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Abstract

The purpose of this thesis was to study the role of television in

education, especially focusìng on an unique instructional televisjon

system which had been operational in the St. James-Assiniboja School

Division No. 2, for the past fifteen years. The study traced the

h'istorical development of the St. Janes ITV Centre, from its ìnceptìon

tn 1967 to the present, concluding with two surveys, the first was

directed at Junior High schooì Teachers and the second was

administerecl to Jun.ior High schoo'l principaìs. The survey population

numbered one hundred and thirty-eisht (73%) for teachers and eleven

(r00r') for princìpaìs. survey results indicated a general'ly positive
attitude to the ITV centre, as indicated by the 70% usage of the ITV

by teachers; and by the favorable comnìents expressed by both teachers

and adnrinistrators. In generaì, most teachers had a limjted ITV

background trajning and wanted more helo in using ITV. Teachers

wanted more ITV programs d'irected to their subject areas. Non_users

had a variety of reasons for non-use, but many welcomed more heìp

w'i th o ri en ta ti on rega rdi ng the I TV system. pri nci paì s had a good

attitude to the ITV system. They generally viewed the teachers as

users and aì though prìncipaìs were basical ìy non-users, they

perceived that the ITV system greatìy enhanced their schools. In

concl us'ion, this ITV Centre is an excel lent inter-school network and

it should be considered a valuable asset to the St. Jantes-Assiniboia

D'i vi s i on llo. 2.
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INTROI]UCTION it) THE STUDY

"Failure to communicate has often in the history of man been a

classic cause of grìef, destruction and d'isaster "(Educational Screen,

f'lovember, I971), for "comnrunìcatjon js oerhaps 'the, fundamental soc.ial

process wjthout which, Societies would not exiSt,' (Schramm, 1963).

In the begìnning, ancìent man functioned prìmarìly as a visual
creature, communicating at'length through pictorial writing, before

adoptìng the nìore common forms of human speech and language. However,
jt wasn't until the ear]y 20th century that rhomas Edison ,'fìnalìy

satisfied nran's ancient urge to put motion into pictorial
representations", when he jntroduced and encouraged motion pictures
for educatjonal purposes. Among his phiìosophjes were that ,'textbooks

were obsol ete" (l^lirnan , 7973), and that ',the natural way to teach was

through the eye" (School progress, I}TZ).

Fol low'ing Edíson's most provocative breakthrough of the ,,taìk-ing

machjne", November Zgth, lïlT, technology's most conspicuous highì.ights
becanle a bewjlderjng bìur of mot-ion picture, wireìess radio, the vacuunt

tube' television, talkies, the ìong-pìay record, frequency modurat.ion,

color TV, the tape recorder, cabre terevisìon, videotape, stereo,
satell ìte transnlission, quadrophonics and videodjsc. Nob only was this
communication techno'logy concerned with the storage, retrìevaì and

transmjssion of infornlation, but jt also attempted to extend and ampì-ify

man's most fundamental infornrational processing of .ideatìon, 
memory and
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speech (l'/innipeg Free press, January 19 , rg77). In th.is þ/ay, ,'Man

evolved a host of djfferent systems of communication in the modern

world, and cane to depend more and more upon the technical means of
comnlunication" (Cherry, 1968).

A 1966 l.lh j te Paper on Canadi an Broadcast'ing poi nted out that ,'there

is no area of human endeavour that is more affected by the present pace

of technoìogical change than the means by wh'ich people communjcate with
each other through electronic devices,, (Rosen , 196l). An interesting
technologìcaì innovation which allowed one "to see at a distance,,(Grob,

1964) and whìch greatì¡r moclifiecl fjlm Dersnectjve was the medium of
television. Aìthough its creators had been cynical about their
invention, they recognìzed televis'ion's potentiai power for electronic
communication (Roth, rg\z), and ìts growing acceptance indicated a

"strong desire to ìmprove communication or learning process through

technology" (Rosen, 1967). In less than three decades, televjsjon
"assumed a more pervasive role in Arnerjcan society than the combined

communjcation technologies of the three centuries preceding ìt, and with
careful del'iberation, televis'ion...spawned the consumer society we 1ìve

in today" (Roth, I}BZ).

Televjsjon first emerged on the educational scene in the 1950's

"prìmarììy Ín closed-circuit form" (cochran,lg73). Though ìt had been

r'one of the most controvers'ial of innovatjons,' in education, many

educators readily accepted the impìications of televised instruction and

many began by incorporat'ing teìevision into their educational system

(Murphy and Gross, 1966). Wflile cnitjcs of educational television argued

that the nedjum had not "lived up to its potential as a dìverse natjonal

resource for education" (Roth, I?BZ), authorities such as Marshal
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l4cluhan emphasized that televjsion belongs ìn the schools of today.

l'lcLuhan questìoned why we continue usìng "yesterday's techn'iques to

trajn today's students to live ìn tomorrow's world" (Mcluhan, 1964).

The renowned educator, J. Lloyd Trump (1967) recognized that, in the

model school concept, telev'ision could not only ìnstruct the masses, but

could also orovjde jndividualized instruction, for as he had observed

"it'is the technical devices that produce better teachìng and ìearning".

Richard C. Burke (I97I) agreed that televjsion may we1ì be the best

solution to updatìng ìnstruction.

Aì though educational te'ìevjsion developed s1ow1y, it became a

significant element in education (Brown, et al, I972). In fact, the

perìod-mìd 5C's to mid 6C's was labelled "the decade of Educational

Telev'ision" (Aì len , I97I). Durìng the enactment of ìegìslatjon

allocatìng television channels to educatìon, research also switched

dranratjcal ly from fi lm to television. Much of these earìy

research results proved rvorthìess, with no clear pattern of

accompìishment, and were often characterized by a pre-occupation with

eval uative, non-scientific comparisons (Allen , 797I). 0ften the

emphasis was on deve'loDrnent rather than researcl'ì, but predominant

fi nd'i ngs from hundreds of eval uati ve studies concl uded that

instructional television's overall effectjveness was equal when compared

wjth face to face 'instruct'ion (Al1en , 7971; Bright, 1967).

The key for contemporary education was the effective 'integration of

technology w'ith the processes of ol annìng and 'impìementìng the ent'ire

instructional program (Brown, et a1,7972). Rosen (1967) noted tilat the

successful integration of televjsìon jnto any educational program

required cons'iderable awareness of the nature of the medium, jts



potential and its deficjenc'ies. Chu and Schramm (1967) observed that
the effective use of instructional televjsjon in a schoo'l system required

broad support, incl uding administrati ve, financial and teacher. Murphy

and Gross (1900) stressed that one cannot gauge the impact of rv on

educatjon wi thout some knowledge of the techno'logica'l and organ-izatjonal

apparatus jnvolved.

Thus, a changing society required educational research not only to
develop and expand the science of teaching, but also to provide the

scìenti fic control and responsible direction for technologìca1

innovation (Brorvn, et al, rgTz). However, Aìlen ( rgTl) noted that
research on factors that are external to the direct instructional
situation, but rvhich influence the overall impact of the media in the

school, haven't reaìly been studied in a systematic way. In a sense,

Instruct'ional Television (ITV) 'is more conrpìex than the research that
dealt wjth jt (Chu and Schramm, 1967).

In considerat'ion of the many impìicatíons of television in

educatìon, and because a unique ITV system, "the onìy one of its kind in
Manitoba't (tnlinnipeg Tribune, May 21, 1g80, p.3i), had been introduced in
the St' James-Assjniboja Div'ision llo. z during the 'late 1960's, it was

decided that an investigation of the development and state of this
Instructional Television system would provide an excelìent topic for
s t udy.

Importance of the Study

"The interest in the instructional and educational application of'important media, such as television, is great and widespread- Anincreasìng number_of countries, devéropiñg, as weìì ui ã.u.ióp.ã,have turned to televis'ion for the pnomôtìõn an¿ improvenreni õ?-1,.whole system, for in and out of school education. under suchcjrcumstances, the experience ga.ined is of value to the whole



international community, especi.ally in the context of Iife Iongeducatjon" (Report No. 61, fgZ3).

"The decision to place one of the most powerful tools of mass

communication technique at the service of education, ìs fraught wjth
probìems-..but to emp'loy modern communication to help shape an

educational society js too great an opportunity for canadfans to miss,,

(Rosen, 1967). 0n the national scene, canada's Federal Government took

the big pl unge too, as they unanimousìy jo'ined in the ',big spend-ing

spree durìng the television craze" of the 60's (l,,linnipeg Trìbune, Aprìì
5, 1975, p. 24)- But, when the romance with terevis'ion had faded, many

federal empìoyees grew disillusioned with the niedium and decided to
abandon it because the cost was too high. Just rike an expensive toy,
elaborate studio equipment often stood idle, or constantìy awaited

repaìrs' Televjs'ion equipnent in the Department of Agriculture was used

prìmarì1y to record autopsìes of farm animals, while often government

departrnents produced tapes mainly geared to staff training. Tapes for
pubìic viewing were few and generally of poor quaìity, and governnent

officials reluctantly acknowledged the existence of a ,,policy gap on

the whole television question (winnipeg Tribune, Apriì b, rg75, p.z4).
Durìng the mid sixties, canadian educators also witnessed the

ìntroduction of television in the schools. According to Ross (1966),

next to man himsel f, "television is without doubt the best communication

device ever deveìoped and it is logical that television should be part
of our educational systems". Many canadian provinces eagerly made the

commitment to invest jn the electronic TV medium, and often this required
substantial funding for the necessary pìanning, purchasÍng and

installation of equìpnent. For some, instructional TV became "an



expensive and tine consumìng undertakÍng", but for others it represented

one of the distinctive teaching and learning too'ls of jnstructional

technology (Coffelt, 1968).

In a book entitled .Educational Tele , Rosen (1967)

traced Canada's deveìopment jn educational televjsjon. In 1962, very

few Canadian school systems had seriously thought about usìng televisjon
in Education. However, by lg64-6s, interesting changes took place as

Canadians became aware of the tremendous role of Educational TV and were

eager to fjnd out more about its development in canada. By 1965_66,

Rosen noted a very rapid expans'ion of Educational Televis'ion in Canada.

The City of St. James ioined the educatjonal televjsion bandwagon

jn 1967-69, w'ith a pilot Instructjonar Television project whjch was

initiated under the djrectorship of Mr. Wayne tJarren, a former Geography

Teacher in the st. James-Assiniboia school Di vision No. 2. Its
introduction marked the begìnning of a new expanding era jn Educational

Technology in st. James. During the past fìfteen years sjnce its
inceptìon, the Instructional Television facjlity has undergone numerous

changes in phì'losophy and deveìopment.

Presently iocated on the second floor of Sturgeon Creek Regionaì

High School,2665 Ness Avenue, the ITV centre is not onìy considered a

leader within Manitoba schools (Boyd, 1976), but jt also appears to be

one of the better systems across Canada. A formal study of this uni'que

televisíon system set out to achieve the fol lowing objecti ves:

1. To be able to offer a historical review of the St. James-
Assjniboia ITV Centre for those wantjng to introduce television
i n the school s .

2. To be able to offer current information about the St. Janes-
Assin'iboia Div'ision No. 2 Schools' ITV Centre.

3. To be able to offer recomnpndations for future development of



the St. James ITV system, so as to improve the qualìty ofinstruction and education.

Statement of the problem

The pninciple prob'lem of the study was dealt wjth the st. James

Assjniboia Division No. 2 Instructional Television System, in terms of
ìts past development, present state, and potent.ial for future growth.

Answers to the following questions were souqht:

1 . [^lhy was the I TV es tabl j s hed?

2. How was the ITV established?

3. How suitable'is the ITV's present role in the division?

4- How has the ITV been accepted by the educators ìn St. Janes?

5. How can the ITV system be imprroved?

Analysjs ofJhe problem

1. l^Ji th respect to why the ITV system was estabr ished, the ini tiar
needs of the community were examined.

2- ldith respect to how the ITV was established the historical
aspects are ci ted.

3. The suitab'ilìty was determíned by investjgation of the present

role w'ith.in the division and focused on the degree to which the ITV

program was satisfying the present'ly defined objectives.

4. In determjning the ITV's acceptance by educators, attitudes of
the system's users were measured.

5' Recommendatjons for future improvement were based on findings of
the study.



Limitations of the Study

1. 0nly those schools which were present'ly hooked up to the

instructional System of the St. Janes-Assiniboia School Division No. 2

we re s tud'ie d.

Delimitations of the Study

1. 0nly the St. James-Assiniboia schoor Dìvision No. 2 was

'included in the survey.

2- schools to be studied were derimited to Grade 7, B and 9.

3. 0nìy teachers and principals were surveyed.

Definition of Terms

tducatiqn -A process of impartìng new and increasingly compìex

capabìlities to the student. In a totar sense, a process of
commun'ication (Me.ierhenry and t¡liman, 196g).

commun'ication f'redi um - A speci fic kind of system, audio, visuar
or motion, which may be used for storage, or transmissjon of jsorated

material jnfornlation (Bretz , lglZ).

TV - Transmiss'ion of picture or scenes with sound by eìectronic
methods over considerabre distances (connochie, 196g).

closed circuit rv - A system whereby routes of transmission are
controlled so that the signaì cannot be recieved by outsiders (Haney and

Ul lmer, 1970).

coaxial cabþ - speciaì cabre containing z conductors insurated
from each other (Connochie, 1969).

Micro ['Javq: - ur tra High Frequency radio signaìs transmitted by
parabo.lic ref'lectors (Connochie, Lg6g).



2500 MhZ - 2500 lrlillion Hertz System - "Mega lJertz" is the upper

reserved for si ç¡ht-to-si ght educati onalpart of the mjcro-t{ave band

systems, "Hertz" indicates

(Connochìe, 1969).

wave frequency, or cycles per second

_Instructjonal Teleuslon ri¡e¿ service_ - (2500 Mega Hertz band) A

hybri d trans¡rì ss ion servi ce ( compromì se between cl osed ci rcui t and

broadcast television) wh'ich sends televised lessons. It offers multi-
channel flexibÍ1ity and thjs system requìres a specìaì receivìng antenna

and frequency converter to recejve the 25OO l4hz transmitted signal

(Burke, 1971).

Information Retrieval _system - (IRTV) A telev-ision monitored in

the classroom for the purpose of on-demand informatìon retrieval
(t^lair I s t ronl, 0c tobe r, 19 Z0 ) .

Instructional relevision* - Educational television that lends
j tsel f to formal di rect jnstruction for achjeving course credits (Burke,

1e7r).

but

and

E!-q! s u-o!-qLlgleJigr !q* - Gene ra'r ì v v j ewe d a s en ri chmen t ma te rì ar,

in a broader sense, educational televisìon may encompass both ITV

ETV (Burke , I97I; Rosen , 1967).

lqrlqri.'ly - The ability to meet the objectives of the St. James-

Assiniboia School Di vision No. 2-

AcceptabiIity - The nìeasure of users attitude toward irv.
* It was difficult arriving at a concensus regardìng the terms iTV andETV because various authors presented 'gret areas' of contradictjonsin this regard- For exampìe', Rosen g"oüp.ä both ITV (iÀr'i.rcti;;i "

and ETV (enrichment) under the broad"rreaäing of E¿ucaùiòÀãr TV(i962) , while Burke ìncorporated the il; Ërv into the context ofInstructionar, Terevìsion (1971). In this inesis, both ETV and ITVwere referred to in the broadest sense of definiiion



CHAPTER I I

THE RTVIEW OF LITTRATURE

This revjew of ljterature examines the various stages of Television's

development, fronl its inceptìon in socìety, to television,s present

status within the context of educat'ion generaìly, and in particular in
Canada. The views and recomniendat'ions of various authorities and crit.ics
are jncluded in this study. An anaì.vsis of the many surveys, in terms

of the child, the home and family, schools, teachers, admjnistrators and

various ITV systems have been included to provide ìndepth bases of
comparison for the state of the art televis'ion in education.

