B" L The SpliË-Half Reliability Coefficienrs of rhe OAS for

Hallerrs Mai-e Sample and for Males in Five Selected

Single Enterprise Communities " 130

8.2 A Comparison of the split-Half ReliabiliËy coefficients

of Females Completing the Haller OAS and Females

CompleËing Ëhe Peach-Modified OAS 130

8"3 The validity of Ëhe Peach-Modified oAs when Tested Agaínst

Ëhe Haller OAS Using 87 Girls and a Seven-Day Interval l3l_

C.1_ Scores Assigned to Countries ín the Assessment of Ethnic

Background " L34

C"2 Schooi- Enrol-menË and Questionnaires CompleLed by each Sex

in each School 135



CHAPTER Ï

A STATEIM}flT OF TTIE PROBLEM

T" INTRODUCTION

Glnzberg (1-95L) suggests Èhat, Ëhere tends Ëo be great r¡¡astage of

both indívidual and socíaL resources in Ëhe r,7ays indivíduals reach

decísions regardíng occupat.ions" Personal capacíËies and avaÍlable

educagional opporËuníties, for exampLe, are too ofËen eíther misused or

noË used ae aLL. UntiL the factors influencing occupaËionaL choice and

their reLative imporÉance are known, one cannoË really undersËand why

such wasËage occurs or the means by which such wastage can be reduced"

The presenÉ sËudy was underLaken to learn which of a nr.rmber of

different factors r,rere mosË strongLy relaËed Ëo the occupaËional aspir-

agíons of high school students. Such knowledge ís necessary before

generall-y useful- prograflrnes providing occupational informatíon can

1-ogical-ly be insËíttrËed" trdithout a knowLedge of the factors and their

relaËíve imporEance, broad vocaËíonaL prograumres and índividual coun-

se1-lÍng may tend to be haPhazard"

past sËudies coneerned wiÉh occupaÉional aspiraËions and choíce

have concenËrated prímaritr-y on an examinaËion of Ëhose facÊors thoughË

Ëo be relevanÊ for youth 1-íving in urban and rural areas of the UnÍËed

StaËes and Canada" The various ínvestigations reveal ËhaË T,üheÈher Ëhe

source of the data be urban or ruual- a number of Ëhe same factors, such

as sex, ínteL1ígence, parentaL vaLues, famil-y socio-economic staLuse

the síze of the couununíty of resídence, and parental educaËional



aËLainmenË, eonsfstenËtr-y appear Ëo be rel-aËed Ëo Ehe occupaËíonal

aspiratíons of youËh.

The presenÈ sËudy vras concerned wiËh many of Ëhe same facËors

researched in the pasË buË díffers notabl-y from earl-ier sLudies wiËh

respecË t.o Ëhe kind of community en'rpLoyed as a daÈa sor-rree" This sËudy

was undertaken Ëo examine Ëhe reLaËionshíp of the factors with tkre

occupaËional- aspiratíons of youth who live in síngle enterprise, rela-

tiveLy ísoLaËed coumunífies" Since i-íttle is known abouË Ëhe occupa-

tional aspírafions of youth in such comtuniËíes, such an invest.igatíon

appears justified"

TT. DEFTNTTTON OF THE PROBLEM

The purpose of the present study r¡7as basicall-y Ëhreefold" A

fírsË purpose vras Ëo determine the manner in which cerËai¡r selecËed

varÍabl-es r^rere grouped and Ëhe underlying cornnon characËerístíc of Ëhe

grouped varíabl-es. A second purpose l/as Ëo discover r¿heËher variabl-es

T¡rere grouped differenËly accordíng to sex. The finai- PurPose T^7as Ëo

assess the reLaËíve impor'cance of cerËain variables as predicËors of

Ëhe level of occupaËional aspíraËions of high schooL youth in the fíve

selected cosmunities.

ITT. SÏGNTFTCANCE OF THE PROBLEM

A number of sËudies concerned with Ëhe aspíraÈíons of ManiÈoba

hígh school sËudents and the facËors related Êo Ëhose aspiraÊíons have

been compLeËed (e"g., Forcese and SÍemens, L965; Kristjanson, L966;



Peach, 1970;.siemens, 1965)" sínce Ëhe previous sËudies focused on

Ëhe Interlake region of ManíËoba, a smaLl, sel-ecËed suburban T{ínnipeg

sample, and cenËra1 and western Manitoba, thís study i,üas an aftæpe Ëo

expand the present LÍmited knowl-edge regarding the oecupaËiona1 aspín-

aËions of, parËicularly, high school youeh livíng in and around seLecËed

síng1e enËerprise communiÈíes of Manitoba and norLhern ontario.

The earlier ManíËoba studies generally concurred wíËh researeh

compleËed Ín the pasc ËT,fo decades in Lhe uniËed states and canada with

respect to the reLatíonship of various factors with the aspíraË.íon

Levels of hígh schooL sËudenÉs. The presenË sËudy iniËía1ly assr¡med

thaË factors which correLaËed wíth sËudent,st aspiraËíon i-evei.s eLse-

where wouLd al-so be reLaËed fn singLe enËerprise conmruniËies, albeiË

the relatíve strengths of Ëhe relationships might be different.

As prevíousLy noted, past research indicaËes Èhat certain varí-

ables tend Ëo be rel-ated to Ëhe aspirations of high schooL studenËs.

If Ëhe varíables rel-aËed to occupational aspiratíons el-sewhelîe are

rel-ated also in single enterprise communities, as ËhÍs sËudy assr¡med

they nighÈ be, Ëhen Ëhe programmes Ëhat would aid in raising the aspir-

ations of youËh and of increasing Ëheir al^Tareness of avaíLabi-e occupa-

Ëíons and skílls míght be impl-emenËed and pursued in these couununiËies

in Ëhe same v/ay as chey may be in other less isolaËed, more economic-

a1Ly heterogeneous communities. Tf the rei-ationships beËween various

factors and occupatíonal aspiratíons tend Ëo dísappear in Ëhese cogimuuì-

iËies, hotuever, conventíonal- occupational- ínfo-rmation prograflines may

need to be a1Ëered and special programnes implemenËed"
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The presence of sËrcng relaËionships between given variables

and occupational aspiraÈions maJ¡ not aLone be jusËificaËíon for Ëhe

modification of present programmes or the impi-emenËaÈíon of new ones"

rn making changes, prioriry should be given those variables r,¿hich noË

only bear a sLrong relaËionshíp to occupaËional- aspirations buË aLso

appear to be of utility in predieting a level.of occupaËional aspír-

ation. Thus, if certain variabl-es appear to be reasonably sËrong

predíctors of occupational- aspirations, primary consÍderaËion should

be given such varíables when change in vocational programmes is contem-

plated.

IV. SCIURCE OF THE DATA

IntroducËíon

The group of índividuai-s from whom ravr daËa were coll-ecËed for

Ëhis study may be defíned as a populaËion sínce no consistenË random

procedures were empLoyed in selectíng the indíviduals studied (Ferguson,

L966). A populaËíon, in sÉa-tistícal cerms, mây be sinrpLy described as

an arbiËrarLLy defíned group abouË which informaËion is desíred (e.g.,

McCarËhy, L957; Doi^n:íe and Heath, L959; Mood and Graybill, j_963). The

conmuníÈies coricerned in Ëhís sËudy were jointly sel-ecEed by represent-

atives of Ëhe FaculËy of Educatíon and Ëhe DeparËnenÈ of SocioLogy for

the purpose of examining 'Lhe -relaËionships of certain índependenË vari-

abLes and Ëhe occupaËíona1 or educational aspírations of youth resídíng

in rel-aËíveLy ísolaÊed, single enËerprise cornmuniËies. Thus, fíve

communiËies eharact.exized by such rei-aËive ísolation and apparenË
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economíc homogeneíËy were arbitrarily selected. Since the study of

youËh r,¡hose aspíraËions rüere reasonably stable was desirabLe, the

decísion was made Ëo administer the quesLíonnaire Ëo ali- senior hísh

school students in grades ten through thirteen, where grade ËhirËeen

was present, in the five arbitrarily selected.coumunitíes of L¡mn Lake,

Flin Fl-on, Thompson, and Pine Fal-ls in Manitoba and Red Lake in OnËario.

The populatíon may thus be defíned as all regisËered full-Ëime students

ín grades Ëen Ëo thírËeen, in the five selecËed cosununiËies, who were

ín aËËendance at school on the day(s) during whích Ëhe quesËíonnaire

was adminístered ín late May and early June, L969.

The Fíve Selected Cormunities

The fíve cosmuníËies selected for study have ín cormon the

dependence of each upon its orlrrr singl-e, and basic, economic enËerprise.

The economic r¿ealth of each community depends upon ËhaË one basic

índusËry and iËs directl-y relaËed services. ReËaíl- merchants, servíce

personnel, and Ëown empLoyees depend upon the basíc industry indirecËly

through Ëhe large number of persons it employs. Four of Êhe five

conrruniËies under sÈudy have one furËher characËerístic in common--Éheir

relative isolation from a major urban area when compared wíËh mosÊ oÈher

coumuníÈies of comparabLe size"

Earlier sËudíes have examined aspects of Ëhe vocaË.ional" develop-

ment of youth represenËaÉíve of a number of environmenËal orígíns;

however, youËh residíng in somev¡hat isolated, single enËerprise, econ-

omically homogeneous connuniËies have not hítherto been examined in
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detail. rn general, past sËudies found sígnificant relaËionships

between a number of personal and environmental- varíables and the occupa-

tionaL aspirations of youth. since the cormuniËies under study are

apparenËly different in some respects from oËher cormunities, the vari-

ables seLected for sÈudy include some variables earLier found signifi-

canËly relaËed to occupationaL aspiraËions, some variables which were

not, and some variables thought particularLy relevant for Ëhe comnuni-

tíes examined.

The foLlowing capsuLe outlines of each ManiËoba conuruniËy

selected has been based upon the l-968 cou¡nunity Reports published by

the Deparftrent of Tndustry and courmerce, Govern¡nent of ldanitoba.

Flin Flon, a coûElunity of I0,220 persons, ís approximaËeLy 550

mil-es north-wesË of l¡trinnípeg, Ilighway 10 is the sole paved highway to

Ëhe souÈhern area of Ëhe province" The cNR operates a daiLy freight

train to Flin FLon and a passenger service from The pas" Manitoba

Motor TransiË and Transaír both operaËe daily passenger services Eo

I{innÍpeg. The major industry, mining, ís controlled by the Hudson Bay

Míning and smeltíng co, Ltd" which empLoys approximaËely Ëwo Ëhousand

persons ín Flin Flon and another seven hundred ín íuunediately-adjacent

CreighÊon, Saskatchewan and more distant Snow Lake, ManiËoba. The

F1ín Flon GeneraL HospiËal, the second LargesË employer in Flin Flon,

empl-oys 176 persons. In 1968 no oËher empLoyer had a sËaff l"arger

Ëhan twenËy persons.

Lynn Lake is 150 miles north of Flín Flon" Thís coumrunity of

2,350 persons was the mosË geographically remoËe of the coumunities
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sËudied if onLy because there is no access to the conununiÈy by road

from other ManiËoba poinËs. IË Ís reasonably weLL-serviced oÊher:rsise

by Traúsair which operaËes an air service six Ëines weekLy" Three

charËered airLines also give service Ëo the comrunity. IË is the

terminus of the CNR branch Line. Thrice weeklv Ëhere is a míxed

passenger-freight service from The Pas, south of FLín Flon" SherrÍËË-

Gordon Mines Ltd,, enrpLoying 725 persons, controls the major industry

of mining. Canada Cateríng, the second largest empl-oyer, has tr^renty-

three persons on sËaff.

Pine FaLLs Ís Ëhe l-east geographical-ly remoÊe and the small-esË

of Êhe conmrunitíes sËudied" The popul-aËion of 1,245 Líve in a conrmuníty

whích is only eighËy-five miLes north-east of Ï^linnípeg. The cormuniËy

receives CNR freíght servíce" Grey Goose Bus Lines operaËes a dally

passenger service Ëo Ìlinnipeg aLong each of the paved híghways, 11 and

12" The AbiËibi Manitoba Paper Ltd", which controls Ëhe Ëownrs puLp

and paper industry, ernploys 390 persons year round and between fífteen

hundred and two thousand during its winter woods operaËion. No other

empLoyers empl-oy more than ten persons.

Thompson was the largest cormuniËy sËudied" The i-968 populaËíon

estimate of fifËeen thousand has been, by all informal reporËs, far

surpassed" Á.lthough Thonpson is only four hundred mil-es norEh of

T,,trinnípeg, acËual- road dísËanee is approximaËe1-y seven hundred mí1-es,

nearly one-third of which is gravel. For Ëhis reason Thompson is con-

sidered rather isolated. There is, however, CNR passenger service five

days a rdeek, ManiËoba MoËor Transít servíce daíly Ëo Brandon, and
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Transair service aË least once daily. Like Flin Flon, Thompson has

a number of very smal-L businesses and independent professional- peopLe.

The Town of Thompson, Thompson-General HospiËal, and Ëhe School DisËricË

of Mystery Lake vie as the second 1-argesË empl-oyer, each having approxi-

maËely one hundred employees in 1-968. The largesË enployer by far,

with over three Ëhousand employees, is Ëhe InternaËional Níckel Company

Ltd. r,rhich dominaËes the mining índusËry in Ëhe area.

Red Lake, Ontarío, a coinmuniËy of 2r5L0 persons, Ì,ras Ëhe only

non-Manitoba conmuniËy studied. The Red Lake DistricË Hígh School,

Located in the town of Red Lake, serves Ëhe educaËional- needs of high

school- youth residíng in Red Lake, Madsen, Balmertown, and Cochenour"

The popul-aËion of the districË at the 1966 census hTas approximately

forty-f.Lve hundred persons " Red Lake and iËs adjacent comunítíes are

L75 road míles north of Kenora, OnËario and 140 miles from Dryden"

Only recently was Ëhe highway paved. There is daily bus service to

the souËhern contmuniËies and Transaír service daíLy to !üinnípeg" In

the distríct the major industry, mining, employs approximaÈeLy one

thousand persons" Five major companies operate producíng mines in Ëhe

ínnredíate area (Meyers, 1968). Red Lake is Êhe largesË of the four

coumunítíes. There are no Large reËaiL concerns in the Ëown' The

three major manufacËurers employ beËween Ëhree ana figteen persons"

Various goverilÍrenË agencies empLoy approximately sixËy persons

(IndusÊrial DírecËoxy of. Municipal Daia, Vol. 2, L968)"



V" A CONCEPTUAL FRAMEI¡TORK

IntroducËion

The wastage of resources of which Ginzberg speaks occurs ín

parË because:

. the individual making an occupatíonal choÍce is an adol-
escenÉ, stili- developing, both intellectually and emoËionally.
unfortunately, he musË make his decision at a time when he isi1L-fitted to do so. FírsË, young people do not understand the
complex nature of society, and, second, they are undergoing deep-
seated emotional experiences r¿hích obscure Èheir basic neeãs an¿
desires (Gínzberg, 1.951, p.5)"

The 'rcomplex nature of socíetyrt consisËs of a number of facËors" the

infLuence of which upon his vocational development Ëhe indívidual_ does

noË understand and over which he has Little conËrol-. yet these facËors

do indeed exert an influence upon the decisions having reLevance for
Ëhe indivldualrs developmenË and u1tímaËe occupaËionaL chofce (Ginzberg,

19s 1) .

This study T¡ras concerned wiËh the adolescenÈ ín high school

whose oceupationaL aspírations and future occupatíonal choice r,rere

assr¡med Ëo be rel-aËed to certain of these facËors.

Over a period of years the indivídual encounters various persons

pLaying a varíety of roLes, has a mult.itude of personal experíences,

and musË make a series of decisions regarding his personal ínteresËs,

his needs, hís aËËÍ'cudes Ëorøards his envirorürenË, his immediate and

fuËure goaLs, his vaLues, and his experiences. some of these roles,

experiences, and deeísions are vocaËional-ly relevanË and consËituEe

a vocaËíonaL growËh on devel-opmenË process akin Ëo physicaL or emotional
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devel-opmenË (Super and Oq/erstreet,e 1960). The indivídua1-us aspira-

eíons for an occupaËion and his uLtímaËe choice ürere seen ín Ëhís scudy

as aspecËs of the broader vocaËíonal developmenË process. Those

experÍences and various personal and envirormental- factors rel-ated Ëo

the adoLescentss vocational development are in effeeË relaËed to voca-

tÍonal aspíraËíons during thís adolescenË period. The process, Ëhen,

may be viewed as a grorúing and learning process during which the indiv-

idual acquires bel-íefs abcuË himself and his social milieu and trans-

Lates Ëhese ínËo vocaËíonally relevanË behaviors

The Framer,¡ork

Donald Super and his associates have presenËed a theory of

vocatíonaL development or career paËterns based upon some of Ginzberg!s

suggestions (L95L) for approaching a Ëheory and upon Buehlerrs presenË-

aËion of Life sËages (Super " L957) " As ís evident from Table I, the

sËages and substages of vocatÍonal developmenË expressed by Super and

hís assocíates extend from bírÉh through Ëhe declinÍng years. The

presenË study was concerned with only one of the fíve stages of Superss

vocatlonaL deveLopment theory sunmarized ín Table T. Specífically,

Ëhe concern Ìdas wíËh Ëhose variables of possible occupational reLevance

Ëo Ëhe åndívíduaL during Ehe tenËaÈíve and ËransíËion subsËages of Ëhe

expLoraËÍon sËage.

Gínzberg (L95L) suggested that a Ëheory of vocationaL develop-

menË include Ëhree phases" His proposed fanËasy period extends from

age six Ë,o eleven. The tentaËÍve period of vocaEional growËh consísts
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of four sËages: an inËerest sËage domínanË Ëhrough ages eleven and

tweLve; a capacity sËage aË ages thirËeen and fourÈeen; a vaLue sËage

aË ages fífËeen and síxteen; and a transition stage occurring tinËiL

age nineteen. During Ginzberg¡s realistic period the indivídtiaL

1) explores a f ew occupationaL possibiliËíes t 2) cnysËai-T-ízes one

specífíc fieLd for in-depth consideration and final- comrnitmenË; and

Ëhen 3) specifies one Particulat atea wiËhÍn ËhaË flel"d.

The Ginzberg approach sËops with the individualos specifícatíon

of an occupaËionaL fíeLd and l-evel whiLe Super¡ s theory suggesËs thaË

vocatíona1- development Ls a life-Long process. Notri/iChsËandíng this

difference, a simiLariËy between Ginzbergss tentaËive period and Super0s

Late growth and earLy expi-oration sËages ís evident" IË rrras wiËh the

possibLe ínfluences upon the individuai-! s vocaËionaL development. during

Ëhese l"atËer EI^Io sËages that this study was parËicui.arLy concerned.

Behavíor refers to trthe responses the individuai. makes to Ëhe

circumsËances, figures, and objecËs ín his worl-d regardLess of his age?t

(Super, et aL., L957, p" 34)" At any given sËage of an individuaL0s

vocatíonaL devel-opmenË society demands certain behaviors, Ëhought Ëo be

appropríaËe for his age 1eveL, from Ëhe indívidual". The behaviors

socíety expecËs, Ëhen, vary wiÉh the age LeveL and deveLopment sËage of

the person (Super and ùrersËreeË, 1960). As the índíviduaL develops

vocaËíona1Ly, as he Learns and maËures, his behavíoral responses Ëo

both inËernaL and exËernaL factors undergo modifícaÈion and íncrease

in kínd and number (Super, eË 41., L957)" WiËh íncreasíng age Ëhe

individual shoul-d, Ëhrough the acquisiËion of new and sociai-i-y appropriaËe
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behaviors, progress from one stage Ëo anoËher" The raÈe of such devel--

opmenË varies wiËh the individuaL¡s personal resources, such as intel-lí-

gence, and with such environmental- characterísËícs as Ëhe famíly8s

socio-economic level and conrntunity of orientaËÍon. ï{ith íncreased

menËaL, physical-, and emotional- maËuriÊy, the índividualrs modified

and newly acquíred vocationally reLevant behaviors enabi.e hino Ëo respond.

more efficientLy and independently Ëo new environmenËal- d.emands.

Each stage of vocational development has iËs assocíated deveLop-

menËaL Ëasks. The crysËalLization of a vocaEíonai- preference, Ëhe

specifícation and implementation of such a preference, stabilízation in

a vocation, and Ëhe consolidatíon of status and advancement in onees

vocaËion are examples of such tasks (Super, et al", L963). There are

environmentaL pressures exerted upon the individual Ëo acquire Ëhe

vocatíonaLLy relevanÊ behaviors necessary for Ëhe accompLishmenË of

the devel-opmenËa1 tasks characteristic of any given developmental- sËage.

The successful achievement of the tasks of any sËage depends partiaLly

upon the ease or dífficulty with r,rhích earLier Ëasks were handl-ed and

upon Ëhe aequisiËion of appropriaËe behaviors Ëo handLe Ëhe new Ëasks

(Super and Overstreet, L96O). Super and'his associaËes sr¡smarized Ëhe

dynamics of the process of meeËíng vocaËional- developmenËal- tasks as

foLlows:

1) the índívidual- faced r,¡iËh a ner¿ Ëask of vocaËional deveLop-
menË, 2) brings Ëo bear upon that task his potential" for and
repertoire of behavior, 3) has some degree of success or faílure
in handl-ing the Ëask, 4) incorporates whatever has been learned
in this experience, and 5) uses this Learning ro add Ëo or modify
his exisËing reperËoíre (Super, et al-., L957, p" 45).
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RelaÈed Ëo Ëhe concepË of vocational Ëasks and Ëheir approp-

riate behavíors is Ëhe concepË of vocaËionaL maturi_ty" The devei-op-

menË of vocational behavior Ëhrough the various stages may be evaluated

by assessíng Ëhe individuaLss vocatíonal maturiËy (Super and OversËreet,

1960). vocaËional maturiËy may be assessed in either of two r,rays.

FirsË, the índividual¡s actual life stage as deËermíned by hís develop-

ment tasks ís compared with the l-ife stage he should be aÈ according

to his age" Secondly, the behavíor of the individual may be compared

wíth the behavior of others who are dealing with the same developmenËal

tasks" Ïn thís case the assessment, of vocational- maËuriËy is concerned

t¡ith the maËuríËy and scope of Èhe behavÍors exhibiËed by the indívidual

and their appropriaËeness in deal-ing wiËh his evidenÉ developmen¡ Ëasks,

trregardLess of wheEher they are Ëhe Ëasks consídered appropriaËe for

hís age and expecËed l-ife stagert (Super, et aL., L957, p" 57).

tr{hiLe vocational maËurity ÍnvoLves an examinaËion of the kinds

of vocatíonal behaviors exhibited by an individual, vocaËionaL adjust-

menË examines Ëhe ouËcomes of vocaËionaL behavíors (super " Lg57) 
"

Super and OversÉreeË defined vocaËionaL adjusËment as foLlows:

EssenËia1ly, evaluation of Ëhe ouËcomes of vocaËional behavioris evaluation of inËegratíve vocational adjustment. " rnt,egra-
tÍve vocational adjusEnenË is. o o Ëhe extenË to which vocaËionaL
behavíor nesulËs in the accomplíshmenË of a vocaË.ional deveLopmenË
Éask r¡øíth 1"ong-term saËisfacËion Ëo the indívidual in meeËing socía1
objecËives (Super and OversËreeË, L960, p" g).

MaËuriËy and adjustment are interreLated since Ëhe degree of maËuríty

atËained does affecË adjusËmenË" The indíviduaLts adjusËmenÉ to sociaL

demands may faciliËaËe or interfere wiËh furËher vocaËional behavior
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development which, in turn, affects the fuËure leveL of vocaËíonaL

maturiËy (Super, 9! ?1., L957).

