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ABSTRACT

This study was carried out in Winnipeg, Hanitoba between October,
1966 and April, 1967. It focused on the relationship between the social
adjustment of forty trainable mentally retarded adolescents attending the
Kinsmen School of Greater Wimnipeg, and the other selected variables of:
sex; ordinal family position, socio economic status, and duration of at-
tendance at Kinsmen Scheool,

Data was obtained by the administration of a scheduls and the
Vineland Social Maturiﬁy Seale in direct interviews with the parents of
the subjects., The subjects were chosen from the enrollment of the adoles-
cent children attending the Kinsmen 3chool and living in Greater Winnipeg.

The findings appeared to indicate that there was no significant
relationship between the Social Quotient of the trainable mentally re-
tarded adolescents and the four other variables. Although trends were
noted in the relationship of social adjustment to ordinal family position
and in a limited way to socio economic status and sex, the limited size of
the sample and certain extraneous factors tended to preclude drawing firm

conclusions from the data.
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CHAPTIER I
INTRODUCTION

This study is intended to consider the relationship between cer-
tain factors in the social environment of a number of mentally retarded
individuals, and their level of social maturity, or social adjustument,

Theories underlying social work practice, emphasize that no one
factor can be totally determinative of social behaviour, but that be-
haviour is the individual's purposive attempt to reconcile the demands,
and needs of the physiological, intrapsychic and social factors, in the
light of previous life experience. HMental subnormality is only a factor
in one area of this interactional field, although, due to this physio~
logical condition, there are considerable readjustments in the other areas.
The personal identity and the social expectations of a retarded child are
considerably different from those of a normal child, However, many people
seem to feel that the fact of mental subnormality is totally determinitive
of a particular level of inadeguate functioning. They do not recognige,
or admit to the secondary causation, when the retarded individual is rel-
egated to social roles which amplify hig limitations, and prescribe cer-
tain behaviour and forms of interaction which impede the development of
his self identity as an individual, and eventually, as an adult,

To fully explore the causative influences underlying the soci&l
behaviour of a retarded person is far beyond the scope of this study. How~

ever, it will isolate a small aspect of this. If it were true, as some-



times velieved, that the basic mental equipment is the only factor which
controls the adjustment level of the retarded, then there will be no stat-
istical relationship between their social maturity, and such social role
determinants as ordinal family position, sex, and soclosconomic class; and
the amount of plammed opportunity and encouragement to function as an in-
dependent individual, such as is received at a training school.

The results of the present study are by no means sufficient grounds
to plan a controlled life experience for the retardgd child, but it may
provide a stepping stone in that direction. It points toward the belief
that prevention and amelioration of the social-psychological~physiological
condition referred to as mental retardation does not ohly lie in over-
coming the defects in brain physiology, but also in controlling the life
experiences, It may also indicate some areas where further research into
social causation should be directed..”

The time during which this study took place was October, 1966 to
April, 1967,

The study was conducted in the geographical area served by the
Kinsmen 5School for Hetarded Children located on Notre Dame Avenue, Winnipeg,
HManitoba, The particular focus was on the homes and families of a number
of children attending the school. These houes were distributed throughout
the Hetropolitan area, and included a wide range of social, financial, and
ethnic circumstances.

A sample of forty trainable mentally retarded adolescenits, age
thirteen to seventeen as of September lst, 1966, was selected from those
attending Kinsmen School, Those who displayed significant behaviour dis-

orders, such as cerebral palsy, and epilepsy, and those who were only at~-
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tending for assessment purposes were excluded from the sample group, as
were bthose where there was more than one retarded child in the nuclear
family.

There are several limitations introduced by the naturs of the
sample group. The population at the school may not be representative of
trainable mentally retarded children in general. Certasin selection pro-
cedures, and the reaction of certain parents, might tend to eliminate
those children who were at the two extremes, of ver& inadequate, or par-
ticularly adequate functioning. Certain ebhnic and social class back-
grounds may tend to be underrepresented. Those families which keep their
children at home, for a variety of reasons, may provide quite differsnt
role expectations of their children than those who allow or encourage
school attendance, There were a number of families of children abtending
the school, who declined to participate in the study. There may again be
some overall differences in this group. Together, these factors may make
it impossible to generalize the specific findings from the sample popula-
tion, to the general population of trainable mentally retarded adoleécents
and their families. Nevertheless, the coorelations which may be discern~
able within the sample group can still retain considerabls reliability and
validity,

The rather limited size of the sample group, which was so chosen
largely due to time considerations, may be somewhat of a limitation on the
reliability of the findings.

Any inadequacies inherent in the tools used for measuring social

maturity, and socio economic status, will also limit reliability.
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thesis

There is a significant relationship between the social adjustment

of forty trainable mentally retarded adelescents enrolled in the
Kinsmen School, and their: sex, ordinal family position, socio
sconomic status, and duration of attendance al Kinsmen 5chool.

As stated earlier, it is believed that role determinants and pre-
vious life experien@es, as well as mental endowment, are factors in in-
fluencing behaviour. A4s it is also believed that the mentally retarded
have anvinternal principle of organization, variously referred to as the
self, or ego, it is expected that there will be a general consistency in
the individual behavioural pattern. Thus, specifically observed incidents
of behaviour can be generalized into an ongoing concept of "social adjust-
ment." dJust as ﬁh@ gsocial determinants operate in a behaviour incident,
they will have an ongoing influsnce in the social adjustment. Although
there is no simple cause and effsct relationship between these influences
and the r@énltant behaviour, it is expected that generally certain types
©of influences will tend to either enhance or impede social adjustaent.

In a relatively large sample group, where other influences tend to balance

out, this tendency should become apparent.

Sub-Hypotheses

1. Pemale trainable mentally retarded adolescents will display bet-
ter social adjustment than will male trainable mentally retarded
adolescents,
It is believed that the social role expectations differ signifi-
cantly for the male and for the female. It is somewhat more acceptable
for a female to be more dependent, less aggressive and outgoing, and less

self sufficient, Therefore the female may see hersell as approximabing

society's expectations whereas the male may tend to a greater extent to




see bhe discrepancy bstween his functioning and socliety's expectations
of him. This greater acceptance of self may provide 2 basic security
and identity out of which an even wore adequate meeting of social esxpec—
tations will proceed. There may be less pressure of unreascnable expse-
taticns put on the feﬁale, 50 she may experience less frustration. In
studies, outlined in the following chapter, there is some empirical evi-

dence to support this hypothesis,

2. The higher the ordinal family position of the trainable men~
tally retarded adolescent, the lowsr is his social adjustment,

4n oldest child does not have an older sibling on whom to pattern
hié behaviour. The parental expsctations ars frequently quite high, while
their child-rearing experience is at a minimum. Subsequent children bhzne-
fit from more realistic expectations, from the pattern of behaviour o
follow, and they are able to relate thelr level of achievement and their
sense of worth in terms of someone relatively their own age, rather than
. to the comparatively overwhelming achievements of a parent.

3. The social adjustment of the trainable mentally retarded adol~
escent will increase with the socio economic status of his parents.

It is expected that a nwiber of factors may influence this rela-
tionship. Among relatively lower class groups, there may be a greater
tendency to express hostility, to emphasize obedience and responsiveness,
and to arbitrarily define tasks and expectations, independent of the childfis
ability to perform them. 411 of these factors may negatively affect the
child's self perception, and his functioning. However, the relatively
higher class may overstress: achievement, independence, future-oriented

activity and scholastic ability. The parents may tend to see their own

success or failure in terms of their children, In the relatively higher
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¢lass there may also bs: more stimulation toward maximum functioning,

>

more acceptance of the child as an individusl, a greater understandin

{3

of the situation and what might be done aboubt it, and 2 greater use of
commmnity supportive services, It is expected, partially on an empirical
basis, that the balance would weigh in favour of the higher class child,
4o The social adjustment of the trainable mentally retarded adol~
gscent is directly related to the duration of attendance at Kinsmen
Behool,

Behaviour, as well as being influenced by the needs and pressures
impinging on the individual from outside, and within, is alsc influeuced
by previously learned patterns of behaviour., It is expected that a train-
ing setting, which is intended Lo teach more adequate patterns of func-
tioning and social interaction, will positively affect adjustmant, and the
longer the exposure to such a training, the more adequate the adjustment,
However it is also expescted that the maximum rate of improvement will take
place early in the training period, and gradually the rate of improvement

' will decline.

