
@ffi
National LibrarY
of Canada

Canadian Theses Service

Ottawa, Canada
K1 A ON4

Bibliothèque nationale
du Canada

Service des thèses' canadiennes

The author has granted an irrevocable non-
exclusive licence allowing the National Library
of Canada to reproduce, loan, distribute or sell
copies of his/her thesis by any means and in
any form or format, making this thesis available
to interested Persons.

The author retains ownership of the copyright
in his/her thesis. Neither the thesis nor
substantial extracts from it may be printed or
otherwise reproduced without his/her per-
mission.

rsBN 0*31-5*54800-2

L'auteur a accordé une licence irrévocable et
non exclusive permettant à la Bibliothèque
nationale du Canada de reproduire, prêter,
distribuer ou vendre des copies de sa thèse
de quelque manière et sous quelque forme
que ce soit pour mettre des exemplaires de
cette thèse à la disposition des personnes
intéressées.

L'auteur conserve la propriété du droit d'auteur
qui protège sa thèse. Ni la thèse ni des extraits
substantiels de celle-ci ne doivent être
imprimés ou autrement reproduits sans son
autorisation.

Ðaxaadiä



l-HE Ul.J I VËþiS:l:l'Y UË l'1åi{ l. T tlFfì

SELETI'ED
I|.{FLUENÜEË Of'J SüCTIìLTZATTÜN ÏI'JTN

EíIRI-Y [HTLDHDI]D EDUCA]-ÏTN

EY

FARË|ARA FERËU5ÛN

Él -l-Hts5ï5

SUE{I.II-I'TED ]'O THE FAËUL]Y OF ËI1ÊDUAI'E 51"UI]Ï85
TN FÉ\RT]:AL I--ULFTLLI'IËNT OF THË
REüU i IIEI"IENT FTft THE DEGREE NF

Í"IASTER OF EDUf,AT ] OI''I

DEF,ARTI"IËI'J-T TF EDU(]IITITN ìL f-'SYf,HOLÜ13Y

H If'.]NIË'ËG " l'1AI'Jll-ÜErl
(c ) FAltEtARrr\ FEËr-:LJËOfq. 1çEE



SELECTED INFLUENCES ON SOCIAIIZATION INTO
EARLY CHILDHOOD EDUCATION

BY

BARBARA FERGUSON

A tlresis submitted to the Faculty ol Craduate Studies of
the u¡riversity of Manitoba in partial fullìllment of the requirenrents

of the degree of

MASTER OF EDUCATION

@ 1989

Pernrission has been granred ro tlìe LIBRARY OF THE UNIVER-
SITY OF MANITOBA ro le¡rd or sell copies of this thesis. to

the NATIONAL LIBRARY OF CAI.iADA to microfilnr this

thesis and to lend or sell copies of the iilm, and UNIVERSITY

lvtlCROFILlvf S to publish an absrracr of this thesis.

The author reserves other publicatio¡l riglits, arrd neittrer the

thesis nor extensive extracts froln it may be prirrted or other-

wise reproduced without tlìe autlìor's writte¡r pernrission.



I lrer-eby rleclar-e l:l-rat I am tlre sule auttirc¡r r:-i tlris t:he:3is"

I aurtlrorire the Universi'Ly o{ t'lani i:aba to }end this tlregÍ= 'l-o

ç3-l-her '3rgånira'Lion= or individr-ra1's tor the pLtl-PÐ-ãe o+ '=chsiarl'y
research.

Earbara Fergusort

I {r-trther aurthorire the Universi Ly c¡i l"lanitsba to r-eprodutce tlrÍs
thesi s by pho'Locapyi ng Ër by other rneåns, i n tctal or i n part , å'L

the reqt-rest of 6tlrer instiL,urtisn'E or individt-t¿r1'¡ {ar the Fr-trpcl'åe
c¡f schol arl y research "

Farbara [:er-gutsun

'I l-re U¡iversity o{ l,lanitoba requrir-es l;he signatutres o'f al I pel-ËEng
ursi ng ot- photocopyi ng thi s thesi s" F l ease si gn bel c¡w î and gi ve
yÐur addresg and the date.

ii



AFS'TRAÜ-I-

'l he FLrrFcl:;e o{ this s[:utdy i= 'Lo eirplare st:rr¡E aÍ 'Lhe

iLi+tLrg¡ces Ðn tt'¡e socialiuatit:n in'Lo clne early clrildhoc:d

ecjutcation progrårn. Inclurcled åre the histc¡ricaI r teleological t

and phi 1 o=ophi cal trÐt-rtËxts i n uuhi ch tl-rc* FrÐgrårn i = gi tltate-d "

Sorne p=ychoÌ ogi caI {actors i nvol ved i n the soci a1 i =atÍ on

proces5 är-e presented. Llne central phi l osophy ¿tnd

ct:ncorni ttant goal s sf the trLrrri cul utrn cl ass åre di gcut:;ged 
"

.Interac1i ons i n tlre trLtrri cul utrn *rnd nLtrEery cI as';e=s årË

descr-ibed and analyred to discover the rneaning wlrich

parLicipants in ctne partict-tlar earty childhc:ad edltc;t'L.isn

prËgrårn attriburte to the gocial iration pr-t:tress elípËrienced

during theirtraining" The fc:ctts is cln three levelg of

fïìeårìing: the icleological , the st¿ited, and the actutalired"

Entry i nts teacher-trai ni ng i s å tt-trni ng poÍ nt i n

fnäny stutdent 's percepti ons of tl-re teachi ng cltl tutre, 'the rsl e

t:f the teacher, Ii{e in the clas=room, and c¡f iris ol- her

iclentity ås, å teacher. Frorn tl-lis point, according tu Hr-rghes

(L95Ë), prior conception's åre revis¡ed å5 tlre learning

individr-tal lc:El:s bach: En his forrner gel{ frc:rn'Lhe insider.

lfç3gt research into this protress has {ocutsed on the eilternal

ub jective leveI o{ teacher-trainÍng ignoring the corrtex Lutal

f actc¡rs and 'Lher i nternal sr-tb jecti ve worl d ai the stutdent

teacher ([:eÍrnan-l"lernser and Fladerr I 1?8É) " Since the rrrean].ng

attriburted to 'Lhe =ncial iraLinn plclËÊ:38 by thar individltal i's

Ll_L



i rnportan't- ttl 'Llre i mpl ernc¡rr Lati rrn o-F r.llrat ha= been I earned

{ schurt fnån , 1'?æþ ) , å qutal i ta'L i ve me'th(]d o{ r'esear rh ,

ethnoçrapl'rYr i= ut=ed Ín this invegL'ir¡a'l-ion"

6 Écltnpåri gon o{ the o{{ i ci al gociat i=ati an gaal s and

phi l osophi es wi th the verbal i ied si gnr { i cance and L'he

en¿¡cttnent r:f these gcral g" ancl ph i 1 osoph i es ers evi dencc'ci i n l:l-re

pract í ce sf Lwtr teachers-i n-trai n i ng wa= ltndet-'tal':en " Hand-

written field notes wËr-E ta!':erì in two =et.tirig=; i:he

cLrrri curl nm cI ass and tlre nLtrsery c1¿rg,¡ wí tl-r thæ resËårchËr

actinç å5 å participant observÊr. The written rna'LeriaIs given

to the g'turdent terachers were col I ec L.ed and alral yred " I'lon'EhI y

i n-clepth aurdi o-recorded i ntervi ewg were condutcted wi Lh tlre

i n+ nrrnants. Two i ntervi ewË reqLti r-ed each i nf ornrant l-o dt¡ å

taxnnornic analysis of two aspects o{ life in Lheir nLtrsery

midway tlrr-or-rgh the gemester- ursing å card-sort method"

ûbservationg {ot-tnd that tl-¡e day-to--day prac''rice= c:+

sturdent teacherg in Lhe E"t.E" prclgrarn =turdied FJere

i nf I urenced by: the ph i I osophy and goal s i n{ ormi ng the

trLrrrictrlutm, both hidden and mani{est r ånd 'L'he relative

irnpgrtance given ttr each in the cLtrricltlutm cIass, the gtr-tdent

'Leacher's goals and eitpercL,ations ot Lhe progrårn, their

previ ot-t= Êiiperi enres wi th yoLtng chi l dren , and the cl oseness

of tl-¡e +it between the stutdenL.'= nwn philosophy and tha't u+

'the pr-rJËråm"

1V
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tlirapter I

l¡JHA-f I5 5üüIfCLIZA-f ÏtN?

This chapter introdltce= and

presents the pLtrpclse and irnportance

the {r-arnewortl f or thi s stutdy; staL,e=

stutdy attempts ta =oI ve i and oltt I i ne:;

def i r¡es =sci al i ¡ ati on i

of 'bhis wÉ¡.l:t q di=ct-tsges

the probl em r¡uhi ch the

the eni- i re Hçlt. l:t "

Introdutctlcln

The purpEËe o{ al I prof egsi onal progrå.fns i t3 to

=ocialire índividural= into 'Lhat particutlar- pro{ession'

'[eachi ng i s an LrnLrsLra'l pro{essi sn i n that tht:se who deci de tc:

enter i t have arnpl e opportltni ty to clbserve å practi ti sner at

wÕr!:: (Lortie, 1975). Thus sociali=atisn inta ta.aclring

infor-mal1y begins long be{sre t,he decís,ion 'to etlL'er the

pro{e=,sÍon. -the forrnal socíatiration only begins wl-ren

admigsion to a training prclgraflì is soutght (Sei{ert, I'}47J"

SociaIi=ation is " å =utbjective process that

happens to people ås they rnclve 'throutgh a gerries o{ strutctutr-ed

eirperiences and internali=e the subct-tltutre tl{ 'Llre grottp"

(Lorti e, Ig73 r F " å1) " Ourr soci ÊtY I {or the rnost part , ha=

agreecl to al I ow the prof essi ons to deterrni ne the

:tucialiration procêEE tor tl-¡ (f,se =eel.inÇ [:o ås'=LtmË'the rn¿rnt]e

r¡{ pro{eggional aurthority (Hr-rghes, 1959). Each pro{eg=ion is



f,

rËgãrLled äã a ELrI'[-Lrre t:t- cLrItuFa'I systern by ={frte reserarchËr-5

i Fei ¡r¡an-Nenrser ancl FI ocl en , 1çEå i Er i h:sa¡i r 1?Uå ) " t3nudenoltgh

ilgål) defines cutltutre å-= ån icleatic:nal =y=tem whÍclr i= "the

ürgån i r ecl systenr o'{' !::nowI eclge and bel i e-t whereby ct peap I e:

ã'L,r-LrctLrre ttre-'ir experience and perception= and 'Lhe ç"lrared

=y=tern o{ meaning that ltnderlies the v,¡åy:3 i¡r ulhÍcl-¡ people

Iíve" (ËoorJenoltglr, 1?Ér1r P,;lå). Thurs, in beconiing l:earherg

'Lhe sLutdent-teachers, over ti me l tal:: e on 'Lhe l::nr:uJI edge and

bel i e{: o{ the ecjutcat i on pro{ eg=i on r¡ir i ch Í n tltrn strltctutres

how they experience and perceive Lhíngs, tha{: i-=, deter-¡r¡ines

the ineaning lilrey attributte to wlrat they do. "l his prcl{:Ë155 o{

beconi ng å teacher i s ongoi ng throutghoutt the I i + eti me o-t ther

perãdln and clccltrs on a'L I ea:s'L tt¡o 1 evel s; the ex l:erna}

impar"L.ing o{ information and the iirter-n¿il restructutring a-t

pelrceptic¡n= and belie{s.

hlhat is involved

sltal-e å Ëcrmrnon r-ealitY wlrirh

Ín tlris Fr-ütreËË s-t le¿trrring ta

is called sociali:atiun'l The

åns,wÊr- to thi:: qltestion i= dif+erent ftrr dii-Feretrt

researchers. For Fi ne ( 19Ë7) t i nteracti ons wi L,h peopl e and

events o{ a curlturre cåuse gociali=ation Lc: EtrÊLtr. -ft¡e concept

of :;r¡cial iratit:n rnost pertinent to Lhi= =tutdy i:i presented b'y

Eeal s ( 197ç) " Feal s cl ai ¡rg thali sc:ci al i raLi on resutl'1.= f rom

goi¡g Lhror-tgh å prÉcess" He describe= å prcltrËs:i å':3 cotrsi=tJ'ng

c:i å "Ëeries of interlinl,:ed events corrrntencing ltndt'r-

curl'turr-aIIy cle{ined concliLian=, {ollowing å cutlLltr-a11y dtl'iine--d

plan Ër pattern, ånd reaciring å curl'tr-trally de+írled end point"



(Beal=n I97S r F' I8) " Acc,:rdinglyt

4

thæ early clr;ildhood

edutcat i an prclgråfn congi st= of Ã ser i es of event= r rhe

cLu-r-icr-rlurrn cIåsges and the pracl-icltnt iriclutdedl wlrich -fa11ot'{

the p I ån Er pattern set outt by the FrÐgråfn p I anner= , the

educati on f acutl ty, and the Departmen'l- o{ Edr-tcati on i and

{ i nal 1y reachi ng ån end pcri nt , i e" gradutati on and å

cell-i{icate in early childhood edr-tca'tian. Lutrn (1ç78) :;tates

that profeggional ='sciali=ation is, å 1i{e-long process in the

f t:llowing: "The f act o{ the rnal-ter Ís tlrat tlre ini tial t'uc¡rl:

eÌípËriences rnutst be viewed å5 a continltatÍon o+ prc]+esgiun¿iI

s61ciali=ation " " " (p.155). " For tlri,= =tt-tdyr strciali'¡¿rl:íon is

vier¡led ås å proceËs o{ learning to thin},: I believer +ee] , and

behave I i þ;e ån edutcator. A reci procal i nf l Ltentre between the

thourglrts, wcrrdE, ancl acti ons o{ the Ferson bei ng soci al i zed

is accepted" Since socialiration ig å life-long Frúcess, in

l oo[,:i ng at onl y part sf the l ast yeår o{ f ornraT trai ni ng thi s

stutdy deals, r^¡ith å grnal l portion o{ the overal I pl-8trÊ58.

hJhile the edutcation o+ teachers {C]r alI levels o-t

schooling is similar in rnåny wåyÉ, the Prepårål-ion of

preschool teachers does have Ët:me utni qlte f eatltreg" -l hes€?

inclr-tde the history and t¡-aditions r:+ early cl-rildhclod

edutcation (Spodeh:, LÇË4)I the dutratiorr, institr-ttions, goalst

ancl phi lasophies s{ the eclutca'tional prclgl-åfn= (f''.a'ti r l?Ë4) ;

.L.he åge and consequrent learning style o{ yoLtng chi}clren å5

observed by Frsebel , l"lonte==ot-Í, and FÍarge'L iEll':irrdr 198e1 )"

In the present sturdy, the sturdent teachers årÊ in+lltenced by



sLtch r:oLtr--EËE =r5 lllii I drera.r i nq

l'lur:;i c , Éårt , and lJrarna and

cLrrr i cltl t-ttn prc:{ essÐr- . Huwever , Ll-t i =

qt:al s and ptri 1 osnpl-ry re{ I ected i n

prac l- i currn and Lhe prof e53or-5 t rr+h i ch

total cred i t houtrs tãt[':en dur i ng the

5

Fr'.=tc'ticesr trhiId Deve¡lr:prnent t

l:'y pro{L5:;sEt-.: other than the

sturdy f ocut=e= unly on L,he

the cLtrricutlutrn clåsEu 'thel

åc(:oLtnts +car hal{ of the

{inal yeår o-f E"C"E""