Ì^Iíth such characteristics of vocaËíonaL development in mind,

the presenË study Ëocused on the late growth sCage and specificaLLy

the exploratory stage of developmenË"

Duríng the expl-oratory stage of vocationaL developmenË the

indívídual should have inatured Ëo Ëhe extenË thaÉ he consíders hís

fuËure seriously" trrlhí1e índicating that expLoratory behavior need

not be vocaËíonaJ-ly relevant, Jordaan noted that:

Vocational exploratory behavior refers Ëo acËívíties, menËa1
or physical, underËaken wiËh the more or less conscious purpose
or hope of eliciÈíng information abouË oneself or oneÛs environ-
menË, or of verifying or arriving at a basis for a conclusion or
hypoËhesis which will aid one ín choosing, preparing for, enter-
ing, adjusËíng to, or progressing in, an occupaËion (Super, gf aL",
L963, p. 59)"

IË is during Ëhís exploraËory stage of developmenË thaË possible

determinanËs of vocaÈional behavior and developmenË have parËicul-ar

potency, Such deËe-rminants musË be known before the behavior and

developmenË of the adolescenË can be undersÉood, evaluatedr or pre-

dícted (Super, eË 41", L957). The possibLe deËerminanËs may be grouped

into three broad caËegories: 1) ro1-e facËors , 2) personaL factors,

and 3) siËuaËional faeËors.

(1) Role Fac_Eqqs: As the chiLd grows, he f irst dífferenÈia{:es

his physicaL atËributes from the physicaL aËËribuEes of others. trn

Êíme he also perceives similariËies and difËerences in needs and

desires, in interesÊs, in capabilities, in behavíor, and ín vaLues.

These perceived simíl"aríËies and differences permiÊ f:he individual to
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formulaËe a concept of self which he tests in a variety of siËuaËíons

and acËivíties aË home, at school, in Ëhe irmediate couununíty, and ín

socieËy at large. Those quaLities of seLf which prove saËisfying are

retained; those which are noË satisfying are rejecËed and Ëhe self

concept Ëhereby nodified.

Of parËícular importance in Ëhe deveLopmenË of Ëhe self concepË

is the individualss identificaËíon with oËhers. As a result eíËher of

simiLaritíes the individuaL roay perceíve between himseLf and oËhers or

perhaps of simple admiraËíon for traits seen in some other persone

the índividuaL may adopt such persons as roLe models" In various

appropríate síËuaËions the maËuring indívidual wilL adopt Ëhe Ëraits

of hís model as parË of his seLf concepË (Super, L957). Should Ëhe

traits, when tested, prove unsatisfying, Ëhey wíL1 be rejecLed and

Ëhe seLf concepE modified" Rol-e modeLs are crucíal Ëo devel-opmenË

and, while Ëhey change, Ëhey are of importance in organizing a con-

sistent seLf concepË. This deveLoped self concept, generaLly elear

by adolescence, is translated into occupaËional terms aË Ëhat time

(Super, eË aL., L957)"

(2) Personal Factors: Personal factors which funcËÍon as

determinanÊs of vocational- behavior anrl developmenË may Ínclude such

factors as age, intel-Ligence, speciaL aptiËudes, f:he indivídual-8 s

ínËeresËsu his values wiËh respecË Ëo work and f-ife goals, and his

atËiÉudes (Super, eË al-" , 1957). The ínteLLigence of the individual-

parÈícuLar1-y appears Ëo bear a very sËrong reLation to the vocaËionaL

Level- Ëo which Ëhe lndividuaL aspires, though not necessariLy Ëo
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vocational success (Super, L957), Aspec"cs of 'che individuales person-

aLity, incl-uding special aptitudes, interests, and particuLar Ëraits,

do not always appear üo bear a sÍgäi-fícant rel-aLi.on Lo vocaËíonaL

deveLopmenË (Super, 1957)"

(3) SituaËional- EaçlpËs-: Situational- or envi-ronmental- factors

consËíËute the final broad category of possible deËerminant-s of voca-

tíonaL behavior and developmenÉ, The family's socio*economic sËaËus

mây, for example, affect the chiLdes '.zocaf:iona1 devetr-opmenË since such

status may ínfluence aspecËs of Ëhe childus pensonai development, hís

aspíratíons, his social- mobility, or 'che famí3-yûs capacít-y Ëo provide

vocaËiona1-Ly rel-evant experiences or infornatíon. The famíty! s socio-

economic status may aLso affect Ëhe amount. and qualify of education

availabl-e to Ëhe child and, indirec'!Ly Ëherefore, the occupational

aspirations of the child insofar as educaËional a'LÈaiirmenË and oecupa-

tional- l-eveL are related. The prestíge LeveL of Ëhe faËher{s occupaËÍon,

often closely relaËed Êo the family8s soeio-economic scaËus, Ílay Ëhrough

social contacËs deÊermíne the number and variety of roLes to whích Ëhe

child is exposed and upon which Ëhe chíld may base hís occupational-

preferences. Th.e home aÊmosphere, the ethníc background of the parents,

the re1-igion of, tb¿e family and chil-d, Ëlee parental- aËËifude Ëoward the

child, and Ëhe parenËâl- atËiËude Ëowa¡:d educaÈíon all malz be relafed

fo Ëhe chiLdss vocationaL behavior and development (e.g", Super,9Ë- a1",

L957; Super "' L957) 
"

Famíly-relaËed factors are nc,t the sol-e im:paxíant situatíonal

factors. Such facËors as the cornparaËive sLandards of ehe school- Ëhe
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chfld aÊËends, the scope of the curricuLum, the indívidual.ts peers,

and Ëhe encouragernenË teachers gíve for furËher educaËíon may aLso

affecË Ëhe indivídual-rs occupational developmenL and lais aspiraËio¿¡s"

Such variables as size of conmnunity of residence, parËicipatíûn in

school- act,ivities, and grade may also be related Lo vocaÉíonaL devei-op-

menË (Super and OverstreeË, Lg6O) 
"

The various personal and sit,uational facÉors are not of uniform

ímporËance in affecËing vocatíonal developmenË and aspírations" The

ímportance of these and other possibl-e correlaËes may vary wÍËh the

indívidual, and wíth Ëime" Generally, however, the facÈors menÈí.oned

are assuned Ëo be effective determinants of vocaËíonaL devei-opmeilË for

virÈually al-l adoi-escents in Ëhe late growÊh and earLy expl-ora.Lory

stages (Super, eË al. , L957)" trrlhile the varÍous fact,ors inËeraç'e in

Ëheir rel-aËíonship with vocational- developmenËe and whil-e this ini:er-

acËíon generaLly occurs withouË the individuaLrs aT,{atre'nesse a knowledge

of the related facËors may provide the opporËunÍty to alËer Ëheír

possibl-e effecËs and theír inËeraction favorabLy Ëhrough Ëhe provísion

of vocaËíonally relevanÊ school and conununiËy programmes.

Surmary

I4any of an indívíduaLes ol¡rn personaL experíences ancÍ eharaeÈe¡:-

ísËics and the feaËures of the envíronmenË may conËribuÈe to the

vocaËÍonal deveLopmenË of the indivídual" AË any givea seage of

vocatíonal devetr-opmenL certain kinds of behavior are considered appro-

priaËe. A person is eonsidered vocationaLly maÊure if Che behaviors
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are compaËibLe with Ëhe fndividuals s acËual- age level and iøith the

behaviors expected at ËhaË age or wíËh the indívÍdualt s evidenË

vocatlonal development sËage. The behaviors of a vocational-i-y EraËi.tre

individual will provide ouËcomes rqhích reveaL good vocaËionaL adiusÍ:.*

menË. During adolescence vocaLional aspirations and Ëtre urajor voca*

tional Ëask of choosing a fuËure occupation atre most imporcane i-n cl-¡e

vocaËional development of the individual. AË this time in Ëhe grovith

of the índivídual, a number of persorral facËors such as sex and

ínÈe1-i-igence and many environment,al facËors may be sËrong1-y reLated

to hís aspiraËíons and his ultimate vocational ehoice"

VI" ORGANTZATTON OF THE STUDY

The ínLent of this sËudy and its concepËuat :ËoundaËion ha-ve

been ouËlíned. ChapËer II is concerned with a revíerrz of relevanË

LíÊeraÉure wÍth specific focus upon Ëhose sEudÍes whícir Frave e.-,a-urined

the relationshíps between occupational aspiracions and ti-re variabJ-es

seLected for examinaí:ion in Ëhis sËudy. In Chapeer Iïï Ehe meËhodo3.ogy,

the coding of the variables, and the respondenËs are descríbed,

Chapter IV contains a presentation of the resulËs of Ëhe'Ja-rious

analyses undertaken. The concluding chapËer summarizes Ëh.e n:a.jor

findíngs of the study, presents some concLusions ¡n¿l qriooa<'rc .ere¿r.i3'T

impLicatíons of Ëhe results"



CHAPTER IT

A RNVIET^I OF THE LTTERATURE

I. ÏNTRODUCTION

The concepËual" framework for this sLudy is based upon Ëhe Ëheory

of vocaÉiona1 deveLopment presenËed by Donald Super and his assocíates"

Super hypothesized that Índividuals ín Ëhe LaÊe gror,,iËh and early

expl-oratory sËages of development may be ínfluenced in Ëheir vocaÉional_

developmenË by a number of personal and environmenLal fac.Lors.

Researchers, in examíning both the suggesËed and oÉhen hypoLhesízed

facËors, have provided abundant data. For some faeto-rs, or varíables,

Ëhere ís subsËanËíaL agreemenË that a sËrong relaËíonship wiËh voca-

tionaL developmenË and aspirations exists; for cerËaín other variables

Ëhere is agreement ËhaÊ no significant reLationstrip exiscs; and for

still others Ëhe results are contradicËory" The purpose of Ëhis chapËer

ís to examíne the acËuaL varíables selected for studv Co deËemi¡re Ëhe

manner ín which the variables may be grouped.

Tn Ëhe pasË many aspects of vocatíonaL developmenË such as

vocaËíonaL aspiraËions, vocationaL choíce, vocaËionaL matuni_Ëy, aird

vocaËíonal mobili'ey h'ave been sËudied" To clarify some rei-aci-onships

and estabLísh a frame of reference relevanË for a subsequen'ð reviei,r of

the varíabl-es ernpi-oyed in this study, some brief buË per{:.inen.E poínts

musË be made wÍtk¿ respecË Ëo oecupaËíonal aspirations and choice, the

role of educaÉíonal aspiraËions, and sex differenees in vocaËíonaj-

developmenË"
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In this study vocational or occupaËional aspirations are víev¡ed

as a phase of vocaËional- developmenË; vocational choíce ís a vocaËionaL

Ëask requiríng appropríate behaviors for completion" Hol-den (1961) and

Ginzberg (1951) noËe thaË youths younger than fifteen do noË Ëypically

make appropriate vocational choices. choices at such earLy ages

generally represent a choice leveL or aspiraËion (caplow, Lg64). Even

in later adolescence a hypothet.ical choíce may rearly represenË the

selectíon of a teveL" Holden suggesËs that the choice level may be

ínfluenced by parenËal roLes, values, sex differences, and socío-

economic staËus leveL. Símilar1y, Glick (1965), schwarzr¿eller (195g),

and Haller (1968) suggesË ËhaË aspírations or choice level ís Ëempered

by obsËacles of a personal and envir"onrnenLal_ naËure.

tr{hether educational or occupational aspirations Ëake chronol-ogical

precedence for individuals is conjecÈural. Some may aspire occupation-

all-y first and then pursue Ëhe educaËion requisiËe for achíeving Ëheir

occupatíona1 objecËíve; some may símply aspire educatÍona1ly and seLecË

an occuPation laËer, Apart from Ëhe chronological element, a nr,mber of

wriËers have noËed the cLose rel-ationship between occupaËiona1 aspir-

atíons and educatíonal- aspíraËíons. Asbury (1968), slocum (1958), and

Kahl (1953) have each suggested Lhat studenËs appear Ëo use educaËion

noË in purstrít of a specific occupational objecËive buË raËher as a

means of securíng an occupational level and iËs concornitanËs, rf
educationaL and occupaËiona1 aspiraËíons are closeLy relaËed, ít ís

probable Ëhat both may also be related Ëo many of the same personal

and famíl-y facËors (e,g", Forcese and siemens, L965; siemens, 1965).
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Glnzberg (1951), Super and hís associates (e.g., Super, e_É aL.,
L957; super and ûsersrreet, 1960), and HolLand {Lg66} developed Ëheir

respecËive theories of occupaËiona1 choice primaritry for matr_es. The

resuLËs of GinzbergÊs examination of a smaLi. sampLe of coLlege \dsmen

suggest ËhaË most women are marriage-orienËed rather Ëhan work-orienËed.

Roe (1956) noËed thaË various physical, psychologiea]_, and social

differences between males and females ínfluence Ëhe Ërüo sexes Ín Ëhe

kinds of occupaËions each group seeks.

I{hí1e most researchers have cenEred Ëheír atËenËion on Ëhe

correlaËes of vocaËional choice for males, a ntmber have examined boËtr

sexes and found imporËanÈ vocaËional dÍfferences between Ëhe sexes"

Edlefson and crowe (1961) suggested Ëhat as they grow older and pass

from one school- grade level to Ëhe nexË, girLs Íncreasíngry prefer Ëhe

occupaËion of housev¡ife and fev¡er prefer high and míddle cj-ass jobs.

Boys, meanwhfl-e, appeared to prefer higher sËatus jobs v,rith an increase

in grade" Dípboye and Anderson, in Ëheir L959 sËudy, noted that

differenË values r¿ere held by each sex, resulËíng in dífferentiaL

aspirations. similarly, slocum and Bowles (1968) found that a con*

síderably hÍgher percenËage of boys than girls aspired Ëo professionaL

or technicaL occupaËíons. rn his study of Ehe rel_aÊionshíp beÈween

selecËed famiLy variabLes and Ëhe leve1 of occupationaL aspiraËions,

or L0A, of, males and females, Siemens (1965) found Ëhat some varíables

sígníficanË]-y rel-aËed Ëo Ëhe LoA of males but were nût so relaËed Lo

the occupatíonal aspiraËion levels of females.

HerriotÉ (1963) suggesÉed Ëhat boys do not aspire hÍgher rhan
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gÍrls simpi.y beca.use they a-re boys. RaËher, sociaL forces, the

índividual¡s sel-f-assessmenc, and Lhe expectaEions others have for
the personís behavfor funcËion as trintervening varíableste resulting

in dífferentíal aspirations beËween the sexes.

Tn summa-ry, then, the vocaËional choices made by youËh may be

víer¿ed as the sel-eetion of a vocaËíonal choice level, or occupaËíonal

aspiraÈion leve1, which may be influenced by a m¡mber of personal and

environmental facËors" Moreover, since educaËíonal- and occupaËional

aspíraËions appear Ëo be c1osel-y inËerr,voven, Ëhose facËors which are

strongly reLaËed tû educational aspírations are often relaËed also Ëo

occupatíona1 asp:i-ra{:ions. tr"actors which may be strongly related Ëo

the occupatÍonal aspiraËions of one sex, however, are someÈÍmes noË

strongly relaËed for Ëhe other.

hÏíth the 'broad conceptual" framework established and certain

relatíonships revealed ín past sÈudies noted, Ëhe literature may be

reviewed according co Ëhe varíables selecËed for anaLvsís in this

s Ëudy.

rT" T}TE SELECTED VARTABLES

ThaË cerbaLn eharacteris'Lics of Ëhe famii-y are related Ëo Ëhe

totaL developmenf of tl'le chil-d has emerged as an accepted generaLíz-

aÉion. The cïri1d rnay inheri'L 'Lhe faÊherus occupaÈi-on (caplow, Lg64)

or otherwise be tl-le recípíent at Ëhe projecËed ambitions or inËeresLs

of the parenes (e"g., Brunkan, L966; lüerEs, 1968). parents, in Ëheir

índividuaL and eol-lectíve rol-es, m&V mould the aËËitudes, moËivaÈions,
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and goal-s of their (e.g., Kahl, 1953; Lipsett, L962;8e11, 1969)"

?arentaL ínteresË in and expectations of Ëhe chiLd¡s abiLity and

developmenË provides impeLus to the childrs aspÍratíons and his desire

to achieve (e"g., El-der, l-963; Joiner, eË al-., L96g)" More specific-

a1Ly, certain variables associaÊed r¿ith the family have been examined

for Ëheir possíble relaËionshíps with the child¡ s occupaËionaL aspir-

aËions.

Father ! s Occupa.tional L,g,y_e-l

A number of sËudies have examined Ëhe relaËionship beLween

youËhse occupaËional aspiratíons and their faËherst occupaËional

prestíge l-evel wiËh many of Èhe same conclusions resulËing. In Ëheir

separaËe studies, Krippner (1963) and Mowsesían and his associates

(1966) found that the chil-dren¡ s occupationaj- aspiration LeveLs or

preferences vüere a direcË reflecËion of Ëhe occupaËional_ presËíge

leveL of the fathers¡ occupaËions. simiLarly, ín their sampLe of

nearly three Ëhousand TrlashingËon staËe junior and senior high school-

sËudents, Edtr-efson ârrd Crowe (1960) found that índividuals from middLe

and high occupaÉíonaL sÉatus familíes wanted aË leasË Ëhe same occupa-

Ëíonai- levels as Ëheir fathers"

Youmans (1,956j hypoËhesized Èhat posítion in the sociaL sËruc-

ture as deËermined 'oy Ëhe fatherts occupational staËus Ìüas more

imporËant ln foimulaËíng the occupaÈíonal expecËaËíons of youth Êhan

other home, school-, o'¿* work experiences. The parenËaL occupaËions of

Ëhe broad, mosËly urban, sample of 6,789 males \,/ere straËified into
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three groups: whiËe collar workers, manual workers, and farmers.

Nearly 31 per cenË of Èhe sons of white collar workers aetual.Ly expec-

ted Ëo be professionaLs, ËheÍr aspíration leveL, whiLe onLy 20"6 per

cent and 12.0 per cenË respectively of the sons from Ehe LatËer Ëwo

strata expected Ëo be professional_s. The dovmward adjustment from

aspiratíons to expectations r,¡as refl-ecËed by the sons¡ socíal_ sËaËus

origins.

SËephenson (1955) had earLier made a distincÉíon between student

plans or expectations and aspirations" Hís study of. 4h3 junior high

school- students revealed that ai-L sËudents, regardless of theír faËhers!

occupatlonal 1eveL, Ëended Ëo aspire high. Large differences betqreen

Ëhose aspiratíons and expectatíons vTere actual-ly found" üliËh grouping

by fathers¡ occupationaL Levels, plans r,¡ere more closely relaËed Ëhan

aspíraËions to faËhers! occupatíonal l-evels. sËudents from loner

social- status famiLÍes lowered their aspirations the most.

síemens (L965) and peach (L970) examined, respecËively, LB44

and 3,378 hígh school students in selected areas of ManiÊoba, lJtl.Liz-

ing a modified version of Ha1ler and MiLlerts OccupaËional- AspiraÉion

ScaLe (OAS), Siemens noËed that the sËudenËsr derived 1eve1s of occupa-

Ëíonal aspiraËions (LOA) and faËhers8 occupational Levels \,rere sËaËís-

tícaL1y sígníficanc at Ëhe .0L level-. using ordered means, peach

found ÈhaË studenEss scores on the OAS were reflected by family socíaL

sËatus as expressed by the fatherus occupaÈíonaL leveL.

It has been poínËed ouË f:hat conclusions abouÉ Ëhe relaËÍonship

between sËudenË aspirations and social status, particul-arly as measured
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by the faËherss occupaËionai- level, may be spurious since both socÍal

status and aspiratíons are linked Ëo inËell_igence (e"g., sewei-i_,

HaLler, and sËrauss, L957). Thus, Èhe social sËaËus effecÊs upon

individuaL aspiraËions may be parLly aËtribuÈed Ëo Ëhe relaËion of

ÍntelLigence with both social_ staËus and aspirations"

cognizanË of the strong relationship of r.Q" scores and socio_

economic status wíth oecupatíonal aspiraËions reveal_ed in earLier

sEudíes, and noËing dífferent aspiraËiona1- paËterns beËween Ëhe sexes,

Krístjanson (L967) examíned the relationship between fathersu occupa*

ËionaL presËíge levels and student aspiraËÍons usíng Ëhe same raw daLa

available Ëo siemens (1965)" Holding sex and íntelLígence l-evel

consËant, a chi square relationship beLween the Ëwo vaníables lras

signíficant aË the "01 level. I{ith a conËrol- on sex and socio-economic

status no significant, relaËionship between occupaËional level and.

aspirations appeared, suggesting a cLose reLationship between socio-

economic staËus and Ëhe prest.ige level of faËhersr occupaEions" A

sígnífícanÊ reLationship at the .02 1evel uras found when sex, intelli-
gence' and socio-economíc status leveL were hel-d constant. KrisËjanson

suggesËede as a resulË, that occupationaL aspiraËion levels rÁrere more

closely rel-aÊed to socio*economic status Ëhan to inÊel]_igence as

measured by I" Q" sco::es.

Opínion of Fathers s Oe--cj:paqio,4

Research resulËs general-ly supporÈ Ëhe hypoÈhesís Ëhat the

hígher Lhe socielly-ascrÍbed occupational staËus of Ëhe faÈher the
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higher the chÍld wiLl aspire" The relationship, however, may be

affecËed by Ëhe child¡s opínion of his fatherus occupation since Ëhe

chil-d may ascribe a status Ëo his faËher¡s job which is different
from the social ascripËion. The ihildrs opiníon of the father¡s

occupatíon may be reLaËed to the ehÍldrs aspiraÈions; the opinion,

however, ilâY be relaËive to Èhe child¡s sociaL cl_ass origins"

AnaLyzing his data by chí square and applying conËrols of sex

and intelligence 1evel, sex and socio-economic sËatus leveL, and the

three combíned, KrisÈjans on (L967) noËed no staËisËicaLly signifÍcanË

dífference aË the '05 Leve1 beFween sËudenËss subjecËive evaLuaËions

of theír fatherss occupaËions and the aspirations of those students.

A disproportionaËe nr¡mber of the sËudents who rr¡ere cl-assified as high

aspirers ín the study raËed Ëheir faËhers0 occupations Low. Because

the resuLe ín íËself does not indicaËe Éhe relative ímportance of

subjectlve evaluaËíon of a fatherts occupation in occupatíonaL decísion-

makíng or prediction, Èhe variable was incLuded in the presenË anaLysis

to assess its importance relaËive to other variabLes,

Socio-econonníc SËaËus (SEq)

FamíLy social status is l-argely ascribed on Ëhe basis of Ëhe

preseige LeveL of Ëhe fatherss occupation" AËËempts have been made to

assign occupatíons Ëo levels, and thus assign socíal sËaÊus from a

socío-economic base" socio*economic scales for such occtipaËional

assignment have noË, however, been sËabLe over time (caplor^i, Lg64)"

NoneËheLess, socíal status as assessed by presËige-based scaLes and
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sES ís usual-1-y reLated aLthough Ëhe reLaËionship is noË always con-

sisËenr. Super (L957) noted thaË hígh social sËaËus did not neces-

sarily mean high SES since oecupaËions could be assigned high presËige

withouË yieldÍng high íncomes, which are generaLLy requisiËe for high

SES" 
:

MosË studies have concurred in Ëheir resulËs ËhaË a sËrong

posiËive relaÊionshíp exists between SES and studenË aspíraËions

Sleuens (1-965), for example, found signifícant chí square reLation-

ships beËween the occupaËional- aspirations of hÍs Manitoba high school

sample and Ëhe SES of Ëhe parenËs. SeweLl and his associaËes (1957)

found a símilar sígnificant relaËionship ín their UniËed StaËes study

even wiËh intelLigence conËrolled.

Others also have examined the same possibLe relatíonship with

a concern for ínËelligence effects.. Crowley (1959) found a sígnificanÈ

posiÊÍve reLaËionship between SES and inteLLigence and noted that

indíviduaLs from hígh SES fanilies had the sarne goals as individuals

with high ínËe1Ligence. Simil-ar1-y, low SES individuals and Ëhose wíËh

l-ow inËeLLfgence had similar goals" If there is a reasonably sËrong

relaËíonship between educaËional and occupaËional aspirations (e"g",

Burchínal- o L96'L; Siemens, L965), t,hen the sËudy by Youmans (L958) is

perËínent, The Yournans0 sËudy revealed ËhaË one-quarÊer of Ëhe youth

in 480 KenËucklz famíLíes pi-anned on college. T{hen Ëhe families invol-ved

were dívided according to SES level, three SES groups of approxímaËeLy

equaL síze resulËed" The divisíon revealed that one-half of Ëhe youËh

who pLanned on college eame from Êhe high SBS group" The occupationaL
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plans of the college-bound youth, though high, hrere noË clearLy fora-
ulated"

Henderson' s examination (L966) of sES relat.ive to reaL and

ideal aspírations reveal-ed that 82 per cenË of the middLe class sÉud-

ents ín his sËudy and 78 per cent of the lower class studenËs aspired

Ëo professionaL and managerial posiËions. Of Ëhe middle class studenËs

aspiring Ëo such posiËions 87.9 per cent acÊual1y believed they would

reach their goal; only 11"9 per cent of the lower class sÉudents

believed Ëhey also r,¡ould reach Ëheír goal" There is a large discrep-

ancy beÊween Éhe hopes and expectaÉions of the Lower sBS group. simi_

larLy, tr{einer and Murray (1963) had earLier found thaÊ lower and upper

sES groups differed in their feelíngs Ëhat theír aspiraËions !,rere

Itreachable.tr The presence of such differences may be explaíned by Èhe

relationship of social factors to occupaËional- moÈivaËion (LípsetË,

L962), by different values or different membership behavíor (üüeíner

and Murray,L963), by varying emphases (Lípsman, Lg67), or different
avaiLabLe role models (tJzzeLL, 1961).