"Telev'ision is neutral; it is neither educat'ional no¡instruct'ive;it is a nleans and not an end. It'is sinrply an instrument that can
be used to do certa'in kinds of educational-jobs and the quality
and dimensfons of these jobs are the prìmary considerations of
educators who are interested 'in using TV. lt cannot of j tsel f
perform 'inportant educational functions, and 'it cannot be expectedto do so" (Dun;n and Hedley, 1969)

"Th.is jnstrument can teach, ìt can 'ill uminate; yes, ít can inspire.
But it can do so only to the extent that humans are determined to
u5e it to those ends. Otherwise, jt js merely 'lights and wires .in
a box" (Murrow, Iglg).

Educalìonal Televis'ion

0puìence of educational technology in the classroom has nrade

television "one of the most controversial innovations of our time',

(l'lurphy and Gross, 1966). ,,In the past, tool s of teach jng v,Jere I imi ted

to texts, blackboards, squeaky chalk and talents of teachers', (Kepple,

1965). Today, televisjon has becorne a significant element in education

10



11

(ßrown, et al, rg72). According to Rosen (1967), ìts growing acceptance

indjcates a strong desire to.inrprove corrununications or learn'ing through

technoìogy. In fact, television is "so much a part of our own and our

students'everyday ljves that it simply cannot be ignored,,(Morrìson,

1e6e).

ITV Authori ties

Many authorities state that ITV has becone one of the distinctive
teach'ing and learnjng tooìs withfn the domain of education, offering both

teachers and students new opportunit'ies to share experiences (Coffe'lt,

1968; connochie, 1969; Ross, 1966). "The nred-ium of TV has tremendous

power through its abjlity to transmit ideas and'informat'ion jn a form

which co¡rmands attention" (Miller, 1g7O). In the classroom, televisjon
can be fast, immed'iate and frequent'ly it can be used to clarify ideas,

by thorough'ly and precisely goìng through a teaching situation (Raecke,

1971). It can incorporate most other types of medja, overcome space and

time relationships, magnify demonstnations and generally stimulate rapìd

learning to occur (Ross, 1966; Raecke, Ig71; Haney and Ullrer, 1gZ0).

Raecke contends that "by using television within education, we can

extend specialized ìnstruction to classrooms when it would not othenvise

be possible".

Murphy and Gross (1966) pojnt out that the limjtat'ions on the use

of televisjon'in education are due, not to the nedium jtself but to a

lack of ìmaginative boldness in the peopìe usjng ìt. Though extensively

invest jgated, I'lurphy and Gross jndi cate that few educators have actuaì 1y

used th.is new technoìogy to hei p bring about a bas-ic change in

instruction. under pressure educators have tended to overwork

television,concentrating unduly on its promise of economy and in so
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do'ing, have by-passed quality. Although ITV's educatjonal values have

been witnessed in many speciaìty areas such as medicine, dentistry and

languages, Murphy and Gross note that rv machìnery has become

commonpìace, taken for granted, used as an extension of practices, and

has general ìy 'lost i ts exci tement. They stress that ',by magni fyi ng and

extending medìocrìty TV may actually lower instructional quality instead

of rajsing ìt".
Some crit'icjze that television stjll suffers from the "talking face"

reputatìon gaìned during its infancy (coffelt, 1968), and that far too

much ITV transmits no more than a fuzzy image of a teacher, teaching ìn

a traditìona1 way, usìng the traditional and impoverished resources of
the classroom. However, thq medium should not be blaned for nagnifying

the basjc flaws in jnstructÍonal procedures, for it has just served to

d'isplay unìnspi red teaching (Murphy and Gross, 1966). Dubjn and Hedley

(tg0g) warn that "when televisjon instruction tries to be like face to

face instructìon, it succeeds jn being on'ly a poor substitute,'.

Connoch'ie (1OOO) however, believes that "as the novelty of TV wears off
in our daily lives, educat'ional television will become a part of

education, and not sÌmply a form of television',.

In an article entitled, Val idation Methods for Instruct'ional

Television, |,lilkinson (rgiz) reported on a presentation by Dr. cavert.

At this workshop, cavert warned that attempts to improve televjsion

through "greater capacity" and "increased production competencies', often

result in "television's adherence to its hardware-bound traditions of

enrichnrent established in the last decade". If television is used in

addition to the blackboard and textbook syndrome, little 'is going to be

gaìned from the educational system. In fact Dr. Cavert suggests that as
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long as the experts focus in on "what TV can't do, then televjsjon wjll
be relegated to the periphery of jnstruction". Bretz (IglZ) pojnts out that

onìy when television is introduced jnto an educational system to repìace

certain tradjtional elements, wil'l it have qua'litat'ive advantages over

what has been done before.

TV and Society. |.lith televisjon service almost thirty years oìd,

"few technoìogicai innovations have become such an important part of the

lives of so many people so quÍckìy" (Educatjon Manitoba, February, 1gB0).

"Television has changed our senses, our lives and our mental processes',

(Mcluhan, 1964). It js a part of our homes and partjcular'ly a part of
our children's lives day after day (Frank, 1969). Televisjon has

become an integraì part of the ecology (Looney, 7g7I). gur chjldren have

grown up ìn a media rích environment and,for them, ,'televjsion is the

most persuasive, credjbly consumed and adored medi um" (Greenberg, 1973).

It is a common fun box which allows children to choose the channels

(Breitenfel d,1967). But, how do our children relate to the televisjon

medi um?

TV and ChilQren. Christensen (1967) found that chjldren exposed to

the med'ium ljked rv, were fascjnated by it; had easy access to it;
perce'ived i t as a normal part of I i v'ing and as a source of recreatjon.

They tended to treat television with the respect and devotjon of a third
parent.

Garry and t{.itty observed that rv I j ki ng starts early ( 1967). Both

found that, at the age of two, children were already conscjous of rv, but

by three, one-third of these children made regular use of televisjon.
Garry stressed that television's impact on these children particu'larìy
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affected areas of knowledge, concepts and attitudes.

In a survey of 726 Britjsh ch'ildren, Greenberg (1913) l'isted these

six reasons for watching TV: arousal, reìaxatìon, habit to forget, to

learn, or to pass time. He observed that chjldren used the med.ium to

satjsfy certajn needs and he concluded that chjldren care away from the

medi um wi th certaj n grati fi cations.

-Iyëglf:!çg' Statí s t'ical ìy, Amerì can tel ev j s j on was outstandì ng

during the period 1950 to 1960, for at that tine Condry (1971) noted that
90% of Amerjcan homes were equipped wìth TV. By 1980, the Nielson Report

on televjsion viewing found that nearìy all American households (gB%)

owned a TV set; that most owned a color set (83%); and that daily usage

of telev'ision had increased by 13 minutes from the prevìous year, to 6

hours, 23 mjnutes (Winnipeg Free press, May B, 1980, p.41).

canadian statistics for l9l9 indicated that 9l% of canadian

households were equipped with TV sets and that almost 50% of them were

connected to a cable system which provided them wìth additional program

choices. Consjdering such statjstics, Mirabellj (Ig7g) suggested maybe

we are "trading our daiìy calander for our TV schedule,,.

Statistics dìrected at children revealed that 90% of American

chjldren were TV viewers (Schramm,7976): that 40% of their leisure time

was spent viewing TV (schramm, rg76h that the average child v.iewed

television 30 hours per week (Manìtoba Journal, February, 1980); had

seen 20,000 comniercjals per year (l^Jinnipeg Free press, December 29, rg79);

and that by age 16 had probably watched 10,000 hours of TV (Schramm, 1916).

Bishop (1980) concluded that "by the tinie today's chjIdren reach

adulthood, they wiìì have spent more time watching teìevision than

engagìng in any other activity, except sieeping,'.
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ITV and Schools

Head of Instructi onal Medi a wi th the Provi nci al Departn-r.ent of

Education, Joan McLaren recommended that "television shoul d be deal t
with jn the schools". Chu and Schranrm (1967 ) stressed that television

nrust be bu'i'lt into the learnìng context and managed by the classroom

teacher, for "both the interest and the experience of the classroom

teacher jnfl uence ìearníng". However, Mortin (r974) reported that

"technology and educatjon are colliding in a messy environment instead of

working together".

ITV and Teachers

Aìthough there has been definite acceptance of television in our

society as an educational tool, televis'ion is still questìoned by the

educators. For instance, some studies have shown that telev'ision had

been a factor.in chang'ing the teacher's wor1d, for it could raise or

lower the status of teachers (Vento, rglr). In fact, ,'ìnstructional 
TV

had seldom, j f ever, conìe into use w'ithout some resistance from teachers

because jt's basìca'l ìy threatenìng" (chu and schramm , 1967). The 1962

Carnegìe Comm'ission on Educational Televisjon reported that "televjsjon
frequentìy made evjdent the shortcomings of teachers by exposing them to

the scrutiny of thejr peers, their supervisors and the pub1ic,,(Burke,

1971). some teachers perceived that thejr classroom autonomy was

challenged when televised lessons were incorporated jnto the educat'ional

system (Rìchardson, 1967). "Many teachers were overwhelmed by the

physicaì djfficulties jnvolved in us'ing Educatìonal televjsion" (Morrison,

1e6e).

Televisjon could be considered either "an arìy or a rival,,to the
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classroom teacher, but the answer was to fìnd ways of utilizing TV along

s jde the teacher for best resul ts (l-laney and Ul lmer, 1970). Above al I ,

educators nlust use the resources of technology'in schools to release

teachers for more human tasks (!^J'innipeg Tribune, september, 27, rg74,

p. 4).

ITV and Chi I dren

Understandably, televjsion has had trernendous influence on the

youth of today, but Jenn'ings(1971) observed that this vjtal force was not

aìways beìng used in the best interests of children. sargent (rg7r)

identjfìed parents, schools, and televisjon as three forces which shaped

and influenced the thinking of children, but sargent found that oniy

television was not responsibìe forits action. She noted that al though

televisjon directly influenced chìldren, the networks were not set up

to educate children because TV was still an industry designed to sell
products.

ITV and tducat'io_.[

Crjtjcs agreed that there was a need to educate chjldren earìy about

televisjon viewing in their formatjve years. "Children must understand

the construction of false reality and they must acqujre the technique for
crjtical viewìng" (Roth, 1g82). lrccance, a former supervìsor of school

Broadcasts for Manitoba, observed that jn Manitoba Schools, very ljttle
has been done about how to look at TV crjticaìly and anaìyticaììy. She said

that "students understand the techniques of televjsion, but not how to

look at jt" ([^Jinnipeg Tribune, september 27, rg74). To professor Dennìs

Hìynka, Educat.ional Technology Department, University of Manjtoba, thjs
was appaìììng. "Most of us approach TV as illiterates. It,s such an



17

important tool in our homes. It's the number one entertainment tool and

yet it's as jf it doesn't exjst" (l^lìnn'ipeg Free press, July 31, 1982). If
television js an "ideal conveyor of jnformat'ion and an important

educational tool", then education must accept the signif.icance of

televisjon jn the lives of today's students and learn to expìore the

med'ium more fuì'ly in teaching (Rosen, 1967).

]]U qergl_opment i n School f

During the last thirty years, consjderable tjne and resources have

been spent tryr'ng to adapt the medium of television to education. Chu

and schramm (1967) reported that a "high jncidence of schoo'l systems...

typìcaì1y niuddìed jnto television wjthout adequate p'lannjng,'. In these

cases, ìt was observed that instructional televis'ion was introduced

wjthout full cons.ideration of such factors as: need, availabilìty and

al ternati ves. Often too I i ttle attention was pai d to "technical adequacy

and set majntenance", once the hardware was operational. Basicalìy, ITV

systems were "under-used, had unused technical capacìty, and genera'lly

both users and programs" rr,,ere lim.ited.

0n the other hand, a large number of mature educatjonal televjsion

systems had developed. Ross (1966) observed that some centers operated

very sophisticated and professional systems, while others moved through

"various stages of development". Ross found that televis-ion usage-in

education ranged "from a s'ing1e camera and receiver,,, to systems that
produced programs whìch were equaì in quaìity to that of comnerc-ial

tel ecasti ng stat'ions.

ITV Surveys

Educational TV. Countless surveys (Vaiì , Ig74; TV Councjl, Austjn,
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1973; Chu and Schramm, 1967), indicated that televis'ion had generally

gained public acceptance but the "greatest noted growth in television"

usage was c.ited by Roper, Elnlo and Assocjates (Ig73), in the area of
educational televjsion. Thei r study revealed that a cross-section of

natjonal popuìation fìndings from June 1959 to March 1973 recorded a

marked increase (fronr 43% to 225%) in the area of educational televisjon.

Eric Reports. Seibert (1973) made a study of several hundred Eric

reports regardìng ìnstruct'ional television. similar to chu and

Schramm's observatjons, Seibert found that early televisíon projects were

"medi ocre and that time or money was I imi ted". I,lhen these ventures

succeeded Sejbert noted that "almost no one cared, but if they fajled, no

one cared". However, Seibert's study of Iater trends revealed a bright

future and a "sense of the increasing significance of instructional

teIevis'ion".

Recommen da ti on s

Contrary to Seibert's rosy predictions for educational TV, Knowles

(I97I) found that the Scarborough Board of Educatjon was discont'inuìng

funding of educational television w'ithout ful I consideration of research

evidence. Knowles indìcated that the board's criticisms were based on

ìmpatience, and "educational hear-say", jnstead of scjentific evaluation,

and he stated that the biggest chal'lenge was that of re-educating teachers

and educators in the value of instructional technology. He recommended

"more effjcjent and economical use of resources jn a co-operatìve

approach to teIevisjon".

Steele, txecutive Director of Jojnt Council for American Television,

observed that televis'ion "could not be carried to its maximum
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effectjveness by stereo-typed thjnking or by stereo-typed men".

Steele stressed that acceptabi I i ty appì ìed to administrators too. This

level had to be well convinced of the usefulness of ITV before telev'ision

could be successful. Chu and Schramm (1967) also observed that strong

admjnistratjve support "fronr the top" was required in order to achieve a

strong ITV base.in the schooì system.

In anaìyzing the development and state of ETV jn Canada 1966, Rosen

(1967) recommended that the ETv pìanners "avojd being trapped by the

gìamour of televjsì0n". He sa'id that "all too often schools will develop

a repìjca of a small comnercial TV studio...rather than a system

specifjcally designed for their needs". Rosen also stressed cautious

decision making regarding ETV and emphasized careful selection of
advi sors, because he reported that there were very few canadi ans ',1,,rho

were qualified" to advìse.

A report entjtled Suggestions from META, 1969, pubìished a survey

of Metro Toronto's school ETV utilization. Despite efforts to deveìop

this area of jnstructìon, the survey indicated that many factors

influenced the low TV utilization as a conmunications medium in the

educatjonal context. At thìs time they recommended an advjsory group to
jnvest'igate new techniques for jntegrating teìevisjon with learning, and

also encouraged re-education of teachers regardìng thjs rnedium.