F ltrpn=e and 5i gn i f i cance of the Stutdy

. 
-l-tri s stutdy i nvegti gates, qltal i tatí veI y r sorne s{ the

in.f lLtellËe-5 {f,n ttre social i¡ation into early chi ldhaod

edurcati c¡n of Ene progrårn" Fi rst i t presents the hi stori c;tl t

telenlogical , arrd phi losophical cr¡ntexts o{ early chi ldhood

eclutca'l-i on. tilex L, i't descri beË i nteracti ons that tal:e pl ace i n

the trLrrricurlutm clags and the practicutrn o{ åt-t early chi ldhc¡od

edúc¿rti on prclgråfn" The f ocuts i g Ën the i mpact o{ the goal =

and ph i I osophy o{ the cLtrF i cltl utrn c I ass cln the everyday

practi ces o{ the teachers-in-trai ni ng rel yi ng

obgerva'L i ons and i rrtervi ewg.

lreavi 1y En

Thi s str-tdy addresse= the actutal e)í Fer i ences o+

studentg in teacher edutcat i c:n Frogråm r ã5 wel I crs 'Lhe:

rnËån i ngs wh i ch the sturdents der i ve f rorn those Êii per- i ences "

l-hi E stutdy i s i rnpor-tant f or ' the {c:l1owi ng reåssns;

(1) It describes the goals and central philosoplric,al

basis o{ Éne training prclgrårn {c¡r- early childlrood erdutcatur'E

å-= developetl by å ltniver=ity edurcator, in trcl-ÍtperåLiori with

f i ve col I eågues and ur=i ng { eedbac l: f rorn parents and ch i I dt-ern u



Ðver å pÊriÐd Õ+ twentY Yeårs"

audåreness o{ thi = phi l csophy a¡rd

¡-ervi si ng nther sltch ltni versi

u

This descrip'tion increases

cor-r1d help in forrring Et-

ty-ba=ed earl y chi l cjltsod

edlrcat i c¡n . ( E. C. E. ) Frogrårns "

(Ë) -fhe sturdy i nvesti gate= Lhe gap 'oe tweer¡ the

i ntenti ons s{ ån edutcati onal prclgrafn i t= Í deol ogy and

the meåni ng= to the progråfn by the parti ci pan'L=, and thei r

practices in the nLtrEery clå55rosfii. Luc:l,: ing a'1, the-'se

var-iatic:n's coutld help in ltnderstanding the cc:mPlertitiee of

'l-eacher edutca'tiono especi.elly in E"Ë"8" "

(f,) The =turdy uses methods r:f data cnI l ecti on wlri ch

facilitate the investiga'Eion o-F tlrree strands nf infarmatÍon

wh i ch rnuts'L be consi dered i n transl a'L i ng theory i nts pract i ce.

The three rnethsds inclurdet nonparticipant obgervation c,{ L.he

cLrrricurlutm classes (C.CI " ) 'Lo derive the ideoltrgyï l-':È:Y

Ín{orrnant Ínterviewg (Ïnt') to er'lpl ore the ffìeät'li nge

attri butted ts the i deol oqyi par-ti ci pant c:bserva'Li on i n å

nLrrsery class (lrl. Cl " ) ts describe the enactrnent a{ the:"er

rneån i ngs ås evi denced 1 n the i nf orrnan [-'= ' daY- L.o-daY

practi ces"

(4) hJith .L.he present concËrn5 EvÉr the qutality of

preschot:rl and day Ëål-e Frtgrerrns,, insights {rorn the stutdy ffiåy

help policy Ína!::erË and legiglators in .determiníng how to

¡elgutlate tlre qurali'Ly o{ child rål-¡::, gEnËt-åIlyr and Lhe ¡ratltre

of the training o{ E"C'8" sta{f u i¡r par-ticutlar"



7

i:r-arneç^¡srl': iorbhe 5'tltd y

l-he objective of pro{egsit:nal Prclgråin= i= to begin

'bç¡ äotrialiie individutals into '[-hose pro'fe:;sionË" iÜociet;+

lr,-*utal ly al lowg .each prof ession 'to auttsnomolt=1y regutlaLe,

'L.rain, and I icense thoge who aspir:e to tha'L pro{eggion

(Hr-rghes, 1959) " Ëonseqltently, each pro{essÍr:n cån be viewed

åã a mitrrËËoËrïì nt gocietyr å srnalle¡- cutltutre in the canteil't

c:i the larger hc:st cutltutre"

Then each proiession, å5 sa cultltret J.Ë ån

icleation¿al systern which is an Ergårìired =y=tem o{ h:nowledge

and bel i e{ whi ch strutctutres pÊople's exPËrience's and

perceptions" This cutltutre, 4or 'the most part, becunrers Lhe

=,har ed system t:f mean i ng tlrat under I i es the ways i n v+h i ch

people practice the profession and live (Goodenc:ltghr 19É1) '
-l-hi s ordered system of symbol s and rneani ng provi des än

urnderl yi ng strutcturre -For soci aI i nter-acti cn , thuts, enabl i rrg

i ndi vi dr-tal s to practi ce tl-rei r prof egsÍ on (lìeert= r l igL ) '

At I ea=t gi x nethsd:i o{ mai nt¿ri n i ng and prelservi ng

cr-tl tutral systerns have been des'cr i bed . '[hese prc]ce5ËEt3

maintain the member-Ë' relatiorrship= to the ernvircrnrnent t

regurlate mernbership t i ndi cate statuts, transrni t ttre cutl tutre t

control behaví or , and adaptat i orr to chanq i ng c i rcutm'stances

(FeaI I I97?) " A leading in{lLrenne on the social i=¿t'Lit:rr c:{ å

FerEEn i s the transrni ssi on o{ curl i:urre" Theref ore r tlri s =tutdy

i = ci:ncerned wi th that part c¡f Lhe cutl tt-tral transtni ssi c¡n r:f

an early childhood edlrcation pr-o{es'=ir:n v+hich tåh: Ë:r3 plarce
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tJurrinq'Lhe'fi:r-mal {:t-ain:inq Frogr-äfit"

SociaI i=a'l-ion into å pro{ession rr¡äy be viet¿-led å5 å

'surb jec'ti ve pr-oceËs that happet-r= 'to peopl e å5 they rnovË

'L,l-rrolrgh ä geries. o+ -=trurctur-ed eiipL5riencesn deterrnined by the

prnf e==i on , and i nternal i : e the gutbcr-tl tutre o{ 'bhe grELIF

iL':rti e o 1975) " For Fi ne ( 1çË6) the strtctutre and thc:

envi ronrnent o{ 'L.he ssc i al urn i t tråLtses the cutl tutre produtced "

-lhis notion is eiltended by Eril-::son'5 (19Êå) claim that "the

ilr-gc1ni s.rl-i un c:{ rneåni ng-i n-acti on i g at ontre the I earni ng

environment and the content ts be learned" ip" 13Ë) " In

cIa==r-oorns, teacl-iers a¡rd s'Lutden'L.s in L.heir action= tage.Lher

constiturte envirsnrnent= {t:r clne another" Thr-ts, it is throutgh

obser-ving other pe-.opIe, tal[': ing with them, rnal',: ing in{erences

aboutt. tlre dialËgLtes, änd acting according ts these in{erence:;

LhaL people shc¡r¡r'Ehat they have learned a cutl'tutre (Spradley).

f:or Schon ( 1987) =tlrdents have been social ired when the

r'neåni ngs ghared by the teacher and stlrden'1, cEnvÊrge.

-l-ypical 1y, the forrnal edurcation and åccErnpånyÍng sltpervised

pract i ce o{ the pro{ es=i on åre i rnportant i nf 1 LtentreË cln the

procEss t:{ becornÍng å pro{egsic¡na1 "

5l-.rternent of the F'rob l ern

Stated brí e{ 1y thi s stutciy addre:"seg these

qltest i ong " Fi rst u wha't åre ãclm€: s{ 'tlre i n+ 1 Ltentres c:n the

=tlrdent'= socis,li:ation into early childl-¡sod edutcation dutring

tl-rl= { i nal }û}c-rr- c¡f ä teacher trai rr i ng prngram? Secsnd , how
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inilurentia.L is tl-re ÇLtrricutlutnr cla';= t:n tire day-Lo-day

¡:racticeg o{ -:Lutdenl--te;tcher:¡ in their pråcticutmT

5i nce the goal a and ph i 1o=oph i ers o{ the ear I '¡

rtri 1cl hoocl teacher trai ni ng FrclËråfi årË i:entral to the:

evoluttian s,f tlre pracL,ice= t:f the participantsr this =tutdy

present= tire ideology of the cLtrricltLurn cla='=' be{t:re

de=cribing'Lire sta'Led meanings and observed practiceç¡ n'f the

par-ticipan'Ls, relying heavily on in-depth in{t:rrnation given

by tt¡o l':ey i nf orrnants " Th i s appraach aI I ow= [ or bhe

con'Lrasting and comparing o{ these three leve1s o+-the

ac'Lural i ty o{ prepar i ng to wor k wi Lh yoL{.ng ch i I d¡-en .

üverview o{ the Stltdy

This thesis is clrganired into six chapters. Ïhere

ðl-e three reåson= for the {ir-st cirap'Ler. The {irs't is to

i ntrodurce the top i c and the terrns associ ated ¡¡lÍ th tlre

social iration. fhe second ig to outtl ine the pLtrpo'5e and

practi cal si gni { i cance of the =tr-tdy " The thi rd i s tc: present

tire 'f ramewor I-': and the prob I em gr-ti d i ng Lhe =tutdy.

Chapter two presents å brie-t Iool': at the rnelrits s{

the ethnographi c rnethod , a revi ew of the I Í teratutre, -rnd L.he

theoreti-ca1 igslte:; in the research cln =ocÍaliiatiun.
The thi rd chapter di scut:ise'¡ the desi gn sf 'Lhe

present =tutcly. Tl-re site, the infarmants, gaining -Ëield erlLryt

and da La soI I ect i on ÃrE descr- Í bed " tlI su prelsen'tetd i :; l-l-re
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råtÍÕnåle fsr Lhe clecision'= rnade for- each of -tire'se ae¡:ects of

the strtdy.

In chaPter- fautr

stutdy å(r-e de=ct-ihed åã L, l-r È.'Y

topics: sårnpling and selecLi

the reseårclrer , da'ra col l ecti

the I i mi tati sns Ðrt the Present

¡-eIate l-s lhe ËnIlowing'fr:utr

üfrr exper-ience and the role o{

ün = L.r'a'teg i es , and data anal y=i s

'L.echn i qltes.

-lhe +ifth chapter outlineg three con'Le:.rtr-tal levels

r:{ early childlraocl rrdutcaL.ion, in gæneral l Lhe lri=tot-ical r the

'l:eleological and philosophical . Also desrcibed årË the

spÊcific goal= and philosophical bas'eg of the prÐgråfn

i nvestJ. gated by thi s thegi s"

chapter siil digcLrsses ctne philosophy in{orming the

early cl-rÍ ldhood edurcatic:n trLrrriclrlutm cla=s and practicltm c]f

the prEgr-årn stutdi ed. Ansrcdotal observati ons a{ the cLtrri cutl utrr

and nlrr'åEry cl at;ses show the teaclrers-i n-trai ni ng rnal'':i nÇ

Eense o+ the exFerienceg e¡rcsutntered in tþese settings"

Fi nal I y , chapter seven ::Lr.fnfnår i r e= and i nterprel-=

the { i ndi ngs i n re1 aL.i on tc: the probl ems posed i n chapter

one. As wel l , s'Ltgge:itions {or 'f utr-ther str-tdies ¿rnd the

implications of the {indings fsr practice o{ ear}y clrildirood

edurcal-ion arEr pre:;ented"
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Chanter ï I

RËSEARCH S'Th:AI-EËÏË5

Since socialiration haptrens internallv when å trerscln

tå1,: eE on å new cltl tutre. rÊseårch i nto thi s Drocess i s a

chal l enge" One rnust address st-tch qLtesti c:ns åE: hllrí ch data

col 1 ect i on method i s msE,t sr-ti tab I e? Ht:w have other

researchers í nvegti uated the soci aI i =.rti on of teachers? Hou.¡

i s the Drocess best errpl ai ned i n psvchol oqi cal terrn=? "l hi s

chanter addresses each of these qutestions"

l"ler i ts of the Ethnograph i c Anproach

An investigation of å urnivergitV based progrårn forther

FrEpåräti on of earl v chi 1dìooA edlrcati on peFsonnÊ1 utncovers

several l eveI s of e:t i stence, each f utncti oni ng concLtrrentl i,,

and with its own trLtrtrEses"

". , . there is no 'real world' sf the
claËsroom" of learning and o{ teaching"
There åre rnåny sutch worl ds t perhaos
nested wi thi n one ansther " perhans
occr-tpyi nq naral l eI nniverse= which
f requtentl y, al bei t ltnpredí ctabl v " i ntrltde
on clne another" Each of these worlds i-=
occuto i ed bv the såme peop I e t bltt i n
di++erent roles and striving {or
di ++erent pLtrFoses si murl taneottsl y" (Lee
Schrll rnån q 1?Bå, F " 7) .