Jefinitions

Trainable Mentally Retarded Adolescent--refers to mentally retarded
children between the ages of thirteen to seventeen inclusive, as of Sep~
tember 1st, 1966, whose I.Q. is in the range from 30 to 50 and/or, ars in-
capable of meaningful achievement in traditional academic subjects, but

who nevertheless are capable of profiting from a program of training in
self care, social skills, preparation for simple jobs, or vocational skills,
and who are also considered moderately retarded and will always have to be

in a semi-dependent state.



Por the purposss of this study, it will refer specifically o
those children, within the stated age rangs, atitending Kinsmen School
¥ < b (] 3

who are not ctherwise classified on the school's records (i.,e. epileptic,
cerebral palsy).

Hental Retardation--refers to gub-average general intellsctual
functioning which originates during the developmental period zsnd is as-
sociated with impairment in one or more of the following aspscis of ad-
aptive beheaviour: maturation; learning ability, and social adjustmeni&l

Social Adjustmsnb--refers to the effectiveness with which the
individual copes with the natural and soelal demands of his environend
and involves both the degrse to which he is able to function and maintain
himself independently, and the degree to which he meels satisfactorily,
the culturally imposed demands of personal and social responsibility.

For the purposes of this study, the Vineland Social Maturiiy Scale
has been used for the measuremenit of social adjustment,

3ignificant Relationship--refers to an observable association be~
tween two or more variables indiecating a connection between or among them,

Ordinal Family Positlon-~refers to the sequence of children in &
family with respect to their order of birth. The eldest child in the fam~
ily, being the first born, will ocecupy the highest ordinal position.

Family--refers to a nuclear family,

JSocio Econonic Status~-for the purposes of this study, the socic

economic status will be determined by a weighted analyses of the sducation,

income, and occupation of the parents of the trainable mentally retarded

] lOfflcla1 definition of the American Association on Mental Tefic-
ieney.
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Kinsmen School--refers to the training school located ab the
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cornsr of lotre Dame Avenue and Wall ISureet ipeg, or to other

similar schools specifically for the traineble menbally retarded.

Assumgtions

1., It is assumed that respondents will answer the schedule hon-
estly.

| 2, Tt is assumed that since all the interviewers are second year
sﬁudemts of social work, interviewing skills will not differ in such a

way that findings will be significantly distorted.

3., It is assumed that the population of the study group in King-
men School falls into the level of trainable mentally retarded adolescents,
as‘determined by the school's screening process.

L. It is assumed that the Vineland scale will be an appropriate
measure of social adjustment.

5. It is agreed that there are many determinants of socio econ-
omic status but for the purpose of this study, it is assumed that educa~
tion, occupation and income will be adequate indices of socio economic
stabus,.

6, In the study of any one variable it is assumed that obher var-
iables will have no significant influence that may tend to distort the
findings.

7. It is assumed that the standard of education received in other
day schools for trainable mental retardates will not be appreciably dif-

ferent from Kinsmen School and therefore can be included in caleulating



the duration of atiendance at schools, without inwvalidating the findings,
& schedule comprised, in parit, of the Vineland Social Habturity
scale, and in part of a series of items selected by the membsrs of fhe
research project group to determine the other information nescessary te
this study,; was used in an interview with ons, or both parents of the
child., The interviewers were students from the Sehool of Social Work,
engaged in thelr second year of studies leading to a Haster's degres. The

children (whose parents were to bz interviewsd) were sel

[}

cted by randonm

techniques f{rom among those attending Kinsmen School and whose parents were

) » [

willing to participate in the study. The socizl cuotient for sach child

3

was calculated and this was examined in relabtion to four variablss. Tables
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showing the relationships and whether these are statlsticsll

are sebt oul in the fourth chapter.



CHAPTER II
BACKGROUND OF THE STUDY

Hental retardation is the descriptive term referring to a sub-
average intellectusl Tfunctioning which originates during the develeop-
mental period and is assoclated with impairment in adaptive behaviour.t
The aumerous disorders and disabilities which fall under this term, with
& few exceptions (induced by modern drugs, radiation and other factors)
have always been with mankind., However a number of changes in socliety
have accentuated the problem of the mentally handicapped, both for the
afflicted individuals and for society as a whole,

Belore the Industrial Revélution, the cconomy of YWestern society
was largely agrarian, most work was manual, and the demand for labour
with a minimum of skill and comprehension was still substantial, The de-~
mands for understanding abstraci concepits were limited as formal educa-
tion was confined largely to the upper classes. There was a high iacidence
of child mortality, and those who were born particularly weak or disad-
vantaged frequently did not survive, Hany of sound body, but limited in-
telligence could find thelr place in the economy and this left a rela-
tively small group that suffered the stigma of idiocy.

However in the modern, industrialized, arborized society, those

who are mentally subnormal are in quite a different position. Industrial-

lorficial definitien by American Association of Menbal Deficiency,
adopted 1559,
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lzation and automation have alilensbed frow the labour forcs those who
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are relatively unable to develop technical ekill., The accompanylng em-
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normal chiidren, makes the child, w

associate and a greaber target for scorn, especially when his inadeqyuacy

is confirmed by a success-oriented school system. The belief in equal

opportunity to succeed with the accompanying guilt and sin associated with
failure? casts the retarded person into a szocial role which may not be
related Lo his actual potential for relationships and independent func-
tioning. This is supported by Dexber when he stales

Different persons having similar blological charascteristics assign

bo themselves or are assigned different statuses_and roles, and

therefore acquire different behavieral patternc.B

Hedlcal advances have made it possible for many who would have
died shortly after birth, to live relatively long lives. These saversly
and profoundly retarded are not capable of self care, and bscome a heavy
responsibility for a nuclear family. Public institutions care for nany
of these, but at considerable expense.
s

4s the nature of the problem, and the size of the perceived pro-

blem group have changed, so have society's ways of dealing with those who

2y. Ls Wilensky and €. N, Lebeaux, Industrial Jocietv and Social
Welfare, p. 35,

3Louis A. Dexter, "lesecarch on Problems of Mental Subnormaliby,’
Fan

Ciy
American Journsl of Mental Deficiency (Harch, 1940), p. 837.




£ the problem group. Hurcpe of the Heformation
period made them scapegoats of relizious fervor and attempted to beat the
-3

poorhouss provisions for the feebleminded and the later mors humane in-

stitutions, operated on the same underlying belief--that the rstardesd had
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ndowment and wers not capable of adequate
pect. This attitude which persisis to some degres, even ab pressnb, was
particularly well exemplified by Dr, Walter 5. Fernald (1912).

The feeble-minded are a parasitic, predatory class, asver cap~
able of self-support or of managing their own &ffairs. The great
majority ultimately become public charges in some form. They causs
unut terable sorrow at home and are a menace and danger to the com~
munity.&

The oteginning of a new approach appeared in the early years of the
19th cenbury. Jsan Itard and his pupll Edward Seguin dealt with retarded
persons in the belief that the manifestations of their limited endowment
‘could be considerably modified by the types of sensory and learning ex-
periences they were exposed to,.

Those who ave the successors Lo this belief in recent years, have
been pressing for special education and training schools for the retarded.
They believe that such an experience will enhanece the child's functioning
in many sreas of his life even if the retardation iz moderate or guite
severe, I{ is a parallel expectabticn that there will e other aspects of

& child's social or physical envircament which will affect his function-

ing. This belief is exemplified in statements such as the foliowing.

biichael J. Begab, "Mental Retardation as a Soelal Problem,”

Hental Retardation and Social Work Bducation, ed. R, H, Katz,




The social fact of retardation places the retardate in a s2-

L3I NS

guence of occasions when retardation leads to their being treated
differently from their "normel® companions. . . . [The} purpose of

school [is] to reverse or counteract the role status effects of
having been treated as retarded.