A later artÍcìe, community Teìevis.ion new plan of META, January,

I97I, described a plan to restructure their organ'ization. Based on the

premise that the days of the television studjo per se were numbered, thjs
group set up new objectives. They chose to operate as a community

televis jon serv'ice, and, ìn the process, seìected to wjthdraw v'ital

television servjces from the schools by limjting theìr school TV programs.
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Recognizìng that the META had underestimated the importance of

televisjon jn every students' life, th'is article recommended that

Toronto school boards immedjately pìan for televisìon program jn the

school s.

In seeking to ascertain television facil'ities and frequency of

equipnent usage jn the Borough of York, Toronto, Sussman (19i3) surveyed

the educational televisjon facil ities wìth respect to the teachers' and

admjnjstrators' attitudes. Sussman's fjndings confjrmed the results of

n.ine prevìous research studies, which had been conducted in the Toronto

and United States areas from 1967-68, to 1972. Data concìusively

'indicated low overall utilization of the television medium in the

school s.

Smjth and Cooper (I974), conducted an evaluation of instructjonal

television in the Public Schools, t^lashington, D.C., to determine the

extent to which the ITV program was beìng used. Earlier research had

indicated a consjderable jnterest among prìncipals and teachers withjn

the division. Through a system of teacher questionnaires, interviews

and administrative evaluatìve forms, the researchers found that many

teachers had positìve views of ITV as a vehicle for evaluation and

improvement of teaching. The researchers found that the only factor

hamperìng ITV usage was the teacher-adniinistrator commun'icatjon.

Positjve results of th'is study ìndjcated that ITV could survive given

the ri gh t en vi ronmen t.

Al though Smi th and Cooper's study proved rel ati veìy successful , the

National Center for Educatjonal Statjstics ( 1973) publ ìshed, Basic

Statjstjcs on Instructìonal Television, for lllashington, D.C. , 1970.

These statistics indicated that 57% of the schools in the area had
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telev'ision and, of these, nìore than 70% made use of the Educational

Televjsjon facilitjes. They found, however, that 2l% of the rural

schools did not have televjsjon. 0n the average, there were two

televjsjon sets per school and this definjtely I imited the simul taneous

use of televis'ion by different classes.

l^lardwell's (tgZS) study on the effects of a trained television

communicator on univers'ity undergraduates who were enrolled in an

instructional telev'ision course, found that there was no difference

between students who had a trained versus an untrained television

communicator. l^Jardwell c'ited eìght major studies of ITV in relation to

conventional 'instruction. l,lardwell concl uded that successful

instruct.ional television requì red the ìngredìent of "inspi red teachìng"

and he suggested thatlearning can be an enjoyabìe, entertaining

experi ence .

An jnterest'ing teacher questionnaire, by Sullivan and Moore

(1972), in the Kansas State area, determjned the extent to which

teachers and students used this media. Results indicated that teachers

used electronic non-prìnt nedia less wide'ly and less frequentìy than

prìnt media, although their students' use ofelectronjc visual media was

more frequent. This study was able to relate the extent of media to many

other factors such as: course work, academíc degrees, years of teaching

experìence, grade and subject level. The 'investigators recommended

preservice and jnserv'ice trainìng for teachers.

I RTV

Another experímental poss'ib'i1Íty for telev'is'ion jn education took

the form of the Information Retrìeval Televjsìon System. By us'ing the
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televisjon monj tors in the classroom, on-demand information retrieval

provided 'instant programs from an IRTV tape distribution centre or

f ibrary. tJahlstrom (i970) descrìbed the IRTV project established jn the

Ottawa area, but noted that a source of documented cataìogue reference

for teachers was needed to make this project more efficient. Basicalìy

th'is project was operated 'From a central I i brary by I i brari ans who

frequently vìsited schools to assist teachers jn using the IRTV system.

Abbey (I97I) prepared a fo'lìow-up article on this system. He

reported that classrooms contained TV monitors, a direct telephone line

to a central library, and that there was an abundance of films and video-

tapes (2500) avai lable. Another articìe regarding the 0ttawa IRTV

Proiect (I971) reported that 90% of the parents favored the system; that

students reported watching televisjon in thei r classrooms at least once

a day; that teachers reported that they felt inadequate and that they

wanted more trainìng ìn this regard. However, the majorÌty wanted this

IRTV system to remain operational.

OSSEO- ITV

In gatherìng material for review of Instruct'ional Television

systems, correspondence with Mr. Shragg of the 0SSt0 Area School ìn

l4innesota (1976) provided sorne basis of comparjson. This department was

pìoneered by Mr. Shragg, in 1960, and as Coord'inator of Instructional

Med'ia, Mr. Shragg had generously provìded material on such things as

historjcal development, fundjng prob'lenls, equiprnent, acceptance and

future p'lans. Mr. Shragg's enthusiasnr was evident when he expressed,

"I can't understand teachers not using these great things we've produced

. . . not gobbl'ing them up. . . I want a I00% usage".
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S umma ry

During the thirty years that televis'ion has been a part of the

educatjonal community, countless studies of the medium, concerning such

factors as the chjld, home, school, student, teacher and admjnistrator

have suggested that televisjon has occupied an important place ìn our

ljves and society, both at home andin school. Results of research have

often demonstrated that "under proper conditions, students can learn as

wel.l or better in a number of different subjects by ITV as by

tradi tional class methods" (Sussman, I973) .

Al though some educators have not recognìzed televis'ion's potentiaì

as one of the best conrnunication tools available, evidence has indicated

that several school systems have made an effort to initjate television
jnto the educational context of their schools. It is 'important to

recognize the value of televisjon in educatìon, for when we ',begin to

look upon technoìogy as a resource for developing new and more effectjve

alternat'ives, rather than a malevolent mechanical ìntruder, then the

wea I th of technoi ogì ca'l devel opment w'i 1 1 begi n to have the des.i red

effects upon the educational scene,, (Knowìes, I97I).



CHAPTER I I ]

DTSIGN OF STUDY

Success or failure of Instructional Television 'in the schools was

often found to l¡e d'i rectiy infl uenced by the needs of the conlnunity, by

the people who use it and by their method of appìjcation. In the study

of the St. James-Assjniboja Instructional rv centre, the fol'lowing

techniques were empioyed to deal with each question.

tstablishment of the ITV Centre

In attempting to establ'ish why the ITV system was developed,

information was obtained from the ITV centre's fjles, and through

personaì interviews with ITV co-ordinator, Mr. l{ayne !,lamen, who

pìoneered the fjeld of ITV development in St. James-Assjnjbo'ia School

Divjsion No. 2- Answers were sought to the following questions:

1. lnJhen and where did this idea orìg'inate?

2. t,Jho was the ori gì nator of thìs i dea?

3. Why was there a need?

4. How was the idea jmplemented?

5. How was the 'idea presented?

6. l,.lhat was the in'itial reaction of the admin.istrators?

7. How was funding allocated?

History of the ITV system was used to answer question one and w'ill

be jn the fjrst sectjon of Chapter IV.

24
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Development of the ITV Centle

In tracjng the historical development of the ITV centre information

was collected from the literature and personaì intervjervs with Mr. Wayne

l^larren, Co-ord'inator of the ITV Centre. The fol ìowìng questions were

considered:

1. How was ITV introduced in the division?

?. How was it initiated jnto a workable operatìon?

3. I¡Jhat were sorne of the difficulties experienced in the earìy

stages of development?

4. What were the later stages of development?

History of the ITV centre was used to answer question two and w'ill

be in the second section of Chapter IV.

Sui tabi I i ty of ITV Centre

Data for the sujtability of the ITV system was arrived at in two

s ta ç;es .

$gæ_gg._ The present objectives of the ITV system were

established through a revjew of ITV's development as related in the

I j terature, and through interviews wi th the ITV Centre's Co-ordi nator,

Mr. I'Jayne lrlarren. This information formed the thi rd section of

Chapter IV.

$gge_lgg. Two quest'ionnaires were designed to measure the users'

op'inìon of the system, in order to determ'ine the degree to which their

present objectj ves were beìng net.

Teacher Survey Instrument

The first questionnaire was administered to all Junior High Schooì

Teachers in St. Jarnes-Assin'iboia Dj vjsion No. 2. (Appendix A3) .
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Three basic questions tvere presented to all teachers. These

included: major subject area, sex and the number of years of teaching

experience. The balance of the questionnaire was divided into three

mai n areas.

Part a. Questìons were related to telev'ision trajning and

orientation workshops. This section also established whether teachers

were users or non-users of the ITV system during the past two years.

!gft__Þ_. Questions jn this group were di rected to non-users on'ly.

In determining whether in-class assistance was a factor for using ITV,

the measurement instrurnent took the form of a Likert type response.

Non-users also indi'cated reasons for non-usage and their personal

comments or concerns compìeted part b. of survey.

!sfL_q. Thìs sectjon was desìgned for the 'Users' only and

centered around such elements asthe degree of teacher ITV usage during

the schooì year 1979-80. Other areas of concern were: grades jn which

ITV was nrost or least frequently used, ITV usage with regard to

classroom lessons(majn, part, suppìement or combination; and basic

problems related to review and/or djscussìon). Teachers responded to

questions concernìng their role in the acquìsition of new ITV materials

and user's jnterest in ITV production. Teachers' perception of students'

acceptance of ITV lessons was measured by a Ljkert scale response, and

this survey concluded with teachers' comments and concerns. This

teacher survey materjal formed the fourth section of chapter IV.

Prjncipal Survey Instrument

The second questionnajre was designed for Adminjstrators" and the

sampìe included eleven Junior Hìgh school principaìs (Append-i x Bz).
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General questjons included the date and number of teachers in the school.

In additjon, there were five more questions directed to prìncipals. The

first of these established the number of television sets, both color,

and black and whjte. Questions two, three and four employed the Likert

type response to meas ure prì ncì pa'l s ' vi ewpoi n ts . The second q ues tì on

identjfied the princìpaì's perception of teachers' ITV usage withjn the

school. The thjrd quest'ion revealed the prìncìpa'l 's viewpo.int

concerning the utjlization and effect of the ITV system in the school,s

educatjonal progress. The fourth questìon assessed the use of the ITV

system by adm'inistrat'ive personnel. The last questjon deal t with

administrati ve conìments and concerns. Thjs survey materjal formed the

last section of Chapter IV.

Acceptability of the ITV Centre

The acceptability of the ITV Centre was first interpreted through

a historjcal anaìytical review of the ITV Centre. This was foliowed by

interpretatjon of the teacher and administrator questjonnaires. These

results served to jndicate the degree to whjch the ITV system was beìng

used 'in the St. James-Assiniboia Di vision No. 2

Future Role of the ITV Centre

Future possibilitjes and suggest.ions forimprovìng the ITV system

were based on findings in the literature, comparisons wjth other systems

and teacher and adnljnjstrator attitudes and comments, as revealed in

th'is study.
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STCTICN I

Establishment of the ITV Centre

In establishìng why the ITV system was developed, informatjon was

obta'ined from the ITV Centre's fjles, and through personal jnterviews

wìth ITV co-ordinator, Mr. wayne warren, who pioneered the fjeld of ITV

development in St. James-Assiniboia school Division No. 2.

The origina'l jdea for ITV "popped into mind,', after two men. Mr.

Wayne |¿Jarren and Mr. George Krahn had attended a natjon-wide conferance

jn wjnnìpeg, the spring of rg67. Following this, both men submitted a

proposal to the St. James-Assiniboia School Board, to initiate a piìot
project in educatìonal television.

The jnitial motivatjon for this proposal was based on two exìsting
problems: "extremely crowded environment and high class load,'.

Before 7967, Silver Heìghts Colìegiate had a student popuìation of 1400,

and a staff of fìfty. This neant 50 minute class periods, six hour

teaching days, and very high student enrollment.

It was believed that by recording the basic presentation on vìcleo,

a lesson could be presented to one or more classes, by other teachers,

one or more tjnps. For example, if the video recordjng apparatus was

avajlable to one department, ìn one school, and if the teachers jn that
department were w'illing to work jn cooperation, they would be able to
store lessons on vjdeo tape in the social Studjes Departnent, or more

specifjcal ìy ìn the Geography Department of Sil ver Heights Colìegiate.

to
¿L)
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At a meetìng wìth a St. James research commjttee, both men explained

the motivation behind thejr request. A good deaì of credjt for

expìanatìon to the Board of Education went to l4r. Ron l4aclntosh, then

Director of St. Janres-Assiniboia, who understood the technical

requìrements and potentìa1 advantages of television for instructional

purposes.

The board agreed there was merit jn conductjng a program of this

sort, and in the fall of 7961, ilre Board approved injtial expendìture

of approxìamately $10,000, to provide the basics of production and

djstribution of televis'ion programs jn one school.

SECTION I I

Development of the ITV Centr e

In tracjng the historical development of the iTV Centre jnformation

was collected from the literature and from personal jntervjews with

Mr. l.nJayne t¡Jarren, Co-ordi nator of the ITV Centre.

In the fall of 1967, the board approved injt'ial expenditure of

approxìmateìy $10,000. That money, was used to purchase a black and

whìte vjdeo camera, a black and wh'ite sony one-jnch Heljcal vrR, a

microphone, and the video and audio distribution equipment requ'i red to

carry programs from Wayne Warren's home room to six other roonts in Silver
Heìghts colìegiate, via cable (cìosed-circuit televisìon).

"l.lith much co-operation and a lot of after-hours effort, â flumber

of prìmitjve TV programs were produced on a co-operat-ive basis, and

shared by teachers concerned,, (Boyd 1967).

According to Wayne Wamen some of the difficultfes experienced in
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the ear'ly stages of deveìopment were:

1. the operation was the responsibjlity of teachers busy wìth many
many other duties

2. equipment was operated from within a crowded classroom
3. space for 'studjo' productions was not available
4. only a few prìvileged teachers had access to the programs
5. certain necessary addìt'ional hardware and software were not

avaì lable to 'Flesh out' the service to the teachers(Gayfer,1970).

After two complete years of operatjon at Sìlver Hejghts Coliegìate,

ìt was decjded to revjew the philosophy of educational televjsion. It
was agreed by everyone jnvolved that a conrpiete reorganizatjon !{as

required in order to more efficjently use the existing equipnent. At

that time the teachers of Sìlver Heights Collegìate felt that they could

share i nformati on wj th col ì eagues i n other schoo'l s .

In the spr.ing of 1969, another proposal was made to the school

Board. It w¡.s recommended that the equi pment housed i n Si'l ver Heì ghts

Collegìate be moved to a central location in the school divjs'ion. The

School Board approved expansion of its television service to other

school s.

Expanding the ITV system outside a single school created probìems.

The alternatives narrowed down to some form of distribution to link

six high schooìs in the D'ivision. The choice was either the coaxial

cable system olinstal lation of an iTV Fixed Serv'ice 2500 lr4ega Hertz

microwave system(ITFS). Great effort was expended 'in getting meaningful

est'imates of cost comparisons. ultimateìy, a'lì sLrch cable had to be

under the control of the Manitoba Telephone System whìch would not

cooperate directly wìth the school division.