The trrosram at the

In loo[,: inq

Un i vergi tv stltd i ed i s

at the li{e world

no e:tceptisn"

t:f earlv chi ldhc:od
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eclutcati sn teacher=-i n-traí ni ng , the rnogt åFPårËn l- 'f sratltres

c{re tire EËriEs o-t interconnec'Led events Õr eilplicit

act,utal i Li e= s{ the PrÐgrårn " These i nc I r-tde I admi s:li on

procedutres, orien'tation, selectisn of team inernbersu

in-Lerviewitrg parent= and children folLhe nLt¡-='ery pl-ÐÇr.cafll¡

setti ng Ltp arrd operati rrg the nLtrsË:ry cl assroorn, attendi ng and

doi¡g assignrnents for the ELrrricutlutm clasg" 'flre'åe åre a*pect=

o{ the stutdent teacher's "e}ípl icit actutal ity", hclwever, there

årË 'Ll-¡e "sltbjective realities" ånd later the "enåcted

real i ti es" whi ch rnutst be consi dered åE r'{el I " Ths¡ meånlrìg

attributted to what is encr:utntered in ther training proËråm

a{f ects the ourtcorne o{ the entire socia} iiatisn prËËË:Ë5

( Elonl: , Byers , and Freerrnen r L ?Bf, ) "

In order ts unclerstand wh¿r'b the participant's t^¡orld is

real 1y 1i[,:eo the "ËLtbjective rea1ity", i L ig netres=åry Lo

Lrncctver wha'L the gtudent teacher i g ex pÊr i enc i ng , hst^l =he or

he th i n [,:s I and the reå=Ens { c:r doi ng certai n 'Lh i ng= "

I nterpr et i ve rnethodsl og i es å.s,s,Ltrne that 'Lhere i s val lte i n

utnderstanding another's wåy of l if e f rc¡m that individutal 's

point o{ view (EricllsonrlçËó)" EthnograPþy, one sutch

i nterpreti ve method o'f condutcti ng research , wi I I be utsed {ar

thi s stutdy"

The thi rd leve1 of real i

¡-e{ l ect= l-tc¡w the parti ci Pant

eili=t.ence into actions in the

appr-rach enaL:1es'[-lre reseårtrhÊr

'Ly , the " enacted real i 'LY 
1

L,ransl att=g th i :; sutb j ect i ve

cl assrclËm. An etlrnograPhi c

'to stlrdy '[he ongoing s'Lre¿rni



{T.L.j,

o+ bel-i¿ruiur eill-ribiì:c¡rl by 'Ll-¡ e i¡L.r-tdent teacher wiLhín thæ

cornpleril and d'¡narnic =ocial cc¡nl-e:.1 '{: t:t teactrer edutcatiarr" As

we11, æ'u.i-tr.rornethoclolugy enaL:1e= å 'fltrther inves't-iça'tion o"F l-he

mearrirrg thege events have {er each FÊrEËr¡ (Ericl:sonu 19Ëcri

Ëoet,= and Lecompter l?94) "

Tl-rÍ=, partict-rlar str-rdy ig b¿lsed cln å futndarnel'rtal

åãserLion o{ interpretive science expressed by Ëuttton-Smith

( 1?Ë4) : "Ei nce rneani ng i g the central i ssute i n hutrnan a{{ai rs t

it shourld algo be 'the central issrte in sciernti{Íc s'tutdy of

[-rr-rmans" (p"55)" Ethnography is c]ne interpretive procedutre

which permits 'Lhe t-es,earcher to digcover tne expl ici l:

actural ities, to inquire into the rûeånings given to the=e

actuali Lies by tl-¡e participant=, and to investiqate the

everyday interactions which emanate {rorn thege r-nÊäning=

(FiddIe and Andersonr 1?8åi ErÍc[,:sonr 19Ëó)"

5tr-tdi eg of Teacher Soci al i =ati on

A { urther revi ew g{ the I i teratlrre En teacher c'dutcat i urr

reveals that rnost sf the research is s{ å qutanti'Lative

¡rature , wi th qnest i onnai res and sLrrveys bei rrg i mp I emen l-ed åã

in='Lrurrnentg (Bond and Smithl 19ä7i Cc:llinsr 19å?¡ Ednond=' and

Ëesserl | 79-19; Lasl ey and App I egat.e r 1?Ë14; Lnrt i e t 1975 ¡

Farl':åy and Forbes, 1?Ë4i Flis[':o, 198T¡ Schlechty and Vanceu

1?81¡ S6uttht¿elI , 197(J¡ "f i scher , tg7S ¡ h,leaver r 19BT) . [ieneral

'Lrends, o{ Iarge popr-tlations c¡j: beginning teachers ;tre

reported in statisticat str-rdÍes iNa'Lisnal Edt-tcation
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A-sssciation, 1?8:1 E hl.etional CenLre'fc:r- lldr-tcaLÍc'n*ll 5l:a'ti'¡tic=

reparteci by Frånl,:eI and Eeral d , 19ËIl F I i s!'.c] r 1?Ëf,q

Feistri'tier, 198.5a, 198f,b; ËweeL and Jacc:l¡=enr l?ËT5 Farl''.åYr

19Ë4). These Iacl': gen=itivi'Ly ta the nreaning a1:tributl:ed to

the ex per i ences o{ i nd í v i dutal teacher-=.

A {ew stlrdi es concËn Lrate c]n i-eachers i n speci i i c

situtatic¡n= (Eddy, 19ó9 I Ryan r 1ç7(j; Flyan, lrlewrnan, l'lager t

Appl egate r Låsl':y, Fl ora and Johnson î L9ttjä Appl eg,ate , Lq'77 i

Newberry, 19783 FeI der , LVTS ¡ Håwl,:e r LctE(l) " Appl ega'te (t977i 
1

FeIder, (lg7qr, arrd Haw!,:e (L?Et:t) t-tged qutantitative research

methods t+hi rh cÉrne cl osest 'L.o I uol-,: i ng at Lhe Leraclrer::-i n-

training surbjectÍve viewpoint. hlhile they gåve de=criptive

detail u{ r,.Jhat it ig 1i[':e¡ ts be å beginning teacirelrr they

+ailed to delve in'Lo the rneaning which the beginning teacher

attri brrLeg 'L.o hi s/her expÊri ences"

Sr:rne research has been done on the teacher'= views of

f or-nral prepår-å'L i on i n the { nrm o{ ELtr.Vey and crase stutd i es (

Grif {in and HurLri1l, 198f,; Lasley, 19Ë4¡ Littler 19811 Lc:rtieu

L97b5 Ryan l Lq7ü¡ Tarrli f , 1985¡ Ëoodman, 1.985) " Lorti e ( 1975i

and Tardi{ (19Ê5) described the sociali¡atÍon protrEsË from

the perspecti ve of tire sturdent Le¿rchers dr-tr-i ng tlrei r

'L,raining. However- this wäË dsne retraspectively. Tn factt

Lor Li e aE,[':ed pr-acti ci ng teachei-'s 'Lo ref 1 ect on tirei r

i ndr-tc'Lr t:n el{Feriences sever-al yeårs a{ter thei r trai ni ng Í s

over" -l lris f lar¡ r4JåE eliminatæd b'y' Goç:d¡nan (LçË5i r t"¡ircr utsed É1

{:åse =turdy method wh i ch drew Lrpcln i nf s¡-rnat i on gather-ed dutr i ng



=Éld:íali¡ati':n throutglr observaLisn= and

{FI'J

interviewE. Thi E

sturcly ic¡cursed Ën the rneani ng whi ch f i e] d ÊlipÊr-i ence:; l'lad {or

=l:urric.¡r'l- 
't-a:achnr-= i n terrrns o{ rahat tl-rey l-rad l earned " La=1ey

i19Ë4) al =o investi gated ='l-utden L. tc=achers ' i ndr-tc''u i orl

e:{periences aL the time r¡¡ith å focuts on the prolr1ems

L-ncorrntered" The sturdy consist-ed of tr¡¡o phases" For tlre f ir-st

phase, lre å51':Ëd s'tr-tdent teacher= Lo g'Late t^rha'1, problerns 'Lhey

irave each day Sor å u¡eel': ' This data wås utsed to develop å

qure=t i onnaÍ re wlr i ch hlås gent Lc: å I arger poputl at i on a{

s,|r-tdent teachers in the second pha=e" hlhile the=e stltdíes

Iooherd at the sturdent teacher's víew r:f indltc't-ion Êi{periences

when they were happening, the f oct-ts wå5 1i¡r¡ited to tl-¡ ei r

reactions to *ield E)Íperiences" Several {eatutrea u-f 'l:lrcrit-

'training Êxperiences were omi'lc.ted" Arnong these r.{Etre the

phi l osophy and goal s s{ the trai ni ng proqrårTt and hc¡w tlrese

were translated into practice by the teacher='-in-tr-ainirrg"

A sturdy done by Adler {1çË4) used ån historical åpproach

to show ttrdt the rhetor i c of speci { i c progråfTls wås nrlt

congi s'tent wi th overal 1 practi ces of teacher edltca'L.i c¡n

progrårns" Adl er argured that { i eld e}íperi ences rnutst be vi ewed

in the conte:it o{ teacher edltcation pFogråfns and o{ Lhc¡

broader soci o-ct-tl tutral conten'1, " t4hi 1e thi s stutdy poÍ nted to

the need to lclcate a ãpÊtrif ic prügr;rn in å plrilÐsoplrical and

historical conteilt, it did not Iool': at how thi= tÄ¡c15

interpreted Ër enacted by the stltdenL teachers"

Snrne stndi es haves f ocutged onl y Ën i den'Li f yi ng the



Ël-råråc l-erÍ =ti cs t:+ pt-clËr-åmË

r',rith yûLrng children (Elarnt

l-he valute c:{ t.he=e gtutdie-=

ct¡nte:t t wi tlr Í n r¡rh i ch ear I y

1ó

wl-r i rh prclp;rre pËt-ãontlel 'Lo wt:r l.;

Ir7 1,; Li c [::c]nå z lqi ü { üc:n¡bs 1 Lç'/ +i "

i i¡ ttia't Lhery pre=ent thu' broader

chí l dht:od edltcati on Frclgrårnã cån

be I ocated. However , they addregs nei tl-rclr tire stutden'L

teacher 's phi 1 osophy nor the pr act i ces r i =i ng olt'l. u{ these

phi 1o=ophical contexts"
"[wo 

=turdiesu done by Zeichner (198:i) and Tutrrler (1995) t

{ o1 I owed 'L.lre :;tude-.nt teacherg i nto thei r { i rst year of

'Leachi ng 'L,o i nvesti gate the fneLani ng attri br-tted tc: the

=,ocial ira'Lion prclcess. Zc"ichner ( t?Bf;) clid å longi br-tdinal and

bi ographi caI str-tdy of the vi ew= sf praspecti ve and practi ri ng

teachers. -[utrner's (1985) ethnographic =tr-tdy penetrated intc:

l;he t+c¡rld of rneanÍng the beslnning teachers gåve l-o their

exper-iences. L'JhÍ1e these stutdies invegtígated the practices

o{ beginning teachers, they {ai led to indicate the

phi 1':=ophi caI con'l-ei:t of the trai ni ng Frclgrarn and tlre rneaní nq

;rttriburLed to it,

This sturdy is de=igned tc: bridge the apparent gåp by

presen L.i ng the phi l osophy and goal s of tlre =oci al i;ati on

protres's o{ ä Frclgr;tnl, by Iocating it in å broader hisl-orical

and philosophical contertt, and by describing the meaning i't

hag f or gtltdent teacherg and how they tra¡rslate this rneaning

intc¡ everyday trlåEErtEm practice.
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l-¡ eüreLi cal Ïs-=utes

-lhe ct-r] tutre provi des 'Ll-le conteil'L u ql=, wei I äË tl*¡e

påt'terr-ì'5, for- socialiiation. Howevet-, i't i= [:iie act sf

i nter-nal I y orgån i; i ng the events ;rnd eli per i e*nces' of the

'trai n i ng prograrn t:n the part o{ the i nd i vi dutal wh i ch I erads to

5,Lrce5s+Ltl sçrcial ii¿rtic¡n. FiagelL ( t?6Ë) , Vygo'tsl:y (L97ti , å.1-ld

G.H. tleacl (19f,4) lrave describedthe three major approache= tcl

the dyna,mi cs c¡f ssËi aI i =ati on. Another reseårcher , ti coutrel

(1?Bü, 1981), hax, syrrthesired these three åFprEåchEs' wi Lh

symbol l i c i nteracti oni sm and e:ttended tl-rern tr: i ¡rcl utde

fincl ings o{ phenornenological and sociolinglristic bas;ed l+or[,:.

Ci courrel ernphasi ¡es tlre i mportance o{ the =sci al csntent i n

the discovery s{ meaning {or the individltal being social ired"

This sectisn d¡-¿tws heavily cln Cor:;a¡-o's i1?Ë1at 1ç85)

anal ysi s o{ F i aget '=, Vygotsl:y '=, f"lead 's, and Ci coltrel 's

sturdi eg of the =oci al i =atsn FrclceËs.
-l-raditionally, the FrEcess of saciali=a'1,ít:n hal; been

vi ewed f rorn tu.lo basi c stantJpoi nts " The { i rst f ocutses ctn tha'

internali=ation of sllills and knowledge in which tlre learner

ig å passive recipient and the ingtrutctar i'= the active

agent. Accor-di ng to the setrorìd perspecti ve, the I earner

interpre't=, organiies, and LtEeE in{ormation {rom the

envi ronrnerrt and i n Lurrn acquti re= [,:nEwl edge and sl': i ] 1=" Tlri s

per=pective has been called buth intær-actionist, becaut=er the

i ndi vi cl utal l earns throutgh i nteracti an l.ri th Lhe envi ronrnent ,

and constr-utc'L i vi st u becautse the i ¡rd i vi dutal ar I i vel y
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cün.=-LrLrc-t5 Lhe rïeåt-r i nË si i:lre errvi ro¡rrne¡rt ( Cnr=a.ru r 'I ?85 ) "

Eistl-r l-l-re Í n teract'i oni sl: and csns'Lrr-tcti vÍ =t åpprc:aclre= åre

aepec'L= crf FÍaget's cogni'tive theor-y of leartrinË" Ït i=

¡-rrrseibie that strcial i=atisn inclltdes elernents oi eacl-i o-t

-Llre'se rnain views with imita'Liorr å5 r^lell aE active in{orr¡a'L.iol'i

proces=i ng happen i ng on the part o{ the I earner- .

-l"hat a=pect t:{ F'i aget '= theory of I earn i ng wh i cl-t ha=

relevance to the present discuts=ion ig his concept s+

eqr-rilibrir-rrn clr equilibration" For Fiaget (L?å8) r eqr-tilibt-iltm

ig "'L.he comFensation resurlting {rc¡m the activities c:{ tlre

gurbject in respcrnse to. er:ternal intrutsicfn-Þ' (FiagnLr 1?irËt

p. 1t-l 1) . Thursu externat intrlrgior¡s, sLtclr åË å cLtrrictrlutni

cslu-sË, äre conrpensated {or by the sutb ject '= engagÍ ng i n =utch

acti vi ti es ãE creati ng å Iearning environment in tlre

practicutrn, I{ the indivídutal does nst have än in't-errral

construct i nto whi ch the i ntrltsi on rnËìy be a:isi mi l ated , ihen ,

di=equrilibriutm otrEurË" In this cå'se, the inLrltsion rnutst be

äcccmmodated by engagi ng i n surctr trclrnpensã,tory acti vÍ'Li es åt:"i

crea'Ling å nËw con::truct or e:.lpanding the ariginal cfne" llrrce

this ha= happened, equtilibrir-trn is regained" Fiaget al:;c:

hypn'Lhesi ¡ ed the need f or 1" i ncutbat i on per i od betwt¡en the¡

ti me o{ the i ntrutsi on and the ti rne that accommsda'l-í on i =

cclrnpleted" Tht-ts in becoming social iied, l:he changer rllåt ¡-lc:t

clccLrr irnmediately upcln the incidence st the intrlt=ion" The

i ntr-lrsi on rnay be the ca LaI yst { c:t- gr-utrth 'i ur å I nnç 'L i me

afteru¡ards"
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RecentIy, it has l¡een argured tlrat in 1aal.,:ing at 'l-irese

Ëofiìpensatory activi'Lies, F'íageL did not inves'l-igate 'Lhe

natur-e ancl bype c¡{ envi¡-onrnenLal intrut=ions" It i-- uttlulE:ar

r¡hu=1, l-rer- they are -phy=icaI o tagical , Er =ociaI; and i-F LhË--Y

acturally do impact the gtrciali:al-ic¡n prclce==. For Tr-triel

(1978a), the physÍcal , logical , t:r gocial are three dj.f{erertL

do¡nai ng o{ [::nc]wl edge wh i ch åre nt:t necessar i I y rel a'te¡d , and

'there{cf,re, the e{fects o{ EFecific experience in one o-i the

conceptual domaing may lrave minirnal ef{ect in t:'t-lrer dornains

(Corgaro, 1985) "