Level of Parental EducaËion

lÉ ís generai.Ly assumed that the level- of educaËÍonaL aËtain-

ment ís 1-argely determíned by inte11ígence" Furthere occupationaL

presEige status is partly determined by educationaL aËËainmenE and

íntellígence (e,g., caplow, L964; Reiss, Lg66); sES ís usualLy related

sËrongly to occupaËio'sral presËige sËaËus" Since SES and Ëhe faËherBs

occupaEional presÊige leveL may be related Ëo Ëhe chil-d0s occupaËíona1
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aspíraËions, it is not difficulË Ëo hypothesize Ëhat parental educa_

tional aËËaínment, a measure of sES and oecupaËional prestige, Dây

also be related Ëo Ëhe child¡s occupaËional aspirations. The inËer-
relaËionshÍps between such variables and the relaËionship of each r,¡ith¿

occupaËionaL aspiraËions was indirecËly suggested by KrisËjanson {Lg67)
who, when he conËrorled for sex and intellígence, sex and sES, and ar1

three variabLes combined, found no sÍgnificanË rerationship between

sËudenË aspirations and either parent¡s educaËionaL aËtain'ent.

Kristjanson suggesËed, as a resul-Ë, that Êhe sÊudenËrs intelligence
vøas related to the parenËal educaËional leveLs and thaË Ëhe relaËion-
ships usually found beËween the LoA and parental educatÍon r¿as a

reflection of more than education.

separaËely examiníng boys s and girlsg occupaËiona1 aspiraËions

and the educationaL atÈainment of each parent, síemens (Lg65) reporÉed

thaË Ëhe aspiraËions of each sex appeared Ëo increase with the fathe¡:{s
educatÍonaL attaÍn¡rent. A significanË relationship r¿as aLso revealed

beËween boyst aspiratíons and motherst educational achievemenË; excepc

for the high sES group, gírls' aspiratíons were noË sígnífíeanÉi.y

relared Êo mothersr achievement" youmansl sËudy (1956) of male

expectatíons reveaLed thaË boyse occupaËíona1_ expecÊations símilarLy

íncreased wiËh the educatíonal level of the faËher"

rn his Ï{ashington state sampLe of Ëwo thousand olden studenËs,

sLocum (1958) found that 70 per cent of Ëhose stucients wiËh coLlege

graduaËe fathers also p]-anned on college. SËudents with fathers of
Lesser educaËíona1 achievemenË planned more ofËen on enteríng the
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Labor force. EducaËional- aspirEtíons bore a positive relaËlonship to

the faÊher¡s educational atËairment. Since mosË boys see coLlege as

preparatíon for an occupatíon (e.g., case, 1_956), occupational aspir-

ations wouLd presumably bear a similar reLationshíp to faËhersû

educaËÍonal achievement "

ParentaL Encouragement. for Education

Kahl (1953) sÈudied Ëwenty-four boys from trwenËy-four middl_e

class famílíes. ALEhough al-1- of the boys rvere sufficienËly inËelligent

Ëo do college-level work, only twelve aspired Ëo atË,end. eolLege.

Focusíng on Ehe possíble social deËerminants of the differenËíal_ aspir-

aËions of boys wíshíng Ëo aËËend coLLege and boys noË T,ríshing Êo aËËend

coL1-ege, Kahl noËed thaL níne of Èhe Ëwèlve boys havíng coLlege aspír-

atlons were strongl-y encouraged by their parents to take school

seriousLy as preparaËion tor a good job. The parenËs of onLy three

college aspirants and Ëhe Ëwelve non-aspiranËs did noË siuilarLv

encourage theÍr sons.

Examining Ëhe cømparaËive educationaL and occupational aspir-

aËions of youËh livíng in conrnuniËies of differenÊ sizes, Burchinal

(L961) found that youËh ín urban areas generally aspired hígher than

youth ín ruraL smaLl- toi¡n and farrníng areas, His hypoËheses thaË Ëhe

parenËs of youth tivíng ín ruraL areas r,rere neither as frequenti.y

involved ín their ehil-drents occupational ptr-anning nor gave as much

encouragement for continued education as oËher parents were boËh

supported
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Ïn their seParaËe studies of Ëhe same rarù daËa coLLecËed from
Manitoba high schooi- youth, siemens (Lg65) and KrÍsËjans on (L967)
reported that parental- encouragement for educaËion was directly
related to the lever of occupaÈional aspirations, or LoA, of both
sexes. In both studies fatherts encouragêmenË, however, was somer¡rhat

more strongly reLaËed to Ëhe LoA than was motherrs encouragemenË. rn
KrÍsËjanson¡s study, moËherus encouragement and the LoA of children
Ì^'ere sËrongLy related except when sex and sES v¡ere controlled.

EËhníc Background

tr{hÍr-e some studies have noted the relaËionship between ethnic
background and educationaLly-related variabr.es (e.g", Marshar.l, eË a1.,
1953; seweL1, et aL", 1953), Ëhe relaËíonship beËween eËhnicíty and

the leveL of occupaËÍonar- aspiraËions (LoA) has not been concr.usively

estabLished and requires further examination. Although he noted some

inconsist,encies in the analyzed data concerned with ethnícity, sim¡ens

rejecËed the hypoËhesís of a reLationshÍp beËween ethnÍc background

and the LoA in his sampl-e of Manitoba high school- sËudenËs. KrÍstjanson
(L967) couLd noË rejecË his hypothesís of no relaËionship r,¡hen he anaLyzed.

ethnicity and the LOA wiËh varíous conÈrols

some religions are often ídenËified wiËh certain ethnic back_

grounds' Researchers have concentrated sËudy so far upon Ëhe possibLe

relationshíp between reLigion and the LoA. ResuLts of Ëhe studúés are
ínconclusíve (e.g", McLeL'and, i-955; Super and ûverstreeË, 1960;

KrisËjanson, 1967; Míner, 1968). Further examinatíon of Ëhe relaËionship
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between eËhnic background and the LoA, employing dífferenË approaches,

is r¿arranËed"

Home SiËuation

The term tthome siËuationt¡ m4y enconpass many possible headings,

Employíng that Ëermo Youmans (L956) examined t?re amount, of work done

aË home, spending money received, alLowances, famLLy síze, and sibLing

posiËion. One very basÍc aspect of the totaL home situaËíon which may

be reLevanË for occupa.i:ionaL aspirations is rhe number of parenËs

present ín Ëhe "home sítuaËíon,rr siemens (L965) suggested thar stud-

ents frcvm lrnormalt! homes, where boËh parenËs T¡/ere presenË, wouj.d have

hÍgher occupaËional- aspÍraËíons Ëhan Ëhose from eebrokentr homes, where

one or no parents !üere presenË. After ana]-yzing his data síemens

concluded thac the hypoËhesis of no reLaËionship between Ëhe home

sítuation as measured and the level of occupatlonal- aspiraËíons coul-d

noË be rejected. Because Ëhe popul-aËÍon employed in the presenË sËudy

apPears to be sourewhaË different from Ëhe sample in Ëhe earLier study,

the tfhome siËuatíontr variable, as assessed by síemense &ras incLuded

for reanalysis in this sÊudy"

SchooL Grade LeveL

Tn rhls as ín other sËudies grade or grade l"evel- refers noË Ëo

academic achÍevement buË Ëo rhe numben of years of formal educatíon

compLeced' Thus, grade refers to the sËudenË¡s presence ín grade nine

or tene and so on.

The relationshÍp beËween Ëhe chí1d8s grade leveL ín school and
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his occupaËiona1 deveLopmenË is not unifor:urLy clear. Research has

suggesËed that students aË juníor and senÍor high school grade LeveLs

do differ scrnewhaË in Ëheir occupaËional developmenÈ. Generai.ly, such

students wtll be in one of the developmental substages of Êhe broad

expL0ratory stage of vocational devel0pment. Thus, differences ín
occupaËiona1 development and aspiraËions may be a reflection of Ëhe

different substages.

Dipboye and Andez'son (1959) pointed ouË that Ín terms of occupa-

tíonaL values grade nine and Lwelve maLes are essentially Ëhe same.

Grade nine sÈudents in ,the sËudy, hovrever, placed hígher value on

securíty Ëhan salary; grade twelvets enrphasized saLary. Girlss vaLues,

markedLy differenË from boys! values, r,{ere the same wheËher in grade

nine or twelve.

Although Ëhe vaLue sets of each sex over ËÍme appear stable,

occupational aspiratfons and/or expectations are Less stabLe. A study

of LlL Boston-area students over a five-year períod reveaLed that 6i-

Per cenË of the students preferred professional occupaËions when they

were in grade eíght, 57 pet cent when Ëhe same sÉudent,s were ín grade

Ëen, and 55 per cenË had the same preference when Ëhey were in grade

Lwelve (Gríbbons and Lohnes, Lg66)" Tn a study of the educaËionaL

expectaËions of L09 suburban New york ciËy sËudenËs over a four-year

period, Holden (L96L) found that gL per cent of his inËtÍaL grade

eÍght sampLe aspired to an education beyond high school_. of the

aspirers , 66 per cent expected Ëo attend college. After four years

only 33 per cent of the same group had Ëhe same expecËation" A Large
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proportion of each inËelligence level in grade eight expecËed to

aËËend col1-ege. By grade eleven it was the low intelligence indívid-

uaLs who had changed their educaËíona1 expecËaËíon levels mosË noËice-

abLy. In both sËudies aspiraËions or expecËaËions appear unreasonabl-y

high. Young people apparently do noË typÍcally make approprÍate

occupaËiona1 or educaEíona1 choices. Some unknor¿n evenËs occur beËween

grades eight and eleven or Ëwelve which affect aspirations and expect-

ations (e. g, , Edlefson and Crowe" L960) "

ïntellígence LeveL

on the basís of available research ít has become an accepËed

generaLization thaË the child¡s íntelLigence level and parental LeveL

of intelLígence each bear a relaËionship Ëo aspects of child develop-

ment, íncLuding vocaËionaL deveLopmenË. Intelligence has, f.or exampl-e,

been suggested as an imporËant factor in vocational maturiËy, Ín

se1-ectíng an occupaÊion, and in occupational success (e"g", Super and

ûverstreet, 1960; Roe, 1956; Super, et aL" , L957)" OËher research has

índícated that the íttell-ígence of parents and chíld is so strongLy

reLaËed to such facËors as SES and education aËtained ËhaË Ëhe rel-a-

Ëionship beËween such factors and aspecËs of occupaËionaL deveLopmenË

are unclear (Youmans, 1958; Crowley, 1959).

The l-evel of Ëhe child¡s intell-igence, however, does appear Éo

be posiËívely reLaËed Ëo aspirations and expectaËions (e. g. , Youmans,

L958; Holden, 196L; Davis, e! ql. , L962). The reLationship may noË

be truly revealed untiL afËer the student reaches high school. In



Ëheir BosËon study Gribbons and

sËudenLs belciro an T.Q" score oÊ

noticeably befi+een grades eÍghË

originali.y selected occupaÈions

gence.

JO

Lohnes (1"966) noted thaË ít v¡as Ëhe

1"14. r^¡ho eha'rlged ttrei¡: aspj.raËioïÀ,s urosË

and twel"ve. Presunab.i.y sucl-r sËuder.lËs

most inconsísi-enL with Èheir iz:Ëell-i-

Tn her lTew York City study of eight)'-five high school uaLes,

crowLey (1959) found that high and lov¡ inter]-igence groups differed

considerably in 'cheir goals, in Ëheii: percepËion of exísting obstacles

Ëo goaL fuLfiSment, and in perceived aids Ëo sucla fuj.fiLmenb. Rezler

(L967) sÉudied 51-5 hígh school juníors and seniors from a míddLe-class

midwestern suburb. tf Ëhe 515 females ehirty*Ëhree gir].s sel_ecäed

such pioneer occupaËions for women as scienËist or physician. such

girls eould be differenËiated, partially on Ëhe basis of ínËelLigence,

from girls select.ing traditional female occupations. A study oÉ mal"es

in grades nine and twelve in ohio by Riccio (L96s) at''empted Ëo deËer*

míne whether studenËs recenËly migrated from the Appalachian souËh and

long-tíme, non-mÍgraË.Ë) residents had differenÈiaL occupaËionatr aspir-

aËíons. using I{aLler¡s occupaËionaL Aspiratíon scaLe (oAS), Riecio

noËed a positirze eorrelation between íntel1"igence and performance oÍr

Ëhe oAs" His fwo groups of sËudenËs di<i aoË diffe-r signífíeanÊI"y ån

inteLlígenee nûr t¡as Èhere a sígnificanË dífference in their occupa-

ËíonaL aspiratíons, regardless of Ëhej.r differenËiaL baekErounds"

Teacher EncoqgÊåe¡ren! for Education

Because children spend so many hou¡:s ín Ëtie schooL sifuation
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and because Ëeac.h.ers are direcÈly involved. in chil"dren0 s form,al eduea*

tion, iË seems p,lausibLe tLiaÈ teachel eneouragemenË w.a-g be reLa.Led gs

childrenrs aspírariûfls: both educatioira-r and occupa,ciouar" a" probla:n

of causality, hor.uever, <ioes exist" -vrihether stu,lenËs have hågl.ler

aspiraËions because of Lhe ericouragernent. receivecÌ or i,¡hethec Ceacizens

Ëend to encouråge those aLreaåy havúng high aspiraÈions is cgnjecÈr¡ral-"

trrlhile Lipsett (L962) noËed thaË teachers did inftuenee -Lhe

aËËiËudes, motivatíons, ard goals of high sehool students, Ðay (Lg66)

found ËhaË direct ot indirect teacher írrfluence v¡as nst unífonn íco-r

both sexes" In his sËudy of ttre vocatíonal preferences of, 116 nal_e

and female high schooL seniors in Oregon, Day rerrealed rkat 44 pe-r cen,ü

of Ëhe sample r¿ere infl"uenced Co sone degree by Ëeachers ip theír voa*

aËional preferences and plans" A significan'cly greater percenËage rf

Èhe boys v¡ere so influenced" FurËher, the amount of Ëeacher inf,luenee

was dírectly proporËíonal to Ëhe amounc of iraining required by che

vocaËional pref ererrce"

rn theír Manitaba sËudy, Forcese and siemens (L965) reporced

that there \^7as a significanÉ positive relaËíonshíp befrveen tL¿e LtA arr.d

the amount of teacher encouragement withín low arrd rnedíum SES groups

but thaË sueh a re.É-a'Líonsh-ip was not errirl,ent wíËhin the high SIIS g{a1rp"

Applying controLs of sex and r.Q", sex and sES, and al--l three varia'bj_es

togeËher, KrisËjanson {L967 ) rejected his hypothesís of na reLationship

beLween ËÏie LtA ayzã. ihe amount of Leachet: encouragement"
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Nr.¡mber of School Grades Failed

Dona1d Super and his associates have t'eerr Ëhe priruary exponents

of a self concepÈ*vocaÈi-onal devei.opmenË relaËionship (e"C", S,uper,

L957; Super, et al" , 1957; Super and ûversËreeË, L960; Super, g"q_ ql" ,

L963; Tiedernan and û8l{ara, L963j. Early ín life Ëhe trome usual"ly

provídes experiences of relevance for the devel-opment of the seLf,

concept" I,Iíth increased exposu-re in Ëhe school and in the larger

conmuníËy nel{ experiences and new roles may contribute Ëo sel-f concepË

developmenË" During his adolescence the ehiLd generally begins Èo

thínk seríously abouû a future occupaËion; iÈ is at Ehis period of

Life that Ëhe concepË oí sei.f may have parËicular occupatíonai. rel_e:

vance" Many differenË experienees or variables may eon'cribut,e 'co ctre

seLf concepË, one of v¡hich may be the nirmber of school grades faíl-ed"

Faílure or bad grades in schooL may have eonsiderable ímpacË

upon those individuaLs invol-ved" In her study of eíghty-fíve high

schooL maLes ín Ner,¡ York City, ürowley (1959) noËed ËhaË some sËudenËs

perceived Êheír Lack of abiLity and poor grades as reaL obstacles Ëo

the atta,irrnlent of their lirriíÈed goals. Other students felt theír

abílity r¡râs an aid Ëo theí:: high occupationaL goals" Slclcumus

I{ashíngÊon sËåËe study (i958} sf Ëwo i:housand boys and gírls ¡:er¡eal-ed

that propo¡:ËíonaËe1y r,rore seudents raËíng Ëhemselves high in abílity

as sËudenËs pI-anned on col1-ege. Pres'u-mabl-y sÈudents wiËh faii-ures or

bad grades wouLd ïioË raËe Ëhernseives high as sÉudenËs.

A.c'tríevemene alone does noC deËermine educaËional- or occupaeionaS.

aspíraLíons. HerríoËÊ (1963) poinËs ouË thaË knowj-edge of the aa.tri"evearen*
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of oËhers whose abilÍty can be assessed rel-aËive Ëo oners own hel_ps

deËermine an indivídua1's aspiratíoris. The i.ndivídualr s assessmenË

of his achievement l-evel or ptsition relative to of:hers may Ínfl_uence

his aspfration level_.

Self -as sessed i.egÉerÊþlå Raring

Super (1957) suggesËed that the individual can assess hínself

partialLy on Ëhe basís of his perceirrecl ÍmpacË on oÈhers. 11 makíng

a self-assessment of Leadership abí1íty the individual is actually

assessing his ímpact ripon other individuai-s relative Ëo Ëlte apparenË

impacË thaË other indi-vidual-s have" Tt ís also an assessment of hís

group responsibiliey and ínf Lue'rrce. rf they are endowed r¿ith a st,rong

measure of responsíbi1íty and influencee indivÍduaLs are likely Ëo

have self*confidence" Tn the reaim of occupations, oecupaeionaL pres-

Ëíge is parËia1ly assessed by Èhe occupationts assocíaËed respons-

ibí1íty and power. PresËigious occupaËions connote responsíbility f,or

and ínfluence ç¡íËh oth¿ers" À RuÊgers? study of eighty-one male stud-

enËs (oppenheímer, Lr66, p. L94) indicaËed ËhaË persons 'rpreferred

occupatíons perceived as congruent with Ëheír self concepËs.r? Tf Ëhís

is Ënue, íÈ foli-ows that individuals r:ankj-ng Ëhemselves high in l_eader-

ship abilíËy røi11 3.íke".!-y seek occupaËions permiecing Lhear Lhe exercise

of leadenshíp qual-iËÍes, sínce such occupaÊ,ions are generally ranked

high in Ëhe occupationai- prestige seatus hierarchy, sueh índivíduals

wílL frequenËtr-y aspire hígh occupaÈional_ly.

sLseum (1958) noted that indivíduals ratíng Èhemsei.ves high ín
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l-eadersiiip geae::a3"iy aspired co col-tr-ege" Forcese and síemens (1g65)

fouricl in tkieir s'cud.y of i*laniLoba high school_ you-th tiiaË Leadershíp

rating al¿d bctl-¡ edueaüionaI and cccupaËiorial^ aspí-rations r,rere posi-

r-ively rej.ated" tontrol-l-iag Ícr sex, r"Q., eni sES ín differenË

cosobinaLio'ris, !{rìsËjanson (1967} al_so founil staiisticaS-i_y sígnificant

reLaÈionships beLvreen the LOA and sLud.enisr self*assessmenË of Êheír

leadershíp abÍliËy.

?q q,ç.i S3p gr_ig{¡ :g F;$r.g_: ç:¡¿r-r_åqp J_ar Ac ¿ ir¡ i N ies

Tf¡e val-ídity of "che írrdividual's sel"f co*Çepc is expnored ín

a vaxíecy of ho¡oe, sehocl , and corniau.nÍ-ty siËuaí-íons. .nhrough irew

expel:ie"nces anil n€{ìI assocl"aËions i:he indii/idus]- ca'ør expnore Eris seLf

cofice'pf, modif3r iË, ancl exptse l-lirnsel-f eo neT,;.knolvl-edge of poËentiatr

occupaÈi-onal reLevâ,nce" Lack of participaËion ìn eï,ütrå-currieìrLar

aclz='títtes inåy ;esËrict exposu-re f:o si'cuaiions of poÈentiaj- occupa-

'¿-ioïal ¡:el-etrance aird ímportä-nce; participatíori. :-n sucii. acËíviËies r,¡itL"

on the o{:he-r hand, broacen exposure Ëo siËuations oÊ potenËiat reLe-

vã.nce "

Ev;t'ra-curricular activiÐies have been suggesced as j_füprrËanÈ

ic diffe:':ent ëreås ¡:Ë vocatíona'J- d.evetoproei:L" par'LicípaÍ:j.on ín sucil.

activ:;-iíos rJas ilositÍ"vei.y *.arreLaced wittre çcca-t.iona! maEvrl_ï-v ín supe::

and üvers'Lreet-es sËi-idy ii96û). supei: {L957 } suggesüs aiso LhaË sueh

ac'iivítieE -L{La7 be íniput::iant in seeur:tr:.g e- job. Rega.rd'åess of Ëlie eype

cf a*";i'vity, ùï¡e i,:,cs i actíve individu.al-s ín ext-ra-curri cuia:r aeËiv-

iî:ies {-enci ¿.o p3-an cn coi-lege (sioci.m, 1958). LrTj-L}r varíous conËroLs
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applied, Krisrjanson (L967) reported a chi square value significanË

aË .01 and a coeËl=ieiant of conLingency of .224. wlroen he relaËed the

1evel of oceupationatr aspiraËion (tOA) io Èhe amounL of participation

in extra-currícular activities. Forcese and Siemens (1965) also found.

a signifícant xela'ciorrship betrceen such acËivities and Ëhe educaÈionaL

and oecupaËíonaL aspiratíons of high and medium SES groups"

Comrnuníty Size and TsoLation

LípsetË L¿as noted that youth from Large urban areas

. are :::o'ce. l-ikeLy ta be acquaínËed -wíth the oeeupaËional
possibilí'cies Tdhich. exist in such communíÈíes Ehan ivil-l- ehose who
are raísed in Che occupationaLLy less heËerogeneous smaller com-
munitíes (Lípsett, 1955, p. 226)"

usually, as Êhe popui-atíon size of a community íncneases, Ehere ís a

greaËer líkeLihosd of a chíLdus expøsure Ëo a díversity of occupatÍons.

But in rei-aei.rrely i"soi-ated, single enËerpríse communíËies tr¿o other

consí.deratÍons may apply. First, the isoj-aÊíon of the communiËy may

preclude the índividt¡alrs being exposed Ëo a number of oceupaËions in

other conmuníËies" fiecoud, t.he economic naËure of the single enter-

prise commuiríËy mã)î ?]e occupa'rionally restricËive since the economíc

hornogenei.Êy íLsel-r", ï:y def initíon, includes primaríLy Ëhose oecupagions

reLevanË tax th.e sL"ttgl-e iudustry. The individuaL irr such a coumuniËy

is mos{: of,Èer¿ expcsed, then, Èo the incumbenËs of jobs assoeia¡ed with

Èhe singi-e índr¿s'{:ria.!" e-¡rËe-rp'rise raiher than {-he varíeËy of occupatíons

of an economíe¿11{-y hete-rûgerieoirs cominuniËy. The resËríctions in

exposure to occupacia:rrs impc,sed by size, isoLation, and economic homo*

geneLty may, hor¡ever, be counterbalanced 'by Ëhe presence of men, in
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mining cornmunities parÈícularly, having a high degree of professíonal

or technieal knor+ledge.