&ﬁwﬂ nerve cells onee damaged have little or no ecapabiliity of
regeneration by any known methods. The only alternative is Lo pro-
vide programs which will maximize the remaining developmental po-
tential of the individuals affected.®

In order to consider the degree of handicap in absolute terms,

and to measure any improvement in functioning after various experiences,
a number of scales and tests have been devised, One of the earliest of
these which is still widely used is the Vineland Social Maturity Seale

developed in 1935, It was intended initially for normal children but

is useful in distinguishing mental retardation with or without
soclal incompetence. It indicates relative aspecis of social com~

i g

petence, Provides a means of evaluating the influence of environ-
aent, [and] of cultural status . . .

Thers are obher standardized scales such as the Fels Child Be-
havior Rating Scaleﬁg the Gardiner Rehavior Chart,9 and the Cain-levine

Social Cowpetency Scale,lg as well as unstandardized behavior chasck lists.

Sbexter, Ibid., p. 836.

6L. M. Terry, "The Goal of Prevention,” Proceedings—~The Wnite
House Conference on Mental Retardation, 1953, p. 7h.

1Jeroms H, Rothstein, Mental Retardation, p. 51.

SJahnson,Capobianco % Blake, "An Evaluation of Behavioral Changes
in Trainable Mentally Deficient Children," American Journal of Mental De-
ficiency (March, 1960}, p. 831.

4. Dayan and Jeel Melean, "Gardiner Behavior Chart as a Measure
of Adaptive Behavior of the Mentally Retarded," American Journal of dHen-
tal Deficiency (May, 1963), pp. 887-92,

10samyel Levine, F, F. Elzey, F. L. Paulson, "Social Compsience
of School and Non-School Traineble Mentally Retarded," Amsrican Journal
of Mental Deficiency (July, 19664), pp. 112-115,
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Thzse scales have been used, singly or in cowmbina
menvally retarded children, wo measure changes in adjustuwent.

In such é study, Johnson, Capoblanco and Blake used a comoinatvion
of the Vineland, Fels, and a check list, to make periodic checks over a

¥

wwo-yzar period, of bhe adjustuent of children enrclled on a trailuing

o A

then a gradual falling off, while the others showed a continuing, but pro-

1

The problem seems to bas that

<F

gressively less signiflicant improvezent,
with a tesl slandardized for normsl childrea and relaled to age, there

3

will appear Lo be a falling off of competency as the child grows older,

gines he fulls farther and farther bDehind the normal children. This is
nobed in the study mentionsd avove, "IL is also possible that the ob=-
tained resulis are an arivifact of the use ol judgemented scales for eval-
wating the behavior of severely [trainuble] retarded children,"i?
In order Lo lest the effects ol certain experiences on retarded
calldren, it would be desirable Lo use either a scale standardized for
children wivh the degree of retardation being studied, or else use a con—
trol group.

Cne study into the effects of a training sebting did use such a

contrel group. The study wuas conducted at the Universiiy of Texas by

') s 3 - 1 kY » L IRx Y+ 3
Peck and Sexton.>> Three groups ol trainable children undifferentiated

*ljohnson, Capobianco & Blake, Ibid., pp. 881-93.

A Ba”
l‘Imld,, p. 592,

src———

13j0ohn R. Peck and C. Lucille Sexton, "Effects of Various Yattings
on Trainable Children's Progress,” American Journal of Mental Deficiency
(July, 1961), pp. &2-68,
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public school,
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tution. Tha conbtrol group

stayed in thelr home setting for the two ysar duration of the study., A
numbar of areas of functioning including social compstence were wmeasursd,
Tt was found that:

The over-all trend of sach rating scale for the expsrimental
groups indicated 5igni icant progress was mede in each area 1ur¢ng
the twe year verdod , o . Lbu ] more progress was mads during the
Pirst year than during the sscond, There was a aignificant &1f~
Zerence in JSoclal Adjustment bebtween the trained r“ouﬁ~ and the

control group [in favour of the trained group&]

Dunn and Hottel, who alzo used a control group in a study conducted
in Pennessee, found that "in spite of some positive trends there is an in-
dication that the children in the gpecial classes did not make important
amounts of progress in sccializabion, intellectual development, self care,
or parent-child relations over and above the children who remained at
home , 15

Other studies were conducted in which a subjective judzement was

wade either by a parent or a trained evaluator as to whether there was

16

improvement in social adjustment. In a study by Schonell and Rorke
there was improved adjustment as perceived by the mothers. Tisdall found
in interviews with teachers and parents of children whe had bsen in train-

ing classes five years previously, in I1linois, that the curriculum ap-

hToid,, p. 67.

15Dunn and Hottel, The Effectiveness of Special Day Class Training
Programs for Severely (Trainable) Hentally ketarded Children.

léSChonell and Porke, "Effects of 2 Subnormal Child on the Family
Unit," American Journal of Mental Deficiency (March, 1960), p. 866.
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neighbourhood and in economic ussfulnesz in the home or in a sheliered
snviromaent, "7

A& numbsr of factors obher than that of having had an experisnce
in a lraining Institubion have besn studied in relation to social adjuste

*

ment, Capoblanco and Cole in a study of both educabls and trainsble

welve and one-inalfl years, who wsre

o

children age seven and ons-half bLo

oy e -t

abtending private day school or institutional classes, found that thers

was Ya significant diffsrence (Ol level) in favor of femule subjschs

over males in Total Play sdehavior Scores,™® This was in line wibh their

hypothesis thal there would be greater female social participation, How-
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ings as only a quantitative and nol a qualitative measure o
teraction was made,

Fraucis A. Bnos studied the emotlional adjustment of sducabla,
normal, and supsricr children. The emotional adjustment of a child was
psychologists following testing of the
chiild and consultation with the bteachers. It was found that "as a whole,
the girls are betier adjusted than the boys" however "among the boys, the

slow learners are making the best overall adjushmen%,“lg The difference

171 1am J. Tisdall, "A Follow-Up Study of Trainable Heatally
Handicapped Children in Illinois," American Journal of Mental Deficiency
(Jul}’, 1960)9 po lz#n

18. e . R et . .
it. J. Capoblanco and Dorothy 4. Cole, "Social Behavior of Men-
tally Retarded Children," American Journal of Hental Deficiency (Jaauary,
1960), p. 650.

19%rancis A. Enos, "Emotional Adjustment of Mentally Retarded Chil-
dren,” American Journal of Mental Deficiency (March, 1961), 'p. 609,
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family life-cyele the retarded boy may provids mors 4L

blems than

pectations that soclety has of males and fomales, The woman's pole is

still expectzd to centre largely around the home and it is cuite accept-

. s 3 b v rmy o e
able for her to bs zmoticonally and finnneially dependent. The man is ex—

pectad to be independent, and capable of compebting in the labour market.
It is anticipsted that the socio economic status of the family
will be related to the adjustment of the rebarded child. There are con-
siderable c¢lass differences in expression of feelings about their children.
Kohn states that the "higher the socloeconcmic status, the more proae in-
dividuals are to repress hostility toward the child and treat hia or hep

{359 "
There are also cone

in the accepted and conventional zocisl manner,”
giderable differences in parental sxpectations,

The bigher the scclo-economic gtatus the greater the emphasis on

internalization of norms, self control znd consideration of others
which would gseem to provide s basis for the statement that social

20pernard Farber, Family Organizabion and Interaction, p. 420C.

pussell and Cassell, "Expected Bducational, Cccupational and
ersonal Development for Two Discernible Groups of Zducable but Menbally
Handicapped 3tudents,” American Journal of Mental Deficiency, Vol, 45,
May, 1961,

43Kohn "5ocial Class and Parental Values," American Journal of
Sociology, Vol. 64, 1959,
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adjustment is facilitated by the child who incorporates norms

rather than the child who does not seem to know how to act,

but only obeys.23

There are also class differences in the way in which a chiid is
treated by the parents as determined in studies by Brofenbrenner. He
found that the working class use more harsh punishment than the middle
class, and this is related to their greater acceptance of releasing ag-
gression rather than repressing it.2A This may mean that a child who is
less able to understand harsh discipline and open expression of hostility,
and who may be unable to meet the quite rigid expectations of lower class
culture may adjust less well than children in middle class families,
However it may be that lower class persons deal with adjustment

problems by rejecting the child from the family unit, while middle class
persons may feel a greater obligation to keep their child and do what
they can for him. This tendency would seem to be indicated in the study
of Capobianco and Cole who compared the socio economic class level of
children in a day school class and those in an institution and determined
that "the non-institutional children were found to be characteristic of
a higher socio economic class according to Warner's Index of Social Class.“25
This seledtive factor may influence findings when only those children en-
rolled in a day school class are studied. However Kohn states that "the
greater the acceptance of the child by the parents, regardless of motives,

the less chance there would seem to be of a detrimental effect on his po-

231bid., p.337.