Another e;rtengion of Fiaget's theory has been explored

by Lhe worl:. c:f Youtnigs (Iq73, 1978, 19Ë(J)" In 1?8ij Yor-tnis=

synthesi =ed the vi ews of F i aget and Henry Stasl: St-t1 1 i van who

viewed etrciali=ation åË resltlting {rsrn interper;onal

interactions in tu¡o distinct s,c¡cial worlds: Lhat shared by

'Lhe r-nore l:nowl edgab 1 e r^¡i th the I esg l:nowl edgab I e r and 'that

shared by equtals Er {e}1or^r nsviËes. In tlre {orrrrer ãr'ì

i nter-dependency i s egtabl i shed wi tlri n å systern o{

trsrnpl ernentary errchange where the l earner trades con{ormi ty

f u¡- the edltcator '=, approval and./or grades' Thi s' soci al worl d

provi des " a Ëense o+ ordered sc¡c i al real i ty and ] altnche= ( tire

learner-) along Êt rela.tir¡na1 .path" iYoutniss, 1?Ë(Jr p"it-t)" In

L,he l ater scici a] wor 1d between pËrers r Ëne EÊÊ5 å ccl-clperå1: i ve

LtËE sf cjirect recÍprocity. "F'articutlar behavii:r= åre nt:

l onger predeterrni ned åË ri ght or Hrüng ç¡r better clr ['JOrsË"

Eertravíor Ëån be tested and slrbmit'Led to ¡nlttutal de"tini'tir:n"
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iYoutr-ri==, 1?Ë{1 r p"1?), Fiagetian ther=ry i= eit'Lended b'/

Yt:r-rnisg' work in that when di=equtilibriutm oËËLtr=, the,

ac'Livity wlriclr the lear-ner rnost o{'Len Eee!::= i= inLer¿rcLic:n

wi'L.h ather=" Tlrlts congtrltctir:n o{ rneairing and

con.ceptt-raliiatian i= viewerd not ås å pr-iv'a'te eve=n't br-t'l- Ã'Ë å

goc i al event i nvol vi ng csntr i burt i ons c¡f both the I earner and

the uther- perscln (Yourni';s, 1?Ë0) "

Vygotsl':y (L97Ê1 aÍ {ers {urrtl-¡er i nsi ghts i nta the¡ pr*ÐcÈ?'å:i

t:'f saciali:ation. In hi= view, EociaIisatir:n is rnoLiva'Led by

gocietieg'demandg on ån individutal {or change" l,{hern, {r:r

e:iarnpl e å st'utdent en'Lers å Fr-r:grårn u'f =tutdi e-.s, prË\cti caI

acti vi ti es åre entered i nts ås e'Lrategi es {sr dea} i ng or

coping wÍth the dernand's t:f 'the prÐgranì. En,¡agir-rg in.prac'tÍca1

ac'Ei vi ti eg l ead= to the acquti r;i ti on of nEFJ gl:i I1s and

l::nohlledge t¡¡hich rnåy be tran={orrnations of c:ld 
=1.': 

ilIs +nd

h:nEwl edge" These changes årÉ di. rect resurl ts o{

internali=ation, which Vygotsl-ly de'fines aE "the in'L,ernaI

recEnstrutction o-F ån e:lternal operaticlr¡" (Vygotsl,: y, 1ç7Ðt

p"5å) "

According to Vygotshy, people increase their [::fiot¡J]edge

r:{ the u¡orld by "integrating social ly el¿rburated =ynrbals
(surch åË social valures and berlie+s, the cutrnrtlaL,ive l.ñclt¡¡ledge

t:{ tlre curl tutre, a.nd the sci enti + i cal I y eilpanded concepts of

reality) into their ot^rn consËioutsnegs" (Vygatsl-,: yr 1978t

p" 1iå) " The process by whích rlri= LlËtrLtrE is å Lwo-step

dynarni c, { i rsL on the eirternal suci al l evel and then , l aLer ,



interpersorral FrcltreËses to intråpËr-Ëc:rrål prc:trEiEEEË üccLtrs

gradr-taIly clver an e¡r'Lended pr:r-iod o{ time. Dutr-ing 'thi= period

" the prt:Ëe=s bei ng trans{ orrned bont i nutes l-o ert i =t and to

change aË ån external form of activity be¡{ore de{ini LeIy

'tutrning inward" (Vygot=ttyî L97tr p.5,/)" Ft:r Vygot=ityr sorÍle

f urncti on-= ¡låy never L:e i n L.ernal i red and Ehere{Ðre r t-emai n

f orever at tire eirternal level "

Ën år-¡ i nner- per=onal 1 _- -.- rruvtir "

llnother Lheory ltsed Lc:

r:ymbalic interactionigrn is based

and has rnlrcl'r i n common wi Lh

acqlri red !::nEwI edge whi ch expl

T1

]-he t¡-anst ot-mat i on o'f

eirplain adurlt =c:cial iratiun,

in Ë.H" I'lead's i1ç.i4) wor-l.,:

the ':oncept o{ ct-t1t ltre å's

ai ns; behavi or i n terms of

For t'lead å person acqltire= a.rneånings (SpradIey, 198ü).

EensÉ o{ himself/hersel{ ind irectly,

"ncf,t by beconring å sr-tbject to hirnself t
butt only in so f a.r åE he f irst becon¡e=s ål-t
objec'L to himgel{ "." by tahing 'L,he

at'bi tutdes o{ other Í ndi vi dutal s tsu¡ard:;
hi rnsel f r^ri thi n å soci al envi ronrnent ür
context of experience and behavior irt
whi ch both he and tlrey åre i nvol ved "
(l'lead, 1Õf,4, p"1f,8)"

For l-lead , f urI l çeI f -consci or-tsness re=ul t=, no'L jutst tronr

cornmurnal ghari ng , br-rt f rorn tro*EpÉrati ve i nterdependence årnËrìË

individrrals to achieve å comrrrÐn goal . The gtltderrts in tiie

ear I y chÍ l dhood prügrà¡rr i nvesti g;rted by thi s stt-tdy mltgt t¡e

Ëu-clperåti vel y i n{:erdependent i n orderLo rneet'l- {:he

requrirernents o+ the prtrgråm.
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=yrnbol i c i nl-eracti c:ni

iderntified

=m restss

! L.-.-._LIil' EJri Freml 5Ëã cln
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" HLtmån bei ngs act Lor¡¡a¡-d th i ng=
(events) sn tlre basi s nf the
rneån i ngs tirat the tlri ngs
(eventg) have {orLhetfi. "
"-fhe meaning o{ surch thing=

der Í ved f rorn r Er ar i =e= ourt of r
the socÍ aI i nteracti c¡n that one
has wi th clne ' s f el I ctr*Js. "
" l"leån i ngs åre hand l ed i n and
rnodi{ied throurgh r äfl
i nterpret i ve pr0cËs'5 utsed by
the person deal i ng r,ui th the
'th i ngs ( events ) he enconnters
(p"3).

Carnbso Avila, and Furr[::Ëy (L974) identi+y belie{ a:; the h:ey tu

thsr i n t-erpret i ve proceËs utged by those who r¡or h: ef { ect i vel y

with other people" An analysis of the stltden'l--tsracher's

beliefs is central to the progråm inve=tigated by this =turdy"

However , the recent wcf rl:: of Ëìaron Ci rcsurrel ( 198(-, r 1?Ë1 )

l¡a= addre=ged the de{ i ci enci es c:{ tr-adi ti onal goci ol ogi cal

eilplanations sf sociali=ation by o{fering several properties

of the interpretive procedttres utged Lo develap ineanÍnç by

people" Tc¡ dc: this Eicolrrel draws cln the phenonrenological

view nf Schutt= (195f,, 1?55) and Gar{inl':el (1?dr7) iüursaro,

r 7t3*J,r ,

For CÍcoltrel , inter-preL.ive procedurres are "invåriant

properties of everyday practical reasoning necessåry for

asgigning EËnËe ts the substantive rlrles sociologj.gt= ur=ltal1y

call nçlr-ms" (Cicourel I Lç74, p,5.i) " In Cíconrel's view norn¡E
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(or =lrrf ace rutl es ) " carry ån clpen s l-¡-utctutre Ðr hsr i ¡ c¡n vi s-a-

vIe soÍne boutndabl e col I ecl-i on si meãni ngs r-tnti I they Ërre

1 i n f,:ed 'l:o part i cutl ar cåEes l:'¡ i nterpret i ve procedutreã "

if.icoutrel , IS-/4r F"f:). -l-he pirenonrenological notiurrs fir-st

developed by Schurl,z and Ëar{in[,:eI which Cicourrel inc]urde=

ðre¡ the reciprocity cr{ perrspectives, the e'L tretera

as=rrmp'ti onr;, and the retrospecti ve-pro=pectí ve sensë o{

ÕtrtrLrrence,

The reci proci ty o{ perspecti ve:, ref ers to the L.råy i n

which u¡eIl -=ocialired rnembers of å society ideali¡e h.he

Í nterchangeabi 1 i ty o{ standpoi n1-s. That i s, the speå[::er *ìnd

the hearer åEËLrr-ne 'L.hat i+ they were 'Lo chanqe place= the'l:

'Lhey wourld have the Eårne experiences o{ tlre irnrnediate Ecene"

Ttre "et ceter-a a==rrmptiEn" suggests thaE in the simrtlatErd

urnderstanding between the speåh: er and the hearero they åssLrfl-re

the e¡: i stence tl{ comrnon urnderstand i ng= o+ what i r; bei ng sai d

cfn occagi clng when the degcri pti ve accorrnts åre sËen aE

o[:violrs" Thr-rs ttre-=e occa=ions åre allowed to påËs in spite c:+

Lhei r possi bI e vå.gLreness clr arnbi gr-ti ty" The thi rd Lernr i n

i n'Lerpret í ve prncedutres o the retrospect i ve-pro=pect i ve sense

si ocËLrrrence , ref ers ts the =pealier and the he¿rrers ' wai 'L i ng

'fnr later- lttL.erar-lces to clari{y present descriptive accorrnL.=,

rJr -finding ourt that earlier rernårl::s now clari{y å present

urt t-erance "

Cicoutrel (I97+) hag also borr-owed {rom Lhe r,^.rurl,: of

Iingutistics and socio1ingr-ristics u'{lren he disclrsse:;'bhe no[-inn
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clf "taIl,: åã re+Ieiíive"" Cor=ars (1?S5) r-eparts't-lr.r'1.:

" Ëi cctutrel eil tend:i tlre IAJc:r [': t=f Ëar-t i n i':e] r
whs ha:" arglted Lhat the mËre preËËrlcÊ or
.ibsence o{ talk in Ínteraction i=
mÊÃl-ìingf ul , to introdurce the ideas of
[Surrnperi (198:) and others who have arglted
that the ÞJåy speecl-r i s produtced ( eg .
intonar'tion, prasody, =tress paL,terns,
etc") is ås importanL, in conrmrtn-íca'Lir:n
ÃE the sutbs1-antive urtterances" (p"6Ë).

üi coltrel 's cl ai rns that everyday eoci a1 i nteracti r¡ns are l-lre

bes,t srf,LrrËÊ o{ data needed to understand the scrcial i:ation

prt:tress" -l-his notiorr r-ei'L,erates Spradley'= ( 19ti(l) sta'L,ernen'l:

t.hat the ethnographer 'rmå!,:es use o{ wha'1, people såy in

seerl:ing to describe their cult.ure. Enth e:rplicit and tacit

curl tutral l::nowl edge åre reveal ed throurgh speech mltclr ü{

the cutl'turre i= encpded irr Iingutistic {orm" (p.1I)" Tlris wonld

slrgge=t that the pre{ erred method o+ stutdyi ng the

FrËtress u¡or-rld be to obser-ve everyday=ocialiiation
i nter-acti ons"

However, -=ociali=ation into å profeggion 1Íl;e teaching

cal 1 s f or the devel oprnent of i nternal l;nswI edge and

erlLernal i sed prac'L.i ce tr{ the cul tlrre. That i s, the gtlrdent

niutst acquri re ski 1 1s whi ch conrbi ne =peal.i ng and behavi rrg

patterned af ter the i deal s of the prof.essi on . Ëlccord i ng tc:

Schon (Lç87), it is not possible 'bot.each the stutdent ulhat

he,/=he needg Ir: l:rFrrwo butt lre./she cån be coached" Tlre learner-

rrrutst ËËe {or lrim/he¡-seIf and i¡r hiEzher- clFrn FJåy tire r"elatisns



l¡etwe.en rr¡Ec1n5 and rnethsds

" l'Jobody trån 5Ëe -F nr h i rl u and

'tul d' , al Lhor-tgh 'L,he ri gli'c

seei rrg and tht-t= he} p h i m see

tStT r F" 151) "

"i.J

ernp I oyed and rc¡-=ul Ls ach i eved "

he Ërarl ' t set: j ur:;t by bei nç

l.': ind o+ terlling flìã.y gt-tide l-li=

r'lha L. l-r e needs 'to ËËe " i Ëcl-r on t

Eecorning social i=ed into cutltutre sutch å5 tc-aching t

arccor.ding La Schon, involves +oltr- Ievel': c:f re{lection ürl the

part s{ both the ' gr-ti de ' ûr coach and the stutdent " 
-[lre:;e

level= åre¡

¿tr " Re{ l ecti on on re{ l ecti on

theory c¡{ pedagogy"

ûn description o{'lihe

ï" Reflection on de=cription o{ the theory s*

pedagogy"

3" Descrip'Lion o{ the theory o+ pedagogy.

1. The theory o{ pedagogy"

In the present study, 1evel one is the cultutre oi teaching as'

ref l ec'l-r:d i n the phi l asophi es and goal s of trLtrri cltl ltrn cI ass"

Level two i s the trangrni ssi on o{ the cutl tltre whi ch i ncl utdes

the lectnres anri the written material=" ln Ievel 'L.lrree the

gtltdents enter into the learnÍng of the cutltutre by tl-iin[,:ing

abourt, implementing and discltssing thu- in{t:rrnation shared in

level twa. Final1y, level four involveg the {eedbacl: frsrn the

pro{Ë,åsol- and tlre =tltdent-teachers on w}rat has happentld in

1er.e1 three. Schon's notion a-Ê social i:atian integra'L.e--=

a=pec'l-= of the tlreorie=, of sociati=atian described by F'iagett

Yr¡ltni=su Vygotsky, Ë"H, l"lead, Blutmer, and Cicor-trel described



Éãrlibir in'tiris =æul:ion"
-l-his chc-rpter Eerves måny FLtr-FosË's" -l-he clesct-ipti

r-e=earch stratelgi e= ha'¡ a+f i rtnæd the rneri'L o'f

ethnograpt-ry ås ä regearch method compati bl e

inves'l-igatirrg tlre rnåny strands o{ infornra'tíc:rr cc:n'tribut'l:i

.-) L

LJI I L]T

nai rrq

wi tlr

nq'L.a

the social i=ation prüËess" "l-he 1iteraturre review has

i ntradurced otlrer reEearctr methods and d i scltssed wea[':nes--es

which =hsw the need for the present stutdy'" The section c:rr

theoreti cal i s=r-tes i n reseårch on soci al i zah,i nn reveal = tlre

internal trtrrnplexity s{ the saciali=atit:r¡ prËtress" Ëach o{

these at'Lemp L ta cI arri {y the contrern-= and i s'Eltes sltrrnltrrdi ng

reseårËh into ssciali=ation
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Chaster I I I

THË STUDY DESIGN

Every asÞect of the =oci al i =ati on If rocesË i g vi ewed

=,utb'iectivelv bv each particÍPant- hlhat meaninq do the early

chi l dhood edltcati on stutdent-teacherg at 'Lhe Uni versi ty

str-tdi ed attri burte to the trroËess whi ch thev Ei(peri ence dutri ng

their {ina1 Vear'l The best wåy to diEcover hor¡l parLicinants

view å Froqråm of gtltdies is ts lool': at what thev encoltnter.