VirËuaL1y no ]"iËeraLure relevant for an examinaËíon of isoLated

síngle enterpríse communities is exËäni" some paralleLs, hovrever, can

be drawn from urban-ruraL sËudies"

A large number of studíes have suggesÊed that between urban and

rural- youth Ëhere are sonÌe basic differences which are occupaËional1-y

relevanL (e.g", Youmans, Lg56; Sewel_l, eË al", L957; Middleton and

Grigg, L959; Burct¡ínal- , L96L; Cowhíg, L962; Elder , 1963; Boyle, Lg66).

rTaLLer and TdoLff t1-962), tax exampLe, e><amined 442 Michigan boys from

farm, runal non*farm, and small- urban enviro'omenËs and found a signífí-
canË difference aË Ë'tre "001 level beËween place of residence and scores

on Ëhe Occupational AspiraÈionaL Scale" As a result of fíndíng sígnifí-

cant díffetrences by residence on such variabLes as I"Q., self-confidence,

seLf-suffíciency, and evaluatíon of mobility, Ha1ler and l¡troLff suggested

that the orientaËions of urban mal-es were such thaË they were líkely to

be more adapËive to tire urban occupaËional structure than were rural-

maLes.

LípseËË (1955) eartr-íer reported marked differenees in the amounË

of Ëime groups f-som various environnents spent ín non-manual occupaËíons.

Tndivídual-s Ërom far-ms, from rural non.-fa::m areas and eiËies under two

hundred and fifËy Èhousand ilersons, and from i-arge-r urban areås spen¡,

respectively, 27 pex cent, 4L*46 per cenË, and over 52 per cenË oË

'lheir tíme in non-nanuaJ" oceupaLions. LipseËt suggested ËhaË sueh

differences may result from better metropoi.iËan*area schools, greaÈer
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educational- opporturij iies: uiore vísible educational rerøards, greaËer

mobí1iËy, and brigher c(:Ç:"t1pê.t.f onal- aspirations.

Some studies ha've appiíed controls orr some variables sí-¿rce

íntervening variabtr-es nay cc-¡rÈribuÈe to a revealed relationship be¡ween

place of residence a"r-'.d the Lû4. !-orcese and Síemens (1965) conÈro1-1_ed

for sES and Kristjanson {L967) controlled for sex and r"Q., sex and

sES, and sex, r.Q., and sES ir-¡ their analyses of ManiËoba data" Neithe::

study found signifÍcatri: ¡ii:Ëferences between place of residence and Ëhe

LoA wiËh such controi-s" rn contrasË, Grigg and Middleton (1960)

iniËía1ly divíded ol,reï Cr{enfl¡z*"1* Ëhousand. rvhiËe grade níne studenÈs

in Florida ínto five s:lze-of *communiEy classifícatíons. TLre eommunities

ranged in size from L'werr{:y-five hundred to t\¡/o hundred and fifËy Ëhous*

and persons" When tk'ey -pa.ïtiaLled out the effects of intelligence and

fatheru s occupation from 'ch.e analysis, they found a sËaf istically

significant differenee berwee'rl communíty síze and boyso LOA. The reLa-

tionship did noÈ, horn'e¡¡e-i:, Lrol-d for girls. EvídenËly, communiËy size,

occupational aspir a':'.i tns, SES ^ and father u s occupatÍonal 1eve1 require

further sËudv,

Number of Yea'r:s ë.9ç*t' 1g []hç. Çgirruru.niry

urban-rur:al s'i:urijes harre tended to group sÈudenËs according to

con'rruuníËy ol= resið,e'in.ee, in1:-LLei'tLy assuming ÊhaË residence has Treen

long-Èerm. Considerlng 'tcv.,7-at-ion moveme"nt Ërends f:he assumpiion rs

probably r+arranted, espez-i-a1ly for farm and small- tor,¡n vouth" Tl-le

number of years sperrÈ Ìr: l:ne community is rea1Ly a general_ meËhod oË
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assessing the exposure to rural or urban community life, presrmabtr-y,

ín Ëhe case of smali-er communities, havíng I-ived in the conmuníE.y oni-y

a shorË Ëime sugges{-s that. one has been exposed Ëo individuals in

other cournuniËies and Ëo various experiences of potentiaL occupationa-l

relevance. Indivíduals who have lived in the smalLer communiËy for

some Ëime, on the other hand, have been exposed to famílíar values,

beliefs and atEitudes for Éhat time and supposedly have had more

limiËed socíal exposure than Ëhe mobile indivíduals.

The number of years spent living in a community may be a measure

of geographíc mobility and socíal exposure in the same rday LhaË Ëhe

number of schooLs a youËh atËends may be a measure of panental geo-

graphic mobilíty and socÍa1 exposure" On the ini-ËiaL assr:mption ühaË

Ëhe number of sehool-s aËtended reflecÊs socíaL experience, and i:he

number and varieËy of social experiences may be of occupaËional_ rele-

'vance, Forcese and Siemens (L965) and I(risÈjanson (L967 ) examined Ëhe

relationshíp between the number of schools and the Lû4, or level of

occupaËionaL aspíratj.cns" The 1965 sCudy of Manítoba high schooL youËh

revealed ËhaË onl5r ehe hígh SES índividuals who had aËtended a number

of elemenËary scliools had significan'cly higher aspiraËíon levels. No

signifícanË relationship was trevealed beEween Ël-re LOA and Lhe number of

hígh schooLs atËendeqi" Introdueíng controls of sex, ï.q., and SES in

various combínatíons, KrisÈjansonts L967 sÊudy reported no signifiean'c

reLaËionships.

MobiLiËy may consisi: of job, occupational, or eomuluniËy mobil-iËy.

LípseËË and Bendix (1952) reporËed ËhaË of the rnanual group of r.¡orkers
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the unskíi.Led were 'hire mose ûce'r-xpåf:ionatr-n"y trnsËable; Ín Èhe non-manuaL

group uPpel: i'al¡íte-co-.{--1-e-t v¡arï*ers and propríeflors r.rere the mosË mobile

ín terms of jobs as:.d occ"ttÞaf,i-ons. Today, r-¡tren consíderatiosr ís given

the raËher prohibí.Êåve ccsÈs of uprooLing famíLies and moving, especi-

a1Ly Ëo índÍvidua'i.s in isoLated ä,-reas, iÈ ís probabl"e Ëhat ontry Ëhose

índivíduals ín 'LÏre uppe:: occupatíonal sËrata a-re reai-Ly geographical-l_y

mobiLe. Sínce Ëhis gcou.p gge'neratr-i-y oecupy the upper SES level_, and

gÍven Ëhe wicely ã.eç:ep|eä :cel-acionship behoieen sES and LoA, íc may not

be surprisíng that .hh.e eeSa{:åonship beti'¡een a nobilíey measure and the

LOA may dinappea-c v¡íi:lz a::r SES cont-rcL"

Ttre nt¡¡nber t:î. yeat:s spenL li",ri-ng Ín the coumuníËy impLies

rnobiS-íËy and Trotit may impl-y exposure Ëo índívidual-s and experíenee,s of

occupationaL rel-evaírce" The essociaËiozr of years spenË ín Ëhe coumuniËy

with farnÍly SES, r,ri'ch raoTri-tr-icy as a demographíe variable, or ruiÈh

measures of sahooS. expe::íenÇe mtrs'L yeË be examíned.

Idísþ tq Ste"y iq *C3'ry{gg1çg ê_Êgg5 Higþ School_ and Fur_rher EducaÈi_o_n

Tn an Á.R.n.Ä" sti:dy of, 'Lhe ruraL MusquodoboiL ValLey area of

T{ova scoËia, cor:*or and ÞiaGíi.n. {L965) found thaË 75 per cenË of Ëhe

over six 'msnrl'ted ::espoiiideats pla:nned on migra'fing from Ëheir presenË

comrnuníty Ëcr Ëureh.e:: educaBåon or a jo''ø, ?'lhen approxirnaËeLy Ëhe same

nirmber v¿ere asked. aT¡awt'clzei--r desis'e'co mi-g::aËe, 47 pet eenË of Ëtre

respc,nderrËs sai.d th,.e¡'-':ete eili:er safísËi.ed ar eager Ëo leave after

high scleoo.Ì-" .l.n th-e- -q;rire scud.y, r¡earLy 8û per cenÉ. of 578 s'cudenË

respondents aspí;ed tc cc:c'eipat.icns fcr wL¡ích educatÍon or traíníng
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beyond hígh sctrool" v¡as required" of the 578 respondenËs onty 52 per

cenL acËua1Ly expe*ted Lo compi-ete Ëhe necessary educaËion" you,et¡

desiring or expecting furCher education were compelled to leave

their communiÉy since formal educaËion or Ëraining beyond Ëhe high

school level tüas noÈ available ín theír iurmedíate environment." In

Éhe Ëhree specífíc conmuníLies sËudied the very geographic locaËion

and ínherenL cûrnmunity limí'EaËions appeared Ëo eonËríbute to the

migraËÍon of youth.

The l-íioitaÈions ot sLze, of nelative ísolation, and of the

avail-abilíty of formaL educaËion beyond high school- in Ëhe síngLe

conmunity may coTìËríbute Ëo youth¡s desire Ëo migrate Ëo other com:

muniËies. Assuming ËhaË educaËíonal and occupational aspirations

are posiËívely and signíficantLy correlaËed, individuaLs r¿ith a high

level of aspíratíons witl. necessarily desire Ëo leave the eoranuníËy

after high schooJ-. Similarly, individuals not wishing to return to

Ëhe communif:y afËer post*high school educatíon may make their decision

simpLy because they eannot pracËise their occupation ín Ëhe conmuniËy,

Indivíduals wittr a l-ow level of aspirations who also wish Ëo Leave

Ëhe communíËy probabi-y base theír decisíon orr occupaËional or cormunity

demographic eonsióerations" Thus, the strength of the desíre Ëo st.ay

in the conanuníty way be related to educationaL consideraLions, oecu*

paËionaL considerabioris, or Lo such aspects of the conmrunity síËuatiozr,

as size, isoLaËiûn.: ïestricted mobiliËy, and resLríct.ed educat.ional

and occupaÈional- opportunities.
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ÏÏT" T-I{E PROBLEM RESTATED

The popui-ai'f on examined in the present sËudy rdas assumed Ëo be

in the exploratory stage hypoËhesized by vocational deveLopmenË Ëheory.

super and his associates proposed thaË certaín rore, personaL, and

environmental factors are operaÈive influences oa Ëhe indívidual duríng

this stage of his developmenË" As one aspecË of vocaËional develop-

menÈ' occupatíonaL aspirations rrrere assumed Ëo be símiLarJ-y relaËed to

the proposed facËors"

varíabl-es, or facËors, r{ere ser-ected primarily on Ëhe basis of
vocational deveLopment Ëheory proposals, upon an examÍnatÍon of some

earl"íer research, and on the basis of relevance for the communitÍes

examined" An examination of the variables selecÉed for analysis

suggested thaË cerfaín variables may be closely assocÍaËed or have

some underl-yíng contrnon characteristic" Thus, Ëhe variabl-es may be

divided into three varíabLe groups, hereafËer referred Ëo as variable

sefs"

Varíabtre SeË I: Orientation Ëo Family

1) FaÉhert s cjccupation

2) ChiíI-des opiníon of fatherus oecupaÈion

3) Socío*econornic status level (SES)

4) FaËhers s education

5) Mothert s education

6) FaËheres encouragemene f.or Lhe childûs education

7) MoËheru s eneourager:ient. for the chi j_d,s education
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B) The chiLdss level of occupaËional aspiraËion (LOA)

9) EËhnic background

10) llome síLuaLíon

Variable SeË Il: Variabi-es of EducatíonaL ReLevance

1-) Grade

2) Teacher encouragement Ëor Ehe chíl-dts educaLion

3) Intellígence level

4) Number of school grades failed

5) SeLf-rating of leadership

6) Nusber of. extra-curricular activities

Varíable SeÊ TTI: Com:nunity-related Variables

1) Number of years spent in Ëhe community

2) ütrish to stay in community atter hígh school

3) Trlish to stay in communíËy afËer furiher educaËion

4) Conununíty size

5) ConmuníËY isolation

The divísion r¡f variables ínËo Ëhree variable seËs provided a

focus for Èhe examination of the actual variable sets resulËing from

the analysis of the daËa. The results of Éhis analysis are presented

in ChapËer TV. Further anal-yses provided Ëhe opporLuníÈy of examining

the varíable sets for each sex separaËely and a selecËion basis for an

anal-ysis of Ëhe rel-ative ímportance of certaín variables as predictors

of Ëhe leveL of occupaÉíonat aspiraËions" The results of these anaLyses t!

are al-so presented in thapter TV" A descripËion of the methodology

employed ín preparíng rhe daÉa for analysis is the subjecË of the follow*

ing chapËer'



CHAPTER TlI

LÏÏ.{TTATTÛ¡IS .A'I{D ¡ffiTHODOLOGY OF THE STUDY

tÍi'fÏ.9'ATÏTT{S AND DEFINITTONS

I,imitations of Èhe Ë.eq4Ï

This study, noË ur¿3.rke many sËudies, has inherenË limitaËions

resulËing from the compiexiLies of human behavior and development.

Identificat.ion of those variables which cause changes in vocatíonal

developmentu whícïr is one aspecË of Èotal indivídual developmenË, is

extremely ditf.ieul-t foll:¡.ro reasons" First, many personal and envíron-

mental variabLes which may influenee vocational- grovrËh are ËhemseLves

related and eo ídenËify the strength of each indivídually wíËh some

aspecË of vocationaL growth ís consequentl-y difficulË" second, Lhe

actual impact of a given variable upon vocational growth may not be

evidenË for some years. The best Ëhat earlier sËudies have done is

to indícate some sÊaËistica1, buÈ noË causal, relaËionships beËween

cerËain personal and environmenEal variabLes and aspecËs of vocationaL

development, This sËudy, fhen, ís limited by the very complexiËies of

human betravior and ínÉenact.ían" Further, L-ivo specíf ic limiËaÈions

musË be noÈed -w-ith respecL Lo 'chis study.

Because this s'cudy was concerned solely with high school sËud-

ents, aË i.easL Lwo cc¡:lsiel-e¡:ations must be borne in mind. FfrsË, Ëhe

sËudents are itieoreËi.caiI5r in Ëhe same broad stage of vocaËional

deveLopment of wliieh vocatioaal aspirations are an important phase.

secondly, ehe scudy ,ioes nol include for analysis Ëhose sËudenËs of
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high school age who attend grades lower than grade Ëen or sËudenËs of

hígh school age who may har¡e quiL school-" The íncLusion of such sËud-

enËs could conceívabI-y ai.ter the ::esul-Ës of Ëhe presenË study.

Some caution should be exercised in generaLízíng Ëhe results of

this study either Ëo oËher single enterprise communiËies on to non-

single enËerprise communitíes. This is advisable since Êhe five areas

studied differ from each other, and from other single enËerprise com-

muni¡ies, ín terms of s ize, wíth the communiËies ranging in popul"aËion

from 1,250 to fífËeen Éhousand, in terms of geographÍc Location, and

in terms of Ëhe dominant industry and company present. I{ith cauËion,

however, certain genetaLizations may be warranËed.

A DefiniLion of Terms

Single enterprisg egmmunity. The single enterprise couununiËy,

in this sËudy, may be defined as a coûrmuniËy whose economíc exístence

is based upon one síngle, basic economic enËerprise; thaË ís, it is

eeonomical.Ly homogeneous

VSc,êç,,iq,qA! _or oequ-pa'tlonal aspirationq. VocaËional or occupa-

Ëionai- aspírations refer to the occupations ûr vocations Ëo which Che

índividuaS- aspíres, idealisiical"ly a:nå reaLLsÊica1Ly.

Lqqel 9f gç.ggpg-qiqeal asp,írqrí-ons (!-04). Tn the presenË sËudy

iË ís assr.rmed Chaf diffe-.Å:enL occupations are generalLy given diffe::*

ential socíal evaluaËions and f:her:efore oceupy va::ying levels in an

occupaËiona1 prestíge hierarchy"

DepeederUL va iqÞle qå -gå¿!9åio4. The dependent variable, or
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The

criterion, is r.he LûA as meas'úred by a prestÍge*based occupaËíonal

scaIe.

I¡depcggg*,Ë. yêÏågþ.1sg 9t_ prqdiqrorg. The independenË variabl_es,

or predicËors af L:Lie LÛ4, are those personal- and envíronmental factors
earlier revíei¿'e.:i, such as grade and socio*economic sËatus level"

ÏI. METIIODOLOGY

The follcr+ir:g seetions ínclude expl-anaËíons of the construcËion

and adminístraLi-o:: of the research instrumenË, bríef examinations of
the respondenfs and cl-ze instruments employed in measuring certaín vari-
ables, and a eoimmen.t: on coding procedures,

Res ear ch lqg gqli_rggqq

Data were ct:l-iecËed from Ëhe ËargeÊ popuLaÈion by means of a

questionnaíre" Tire quesË.ionnaire meËhod was employed in earlier

studies of a síiriílar lcind and appeared Ëo províde the desired inform-

ation convenierrÈ13r ¿n¿ expediËiousi-y, This meËhod enabLed the

researchers ro collerË Èhe desired informaËíon from a class-room of
sf:udenËs ivithrie r"oi:{:y srinutes, l¡Jhile an ínËerview method may have

províded imf.aTtneL"¿Lon f,t'om a Ereater number of students, the poËenËial

inconveniences cf ilf¡e ¿sçþnr'que and Ehe Limited time available for
co1lecÈíng the i-r¡foi¡naÈÍon preeluded its use.

The quesr-ionnai-:'e empl-oyed is a modification of that used by

Síenens (L965 j .tn l'"is study of Lhe edtrcaËiona1 and occupaËionaL aspir-

åcíons of tr-rÍgÌt s*i"lc¡ot youËh ín Lhree Ytanítoba areas" During May, Lg6g"
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members from the Faculty of Education and Department of Sociology at.

the University of Ïvianitoba eooperaËed ín Ëhe re-consÈruction of the

questionnaire for use by each" A research Ëeam consisËing of repre-

senËatíves from the Facul-ty and the Depart$enË of Sociology carried

ouf: the field work, data coding and tabulation, and initial analyses"

Year end examinations in the fíve selected high schools made

pretestíng Ëhe questionnaire prior Ëo iËs actual- administraËion

impossíble" Because essenLíal"ly the same quesËionnaire had been

employed Ln a.n earlier study and because the research team was well

briefed by experíenced researchersr few problems \,üith Ëhe quesËionnaire

r,üere ancicipaÉed and no p::oblems r¿ere evidenE during adminístraËion or

coding of the questionnaire.

Oues tíonnaire Adminis traËion

Príor to the aci-ual- administraËion of Ëhe questionnaire during

the last week of May and firsË week of June, corrnunication was estab-

lished with the superínLendenËs, ín school- systems employing a suPer-

intendent., or ihe principals of the schools selected for sEudy. Ïn

each case the pri-ncipal-s eooperated with Ëhe research Ë.eam by preparing

a Lirnetable for Ëhe admirristraËion of the quesÈionnaire t.o each class

in the senior grades. Staff and sËudents, ínformed thaf a questionnaíre

r"/as Co 'be adrniniseered, 1íkewise cooperated"

Class períods in each school l,{ere over 35 minuEes Long, the

approximate f,ime antLr:Lpated for the compl-eËion of Ëhe quesËionnaire

bv each student, A brief tíme was generai-Ly Ëaken to achíeve some
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+ -'-" '!ì- '-r- ^ qï-rrdanr.q n,rÈl ine the pUrpOSe Of the questionnaireLqyyvL L VJ! L!! LlIe - e vuL!!

in -broad rislms, and fo give necessary directÍons" Students r/üere asked

to r.¡ork quicit.!-y l;:d irrdependently" Emphasis was placed on Èhe imporË-

ance of a"fisrderi?1g every question as accurately or as v¡ell as possible"

Students \rere gitteli assuraüce that theír responses \^7ou1d be held in

stríct confidence,

Three hasÍc assumpt:'-ons underlie the analysis of the data

obtained frour Lhe students" It ís assi:med that:

1) sLuderrùs rtrcruld respond to factual, objecËive quesËions with

as accuraËe íi-iÈc¡rinaËion as tirey were capabLe of giving;

2> sfudel'ii: i:espor'ìses to questions subjective in nature r+ould

be accura¿s r"sÊl-ections of theír beliefs, atËitudes, or feelings;

3) sËuiieneÈ would f eel- suff iciently secure by assurarlces of

ä-íLonyrltLr.y 'tha'f lheir responses would be accurate"

AfLe:: adrni¡:¿isLering the questionnaire in eaeh of Ëhe senior

grades " tiie:-'esea-r:ch team v/as permiÈLed access to school_ files for

the purpose. sf. colLeei:íng I"Q" scores on each studenË in Èhe school.

lLþe Lle-s3gitéç.+lg

Tl"¡e acCual -*i¡mber of respondenLs to the questionnaire in Ëhe

f$.ve coi¡n¿u'l¡i.ríes l:epresel"rted 8l- per cent of the LoÈaL student enroL-

men{:,. 'ILle'¡rerceittã.ge or" responses, by schooi-e aîe given in the

Append-ix, Ta'n'J-e A"Z" Because th¿e l-isËed totaL enrolment of 1,309

studenf,s was 'ba-sed or¿ class lists which may have needed updaËing, it

Ls praba'*l-e Èlie'c ihe percentage of responses based on acËua1 school
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enrolmenÊ in May and June \das sometrdhat higher" students in Thompson

had Lreen permitted Ëhe freedom not to aËËend school because a building

expansion had pz'oduce<l some shortage of space and noise problens made

sËudy aË school- dÍfficu1t,

Table rr presenÈs the number and percentage of sËudenËs, by

age, who compl-eËed the questionnaire.

TABLE IT

NM'TBER AND PERCEN.TAGE
OF 1061 R-EJSPONDENTS

BY AGE

Age L3 L4 15 L6 L7 18 Ls 20 ï3t roËal

Number 0 6 L65 34L 290 L59

Percent 0.0 0.6 15.6 32"L 27 "3 15.0

66 27

6.2 2"5

7 LO6L

0.7 L00"0

NoËably, as índicated in Tabre rr, 99.3 per cent of the sËudenÈs

rvere between the ages of fourteen and twenËy inclusive" The populaËion,

therefore, appears apptopxiaLe for the generaL conceptual framework

outLined.

Table TII presents the number and percenËage of sÈudents, by

grade, who com'p-Lete<1 Lhe quesliorrnaire.

Tal:Le ïI-l rndicaLes that the 1-argesÊ perceneage of the respond-

enLs (42"3 per cenË) were in grade ten, Combíned wiÈh the 32"4 per

cent of Ëhe sLudenËs who were ín grade eleven, íË is evident thaË over
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of the students were in the two lower grade

c.enf of f hr" resnondents \üere in qrade f hi rf cen -

TABLE III

NUMBER AI'TD PERCENTAGE
OF 1061 RESPONDENTS

BY GRADE

î.-^À^ L211l0 2
IJ Total

Number

Percent /, 1 A

344

32.4

247

22.7

2L

2.4

10 61

100"0

'Tn this study grade 13 applies only for students from Red
Lake,0ntario.

Instruments and Coding

occupatioq1! eg_plfg!]ggg (!04). This concept of

founded upon the differential prestige evaluation of

Level of

aspirations is

occupatíons r¿hich resulL in the arrangement of occupations into a

hierarchy. Individuals are assumed to be oriented toward certain

l-evels of the hierarchy. The level of the orientation represents

occupational goals and aspirations" The Occupational Aspiration Scale

or OAS (Ha11er and Miller, L963), based upon the prestige rankings of

ninety occupations by a nationivide sample ín the United States (Reiss,

\967), \,ùas employed as the best available measure of such aspirations

with a male population (see Appendix C, Section IV) "
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The 0AS consists of eight questíons each having ten different

occupational alternatíves, one from each of the ten prestige 1eve1s

of the occupational hierarchy. The scale thus uses eighty different

occupatÍons from the hierarchy of ninety prestige-ranhed occupations.

Two expression levels of realistic and idealistic and two eoal dimen-

sions of short-range and long-range are included in the questions"

There are, therefore, four logical combinations of questions iuith each

question appearing twíce.