2y, B, Maccoby, Newcomb and Hartly (eds.), Society for the Psy-
chological Study of Social Issues, New York, Holt, 1958,

25Capobianco and Cole, Ibid., p. 650,
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tenbial social adjustmente”26

There are other prominent values of the middle class such as
success and achieVQment,27 which may increase the stress on a retarded
child. Parental expecbations for success in education and occupation
are almost certain to be frustrated to a comsiderable degree with a train-
able child. The parents' anxiety, guilt and frustration may result in
negative feelings toward a child who cannot meet the role expectations
set for him,

Bernard discusses two extremes in role adjustment among the men-
tally deficient, and concludes that the difference in adjustment is not
primarily related to 1.Q. bubt to "something in the role network in which
they find themselves."28 The family represents only a small portion of
the role relationships of the adult, but for the child the family is most
of the role network or at least sets the role expectations with which the
child moves out to meet others, The family background will have a great
effect on the adequacy of expsctations the child carries oub into the world,

Birth ofd@r does not determine beshavior or personality character-
istics, but the family constellation does provide a different environment
for each individual."29 This is the conclusion reached in a study by Wile
and Jones. The fact of being first born or last, does not in itself de-

termine adjustment but may place the person in a certain set of role re-

gohn, Tbid., p.338.

27r, E. Jones, Social Bases of Edueation, p. 28.

28Jessie Bernard, Social Problems at Mideentury, p. 232.

291ra 5. Wile and A, B. Jones, "Ordinal Position in the Behavior
Disogders of Young Children," Journal of Genetic Psychology, Vol. 57, 1937,
PP 1“95 e
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lationships which considerably affect his behaviour. This is further
enunciated in the statement, "Birth order is also a role determinant,
Especially in cultures emphasizing the first born or last born position,
the personality is affected by playing the role of eldest or youngest
child . . ™30 These statements refer primarily to normal children, yet
it is reaseonable that at the time of birth, parents and other concerned
persons will have the same expectations of a retarded child as of a nor-
mal one. It is only as vhe child begins to develop and fails to meet
these expectations that he is perceived as retarded. The fact that ex-~
pectations and role networks vary with the ordinal position, should re-
sult in some differences in adjustment as a consequence. Rosenow has
stated that "we may conclude defiﬁitely that first born children from small
families present problems to child guidance clinics more freguently than
do other children from such families. . . . But nothing whatever can be
concluded on the basis of primogeniture alone, "t

¥ile and Davis in a study of the intelligence quotients in rela-
tion to ordinal position of 380 children who were taken to a clinic for
personality and behaviour discrders, present a chart which includes the
following information: Of fifty-seven children in the I1.Q. range 24 to
75, twelve were first born, ten were second born, six were youngest, nine

were in other positions, and the remaining twenty were only children,3?

301ra S. Wile and Rose Davis, "The Relation of Birth to Behavior,"
Personality, ed. Kluekhohn, Hurray and Schneider, p. 404.

3lgurt Rosenow, "The Incidence of First Born Among Problem Chil-
dren," Journal of Genetic Psychology, Vol. 37 (1930), pp. 145-51.

32yile and Davis, Ibid., p. 413.
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It is difficult to base conclusions on this limited data, yet there would
seen to be an indication that in families with two or more children, the
earlier born childrzn are more likely to have problems than are later born
children.

The parents! age at the time the various children are born and
their ability to cope with abnormal learning patterns may be a factor
which would make the social adjustment of the first born more difficult,
There are no studiss available, relating to the demands of various sib-
lings on a retarded child in different ordinal positions, bubt this could
also conceivably affect the social adjustment,

Kennedy, a sociologist at Connecticut College who has conducted
studies regarding the édjustment of the mentally retarded, has made a
statement, quoted by Kurtz,BB which sums up much of the research regard-
ing attemplts to improve the social adjustment of retardates, and she goes
on to set a persgsctive for research of the futurs. It was her finding
that a significant number of both subjects and those children that did not
receive speclal training "have made acceptable and remarkedly similar ad-
Justments in all three areas: personal; social, and economic, The main
differences are of degrees rather than kind. . . . Such a coneclusion should
generate Turther research designed to isolate the specific variables in-

volved in the retardate's adjustment process,™

33Richard A, Kurtz, "Implications of Hecent Sociological Research
in Mental Retardation,” American Journal of Mental Defieiency, Vol. 69,
(1964), p. 17.




CHAPIER III
HETHODS

As the intent of this study is to consider the social adjustment
of trainable mentally retarded adolescents, in relation to a number of
variables, it was necessary to "locate" the general population of train-
able mentally retarded children, within the Metropolitan Winnipeg area,
from which a sample population could be selected, It was decided that
since the Kinsmen School, on Notre Dame Avenue, was open to all retarded
children within the desired intelligence quotient, and chronological age
ranges, and that sinée financial costs and transportation problems inci-
dental to a child's attendance at this school were, as far as possible,
minimized as deterrents to abtendance, that the nominal roll of children
registered at the school would be sufficiently representative of the total
population of trainable retarded adolescents. In faet it was belisved
that a majority of the total population would be in attendance at the
school. The possible exceptions to this would be those children at either
extreme of the range of psychological functioning, who would either have
required institutionalization, or have managed to continue in slow learner
classes in the public school system.

The school authorities were contacted by the School of Social
Work, who requested that they provide a nominal roll for purposes of the

study. The school authorities in turn discussed this with a group of par-—

ents, and it was decided that the fullest co-operation would bes extsndad,
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with the exception of providing direct access to the individual chil-
dren's records kept by the school.

At this time, those conducting the study visited the Kinsmen
School to acquaint themselves with the staff and the ssiting where the
study population spend such a considerable portion of their lives. At
this time also, considerable reading of related studies and relevent
theoretical information was carried out. The relevent literaturs is in
part reported in Chapter II.

Simultaneous studies were being conducted by other research groups
from the Sehool of Social Work, using other age groups of children attend-
ing Kinsmen School, A letter was therefore sent to the parents of each
child on the nominal roll asking that they advise the School of 3ocial
Work if they were unable or did not wish to pafticipate in the studies,

After deletion of those who declined to participate, the children
in the desired age range of thirbteen to seventeen inclusive as of Septem-
ver lst, 1966, were selected. Children who were noted on the school list
as having cerebral palsy, significant physical disabilities, who were only
there for work assessment, or who were known to have a retarded sibling,
were deleted from the 1list. These deletions were made as the presence of
any of these factors, each of which could have significant bearing upon
the social adjustment of the individual under consideration, would intro-
duee technieally irrelevent elements into a study concerned exclusively
with the influence of the four variables stipulated in the sub-hypotheses.

The remaining population was seventy-seven trainable retardsd ado-

leseents from which the study sample would be drawn. The decision to

limit the sample to forty subjects was reached after consideration of the
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following reality factors: the time schedule to be met in carrying out

the successive phases of the total research procedure; the estimated hour
requirement for the administration of each unit of investigation; the num=-
ber of members making up the research team; the desirability of ensuring
that each researcher should have the opportunity and responsibility for
conducbing at least three units of field investigation; and the importance
of ensuring at least the minimum number of subjects required to permit

some modest statistical treatment of the findings. This combination of
considerations led to the determination of forty subjects as the practically
acceptable sample size.