inr¡utire into the meanings thev attributte to their exDeriences

and i nvesti qate the behavi ors whi ch ri se oltt o{ those

concenti ons,

In this chapter the following elements of the present

sturd'r ' s research desÍ -on åre. descr i bed ; the =i te " the

nopurlation" the key in{ormantg. gaininq {ield entry, and data

col I ecti on "

1" The Site
-fhe data f or the research were col ] ected i n three

senarate I r:cati ons; the trLtrr i cutl utrn cI assroorn at the

University, the nLtrs,ery classroorn set Ltp and operated bY the

i n{orrnants i n ä co-Eperåti ng school di vi si on " and i n å

serninar room at the Univer=itv"

The Cutrr i cutl t*trn Cl clssrclÐm

l'he cl assroorn lrsed f cr the cLrrri cutl ltm trËLtr5e k'Jå5 å
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ãmå11er -=eminär- roorlt iapprouinia'l:ely :(:iXf;(:i feel:) witli FJL=dgF

shaped tab l es to åccclfnrnËda Le f i { teen peop l e, Twa o-i the wa} 1 =

irad ch,all,:boards rutnrring from u.¡all Lc: wallr wlrile'the third

r,ual I had ri bbon wi ndc:w-= aI ong tl¡e top { i tted wi tlt venet-i an

blind= and three posters at even intervals aL Êye level " l-lre

rclorn wås equti ped u¡i th an sverhead Prcl j ector and =trrËen " r+

=1 i de clr { i I m Frcl jectar coutl d be reqlti si ti oned by the

pro{eË-=clr ås needed " 11 l arge oål'r desl': accutpi ed the corner

neår the doc:r"

The lrllrrsery C1 assr-oonr

'Ihe nLrrEËr-y wåE ð rectanguriar classrcsrn {approxirna'Lely

l()X5(l teet) in an elementary schc:ol . -lhe in'f c¡rman'l-s planned

and orËåni =ed the spaci al arrangernent of thi s rÊorn" Learni ng

center-s were i ncl utded i n the I ayoltt utsi ng the equti pmen't

provided by the university and the school division' The

initial floorplan agreed Lrpon in Septenrber wåE reÐrgåni=ed in

Janutary En the sutggesti on sf tl-lei r sutpervi sor +rorn the

facurlty of edutcation" (Fcrr details t:f the floorplarr=r 5ËÊl

appendi:< I I , di agrams I and :) "

The Intervi eu+i ng Roorn

For the alrdio-recorded interviewg with the infornrants,

clne o{ tws semi nar trlåsËrclctrls at L,he utni ver=i ty wåË utsed.

Durri ng the i ntervi er¡ ttre recorder wås pl aced sn tlre tabl e

belween '[he inf c¡rrnant and the re=Ëåt-cher'
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ijérmp j. Ë bër Ê(: r I ün

IJurring ê cLrrriclrllrrn cIa=s in 'lihe tal I t:-F 1ç8ór a{tet- the

natutre s{ 'Llre str-rdy h¡ås brief 1y degcribed, the stltdents were

given å letLer o{ consent" (See Appendix I). Ey signing and

retnrning the Ietter tt: tlre researcher, the candidaLes in the

early childhood edurcation progråm coltld eiipress'Lheir consent

to particÍpate in 'L,he str-tdy" Ten of the L,welve sl-utden't=

responded af { i rina'Li vel y"

hlhi 1e aI I ten stlrdentg were observed i n the cLtr-r i cutl utrn

cl ass, three stutden'Ls tÀÊrÊ gel ected -F or 'l:he i n*depth

interviews" The threeî Ji I1 r trheryl r ånd Frian r Here cl-rogen

{or the following characteristicsr

(1) Each had å willingness to share their thoutghts a.rid

belie{s,

(?) Each

events

wås art i cr-tl ate desrribing {æelings and

(f,) NCIt al I three had the sÃmË: Eex I mari tal statlts ¡ Etr

geographic and sscicl-ecclnornitr båc[::Ër(futnd"

-lhe nurrnber of in{orrnants wås limited {ar two r-ËãrsclnsË

( 1) In order to {aci I i'Late ån i n-depth ëi{qlmi na'L.i c:n of

what Lightfnat re{ers to ås "the trclrnpleui'Lies, nncerLaintiest

and prclËesães o{ te.rchers' lives i¡r 'real' seL.tings"

iLigh'L{oot, 1981, p.34J)

(I) l"lore general observations h,ere done utsing the large"r

groLrp , there{ ore the i n{ ormants wel-Ë nee¡ded on I y f nr der i vi ng

1n
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rnËr-e sFeci{íc detail="

üne i n{ orrnani wå5 el i mi nated i rom the i n-dept h

i ntervi ews i n Decenrber r¡lhen tire + i ¡-s'l- autd i o tetpe Þ.tås

di =covered tr: be i nautdÍ bI e and he i ncreased the hcutr'= he

u¡orf':ed at his par-t-time job thuts mal':inÇ it imporE=ible to +ind

a rnututal l y trEnveni ent ti rne ts rneet "

In{orrnant Characteri sL,i c

-l-he popr-rlation t.rom which three in+or-rnantg were selecLed

ronsi sted o{ el even f erna.l eg and Ene rnal e. Ei gh't were si ng 1 e.

Èf I h¡ere in their late teeng and earl y 'l-r¡rentie:; ertcept tt¡.¡o

t^,ornËn r^¡ha wer-e i¡-r 'Lheir late thir-tiesr were married and lrad

clri 1dren. Appro:.t i rnatel y hal{ o{ them wËre { rorn smal I tswns or-

rutral arËåË. üne g¡-ew Lrp in üntario, r^lhi1e tlre rernainder were

from Manitoba" All o{ them wer-e s{ ¡¡hite, middle rlat:=

origin.

0ne i n{ orrnant , Ëheryl t å si ngl e wornån ir¡ her early

twen'l-ie=, h,ås å native ef l¡JÍnniFeg. She lived aL horte witfr

her par-ents i n å rni ddl e cl asE nei ghburhood. At the pre-'Lerm

gather-ing in Aurgurst she eupressed ä [:]Eêr-r interest in my =tutdy

and clearly stated her reactii:irs to tlre events and p*opr* she

had encourntered to this poirrt" rl11 of these characteristics

rnade her- å reasonab I e choi ce åË ån i n{ orniant ,

-l'he secsnd perst:ll , JiI1, h,ås mårriedt in her rnid-

tt+enties arrd a gradutate of å col lege in Ontario" She and her

hutsband, a doctoral stutdentr had rnt:ved to [,'JinnipeË ËnL= yeår

previolrs to her regis'Lration inl-he early childhnod edltca[-ion
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Frs'Jråm" Ji I I l+as raÍ =ed Í n r¡.¡ha'L '=he de'Ect-i bed 'i:o be €1 1r:wær

mi ddI e cI ass {arni 1y i n ä =rnal I tswn, ller gregcrri outsnes=

dr-tring L,he iir-st rneeLings r,çith tlre clas= and enjnynienl- t:+

expr-es=ing her views to åny listener, made lrer å pre-Ferred

iniormant"

Frian, the thir-d in{ormant, wåE the only rnale Ëñt-ü11u=d

in the progrårn" He wås in his ear-ly Lu.lentie= and {rurn r¡-tral

l'1ani'L,c¡ba having ¡nsved 'L.o Lqlinnipeg three yÉår:; earlier to

attend University" He sharerd ån -rpar'l-rnent with å iric.nd and

wnr[,: ed part tirne in å restaurrant to pr-rt hinrge]{ thrar-tgh Lt-

rriversít.y" !lince the pI.clgt-årn typically has at leas't onÊt nrale

participant eaclr yeår u inclutding Frian as ån in{orinant wsutld

ensLrre that tlre rnale vieu'r t¡ot-tld be eilprea=ed.

T" Ëaining Field Entry

i-lonths bef ore the beg i nn i ng of tl-re f aI 1 terrn , the re-

searcher, å gradutate str-rdent. in tlre early rhi ldlrood edltc¿+L.ion

prclgram, obtai ned pernii ggi r:n tt: attend and sbserve the

ËLrrricutlutrn class {rorn Dr" I'li1es, L.he head o{ the prclgråfn arid

i ngtrurctor of the trLrrr i curl utrn trcrt.rrse " Hhen Dr . I'1i I es i nvi ted

all of the :;turdents to her lrorne {or ån even'ing be{nre clas=e=

began, she inc,Iutded the resecrrcher trn the gute=t l isL.

Conseqltentl y r år-l i ni ti a1 l eveI o{ rapport a¡rd å degree n-l-

fami I i ari ty devel oped between tlre regeår-cher and å11

paL.ernLial info¡-rnant= be{ore the qutes-Lion of rielec'ting thuse

f or the =turdy had ts be addressed"
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Thr-aurgh th i = cc¡n l-.cct , 'i:he r-e'searcher anrl L.i-¡e en'L i ¡-n

study wcfs viewed pa=itively, As å trEnseclLtËntrE s+ ãn

at t i rnrat i ve í-ÊEpcnse tp t.he I e't't:er ori cor-¡=Enl- , l-hræe

i nf orrnants h¡Ër-e gel ected thr-ts atrtress to the ethnagraplii c

=ertting, ,l-he nLrrEery clagsroorng Íot- which 'L.l-rey ursutld be

respon=ibIe, h,ås gained"

Dr" l'liles eilpressed än interest in tlre topic o+ res,earcir

prior Ls Lhe ËommentrËrnent o{ gathering dsta. This inL.erest

and beliei in the merit of the research project proved to be

i nval nab I e i Lr every phase o{ tlre r-eserarch "

4" Ilata Ci¡l1ecti on

Fourr metht:ds h¡ere i mplernented to col Iect the datal cl--

bservatisns, in-depth interviews, taxonornic analysi= r-t=iLrg cl

card sort techní que, and ån anal ysi s of tlre l i teraturre f rurn

Lhe cLrrr i cltl urm c I ass.

übservati ong

I{on-parti ci pant observati ons were csrrdurcted by the r-

esearcher in tl-re u,JÊre[': 1y cLrrricurlurm cIass. Field noterg L{Er-Ér

recarded while in the getting. Every cIass, held be{ore the

Decernber breal,. hrås cbserved, while L.hree classes dutring the

second terrn weFe abserved" There ÞJere åpFrûiiimately f,(j holtrs

o{ trLrrt. i ct-tI r-trl c I ass observat i nn= done i ir l:ot¿t1 
"

tbgervations oi the nLrrEery classroom activi'[ie= h¡erÊ

carr i ed ourt clver å si ir montlr per i ud { rorn üctober tlrroutçlr mi d-

rìpri 1 , e;rcept dltring the hol idays in Decernber and rlpri I and
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ilrrl-ver-ai Ly sLr-rdy r..JEcrl': Ín Febr-utar-y" -l-he re*-earchet- :;pernt cft-¡Ê

and å hal { tc¡ two hortrs r' En the åverå€e: every wee['. i n the

nLrr-sery cla=s €r'5 å nroderrate [ype at partÍcipant ob'serverr"

'ft'rc:=e abservations {ocursing rlrr tl-ie child-teaclrer ¿ind

paren'l-- L.eacher i ¡rterac'1. i sns were recorded ås { i r*1 d note::

rz-rhile in tlre setting and revieuled iater in the day" A st.tffirnåry

then h¡å-= wri tten hi ghl i ghti ng the eve¡nts o-f Ehat days'

obEervationg" On tho::,e days when tlre class spent a rnajc¡r parL

s{ the time in the gymna=iurrn Er wlren the reseårcher':;'b.irne¡ in

the cl ag-=rot:rn wås tål;:en up wi th di rect i n L.eracti ong wi th tl"ie

children and gturdent teachergr l:he re:;earcher relied En her

rnernûry o{ the details o{ her observationg. These observation';

were then handwritten in å coffere shop irrnrediat,ely af ter

l eavi ng the cl a=srsom. Appro:.: i matel y f orty Irc¡ltrs o{

observations wÊÍ-e done in the nLu--=ery clar;srsonr ot each

i n{ ormant.

Intervi ews

Formal one holtr i ntervi euvs were condutcted by the

researcher Ðn å monthl y basi g" The f Í rst thrrre and f i nal

open-ended and in-deptlr interviewg ulere gutided by ðrr ini Lial

set of qutestions ri=irrg out'L of the preceding tnotrtlrs'

interviews and c:bservationg. These qlrestions requtired the

i n{ or-rnarrts to ref l ect Ën thei rLholrght= and f eel i ngs aboltt

what tlrey r\rere encc:ltntering" -l lre intervieuls csvered =utch

'l:opic= ås: tl-rer wåy Ín wtricir Ll-iey di'Ecovr=red the e.rr-1y

childiroocl edutcatiar¡ option, their rFrasÐt-¡ 5 4or ç:eel': inÇ
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ådmi sËi ûn 'l:r: 'tlre pr-clgr'årrr ? lrouç they sel ected tlrei r teanr

members, tlhat Lhe cLtrricurlurrn cla=s me¿inL to 'tl-¡ern, horrl the.y,

went abourt =ett i ng Lrp and operat i nr¡ tlre nLrrset-y c I a,:s , wlra t

tl-re pracL,icuttr¡ meant ts them, 'their concepL.utaliraLÍan a-f

nLtmer{JLt5 a=pects o{ yljLrng chí1dre¡r and what it r-neåns ta teach

l-hem" The January, Februtåryr and lÏ¿rrch intervier,{g were

re::ear-che¡- oriented and rnore strrrctnred to obtain å ta¡ronsrnic

anal ysi = o-t the i nf srrnant 'E eI.Feri enceg"

A1 I o{ 'Llie i ntervi Êws, except two card-gort i nterrvÍ ews,

r,,{ere altdio recorded and condursted by the researcher in ér

serni¡rar rûorn aL the Univer=ity o{ llani L,oba. ün the åveråg€t,

ea.ch i ntervi eu¡ 1 agted { or one lrourr .

Infc:rrnal trclnversa.'tiong which resurl'L.ed frorn ccf,nver'ãal-ic¡ns

at the end of a classr otr durring cof {ee breål:: s a,nd chance

meet i rrgs Here paraphrased i rnrned i atel y a{ ter l-ravi rrg ta[::en

place" These notes werÊ transcribed dr-rring the Eårne day. The

audio recorded in'L.erviews were Lr-anscrÍbed within À rnc¡nth by

ån assi stant "

'[axonomi c Anal ysÍ s

A{ter å high level o{ rapporL had been developed. and the

i n{ or-rnants were corn{ ortab I e wi th tlre re=earcher , 'lhe

in{ornrants h¡ere a=1.:ed ts do å ta;.:anomy o{ the dsrnains o-i

ear-1y childhoud edurcation. Inclurded in the domain,,¡, r/.,er-e:

t 1 ) -l'he character i gt i cs o{ model te;ichers ,

{:) fhe *bilitie= and types '¡{ chj. Idren,
-l he regltl ti ng categor i es and =lrbcategor i es were typed c¡nto
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't r:i ndp¡t card= i ':ne pel- rar-d ) r¡¡i'Lh no atternp.L made

interrel;rte the cardE, {r-am each oi tl-le in+r:rmants.
-fhe decision to dç: å 'Lailonornic analy=is wa'ã based on the:

real i ¡ at i on th¿rt the sturdent*teaclrers ' pract i ce= i ¡-¡ the

nur-Ëery class h¡ere di++erent {rorn the verbal ized staternentg

of i deol ogy i n the cLtrri cutl urrn cl asg and i n the i ntervi ews,

ür-r'L of the taxonomi es traffie rr, ner\, bagi g f orthe deci =Í r:ns

rËgårdi ng wh,at behavi org to observe ont of Li-¡e con'L. l nutt:urs

i I ow c¡f acti vi ti es i n the cl agsrnnrn.