The 0AS takes approximately tlventy minutes to complete and is

simple to administer and score" Each of the eight questions includes

an occupation representative of each of the ten occupatíona1 prestige

levels. The ten occupations of each question, each thus representing

a hierarchical 1eve1, range in score value from zero to nine, Students

are requested to check one occupation in each question. Scores are

totalled for each question, thus yielding a total score ranging betrveen

zero and seventy-tvro. Since different expression 1eve1s and goal-

periods are represented in the questions, sub-scores could be obtained.

The present study, however, utilized total scores on1y.

Haller and Mi11er (1963, p. 104) concluded, as a result of a

check on internal validity, that the OAS was "probably the best avail*

able single combination of practicability " and validity"" Its

usage with similar United SLates samples suggests the scale is a valid

instrument for measuring male occupational aspirations. Siemens (1965)

noted that no evidence exists to indicate r,¡hether the scale rvould be

less valid when used rvith a Manitoba population,
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A check of the split-half reliability of the 0AS in the ori-

ginal study of older male youth revealed an approximate reliability

coefficient of .80. A test-retest coefficient of .77 resulted lvhen

equivalent forms were administered Len weeks apart. Haller and Miller

thereby concluded that the OAS appeared reliable for research purposes.

Tn fha nrêqênf e|-:rrlrz r cnlit-La1F rø1 i¡hilitrz nngffiCient OE .76!v!çr1L v! . t w,

reported in the Appendix, Table 8.1, was revealed for males.

Although the Haller scale was tùsted only for males, the authors

suggested that the scale may work well iyith females" SÍemens (1965)

noted a high degree of frustration amongst the females in his sample

who responded to the sca1e. Peach (L970) indicated that certain

occupatíonal alternatives in the OAS, if only because of wording, tvere

closed to females" Other occupations may also be closed to females

because many females tradítional1y reject certain occupations identí-

fied rvith males (e.g", Slocum and Bowles, 1968). Peach, therefore,

modified the Haller OAS for a female population" The girls in the

population examined in this study were randomly differentiated into

tr,zo groups, one group receivíng the Haller OAS and the second the

Peach-modified OAS" The split-half reliability coefficients for each

scale are reported in the Appendix, Table B" 2" The reliability coef-

ficient on the Haller 0AS for females is .64 and on the Peach-modifíed

OAS it is .56. Both are somewhat lower than the reliability coefficient

for ma1es.

Appendix Table 8.3 reports a revealed validity coefficient of

.50 for the Peach-modified 0AS, employing the Haller 0AS as the
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criterion, \^rhen a sample of eighty-seven girls completed the alt.er-

nate scale after seven daYs.

Table IV presents the descriptive statistics of the modified
5

OAS for girls and boys ín the present study"

TABLE IV

DESCRIPTIVE STATISTICS OF Ti{E MOD]FIED OAS

FOR BOYS AND GIRLS

Populatíon S cale Mean SD_ Range' tuúo

Boys

Gir 1s

Girls

Haller OAS

Haller OAS

Peach 0AS

522

216

24r

42"50

47.24

/,ñ 1Á

o q?

7.76

s3(L4-67 ) 0.43

46(17-63) o" 6s

47 (L4-6r) 0. so

astandard deviation
bstandard error of the mean

Of the 1,061 sLudents who responded to the questionnaire, 979

completed all eight questions on the OAS. 0f the quesËionnaires

received by each group there l,7as a non-resPonse rate ot 7 " 6 per cent

by boys, a I2.1 per cent non-response rate for girls receiving the

i1a1ler OAS, and a 3.2 per cent non-response rate for girls receiving

the Peach-modified OAS. Most of the students classified as non-
I

respondents with respect to the OAS omitted one of the eight questions.

fn scoring the scale, the numbered occupaËional alternative
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selected by the student \,üas transformed into a prestige score. The

prestige scores for each question were then totalled to yield a ra\d

score on the OAS. Quartile points i¿ere found for the boys and occup-

pational levels assigned according to the quartile into rvhich any

given score fe11. Similarly, quartile points lvere established for

gir1s, regardless of the scale completed, and each gír1 was then

assigned an occupational level according to the quartile ínto which

her score fel1. The quartiles for the 0-\S scores are presented in

Table V.

TABLE V

QUART]LES, OCCUPATIONAL ASPIRATION LEVELS,
AND SCORE ]NTERVALS BY SEX OF STUDENTS

COMPLETING THE OAS

Quarti 1e
ô¡nrrnql-inn¡1

Aspiration Level
Score Interval

Males Females

1

z

3

4

Level of

tíons \,nas based

L96l). Basíng

1

z

3

4

r-34

J)-+¿

/,2.-/,Q

50-7 2

t-34

35 -40

4L-46

/,1 -1 ')

frlbgE:q egggpÊlloq. The rating of fathers' occuPa-

upon Blishen's Occupatíonal Class Scale (Blishen, et al.,

the development of his scale on Ëhe 1951 Canadian census,
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BlÍshen ranked 343 occupations by combining the standard scores for

years of schooling and income. The occupations were then grouped

into seven classif ications ranging from one r.rith the highest combined

score to seven wÍth the lowest. Blishen's ratings of occupational

prestige and those of the National Opinion Research CenLer in the

United States had a rank order correlation of " 94. It was upon the

N.0.R.C" ratings also that occupational raËings \¡rere based in the OAS.

In Ëhis study occupations were generally assigned scores accord-

ing to the occupational class into which the occupation fel1 in the

Blíshen Scale. In the rare cases of occupations not clearly falling

Ínto any occupational classifications, scores vrere carefully buË arbi-

trarily assigned"

Lgygl of íntelligence (I.a. leve1)" Tn no school visited were

T.Q. scores available for all students. In only one school were all

available T.Q. scores measured by the same intelligence test. Each

of the other four schools had I. Q. scores available from a number of

different tests with their slightly differenË scoring sysËems, differ-

ent means, and different standard deviations. The five communíties

employed the Dominion Group Test of Learning Capacíty, Ëhe Otis Quick

Score Beta, the Henmon Nelson Test of Mental Ability, the Lorge-

Thorndike test, and the General Aptítude Test Battery (GATB). The

Dominion Intermediate Test wiËh its lettered I.Q. level was also

employed. The particular form of each test used was, when reported,

appropriate for the child's age level" Since recenL test scores T,{ere

noË available for a number of studenËs, scores on tests administered
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as early as 1962 \^rere used in the present analysis.

Objections to the validity and relíability of I.Q. scores as

measures of inte1lígence on the grounds that socialization and learn-

ing affects performance on ï.Q. tests r,{ere partially allayed by

placing students into broad intelligence 1eve1s based on the T.Q.

scores" Attempting to place studenËs Ínto such levels based upon I.Q.

scores, however, raised the difficulty of comparing students who have

completed I.Q. tests liaving different scoring procedures, different

means, and different standard devíations. Procedures vrere developed,

however, whereby the quartile points r,vere located for each of the

tests and each student \Áras assigned to an intelli øêrìcê or T tì 1^--^1

according to the quartile into which his score fel1 on the particular

test completed" The procedure makes the basic assumplion t.hat the

grouping of scores into quartiles is sufficiently broad that a given

student would be assigned to the same quarËile regardless of the test

he completed" Table VI, which fol-lows, presents the score intervals

and the quartíles Ëo which scores were assigned for each of the I. Q.

tesLs employed.

Scores from the Dominion Group Test and Lorge-Thorndike test

were combined for the purpose of establíshing quartiles because the

known means and standard deviations of the t!ùo tests are the same

(Buros, 1959) and because the number of scores from the Lorge-Thorndike

tesË were few relative to the Do¡rinion Group Test" The comparability

between the letter-scores of the Dominion Tntermediate Test and the

scores of the Dominion Group Test permitted the assignment of the
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letters to quartíles. As is evident in Quartiles I and 2 of. TabLe VI,

this was partially accomplished by interpolation"

TABLE VI

I"Q" LEVELS BY QUARTILES ON ]NTELLIGENCE TESTS FOR STUDENTS

IN THE FTVE SINGLE ENTERPRTSE COMMUNTTTES

Quartiles and
TeS t

54s
18

278

111-118

110- 11s

119-L27

110-119

B

110-120

116-over

128-over

1?O-nrrpri^---'--t

rr9-overlDominion Group Test
and Lorge-Thorndike

Otis Quick Score Beta

General APtitude Test
Battery

Henmon-Nelson

Dominion Intermediate

L9

L96 l{
120-over

socio-economlg gtaqgs_ level (SES level). The sES of families

rÂras measured by a scale arbitrarily modífied from Sewellrs'rshort Form

of the Farm FamÍ1y Socioeconomic Status Scale" (1943). Sewellts short

scale used fourt.een of Lhe most readily obtainable and discriminatory

items included in an earlierr more comprehensive scale. Use of the

scale with Kansas, Oklahoma, and Louisiana samples indicated the items

suitably differentiated the socio-economic status of individuals in

Ëhe three samples. The scale appeared to be valid for varying

Level Scores

up to 101 | 102-110

up to 102 | 103-109

up to 114 | 115-118

up to 104 | 105-109

D, E, and | 45 C's
25 Ct s 1101-110
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populations. A correlation between the original scale ratings and

the short form was over .90. lþa enlif-hr1f ro1iability tras over

.80. Because of the diversíty of the different samples used by Sewell,

ít is not unreasonable to employ a similar scale with a Manitoba popu-

lation.

Sewellts short scale was originally intended for farm families.

Síemens (L965) altered the scale to include items thought appropriate

for hís combined urban-rural sample and to exclude items rendered non-

discriminatory by changing social conditions. On Lhe basis of approp-

riateness for the population studied and of changing social conditions

the present scale is a further modification of Siemensr adaptation"

The items íncluded in the assessment of SES and the scoring for each

item is Dresented in Table VII.

For the most part the items included in the present scale would

indicate the position of each respondentrs famíly relative to other

families according to material consumption and such cultural involve-

menË r.vhich appears to be based on material possessions. l^iith the

improving Canadian standard of living, many material possessions which

earlier may have differentiated between the socio-economic status of

families have disappeared. Dependent upon the population or sample

studied, the possession of so-cal1ed luxury iËems, the ability to

purchase servíces, and the purchase of cultural possessions or involve-

ment presently may serve to better discriminate between the socio-

economíc sËatus of families.

The validity and reliability of the present scale is open to
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question on t\,zo bases. First, the ítems were selected arbitrarily.

The assumption that they would tend to discriminate between social

classes ü/as generally supported by the results. Some but not all the

ítems have, however, appeared in sími1ar scales. Secondly, refined

weighting procedures as sugges ted by Sewell f or his scale r,vere not

employed. There is, however, precedence for the simplified scoring

procedures employed in this study (e.g., Síemens, 1965). The positive

responses v/ere scored L or 2 as indicated in Table VII. The scores

could therefore range from zero to fourteen. Table VTTI, which fo1lows,

indicates the frequencv of SES total scores.

TABLE VIII

FREQUENCY OF SES SCORNS AND SES LEVELS BASED ON THE MODIFIED VERSTON
OF SEi^IELL'S ''SHORT FORM OF THE FAR},I FAMILY'S

SOCIOECONOMIC STATUS SCALEII

TOTAL SCORE
s 6 7 8 9 10 11 I413L2

Frequency

SES leve1

Observation of the frequencies

Ëhat the scale best discriminated SES

ranges of scores. Assigned scores of

accounted for only 18 per cent of the

L69 206 205 162 90

of scores appeared to

Ievel af fhp lnner and

0 to 6 inclusive, for

total number of scores

24100

3

66

1

33 60 84

indicate

lower

av:mn'l a

as s igned
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and scores of 10 arÌd over accounted for only 26 per cent of all scores

assigned. 0n the other hand, the three scores of 7, 8, and 9 accounted

for nearlv 55 oef Cent Of all aSSisned scôres- 'l"hô c^r'lo a--1^.'-d thUS

appeared to discriminate SES 1evel reasonably \^7e11 a t the upper and

lor^rer rânses of scores but less well in the middle rânse- On thr L^^i^
MU! çÐ uuL rgùù wç!! Irf Lttç lltluur Vrr Ltr€ uéù!ù

that an existinq rclationship betrueen occupational aspíraLions and SES

level is contributed to most largely by clearly díscriminated upper and

loruer SES 1eve1s, scores rùere grouped í.nto three broad categories or

SES levels, as indicated in Table VIII.

Ethnic Background. As noted in Chapter TI, examinations of the

relationship between the ethnic origin of parents and the occupational

aspirations of the child are few" The questíonnaire used in the present

study requests information regarding the country of birth of the res-

pondentts father, mother and fatherrs father" Rather than categoríze

ethnicity by the country of birth of each parent and relate ethnicity

directly to the chíld's occupational aspirations on the initial assump-

tion that aspiratÍons varied according Ëo ethnic background, this study

attempted to construct a cultural index as a means of grouping individuals

of various ethnic backgrounds.

A basic assumptÍon was involved in the construction of rhe

índex. Tt was assumed that there is a Canadian culture which is defined

hr¡ fhose valres held hv fhe maio--'--'^c ^^'^rr^-q- The nrcdominant setUJ Llrvoe -r ] Ly 9I L,dllduldllo. rrlç y! euvrrtlrr'

of values have been assimilated from various historical influences and

from the different value systems of the inhabitants. Amongst other
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things, for example, strong value is placed in canada upon education

^'.J ,,*^* ^-^ t ^ano uPon one s occupation and prestige status irithin the economic

system. Different countries and cultures hold values rvhich differ in

varying degrees from those values predominant in canada. since the

^^^^.1i^'- '^^^..1^+'uanaoran popuraElon represents a variety of national and cultural

origins, it rvas assumed that canadians, depending upon theír national

origin, rvould differ in varying degrees in theÍr acceptance of the

predominant values. The countríes of familial origín expressed by the

students were arbitrarily ranked according to the likelihood of value

congruence between the given country and Canada. i{ithout the criteria

having precedence, the arbitrary assessment of the 1íkelihood of value

congruence between the country and Canada was made with the followine

criteria in mind:

1. language

2. historícal tíes with Canada

3. past political history and political situation

4" religÍon and influence of religion

5. economic foundations of Lhe countrv

6. standard of livine

7. geographical andf or political accessibility to \.,7estern cu1-

ture and influence

The counlries of familía1 orígin expressed ürere grouped into five

categories and assigned scores from 4 to 1 accordíng to the decreasing

likelihood of value congruence with canada, which \¡/as assigned a base

score of 5.
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rn the present study the individual scores for fatherrs,

motherts, and paternal grandfatherrs countríes of birth røere added to

yield the cultural index score. Thus, scores could range from 3 to 15.

Presumably, the higher the cultural index score the greater the like-

líhood that the family accepts the values prevalent in Canada. If this

assumption is correct, presumably, too, the family and the child will

place high value on education and prestigíous position in the r,vorld of

work.

Clearly, the va1Ídíty and reliability of this unrefined scale

ís questionable. rt is not likely, for example, that even a sample of

students whose ethnic background is wholly Canadian would accept uni-

formly a single educational or occupational value and aspire identically.

The broad cat-egotization of countries does, however, appear suitable for

the present purpose. A listing of the countries and their assiened

scores is given in the Appendix, Table C.1.

communitv size and isolation" The analysis treats the s ize and

the isolation of the communÍties separately. tr^Ihile the communities may

be directly ranked by size, ranking conununity isolation requires the

consideration of a number of factors, one of which is size. The rank

score assigned each community studied, according to síze and increasing

isolation, is presented in Table IX.

Rankings by conrnunity size fo1low Ëhe actual population size of

the community. Rankíngs of relative isolation from larÊe urban areas

have been based on actual geographic remoteness, community growth and
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mobility, available Ëransportation services, internal culture and other

cultural facilities, and the potential interaction with larger centres.

The rankings of relative isolation, then, is an assessment of the

isolation of the community based upon a variety of community character-

is tics .

TABLE IX

FIVE SELECTED COMMUNITTES RANKED
BY SIZE AND ISOLATION

Rank- s core By Community Size Rank-score By Coimnunity Isolation

5

4

.)

1

Thomps on

¡ rrn ¡ ron

Red Lake

Lynn Lake

Pine Falls

5

4

2

I

Pine Fa11s

Flin Flon

Thompson

Red Lake

Lynn Lake

Other coding. For this study certaín other coding procedures

are note\^7orthy. "Home situationtr refers to the number of parents in

the home situation" The students were asked with whom they made their

regular home during the school year. Responses \.^lere categorized into

three groups and assígned scores. A score of three was assigned to

students living at home wíth both parents. Students living r¡ith one

parent or with one Parent and a steP-parent v/ere assigned a score of
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two and those living ivith others r¡rere assigned a score of one.

In this study the extra-curricular activities in which each

student participated represented the score on the variable. scores

ranged from no activities (0) to six activities (6).

For purposes of analysis, the studentrs ratíng of his leader-

ship ability was assigned a score on the following basis: Lhree__high

leadership ability; türo--average leadership ability; one__1or¿ reader_

ship ability. Thus, the order of alternatives and scores have been

adjusted from those on the questionnaire.

Tn this study the number of grades failed by a student were

added" consideration was not given to the school level at which

grades were failed. since the anarysis required only a rank ordering

fron hígh success to 1ow success, students who faÍled no grades were

assígned a score of 4, one failure was assigned 3, two failures vùere

assigned 2, and three failures \,,/ere assigned a score of 1.

A single question was used in Ëhe questionnaire to eliciË data

for each of the remaining variables used in the analysis. Each ques-

tion was structured such that each student could be assigned a score

identical to the number beside the alternative selected.

Processíng thg Data

After assigning the necessary identifyíng student numbers Ëo

each questionnaire and assigning code numbers for the necessary scales

and categories, the responses of each student r,íere transferred to IBM

cards. The IBM 360/65 computer in the Computer Centre at the Universitv
of Manitoba was then employed in compleËing Ëhe statistical analvses.



CHAPTER ]V

ANALYSIS OF THE DATA

I. INTRODUCTION

It was suggested in earlÍer chapËers Èhat cerËain variables may

be potentially significant correlates of the occupational aspirations
of youth' It was suggested that the variables would group, orrrcluster.rt
in three variable sets, or dimensions. The selection of the tv/enËy

independent variables previousry discussed v/as strongly influenced by

the results of earlier studies and super and his associatesrview of
occupatíonal structure (1960)" All variables were clustered into sers

as follows:

Variable Set I: Orientation to Family

1) Father's occupation

2) Childrs opiníon of father's occupation

3) Socio-economíc status (SES) level

4) Father¡s education

5) Mother's education

6l F'nfharlq o-- _..couragemenL for the child's education

7) Mother's encouragement for the childrs educatíon

B) Childts 1eve1 of occupaËiona1 aspiration (tOA)

9) Ethnic background

10) Home situation

variable set rr: variables of Educational Relevance

1) Grade
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2) Teacher encouragement for education

3) Intelligence level

4) Number of school grades failed

5) Self-ratÍng of leadership

6) Number of extra-curricular activities

Variable Set III: Community-related Variables

1) Number of years spent ín the community

2) tnlish to stay in communíËy af ter high school

3) itlish to stay in community af ter further education

4) Conrmunity isolation

5) Community size

rt was proposed further that the groupings of variables by sex

be determined and that the relative utility of certain variables as

predicËors of the LOA of high school youth in the communíties examined

also be established"

To accomplish the three purposes of recoveríng the suggesËed

variable sets, determining the groupings of variables by sex, and

establishing predictors of the LOA, two statistical procedures vrere

applied. The factor analysís method extracts factors, or dimensions,

from an original matrix of correlation coefficients. The technique

indicates how some variables coalesce because of some underlying charac-

teristic" The multiple regression analysis, in contrast, indicates how

rvel1 a selected set of variables can predict a críterion, in this case

a LOA, and indicates the relative predictíve ability of each variable

in a set of variables.
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IT" THE FACTOR ANALYSIS

The principle axis met.hod of factor analysis røas employed in
the analysis of the data in this study. The axes exËracted Tdere

rotated according to the varimax criterion to provide the most meanins-

fur explanation of the set of varÍabres. only those dimensions, or

factors' consisting of clustered sets of variables which accounted for
more than 7 "5 per cent of the variability, arbítrariry chosen, \,vere

retained in each of the three factor analyses" All relevant data for
the total populatíon of 1,061 students were factor anaLyzed and labelled

"total analysis"" By the extraction of dimensions and the primary

loadings of variables on dímensions, thé total analysis permits a des_

crÍptive comparison with the hypothesized sets. The data were also

anaLyzed by sex in order to ascertain if differences in factorial dimen-

sionality between the two sexes existed. In the event of differences

in pair-wise correlations and loadings of variables on dímensions,

dífferent varíables may be selected for the multiple regression anarysis"

The Analyses

For the total analysis, the pair-wise correlations of all vari-

ables, requisite for a factor analysis, ís presented in the Appendix,

Table 4.2. Adoption of the arbitrary constant of 7 .5 per cent yielded

a principle facËor matrix consisting of three dimensions accountinq Fnr

29"4 pet cent of the total variability" The selection of this constant

resulted in the optímal1y inËerpretable set of dimensions. The gaín in

explained variance for lesser values of a constant rvas offset by the
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rapíd increase in the number of dimensions and the corresponding unin-

terpretabilÍty of the data" Table x presents the rotated factor matrix

modified in order that dimensions, or variable sets, can be readirv
identifíed by the strength of the loadings of variables on each of the

three dimensions extracted.

The paír-wise correlations of all variables for the male analvsis

and for the female analysis are presented, respectively, in the Appendix,

Tables 4.3 and 4.4. rn both analysis the same arbitrary constant of

7.5 per cent \^/as applied. The male factor analysis yielded a principle

factor matrix of four dimensions accounting for 37.4 per cent of the

variability" Identification of the dimensions according to the high

loadings on each is made in Table xr. The female factor analysis

extracted three dimensions accounting for 29"g per cent of the vari_

ability. Table XII presents the rotated factor matrix adjusted for

ready idenËification of the highest loadings of variables on each dimen-

s ion.

Total Analysís

Dimension -l (U"I). In Table X seven of the nine variables. and

a1l the rnost highly loaded variables, on D"r are family measures"

Parental education and sES level are given highest loadings. Fatherrs

occupation and the child's opinÍon of that occupation are given rela-

tively high loadings. Ethnic background and home sítuation have the

lowest relative loadings, The presence of the LOA on D.r serves to

support the initial hypothesis that family characteristics and the LOA
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are associated. Conrnunity size has a 1ow loading on this dimension.

Dimensiog I! (D"lI). Five variables \.rere grouped such thät a

second dimensíon accounting for 8.7 per cent of the variabí1ity was

extracted. Three variables in the set have loadinqs over -.50. The

variables are: desire to stay in the community after high school,

after further education, and number of years spent in the community"

Intelligence level and the number of grades failed are given compar-

atively 1ow loadings.

Dímension ITI (D.TII). A variabílity of 7 "7 per cent Tdas

accounted for by a third set of seven variables. Table TX índicates

that each parentts encouragement for the childts education \¡ras assigned

a loadíng over .50. Teacher encouragement l,/as also assigned a rela-

tively high loading. In the communitíes studied community isolation

with a loading of .48 is associated wíth educational- encouragement

variables. Leadershíp rating, participation in extra-curricular acLiv-

ities, and grade are gíven the lowest loadings on D"IfI.

Interpretation

In general, the initial proposal of dimensions and theír con-

stiËuents is supported" D.I consísts essentially of measures of orien-

tation to family. The LOA is associated with such family measures.

The explanation for such association comes, perhaps, through family

sociaLízation processes" Since it is given reasonably similar loadings

on each dimension, the LOA does noË belong uniquely to any particular

dimension. The implícation is that an overly strong ínterpretation is
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not appropriate. community size is assigned a 1ow loading on D.r.

Living in a community of gÍven size seems to be a measure of some

family quality. Notably, community size is only weighted on this dim-

ension when the fourth decimal point is considered. The amount of

encouragement for education given the child by each parent does not

apPear on this dimension as proposed" Since fatherrs and motherrs

encouragement for education does not appear associated with the vari-
able set of family oríentation, presumably the source of encouraqement

is somewhat less important than the encouragement itself.

D.rr does not support the existence of the proposed dimension.

The three most highly loaded variables on extracted D. rr were origín-
ally proposed as constituents of a third dimension of community import.