Fina]ly, the decision was made to ínstall a low power, closed

c'ircuìt, one channel microwave transmjtter at 3195 portage Avenue,
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December, 1969. According to Mr. l,larren, this choice was made because

of the fol I owj ng factors :

"-relative ease of 'licensing
-privacy of the system and Iocal control of its app'licatÍon
-ease of relocation
-experienced users elsewhere in Canada
-mul ti-channel capacity(optìon to lease 3 adjacent channels),
with B more available to other cert'ified institutions in the
Metro l^linnipeg area

-easy fi€rger with any other system that may develop in adjacent
d'ivisions

-relatively smaì'l cost per student, to date (faìl 1970) $¡.SO(total : $62,000)" (Gayfer,1g70).

Ten classroons in each of six high schools were wjred to rece'ive

super hìgh frequency s'ignals from the ITV centre¡ a total of 60

classrooms were wi red to one centre. The di'visions' ITV station,

cJS-449, made its fi rst transm.ission in earìy January, 1970. The

ìow-power micro-wave transmjtter yìelded very satisfactory television

signals to each recjever site. Even the furthest school, whjch was

about 4.5 miles away, had good recept.ion.

After two years of operation, the ITV service outgrew the

available space at Portage and School Road, and moved to sturgeon

Creek Regionaì Hìgh School,2665 Ness (Boyd,1976). By 1926, the

ITV centre occupied 1800 square feet on the second floor, consisting

of several rooms: control room, repair shop, office and transm'itter

room. Staff consisted of a full time co-ordinator, operator,

technician and half-tjme secretary. There were three micro-wave

transmjtters, and a total of 18 Jun'ior High and senior Hìgh schooìs,

(650 classrooms) wìred to rece'ive micro-wave terecasts, from an

approximately 1000 tape 'lìbrary.

From December, 7967 to February , 1977, the centre had accumul ated

equipment valued at a quarter million dollars. By June, 1980, the ITV
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Centre was operatìng 5 channels.

were:

The des'ignation of these channel s

Channel 2
Channel 4
Channel B
present
Channel 10
Channel I2
Channel 13
Spri ng of
198 1.

for internal cable to Sturgeon Creek only
cable presently operating for Sturgeon Cieek
mícro-wave link Channel Cl feedin! tA schools at

ink Channel C2 feedjng 1B schools
ink Channel C3 feeding 18 schools
ink Channel C4 wh'ich was f nstal led in
e ava'ilable to the ITV Centre after June

mi cro-wa ve
mi c ro-wave
mi cro-wa ve

1980, woul d

The ITV now offered:

- service to over half of the schools, students and teachers- maximum of 40 hours dai ly progi^anrmìng capabi I i ties- 1100 taped p rogram 'l 
ì brary

- direct teìephone booking iine from outside the ITV centre- c_atalogue condensed to a handy ITV index of programs arrangedfor teachers (600 indexes werô printed and ¿istËibuted in íg/ao).
In addition to the basic operatìon, the ITV centre had a black

and white TV production studio, reserved for selective ljve studio
programs. Other services incl uded the avai I abi I ity of two sets of
portable TV recording equìpment, for use in the schools, and jnstruction
jn the operation of TV equipment.

Th'is ITV servjce reflected a cost of $S to $6 per student jn the

school djvjsion durìng school year I979/80.

SECTION I II

Suitabil'ity of the ITV Centre

In anaìyzìng the ITV's present role in the div.isjon, a review of
iTV's historical developnent revealed factors whjch had influenced the

Centre's present objecti ve.

In 1967' the St. James-Assinibo'ia School Division ITV began small

scale operat'ion as a closed ci rcuit system, for the purpose of view.ing
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1ìve presentations jn several locations of one school. They were able

to tape in-school and off-air programs as requìred, and they progressed

slowly but steadiìy through the experimental stages, ìn order to hold

costs, and avoid cosily mìstakes (h'ayne !^Jarren , 1977, intervjew).

By 1979, the ITV system was designed to function on a fjrst-come,
fjrst-serve basis, as a type of random-access jnformation-retrjeval

system. Teachers could call the centre and request fjlms and vjdeo-

tapes as required. The basic philosophy of the ITV Centre ttlas to make

use of expensìve equipment as fuì'ly as possible(l,layne [,Jarren, 1977,

intervìew).

By February, 7976, the ma'in functjon of the Centre was st.ill to

provìde a lìbrary of material which Mr. llayne hJarren referred to as

"rapid-transit" ITV service (Contact , I976).

In February, 1977, l\r. l¡larren stated that "equipment was beìng

purchased with an Information Retrieval function in mind, rather than

for student demonstration purposes". It was very dìfficult to

rationalize $100,000 for a small class of students. Mr. lnjarren

jndicated that classes in television were impractjcal considering the

avaìlability of staff and phiìosophy of the centre. He noted too that

encounters with students TV trainjng sessions had been unsatisfactory,

and the ovenall exper.ience didn't adequately prepare students for TV

careers. The prinrary objectìve was to assist teachers by prov-iding an

effic'ient tape lìbrary information retrieval, and a more polished

service, although a few cho'ice productions were prepared by the Centre

(Warren , 1977, ì ntervi ew) .

By June 1980, the ITV centre had improved the substance and
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service of prografl content and qualìty. Dìrect telephone bookings and

a compìete tape library ìndex, provìded teachers with better access and

better servjce. Live studio production was still avajlable for the

occasjonal project commjtnlent, but because of the time and cost involved

thi s area gene ral 1y vlas the except'ion to the rul e. At thi s stage the

lTV Centre was antìcìpat'ing ìnvolvement in pìlot Proiect Ida a computer-

based data 2-way educational television servìce, which was slated to go

ìnto operation by the end of July,1980 (l,lJarren, jntervjew June,1980).

STCTION IV

Teacher Survey Results

The teacher quest'ionnaire was administered to all Junior High

School Teachers (Grades 7, B and 9), in eleven (11) schools jn St' Janes

-Ass.in jbo ja School Dj v'ision No. 2, on l4ay 2L, i980. The sample

populatjon of one hundred and eighty-nine (189) teachers returned one

hundred and thjrty-e'ight or seventy-three percent (73%) of the teachers'

questi onnai res.

Three basic quest.ions were requested of al'l teachers. These

jncluded: a)Major Subiect Area; b) Sex and c)Teaching Experience.

Table (1) gìves a breakdown of these teachers according to Subiect.

A total of twelve major subject areas y'ielded 138 responses. The

largest group, the Language Arts Teachers, totaled thirty one (31).This

was followed by Socìa1 Studies, with twenty (20) responses, Scjence wjth

eìghteen (18) and Physical Education with fifteen (15) responses.

Mathematjcs was fjfth with twelve (12) teachers, followed by French and

, Home Economjcs teachers each with eight (B). Spec'ial Educatjon was

represented by seven (7) teachers' Mus'ic and Industrial Arts each
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Anaìysìs of

Tabl e 1

Survey Popuì ation by Subiect

Subject

Sci ence

Mathema tì cs

Language Arts

French

Social Studies

Home Econonri cs

Industr.ial Arts

Physicaì Educati on

Guì dance

Art

Speci al EdL¡cati on

Mus i c

1QAU

I2

31

o()

20

B

6

15

2

tr
J

7

6

13. 04

o1(). /

22.46

5. B0

14 .49

s. 80

4.35

10. 87

7.45

3.62

5.07

4. 35

Tota I i38 1C0
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totaled sìx (6) whjle the Art group numbered five (5). Guidance, with

two (2) teachers conpleted thjs Eroup.

Table (2) presents a breakdown of teachers according to Sex, and

interestìngìv ìn this di vision, Males dominated Fernales by sì ìght1y more

thcln two to one , (2 . 12: I),

Table (3) shows the breakdown of teachers according to the nunlber of

years Teaching Experience. In this groupìng, the largest nunlber of

teachers had fifteen years of teachjng experience (13). Beyond thìs

ooi nt, tlre nuntber of teachers wi th more experi ence decl j ned dramatì caì ly

as .indjcated fron 20 years and on. Teachers wjth 21, zz, 23, 24. 25,

26,33, and 36 years experience, each numbered one. There seemed to be

more grouping in the stage fronr three (3) years to ten (10) years. 0f

the total nunrber (tss) of teachers, (135) one hundred and thirty-fìve
responded, and three (3) chose not to respond.

The next sectjon of the Teacher Survey, part a, conta.ined questjons

related to : 1) televjsion trainìng courses, 2) ITV orjentation workshops

and 3) ITV usage ciuri ng the I ast two .years.

Table 4 represented the television trainìng courles' figures for
trained and non-trained teachers. A total of one hundred and thìrty-five
teachers responded to this question, and of these, only twenty-eì ght (20%)

had had prevjous televjsion training courses. Ejght teachers had stud1ed

TV, seven had studied AV, and the rest had a variety of ITV, vrR,

and Micro Teacher Courses. Eight teachers who took televjsion trainìng

courses, djd not jdentify their courses. A total of one hundred and seven

(78,() negatìve responses resulted in a ratjo of 3.9: 1 non-trajned to

trained teachers. Three teachers left this question bl ank.
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Table 2

Anaìysis of Survey Population by Sex

Sex

Mal es

Females

94

44

6B

JL

100138Total
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Table 3

Analysìs of Survey Populatjon by Teaching Experience

Years o/
N

1

2

IJ

4

5

6

7

o()

9

10

i1

I2

13

I4

15

16

I7

1B

19

20

2I

22

aa
.J

3

4

Õ

Õ

oo

9

6

7

6

Õ

5

5

4

o
O

13

I
4

2. 17

2.9

5_B

Êo
J.(J

5.8

6.52

4. 35

5.07

4.35

5.8

J. O¿

3.62

2.9

5.8

9.42

6.52

2.9

4. 35

2.9

1. 45

-74
.tL

.72

1a

6

4

2

1

i

1
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Table 3 (cont'inued)

Ye ars

24

t5

26

JJ

36

-7 .')
. tL

.72

.72

.72

.72

To ta'ì 135 100
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Table 4

Anaìysjs of Survey By Televjsjon Trainìng Courses

Have TV Trajnìng Course

Yes

No

LC)

r07

20

7ôtc)

Tota I 135 * 9B

* 3 people djd not respond to this questìon
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One hundred and th'irty-eight teachers responded to the question of

ITV orjentation workshops for teachers. Table 5 ind'icated that only

twenty-four teachers (17"1,), answered posit j vely. whi le the remainìng one

hundred and fourteen (83%) teachers had not participated ìn any ITV

orientatìon. The yes/no ratjo equa'led 1 : 5.

Table 6 identified the ITV users durìng the past tr^ro years. A

total of one hundred and thirt.y six teachers responded, and of these,

n.inety-seven (70- 3'i,) teachers cons.idered themsel ves user,s wh j le 39

(28.3%) teachers jdentifjed thenselves as non-users. The ratjo of users

to non-users was 2.5: 1.

In a cross-reference of Subject/Sex ana'ìysjs of survey population,

Table 7, indicates that ma'les do¡ninated most subject areas'in the Junior

tlìgh curriculum, w-ith the exceptìon of French, Home Econonljcs, and Art.

Ma.le teachers .led in the areas of Science (16) and Language Arts (2I),

while subjects Soc'ial Studies (20), Industrial Arts (6) and Guidance (2)

were totaì ly male oriented. A greater nunrber of females was noted 'in

the Languac;e Arts program (10), in llorrc tconomics (B) and Phys.icaì

Educatjon (7).

In a comparison of Subject/feacher Experience, Table B, the greatest

nunlber of teachers, (13) recorded fifteen years of teaching experience.

Generaììy, teachers below thjs level, with one to fourteen years

experience,total led eighty-nìne (89), while teachers wjth more teaching

experìence numbered thìrty-three, ìndjcating a steady decrease in teacher

nunrber as the experience jncreased

At this poìnt of the survey, teachers were requested to fill out

Part b of survey if they were non-users, of Part c if they consjdered

thenrsel ves users of the ITV system jn the last two ,years.
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Table 5

Ana'lysis of Survey by Orientati on l¡lorkshop for ITV

0rientation t^lorkshop ITV

I7

ô1OJ

Yes

No

24

T14

100138Total
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Table 6

Analys'is of Survey by ITV Usage In the Past Two Years

ITV Usage lo

70. 3

28.3

97

39

Yes

No

Total 136 * 98.6

two peop'le di d not respond to thì s q uest j on
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Table Z

Analysis of Total Population Survey by Subject/Sex

Subject Total N

S ubj ect
Res ponse

Femal es Mal es

Sci ence

Mathemat'ics

Language Arts

French

Soci al S tud'ies

Home Economi cs

Industri al Arts

Physica'l Education

Gui dance

Art

Special Education

Music

18

T2

31

oU

20

o
Õ

6

15

2

5

7

6

2

4

10

6

16

Õ

2T

2

20

6

ô

2

1

+

6

4

3

1.45

2.9

7.25

4. 35

5. B0

5.07

2.90

2.77

11. 59

5. B0

15.22

1. 45

14 .49

4. 35

5. B0

1.45

.72

2.90

4. 35

Tota I i38 44 31. BB 94 68. 12
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Table 8

Analysis of Total Population survey subject Area versus Experience

N

Yea rs
Experìence

SC LAF SSHEIAPEG A SE MU * TotalM

1

2
.)
J

4
5

6
7
oU
I

10
1i
72
13
T4

15

16
17
1B

19
20
27
22
LJ
24
25
26
33
36

1

2
ii
2

2

1

1

2

2

1

1

31
2T

)
J

1

1

1

1

2

1
llI
2

3

1

1

1

1

1

1

2

2
4
1

1

1

1

1
.)
L

2
3
2

1

1

1

6
1

1

1

2

1

1

1

1

aJ
4
o
Õ
ô
Õ
ô
Õ

9
6
7

6
Õ

5

5

4
ôo

13
9

4
6
4
¿

1

1

1

i
1

1

1

1

2

2

1

1

r1

1

1

1

1

1

2

11
2

18 72 29 6
Õ(, 20 152 135

* subjects are abbreviated
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Table 9 ana'lyzed the survey popuìation of non-users by subject,

and of the i38 survey responses, forty-two (42) teachers were identjfjed

as non-users of ITV systems. pr.imarily, teacher non-users were found in

subject areas of Musi c (83%) , French (ls%), Irlathemati cs (66.1%), Spec.ial

Education (42%), Art (40%), Home Economics (37.5%), Industria'l Art (33.3

%) , Language Arts (22.6%), physica'l tducatjon (20%), and sc.ience (s.6%) .

Guidance was the only sugject area not represented in this category.

Part b, non-users' survey, dealt with three maìn questions. The

first questìon establ'ished whether non-users' attjtude to ITV would

change, 'if more asistance were available to them. The Likert method

of response was used on a gradient scale of 1 (no) to 5 (very much so).

Table 10 indicated that 26.2% non-users would have a good attitude

towards ITV, 'if they recei ved assistance, wh'ile those wi th a fai r

attitude to ITV usage represented 23.B%. Converseìy, II.g% showed no

'interest, in any form of assjstance, in us'ing ITV. There were z.r% non-

users with a very good attìtude, while 4.8% had an excellent attitude,
and welcomed any ITV training assistance available.

Questjon two established why ITV was not being used by teachers.

Table 11 listed eìght d'ifferent categories that could be selected. The

most obv'ious reason for non-use, was that the program was not suited, as

indicated by 37% of non-users. Conflict of time was the majn reason for

14.8%, while 7.4% felt that TV was not useful and that it limited the

currjculum. Thirteen percent felt that ITV was not usefu'|, disturbÍng,

not sujted, t'ime consuming and often overlooked.