Articles {rom the Currricurlurn tlag,s

The articles the s'tlrdent teacherg receivecl were reviewed

rtsing the tailonornÍc categori'es obtained in the card sort. -l-he

resutl ts were cornpared wi th tlre codecl { i el d no l-es ancl

interviewsr aE å rnethod of assessing tFre pre-Þentre clr atrsencer

of congistency between the i n{ orma,nts ' verbal i : ed and

actutaliied utnderstandings of the early childhood edtrca'L,ion

ideology. In tlris r.råy , it wåE hr:pedu that'L.r^¡o levels o'f

fileåning= which the teachers-in-training init:rrnantg a1itriburte

ts tlreir elíperience of the early childhc¡od edr-rcatiorr FrEgrårîì

could be identi{ied"

In sLrrnrnåry, thi

procedurres ursed by

sturdy. The descr i pt i on

s chapter describes the ethnographic

the researcher whi I e cancllrcti ng thi =

i nc I utdes i ni orrnat i an on the s'i 'l:e , the

f i et d entry, and data col l ecti sni nf ormants ,

strategi es.

gaining
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LTI"II-TÊT]üN5 I]F THE ËI-UDY

Use crf å qutalitative method of collecting dal-a r¡'rhetr

researching the field of teacher edutcation lets 'Lhe:

r-esearcher "get close tt: the då'1.a", Iri 'LhÍ= trJca!¡ irr{ormatisrr

cån be developed frorn the d¿rta itsel{, rather th¿rn rtrorn

rigidly controlled and structutred quranti{iabIe'Lechniqute=

(Filstead, Lq77)- hlhile the ff¡år"rdå'1,Ê governing qltantita'tive

re=earch yi el d= å greater rel i ab i I i ty of rneasutt-e= , t:-F ot-t Lcorne

var i ab I es , and anal ysi s of parts or cornponents nt plrenonrena ,

fiLrch is lost" Ethnographic design, onË qr-ta,liLative researclr

methodr yields data which is phenornenological r ÉmFirÍca.1 t

natutralístic, and holistic, and aIlau*ls {t:r the Ltse o* qr

variety sf reËeårËh strategies (Ëoetz and LeCompter LçËå) "

"fhese strengths, hswever r åre algo potential åreås s'f

weål::ness of ethnography. It is there{ore valutable ta inclltde

a digcutssic¡n o{ the l imitations Ín the design o-f bhe sL,utdy"

Thi s chapter wi I I d Í scursg the f oI l ot.ri nç

considerations which rnåy Jimi'L the validity o{ the ='Lt-tdy:

time and participarnt Ëårnpl ing ¿tnd selection, settings and

cÍrcutmstå,ncesl the e){per-ience and rple o{ the r-e-=earcherä the

data col l ecti sn strategi es¡ and the data anal ysi s L.e¡chni qute=.

1 " Samp I i ng ¡rnd 5el ect i on

Time Sampling and SeIection
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-l"lre length and tire di=r-r-rpL.Íons of tlre' prEgI-arn werÊ

lu{o EËLrrcEs c:{ Iimitatic:rrg on ther validi'Ly s-F Lhe¡ =turdy" 
-l he

f i nal yeårr s{ Lhe earl y chi 1dl-¡uod edutcati un progrärn toal':

place clver å perii:d o{ åpprÐ}iimately eight month:= and the

tirne =pen'L Ín'Lhe nLtrsery clasgrcorn wËre foltr half days per

weeh: {or sii: a{ thoge rnonths" Ê1so dr-tring tl-iie timer the

con'L.inurity o+ the prclgråm wÂE dÍsr-utpl:ed by two hol idays.

Tlrege i nterrnpti ons måy have redutced the i mpact cfrc the

p¡-clgFarn, and cåuse change= ttl be relatively st-tper{iciaI and

short-l i ved "

These possible redutcL.isns o{ the real impact o-t the

prÐq¡-;tn were f urther cornpournded l:y 'L,he change ot pro{elss{f,rE

midway throurgh the terrn" -lhe cnn=erqlren-t ad jutstmernts which the

sturdents had to måh:e in ordelto ELtcceãs{urI1y trclrlplete the

progrårn with a different instrurctor rnåy have interfered with

the I earn i ng wh i ch coutl d heve tal,:en p I ace. Thutg the:

obgervatisns rnay have rnÉre to do witlr hsw utniversity s'Lutden'L,s

adapt to change than with sociaIiration itself.

Another I i mi tati on reI ates to the ti rnes tlie:

reãeaFt:her- selec't-ed to do.the ubserva'Lions. The intol-rnanl:=

knew that onl y hJednesday and Fri day rnclrni ngs Here avai I abt e

'Lc¡ thæ researcher to vi sit 'tl-re nLtrs,el-y. 5i nce they cot-tI d

predi ct the ti me of the vi si t r they cc:ltl d putt on å

per-{ormånce, if they wighed, ratlrer than ctlndutcL Lhe clas= in

'Lhe norrnal {ashian. Thereiore, tlre observa'[-iotr:i måy re+lect

ån å'bypical =1 Íce of 1i{e in thæ nLtr=clry clagsrcicm" Éln
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rrJåã made 1:o corrpen=a'l-e {o¡- i:hi s pÐs=i bi 1i L7 by

the days and tirnes a-i the observa'tions and Li7,

on the =pon Larreorr= ac Li vi'Li es ¡-ather than the

dsmi na Led r FreF I anned ËnÊ:a "

-lhe changi ng c1 i mati c csndi'Li on= mãy al sc¡ be

another sot-rrtre o+ variability in 'L.lre stndy" 5Ínce hlir¡riiFeq

ex pËr i enceg I ong wi nters u+i th f ree= i nç tempera tn¡-es and heav'y

snowfalls which limi'L the time that måy be r-pent in or-rtdosr-

acLivities"'Ihis tråLrseË å claurstropl-robic r-eac'tion in sL.utdr=nt=

and teachers which I'lanitc¡bans re{er ttr åË "cabin 'Fu=v€rr-".

Change i s u'¡anted t^rhen spr i ng arr i ves. Thurs , wi nter wi tir surclr

acompanyi ng hutrnan adaptati ons ås the need f or wårriler

c1ot.hing, avoidance of f r-o=t bite by l imi'ting eiíFosLrre to the

col d ma.y create the i I I urgi on o{ changes i n the behavi ar ,

rnoodg, a.nd interegts of bhe participan'ts r^ihich disappear wlren

wårrnÊr weather arr i ves i n the spr i ng .

Fopulation Sampling and Selection

The research setting in å ËIåssrËom in å surblrrban

gchool division is not repre=entative of all s{ the setL,ings

ltsed f or earl y chi l dhood edurcati c:n practi currns" For eilampl e,

ansther practicutrn =etting wå-ã at hhe utniver=ity whi le st:me

åre i n i nner ci ty school s" The ccf nservati ve nåtLrre o{ lhe

gchool context , the bel ief s of the-. pr-incip.el , and the

variation in the cultlrre o{ the cornmutnity srrrralrnding tl-le

=chool rnåy have ån i mpact cln 1ihe eii per i ence= o{ l-l-re

infcrrnants dlrring '[he socia]i¡ation prEtress" Since unly tr¡c:
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i ng cår'r1Ë wi Lh thec l- a's'5r- t:clmË

i n{ ormants,

saci al i =ati

r.iêr-Ë r-rsed tlr i =

thi = =tlrdy ref

c:n protrÊrss ås i

-,-.J 
.LI-.- 
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Iects, only the
J- 
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i _1: c]ctrLtrt-Eü 1n One =ett i ng .

':" E{{ects o{ 'the Researcher-

T'he subjectivity a{ the researcher- is å limitation

inher-er¡t in tlre etlrnographic approach (Jaeger, L?BË) " Thr=re

åre rnåny wåys whi ch cån be i mpl ernented to mi ni mí re thi så

Iimi'Lal:ion" Oner method is for- 'bhe researcl-ie¡- ts i:e ËÐüni:ant

t:{ the personal ex per i ences and rol es brourglit to the stlrdy

which rnåy a{fect it. In thi= perrticurlar tràEe 'bhe rnc:';1,

important ones wÊre her 'own particip,atiorr in the early

childhnod certi{ication progrårn ten yeårs earlier; hs¡r Êii-

periEnces ås å director of å preschool prclgråmi her- l:: nÕh¡Iedge

st ear-1y chi ldhoc¡d edurcation gained in the gradutate progråmi

and the rsle the in{orrnants äscribed to the researcher-"

Etei ng a gradutate t:{ early childhood her=e1+,

preempted the researcher'E pre{EJr-ence 'tt: present hersel{ to

the i n{ orrnants åE genuri nel y nai ve. The regearcher i ntrodltced

lrersel{ to the cLrrricurlurn clags ås å gradurate gtr-tdent doing cr

study of ttre rneani ng attri br-rted ts tlre { i nal qutal i f yi rrg yÊ:år

in early childhood edutcation by the participating =tutdent="
rl-- a wåy to a{{irm their valne åã data =ËlLu'-tres, they were

tol d that the researcher had tå,[::en tlre prcgrarn wi th å

di ++erent i nstructor , cor-lseqLrentl ¡., thei r vi er+ a{ the progrê,rTr

wor-r1d be di++erent. AIsoo they Here tuld that the =turdy tÀråg
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ån inve=tigation ot thing= that roarmonly clËcLrrLlrat b¡Ët tal.': e

them {orgranted, and that, they rnåy be åsl:ed qt-testi on= r¡¡hi ch

wor-tl d åppËår tc: be sel f ervi dent "

The regearcher ' E percept i on måy h;tve beeln

inf lurernced by her e)íperience ås tl-ie director o{ ä pr-e-schooI"

ïn th.i s posi ti on ? she di d observãL.i on= c:f =taf + mer¡nbers f ¡r-

the FLrrpose o{ eval urat i ng thei r per-f clrrnå,nce.'5 Ë:lr-r t or-tr- rnai n

di mensi onså

1 . Ths¡ physi cal and er¡a'l. i c:nal cårÊ o{ the ch i 1 dren .

1. F l anni ng , prepåri ng , and i rnpl ernenti ng å proçJrå¡11

of activities taking into accolrn'l- ther children'g

åges and capabi 1 itieg.

3" The cl eanl i ness and rnai ntenance o-F tl-re

c I assrosrn and i ts eqlti pment "

4 " Ëor¡rnurn i cat i ng wi th parents at å pro{ essi onal

I eveL

F'reviours experience with these aspects of ån early chi ldl-lc:sd

edutcation prclgrårn colrld have predispased the researchelto

'Lake on sirnilyar perceptisns o{ tlre in-fsrrnant=" The impact o{

tlrese ldere 'Lal,:en i nto csnsi derat i on and compen=ated f or i n

the f ol 1 ouli ng wåys:

( L ) l."eepi ng the conceptural { ra.mewsr li +

clearly

percept i

nb5er.¡e

in focr-ts lrelped to recrrient the

c:nË o{ the i mportant cornponents o{

in the classroorn.

(:) Attendi ng the i n{ormal

Er the stndy

rçrsearcher'Ë

behaviar to

gatheri ng at ther
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instrr-tctr:r's home j going f or sof f ee with the stutdents drtríng

'the breal': in the trLtrricutlutrn clags helped to redltce the

formalrty c:{ the relationship"

(f,) hJhen asþ;ed f c:r her personal opi ni on of anythÍ ng

pertaining to early childhood the researcher woltld qive å

general i:ed e:<planat,ion of the dynamics which rnåy be

orcurrri ng and then woutl d seell the opi ni on of the person

asl': ing the question" Fy utsing these techniqutes the researcher

hoped to be viewed by the inforrnants as å tearn rnernberu rather

than ån administrator.

hlhile ma[':inq the observations for this gtutdvu -the

researcher attempted to rernain awäre o{ her assutrnp'Lions aboutt

early childhood edutcation which csr-tld bias her perceptions o{

the gtutdent teachers ob=erved . The [,:ey ph i I o=oph i cal

assutrnptions held by the researcher were:

1" Learning otrtrLtrs throutgh PIäy and imitation"

Creative expression thror-tqh the arts is valutable'

3" Stages of physical, affective, cognitive'r and

social developrnent åre important consideratit:ns

when setting uF å Frclgråm.

3, An environrnent which balances learner-centered

and teacher-ceritered contrerns is ideal in

surpporting the growth of pasitive self-image t:S

adutl ts and chi l dren "

rlË rnLich ås possi bI e, these bi ases were mi ni mi:ed by utsi ng the

i nf orrnants' actutal words and phrases i n establ i shi ng the
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intnrrrrant=' actrtal wor-d= and pl-¡ rdËeã in establislring'Li-¡e

codes and ca.tegor i es { ar anal y= i ng tlre data and determ j. n i ng

'Ll-ie utniL= o{ ob=Ër'/å'1.Íor-¡" l¡Jhere'Lhis h,å': noL ¡:ossible, clo=e

paraphrases werE used thrortglrout,

A f urrtlrer po'tentÍ al I i mi tati o¡r o{ Lhe strrdy hi nge=

on how the inf srmants perceived the researcher and the role

'the*y ãscr-ibed L,o frer. It wa= {e1t that if the researcher þlås

ËËen to be cIosely aIIigned wíth the aurthori Ly o{ the

nn i versi ty , the i n'f ormants u¡or-rI d teI I her n¡ha L 'Lhey tlroutglll.

wsr-t1d enhance the+i r cha.nces of sLrËc€rss i n the prt:grarl" -l-hi s

r¡ourld limít the arnortnt r:{ real perceptural inforrnation wlrich

-the parti ci pants woutl d conT i de to the researËhÊr , l':eepi ng her-

a'L å dis,'L,ance frorn the data nereded for the stutdy" Seve¡-al

rneäELrreg B,ere tal,:en by the researcher to üvercgrnË thi=.

A= ä rneåËLtre to redurce tlre i rnpact o'f the

reseaFchËr's preËenËe on the strearn of social behavior and

=itr-r;t'Liorrg that clccLrr in '[he cLu-ricurlurrn and nLrrsery cla==,

'L,lre researcher ulent i nto the sett i ng ås urnobtrlrsi veI y åE

possÍ bl e" Ini ti al 1y, tlre researcher merel y observerd and

recsrded {ield notes in å friendly, naive rnånner" She went

{or co{{ee urith the ='Lr-rdents o{ the cLrrricurlurm cla=s. LcJlren

asl':ed {sr in{orrnation aborrt the Frr:grårn she expressed å Iacl':

o{ h:nswledge and ån anticipation o{ discc:vering whaL it t+ä'j

al I abourt" 1-h j.s gåve the in+ormants the time and oppartutni'ty

to'f igutre outt fnr themselve= who the re=ear-sher FJåE and,

hope{ uI } y , accept her ås ån eqlral and conf i dan'l:e " Arnrrrg 'L.he:
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tal I ornli ng anecdsteg:

Ëar1y in
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üctober u l-lre stltdent:" teachers ÞJËr'e

concerned abaull- Lhe exact locatisn o{ tlrei¡- pr-ictict-t¡n" þJiraln

they a=l':ed the reseårcher pri vatel.y {or i n{ormati on I shÊl

trr-rly wås not able to gr.ve them the inf orrnation. Whi le this

inay have f rugtra'L.ed thern, it ser-ved to rern.ind thern that tlre

regearcher did not have l-l"le in{crrrnatiorr r¡rhiclr the ingtr-urctclr

l-rad. Thuts, l-rËr- gtaturs vis-a-vis thern hrås th¿rt oi ån equal "

Once again in Janrrary, rz'ritern the cLrrFicurlunr clas=

reconvened f or the gecond terrn , the neh, i nstrrrctor- , trr "

Swi{t, asl-':ed the gtutdent teachers about my pre=ence in 'Lhe

cIags" The stltdents replied witir sutch thing= Ërs: "hJe Iet her

be with LrË becalrse v.re Iil'.e her", "üh sh-e jurst hangs årclLtnd

with LrË" and "She'Ê ûLrr secretary" She writes dswn everything

that happen=".