For the purpose of gathering the necessary information; at least
one parent, frequently accompanied Dy one or more other family members,
was interviewed at home in a face to face intérview. Two instruments of
investigation were used: the Vineland Social Maturity Scale, and a sched-
ule, developed by the research group to obtain information relating to the
four variables. Copies of these can be found in Appendix A.

The Vineland Social Maturity Scale is a standardized instrument
made up of a series of questions regarding a person's ability to perform
certain tasks or social activities. These tasks are arranged in ascending
order of difficulty. By relating a personts usual level of performance to
the age for which that level is the norm, and comparing this to the per-
son's chronological age, it is possible to calculate a values or score known
as the "soclal guotient.®

The schedule was composed of questions relating to sex, ordinal
position, length of training, and the education, occupation, and income of

the parents. For ordinal position, all older siblings whether in the home
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or not, with the exception of those deceased in infancy, were tvaken into
consideration,

For length of training, attendance at other schools specifically
for the trainable mentally retarded, was taken into consideration in add-
ition to the attendance at the Winnipeg Kinsmen School. Bach school year
atbtended was counted as one full year, and part years werc added Lo this
in proportions of a full school year.

For the purposes of establishing a measurement of soclo sconomic
class, the level of education of both parents, the total family income,
and the occupation of the family head were evaluated on a point system,
which is part of the schedule in Appendix A, The parents were asked to
identify the highest level of formal education or training achievad or
atbempted., The points for all completed 1aveis below this and appropriate
points if the final level was not completes, were btotaled, The person being
interviewed was asked to identify which of four categories, the family in-
come fell within, and was asked to name or describe the occupational posi-
tion of the family head. The answer to the labtter was then categorized
in relation to how the position is usuwally deseribed, with particular con-
sideration to the following questions: whether the person was unsmployed

and not sbill in receipt of unemployment insurance; whether he was a la-

o )

bourer w&%ﬁout a certificate of itrades training; whether nhe was employed in
an officey or was a memver of an occupabional group having a professional
association.

t will be noted on examination of part B of the schedule, that

education is welighted more heavily than income or cccupation of family

head, The maximum points possible in the "education" category are five,
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in comparison Lo occupation and income where the maximun for esach is

g differential was built in as il was believed Lhat

e

four points. Th

otherwise families with both parents working or with the fabthayr seli-

&
w

employed and making good money, would have a disproportionate advantage
over much ketter educated individuals who by reason of their calling were
employed in relatively low-paying positions.

By totaling the various points atiributed, it was possible to
assign families a Uscore" varying from zero to thirteen, which would give
a fairly accurate relative indication of their socio economic class.

To pretest the schedule, and to standardize, as much as possible,
interviewing procedures, a simple random sample of thirteen names was
chosen. Of these thirteen, the first seven that could be contacted and
were willing to be visited were interviewed jointiy py two members of the
research group, each of the two researchers scoring individually the
answers Lo both the secale and schedule, The results of the scoring were
then compared and problems in interpretation and use of the tools were
discussed with the whole group.

Following this, the schedule was slightly medified, but as all
the necessary igformaﬁion was incliuded in the pretest, it was decided that
the data zathered in respect to these seven subjects would be retained
and utilized in.the study proper.

An additional sample of thirty-three was then drawn in random
fashion, making ao attempt to assure an equal distribution between male
and female, or a sbtratified distribution in relation to age. These [am-
iljes were contacted by telephone to arrange interviews, and as there were

soms at this time, who either could not be contacted, or declined to par-
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icipate, it was necessary to continue 1o draw in random fashion from
the available population until an effective sample of forty was obbalned.
Once bthe interviews had been completed, the date was entered on
a master tally-shest. Arrays of each of the variables in relation to the
social guotient were arranged and by various formulabions of class inter-
vals and cross-classificabions, apparent relationships were established,
Those combinabions of data which have a bearing on the various hypotneses
are presented in Chapter IV primarily in the form of tables, but whers

relevent, histograms are used to more clearly show comparisons.




CHAPTER IV
PRESENTATION OF THE FINDINGS

It is the intent in this chapter, to present and discuss the data
obtained from administering the Vineland Social Maturity Scale and the
schedule discussed in Chapter III, to the sample of forty trainable men-
tally retarded adolescents. This data will be so presented that the dif~
ferences in: sex, ordinal family position, socio economic position, and
length of training can be compared in relation to social quotient. The
differences in age will also be considered as this may influence the con-
elusions which may be drawn from some of the data. The frequency of values
within a class interval, and the measures of central tendency (median and
mean) will be used in analyzing the data. Because of the relatively small
size of the sample, it was felt that the wmode would not be an appropriate
measure,

The sample of forty trainable Qentally'retarded adolescents was
composed of eighteen girls and twenty-two boys. In beginning analysis of
the sex variablé, it seemed desirable to establish whether males and fe-
males were distributed evenly across the age span of thirteen to seventesen
years, and whether there were any trends in the relationéhip of social
quotient by age. This data is presented in Table 1.

It should be noted that both the males and females in the thirteen

year old age interval had somewhat higher mean soeial quotients than those

in any other interval. However the frequency in this interval was only
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two for each of males and females and there does not seem to be a gen-

eral trend of ascending or descending social quotients in relation to age.

TABLE 1

THE MEAN SOCIAL QUOTIENT OF FORTY TRAINABLE MENTALLY
FETARDED ADOLESCENTS BY AGE AND SEX

Male Female Total
hge Frequency ﬁeén S.3. | Frequeney|Mean 5.{. | Frequency|Mean 3.Q.
13 2 61.7 2 60.5 & 61,1
1 8 55.3 2 45.4 10 53.0
15 7 57.3 3 834 9 56.1
16 2 49.5 6 50.8 9 50.5
17 3 56.8 5 . 56.3 8 56.6
Total 22 56.2 18 53.2 40 54.8

It should also be noted, that the mean soclal quotient of males,
with the exception of the sixteen year old age interval, is higher than
the mean soc¢ial quotient of the females. This can be seen more clearly
in Figure 1.

The mean age of the males (14.8 years) is somewhat lower than the
mean age of the females (15.5) but this does not seem to be a factor in
influeneing the higher average social quotient for the males.

It had been hypothesized that the earlier a subject's birth posi-
Table 2

tion among his siblings, the lower would be his social quotient.

shows the mean social quotient for males and females individually and com-




bined, in each of the first three, and "other® ordinal positions.

FIGUEE L

HEAN AND MEDIAN SOCIAL QUOTIENT OF TRAINABLE
MENTALLY FETARDED ADOLESCENTS BY SEX
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TABIE 2

THE MEAN SOCIAL QUOTIENT OF FORTY TRAINABLE MENTALLY RETARDED
ADOLESCENTS BY SEX AND ORDINAL POSITION

Hale Female Total
Ordinal
Position |[Frequency|iean 5.Q.| Frequency|iean 3.Q.| Frequency Mean 5.8.
1st 8 60.9 3 634 iu ] 61.6
2nd 7 50.7 5 50,3 12 50.5
3rd b 57.2 5 L7.3 9 51.7
Other 3 54.6 5 55.9 8 55.3

It can be seen in this table that the social quotient of those
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children in first ordinal position is somewhat higher than for other or-
dinal positions, but that despite several fluctuations there does nol seem
to be any trend in successive ordinal positions. If the mean and median
social quotient of the first ordinal position is compared with all other
ordinal positions, it can be seen that the first position has a consider-

ably higher social quotient, This is illustrated clearly in Figure IT1.

FIGURE IX
MEAN AND MEDIAN 5OCIAL QUOTIENTS OF FORTY TBAINABLE MENTALLY
RETARDED ADOLESCENTS BY ORDINAL POSITICH
b4
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50~ \\ ' N
Social 1lst Ordinal 1st Ordinal
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Hean 2.4, Median S.0.