In summarizìng questìon three, the non-users' comflEnts or concerns,

a typical 5 group pattern emerged. The reasons for the non use fell into

the following d'ivìsion of time 12%, materjal 24%, knowledge 72%, attidude

36% and equìpment 16%, are shown in Table !2.
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Tabl e

Anaìysis of Survey Population Non-Users by Subject

9

of

Subject N From % Subject
Fopuì ati on

N of Non-users % of Total
Non- Users

Sci ence

Mathemati cs

Language Arts

French

Soc'i al Studi es

Hone Economics

Industri al Arts

Physìcal Education

Gui dance

Art

Specí al Educati on

Music

1B

t2

31

Õ

20

ô
Õ

6

15

2

5

7

6

5.6

66.7

22.6

75

10

37 .5

JJ. J

20

40

42

o?(JJ

1

ôo

7

6

2

.)
J

2

J

2.4

19

16.7

14. 3

4.8

7.r

4.8

7.1

4.8

7.t

11. 9

2

3

5

Total 138 30.4 10042
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Iable 10

ITV Usage if l4ore Assistance Available

Likert Scale
Res pons e

Non- users % of Total

1

2

J

4

5

no response

5

10

11

J

2

1i

11. 9

¿J. ó

26.2

7.I

4.8

26.2

Tota I 10042

1=no

5 = very much so

2,3,+ = represent a gradìent response
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Table 11

Reasons for ITV Non-use

Ques ti on Reason N % of Total
of Non-users Non-users

A

B

C

D

E

F

G

H

Program not suited

Equipnent not available when required

No control over programming

TV not consÍdered useful

Limits or reduces curriculum

Conflict of time

Difficulty of Booking

0ther *

No response

20

1

37

i.8

4

4

o
Õ

3

7

-7

7.4

7.4

14. B

5.6

13

13

Total 54 100

*
Other = not useful

no habit
not suited
no ti ne
disturbíng
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Categorìes

Table I?.

of Non-Users Comments

S ubjec t A Total %

Comnent Subject

Sci ence

Ma thema ti c

Language Arts

Fren ch

Soci al Stud'ies

Hone Economics

Industrial Arts

Physicaì Education

Gui dance

Art

Spec'i a ì Educa ti on

Music

1

2

Z

31?
5?0
520
2B
28
312
2B
t4

1

1

i
1

1

i

1

% Iotal Comment 72 16361224 100

A = tine

B = material

C = knowledge

D = attitude

E = equipnnnt
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Table 13 surnrnarized non-users' comments in greater detail,

accordjng to the indjvjdual subject areas. Generally their comments

were negat'ive in nature, although a few felt that iTV had good potentjal

and that i t was good for spec'ia1 topi cs.

The next sectìon, Part c, followed with eight questjons directed to

ITV users. Teachers were asked to identify how often they had used ITV

durìng the school year 1979-80. Frequency of use was related to subjects

in Table 14. Social Stud'ies led subjects with 220 incidents of use,

followed by Science with 184, Language Arts 181, and Physica'l Education

with 106 incidents of use. By comparing deviation wìth average incidents

of use, fìve subjects were found to be jn the above category. These were

Guidance + 16.2, soc'ial studies + 2:.6, French + !.7, science + 1.2 and

Mathematics + 0.4. The remaining six subjects were all belorv average.

Frequency of use was also compared to the factor of sex. In Table 15

the nunlber of males outnumbered females three to one (3f). This resulted

in a greater number of incidents of use for males than females. The

average incjdents per teacher user was 10.3, while the devjation from the

average was + 1.1 for males and - 3.2 for females.

Frequency of use was then compared to Years of Exoerience in Table

i6- No clear pattern emerged. Eight groups ranged above average.

Leadjng the groups were teachers with 23 years experìence, foìlowed by

17 years, 16 years, 10, 36, b, 7 and 3 years.

The second questìon established the relationship of Subject to Grade

rnos t used and I eas t used.

Table 17 indicated,that Grade 9 was the Grade most used with 45.1%

of the total usage. Grade B was next wjth zB.4%. 0f 116 responses, 53

or 45.7'1, teachers used ITV for Grade 9, :33 or ZB.4% used ITV for Grade B,
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Table 13

Non-users' Sunrnary of Connents

S ubjec t Comments

Science

Ma thema ti cs

Language Arts

Fren ch

Soci al Studies

Hone Economi cs

Industri al Arts

Physical Educatjon

Gui dance

Art

Specì aì tducation

Music

not needed
no ti nre

poor materìaì

attempt'ing to fi nd
not aquajnted with iTV
useful, but poor materìa1

I imi ted use
negati ve val ues
no materi al avai I abl e
poor subject matter

teacher screening
waiting for manual

questions val ues/appreci ation
use 16mm film

good potential
do not think of it
wrong material used

ok for special topics
difficult to get sets

limited choice

not useful
out dated

lack of tine
no TV watching habìt
ìn open area-djsturbing

Total N of Comnents ?5
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Table t4

Frequency of Use/Subject

S ubjec t
N of rlncidents
Users of Use

Inci dents Devì ati on
of Use/ From Average

Teacher User

Sci ence

Ma thema ti cs

Language Arts

French

Social Stud'ies

Home Economics

Industri al Arts

Physìca1 Education

Gui dance

Art

Specì a1 Education

Music

16

J

27

2

T7

5

4

11

2

?J

4

184

32

181

24

220

24

30

106

53

30

20

11. 5

r0.7

8.7

72

t2.9

4.8

7.5

9.6

26.5

10

5

+ I.2

+ 0.4

- 1.6

+ 7.7

+ 2.6

- 5.5

- 2.8

- 0.7

+16.2

- 0.3

- 5.3

Total 88 904 TT9.2

Average Inci dents/Teacher User = 904=
e-g

10. 3



54

Table is

Frequency of Use Related to Factor of Sex

N Incidents Inci denarrTeacher Deviation' user trom Average

IYA IE

Fema I e

ô6

22

75?

156

II.4

7.I

+1. 1

1C
-¿.L

Total 908ÕÕ 18. 5

Average Incídents/Teacher User = 998 = tO.S
a1tl
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Tabl e 16

Frequency of Usage/Experìence

Years of Incidents of
Experience Use

Incidents
Teacher tjsers

Deviat'ions
From Average

1

2

J

4

5

6

7

ô
Õ

9

10

11

T2

13

T4

15

16

17

1B

19

20

2I

22

Õ

11

45

53

67

2I

99

30

5

94

44

30

19

29

91

100

57

31

T2

1

10

1

4

5.5

il. 3

Õ.0

13.4

5.3

12.4

10

2.5

15.7

8.8

10

9.5

7.3

10. 1

16.7

19

10. 3

4

i
10

1

- 6.5

E
-J

+ 0.8

- r.7

+ 2.9

- 5.2

+ 1.9

- 0.5

-B
+ 5.2

- 1.7

- 0.5

-1
- 3.2

- 0.4

+ 6.2

+ 8.5

- 0.2

- 6.5

- 9.5

- 0.5

- 9.5
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Table 16 (continued)

Frequency of Usage/txperience

Yea rs of In c'i den ts of
Experience Use

Inci dents Devi at'ions
Teacher Users From Average

23 20

24

25

268

20 + 9.5

- 2.5

+ 4.515i5

33

36

To tal 901 B6 240.6

Average Incidents/Teacher Usage = 901 = 10.5
B6
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Table 17

Subject Versus Grade Most Used

Subject N

Gr. 7

%of N

Total Gr.
Subject

%of
B Total

S ubj ect

N %of
Gr. 9 Total

Subject

Sci ence

Mathemati cs

Language Arts

French

Soci al Studi es

Home tconomi cs

Industri al Arts

Physì cal Educati on

Gui dan ce

Art

Speci a1 Educati on

Band

20

4

34

2

19

5

5

18

?

J

J

1

2.6

.9

6.9

2.6

5

1

7

1

10

2

6

.9

8.6

r.7

4.3

T2

2

19

1

6

aJ

IJ

5

2

2

1

ôo

2

2

1

?

o(J

4.3

.(]

1 .9

1 .9

10. 3

r.7

16.4

o

5.2

2.6

2.6

4.3

r.7

r.7

6.9

L.7

r.7

L.7

Total 116 30 25.9 33 28.4 53 45.7
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while 36 or 25.9% used ITV for Grade 7.

Table 18 measured which Grade ITV was least used by teachers. Grade

7 was first with 30 or 48.4%, followed by Grade 9 with 20 or 32.2% and

Grade B with 12 or 79.4%.

Th'is pattern of use suggested that the ITV was most used in Gradeg

and least used in Grade 7.

Question three established how teachers used ITV in the classroom.

In Table 19 four djfferent categories were used by teachers for ITV these

were as a majn lesson, as a part of lesson, âS,a supplement, or jn a

combination of all. The majority of teachers, 61 or 56% used ITV to

supplenent the lesson, while 27, teachers or 24.8% used ITV jn a

combination of all. There were 14 teachers or I2.B% who used ITV as a

part of a lesson, and on'ly 7 or 6.4% used ITV as the main lesson.

Table 20 illustrated iTV usage by maie/female comparison. Forty-

seven males or 6I% and 14 females or 43.8% used ITV as a supplenent tothe

lesson, while 18 or 23.4% males used the ITV in combination.

Table 21 cross checked TV classroom usage wjth the Grade levels. The

majority of teachers used ITV in Grade 7,8 and 9 as a suopìenent to the

lesson. For example, there were 17 teachers or 55% in Grade 7, 79

Teachers or 52.7% in Grade B and 33 Teachers or 54.I% in Grade 9 who used

ITV as supplenrent to the lesson. l'lales dominated females in thjs section

of study.

Table 22 represented lesson usage compared to the number of years of

teaching experìence. No typicaì pattern emerged, although there was a

groupìng of teachers from one to nineteen years experience, who used ITV

as a suppìement to the lesson. Teachers with one to twelve years

experìence, used ITV as a combinatìon of the main lesson, as a part lesson
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Tabl e 18

Subject Versus Grade Least Used

S ubject N

Gr. 7
%of

9 Total
Subject

%of N

Total Gr.
S ubject

%of N

B Total Gr.
Subject

Science

Mathematics

Language Arts

French

Soci al Studies

Home Economics

Industrial Arts

Phys i cal Ed ucat'ion

Gui dan ce

Art

Speciaì Education

Ban d

9

J

10

1

I4

6

4

7

2

4

1

1

o

1

6

1

6

.)
J

1

3

1

2

2

2

1

1

1

6

1

i
4

aJ

1

1

13

1.6

9.7

1.6

9.7

4.8

1.6

4.8

1.6

1.6

4.8

1.6

1.6

1.6

1

.)

.)

1

1

J.L

J- ¿

J. ¿-

1.6

i.6

9.7

1.6

1.6

6.5

4.8

1.6

1.6

Tota I 3062 48.4 12 19.4 20 32.2
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Tabl e 19

Anaìysis of Survey by % of ITV Usage Versus Subject

Subject

Sci ence

Mathematics

Language Arts

Fren ch

Soci al Studi es

Home Economics

Industri al Arts

Physical Education

Gui dance

Art

Speci a'l Educat'ion

Music

21

4

27

3

1B

6

4

15

?

1J

4

1

7.4

14. 3

7.4

33. 7

5.5

50

13.3

66.7

52.4

75

66.7

33.7

66.7

16.7

75

53.3

JJ. J

1a ')

25

18.5

33.7

27 .B

76.7

13. 3

16.7

25

20

100

5050

100

Total 56109 6.4 L2.B 24.8

A = main lesson

B = part of a lesson

C = suppìement to lesson

D = combination of all three
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Table ZC

Ana'lysis of Survey by % of iTV Usage Versus Sex

NA

Male 77 6.5 9.1 61 23.4

Female 32 6.3 2I.B 43. B 2B.I

Tota I i09 6.4 r2.B 56 24.8

A = ma'in lesson

B = part of a lesson

C = supplenent to lesson

D = combìnation of all three
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Table 21

Ana'lysis of Survey by % of ITV Usage Versus Grade Level

A CD

Grade 7

Grade B

Grade 9

31 6.5 6.5 55 32

36 5.5 i3.B 52.7 28

6i 8.2 16.4 54.1 2r.3

Total T?B 7 13. 3 54 25.7

A = main lesson

B = part of a lesson

C = supplement to lesson

D = combination of all three
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Table 22

Anaìysis of Survey ITV Usage Versus Experience

N

Yea rs
Expe rì en ce

DA c Total

1

?

3

4
5

6

7
oU

9

10
11

I2
13
74
15

16

t7
1B

19
20
2I
22
23
26
33
JO

1

i
1

1

2

1

1

1

1

1

1

2

1
IJ
4
4
2
?
IJ
I
4
4
1

2
4
7

4
2
2
IJ

1

.)
J

2
2

4
1

2

1

1

2

1

2

1

.)
J

2

5

9
a

4
Õ

4
4
6
6
.)
J

?

5

10
7

5

3
)
J

1

1

2

1

1

1

1

1

1

1

1

Total ¿o5914 106

% Total 6.6 13.2 55.7 24.5 100

A = Main Lesson

B = Part of Lesson

C = Supplement to Lesson

D = Combinat'ion of Al I
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or as a lesson supplerÊnt.One group of seven teachers with fifteen years

experìence used ITV as a supplement to the lesson.

Table 23 compared the ITV usage jn relationsh,ip to previous televjsjon

courses. There were twenty-six teachers who responded positively, and of

these, fourteen or 53.8% used ITV as a supplenænt to the lesson. Six

teachers, or 23% used ITV in combination wjth A, B, and C, four teachers,

or 15.4%, used ITV as part of a lesson. The remaining fìve teachers, or

7.6%, used ITV as the main part of the lesson.

Table 24 established the number of problems experienced by users, in

the area of review and or discussion. A total of thirteen users indicated

problems in seven subject areas. Language Arts and Social Studies each

recorded four problems, while Scjence, Mathematics, French, Physícal

Educatjon and Special Education recorded one each. There were 82 negat'ive

responses.

Table 25 recorded the nature of problems regarding ITV usage. There

were a total of ten comments. These were divided as follows: 3'in Science,

2 in Language Arts, 2 1n French, 2 in Social Studies and one jn Physical

Education.

Table 26 identj fied the teachers' interest in infl uencjng the

acquìsition of new ITV materjal. A total of 69 users indjcated that they

wanted to be in control of new ITV materials and programs. 0n the other

hand, 25 teachers indjcated that they wanted no part of decisìon making.