In Februrary, cfne of the team rnernber= u¡ent åþJåy f t:r

two uJee!::s wi thcrr-r'L i n{ armi ng her sLrpervr. sor ür tlre i ns trurctar

sf tlre trLrr-r-iculr-rrn c1ass" The inforrnar¡ts tc:ld tire researcher

conf i denti al 1y al thoutgh i t had I i ttl r: Er- ntr rel evance to tlre

str-rdy.

f," Data ËoIIectisn Strategies

"4. di sti ngui shi ng characteri sti c of ethnographrc

r-e=earcir

rneåns n{

( LeCompte

i = the f I r-ti d , devel opmental Fr-Ëlcess 'thralrgh urh i ch

co]lectinq data år€: chosen and csnstr-utcted"

and ËEreLi, 1?E:: F..iE7) " l'he rcrsearchel- f or this
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ãtLrdy bergan r,^ri th tlie eil pecta'b i on Llrat al I o{ the IretreEsctt-y

daLa coutld be obtained ursing gutclr ='l-rategies ås parLicipant

observation and r¡{.fltstå[1dardÍied int.erviews cr-F [':eY infgrrnan'l-'s"

A-r'L.er data coltection and the pr-elirninary analyziri had bequtn,

the=er =trateg i u=s werc-å r-evi ewecj and edapted to i nc I utder å

collection and analysis oi arti{acts the handolttg givern tr:

the stttdents in the cLrrriculltrn clasg" This early review also

re'¡eal ed that å new { c:cuts f c:r sbserv¿r't i on wåE advi sab I e.

Cunseqlrentl y, 'L.lre f c:cuts shi {'bt*d åwåy f rom observi ng the

i nteracti ons r¡rhi ch shor¡red onl y the psychodynami c= ort the

parti ci pant= to observí ng those t:ccasi ons when Lhe i nf c:rr¡¡antg

'Lal !':ed abourt and i mp 1 ernented the pedagogy ref I ect i nq the

phi 1o=aphy cl{ the ËLtr-ricutlltm clasg"

At å l ater ti me i n the process r t^Jhen the

rel at i onshi p wi th the i nf orrnants had devel oped , ano L,her

research strategy was irnplemented ta avaid the biasing s{ Lhe

data by the reseår-trhÊr. Thi s er:pan=i un of i ni ti aI data

ct:llection strategie= invslved asking the key in{orinantg tc¡

do å domai n and å L.axonomi c anal ysi s (Appendi r: 13Ï) r ut=i ng c1

card sort rnethod, The inforrnantg were ås!::ed to categorizer

=r-rch aspects of the progrårn as: parts c¡{ tlre nltrsery prüqråÍÍtî

personalities o{ children, teacher charac'L,eri=ticg. Ïn thi=

wåy bhe in{c¡rman'Ls' per-ceptiong wer-e obtained directly rather

'L,han in{erring thern {rom what the researcheq perceived to be*

per-'L,irrenL meåning= attribr-rted to Lhe Frogråm. The {al1ut+ing

section describes the l imitation= åËtrtrrnFånying sutch researci"r
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='Lra'l-egie= å-= par-ticipant ob=er-va'Lilrn and Ín.Lervieriling; and

disct-r'¿ses tlie rneå=LrrËs tå[::et-t L.o accslrn'[- {ar thern"

Farticipant übservati crn

l-he observer e{fect, that is the Ímpact the FresËnËË t:f

tire researchel- has Ën ther strearn of social behavigr and

siLutatian= is å {utrther lirnitation oi tlre data cc:llectisn

(Jargerr, 19ä8) . The rergearcher attempterd to mi nirni:e the

tendency to col l ect Lrnnetressåry and i rr-el evant. da La i n än

er{{orL ts 'get i L al I down' by revieu'ling the conceptlral

franrewsr-[': irnrnediately be{ore beginning obgervationg each

time. In this wåyr wi'L.h the urni'L:; of ob:ierva'L,ion clearly in

mincl tlre researcher tried tc: Lrse tlrem ås a {ocut= {sr what h}crs

recorded in her {ield noteg.

ïltervi ewi ng

The regearcher chose ts LrËe å schedurled nonstandårdi=ed

forrn of interviewing, that ig, 'L,lre general qltestions Lo be

addressed and the i nf ormatÍ c:n desí red were anti ci pa'i:ed "

Hor¡¡ever these werË addregsed infc:rmally in 'Lhe in'L.erview in

the c¡rder that they happened tc¡ arise. This r^,as a potential

I i mi tat i on becautse the more taI l':at i ve i nf c:rmant occa=i on,al I y

too[,: two houtrs to cürnp]ete the qnerstions wlrich tnc:[': tlre ]ess

'[-a1 f,: ah,ive in{orrnant twenty rninurteg" This led to yL-t anal-her

limitation

at L.empted to

namelyo inforrner {atigLre" The re=earcl-ier

r-edrtce this po=sibiti'ty by bringing l-his to the
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ËonËiEe rËËpÐnset:"

i nf orrnant and

+,5

encolrr-agi ng rnor-Ër

ün two ocËååiclrìs all o{ the general qlte=tions coutld

no l- be covered i n clne -=es=i t:n . Tlr i = reqlri red tlre =clrerdr-tI i ng

t:f another inter:view in order ta get all of the Íniorrna'Lion

desired" In asl:ing tlre in'Ëc¡rrnanL= {or å [-axononry o{ tl-re

pr-oçl r*åflt arrd then as[,: jng thern to Nurl,: witl-¡ their EHn tartononric

categoriel=, rnÐt-e pt-ecision uJås r-equtired thuts redutcit'tg Lire

ran¡b1ing natltr-e o{ the ånswers"

hlhile inLsrrviewing, tirerer is Ër'Lendency {olLhe

interviewer '[c: attriblrter r¡ordg and 'Lhor-tgh'lis to tlre in{r:rmantg

which 'Lhey usurall'y do not Lrse. Tl¡is limita.tic:n Häs dealt wi'th

by the regearcller's jotting down sctrne vocabutlary ltged by the

i n{orman'1. durri ng the i n'L.ervi ew" l-hen 'thege word= a.¡rd phrases

FJEre uged in posing the ensuring clari'iicai:ion qr-testiong"

4. Data Anal ysi s Techrr i qutes

At inception, the concep'l-utaI frameworl': Ltsed to

explain sorial i=ation on å thenretical level predetermined

tlre nåtLrre of tl-re observationg, InitialIy the interactians

and patterns t:{ i nts:racti on,s be'L.ween the peopl e observed r âË

cc,nceptlraliied by st-rch researchers å5 F'iaget, Vygots[':Yr Ë.H.

l"lead and ti cc¡urrel , HË:re the basi c r-tn i t-= s{ s'Lutdy ' At Eha L

poi nt ¡ the reseärcher had l-ryputhesi: ed that i nteractí c:ns

br*tuseen the 'actc¡r-s' invslved in the cutltutre ot teaching

yctLrnË cl-lildren e¡.rerteci the greatesi: in+lutertce cln thel rneetning

and rnnseqlrent olttcome of tlie soc i al i ¡ a't i nn pr^ÉcÊsE
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irrrpplergate, L5'Eó). Defining 'mÉaning' åã the orgåni:aL.Íon o+

thoutgh'L , at-Fr:ct , and pLrrpË,s€:, L,he researcher bel i eved that b y'

u.:.laiäining -=c:me basic in'l-e¡-ac'l:inLral categorie= the desired

da'[a wout]d resutl'b,. -l he categorie= wsr-rld inclurde the rfieåning=

at'l:r i but'ted to sutch aspects o{ the ear I y ch i I dht:cld edrtcat i on

prÐgrårn å5:

A" The dec i =i sn tc: enrol 1 i n the Frogrårn.

E" -flre irnage aÍ 'teacher' held by:

themsel ves

theÍr family and friends

their commurnity and åssociates

their aociety

Ë. The transrnÍ ssÍ c¡n o{ l::nowl edge by:

profesËclrs (info¡-ma1 conversation=)

coLrt.se= (f trrmal cLrrr-i curl a, assi gnrnents and

l ecturc-.9)

bt:ol::s aggi gned vã. sel { se} ected

the practiclrrn

Þ" Their relationships with:

rnentor s ( i nc I utd i rr g p r of es:;rlr -ã , ccl-clp er at i n q

teacher and sutpervisors)

team mernbers and cl assrnates

the children in rìLrrsery class

ttre pr i nc Í pal and =ta{ { at the school

the parent= a{ tl'ie cf'rildrer¡

It tÁ¡ås tioped tlra'L categnry A wr:lr1d ånsu{Êr tiie Hhy
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qLtestirrn r-ËEårding Lire per=nna1 gcals Ð'i l-he iil-For-rn.rrrì:=. Fart

Ë wor-t1 d eir p 1 ai n wha'1, the i nf orrnarr t.-= percei ved bei ng år teache,r

me.rnt to people in each level , which r¡or-rld give insigiti: in'Lc:

wl-rat 't,he participants thoutgl-rt being =scialired ås å'[-eacher-

wourld rnËån [:o them per=onaI1y" f,ategor-y ü wolrld delve ínL.c:

the where er the rnai n EoLrrËe of i nf clr niat i on and ht:t+ cr-tl turr al

transrni =si on clccLu-s, Fi na1 1y, part D wourl d ånãwÊr the urho

qure=ti on. The peropl e and the socí a1 conteilt they create årE

i mportant { or rnåny reåsons " One bei ng ttrat peop I e I earn by

observing other people, listening to thern, a.nd then mal:: ing

their irr{erenceçi (Ëipradley, LSTS}. Ano{-her has to do with hc:ç^¡

teachers and --'Lutdentg in their actit:ns togeLher- canstitr-rte

envi¡-onrnents {or each other (Eril':son, 1çgå)" Ety lool-':ing at

the characterigticg o{ the peaple involved u rncre is [:]nc¡r4r'l

+bor-tt'Lhe social con'l-e*¡l[- within which socÍaIi=at-ion tål::ÊrE

place" Acrording to the phenomenologisal and interactional

concep'L.utali=aticrn o{ saciali=ation the observationg dsne fr:r

part D wot-rId yield the rnost valrrable insiçhts into the

protreËs" Any changes observed i n the rel ati onshi ps wÍ tii tlie

' actors ' i n the crtl tutra.l scene wolrl d ref l ect the prclËress o$

tire socÍ aI Í rati c:n procÉãg

A{ter cbservations begarr in bo'Lh the trLrrricrr}utm and

nLtr"sery class, the researcher foltnd tha1i tlrere wåE å

disparity between what the participants did and said in thel

twc: ct-tl tutral se'L,t i ngs " Goetr and LeCornpte ( 1çAó ) c i tr-'

{indirigs o+ other researchers iSmith and l:.eíth u tÇ7Li Smith
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¿{nd üarpenter- u L9-7}; Emi ttr and Schlrrrracher- , 1ç;¡J ) wht: f outnd

t-hali "parLicÍpants rr:ports o{ tlreir activÍtie= anci belie-¡s

sften ãre discrepant with their r:bserrved beltavior" (p"11i);"

l:or e;'lanrple, one c:t the ungtated FurF{fËeE fr:r two cLtrrirutit-ttn

cl asg assÍ gnrnents, ma[': i ng the pltzi l e and å u¡al-er Flåy 'tc:y t

r,rJås {or the sturdent 'Leaclrers to deve}op åt-t äwåretleË"s s-f

children'g need-=, tc: begin crea'L.ing equtiprnent and tt:

i ntrodurce i t to 'bhe cl assr-oc:nr" tnl y L.ws o+ tlre t¡reI ve plt=r l ers

FJere Eeen Ia'ter En the nLu-Ëery shelveãr nhile one cla=s did

not even set Lrp å water table"

tonseqlrent 1 y , the resear-cher dec i ded 't-s i n'l-ervi et+

the i:Ety informantg in ån aL'tempt to discsve¡- -the üreåning=

'Lhey attribr-tted to the in{ormation conveyed in the' cLtr-rÍcutlutm

clas=" tne inf orrnant, JiII, viewed 'Lhe cLtrr-icutlt-tm cl*rss åË

promoti ng acti ve l earni ng " She sc(w i t ås å ti me to gathelr new

i deas wh i ch courl d t¡e tå[,:en to Lhe nt-rrsery c I a:is 'bo d i 'scover

and errplore r^rhat chi ldren werë able to do" She ltnew the

pLrr-Fuse of 't-l-re a=signments and activities o{ the cLtrricltlltm

cl ass, h¡ås abl e to tal k abor-tt i t r honever her day--ta-day

prac'tices in the nLrrseÍ-y class¡-ourn did not reflec'L bhí's'
-lhis limitation of participant observation ig

desrriberd by Sharp. ( 19Ë1) in the -tol lowing wåy:

" . . . i n the prÊclËtrLtFatí on wi ttr the
:;r-rl¡ j ect i ve cÐn:;c i ct-t=ne== of the actr:t-s
urnder stutdy Lt tEir tj Ís _ i J__IJT Liil I É{

predispusition to de-tine ËclnEciut-t=nesç å5
'L.he i ndeil o'f the real goc i a] reI at i t:r¡=
that urnder-1ie the obser-vable relationË
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beL.r¿.¡r=en ËrËLtpE and indivídr-ta1'= =tr-tdieuldr-rring the iieldt'lorI',:" (p" 1J.6),

I¡-rdi vi dural = lrave I i mi ted ltnders'Landi ng c¡{ l:.he re¿rl reI a''ri un=

'Lhat strutcturre their e:.tis,ter-rce ar¡d ihe iinpact cr-i i:he=e ürr

=p€rtri{ic practices and rolt'L.ines (Elierrp, 1ç¿3'Ii" IL i=

there-fure di++icr-rlt tc¡ gEt at 'Lhe meaning attribrtted to

event= and i n'l-eracti sn= o{ thê peopl e s'Lt-tdi ed "

It became evident that ther-e rÀerÊ tlrree 'realitit'==''

whictr trad to be conËidered in sturdying 'L.l-re =c:cialí¡a'Lr,:n
prclcess" -lhese reali'L,ies inc]ltde;

1 , The Í derol ogy embod i ed i n tlre prctgl-årn.

3. Tlre trËnstri ours i rieology vert¡al ized by the

stltdent teacher':.

f," The Lrn{:EnEtri ot-ts i deol ogy re{ } ec L.ed i r¡ '[-l-re

practi ceg they -ioI I crw i n Lhe cl assrst:rn.