The two remaining variables, intelligence 1evel and number of school

grades failed' r¡/ere not anticipated in the cluster. The two variables

concerned with connnunity size and isolation have unexpectedly shifted
out of the anticipated cluster l¿ith the Ëhree most highly loaded vari-
ables. The extracted variable set suggests a personal assessment

relevant for mobility. Mobílity alone or a set of community variables

alone is apparently not independent of a self-assessmenË.

D" III, as presented in Table X, consísts essentially of vari_

ables relevant for educational motivation" Most of the constituenËs

of the dimension \.üere proposed for a second dimension. The variables

may be categotízed as external and internal motivators of educational

relevance. Parental and teacher encouragement for education have high

loadings. The encouragement rather than the source alone seems Ëo be
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of importance. As measured, community isolation may externally motiv-

ate the Índividual in educatÍona1 endeavours. Variables which mav

contribute to the self concept, namely grade, participation in extra-

curricular activities, leadership, and even community isolatíon, are

associated with external encouragement variables on D. III. Such vari-

ables may be vierued as inLernal motívators of potential educational

re levance "

MaIe-Female Angþses

Dimension I (D"l). Tn the total factor analysis and in the

analyses by sex D" r appears to be much Ëhe same. Table xr indicaËes

that each variable in the variable set of D.T M, the male analysis,

has a loading over l-"50. The two híghest loadings appear for father¡s

education and occupation.

The female analysis of D.I, or D.I F, Table XII, includes the

same varÍables present in D. I M. The relative order of loadings, how-

ever, has changed" As with Ëhe boys' analysis, parental education, SES

1eve1, and father's occupation are quite highly loaded. Comparison

wíth the male analysis reveals that fatherrs occupation and SES leve1

have switched positions with SES level assuming relatively greater

ímportance on D. I F. Two new variables of relatively 1ow loadings are

added in Lhe female analysis. Ethnic background at .37 is associated

with other family measures" ParticipaËion in extra-curricular acËiv-

ities is also loaded on D.I F.

Dimenqiq4 II (D.TI). D.II M and D.II F are less amenable to
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interpretation than D. r M and D. r F. ïn the presentation of the male
analysis in Table xr intelligence level is clearly of greatest relative
importance on the dimension. Like intelligence, the number of school
grades failed r¿Íth a l0ading of -.54 is relatívely important. The

number of years spent in the community is the second most highly loaded
variable on D. rr M. The LOA and home situation are gÍven the l0west
loadings of the five variables in the set"

D. rr F ís markedly different than the corresponding male dimen-
sion. The first Èhree highly r.oaded variabres, desire to stay in the
community after high school, after further education, and number of
years spent in the community, have an average loading over .60. Commun_

ity sLze ís somewhat ress important on D.rr F. rntelligence level and

home situation, both with l0adings be10w.40, are associated on D.rr F

wÍth the other measures"

pipcnc¿q! rrr (D.rrr). D.rrr M and D.rrr F are essenrially
similar to D'rrr in the total analysis. comrnunity isolation is assigned
the high l0ading of "5g on D.rrÏ M. Each parentrs encouragement, teacher
encouragement for education, and conununity size are given l0adings over

"40- participation in extra-curricular activÍties r¿ith a loading of
-"46 and leadership rating and grade, both with low loadíngs, are asso-
ciated on D.rrr M. Ethnic background is also assÍgned a loi¿.31 roading
on this dimension.

The variable set of D" rrr F, in Table xrr, ís not markedlv

different from D"rrr M. The two highesË loadings of.61 and.59 repre-
sent the fatherts and motherrs encouragemenÊ for educatíon. Teacher
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encouragement, however, is assígned a 10w l0ading of.31 0n D.rrr F.

communíty isolation, as Ín the male analysis, appears to be relatively

important Ín its association with oÈher variables. The number of

school grades failed, grade, leadership rating, and even the LoA. arI
given relatively 1ow loadings, are associated on D.rrÏ F with each

other and with encouragement and community isolation.

Dimension rv (D.rv). This dimension, extracted only ín the

male analysis, consists of troo highly weÍghted variables over .g0.

Both variables are concerned with the desire to stay in the communitv

after planned education" The dímension appears to measure mobilitv
planning in virtually pure form.

-!gterEeleqlgr

The irmnediately most obvious difference between the male and

female analyses is Ëhe different number of dimensions extracted with

the same constant oÍ 7 "5 per cent. The four dimensions extracted for
males account fot 37.4 per cent of the variability and the three female

dimensions for 29"8 per cent.

D" r M has appeared in Table xr as a reasonably clear measure

of family social staËus. D.r F in Table xrr includes the same vari-
ables as the male analysis, with some reordering of load.ings, and Ëwo

additional variables" For gir1s, sES 1eve1 has relatively greater

importance as a measure of family orienËation than has the level of

the father's occupation. Since girls are less work-oríented than boys,

the relative positions may not be surprising. Ethnic background, as
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measured in this study, is a measure of familial background. The

appearance of extra-curricular activities with family measures is less

clear unless one conceives that the nature of some activities in which

girls participate may be related to home-life or that the source of
encouragement for participation may in fact be the farnily. Tn general,

the dimension reflects a famí1y orientation"

D. II M consists of variables relevant for ability reinforce-
ment. rntelligence leve1, as a capacity the individual can assess

relative to others, and the number of school grades failed both reflect
ability, The LOA, as measured, may indícate the childrs assessment of
his occupational achievement potential_. The number of years spent in
the community appears related to ability assessment and reinforcemenË.

Studies have suggested that some mobilÍty enhances the socialization
process and may reinforce an assessment of ability. The nature of Ëhe

home situation, though relatively unímportant on D.rr M, may reinforce
or retard any assessment of ability.

D"rr F consísts of variables associated wíth mobility pians.

community size is associated v¡ith the three most highly loaded vari_
ables of D' rr F in Table Xrr. Since movement trends are ËohTard lareer

urban centres, the association between síze and mobílity is not unreason-

ab1e. InËelligence level rnay be involved ín the childrs selection of

her destination and her assessment of success after moving to the new

environment. Home situation also appears to be associated r¿ith plans

for moving.

D"rrr M in Table xr consists primarLLy of external and ínternal
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motivators of educational relevance. The isolation of the community,

like síze, may províde such motivation parËicular1y since formal educa-

tion cannot generally be pursued in sma11, isolated communities beyond

high school. The quality of life iEself in such communities may be

viewed by some as reasorl for improving theír state through education.

Participation in extra-curricular activities, leadership ratíng, and

even grade may contribute to a self concept. That self concept may

function as an internal motivator of educaËiona1 relevance. If ethnic

background is related to aspirations, ethnícity as measured by the

t cultural indext may also function as a motivator in education.

Table xrr indicates a D.rrr F which is similar to D"rrr M.

Conrnunity isolation again appears t.o provide environmental impetus of

educational relevance. Parental encouragement is again relaËively

important. The number of school grades failed, grade, leadership

rating, and even the LoA may contríbute to the self concept, which in

turn may function as an ínternal motivator for education. The self

concept, of course, may al-so enhance Èhe LOA. The presence of the

LoA on D.Trr F is noteworthy. Tn the total analysis it appeared asso-

ciated with measures of family orientation, in the analysis of male

respondents it was related to measures of ability assessmenL, and now

in the analysis of female respondents it is a variable of relevance

for education" In the total analysis particularly the LOA loaded

fairly heavily on every dimension. As the dependent variable, it is

noË unexpected that the LoA does not belong uniquely to any parËicular

factor exËracted"
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Summarv of the Analvses

The factor analysis of the twenty-one variables for the total

population in this study partially confirmed the original hypothesís

of varíab1es on three dimensions. I,lhile Dimension T, consisting of

variables related to the family vlas essentially the same as that proposed,

Dimensions II and III tvere reversed. The proposed Dimension I and the

extracted Dimension III both consisted of variable sets of educational

relevance. A third dimension of community variables was proposed; a

number of variables proposed actually appeared weighted on Dimension II

along with variables relevant for a self-assessment of abilitv.

The separate analyses by sex resulted in a different number of

dimensions being extracted for the same constant of 7"5 per cent. with

some minor changes in the variables present and the relative importance

of variables on the dimensions, Dimensions I and III are essentially the

same for both analyses. In general, Dimension I suggests an orientation

toward family characteristics and Dimension fII appears relevant for

educational motívation. Dimension IT is somewhat different for each

sex group, being a measure of mohilirrz n1¡nníno in the female analysis

and a measure of ability reinforcement in the male analysis. Dimension lV

vras extracted only for males and appears as a clear measure of mobílity

p lanning.

III. THE MULTIPLE REGRESSTON ANALYSTS

The major purpose of the multiple regression analysis is to

indícate how well a selected set of variables can predict a criLerion.
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Each independent variable in the set acts as a predictor; the criterion

in this study, or dependent variable predicted, was the LOA. since the

predictor variables may be of differing ímportance or significance to

the criterion, equal consideration should not be given each in the

derívaLion of a criterion estimate. The problem then is to calculate a

weight, or regression coefficient, for each predictor which will indicate

its importance relative to other predictors in the criterion estimation"

The basis for establishíng these weights is the paÍr-wise correlations

of the variables in the analysis. The differentially-weighted predictors,

as a set, can then produce maximum predictive efficiency. once the

actual scores of an indívidual for each of the predictor variables are

known and the regression coefficients for each predictor is calculated.

a multiple correlation coefficient can be determined" This coefficient

indicates the correlation between the criterion and the set of predictors"

The concern of this study \¡ias r¿ith the regression coefficients which

make predictíon possible"

The prediction formula, símplified through matrix algebra, ffiây

be expressed as

= Yz *z + F: *3 * " . . + Þt "t
,

where X., is the ¡ri +'ari a'n * *, . p,_ are the multiple regressionr Yz'Ys 'r(

weights or þetq coefficients for each variable, "rd *2, *3 . "k
represent the score for each varíable. It was with Lhe selection of

potentially useful predictor variabl-es and the calculation of the beta

x;

coeffícients that this analysis was particularly concerned, once the
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\^reights for each variable are known, the críterion can be estímated

from the ra\4/ scores of the variables (Ferguson, 1966).

Ferguson (L966) notes that multiple correlation techniques are

quite applicable in the realm of education and occupations since many

variables may be required to best predict a criterion. The present

analysis \47as concerned with a) the selection of the best set of predic-

tor variables and b) the calculatíon of regression coefficients indi-

cating the relative importance of the selected variables in predicting

an occupational aspiratíon level"

Selection of the Variables

Male and female data were separately anaLyzed for three reasons.

First, when factor analysis procedures \.{ere applied to each sex group,

a different number of dimensions were extracted. secondly. there was

some shifEing of variables from one dimension to another in the compar-

ison of dimensions by sex" Thirdly, even when each analysis revealed

variables loading on the same dimension for males and for females.

there r¡7as some change in the loadings and the relative ímportance of

variables as indicated by theír loadings.

The basis for selecting variables of potential utility as pre-

dictors r¿as twofold. 0f the variables employed in defining Èhe na¡ure

of each dimension, those variables having the four highesË loadings on

each dimension, where possible, iuere included in the multiple regression

analysis. The variables having the highest loadÍngs on a dimension are

generally the most representative measures of the dimension. Secondlv.
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those variables having significant correlations with the LoA, as

índicated in the Appendix, Tables A.3 and A.4 r¿ere included. For the

most parË variables with high loadings were also significantly cor_

related with the LOA" The inclusion of significantly correlated vari-

ables which did not have high loadings applied only to girls. Three

such variables were included; a fourth varíable, teacher encouraqement

for education, was arbitrarily included in the analysis.

The LoA represents the criterion. consequently, the LoA was

excluded as a potential predictor. The selection basis automatically

excluded the LOA in the girlst analysís since that varíable had a rank

loading of five on D. rrr F. The LOA had the Ëhird highest loading on

D.rr M. As the criterion it r.vas excluded and not replaced with any

other variable from that dimension.

The selectíon basis resulted in a different number of potentíaL

predictor variables for each sex group" Thirteen variables r¿ere seI-

ected for the first male multiple regression analysis and sixteen

variables were selected for the first female analysis" Seven and four

independent variables respectively were therefore excluded from the

male and the female multiple regression analyses. The first four of

Ëhe following índependent variables were dropped from the multiple

regressíon analysis of female data; all seven were dropped from the

multiple regressíon analysis of male data"

The correlation matrices (Appendix Tables A.3 and A.4) indicate

that opinion of father's occupation is not significantly related to

the LoA of either sex" The variable was not highly loaded on any
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dimension" Kristjans on (L967) noted that the variable \,/as not signi_
ficantly related Ëo the LOA of his Manitoba sample of boys and girls.
rn the same Ttay that aspirations may be relaËive to social class
posirion (Empey, L956), so too is it probable that the opinion of
father's occupation is relative to social class and to aspiratÍons
themselves "

síemens (1965) and Kristjanson (1967) both rejected the presence

of a significant relationship between ethníc background and the LoA.

Other studies have noted a rerationship between ethníc background and

educationally-related variables (e.g., Marsha1l, e! a1., 1953; sewerr,
eq al", 1953). Tn view of the inconclusive nature of past resurts,
this study employed a cultural index to assess ethnic background

according to similarity with Canadian culture and values. Ethnic back-
ground was, nevertheless, neither significantly related to the LoA nor
important as a measure of family orientation.

Home situation, as measured, was neither signifícantly related
to the LOA nor important as a measure of family orientation. This
resurt, in part, bears out the fíndings of siemens (1965) and Krist_
janson (L967 ) in their studies of a different group of Manitoba youth.

I{ith the populatÍon studied, gracre ruas not of relatively high

importance as an educational variabre. rt was not significantly
relared ro rhe LOA at rhe .005 level (Appendix A.3 and A.4). Srudies

have generally indicated that occupational aspirations are lowered

r¿ith an increase in grade (e.g", Holden, Lg6l; Gribbons and Lohnes,

1966)" Results in Ëhis study, however, like those of peach (L970),
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indicate that higher grade 1eve1s aspire higher occupationally.

For males in this study leadership rating was neither signifi-

cantly related to the LOA nor írnportant as a measure in the school-

related dimension. In examinations of both sexes Slocum (1958),

Forcese and Siemens (1965), and l(rístjanson (1967 ) concluded that

leadership rating \^7as significantly related to occupational aspirations.

The same conclusion is warranted in this study only if the total analy-

sis of data is concerned.

The twofold selection basis adopted for choosíng variables for

multíp1e regression analysis resulted in teacher encôrlrâsemenr for the

child's educaLion being dropped in subsequent analysis of male data.

Past research has provided varyíng results. Lipsett (L962) concluded

that teachers influenced attitudes and goals; Forcese and Siemens (1965)

reported a significant relationship between teacher encouragemenL and

the aspirations of individuals in 1ow and medium SES groups; with con-

trols applied, Krístjanson (I967 ) found no signifícant relationship;

and Day (1966) saw that the influence of teachers \,ras not uniform for

both sexes. i^lhile Day reported that boys were more influenced by

teachers than were gir1s, the results of this study indicated that

teacher encouragemenL was not significantly related to the LOA for

either SeX nor \^rrc il.: efrñno measure, aS indicaËed by its loadíng,

of educational relevance in the analysis of male data.

Both Siemens (1965) and l(ristjanson (\967 ) reported a signifi-

cant relationship between parental encouragement for the childrs educa-

tion and the LOA. Both also noted, however, that fatherts encouragemenL
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\.{as more strongly related to the LOA. Kristjanson reporËed that

moLherts encouragement r¿as related except when SES and sex controls

were applied" In this study mother's encouragement for education was

not significantly related to the LoA of either sex, and not of hieh
.i-^^¡+¡-^rlrpLrr Ldrrçc ¿s ¿ rnêâSure of malest family oríentation.

Analysis T

The variables employed in rnultiple regression analysis f are

listed in Table XIII. Examinatíon of that table reveals Ëhat sixteen

^€ Ll-^ ^-;^i.^-1or Ene or181nar f[^/enty-one variables \^/ere utilized in analysis I of

female data (FA I) and thirteen variables were utilized in analysis T

of male data (ì44 r). The selection basis, then, excluded five of the

original tr^/enty-one variables in FA r: LoA, since LoA was to repre-

sent the criterion, opinion of fatherts occupation, ethnic background,

home si-tuation, and grade. MA r, the male analysis, exclud.ed the same

five of the original Ewenty-one variables and leadership rating,

teacher encouragement for education, and mother's encouraqement for

education.

rn Table xrrr intelligence level is clearly the rnost highly

weighted for both sexes, with p coefficients over .160. similarly,

SES leve1 and the number of extra-curricular activities have relatively

high coefficients. MA r, Table xrrr, includes the number of school

grades failed and father's education with relatively high weíghts.

Both variables are weíghted comparatively lower in FA r, Table xrrr"

Unlike the male analysis, the female analysis indícates high p coeffic-

ients for the number of years spent in the community and leadership
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rating, the latter not beíng included in Ëhe male analysis. Reason_

ably high weights are also given the wish to stay after high school.

fatherrs education, and community isolation in FA r.

Table xrrr indicates the mult.iple correlation coefficient for
both MA r and FA r. As suggested, this coefficient indicates the

correlatíon that can be expected betr^¡een the set of variables, as

measured in this study, and the actual 1eve1 achieved by an individual
r.vho completes the OAS.

Examination of Table xrrr indicates that many variabres are not
conËributing substantía11y to the prediction of the criterion, the

LoA" A second analysis was thus carried out uti Lízíng only those

variables with p coefficients over +.100. Five variables for males

and five for females \'r'ere thus arbiLrarÍly selected for further analyses.

of the eleven varíables arbitrarily eliminated from further anarysís of
Ê^*^1^ Å^+^ ç:remare caEa) rlve r^7ere sÍgnÍficantly correlated with the LOA and were

also assigned high loadings on one dimension. Fíve variables \^rere not
significanÈ1y rerated to rhe LOA but did have relatively high loadings

on a dimension in the facto:: analysis" one variable arbitrarily Íncluded

as a check, teactrer encouragement for education, T.^/as also eliminated

after analysis r" Analysis r of male data (MA r) consísted of eieht

variables with weights belorv +" 100. All were elimÍnated from further
analysis. lJuo of the variables were both significantly correlated

with the LOA and had relatively high l0adings on a dimension" The

remaining six variables, while not signíficantly related to the LoA"

were assigned relatÍve1y high L0adings on a d.imensÍon.
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¿egl5j" rr

The results of analysis rr are reported in Table xlv. rntelri-

gence level, with a þ coefficient of .L49, is of relatively greatest

utility in predicting the LOA of males. Similarly, the number of grades

failed ranks high as a predictor. The fatherrs education and family

sES 1evel are not only highly correlated with each other, but each is

apparently of reasonably high imporÈance as a predictor. The number of

extra-curricular activities in r¿hich males participate is also of some

predictive ability. The multiple correlation coefficient is .372 for

the five weighted independent variables, which is exactly the same

coefficient derived by employing thirteen variables. The eight deleted

variables thus appear to have added noËhing to the prediction of the

criterion. Similarly, the standard error of esËimate has noË chanqed.

FA II includes Ër¡7o varíables r¿hích were noË used in the male

analysis, namely, leadership rating and number of years spent in the

community, Tntelligence 1evel, with a þ coefficient of "2L0, is

clearly the most useful predictor of the LOA in the seË of variables

for girls. The family SES 1evel has a weight of "L47 for girls and

is of relatively greater utility as a predictor than it is for boys.

Gír1st participation in extra-curricular activities ("128) and their

self-assessed leadership rating (. f19) may be víewed as contributors

Ëo the self concept. Both are significant as predictors of the LOA.

The number of years spent in the community is assigned a negative

weighË of -.082. The oËher four variables are, apparently, prediôtors

not only of the LOA but also of years spent ín the community. The
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multiple correlation coefficient has decreased from ,407 ín analvsis I

to.360 in analysis rr, whí1e the change seems large, the number of

variables has changed markedly" Analysis rl has utilized five vari-

ables to derive a coefficient of .360; the uËilization of twelve more

variables added onLy .047 to the coefficient. The varíables of

analysis II thus appear Lo predict the criterion somewhat more effi-

ciently" The standard error of estimate has risen slíghtly as the

multiple correlation coeffícíenL was lowered in analysis II.

The Predictors

The reanelrzqiq nF ¡ha rr.'o sets of independent variables by sex

revealed that, in general, the variables may be useful as predictors

of a LOA. In each set the weights assigned variables were differenr,

indicating each variable's relative predíctive utility in the set.

The variables, as predictors, may be viewed in Ëhe light of past

research. In the following discussion, the sex for r¿hich the variable

is of predictive utility is noted in parentheses, with the M referring

to males and F to females.

Intelligence -lgyg! _g,-q)-. Earlier studÍes have agreed thar

íntelligence is strongly ::elated to aspírations (e.g", Youmans, 1958;

Holden, L96l; Davis, eq a!., L962; Riccio, L965; Gribbons and Lohnes,

1966). Rezler (I967) noEed that intelligence r^zas one distinguishing

feature between girls wtro aspired to pioneer rather than traditional

female occupat.ions. Intelligence 1eve1, of the variables employed in

this study, is the best relative predíctor of the LOA of both boys and
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gír1s" For gir1s, intelligence is of relaËively greater utiliËy as

a predictor than it is for boys. A number of variables are weighted

high for boys, who are generally oriented toward a lífe of work"

Girls are generally more oriented toward marriage and family life

raËher than a formal career. Gir1s who are superior in íntelligence

may be encouraged strongly in educational endeavours. Rezler suøøest-s

that if she is average in intelligence a girl- r^rill not generally

aspire high occupatíona1ly" Nor is ít lÍkely that she will be as

strongly encouraged educationally as are boys. Boys, on the other

hand, become oriented at relatively earlier ages than girl-s toward

OCCUpAtíOnS and the Sef iOUS bUSinoce oF nrnrzi ¡l j no f nr nnoqa1 f rnd

future famíly. They are 1ikely encouraged somewhat more than girls to

think in educational-occupatíonal terms and their future careers resard-

less of intellectual capacitv.

SES 1eve1 (M,F). As in the case of intelligence, past studies

have been in general agreement that SES leve1 is strongly related to

occupational aspirations (e.g., Sewe11, eË al., L957; Youmans, 1958;

i^leiner and Murray, 1963; Siemens , 1965; Miner, 1968). In this study,

SES level was also signÍficantly related to the LOA" For both sexes

Ít also appears as a useful predictor of the LOA.

N,uÞ.r of extra-curricular actÍvitieg. (UrE)" This varíable was

significantly related to the LOA of both sexes ín this study buË was

not highly loaded on its dimension for gir1s" Nonetheless, whí1e iË

:^ "^^c"-1 ^ -redictor for the LOA of each sex" it is of sreaterIÞ LISeIUI dÞ é PIEUIULUr !U! Lrls LV4 v! Coç¡¡ ÞçÀ) -- o-----

relative utility as a predictor of girlstLOA than of boys" The resulËs
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in this study are generally in keeping with those of slocum (195g)

and Kristjanson (r967 ) who found significant relaËionships between

the LOA and participation in extra-curricular activities.

Ng*ber. of school gl4sg failed (M). The number of school grades

failed was significantly correlated r¿ith the LOA of both sexes in this

study as well as being highly loaded on its dimension in each analvsis

by sex" However, whí1e it is assigned a hÍgh weight in the multiple

regression analysis oÊ male data, and is therefore a relatívely useful

predictor of the LoA, it does not appear to be a good predictor of the

LOA of females. Crowley (1959) noted that school failure was viewed

by youth as a handicap to later success. slocum (1958) and Herriott

(1963) suggested that one's assessment of his ability and achievement

was related to his aspirations, Boys, through socializaLion processes

and the expectations of others, orient themselves toward education.

occupations, and success" Achieving occupational goals and success may

be hampered, ín the male view, by school failures Ínsofar as educatÍon

is perceived as a prerequisite for fulfillment of an occupatíonal

aspí.ration. For girls, faílure in school may resulË in some ego

deflation or loss of confídence but it may not markedry affect their

attainment of occupaËiona1 aspirations since they tend to aspire lower

than males.

Fatherts education (M)" rn this study fatherrs education was

significantly related with the LOA of each sex and highly loaded on its

dimension in both factor analyses by sex. slocum (1958) and siemens

(1965) both found that educational aspirations and fatherrs education
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were significantly associated with the LOA but Kristjanson (L967),

when applyíng a control on sex) T.Q,, and SES, found no signifÍcant

relationship with the LOA. tr^lhile this study did reveal high loadings

for father's education and a signíficant relationship with the LOA,

the variable is relatively useful only in predicting the male LOA. In

view of the usual association between fatherrs education, fatherrs

occupation, and SES level and in view of malesr greater oríentation

toward occupations, the greater predictive value of this variable for

males rather than females may not be surprising.