Table 27 projected the users' interest ìn producing television lessons

for their students. Nìnety-five teachers responded to this question, and of

these, 31 responded pos'itively. The largest group, ten teachers, was found

in the area of Language Arts. Social Studies had five while Science and

Physìcaì Education each had four. Three French teachers responded
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Table 23

Analys'is of Survey ITV Usage Vers us TV Courses

TV
Co urses

/o

Total
/o

Total

o/

Total
/o

Total
TotalDBA

TV

Av

U. of M.

ITV

VTR

Mi cro

TV # 103

îôJ.O

3.8

7.7

7.7

15.4

19.2

15.4

7.7

7.7

10
J.O

3.8

2

2

4

5

4

2

2

1

i

9

I

6

1

1ô
J.Õ

Tota I 7.6 15. 4 T4 53. B 23 26
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Tabl e 24

ITV Problems - Review / Discuss.ion

S ub ject Yes No

Sci ence

Mathemati cs

Language Arts

Fren ch

Social Studies

Home Economi cs

Industrì al Arts

Phys'icaì Education

Gui dan ce

Art

Speci aì Educatj on

Music

16

4

24

3

1B

5

4

T2

2

3

+

1

1

4

1

AT

6.3

25

16.7

33.3

22.2

Õ.J

15 93.7

375
20 85.3

2 66.6

L4 77.8

5 100

4 100

11 9r.7

2 100

3 i00

37525

821395Tota I
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Tabl e 25

Users' Comments-Nature of the Problem/ITV

Subject Commen ts

Scjence It tends to be too generaì
Size of the screen is limiting factor
Good discussions resul t
Not if familiar with film and have provided
proper j ntroducti on

Language Arts I use programs that are for French cl asses
Language di ffi cul ti es-Programs
Language Arts Student abjlity to make notes from
presented materi al

French Pupi'ls do not have working vocabu'lary to comprehend
Need sone tine to review-ñot always þossìble

Soc'i al S tud'ies Cannot stop them to hol d di sc uss j ons
Repìay may be difficult, tine

Physicaì Education You can't stop it and discuss i t
Questjon can be forgotten

Total N of comments 10
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Tabl e 26

Aquis'ition of New ITV Materials & Programs

Subject Yes No

Sci ence

Mathema ti cs

Language Arts

French

Soci al Studi es

Honp Economi cs

Industri al Arts

Physì ca1 Educati on

Gui dance

Art

Specì al Educati on

Mus'ic

16

1

16

1

12

5

4

B

1

2

2

1

23.2

r.4

23.2

r.4

17 .4

7.2

5.8

11.6

r.4

2.9

2.9

r.4

1I

a
J

6

2

6

3

1

i

2

4

72

24

o
O

24

12

4

4

o
U

1002510069Total
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Table 27

Subject Versus ITV Production

Subject Yes No

Sci ence

Mathemati cs

Language Arts

French

Soci al Studies

Hone tconomi cs

Industrial Arts

Phys i cal Ed ucati o n

Gui dance

Art

Specì a ì Ed ucatj on

Music

16

4

¿J

î
J

I7

5

4

12

2

5

1

4

1

i0
a
J

5

1

1

4

1

12

4

J

ô
Õ

1

3

4

1

12

3

13

643195Tota I
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positjvely, and the remajnder of posjtive responses represented Home

Economics, Mathematics, Industrial Arts, Gui dance and Special Education.

Table 28 compared male and female views regarding ITV production.

There were 31 posìtjve responses, and of these, twenty-four were males.

Female posjtive responses totaled seven. There were 64 negatìve responses,

44 of these were males and the remainÍng 20 were females.

Table 29 cross-checked the years of teachjng experience versus ITV

productìon. There was no typìcal pattern established here, but the largest

ìargest positjve response came from six people with seven years

experìence. Teachers with fiveardfifteen years experÍence totalled four.

Table 30 compared previous TV trajnìng courses with ITV production.

Twel ve users with prevìous training were interested 'in ITV production,

while the majorìty of negative responses,52, came from those teachers

without previous tra'ininq.

In Table 31 teachers were requested to evaluate the degree of

acceptance of ITV by students. A Lìkert Scale Response was used to

rleasure the degree of acceptance by students. The greatest number of

responses,59, was found to be in the fourth category on the gradient

response. Thjs was followed by twenty-four responses in category 3.

There were twelve responses in category 5 which represented the fullest
degree. 0n'ly 2 responses were recorded in category 2, and there were

none in column one.

Table 32 contajned a summary of eighty-sjx teacher responses.

Subject by subject, these comments were divided positìve, 31, to

negatìve,55, and represented the views of users regardìng st. James*

Assiniboia's ITV system. This section concluded the teachers'

i n formatj on s urvey.
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Table 28

Sex Versus ITV Production

Sex Yes No

Male

Femal e

44

20

246B

27

643195Total
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Table 29

Experìence Versus ITV Production

Years Experience Yes No Total

1

2

3

4
5

6
7
oo
9

10
11
72
13
T4
15
16
I7
1B

i9
20
2I
22
23
26
33
36

2
¿

1

-
J

4
1

6
1

J

1

2
4
4
2
3

2
3

5

J
1

1

5

6
6
?
2

3
1

1

1

1

1

2
2

4
1

6
4
Õ

4
I
J

5

5
IJ
2

5

l0
6
a
J

J
a
J

1

1

1

1

1

1

1

926131Tota I



'7a

Table 30

Previous TV Course Versus ITV product.ion

Previ ous Course + ITV - ITV Total

23

68

11

52

I2

i6No

Yes

91632BTotal
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Tabl e

Degree Acceptance

31

By St uden t

S ubject 5*

Sci ence

Mathemati cs

Language Arts

Fre n ch

Social Studies

Home Economi cs

Industrial Arts

Physìcal Education

Gui dan ce

Art

Specì a'l Educati on

Musi c

16

4

24

3

1B

5

4

t2

2

I
J

5

1

9

1

I
J

1

1

3

13

.)
J

i3

1

13

J

1

i
1

1

1

1

a
J

1
o
Õ

2

1

1

2

1

1

T2592497Total

* Likert Scale Response

1 = not at all

5 = fully

2,3,4 = represent a grad-ient response
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Tabl e 32

Users' Summary of Comnents

Subject Commen ts

Science good potential screen size
val uable new material needed
used extensively last year bookings
very usefuì tool few approprìate programs

want new programs
more current material
I i mi ted use
outdated material
no catalogìng system to
cì ass i fy

Mathematjcs good programs poor material
o utda ted
sadìy lacking in Gr. 9

Language Arts I i kes ITV quest'ions val ues
most are good negatìve response
valuable tool over exposure, boring
useful teach'ing ai d lack of subjects
useful no materi al avai I abl e

need more drama
not aware of ITV
no time
no selection
non-audi o

French useful a'id coul d be used more
some good material lack of working vocabuìary

more material needed

Socjal Studies useful poor material
good for smaller classes negatìve response
likes iTV wants current films
ìmportant to teacher wants current programs
useful tool not useful
useful a'id not cument

length and selection
want more programs
want new programs

Hone tconom'ics a means to keep current broke down
useful aid for teachìng tjme lost

Industrj al Arts i mportant i f avai I abl e
useful teachìng aìd
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Table 32 (continued)

Users' Summary of Comments

S ubject Comments

Physìcaì tducation useful teaching a.id poor material
good teaching aid conflicts with timetable
very good prob'lem
useful tool wants new current program

Gui dance posj'tì ve val ues wants more programs

Art useful, but outdated few programs
low level
screen size for class

special Education val uable teaching tool no material available
satisfjed wants to tape own program

Music no subjects available
CBC does not cooperate

Total + 31 -55



STCTION V

Principaìs' Survey Results

The administrators survey was forwarded to ll Junjor Hìgh School

Prìncìpa1s in st. James-Assjnjboia School Divisjon # z, on May 21, 198c.

All principais responded within a week of the survey, as indicated by

two returns dated May 21, three dated llay ZZ, three dated May 26, and

one each on l4ay 25, 27, and ZB.

Princ'ipa1s were requested to indicate the number of teachers and

TV sets per school. Table 33 recorded a total of two hundred and thirty-
one teachers in the eleven junior high schooìs. Table 33 also ident.ified
a total of 58 telev'ision sets and this averaged b.3 sets per school. 0f
these' 43 black and white sets and 15 corored sets, y.ieìded a ratio of
3: 1.

The second, third,and fourth questjons were structured to project

the principals' perception of the ITV system, jn relat-ion to teachers,

school and administrator. The L'ikert Scale response was used to gather

this 'information-

In Table 34, princìpaìs generarìy perce"ived the;Ír teachers to be

users of the ITV system and rated 3 to 4 on the Ljkert scale of 1 to S.

Eìght of the eleven princjpals viewed teachers as having a good to very

good att'itude toward ITV. Two principals jndicated a rating of two,

whjch suggested limited usage of ITV by teachers. 0nly one adnlinjstrator

ranked teachers a score on one, represent'ing total non-usage.

77
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Tabl e 33

Pri ncj pa'ls' Survey
Teacher/Tel e vi s i on Informati on

School N

Teache rs
N

Se ts
Col or B&t,l

A

B

C

D

E

F

G

H

I

l
ù

V
l\

26

15

1B

20

1B

30

2B

22

26

I4

74

5

7

4

5

6

4

6

4

ô
Õ

4

5

1

t

1

4

6

.)
J

5

IJ

2

6

2

4

+

4

3

2

2

4

Tota I 237 43155B
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Table 34

Degree of ITV Usage hy Teachers

Sch oo I

B

C

D

E

F

G

H

I

J

K

1

1

1

1

1

1

1

1

Total 24

* Ljkert Scale Response

1 = never

5 = extensiveìy

2,3,4, = represent a gradìent response
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Question three dealt wjth the degree of iTV's enhancement in the

school. Table 35 expressed the principals' views'in the form of the

Likert Scale response. l4ost principals expressed very favorable

vjews toward iTV in the schools. Four principaìs ind'icated a

rankìng of three, three prìncìpals gave a ranking of four, and one

princ'ipa1 awarded a standing of five, which suggested that ITV greatìy

enhanced the school.

Question four measured the degree of ITV usage by prìncìpals, as

projected in Table 36. Interestingly, the Likert Scale results shjfted

dramatically to the lower range of one and two. There were two principaìs

who had never used the ITV system, wh'ile six príncipaìs recorded a

gradient response of two, indìcating Iimited use. 0f the three

remainìng princ'ipals onìy one suggested moderate usage of the ITV system,

while two principals ranked four on the Likert scale, reflecting a good

command of ITV knowledge.

Table 37 contained a summary of prìncipals' conments. Though four

prìncìpals chose not to respond, there were a total of seven comments,

five posjtjve and two negatÍve. These views completed the principaìs'
s urvey.
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Table 35

Degree of ITV Enhancement in the Schools

School 1 34

A

B

D

E

F

G

Hi
I

J

l,
l\

1

1

1

I

Total 1

* Likert Scale Response

1 = none

5 = greatly

234 = represent a gradient response
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Table 36

Degree of ITV Usage by Principal

School 1 z

A

B

C

D

E

F

G

Hi
I

J

K1

1

1

1

1

Total 2 6

* Likert Scale Response

1 = never

5 = frequently

2,3,4, = represent a gradient response
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Tabl e 37

Summary of Principaìs, Conrrnents

Schoo I Conrnen ts

A

B

C

A tremendous resource that is not fully utilized

A very great aÍd, especia'lly in Science and
Social Studies

ITV can be a useful suppìement tp class instruction

controversial and current events can be brought into
the classroom at the teacher's convenience

l,lhi te El ephant

ITV is used more by some than others. over-all the
usage is not that great jn our school

Programs are very good, but staff would like to see
them expanded, especiaì ìy dramatic performances

+

+D

t

F

G

Utt

I

J

K

Total (5) (?)
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CHAPTER V

ANALYSIS AND INTERPRETATION

Vast amounts of time, energy and money are being spent to
expìore and adapt television's potentiaì to the needs of education.
This work has been supported by government and 'institutional funds,
and now televisjon js firmly established and completeìy accepted as
an integraì part of educational jnstitutions around the world
(1. l,l. Ross, 1966).

The purpose of this study was to invest'igate the St. James-

Assiniboia Division #2 Instructional Telev'ision System in terms of its
past deveìopnent, present state and potential for future growth. Th'is

was accomplished by anaìysìs and 'interpretation of the literature,

personal 'interviews, and teacher and prìncipal survey results and

commen ts .

The Historical Development

Hjstorical materjal for this study was obtained through personal

interview with ITV co-ordìnator Mr. tdayne Wamen, and through

information col lected in the I iterature. This data forrned the fi rst

sectjon of Chapter iV, and photographs of this early developnent are

i ncl uded i n Appendj x C1

H.istorical rationale for the introduction of Educatìonal Telev'ision

'in St. James-Assin'iboia came about as a resul t of commun'ity needs,

crowded conditions and large student popuìation in Sìlver HeÍghts

Co'lìeg'iate.

Aìthough a few closed-cjrcuit TV systems, were deveìoped ìn

l,^linnipeg, jn the 1960's, St. James-Assiniboia's ITV Centre was unique
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in Manitoba because it transmitted Educational Television programs to

the Djvjsjon's schools, vja the 2500MhZ micro-v¿ave system. As pìoneers

in the field of mjcro-wave transmìssion in st. Janes, the ITV centre

developed slowly and cautjousìy, so as to avoid costly mìstakes.

Aìthough lack of expertise was the main concern, Mr. Warren recognized

the problems involved with ITV product.ion.

ITV co-ordjnator, Mr. l^l. Shragg experìenced sjmilar difficult'ies in
developìng the ITV field jn 0sseo, Minnesota,'in the 1960's. Some of

the problems lvere: funding, maintenance of costly equipment, and

learnjng from past mistakes. Mr. Shragg stated that because of local

production, lack of trained personnel, faci lit'ies and costs, it was

di ffi c ul t to compete wi th commerci al 'ly produced nlate ri al s

(correspondence, t^J. Shragg, 1976).

Contrary to research of Se'ibert 1973, who had found that earìy

ITV projects were nediocre, and chu and schramm 1967, who had observed

that school systems typicalìy muddled jnto television without adequate

thought of need, availabilìty or alternatives, Wayne Warren avo'ided

"being trapped by the glannur of television", by develop'ing a system

specìfically designed for the community needs as suggested by (Rosen,

1967). St. James' ITV development was well planned and well researched.

One of the basìc considerat'ions of the developnent, was the

changìng needs of the commun'ity,wh'ich directly influenced the chang'ing

phìlosophy of the ITV centre. At first, the requ'irenents were directed

to vjewìng.lìve presentations, but as the ITv centre developed an

'information retriéval system, the l'ibrary servi ce was extended and

developed into a "rapid transiü" ITV cen'ure provìdÌng teachers with

an efficìent, more poìished tape 1ìbrary information retrieval.
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In spite of Knowles' (1971) findings, regarding negative attitude

and criticisms of the Scarborough Board of tducat'ion, one of the most

positive factors which infl uenced the ITV centre's hjstorical

development has been the excellent, unwajvering, supportive attitude of

the St. James-Assinibo'ia Division #2 School Board and Board of Trustees.

l¡ljthout the'ir understandjng, encouragement, eagerness and financial

support, the iTV centre would never have materialjzed. As Ralph Steel

(1956) had observed, television cannot be carried to its maximum

effectiveness by stereo-typed thinking or by stereo-typed nen.

Present State of ITV Development

t,li I I i am Schramm ( 1973) warned that

You may have a mental pìcture of what js the perfect ITV
system, but that ideal w'ill always have to be modified according to
the hard facts of life, such as budgets, technjcal and staff
fac'iljties. Time, talent and money may be lackìng, and in almost
every ITV project they represent serious constraints.