It should be noted that the factors of age difference bebween the
subject and other siblings, and of family sizs, were nob directly considered.

It was known that two of the subjects were only children, but their social

quotients did not tend to vary significantly from the average social quo-~
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tient of the first ordinal positlion.

Tt was hypothesized that the higher the socio“economic position
of the family, the higher would be the social adjustment., The socio ec-
onomic position was ecslculated on the thirteen point scale as described
in Chapter III, and it was found that the subjects were distributed from
5 to 13 with fifty per cent of the values falling between 5,0 and 8,0 in-
clusive on the scale. In Table 3, this scale is divided into three inter-

vals which will be referred to as lower, middle, and higher.

TABLE 3

MEAN AND MEDIAN SOCIAL QUOTIENTS OF PORTY TRAINABLE MENTALLY
RETARDED ADOLESCENTS BY SOCIO BCONCHMIC POSITION AHD 3EX

B et oo W
WW

Males Females Total

hocio Economic| Fre- |iMean|idedian| Fre- |Mean Mediasn| Fre~ | Mean|Median
Position guency| 5.G.| S.Q. [jaueney|S.Q.| 3.Q. jquency FeQel Sl

lower
0 = 49 L | 54.0] 45 7 153.3] 55.1 11 | 53.5] 52.5
Middle

5 - 8.9 14 | 56.0] 55 7 | 50.4] 51.6 21 | 5L.2} 51.7
Higher
9 - 13 L | 58.7 58.2 L 158,07 55 g | 58,3] 57.C

From this table it can be seen that especially the males tend to
have a higher social quotient as the socio economic class increases. This
trend is not as marked with the females but is still apparent in the mean

social gquotients,

It was expected that the soecial adjustment would increase with
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length of training. The subjects had attended the school for a length
of time varying from one year to eleven and a half years., Table 4 pre-
sents the mean and median social quotients of children attending school

for different lengths of time,

TABLE &4

HEAN AND MEDIAN SOCIAL QUOTIENTS OF FOHTY TRAINABLE MENTALLY
RETARDED ADOLESCENTS BY LENGTH COF TRAINING AND sBX

Hales Females Total
Length of Fre~ | Hean| Median| Fre-~ MeanlMedian Fre- Meanaﬁediwm
Training quencyl S.Q.{ 5.Q. |quency|5.Q. | 3.Q. |quency|5.Q. | S.Q.
L - 4.8 yrs. 8 | 65.5| 61.8 5 150.3] 50,0 13 |59.7] 599
B9 - 8.7 yrs. | 11 [50.2 50.0| & |su.8|57.5| 19 |52.1 ss.8

f.a—lw yrs.| 3 |53.2 52.5 5 153.5] 52.5 8 53.4] 52.5

It is quite apparent that the social quotient seems to be nega-

tively related to the length of training., It should be noted however that

most of those children who had been at Kinsmen School a relatively short
time, had previously been attending upgraded classes in the public school
system, and their being able to remain in such classes would indicate a
relatively high level of social and intellectual functioning. This fac-
tor, which is known to have been operating in at least eleven cases, is
sufficiently significant to override other influences.

The findings presgnted in this chapter will be further discussed

and interpreted in the final chapter.




CHAPTER V
CONCLUSIONS

In Chapter I of this report it was hypothesized that there would
be significant relationships between the soclal adjustment of trainable
mentelly retarded adolescents and each of four variables. A schedule and
a standardized scale were used to obtain data pertaining bto these variables
from a random sample of forbty trainable mentally retarded adolescents ab-
tending Kinsmen School. This data was organized and inspected for appar—
ent relationships and relevant combinations were presented in Chapter Iv,

It is the intent in this chapter to consider what conclusions re-
garding the variouszhypotheses might be drawn from this data. Considera-
tion will be given to any factors which might limit the application of

these findings, or call their reliability into question. The implications

of the findings for further research will be briefly considered.

The first sub-hypothesis was that female trainable mentally re-
tarded adolescents will display better social adjustument than will male
trainéble mentally retarded adolescents.

This hypothesis does not secem, by inspection of the data, to be
supported. Quite the contréry would appear to be true especially in the
fourteen and fifteen yvear old age range as shown in Table 1. However the
extremely limited frequency for the females in these age categories makes
the data insufficient to draw conclusions. When the mean social quotlents

for males and for females in all age categories are compared, there seems
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to be a trend toward males being betbter adjusted. However this is not
at a level of statistical signifiecance,

It might be questionsd whether a male adolescent whose social func-
tioning is at the lower extremes of the trainable level would tend to be
withdrawn from the school more readily than a female, If this were true
it would suggest that those males remaining at Kinsmen School are likely
to bs better socially adjusted than the general population of male train-
able mentally retarded adolescents. HNo direct data is available to indi-
cate whether this factor does operate but it is known that less than twenty-
two per cent of the males but more than sixty-one per cent of the females
fall into the sixteen and seventeen year ald age range. This is also shown
by the fact that the mean age of males is ,7 years lower than for females,
However despite this skewing of the sample, it is not in these age cate-
gories but in the lower age ranges where the greatest difference in social
quotient occurs., It should also be noted that there are no consistently
observable trends of ascending or deseending social quotient in relation
to age. Variations in age therefore do not seem to affect the reliability
of the data regarding the sex variable,

- The size of the sample is too limited to support conclusive state-
ments, but it must be stated that a trend does exist which is contrary to
what was expected in the hypothesis. As previous studies were largely con-
cerned with younger children, it might be questioned whether the particular
stresses and expectations of adolescence may introduce factors which could
enhance the male's adjustment over the female's, This aspect particularly,
and the whole question of male and female roles in our society as they af-

fect retarded children should be the subject of further research.
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The second sub-hypothesis was tha

b

the higher the ordinal family
position of the trainable mentally retarded adolescent, the lower is his
social adjusiment.

The data presented in Table 2 does not support this hypothesis,
The flrst ordinal position appears to be significantly coorelated with
more adequate social functioning. However the relatively limited fre-
quency of eleven subjects in the first ordinal position prevents drawing
fira conclusions. The fact that age difference between the subject and
other siblings, and the family size were not controlled somewhat limits
the findings. These are factors which should be taken into consideration
in further research. Grouping ordinal positions from second to tenth to-
gether and comparing them to the first ordinal position overlooks the unique-
ness of each of these positions. No consideration was given to whether the
subject was youngest in the family. This potentially important factor
should be considered in further research.

There do not appear to be any factors obher than the limited sample

size which would make the sample nonrepreseuntative of the general popula-

tion of traineble mentally retarded adolescents with respect to this vare
iable of ordinal position. However because of the number of factors which
were not adequately considered there is not sufficient evidence for con-
-cluding that trainable mentally retarded adolescents who are first born are
likely to be better adjusted than those who are in obher ordinal positions.,
If this is, however, substantiated by further research, other

studies might be conducted to determine if adjustment of the first born
over other children is relabed to the amount of parental attention and en-

couragement a first born child receives. Also as the Vineland Social Mat-

.




urity Scale priwarily measurss the ability teo perform certeain types of

* 2

tasks and activities, there way be somewhat different results ir abiliby
to relate to others maturely, or personal sense of identity were the fac-
tors measursd,

The third sub-hypothesis was thab the socizl adjustment of the
trainable mentally retarded adolescent will increase with the socio scon=-
omic status of his parents. The data in Table 3 tends to support this
sub-hypothesis as those subjects in the relatively higher socio economic
status generally have a somewhat beblter soclal adjustment than those in
the lowest status. However the largest portion of the sample fell into
the middle socic economic status when three class intervals are used, and
although there 1s a consistent positive coorelation among the males be-
tween Social Guotient and socio economic class this is léss true for the
females. Ib must be kept in mind that the tocl developed to measure socio

economic status book into consideration only the factors of inecome, occu-
]

tion and education, and although these are considered imporbtant they are
3 > *o

not the only factors which may affect sceio economic stabus. Religion,
sthnic background, group membsrship, residential location, and age of the
parents are all lmportant factors, In future research, a more comprehen-
sive or standardized instrument for measuring secic economic status would
be desirable.