Leadership rating (F). As previously noted, some studies con-

cluded that leadership rating \das significantly related to aspirations

(e.g", Slocum, 1958; Forcese and Siemens, L965; Kristjanson, 1967) " fn

this study such a relationship was present only for females. It also

appeared as a highly loaded variable on a dimension in the factor

analysis of girlst data" Evidently, this measure of the self concept

is of greater relative utility as a predictor of girlsr aspirations

than it is of boys'.

Number of years !pgl! in the ggry.l..ly (L). This variable, as

a potential measure of scope of social contact and experience, has

generally not been found to be significantly related to the LOA of

students in earlier studies (..g., Siemens, L965; Kristjanson, 1967).

This study also did not report a significant relationship between years

spent in the community and the LOA of either sex although the variable

r.r'as assígned a high loading on dimensions in both analyses by sex. For

gir1s, it is assigned a relatively high negative weight in the regression



analysis. The negative weight assigned suggests that

variables in the predÍctor set are actually predictors

able as well as of the LOA of females.

the

of
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other four

thÍs vari-

Summar¡

The findings of earlier studÍes suggesting that differenË vari-
ables are occupatÍona1ly relevant for each sex appear to be supported

ín the analyses. The basis for selecting variables for analysis r
resurted in a different number of variables being selected for each

sex. Analysis T by sex revealed that variables differed in relative

predictive strength. The selection basis for the reanalysis of fewer

variables led to Ínternal-ly different variable sets for each sex.

Analysis rr illustrated that variables \.,rere not only different in kind

but different also in relative predictive importance" Analysis rr

further indicated thaË the addition of a number of other variables

added liËtle or nothing to the prediction of a crit,erion. the LoA.



CHAPTER V

THE STUDY TN PERSPECTIVE

T. PROBLEM, TNSTRU},IENTATION, POPULATTON

II!E Problem

The purpose of this study was threefold. One purpose \,74s to

determÍne the groupings of variables of potential occupational rele-

vance which vùere employed in an examination of high school youth in

five selected single enterprise conmunities. To give direction to the

analysis the twenty-one variables vrere grouped into three variable sets.

The first variable set was nominated rtorienËatíon to familyrr since the

constituenËs of the set were relaEed to the family. The second vari-

able set v¿as gÍven the name ilschool-related varíables" and the third

set rrcormnunity variables." A statistical analysis was applied and the

groupings thereby revealed \.ùere compared with the variable sets sug-

ges ted.

A second Purpose of the study \,/as to deLermine whether the

selected twenty-one variables glouped differently accordíng Lo sex.

Thus data collected from males and females \^Iere examíned separately by

employing the same staËistical technique employed in the analysis of

all data together" The results of the analyses by sex provided the

basís for the next and final aspect of the problem in this study"

The third purpose of the study \,ras to assess the relative utiliËy

of certaín of the independent variables employed in the study as pre-

dictors of a criterion, the level of occupational aspirations. The
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selection of variables for this analysÍs was dependent upon a) the

results of the analyses by sex; b) the presence of a significant,

relationship between a given variable and the 1evel of occupational

aspírations; and c) the relative importance of the variable when com-

pared with other variables in its variable seL.

Ins trumentation

A questionnaire was utilized for col-lecting the data from high

school youth in the selected communities. Students responded to bio-

graphical and attítudinal questíons ín questionnaire sections on the

family, home life, school life and education, occupatíona1 aspirations,

present employment, and fuËure mobility plans. Included in the ques-

tionnaíre were four scales for assessíng certain variables. The

fatherts occupation was assigned a level according to Bernard Blishenrs

Occupational Class Scale (1961). Family socio-economic status \^ras

assessed from responses to a series of questions concerned with the

home which were adapted from a similar scale used by Siemens (1965)

and based on the rationale of Sewellrsrtshort Form of the Farm Familv

Socioeconomíc Status Scale" (L943). Two versions of one scale were

employed in measuring the occupational aspirations of students. Hal1er

and Mí1ler's Occupational Aspiration Scale (L963), modified for a

Canadian population, \.üas completed by the male students and approxi-

mately one-ha1f of the females" AnoËher form of the Occupational

Aspiratíon Sca1e, adapted by Peach (1970) for females, v/as given to

Lhe remainíng half of the female population studied. Ethnic background
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vras assessed in this study by employing a rcultural index.t CounËries

of parental origin Trere assigned to broad groups according to a coun-

tryrs similarity to or differences from canada based on certain

cri ter ia.

An intelligence measure of every student v/as not available.

Those which t^rere available r¿ere obtained from the school records. The

raw data for all other variables employed in this study were available

from responses to single questions in the questionnaíre"

Population and Data Collected

The high schools in five relatively isolated, single enterprise

communities in Manitoba and northern ontario were visited by the

research team for the purpose of collecting data during May and June.

The con¡¡nunities visited were Lynn Lake, Flin Flon, Thompson, and pine

Falls in Manítoba and Red Lake ín ontarío. Members of the research

team personally distributed and administered the questionnaire, during

a normal school class period, to those students in grades ten, eleven,

ti,¡elve, and thírteen where grade thirteen applied, who were in atËend-

ance aL school on the day of the research team¡s visit. one thousand

and sixty-one questionnaíres were completed and supplied data for

analysis. During the visit, the school administratÍon made school

records available to the researchers for obtaining studenË intelligence

scores.

Two dÍfferent statistical techniques were employed in treating

the data for this study. A factor analysis approach r¡as applied Ëo the
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t\^7enty-one relevant variables to recover the actual variable seËs and

thereby permit a comparíson with the variable sets proposed. The

factor analysis approach was similarly applied to the relevant vari_
ables for each sex separately. A comparison of Ëhe recovered vari-
able sets for each sex \^ras then possible. A murtiple regression

analysis technique \,/as applied to the independent variables, selected

on the basis of factor analysis results, for the purpose of assessÍns

the relative utility of certaín independenË variables as predictors of
a criterion or dependent variable, the 1evel 0f occupational aspir-
atíons.

IÏ FINDINGS AND CONCLUDING CO},D{ENTS

Findíngs of the Analyses

Factor analyg.es. The application of the factor anaryËic pro-

cedure utilizing all collected data for the t\^7enty-one variables

resulted in the extraction of three dimensíons, or variable sets.

Three such variable sets had been suggesËed. The first extracted vari-
able set, nominated Dimension r, \.vas essentially the same as that
suggested and represented an orientatíon to family characteristÍcs.

The analysis extracted a second set of variables which appeared co

measure one's self-assessment relevant for mobility plans. The third
dimension extracËed consisted essentially of those school-related vari-

ables that had been originally proposed as a second variable set. The

third suggested set of variables of community relevance did not appear

as proposed. Three of the suggesLed community-related variables appeared
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on Dimension II of the analysis" The variables of conrnunity size and

community isolation \¡lere assocíated with variables on extracÈed Dimen-

sion I and III respectivelv.

Plans for leaving the community after high school, and not

returning after further education, and the number of years spent in

the conrnunity were assocíated with one another on Dimension II in the

total analysis. These measures of mobility are more closely associ-

ated with the abilitie¡s t -. the studenLs than with Lhe communitv's size

and isolation"

It was proposed that parental encouragement for educatíon would

be associated with other variables of family relevance such as fatherts

occupation, parental education, and socio-economic status. Motherrs

and fatherts encouragement for the childrs educatíon were associated,

however, with variables of apparent educational relevance such as

grade, extra-currícu1ar activíties, leadership ratíng, and teacher

encouragement for education whích appeared as Dimension III.

The level of occupational aspiration r/¡as associated with

varíables on Dimension I. The variable, however, v¿as assigned

loadíngs on each dimension exLracted"

Lrlhen the raw data collected from males and from females

f ami ly

s ími lar

for

this study were factor analyzed separately, the variables r¿ere grouped

differently for each sex" Although the variables employed were asso-

ciaËed somewhat differently for each sex, the first factor of famí1y

variables and the thírd factor of school variables \,nere essentiallv

the same for each sex. Since there were differences in the number of
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faclors extracted for each sex and in the relative importance of the

variables on each <iimension, male and female data were analyzed separ-

ately employing the multiple regression technique to determine the

predictors of a leve1 of occupaLÍonal aspiration for each sex.

Multiple regression analyses. The separate multiple regression

analyses, applied to cerLain independent varíables for each sex, pro_

vided an assessment of the relative utility of certain variables as

predictors of a crÍteríon, the LOA, by establishing weights for each

variable. Those variables having the highest loadings on each factor
¡¿ere used" Also empl0yed in the initial regression analyses were all
independent variables r¿hích \¡rere significantly related to the LOA

according to the íntercorrelation matrices of Appendix Tables A.3 and

4.4. This tlvofold basis resulted in the select.ion of sixËeen variables

for utilization in the initial analysis of female data and of thirteen
in the initíal analysis of male data.

The weights assigned in the mulËÍple regression analyses indi-
cated that a number of variables did not contribute substantiallv to

the prediction of the criterion, or LOA" considering the basis upon

which variables rvere selected for analysis, therefore, it was found

that a varíable which is signifícantly related to a dependent variable

or which ís assigned a high factor loading is not necessarily a good

predictor of the dependent variable" The decision to utilize only

those varíables, from the first analyses, havíng weíghts over *.10 in

a second regression analysis resulted ín the retention of five inde-

pendent varíab1es for reanalysís for each sex.
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The five independent variables thus selected for each sex rüere

rãana 1r¡eaá ¡^ Joçu Lv uetermine their relative utility, as indicated by the

weights assigned each variable, in predicËing a criterion, the LoA.

A comparison of the multipre regression coefficients of the first and

second analyses for each sex indícated that 1ittle predictive strength
\^/as lost by using a fewer number of independent variables. In descend-

ing order as indicated by their weights, the variables in the male

rnultiple regression analysís were intelligence leve1, number of school

grades failed, fatherrs educatíon, socÍo-economic status 1eve1, and

the number of extra-curricular activíties. Also in descending order,

the variables in the female multiple regression analysis were intelli-
gence leve1, socio-economic stalus level, the number of extra-curricular
activities, and leadership rating. The fifth independent variabre.

number of years spent in the community, ï,/as assigned a negative weight.

The multiple regression analyses revealed that varíab1es differed in
the weights assigned in each analysis and that certain variables diff-
ered in their relative predictive utility in each analysis by sex.

Conc lus i ons

The findings of the investigation of the occupational aspira_

tions of senior high school students in five selected sinele enter-

prise communities \,ùarrant certain conclusions regarding variable sets.

sex differences in aspirations, the predictors of occupational aspÍr_

ations, and the scale employed in measuríne the LOA.

The three suggested varÍable sets of family, schoor, and
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cornmunity relevance \,r'ere partially supported by the factor analysis

of the tÌventy-one variables for all students. The factor analysis

recovered factors consisting of fanily and school varÍab1es, but, as

an entity, the variables of community relevance \^/ere absorbed into

the other factors. The findíng that student intentions to leave Ëhe

community rüas assocíated on one factor with inte11Ígence and school

grades failed rather than with community size or isolation suggests

that such intentions depend more upon stucient ability, and probably

education plans, than upon some dissatisfaction wíth the communitvts

sLze or relative isolation.

The high factor loadings assigned to parental encouragement for

education on that factor consisting of variables of educational rele-

vance suggests that parenLal encouragement is of some importance

educational ly.

As the dependent varíable in this study, it is not surprising

that the 1eve1 of occupational aspiratíons rdas assigned similar load_

ings on each factor extracted. This finding indícates that the vari-

able does not belong uniquely to any one factor.

I^Ihen the data for the twenty-one variables were factor analvzed

separately for males ancl for females in this study, there vrere apparent

differences" The differences beËween the sexes in the number and con-

stituents of recovered factors indicaËes some basic differences in

the vocational development of each sex.

The multiple regressíon analyses indicate that five independent

variables can predict. a 1eve1 of occupational aspiration more efficientlv
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than can a much larger number of independent variables" The independ_

ent variables analyzed for their predict.i_ve utility differed for each

sex in the counnunities studied. Essentially, the best predictors of
male aspÍrations in this study are related to family social status and

the studentrs interlectual ability. Female aspirations are best pre_

dicted in this study by certain measures of socio-economic status.
Ínte11ectua1 ability, and social experience.

A large number of variables of potential occupational relevance
r,,7ere noL empl0yed in this study. until 0ther such variables are con_

sidered for their relative utility in predicting the LoA, it cannot be

concluded that the multiple regression coeffícient of .36 to .40 found

in this study is either high or 1ow. The addition of new variabres
may add substantially to the prediction possible or may add nothing.

The Occupational Aspiration Scale was of particular interest in
thÍs study. trrlith united statesr samples the reliability and varidity
have been tested for males" The same has not been done ín Manitoba.

The evidence in this study indicated a reasonably high reliability of
the Haller OAs for the mare population" when the same scare \,ùas given

to females the split-half reríabí1ity was considerably 1ower" The oAS

as modified by Peach for females had sti1l lower split-half reliability
than had the Ha1ler OAs when each was completed by girrs. on the basis

of some preliminary examination of the Halrer and the peach forms of
the oAs, the t'iro scares do not appear to be equivalent. Moreover,

questions must be raísed with respect to internal equivalency of halves

in each scale when each scale is compreted by femares. Thus" while the
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Hal1er occupational Aspiration scale does appear to measure the occu-

pational aspírations of males ín this study reliab1y, doubt must exÍst

concerning the relíability of the Haller and Peach forms of the OAS in

measuring the occupatíona1 aspirations of females until furËher studv

is undertaken.

Implications

The findings and conclusions of this study may have certain

ímplications for counsellors, school admÍnistrators, and researchers"

For counsellors" Counsellors utilize a number of tools in their
attempts to understand students" Thus, counsellors use intelligence

tests, achievement Lests, and interest inventories; they may secure

information on the childrs home background to determine the psycho_

logícal support given the child; and they may interview the child him-

self to determine his values, his moËivations, and his aspiraËions.

One aspect of the studentrs development with r¿hich counsellors

are legitimately concerned is the studentrs vocational development.

The counsellor may determíne a studentts occupational aspiratíons

through a personal intervie\¡¡ or by using an objective occupaËiona1

scale, such as the oAs " rf there ís doubt regarding the appropriate-

ness of the student's aspirations in the light of what is known about

the student, it is possible to employ a prediction formula to help

determÍne the appropriateness of the aspirations. For males. in the

communities studied, the prediction formula is

LOA = .L49 r.Q. + "130 grades failed * .L26 tather's occupatíon
+ .L25 SES leve1 + .109 extra-curricular activitíes.
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Similarly, for females the prediction formula is

LOA = .2L r.Q" + "147 sES level + .]-zg extra-curricular activi-
iies + .119 leadership rating + "oB2 years in conrnunity.

If a student aPpears to aspire lower than the level predicted for him,

according to his ability and environment, the counsellor coul_d thus

attempt to impror,ze the studentts vocational orientation, develop his

planning ability and readiness for occupational choice, and aid him in

understanding the persons and social forces which may have a bearing

on his occupational decisions" The counsellor can improve occupational

orientatíon by making available books, fi1ms, experiences, and other

possible resources of occupational relevance.

Of further importance to the counsellor concerned with vocations.

in the communities studied, should be the apparent differences be¡ween

the sexes in vocational development and specifically between the pre-

dictors and the LoA" The differences suggesË that for each sex the

counselling should be slightly dífferent. For example, in the light

of the apparent importance of leadership rating and extra-curricular

activities as predictors of a LOA for females, encouragement should be

given to girls to pai:ticipate ín various activities which may provide

the opportunity for the expression of potential leadership abilities"

For administraLors It is an administrative obligation to insure

more occllpational information Ín the schoolsfho oran l-êr aaTai 1o1- j l-i j-.' 
^.l:LrrL ór svqrloul.|y uI

an aid i:o the r¡ocational development of students. Further, estimates

the levels of occupational aspirations of youth in various coirsnuní-(JI

ties may have curriculum irnplications i¿hich necessarilv concern
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administrators" rf, for exampre, the predicted LoA of students is
quite low and students Lherefore aspire to low or middle prestige

status occupations, curriculum emphasis on highly theoretical, inrnedi-

ately non-practical- courses may well be uil.rarranted and practical

technological and busíness courses may require greater curriculum

emphas is "

For research" The present study did noL examine the levels of
occupational aspirations for each individual community for comparative

purposes nor did it assess the predictive utility of the independent

variables for each community separately" For the benefit of the com-

munities involved, such an undertaking may be fruitful.

various iirformar sources indicate that. the turnover of popura_

tion in some isolated single enterprise communities is excessive"

rndications in the present study were that a large proportion of vouth

íntended to leave theÍr present community for larger cenËres. For com-

parative Purposes a detailed examination of the mobilíty plans of youth

in the five communitii:s and of youth in other communities should be

undertaken. Furthermore, a knoruledge of the reasons for mobilitv

planning is parlicularly important if the communities are to plan

ô Èsñ +^^; ^^ ç^-- )sEraEeBles ror oecreasing the loss of the potentially valuable human

resources they require for growth"

The reliabílity of many of the measures of certain variables in

this study has not been tested" rt is obligatory that some concerted

effort be made to assess the reliability of measures used in sLudies

concerned with aspects of vocational development. only when the
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reliability of each measure is known can the results of the studies
rest on a firm foundation.

Haller and Millerrs occupational Aspiration scale, s1íghtly
altered for a canadÍan population, appears to be a reliable instrument

for measuring malesr occupationar aspirations in this study" Neither
the Haller form nor the peach form of the oAs, however, appear parti-
cularly reliable for measuring female occupational aspirations. They

should not be considered equivalent forms. Although the mean scores

of the groups completing each form of the oAS are comparable, a number

of occupational alternatives on both scales are not real, or practical,
alternatives for \,r'omen. some occupational alternatives, by their very
wording, are restricted to men; some others may be viewed as restricÉed
to men on social grounds since few women work in such jobs" Thus, in
quest.ions designed to assess occupational expectations, a number of

occupational alternatives may be real alternatives for men but ideal
alternatives for 

'{omen. The range of real arËernatives may therefore
be narrowed for vTomen. on logÍcal grounds the two forms of the oAS

should not be considered equivalent since the prestige rank of a number

of female occupaËional alternatives Ís not known. To deverop a suit_
able occupational aspiration scale for r¿omen all occupational arÊer_

natives appropriate for lvomen should be prestige ranked by r,{omen along

with tradítionally male occupational alternatíves. A comparative

examination of the occupational prestige hierarchy for r¿omen and for
men can then be made" As proportionately more \470men today pursue their
education and as increasing numbers of women enter the labor markeË
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r^iith a vie\.d to establishing careers, a more thorough understanding of
the occupational prestige hierarchy of women and a more suitable scale
for measuring the occupational aspirat.ions of women become important.

Specu 1a tions

various approaches have been adopted in viewing occupational
choÍce. Gínzberg laid a foundation for an approach to a theory of
occupational choice by notíng the devel0pmental quality of arriving at
a choice and by suggesting that vocational. choice is fosLered by a

variety of family, school, and cultural influences. super and his
associates expressed a vocaÈíona1 devel0pment theory from an inËer-
disciprinary basis and suggested that a host of factors, includins thc
self concept, influence the chirdrs vocational development" Roe

approaches the problem of vocational choice more specÍfica1ly from the
viewpoínt of interests and Holland from the basis of personality devel-
opment and personality-environmenË interaction. Notwithstanding their
varying terminology and differÍng definitions and emphases, all the

approaches note the varíety of role, personal, and environmental fac_

tors which may have a bearing on the individualrs vocationally-relevant
decis ions .

Notwithstanding the existence of these approaches for organÍzing
our knowledge about vocational development, Holland (rg66) has expressed

the view that our knowledge of vocational life is generally disorganized
and isolated from other knowledge. Holrand noted that without crear
definitions of terms and adequate foundation in theory the considerable
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data available regarding vocations have rea1ly become clutter. Fur-
ther, attempts to separate vocational life from the individualrs total
life is unrealistíc since for many indÍviduals the two are inextric_
ably bound" Holland sirnmarizes his view of vocational decision-makins

by stating:

. the research literature clearly suggests that vocatÍonalchoice is the outcome of a personrs devál0fåenta1 history, althoughthe smal1, oft91 negligible, statistical relationships betweenspecífic variables and vocational choice indicate that the forcesthat determine choice are complex and intricately interwoven.Apparently, a young person, by virtrre of his heredity, family back-ground' and schooi experience, learns Ëo cope with some environ-mental tasks better "than others. i^/íth o. ,ithotrt professionalguidance' consciously or unconsciously, he perceives more or lessaccurately what he can do, what he cannot då, what he likes to do,and what he dislikes doing. Moreover, the yá.rrrg person acquiresknovrledger nore or less valid, about variouå occupations. On thÍsbasis he tentatively selects vocations that wi11, first, permithim to engage in activities and roles that are attractíve to himand, second, enable him to avoid activities and roles that aredistasteful or difficult (IJo11and, L966, p. 95).

The value of a tenabre theory of vocational choice and a know-

ledge of the determinants of such choice is clear. As Ginzberg noted,
numan resources are too often r,¡asËed" Thousands of men and women

regularly work at jobs in which their real talents are wasted. Thous-

ands of jobs could better be done by individuals r¿hose talents are

more suited for them" A large portion of a man's life is spent in his
occupational ro1e" rt is reasonable to hope that pursuing one,s occu_

pation be as fulfilling for the man as he is for the job. yet many men

and women, failures in their o\¡/n estimation, are dissatisf íed ì,rith
their rvork and thei' lives. I^Iith an adequate vocational theory and

thorough knowledge of vocational decision-making, greater aid may be

given men and \,r'omerr as they make theír occupational choices. Given
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adequate theory and knowledge of vocational processes, the vocational

counsellorls function is similar to the function of the medical Ðrac-

titioner. rn medicine, external and internal factors may produce

symptoms in the individual requíring diagnosis by the doctor who pre-

scribes a treahnent i¿hich is suitabl-e for the general physical condi-

Ëíon of the patient. The treatment, ho\nrever, can only be prescribed

1ogical1y íf the symptomatíc causes are known. Similarly, in the

vocational sense, certain external and internal factors may ttcausett

the indívidual to have certain vocational aspirations or make cerËain

vocational choices. The counsellor must ascerËain what Ëhe aspiraËions

or choices are, decÍde whether they are appropriaËe, and if necessary

prescribe a treatment or prograrune for Éhe índividual which is approp-

riate for him. Again, however, the programme can only be logically

implemented if the underlyíng "causes" of the aspirations or choices

are known. Tf youth are to be guided to Ëhose occupaËions for which

they are best suited, and the wastage of human resources thereby avoided,

a rational and cooperative approach to the problem of vocational deci-

sion-making is oblÍgatory.
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TABLE A" 1

VAR]ABLE NAMES AND ]DEMIFYING NUMBERS
AS Ei{PLOYED IN THE FACTOR ANALYSES

Varíable No. Variable Name

Grade

Fatherts occupaËion

Opinion of father's occupation

Number of years in the corrununity

i\u,¡rber of extra-curricular activities
Teacher encouragement for education
Fatherts encouragement for education
Motherts encouragement for educaËion

Fatherts education
Motherr s educaLion

LrÏish to stay af ter high school
I¡/ish t.o stay after further education
Community ísolation
Community size
Intelligence 1eve1

Ethnic background

Home situaËion

Number of school grades failed
Leadership rating
Level of occupatíona1 aspiration (LOA)

Socio-economic status level (SES)

1

2

J

4

5

6

1

8

q

10

11

1)

13

L4

15

T6

17

18

I9

20

21,
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APPENDIX B

Occupational Aspiration Scale SËatistics
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TABLE 8.1

Ti{E SPLTT*HALF RELIABTLTTY COEFFTCIENTS OF THE OAS
FOR HALLER'S MALE SAMPTE AND FOR MALES IN FIVE

SELECTED STNGLE ENTERPRISE COMMUNITIES

-Data Source N SD ReliabilÍty Method r Corrected ra

Haller sample-Lenawee 365 12"92 splíË-halves "69 .g2

single enterpris e 522 9. 83 split-halves .62 .16

"Th" Sputrman-Brown Prophecy Formula was applied to correct forthe reliabílÍty of the whole test (Helmstadter, Lg64). The formula is
r. - 2raD ab

1+rrO

TABLE 8.2

A COMPARISON OF THE SPLTT.HALF RELIABILITY COEFFICTENTS
OF FEM{LES COMPLETING THE HALLER OAS AND FEMALES -

COMPLET]NG THE PEACH.MODTFTED OAS

Scale N SD Reliability method r Corrected r

Haller OAS 2L6 9"64 Splir-halves .47 "64

Peach OAS 24I 7.75 Splir-halves "39 "56
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TABLE 8.3

THE VALID]TY OF THE PEACH-MODTFIED OAS WHEN TESTED
AGAINST TI{E HALLER OAS USTNG 87 GTRLS AND

A SEVEN-DAY TNTERVALAb

Scale N Mean SD Validity coefficient

Ha1ler 0AS 87 4L"43 9.45
EA

Peach OAS 87 4I"68 7.Og

'The girls, sampled from the original population of gir1s, com-
pleted one of the two scales initially and the second scale afËer the
time interval of seven or more davs"

h"trnlhen tested, the means and varÍances of the two scales were signi-
ficantly dÍfferent at the .01 level" Equality of means and variances
are necessary for the two scales tc be considered equivalent forms,



APPENDTX C

Coding for Ethnic Background, Data on the

Completion of the Questionnaire, and

the Questíonnaire
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ETHNIC BACKGROUND AND

THE CULTURAL TNDEX

Countries are grouped into four categories based on their sÍmi-

larity wiLh Canadian culture. Giving Canada a score of 5, the countries

are assessed according to their decreasing similarities with Canada on

the following criteria:

1) language

2) historical ties with Canacla

3) pasL political situaËion and po1ítica1 environment

4) religion and influence of religion

5) economic foundations

6) standard of living

7) geographical andfor political accessibility to r^restern

cu1Ëure and influence

Each country is assigned a score from 1 to 4" A score of 1

indícates few similaríties with Canada and a score of 4 a high degree

of similaríty"

The scores for father, moËher, and paternal grandfather are

added to yield the total score. The range of scores is 3 to 15.