Present'ly, the ITV Centre is located in the Sturgeon Creek Regionaì

l'f i gh School (appendi x C2) . Al though a few cho'ice ' I 'i ve' programs are

produced'in the ITV studio every year, Mr. Wamen acknowledged that

As ìong as I am assoc'iated with thìs program, it is my

intention to focus on an Information Retrieval System and to
streamlìne gett'ing a ìot of material available for the largest
number of viewers at the lowest per program transmjtted cost- As

long as that is our prìmary obiectjve....I would be remiss in my

duty to invest ìarge sums of money in stud'io productjon and studio
people (transcript of interview tnl. Warren, February, 1977)

In the IRTV project, which developed'in 0ttawa in 1970, l^lahlstrom

concluded that a source of documented catalogue reference for teachers

was needed for more efficjent use of programs. This was one of the

prìmary goaìs of the ITV Centre jn St. James, and consequently
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Mr. l^Jarren deve'ì oped a catal ogue of al ì tapes avai I abl e , compl ete

wj th a condensed comrlercj al print ITV index for teachers '

In add j t'ion to .improved program index catalogues, the ITV centre

has increased telecasts; has wired additional schools; has a direct

teìephone booking ììne to the television centre and has taped eleven

hundred TV programs for distrjbution to the schools, via the ITV centre.

Impì icat'ions of Teachers' Survev

Two questionnaires were desjgned to measure the users' opinion of

the system, in order to determine the degree to which thejr present

obiectives $,ere beìng net. The teachers' survey was administered to all

Juni or Hì gh School Teachers j n St. James-Assiniboia Di vi sion #2. The

sample response of one hundred and thirty-eight teachers represented

seventv-three percent. (7 3 ) of all the teacher populat'ion surveyed.

Proportìonate'ìy, the males dominated females three to one. The

average number of years teaching experience was eleven and the mocle

was fjfteen years teaching experience.

In anal yzing the statistjcs of Part A of the survey, it was

evident that the majority (107) have never had any teìevision

train'ing courses; that the majorjty (114) had not participated in any

orientation workshops of ITV; and that over (70%) of these teachers

were consjdered users Thus, the majority of users had no background

trainjng or orientation in ìnstructional television.

In'interpretìng the non-user data it was determined that at least

one-th'ird of the total teachers s urveyed, tn/ere non-users. 0f the

non-users, twenty-sì x percent or eleven teachers ind'icated a
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gradient response of three (3), representing a good attitude, while

23.8 % of teachers indicated a fair attìtude to ITV. In total, 84 % or

twenty-six teachers indicated a response betr^¡een two to fi ve. 0nìy

16 % or five teachers showed no interest in ITV.

The reasons for non-use varied, but the majority,twenty or 65%,

indjcated that the programs were not suited to their subject. Major

subject areas of non-users were: Mathematìcs, Language Arts, French and

Musjc. The non-users comments suggested negative attitudes toward the

ITV system generalìy. They also disclosed that lack of material,

equìpnent, tine and knowledge were reasons for non-use. A need for more

assistance was definitely expressed by the non-users.

Part C was directed towards users, who represented two-thjrds or

ninety-seven of the total of the teachers surveyed. Those who used

ITV averaged 10.3 television lessons per year. Teachers most frequent'ly

used ITV at the Grade 9 level, suggesting that ITV material was more

suitable at an advanced Junior High level. At the Grade 7 level the

bas'ics of content form the core of the subject lesson. This tends to

exclude "extra" lessons.

was

used

pa rt

ITV

0f those teachers us'ing ITV, the majority, (56%), impììed that ITV

a suppìement to their lessons, whjìe twenty-seven (24.8%) teachers

ITV for more than one lesson. Fourteen (I2.8%) teachers used ITV as

of a lesson, demonstrat.ing that teachers were not reìying solely on

for their main Iesson.

Although the maioritY of

problems, there were thirteen

area of rev'iew and discussion.

ITV tape control and rePlaY.

users did not basjcally experience

teachers who admjtted to problems in the

Other problems were related to time and
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0f the total users, seventy-three percent (69) wanted more

influence in the acquisition of new ITV materjal- 0f the total users,

33 % or thjrty-one teachers expressed an interest in producìng

television lessons for thei r students.

All of the teachers fe'lt that ITV lessons were accepted by students.

Teachers f rom every s ubject area made thei r contnìents about ITV. Tite

majorjty of users (55) or fìfty-seven percent, hotuever found problems

with the ITV system. Forty-three percent or 31 teachers made very

positive comments. The positive comments canre fromithe areas of Socjal

Studi es , Scì ence, Language Arts and Phys i cal Educati on. The neltati ve

conrnents regardìng material, technical Þroblems and programs, were

directed to the sub.ject area. The data indicates that there'is st'ill

room for ITV imnrovement, even among the users.

Impl ications of Principal's Survey

The adm'in jstrati ve questionnai re was forwarded to al I eleven Jun'ior

Hìgh School Pnincipals. In the first question identifying the number of

teachers in their schools, a discrepency of teacher count resulted.

These figures were 'influenced by such factors as total count, rather

than actual teachers. In other words, teacher aids, l'ibrarÍans,

administrators and auxiliary staff were included in the total teacher

count. In addition, some principaìs included total number of teachers

for the school, even though elementary teachers were on staff. The

fìgures for the actual Jun'ior High Teachers' count of one hundred and

eìghty-nìne, r{as ob.tained by a personal telephone polling of each School

Offjce jn the Djvis'ion, and this figure was used for all data calculations.
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The prìnc'ipa'ls indjcated a total of fifty-eìght teìevjsion sets in

the schools. This represented onìy one third of the total survey count

of teacher population irpossibìy using ITV at any g'iven time. it should

be noted that l^layne l^Jarren had indicated that more than forty telecasts

or forty hours of telecasting were possibìe per day.

The next three questìons projected the princ'ipa1s' perceptìon of

the ITV system. Prjncipals basjcally perceìved that the'ir teachers

r^/ere ITV users and that they general ìy exhibi ted good attitudes

towards iTV. Principals percejved that the school image was generally

enhanced by ITV, though they themselves were either non-users or very

limited users of the ITV system.

The majorìty of plincipals responded favorably to the ITV system.

There was only one admìn'istrator throughout the ent'ire principa'ls'

survey who registered a njl score on every rating including the comment

of 'whjte elephant".

S UMMARY

The major fjndjngs of the teachers' survey revealed that teachers

generally exhibìted a pos'itive attitude to the ITV Centre, as indicated

by the 70% usage of ITV by teachers at the Junìor llìgh level. The

teachers' survey popuìation averaged 11.2 years teach'ing experience

outnumbered female teachers 3: 1. Bas'ica1'ly teachers had little or

no ITV orientat'ion and I inrited educatjonal ITV background training

and/or experìence.

Junjor Hìgh school teachers were non-users for a variety of reasons

but generaì1y non-users indjcated that they would like more heìp to

understand and use ITV. For the most part, some teachers needed more
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help than others regardìng ITV usage. Teaclrers users wanted more

ITV and more current programs jn all subject areas. The majority

wanted more influence Ín acquiÈitjon of ITV materials and at least

one-thi rd of al I teacher users were interested ìn producing televis'ion

lessons for their students, a'lthough only one or two TV productions

were made per year. The ITV programs were ma'inly used at the Grade

9 level and least used at the Grade 7 level and rv sets averaged 5.35

per schooì. As a whole teachers perce'ived that thejr students

readily accepted TV lessons.

The administrative survey data reveáled that orincipals vjewed

teachers to be users of the ITV system. Though principals, were

personaìly non-users, they were convinced that ITV greatìy eniranced

thei r school s programs. Pri nci nal s genera'l I y voi ced favorabl e comments

regardi ng I TV.

Recommendati ons

1. Public relations regardìng the ITV centre is an .important

factor to be considered. The st. James-Assiniboia School

Division No. 2 has achjeved a very'impressjve ITV centre, but a

Public Relations representative courd serve to promote and

educate teachers and administrators in the di vision.

2- Teachers must be re-educated and retrained for ITV usage. This

could be accomplished by the public relations representative

who could design a two section presentatjon. One section of the

presentation could be directed to non-users, whjle the other

presentation could be structured for the teachers who had used

ITV before but, were presently non-users.

3- Teachers must be encouraged to prev'iew andrevaluate ITV
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p ro grams .

A master lesson plan as weìì as pre and post tests should

accompany ITV tapes to encourage ITV as a majn part of the lesson.

The ratio of teacher versus colour television sets should be

changed so that more teachers have ITV avajlable to them.

lnlorkshops conducted by ITV personnel should be directed to both

teachers and princ'ipaìs, so that these educatjonal groups can

be more supportive of one another. Thjs jn turn will foster

more posit'ive teacher and adminjstrative communicat'ion. At

present the ïTV Centre does not reach an adequate number of

teachers and principaìs.

Students should be'incorporated in a more active and vjtal role

jn the ITV Centre, perhaps to act as assistants in workshops, so

that they might learn the responsibjlities and duties associated

with the operation of the ITV Centre. Now that the ITV Centre's

televjs'ion equìpment'is outdated, purchase of new equipment

may be directed to student usage.

"The primary goal of ITV in the future must be to rajse the
qua'lity and improve classroom utilization, so as to strengthen
the educatjonal system, to make it nore responsible to indjvidual
and socjal needs" (Murphy, Gross,1966).

The ITV Centre successfulìy weathered the problems of past and

present developrnent. 0nìy through active involvement of teachers,

administrators and students in the ITV Centre's program can the ITV

Centre hope to achieve its maximum potentia'l for future growth.

4.

6.

7.
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Suggestjons For Future Research

Thjs study has focused on the'investigat'ion of the ITV Centre jn

St. James-Assin'iboja Division No. 2. Since the focus of this study has

been an overvi eI^/ approach to the system many i nteresti ng top'ics for

future research possiblilties have surfaced.

Prìmarì]y, there is a need to conduct a repì jcatjon study and to

establjsh the normality of this system in order to update the survey

results. This would not onìy provicle an adequate base of comparison,

but wou'ld also find more valjdity to this study's recommendations.

SecondlY, ârl 'important consideration of this study couìd incl ude a

student eval uation together wi th the princìpaì/parent/teacher surveys,

jn order to study the total user populat'ion in St. James - Assinjboia.

Th'is information would have provided an interesting base of

comparison for users' vjews.

Thìrdìy, a valuable aspect of thjs study could incrude an up to

date feasjbility study, s'ince this has been the underrying theme

throughout the ITV Centre's entire developrnent. Consjdering the Centre's

future re hardware and software, this would make an jnteresting,

independent study.

Last'ly, e possibil'ity for future study could focus on the

impl.ication of new technoìogy and jncorporation into the ITV Centre.
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Correspondence to Dìrector of Education
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A¡tnil 23, 1980.

I'ln . G . B. ßuc lLhct ('z 
,

'Dine cf ut o ( Lclucttt,i.un ,
S.t. Jrua...5-A.s.si.yti.boLct Schou.( Di.vLtiun Nu. 2,
257 4 Pc'n.,(aqa. AvQ rLttQ,
A.úuú¡.ta q, l,lttni,tu bu.
R3J 0il8

Da ctn l,.ln. L\ualúru.1!2,

7 cnr ¡tna,t('n;t.(tJ con4t(,c.Li.rrg a ftt&^t¿h'¿ Í.!ta,,s.i,t. Tlrc. nc¿¿azch tuLll(,
$rtctt's ut't tlt<' nct.(c. u{ .te,(.a.vi,s.íon .Ln educnfiuvt. Since, ttun .tchuoL
di.vLt.it,n lrcø a tuúr¡LQ rnt.tttuc.tLctvtal, Tel.¿visírtn SgaÍcn, r wctuld
t.íÞc to 'inc(ude Ílri,'s ivt mrJ L.tudLJ. rn addLtion, r be-t-L¿ve Í.trcf
oun. 7TV L5 .i-n¡.t¿t¡.{nnt and nuntlul od ne'Sc¿nch.

7 tot,u(tl ve\t¡ muclt !,i,lrc UüLûL lJchtn.i,t,s.í.un fo c,ittcu(,aie a bn-í.c(¡
qu(Á.t.Luil,rrint .to a.l!l'. l-hu lun.Lon lú.qh ¿clnots ín oun, d,ivLtilyt.
Tluis tuuu.(c! inc.(utlt. .tlte Ql(vQyt jurci.un lügh y.tnitrci¡tttt!,s and a('L o(1
.t.lrc. jun.ío:t h.Lglt ¿ahout. .tatc-ltcnt.

7 toc,ullrl ba'p.(cctst,cl .tt, an^Lt)en cLntl c¡ua.,StLttyu iyt.ttui,t negatd o,ìrd
(.ó,¡,rs.¿ L*(lq rte.(.iç¡!r,tcd .to ¿lrcute. Í.it¿'nc.¿ttlf,s ctd fh,ía nelianch wLtlt
lht divi.r turr . o¡t. Kc-vt sten.tz .Lt rru¡ {crc.uLttl adviton. r lnave.
rc(su cl.tscus¿ccl llui.s ¿.tudry ni-th mq rtt¡,¡y¡¿ipø(, filn. Dun McKínnun.

l:nc(a5ctl ¡tlleulc (¡ind hclevcutÍ. matenLctU.

S.crrc'-c 4 c L' U UuLUr..5,

/--

Ikunban¡t I aluun,
Sr1,rt¿jr)ìc JutuLun ll.íglL SclLortL.

(,;;

/t'rctls



G.B. BUCHHOLZ
DIRECTOR OF EDUCATION

AND SECRETARY-TREASURER

H.K. HARDY
MANAGER.

EUSINESS AND FINANCE

t.A. QUILLIAM
MAINT. SUPERVISOR

The st. Jarnes-Assiniboia schoor Division No. P
BOAÍID OFFÌCE - ?:574 POFìTAGE AVENUE o WINNIPEG ø M,ANTTC]EIA Ft3J OHE} o F:H. B€tElZElS1

May 1, 1980

l'frs. Barbara Laham
Sansome Junior High School
1B 1 SansonLe Avenue
\^Jinnipeg, Manitoba
R3K ONB

Dear Mr"s. Laham:

Permission is hereby given
br.ie f, ques.;tionnair:e to the
our division regarding the
education .

fon you to cinculate a
j union high school-s in
role of television in

When your research is complete, please send me
a repont on the results of your survey and any
concÌusions that you may reach.

Yours truly,

(,), , B. i)r/L JftholZ
l-kirector, oT Education

GBB/rLj d



G.B. BUCHHOLZ
DIRECTOR OF EDUCATION

AND SECRETARY.TREASURER

H.K. HARDY
MANAGER,

BUSINESS AND FINANCE

I.A. QUITTIAM
MAINT. SUPERVISOR

The st. James-A,ssiniboia school Division No. P
BOAFIO OFFÐE - ?574 POFqTA,GE AVENUE O WINNIPEG @ MANTTOE|A FI3J OHE| 9 PH. FIT!EL;Ug51

May 1, 1980

Memorandum to: 'Junior High Schoof Principals

RE: Survey on Rofe of Tel-evision in Education

Mrs, Barbara Laham, a teacher at Sansome Junior High
Schoolrhas received approval to survey aI] junior
high school teachers and junion high school pnincipals
on the role of television in education.

A report on the results of her research will- be
made available upon completion.

Pl-ease assist her in conducting this survey.

G. B. Buchholz
Director of Education

GBB/mj d
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0ean Co.(t((rgu.e.,

Tlta acç1,¡¡¡.t¡¡¡¡givrg qLL('.Lt..iurtnu,i,nc cuyL^Í.LfLLLe^ .th¿ main contpcttt¿ytt
tt( nry ntust(4'L .tltati¿. Tlú,s tte.tcrutclL attcn¡s.t,s Lu ¿vaL.uaÍ.a flrc
ttttLe o( tcl't,vi,tion íyt e,duccttirsn, ytanf,Lculan(-q {¡ocu.ting on the.
tLn.iqua 7n¿tnuc.tiunal Te.(evi'sioyt Sq,sÍ.cn wh,Lc[L ln¿ bea.n lpQhutilna]!
.itt .t.ha S.l'. Jtnoa-A¿,s.i.ytibuin Scl¡u'trtl 'Divi.t.(.0yt .5ince. 1966.