Considering the limited sample size, the fact that the largest dif-
ferences were in the extremes where the frequency was limited, and the lim-
itations of the measurement instruments, any attemplt to draw conclusions
from the slight trend is rather tenuous., However the trend does exist, and

if it is substantiated by further research then exploration is required in-
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more specific factors which may influence adjustment. Among

thase might be differences in child-rearing practices, differential ac-

cess to therapsutic resources, different family sizes in different classes,

vetarded c¢hild san perform.

s

and different expsctabtions of the role
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The fourth sub-hypothesis was that the soclal adjustment of train-
able mentally retarded adolescents is directly related to the duration of
attendance at Kinsmen School.

t would appear from the data in Table 4 that this sub-hypothesis
was refuted. However, as many of the subjects, with relatively short dur-
ation of attendance, had earlier attended public school classes, their
level of intellecbual and probably their level of social functioning would

generally tend to be higher. This extraneous factor is so important, that

no conclusions bearing on the sub-hypothesis can be drawn.
Before considering the implications of the data for the main hy-

pothesis, several factors which affect the reliability of the results should

ve noted. The size of the total sample was rather limited and the Irequency

in certain sub-categories was too small to support any conclusions. The
level of skill in obtaining the vaw data, and the relatively large number
of interviewers may have limited the reliability. It would have been de-
sirable if an Intelligencs {uotient for each subject had been available as
a valid consideration of the obher variables depends on having differences
in the range and distribubion of intelligence minimized between the cate-
gories to be compared.

The main hypothesis of this study was that there is a significant
relationship between the social adjustment of forty trainable mentally re-

tarded adolescents snrolled in the Kinsmen School and their sex, ordinal
>
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There were trends
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suggesting possible relationships but these require further research. In

%ion, the observable relationship was sig-
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the case of ordinal :
nificant, bubl even here limitations of the sample size precludes a Iirm
coneclusion.

There is a definite need for further study concerning the soclial

adjustment of trainable mentally retarded children. A more detailed con-

3

sideration of the variables, using a larger sample group, is indicated.
Factors relating to family size, ordinal family position, age differences
batween the retarded child and other siblings, sex, therapsutic opportun-
ity, child-rvearing practices, parenbal expectations and many others are
gspecially ilaportant to social work. These faetpx% influence, prescribe
and 1imit the roles which the individual assumes. An increased understand-
ing of factors which may enhance or rebard soeial funcitioning will pave

the way to more appropriate interventlion by social work and other disci-

ing the problews of the retarded child in our soclety.
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APPENDIX A

Schedule
Part A:
1. Sex of child
2, Length of time child has attended Kinsmen School YIS o monbhs.

3, Number of children in the family older than the
retarded child, -

Le Number of children in the family younger than the
retarded child, -~

5, Therefore the ordinal position of the retarded
child is -

6. Occupation of the family head: pecify: - Family Head

Professional .eeeesecessel
White Collar eeeevesesvasf
Blue GOLLAT eevesosoncasl
Unckilled .evevevcevoons(
Unemployed sessesvossecsal
Welfare Eecipient eseesess(

(

N L N L Nl T W

Managerial .ecescecsscsoe

Specify Occupation:

If family head is unemployed is he in receipt of UlBls:

7. Education: Complete Incomplste

Mother Father Hother Father
Blementary (1=6) scoeossassl ) () ¢ ) ( )
Junicr High (7"9) cu-ooccun( ) ( ) ( ) ( )
High School (10-11) eeseses( ) ( ) ( ) ()
Trades Training ceeeeseseee( ) () () ()
University (12 plus) eeeeso( ) () ( ) ()
Post Craduate training ....( ) () () ¢ )




L3

8. Total Family Income (Gross):

A, less than §3,500

8., $3,500 - $5,999
Ge @6,000 - %;95999
D, $10,000 plus

ANALYSIS AND WEIGHT ASSIGHMENT RE SOCIO-ECONOMIC CLASS.

s

Total Maximum Possible Points: - 13

Re: Qccupation of family head: Maximum possible - 4 points

Re: Bducation - average mother's
and father's education 10 = Maximum possible ~ 5 points

2
Re: Total Pamily Incone: Maximum possible - 4 points

Occupation of family head:

Professional (3)
White collar (2)
Blue collar (1)
Unskilled (.5)
Unemployed 0)
Welfare recipient (=1}
Managerial (extra) (1)

If in receipt of UIB's weight in regular employment.

Education:

Elementary {(1-6) Comi)ete EEE%%%%%EE
Junior High (7-9) o) (.5)
High Sehool (10-11) (1) (+5)
Trades Training (1) (.5)




Education (continued):

University (12 plus)
Post Graduate Training

Total Pamily Incone:

i

A. Less than 83,500

B, §3,500 - $5,999
C. $6,000 - §9,999 -

D. $10,000 plus

i

Complete

bl

Incomplete

(1.5)
(«5)
(Gross)
(1)
(2)

(%)
(0)
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chGAR A i, e o
) Consulting Psychologist - ~ EAE
3 Bellingharn, Washington, Public Schools o ’ 3
{ Formerly Director of Research : ) .
i The Training School at Vineland, N. J. J;

Decupation
Father’s OCCUPALION eirceme et ee ettt ClasS. oo ceeecnnereeeeannens Years EXDPuoieiieieeeeeen. Schooling...c.eeeviceieieeeeeee
ATOTRET'S OCCUPAIION - cometivereensvereseeusessireseeonercescreamaesmemeesmsmassensssiens ClasS.eeecieeeeeereeeereeanene LY ears EXDuooo e SChoOHNG. v
[nformont...... ........................................................................ ReIationSHIP e et R COTACT e e eeeeeeaeeeneeeereaenines
T O IS ©50eurmieeiitetreneeseasmseaseseeaesnsseesessrotsaemecereaem s amssases s em e manmi s eE a2 A £ e st a et E et ar s S he St st e s et Basal SCOTC™ . e ieeeeeee e eeee e ceees
U OIS oot eaeasesssnseereseeseseseasenueensssre e s s oensaseccansa s st s eE e s et s HR e Hone e eSS A RS ASS e Additional PlSee e
REMARKS: Total $COrCinriiiccnnirecianns ......................
Age equIValenlo e
Social qUOTIENt i
Age Periods -
LA '
D 1Categoryt  Score® Iteins C-1 Mean
C o Ly SOTOWS”; TGS o ettt oo mm e m oo s e e s e n e es s e £ e 25
SHG e 2. Balances head ... e e e ae e e 25
v SHG L 3. Grasps objecty WIthin TCACH oo 30
S 4, Reaches for familiar POrSONS oo i ettt e et 30
= SHG . T T L e L) S SO USSP PR 30
SHG ... 6. Reaches 1or nearby ODJOCES oo et 35
O . 7. Occupies self unatended .o e U SRTOPRO SO 43
SHG ... 8. SItS URSUPPOITCA 1o ettt ceme e oot e S 4D
SHG ... O RIS S DI e ee e e s .55
Co. 1O, CTalks”s TMIEALCS SOUNMS oot oo ee et e eeae e e oo m e eme s e e e e caeae e e eaaan e e e e een s e e s oo 55
SHE ... [T, Drinks 1om cup or @lass assiSed oo oo oo .55
Lo 12. Moves about on floor ............... OO UPRUPIOUPTURPSSSPSUOR O SS .63
SHG ... 13. Grasps with thumb and finger <. J SO USPPO .65
S o 14, Demands personal attention ... J PRSP 70
SHG ... 15, StAnAS AlONC oo e e .85
SHE PO, D00 108 U100l o o e L e 90
o Co 17, Foliows simple Instructions ..o e 93
Z;({c(i}_o;;;ul:on—:s nrAr:mgcman o'f‘ items: o . e ) y 7 Q » iy
e e it Ainerican Guiidince Sereice. i
co- Sellhelp eating: S - - Socialization - .
* 1"“01‘ ticthod of seoring see *The Measurement of Social Competence.” /J)// //(:’.%/}{{’///’.’/A ]/'(’7/[;’1”,'(3.'/6.1,/4’;7///( }'//’/'//"//:')',J’f.;'/"}-'/'.{(‘.‘ﬂ'//(;/ ')-'}4'///