Table C" 1 reports the scores assigned to countries in this study.
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TABLE C.1

SCORES ASSIGNED TO COUNTRTES IN THE ASSESSMENT OF
ETHNIC BACKGROI]ND

54321

Canada United States Iceland Spain China

Great Britain Norway portugal India

Ireland Sweden Russia pakísËan

AusËralia Denmark The Ukraíne Guyana

New Zealand Finland Czechoslovakia Mauritius

France Hungary

Germany Latvia

Austria Poland

Holland Prussia

Italy Romanía

Malta Yugoslavia

Switzerland Turkey

Greece

Israel



135

TABLE C"2

SCHOOL ENROLMENT AND QUESTIONNATRES COMPLETED
BY EACH SEX TN EACH SCHOOL>K

Community School Class List
Enrolment

Ques tionnaires
Comp leted

Percent
Coverage

Flin Flon Hapnot Collegiate

Lynn Lake

Pine Fa11s

Red Lake

Thompson

TOTAL

Boys 353
Girls 312
Total 665

Boys 27
Girls 79
Total 46

Boys 42
Girls 44
Total 86

Boys 155
Girls 110
Total 265

Boys 135
Girls 112
TotaL 247

Boys 712
GirIs 597
Total 1309

/5"O3
öt " tl
81. 05

100. 00
94"74
97 "82

95 "24
90. 90
93.00

87 "09
81. B1
84"90

7 L.IL
o/. öf
69"60

79"35
83"08
81. 05

267
272
539

.t1

18

45

40
40
BO

135
90

¿¿)

96
76

172

565
496

106 1

Lynn Lake
Collegiate

Pine Fa1ls
Co 1 legia te

Red Lake District
High School

R.D. Parker
Co1 legiate

"School enrolment was determined from class lists which may noc
have been recently updated. The figures mrrst be considered aÞÞroxi-
ma tions



CEiUTER FOR SET'T'[-ËrV¡Ë&!T ST[-,!D ¡ ËS

TI4E UNIVERSTTV OF MAT{ÍTOBA

ffiWWffiffiruW WWWffiTMffiruru &iffiW
Name.

(Las t Name) (Given Names)

S choo I

Scx (check one) Male... Fema 1e

Thls questionnaire deals with your family background, your
your hopes and plans for rhe furure. ANSI{ER EACH QUESTTON

The answers you give will be held in stri.ct c.nfidence. Do
ansr^/ers to others as you wc.'rk. I^/ork QUrcKLy but CAREFULLY

education, and
AS BEST YOU CAN.

not shovü your
in givíng your

anslders.

After the replies of all the students have been gaËhered,
studÍed by using an electronic computer, your answers wi
a code for use in this machine. once this code is used.
be identified by name"

they will be
11 be changed into
your anSI¡/erS CAnnO t

I" YOU AND YOUR FA},IILY

Please attempt to answer each
as accurately as possible"

1. I,rlhat is your present age?

1

z

tr

13 years
14 years
15 years
16 years
17 years

of the factual quesÈions in this section

Check one.

0 1B years
19 years
20 years
over 20 years

7

Õ

9

2 Ialhat grade are you presently in? Check one.

1

z
Grade X
Grade XT
Grade XIT

I,{hat is your farher's occupation? Be as specif ic as possible" Forexample: sales clerk in __ I.Iardware Store; owns bakery and
has four employees; self-emp"l.y"ã werder. (rf yár-rr fath;;-i; ;;.
living, indicate what his occupation was.)



2.

4" I believe th¿t my fatherts job is: Check one"

1____ a very good job
2 a fairly good job
3 noL a good job

5" In what country was your father born? Check one.

5_____ Germany

6. In what country was your mother born? Check one"

1__-_ Canada
2____ Great B'rítain
3-- Ireland
4 France

1-- Canada
2___ Great BritaÍn
3--_ Ireland
4 France

1__- English
2__ Irish
3_____ French
4 German

6----_ Iceland
7_ Russia
B The Ukraine
9 Other. Specífy

0 lcelancl
7 Russia
B___ The Ukraine
9_ Other" Specífy

b lceland
7 Russia
8- The ukraine
9 Other" Specify

5__ Icelandic
6__ Russ ian
7 Ukrainian
B Other" Specify

7 _*_ Ukrainian Catholic

9*-__ United Church
10-.--__ Other. (Specif y)

5 Cermâ n\7
- -"*__J

7" rn what country vras your grandfather (on your father!s side) born?
Check one.

1___* Canada
2__ Great Britain
3___ Ireland
4 France
5___ Germany

8" of what ethnic background do you consider yourself? check one.

9" What is your rel"igion? Check one.

1____ Anglicau

3-- Jev¡isìr
4_-__ Lu'cheran
5__ Mennonite

2____ Greek rJ::thociox B Unitarian

6 Roman Catholic 1l None

10. As to actively p,'ractisiirg -,:eligion, (Check one).

1-___ I do.
2 I do nof:"



11 How long have You lived ín

1 less than 2 Years
2

3

5

?- ? rrarrq

4-5 years
6-7 years
R-9 r¡pars

IL. ith whom do You live while

my o\rn parents
one parent onlY
s tep-p¿ìrcnts
grand-parents

I'l How manY

01

th is

o

7

8

5 6 over6

and sisters do You

coÍununity? Check one.

10-11 years
L2-13 years
I4-I5 years
more than 15 years

3

have? Circle one.

W

1

2

3

4

attending school? Check one.

5 other relatives
independentlY
Other" (specifY)

older brothers and sisters do You have? Circle one"

L4 How manY .Ysqnåql

0123

Ltt

br o thers

4

15. How manY of
Cllqle one'

012
@===================

over 6

your brothers and sisters are living at home?

3 4 5 6 over6
===g==5====g=========-=====å======g===========Ë=======

II. SCHOOI, LIFE AND EDUCATION

some of the followíng questions ask for factual answers and some for
your opinion. Please ansvrer the questions as accurately and as

tirotrghtfullY as You can.

1" How many schools did you attend during grades I
approPr i a te nrrmber "

r234

2" How manY schools have You
the aPProPriate number"

5 over 5

attended during grades 9

to B? Circle the

to 12? Circle

4 5 over5

have you attended thís school? Circle the aPProP-How manY Years
riate number"

less than 1 4 over 6



4.

4. How fa-r' do ycu live from schooi.? Check one"

i- under: one mí1e
2 1*3 i¡¡i Les
J L:.., IU MT ICS

4._ Ll-20 miles
5 over 20 miles

5. I,ihat progrÉin are you takiag in school? Check one.

1_*_ Cornmercial Course 5 University Entrance
2___-- Gencra 1 Course 6 Vocati orrri Cor.rr""
3___ High School Leaving 7*_ Not yet decided
4 Termina 1

6" Have you ever repeated a complete grade? (Check more than one if
applicabl-e. )

I____ never
2_*_ in primary grades (grades I to 3)
3___ in intermediate grades (grades 4 to 6)
4___* in junior high grades (graCes 7 to 9)
5 in senior high grades (grades L0 to L2)

7 " If school- were not compulsory and you were free to make the deci-
sion yourself, which of Êhe foltr-owing would you do? Check one.

1-__-- si:ay in school until, graduation
2 leave school before graduation
3 dontc know

8. If you had an extra hour in school each day and you were free to
spend thaL hour regularly ín a way of your own choice, which of
the following would you choose? Check one"

1_-_* take another school subject
2___ spend time on games or aLhletics
3___ join a club
4___._ use the time to study
5 do somethine other tharr 'c'he above

9" From t'he following lisC ivhat or¡e reason best explains why you are
staying in school. Check one"

l-_-_-*- 1i1.:e school- very mucl-r
2 wantr a seneral educatior¡
3_-- - arn traiãing for a job
4*-*.***. need hiigh school in o-r:de:r to enter university
5__*_* parex*íLs insist I go t-o sci-lool
6____ friends are going to school
7 _-*_ en j oy the spor ts activ ii,ies
B___ en ja'y Lhe s oc ia 1 1if e
9__* am Locr young to quit ancl start working

l-0 of:her reasons (specify)



10. In what extrâ*curricular activiLies
Check one, or more if appi_ícabi.e"

do you regularly take part?

I
z

4

s tudent governmenl:
school paper
school sports
4*H Club

5

6
other (specify)
none

11. Conpared with most otLiers in your class,
leadership ability? Check one.

hor¿ would you rate your

I
2

J

average abiliiy
above average abitr_iLy
below average abil-ity

12" trn/hen you are finishect high school-, what are your plans for further
educa tion? Check on¡¡.

I
2

J

No further educatíon
Business College
Nurses Education
Teachers Education
TechnÍca 1-Vocaf:Íonal- School
Univers ity (specify cou::se
Other (specify

5
6
a

(s pec if y course_______)
__)

)

If you v/ere eompleCely ltgq Lo chogse, what would your plans for
future education be? Check one"

1

2

5

No further education
Business College
Nurses Training
Teache-rs Education
Technica l* tloca tiona I School- (specify course

6 University (specífy
Other (specify

14" Concerning your educaticn, wl"rich of the followÍng best applíes to
s choo 1? Cl-¡.eck one "vour teachers ai

lI

z
')
J

teachers have
teachers have
teachers have
and Èhen go to
teachers have
teachers have

s'crongiy encouraged me to continue
given ¿ne some encouragement to continue
enccuraged me to graduate from high school
cuork

encouraged me to quit school no.w and work
never said rnuch about íÈ5

13



o.

15' concerning your education, which of the following best applies to
vour father? Check one"

1___ my father has strongly encouraged me to continue
2___ my father has given me some encouragement to continue
3_____ my father has encouraged me to graduate from high schooL and

then go to work
4_____ my father has encouraged me to quit school now and work
5 *y father has never saíd much about it

16" concerning your education, which of Lhe following besË applies to
your mother? Check one"

1____ my mother has strongly encouraged me to continue
2_____ my mother has given me some encouragement to continue
3____ my mother has encouraged me to graduate from high school and

then go to work
4____ my mother has encouraged me to quit high school and work
5 _ my mother has never said much.about it.

L7" LÏhat was your father0s education? Check one"

1__-* less than grade 5 5 some university

4__-_ hÍgh school graduate

18, tr{hat was your mc'rtherus education? Check one.

1____ less than gracie 5 5 some university

2____ grades 5 to B

3_____ some high school

2_____ grades 5 to B

3-- some high school

6____ university graduate
7 __ pos tgraduate university

s tudies

6___ university graduaËe
7 ____ postgraduate university

s tud ies4 high school graduate

L9" How many of your brothers and sisters are high school graduates?
Circle the appropriate number.

0 I 2 3 4 5 over5

23. How many of yorlr brothers a-nd sisters quit high school before
graduating? Circle the appropriaËe number.

0 1 2 3 4 5 over5

2]-" Ho;i many of your bnothers and sisters have attended or are presently
attending university? Circle the appropriate number.

0 1 2 3 4 5 over5



t"

22" i{ow many of your brothers and sisLers have attended or are presently
attending a technical-vocational school? Círcle the appropriate
n imDer "

0 I 2 3 4 5 over5

23" How many of your older brothers and sisters have attended or are
now aLtending some o!.Lrel educational institutions? Circle the
appropriate number"

0 1 2 3 4 5 over5

2!+. Tn your opínion r/'7hat are the three most comnon reasons for students
quitting high school before graduatíng? List.

1

2

III" YOU AND YOUR FUTURE

1. After completing your high school education, would you like to work
in your present community? Check one.

1____ yes
2no

2" Aftc-r completing any planned education beyond high school, would
yoLr like to work in your present corfimunity? Check one"

1____ yes
2no

3" If you wanted to wcrk or could work in a Manitoba community oËher
than your present community, where would you go?

Spe cify:



}IALLER FORM

IV. YOU AND YOUR OCCUPAT]ON

The following B questions concern jobs" Read each question very care-
ful1y; the questions are not always the same. please check one iob in
cach question. Meke sure it ís the beqt ansr¡rer you can give-to inequestion" Answer every question; do not omit any. rf you do not know
what one of the jobs is, just ignore it.

8"

1. Of the jobs listed in this question, which is
rga ty åELe_ you ca! g.eË when your sghooling is

the best one you are
over? Check one.

1

L

J
4
5

Ia\,.7yer
welfare worker for a city government
a member of the House of Conrnons
corporal ín the army
Supreme Court Justice
nÍght watchman
s oc io logis t
policeman
dís trict agrícultural representative
filling station attendant

nuclear physicist
reporter for a daily newspaper
district judge
barber

o
7

8
9

10

of the jobs listed in this question, which otg would you choose
i! ygg qerg qtgg to choose any one of them you wished when your
schooling ls_ gygl? Check one.

1 director of a large corporation
under taker
banker
machine operator in a factory
physician (doctor)
c 1o thes pres s er in a 1_aundry
accountant for a large business
railroad conductor
railroad engineer
singer in a night club

z

4

6

7

o

10

? Of the jobs listed ín this question, which
realþ qqlq yqrt ceg e9.!. when your g.cþgglile

is the bes t
!g gger.

one you are
Check one.

1

L

3

4
5 nrnrrinni¡-l______r r premrer

soda fountain clerk
biologis t
mail carrier
official of an international labor union
farm hand

6
a

R

9

10



PEACH*MODTFTED FORM

IV" YOU AND YOUR OCCUPATION

Ba.

The following 8 questions concern jobs. Read each question very care-
fully; the questions are not always the same. Please check one job in
each question. lulake sure it is Ëhe best anslrer .you can give tã tne
question' Answer every question; do not omit any. rf you do not know
what one of the jobs is, just ignore it.

1' of the jobs lísted in thÍs question, which is the best one you are
le_glly qglg ygg egn gg! when your sc_beg-Lrng is over? Check one.

1_____ lawyer
2____ commercial artist
3____ Member of Parliament
4____ telephone operator
5____ Supreme Court Justice
6__-__ household maid
7 ____ dietitian
8____ photographer
9____ s tenographer

10 dressmaker

2" Of the jobs listed Ín this question, which ole would you choose if
you rrere llqg tg. choose any one of them you wished when your
qshqqllqg ls_ gyqt? Check one"

1____ chemi s t
2____ of f íce c lerk
3____ journalist
4__ milliner (hat-maker)
5___ doc tor
6_____ clothes presser in a laundry
7 _____ Iibrarian
B____ cashier in a retail s tore
9____ typ is t

l0 bake shop worker

3. 0f the jobs listed in thís question, which is the best one you are
4llly gglg yq!1 cgq ggq t¡hen your schooling is over" Check one"

1___ s tatis tician
2_____ school teacher
3____ juvenile court judge
4____ practical nurse
5_____ provincial premier
6____ janitor
7___ biologist
B____ pos tmis tress
9____ dental ass is tant

10 hotel maid
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4. of the jobs listed in this question, whích ong would you choose if
Lgg wglg lfgg qg. g[ggqg. any one of rhem you wished when your schooligg
ir* qggl? Check one.

1____ psychologis r
2____ m3nager of a smail store Ín a ciËy
3_____ head of a department in a provincial government
4____ clerk in a store
5_____ cabinet member in the federal government
6_____ janitor
7 __ musician ín a symphony orchestra
B_____ carpenter
9_____ radio announcer

10 coal miner

5. Of the jobs listed in this question, which is the beqt one you are
re_eLly åULC yo_C ç_¿l 9.9.!. by the tíme you are 3Q yqqgg old? Check
one "

1____ civil engineer
2_____ bookkeeper
3____ minísLer, priesË or rabbi
4____ city bus driver
5_____ diplomat in the Canadian Foreign Service
6____ farm renter
7__ author of novels
B_____ plumber
9____ ner4zspaper columnis t

10 taxi driver

6" Of the jobs listed in this question, which ote would you choose to
have when you are 30 years ol_d, Íf you were flee !.g hey.g. anl one
of them you wished? Check one.

1_____ airline pilor
2____ insurance agent
3____ architect
4____ milk route marr
5____ mayor of a lai:ge city
6_____ garbage collector
7___ captain in the army
B_____ garage mechanic
9 olvner-operator of a nrachine shop

10 railroad section hand



9a"

4" Of the jobs listed in this question, whích one would vou choose
Íf you were free to choose aly one of them you wished when your
schooling !"_ gyrf? Check one.

1____ psychologist
2___ comptometer operaËor
3_-__ director of adult education for the province
4___ optician
5_____ univers ity professor
6__ cleaning r,ro;nan
7___ musician in a symphony orchestra
B____ packer in a factory
9 Laboratory technician

1O--- seams tress

5. of the jobs listed in this question, which one is the best you are
rgqlly sgre yeu g.qt þgyg by the rime you ,.ãþ years old? Check
one.

1____ socíal welfare worker
2____ bookkeeper
3____ inspector in a textile factory
4___ photography shop employee
5___ Canadian represenËative at the United Nations
6____ nurse in training
7 _____ author of novels
B____ worker in an electrical factory
9____ nev,rspaper columnist

10 taxi dríver

6. Of the jobs 1ísted in this question, which one would vou choose Ëo
have when you are 30 years oId, if you rur"-Fi". gq hãve any one
of them you wished? Check one,

1___ airline stewardess
2__ tai lores s
3_____ inËerior decorator
4__- textile finísher
5___ mayor of a large cíty
6____ baby-sitter
I __ music teacher
B____ r,,7crker in a hat and cap factory
9 oçtner-publisher of a weekly neÌrspaper

10 cook



I tt

7. of the jobs listed ín this question, v¿hich is the best one vou are
realry sure you can get by the time you are 30 years old? check
one.

1---- artist who paints pictures that are exhibited in galleries
2____ travelling salesman for a wholesale concern
3_____ chemist
4_____ truck driver
5_____ college professor
6____ street sr,reeper
7 ____ building contractor
B_____ local of f icial of a labor union
9_____ electrician

10 res taurant waiter

8. of the jobs listed in this questíon, which one would you choose to
have when you 1:e 30 ygarg old, if you r"."-f-i"" to þaye any of
them you wished? Cl¡crck one.

1_____ o.dner of a factory that employs about 100 people
2___ playground director
3____ dentist
4__ lumberjack
5___ scientis t
6__-_ shoeshiner
7_____ public school teacher
B o;vner-operator of a lunch stand
9_:_ trained machinisË

10 dockworker
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7 " Of the jobs lÍsted in this questÍon, which is the best gge you are
rgglly s_glg yqg g11 \1yg by rhe rime you are 30 years old? Check
one.

1_____ artist
2__ window decorator
3_____ physicist
4_____ canvasser
5____ metallurgist
6___ glove-maker
7____ graduate nurse
8_____ elevator operator
9____ forewoman in a factory

10 res taurant T¡/aitress

8. of the jobs listed in this question, which one would you choose to
have v¡hen you are 30 years old, if you were frgg !.g bry.g. any of
them you wished? Check one.

1_____ actress
2____ playground director
3____ chiropractor
4 bookbinder
5--_:_ scienÈist
6 físh canner
?:___ neûspaper ediËor
8_____ jeweller
9 kindergarten teacher

10 basket-maker
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V. YOU AND YOUR HOME

1. How many persons live at your parentsr home, including your parents?
Circle one"

L 2 3 4 5 6 7 8 9 lOorover

2" Not including unfinished basements, bathrooms, ha1ls, closets, and
porches, how many rooms are in your parentst house or suiËe? Circle
the appropriate number.

I 2 3 4 5 6 over6

3. Do you have your own room at home? Check one.

I_-_- yes
2no

4" From what material is your parents' house constructed? Check one.

1__ brick
2 s tucco
J pa].nteo frame

4____ unpainted frame
5___ other (specify)
6 trailer

5" Do your parents take a daii-y ner,rspaper? Check one.

1____ yes
2no

6. Do your parents have a telephone? Check one.

1___ yes
2no

7 " Do your parents have a car? Check one"

1 no car
2_:-- one car
3 two cars

B. If your parents or^rn one or more cars, what modeL yeat is the car?
Check one, or more if applicable.

1 1967-L969
2 Lg64-L966
3_ Lg6L-Ls63
4__ r95B-1960
5 before 1958



o

2

4

yes, sínce grade
yes, since grade
yes, sínce grade
yês, since grade

10" Lrlhich of the following

9
10
11
T2

besE describes your use

L2"

ofa cat? check one.

Do you have a driver's lícense? Check one"

1___ no

I
2

4

I own my or¡/n car
I regularly use my parents
I sometimes use my parents

t car
t car

I have no access
Other (specify)

fo a car

11. Does your family have a garage or carport? Check one.

1___ yes
2no

12" Is there an

1____ yes

encyclopedia in your home? Check one.

L3" Did your parents borrow books from a library in Ëhe PasL year?
Check one"

1___ yes

L4. How often does your family leave the community for a holiday?
Check one.

I___ every year
2___ every second year
3_-__ occas íona1ly
4 never

Does your mother belong to any clubs or organizations, such as

church groups, arË clubs, or social clubs? Check one.

1___ yes
2no

16, Does your family belong to any clubs or organizatíons Ëo which
fees must be paid? Check one.

1_____ yes
2no

15
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L7 " Have you ever had lessons in music, dancing, art, etc. outside of
school? Check one"

1___ yes
2no

=5Ee=3=====5==============ËJü======3==S==========================

VI. YOU AND YOUR PART-TIME EMPLOYMENT

1. Llhat two Persons have had the greatest ínfluence in keeping you in
school? Insert the numerals 1 and.2 in fronË of your selecÈions.

1___ f a ther
2____ mother
3_ sister
4____ brother
5__ teacher or principal

6__ minis ter , pries t, or rabbi
7 __ boyf r iend or gir lf r iend
B_ aunË or uncle
9 other

2" trIhich of the following best describes your emploJrmenË outside of
school? Check one, or more Íf applicable.

1____ I sometimes work at home
2___ I have regular work duties at home
3____ I sometimes r¿ork away from home
4__ I regularly work away from home
5 I have no work duties outside school

3" I¡Jhich of the foll-owing best describes your sunmer emplolrment for
which you are paid? Check one"

1__ I work full-time every sunmer
2____ I wcrk part-time every summer
3__ I work some sunmers
4___ I have never had summer emplo¡rment

4" Do you receive money from your parents? Check one.

lno
2___ yes, when I need some
3____ yes, a regular allowance
4_____ yes, for work done aL home

If you have time, please check to make certain that you have answered
all the questions.
Thank you very much for your assistance"