Sir¿cc ttttl Lrtrv(tl Lt('ptL(ctt.icnt .i.t c¡uLtc ¿na.L(-, !!úuL tsb¿ønvat.Lttn"L and
u¡ti¡r.¿.,,r,o l.tttuvida u vct(uctb.(a. ba¿c (utt .tlui,l .t.tttdq. Vuun ac.ti.vc
ctt-rt¡-'cttctli,uvt w.U.t bc ven97 mucln a¡tytn¿ci¡ttcd. Pllea¿e lalzc. n deut
¡ni¡twto.L .to com'¡slo.tc the (ctlL-owi.ng lonn. I.t can b¿ nef.unned iyt
.t.hc e¡tvc.l'upe pnuvide.d vicL flLa, OívL¿íoyt DelLvenq Setwi.cc.

lvlarttl tlnttlt,s (ttttt ,,r,,rn c¡u.iclt 
^uppoh.( 

u{ .tlú,s nptc.anch,

VttuhA '5irtccht'.( t1 ,

I3ctnba,tct Laltiu,t,
Scl,'rá urn0 Ju¡t.i un tl.Lgl't.

I a ncl.s .
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TO UI,r cOMpt_tì',l'fÌtJ lly 1'tiAclilÌt{

Maj or Subj ec t Area :

PAIÌ1' 
^.

S'T. JAMES-ASSTNTI]OIA SCHOOL TJIVISION #2

INSTRUCI'TONAL'fIi],IìVISION SYSTEM

Sex: Teaching Experience: years

1. What tel.evision training courses have you atfended?
2. H;¡ve vou p¿lrtic'i¡raûed.in any orienLation workstrops for lrV? yes

3. llave yorr usecl rhc I'l'V system in Ihe l¿]st two years? yes

_.ryglli, lt'' YOU IlAVri USt,ll) r'tv tN'l'H[ r,As'r'2 yti^tìs pT,ìiASrÌ cot"lpLETE p^RT C. rIr NOT, PLEASE
COMPLEI'E PAIìT B.

!.-{r!l !j _-- lNqry_-us_¡..,!ì,,__rlN_1.y_:

l. If- morc' ¿rss jstan(:€r w(¡r(ì .'rvAil¿rble, would yotr use Il'V in thc c1¿rss'?

no \_J__3____J__ 5 very much so
(pJ,ease circte)

'2. I)lc,¡rsc..i.ndicatc. why I'l'V i:-; not bcing usecl in the classroom:
a) l)rogram not sui ted b) ec¡ui.pmerrt r¡ot avai I al¡1e when requi r:ed
c) n() (:oììtroL over ¡lrclgr:rrnnring

No

No

c) I imi ls r¡r rc-drrces curricul.um
g) rl if f' jcul ry i.rr bt>okir-rg

J. (lonrnrcnLs or c()rìcerlts rc'1.¿.rtive to 1.'l'V:

d) televjsÍon is not cotìsidered use[ul
f) conflict ol'time
h) othcìr

-t|{ru__c___-_' us.l!L'__-!t_r)¡-1,-v'

l. ll.w of-ten have yorr usc:tl I'l'V rl uring this school year 1979-go?

2. (ir¿rrlc in whicll I'l'V is m()st frequentl.y used?

-J- Plt'¿rst'indicatc how Il'V is ¡rresently r-rse<ì in your cl¿rssroom. a) main lesson
b) l)¿ìrt oI lesson c) supplemenl to lesson d) combinat.ion of all

l¡ - i)o I'l'V I c¡ssons Lt'rrtl L() l)rcrscrìt probJ cms in areas oI review and/or cliscussion?
Ycs Nc> N¿rLurt¡ oI tl.re problem:

5. WilLrld you J.ike morc' inf'luence in the acquisÍtion of new TTV materials?
Yes No

6. Wou ltl you bc: inrc'rr.sIcd ìrr proclucing 'fV lessons f or your students?
Yt's No

l. 'l'o ç|1¿¡L cl cgrce do yorr f oc1 Llr¿lt l1'V lessons ¿tre accepte<ì by the stuclents?

Not ¿rL rrll I 2 .\ 4 5 fully
(plc+ase cÍrcle)

B, Commcnts or conct:rns ¡¡.giìr{ìing I,lV:

least ?
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ST. JAMES-ASSINIBOIA SCHOOL DIVTSTON #2

INSTRUCTIONAL TEL]ÌVTSION SYSTEI'f

TO BE COMP],ETED BY TEACHIiR

l'laj or Sub j ec I Area : i_2__ = N 138 Sex :94 44 Teaching
Sc. 18 14.12 L. A. 31 Fr.8

PAI{'I'4. S.S. 20 H.Ec. 8I.4. 6 P.E. i5

N 13 withl5 years exp.

Experience:AV. 11,2 years

.i,lo Yes B -TV
attended? lQ/ 28 others:AV.ITV. VTR. Mio:o

workstrops for ITV? Yes 24 No 114

rv/o years? Yes 97 No 3a (no reSpOnse_z)

M

l. WÌ¡at

2. l'lavc

3. Il¿¡ve

NO't'tì:

PAR'I' ß

Ênr3"ô81"f; ..F,iEniÃgF1Uo,.,F.e.s have you

you participatc:d in any orientation
you used the ITV syst€rm in ttre last

]I¡ YOU IIAVE USIÌD ]'fV

- 'NoN-USIiR' ONI-Y:

more assistance were

(no response- 10)no

IN 'LllE PAST 2 YEAIìS PLIÌi\SE COI'IPLETIÌ PART C.
COMPLETE PART B.

IF NOT, PLEASE

ITV in the c-lass?
2
t very much so 31 Total 42

l. rf

c) no cÌontrol over ¡>rogramming
e) linrirs or rerdtrces curri.r:ul.um
g) clifl'iculry j.n booking 3

3. (lontmcrrts or concerns relative to

d) television is not considered useful 4
l4- f) conflict of rime B

h) orher 7 (no usefuTlno-nabit,not suited,no timererbing)ITV: 25 commentc

;rvgiloo18,
I2

would vou use11 3
34

(please circle)
2. [)le¿rsc- indic¿¡te why ITV is noL being used in the classroom:

a) I)rog,ram not suited 20 b) equipment not available when required

3/T'i me 6/ Mate ri a I 3/ Knowì edge 9/ Attitude 4/ Equipment

l{l!-|_ !r___-___!!_LR,1__9t!_r.Y :

l. Ilow oftt¡rr h¿rve yorr usc.d l1'V

?-. (ìr¿¡dc i ¡r whi ch TTV i s mos t
3. l)l.t.asc' indicate how ITV is

during, thjs school year

frequently usedZ Grade 9

1979-80? 904/BB=1C. 3 Average

leasrz Grade 7

presently used in your cl;rssroom. a) main lesson 7 T0TAL 109

4.

5.

ìr) l)arL c, l- lesson 14 c) supplement to lesson 61 d) combination of all 27

problems in areas of review and/or discussio.?T¡TAl 
96

rhe problem: iii:-l:lgüË'åli,ilíî,?i,i,Ji?;"n; ilJlgi'1,*1,:ï:::i,îîl,oü1,1"::t;!"H"ïñl'-
P.E.-crn¡t rtop b dltcu¡¡-lorgrt qcrtlon, Fr,- PÐlìr don't c@rahlnd. ñd tle to ñvld.
5,S-- C¡n't stop for dl¡c6¡lñr Gpì.y dtfftcuìt, ttE.

l)r> I'l'V lessr:ns

Ycs 13 No

tend f() preserìt

83 Natsrr. of

i^Jou l.d you 1 ike
Yes _6_9 No

6. Wou Ì d you be in terrìs tc:d

Yes 31 No 64

7-'ltr

in producing TV lessons for your studenEs?

more inf'-l uence in the acquisition of new ITV materials?
25

studenLs?

TOTA,L 94

TOTAL 95

wh;lt degree clo you f'ecl that ITV Iessons
0224

NoE at ¿rl1 I 2 3

are accepted by the
59 12

4 5 fully
(please circle)

Cornnents or concerns regarding ITV: + 31 -55
Sc. - limited use, outdated, good potentiaì, valuable. very useful, no cataìoging system, few

approp. prograrns, new nuterial needed, screen sìze, bookings. Fr.-useful-sore good tapes.
P.E.- useful teachìng aid, good tool, very good. H.Ec.- Helps to keep current, useful.
S.S.- Likes ITV, useful tool, aid, good for smãller classes, important to the teacher.
Guid.- Positive values. Sp. Ed.-Valuabìe teaching tool, satisfied. I.A.- important,.useful aid.

Iiii:-,$?Í"[33iñTi¿ 3î:: iii:l'i"ü,':'ï^îT;[i:'i,li:-#:":ll"n3;0.0.,- useruì but outdared.

B.

TOTAL 95
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I'lrtry 21 , 1q80.

tacut

l.ln. G. iì. I3tLclúLrt(z hay rLecevrf.lq a¡s¡snctved ci¡tctt(.a-tion od .thc. ct-t-tttched
qLle,.sl'.i otrna.i 4( , øltich , .toçte tl,ta.n wi.th a .Lu¡t¡,t[,ctncrt.l' $on f.eachpns , c()n-
's.Li".(tt(tt lltc naín dctl'ct gtttlrcning.toa{ {\otL mq ntcuÍ.c,n',s Í.ltc.ti¡. TItU
tt('L('a)tLClt t'.tiI-l! cr.t.tcn¡st .tr-t cvn(uctte. Í.1rc. ¡tu.(.e u{¡.t.cJlcvis.ittn i.n QducaLitn,
toi.{lt a ¡.taa l icu.(rtn an¡.thrui.t ttyt .t.lrc. wr.itittc Iyt¿t.nuc.tiona.l Tclev.i.¿.irtn
St¡atant tttlúclt lrct¿ bt'en o¡tcnrct.LonaL ín t.lrc 5.t.. Jtme¿-A¿,síy>Lbu.ia Sclu,tctt-
D.tv i¿.iott 

^.iytt,u 
I 966.

Aó t7t,tr 1 t'{¡5 t,trv(t,t ic,ttá ttnri s¡.t(.niun.L ptLUvidC ct vct(.uctble, bct¿e. {un .tlri,S
s.t,tulr¡, <,1 *uu.Ltl ba c¡ne.ctl-(g ct¡-t¡tnu.c.Løt.c.d íd ryuu ûuu(d tctlze a dun
n.ivtu.ta.5 ,(t, t.u¡¡tl-t( o te .tlta u.t.taalLod tiue,sÍ.i.unrta.ine.

Ã!.5t,, í.Í. wctúd bc. nrt¿t I'Lct¡t{uL i.( qou wou.Ld dÁ.ûLLbu.tc, tL t¡ue.t.ticsnnaiLe
.tct eaclt Junirtn Hi,qlL f.c,ctclten in tloutt.tc.hool(-, and na,tunn ín Íhc etlcl:lpQ
¡tnuvidt,tl virr tha 'D(vit.iun Da.(.íveÅt¡ Schvi.ce Lttl Jtutc. 6,1980.

I'lcurtl .tlrcutl:t Á()h tJùu/L,5up¡:t¡t¡.{..

VUutt5 s.ittcancltl ,

Bcnl¡rua Lttltrun,
Snytsonv Juri.ttn l!.i.glt Sclruul!.
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51'. JAI{IìS-ASS TNTB0TA SCHooL D]VISIoN /I2

INSTRUCTIONA]. TIìLEVTSION SYSTEM

lo _qlj_qq:l_l, Lult-llrl rry 
^r)M 

r N I sr tìÂrorì :

Date:

No . o f Teactlers in School :

I . l)rc'sc'n L nrrnrbcr of rcl c.vÍ sion sets th¡rt are available Ín your
sclrt-ro.l:

(lol.oR: BI.ACK 6l WIITTìÌ:

'2 . In your schc;o 1 , to what degree do you f eel f hat the ITV is
usc'd l>y your Lc.aclrers?

ncìvcìr -I 2_3 4 5 extensively

(please cir:cle)

'1 . 'l'o wl¡:rf clr'grce do you l'ee.l. that the rrv system errhances your
sc'lrclcl l. 

t s c'clur:¿.¡tion¿r1 ¡rrogress?

n()n('1234_5gre;rtly
(pl.*t" .ii"i.l 

__=-

4. l-l;rve you ¡ter:sonally used the ITV system?

never I 2 3 4 5 fre<¡uenrly
(1, 1.*"".i."1-)

5 . (lolnnlr:ll I s or (.onccrrns rcrl,¿: t ive to LTV:
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ST. JAI.ÍES-ASSINIBOTA SCHOOL DTVIS]ON /I2

INSTRUCTIONA], TELEVISION SYSTEM

TO BE COI'IPLETED BY ADMINISTRATOR:

N2 31 3 1 1

Date: llav ?1 - 22 - 25 - ?6 - ?7 - ?3

No. of Teachers in School| 231

1. Present nunber of television sets that are available in yorrr
school-:

COLOR: 15

TOTAL 58
BLACK & WHTTE: 43

2. In your school, Lo what degree dc worr fecl that the ITV js
used by your teachers?

Nl244
neverl2345extensively

(please circJ.e)

3. To r"hat degree do you feel that the ITV system enharrces your
schoolf s educatlonal progress't

N12431
noneL2345greatly

(p1.,.-=- .ir.1Ð

4. llave you personally used the ITV system?
N2612

neverl 2 3 4 5frequently
(p1...".1r-.1")

5. Comments or concerns rel-ative to IT\¡: + 5 -2

Tremendous resource, but not fully utiljzed; Very great aid-science and S.S.;
Ca n be -ùi efiT-s uppTe me n t to-c lãGiJn-s t r uðTlbffiô ve rs i a I a n d

currenl_lrents ; 'dh j te El epha ;, Progrants are
very good, esp. for dramatic performance; Staff wants them expanded.
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&PWffiWMgK ffiß

HBsTffiffiBüAt mËWtffipMffiNT ûF 5T" iÅMH$ Å55eN&ffiffi8N8 ffiËWHSBffiN # 3

HN$Kffi MffiTKffi WEL Kffi&ffiWK$äffi M ffi ffiMYffiffi

The ITV Centre located at 3195 Portage
Avenue, in St. James-Assiniboia. The
100'tower structure supports an all-
direction transmitting antenna, local
VHF-TV receiving antennae and long
wire antennae for short-wave communi-
cation.

The Emcee model 25-102 microwave
transmitter, operating at a mere 5 watts
peak power and reaching a 'service area
of some ten miles radius.

Small studio with viewfinder cameras,
lights, microphones and a teachers station.

The operations room - housing the 16mm
telecine (filmchain), the Sony 1" videotape
recorder and our library of taped TV
programs.

WAYNE WARREN: Camera in Action.
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ÅppffimmåK ffiä

$TWmffiffiffiru üRffiffiK åTW ffiffiruTMffi

'Felecine Film
viewing.

.::l::.:.4"ì

Chain, which processes f ilms f or ITV

iTV Control Room where video tape recorders are used to
'etrieve pre-recorded programs f rom the video tape
ibrary.

VTRI - master recorder on which all
recordings have been made in colour;
plus library of tapes ITV programs.

;turgeon Creek ITV Studio