.11
| D 18. Walks about room unattended . L 1.03
O o 19. Marks with pencil OF CIAYOM ... i 1.10
SHE ... ... 20, Masticates T0O 1.10
SHD ... D PUIIS OF SOCKS e 1.13
O e 22, Transfers ODJECtS L o e e 1.20
SHG ... 23. Overcomes simple OBSTACLES ... oo 1.30
O 24. Fetches or carries familiar objects ..o 1.38
SHE ... 25. Drinks from cup or glass unassisted ... 1.40
SHG oo 26, Gives U DADY CAITIAZE ..o e e n oot 1.43
S 27. Plays with other children ... 1.50
SHE ... 28. FBats With SPOOT Lo oo oo e 1.53
| 29. Goes about hoUSE OT YATA - oo e e 1.63
SHE ... 30. Discriminates edible SUDSTANCES ..o 1.65
C 31. Uses names of familiar 0bJectS oo 1.70
i | 32. Walks upstairs Unassisted ..o 1.75
SHE ... 33, Unwraps CANAY ..o oo e e 1.85
C . 34, Talks I ShOTt SEMtCIICES < oot oo e e e e 1.95

I - 1¥X
SHG ... 35, ASKS t0 S0 10 EOTIEE .ot et 1.98

O ... 36. Initiates OWn play aCtIVIHIES .o o e 2.03 |

SHD ... ... 37. RemoOves COAt OF QECSS L.l e eee oo e oo e e 2.05
SHE ... 38, Eats WItH FOTK oo e e oo 2.35
SHE ... 39, Gets ArinK UNASSISTEA ..o oo et i oo e oemnneeee e s oo o e 2.43
SHD ... 40, DIIES OWI NANAS oo e et emae e e e e e s 2.60
SHG oo 41, Avoids Simple RAZATAS ..o 2.85
SHD ... 42, Puts on coat or dress Unassisted o ..o iee e 2.85
O e A3, CULS W SO S OIS oo oo et e et nieeeooeseeeien e 2.88
C 44. Relates experiences ... SV UOUUORS S PO S 3.15

-1v
| I 45, Walks downstairs one step per tread ...... e e e s 3.23
S o 46, Plays cooperatively at kindergarten level ... 3.28
LY SHD ... 47, BULLONS COAL OF ATCSS oo ooe oo e ea e ieme e me e e e eeeaems oo n e ommoe oo s e s e e ea e 3.35
O el 48. Helps at little houschold tasks ... oo 3.55
S e 49, “Performs” fOr OtNCIS - oo o et 3.75
SHD ... 50. Washes hands Unaided ..o e e e en e 3.83

v iv-Vv
SHG ..o 51, Cares fOr Self At t01I0T o oeie e e e a e n e e 3.83
SHD ... 52. Washes £ace UNASSISEEA - .nn oo et e e e ettt ea e oo ea s eene e e 4.65
| 53. Goes about neighborhood unattended ... 4.70
SHD ... 54. Dresses self except tying ................ e 4.80

0 55. Uses pencil or crayon for drawing ... e 513

S . 56. Plays com.pctitive ¢xercise games ... OSSOSO PR 5.13
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K - KV

- C o 90. Communicates by letter ...
C o 91. Follows current events ... OO PP
| SRR Q2 Cioes o nearhe ploces alone
5D ______________ 93, Goes out unsupervised daytime
‘ SD e 94. Has own spending MONEY ...
SD e 95. Buys all own clothing ...
KV - XX
Lot 96. Goes to distant points alone ...
SD 97. Looks after own health ...
O e 98. Has a job or continues schooling ...
SD e 99. Goes out nights unrestricted ...
SD 100. Controls own major expenditures ... ...
SD 101. Assumes personal responsibility ................. s
XX - XXV
SD e 102. Uses money providently ...
S s 103. Assumes responsibility beyond own needs ....................
S s 104. Contributes to social welfare ...
SD e 105. Provides for fUtUre ... o
EXV+
O 106. Performs skilled work ...
O 107. Engages in beneficial recreation ...
O .. 108. Systematizes own Work ...
S 109. Inspires confidence ...
S 110. Promotes CiviC Progress ..ooooooooieeiaimenaoee oo
O 111. Supervises occupational pursuits ...
SD .. 112. Purchases for others ...
O 113. Directs or manages affairs of others ... ‘
O 114. Performs expert or professional work ...
S o 115. Shares community responsibility ...
1O S 116. Creates own Opportunities ...
S 117. Advances general welfare ...

American Glidanée Sbrvice, in. 20 vistigo o

_________________________________ et 2154
5

__________________________________________________________ 25
__________________________________________________________ 251
__________________________________________________________ 254

__________________________________________________________ 25+

25+
25+

__________________________________________________________ 254-

25 -
251
251
254+
254

S, Minneapolis, Minnesota 5311

CODY!‘@ght. 1936, The - Training School at Vineland, New Jerscy.
Copyright, 1965, American Guidance Service, Inc.



APPENDIX B

Magbter Data Sheetb

Duration of
Age Foeial | Ordinal Family Socio Economle| Attendance
hge| Equivalernt|Quotient Position Sex Status in Years
15.5 9.03 58.2 2 M 9.0 1.4
14.6 7.28 49.2 2 F 5.3 6.5
4.2 11.20 78.9 3 M 1.5 1.5
14.6 7.28 49.2 2 M 6.5 8.5
17.8 9.63 5Ll 2 M 6.5 5.5
17.8 0.63 S54.1 1 M 6.5 10.5
14.0 8.84 63.1 3 H 5.0 7.5
14.2 8.45 59.5 2 M 6.0 9.5
17.1 5.83 34.1 3 F 8.5 2.5
13.4 8.28 61.8 1 F 5.8 7.5
143 9.03 63.1 1 M 5.0 2.5
16.8 943 56.1 1 P L8 5.5
16.4 10.9 66.5 2 F 13.0 11.5
16.8 10.3 61.3 L F 5.0 10.5
14.8 3.79 25.6 2 M 8.0 7.5
13.5 5,09 45,1 2 M 7.0 7.5
17.0 12.30 T2.4 1 F 10.0 5.5
15.8 7.28 46.1 3 ol 10.0 9.5
15.1 6.15 40.7 3 F beb 8.5
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Master Data Sheet (continued)

R T et e e e B
Duration of
Age Social |Ordinal Family Socio Economic|Attendance
Age | Eguivalent|Quotient Pogition Sex Status in Years
13.6 8.05 59.2 3 F 5.0 6.0
16.8 9.03 53.7 5 F 0.5 1.5
13.9 16.90 784 1 H 8.0 1.5
1565 9.63 62,1 i M 8,0 1.5
16.3 6.03 37.0 1 M 4.0 8.5
17.1 9.03 52.8 3 F 9.0 10.5
15.0 6,15 41,0 3 # 7.0 8.5
14.8 5.63 38.0 10 ul 1.8 745
16.8 6,15 36.6 2 F 7.0 9.5
17.7 8.85 50.0 3 F 7.5 10.5
15.5 943 60.8 8 F 3.5 3.2
15.1 9.63 63.1 2 M 5.3 8.5
15.6 11.20 7L.8 1 4 10.5 5.5
17.9 13.00 72.6 & F 1.8 1.5
LL.7 9.38 63.8 5 E: 5.5 6.5
16,6 10,30 62.0 7 o\ 3.5 3.0
15.1 8.85 58,6 2 F 3.3 8e5
1.7 5.83 39.7 2 F 12.5 5.0
16.8 5.13 30.5 I3 F 2.5 1.5
7.5 10,90 62,3 1 oA 6.0 beb
15.4 .03 58.6 1 H 9.8 3.5