"Ëtrurcturres ca.nnt:t be [::rìown thrautgh the phetrurrtenal {srtr¡= nf

the wurld of åFpeårÃn{:€lË" (Sharpr 1?Ë1r p.117). Since tlrere

wËre in{lLrences {ron¡ sutch external real ities å5 trrne,

policies, a.nd direct orders from Lhe urniversity sutpervisclrt

the problem then became "oÍ1e of a:;certaining the.:;trltctutres

r¡hc¡se Ic:gic procl r-tces the wsrlcl ËrE it i= 'Ëiíperienced' by tlre

actors burt i s nt:t nE?ceËsåri 1y ' [::nt:Wn ' to 'them" (Slrarp r 19Ë]. t

p" 117) "

Êì sturdy of the ideology c:+ the prügram requtireld ål-l

inve::1-igal-iurr irrl-u the goal= and phiLo=oplries ir e'spout.sed" It

t4åÊ1 tl-re i deol ogy whi ch provi ded the," I earner wi th the
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neF; meån i ng= { ur thc:

in'Ler-action= in the cIasgroorns" -l-his reali¡a'Lion nece==itated

å shi+t Ín tlre orienl-ation of L.he researcluLo t-tsing Lhe

rentral tenetg of the pedagogical philoaoplrie= ca= tlre ltni.l-=

ttra't :;trurctlrred the r-ea1 i'Ly Elí pEr i enced by the stutder¡t

teacher=" Using this lens f e¡r lool,: ing at the =oclal i¡atiun

prclceãs, tire resea¡-cher coutl d delLermi ne hsw mltrh o+ the-'

prclgrarn ' s i deol ogy was lrnown ta the sturdents u and how th Í s

conrpared to the ideology reflercted in tlreir cla:;sruotn

behaviËrs. Social iration ig ns'L ã¡-r instantanÊcfLrË process and

attempting to observe i ts otrtrLrrrÊnce i s i rautglll: wi th

di f+ i cul ti es. I t wås hoped that by cont i nlti ng the-.

obse-.rvations Ðve¡- the'fuI 1 terrn, while l::eeping Lhe gual:i and

phi tosophical {ramewsrk constant, wourld yield Ecrfüe relevant

da'ta. This hope HäË =qltel ched when Dr. t'l i 1e-- ru'ti red at

ührigtrnas time and h¡å-= repl¿rced by ansther profÊssÐr with

ansther set o{ goal s and ph i l osoplr i es c:f pedagogy " llther

decisions and events rrìåy have lead to å di{+erent set s{

data"

In sLtrnmåry, the i nterrt s{ thi s chap L.er i g tc:

addreçis the possible limitations to 'bhe validity nf 'thi'=

s'Ludy which åre inherent 'to tlie ethnographic methad" l-he

di scuts=i on i nvesti gates sårnFI i ng and sel ecti on , settÍ ng and

circurmgtånces, the eiíperience and rcle o{ 'L,he rEseårcher-,

data col l ecti on strateçi es, and cla'La anal ysi = technr qLtË:'å.



Éhapter V

ËT]NTEX'T5 OF EARLY f,HILDHÜÜD EDUCATIÜN

tt jurst åE Ene ct:rnes to identi-Ëy r,+i th å ct-tl Lutre
and å cot-tn'try, by beíng irn¡nersed in its histot-y
arrd its traditÍonsr BË one cc:mes ta identi{y wi'Lh
å field and å pro+essiÕI1 ." (Spadel:, 1984, p".lti

This chapter or-rtlines Lhe history o{ early childhood

edutca'L,inni desc¡-ibes the fsutr rn.rin philosuphies åE tlrey

pertain to edutcation; disct-tsses goals {or the preparation of

teacherg, i n general , and earl y chi l dhood edlrcal-i on teachers,

in particr-tlar-i and gitutates the training pFclgrårn investigated

by thÍs str-rdy in rela'l-ion to these phi losophical and

'telet:logi caI conteit'ts"

Today å {ield is deerned to be å pro{egsion if i'L rneel:s

the following cri'L.eria: it .prc:vides essential serviceg tc¡

individurals and society inforrned by å body of l:nclr¡Jledge,

behavitrrse and skills nst possessed by nonpro{essit:nal:;å it

requti res å ti me sf preparati on and i ndutcti on , determi nes

standards f or adrni s=i on , has rel at i ve { reedarn f ro¡r ar¡-the- j c:b

surpervision, and is accoutntable ts the client and pro{ession¡

and has å professional trrgånÍ=ation to which society has

granted autoncrnouts control o{ the nlÐrl: and the conditions o{

the prof esgi ons (Howsarn , Corr i gan , Denernar !': , and lrlaslr , 1ç7i! ) .

EarIy chi Idhood edutcation has rnet some o{ tlre=e

standarde, but i t lras tahen å l ong 'i:i me i n dr:i ng Ëo. The
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i n-Ë l Lre=nce o* earl y advi ce gi ven 'Lo paren l-s and gsverne'ãsL5= l:y

[:'latn i45t] E.C" ) can be g'êen i¡-r tl-le Epecialired l':nt:wledge

wlrich sclme teachers-in-Lraining receive today. 'fhe ne:r't

section will dÍscurss i¡r rnûre de'Lail the history o+ early

ch i I dhood edltcat i on "

1. Hi stori cal Ëontext

According tc¡ F'lato, the Ëssence o{ edutcatic:n Ís the

shapi ng n{ rnån i nto hi s i deal { orrn , wÍ Lh qual i I i es o{

charac'ter including wisdomo temperåncÊ, ccrLrrågei ¿rnd jutstice"

" A heal thy body wås deerned essent i al Eo sporL,s , gårnes , ancl

desi gnated p1åy wer-e encoutraged " (l¡leber , 1çË4, p. 17) " The

beginnings å.re extrernely important, ås the in{lLrenËe of the

Bense world ig tenrpered and the ra'Lional wt:rld s{ eternal

trutth is soutght" The ycl$ng åre to be surrrcnnded by lof ty arts

of alI l,:indg, for FIato believed that "goÉd is reali=ed by

the con'tinlral conternplation sf the beaurtifutl and harrnoniouts

{rorn the earl y yeårs" (t¡leber, 19Ë4, p. lE) "

In the medieval period, sclrools were control led by the

early Christian churrch" Conseqltentlyu {aith sLrpplanted reåãEn

ås the goal of edutrat i on " The basi c naturre o{ tlre clr i I d wåË

considered to be evi I and ncL to be trursted" [anstant

=ltpervigion was requrired and Ëevere discipline in srderL.o

attaÍn obedience" Developrnent of the body Ínter{ered wi [h the

prclgl-ess oS the sourl " " The valure of edutcation [4å.:; not 'f or-

active life in å sosial settlng, burt in preparation for Ii{e

beynnd death '[:hr-or-rgh emblti ng the =ourl wi'Lh l]hr i s'L,i an vi rtures



of -F ai th , hope, rhar i ty, and hutnri I

-l'here wås ncr p I an { or- the edutc¿tt i

cl-rildlrood h,å5 nsl- considered tc: be

ncf,r å time {or ef{ective edutcatic¡n"

É-4
.J 4t

ity" (þJeber-, 1?EJ4, F,:(:)i"

on of yoLrng chi l dren si nce

å distir-ict stage of 1i+e

It wasn 't r-tnti I the Rennai ãgånce (wi'Lh å ¡-evi val c:-F the

clagsica.l spirit o{ learning) swept Eutrope that å Prclgrarn {t:r-

the edutca'tÍon o{ yÐLrng children wåË t-econsici ered" t4ri bing

between 1óf,1 and 1.É37 u Comenirts (1593-!67t-r) t a I'lsravian

b i shop , devi sed å cbmp l ete aystern oi =chool i ng =l-art i ng wi th

'Lhe ear 1y yeårË " The goal s c¡{ edutcat i on werË 'L.s br i ng

chitdren into harmony with their cutltutr"rl seL'ting and -Ëur

soci al re{srrn" In å handboolr f c:r rnothers and nLtrseË r torneni lt=

or-rtlined a progrårn o{ education for yoLrnq children using

pt åy, gårnes, rhyrnes, f ai rytal es, rnutsi c, and rnanltal acti vi ty"

He believed that "if we r^lish rnãrì to rnal-le great progresg in

the putrsutit o{ wisdomr wE rnurst direct his facutltie:;'l-owards

it in in{ancy" (trleber, 1?Ë4, p.'Jl) " The senses wêre to be

ei{erciged åË children learned to distingurish the objects tl-ral:

sutrrournd them" All edltca.tion shoutld {oIlsw the child's

natutral order of developrnent" One of hi= bc¡oli-= contained

Í l lurstrations of rnåny ob jeqts ancl wåE tlre f irst pictutre bool,:

{crr chi 1dren"

Another major in{1LrËnËe cln early educatiorr ariginated in

'Lhe scí enti f i c revcrl utti on wtren "tradi ti onal altthuri ty

d i mi ni shed and t ai th agai n rested Ltpün lrltrnan reã{Ëon ås ä

sclLu'ce o'i l':nowl edge o Hh i rh , i n 'L,urrn , prarnated the Ltse c:{ å
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Ëontr-rJl I ed methûd of ernpi ri. Ëå1 i nvesti ga'Li En " (LJeber , 1?ts4,

p.I:i). At Lhis time John Locl-'.Er (1åf,:-17{J4)r influ=n.LO by 5ir

T'saac lrJewLon's beliet tlrat the utniverse colrld be e:rplained å-=

uper;rti ng natutral 1y accordi ng tu { i ¡ted , physÍ c,a1 1aws,

scienL.i{ica11y described hurman natutre å.8 {i'1,'tirrg intc:

lrleulton's rrniverge" Lcltri:e maintained that ideas origina1:ed

sr-r'L.side of the chí1d .nt:t {rorn å pree}íis'L,ent mind EI- goutl .

Ëince "[,:ñEWIedge cårne from the impingernent af the e:r'ternal

æorld LrFcln Llre hutrnan mind in the form of =ensatisng and p-

erceptions" (hleber, 1?81þ, p,IJ), rnüre attention wåE given Lo

educa't i onal methods that woutl d devel op aI 1 of 'L,he E€¡nses ut

'L.he child. The qutalities to be developed in the child by

edurcation r¡Jer-e virtute, wisdomu breeding, and learr-ling" lì1=o

i n{ l ltenced by the new cI ass based on weal tlr gai ned f rurn

i ndustry and cclrnrnerce whi ch wås growi ng i n EngI and , Loc[': e

espoused å doctr i ne of I i beral i sm that presaqed Rout:=searr ' =

( 121=-t'778) more radical ideas"

"Rcf,LrËseaLr's treati ses brÊl::e t¡i th two tradi ti ong, the

classical and the Ëhristian" (hleber, 1984r p.15) " He

advocated natrtral isrn åE opposed to the a{{ec'tatit:n a{ a

cerl.ain type of classici=rn hrhich bllrnted individutalityt

genius, and original ity" He .aIgo agserted that hurrnan natutre

i s egsenti al 1y good and that the chi I d i s born wi L,h i nherent

i mpr-rl ses that are ri ght. l-li s bool': ¡ Ërni I e, devoted

cun=i derab l e ettent i on to the ' proper" Fråy o'f trai n i ng

clrildren, Edr-rcation, f c¡r Routs=eaut, allowed mån'E goadness to



LJ {.]

Lrn'foId ånd furll per-=ona1 developffiel-¡'t tn be achieved tlrrolrgh

the thrawing trf{ of limitations" Since he felt that

dævelopment o{ Lhe indÍvidural's t-rnÍqrrte po'tentialities i:l the

ba=is ior restrltctutring =ociety toward å f r-eer, rncre

progressi ve ãËnËË o{ harrnony , the i nd i vi dural had to be å

Lhin[;:ing perEon" Rather than teaching the chi 1d trutths:, he

deemed it better to shor^r him how to get aboutt di=covering

thern {r:r himsel+ (Ftoursseautu 1911)" His ernpha=is cln the

chi Id's need f sr sel{-e;rprerssion and learning tlrror-rglr

experience instead of by rote wäs {urther deverloped by the

r'{or-l:: c:{ st-tch people ås Festaloi¡i (1746-IA?7) in Swi't=erIand,

Froebel (178I-1951) in Gerrnany, MontessorÍ (Lg7(i-1?5:) in

Italy, and 1a1-er, o'f John Dewey ( l85ct-1953i in America (Read,

_L7JC',r.

Festalo==i o Ëerrnan o wrote aL:ourt edurcati on and

developed a series of 'object legsons' to "acqttaint the chi1d

wi th tlre basi c el ernents o{ f orrn, l angurage, and nlrmber and tc:

enlist the child's naturral propensi'Ly for ac'l-ion" (hieber,

1çË4, p"lt-t) " The child's naturral instincts were the nrotives

'f or I earni ng " ïngtrurcti c:n wås to be adapted to the i ndi vi dr-r*rl

chiId. Ëvery child, male or {emaIe, rich or poor had tlre

right tt: deve,lop his clr her capabilitie=. Ihe wlrple of

=oci ety colrld be trans{orrned by hel pi ng the i ndi vi dutal to

help himsel{" Festalor=i's school in Yverdon, Swit=erland F¡a-=

visited by edutcatorg and statesrne¡r interes'l-ed in new metlrsds"

üne :iurclr vi gi tor i n LBilT wå:;' Froebel r äñ edlruator f rorn



llermany "

tiJhi I e others real i zed i.hat yüLtrìg chi l dren had to be par t

i:f '[lre edltuational plan to develop the icieal ffiånr Fredriclr

Froebal -toclr=ed clr'ì developing a trLrrriclrlt-t¡-n {or th-re rl;rt-Iy

yeårã. 'Ihe 
l': i ndergårt.en prt:gråm wåE i ni r:rmed by " I i ne:: rsl

tiberal thor-rght {avoring tlre n¿rtutral right= o{ rn¿:rrrr

individutal freedarn, and hnrnanit,arian and denrc:cratic ideaLs"

(þJeber', 1994, p" 34) " In 1B=å his booi': The Edlrcation o{ l"lat-t

h¡åg baged on hi s conti nuted TrËn-ãcr *r't

chitdr-en and wås in'Lerrded fur dir-ect rÄ,Llrl': t'lith children.

Uppermost i n Frc¡ebel 'g thi ntli ng wãs the gltardi ng and vi gi I elnt

pr-o'tection o{ the tender 'br-td' c¡{ å chÍ1d" He eleva1-erd p1åy

to thl hi gtrest plrase o{ hurnan devel opnren'L r ås the per-{ect

rnedi nrn f or ' seI{-ac ti vi Ly' by whi ch he di d not mÊåån sel{-

initiation" "To be sel{-active the inner sel{ needed to be

engaged in doing st:mething that v.ras an out'l-ward {or¡n of inner

(l{eber 
u 1984, p.37)" F'Iay material',¡ HEre'tendenci es"

i mportan'L no't

sensË:: br-rt i

_!- J__r- L._-i 
--.J -t.:.-._-rt .'ãLLtutil lLbl Lf dJ.¡luu UIr bJLLJy

methods cåme to Arnerica arrd

on I y f c:r the l::now1 edge 'Lo be gai ned by the

n the symbol 1i c percepti sng s{ utni ty, rel ati ans t

connections, and diversity the abjects sr-tgge=ted. For eriample

'Lhe ball symbolirecl the concepts c:f divine, aIt inclLtsive

unÍty. [4hen the fåernran governr-nent banned hÍs l': indergartens

becautse they were too revol r-rt i onary , they Here transp I aLrted

to Ëng I and and I ater to ttre Url i ted Ëì tate=, " Hany German

Ín Frr:ebelian principle= and

h,ÉFe able to derncrngtt"a'L.e the
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precÍse FFEceldLrrÊË" (l¡leber, i.ç84r F.4ïi " In the 1Ë7t-is and

IEB(:¡E {requtent addresseg HerE gi ven Lo æ:rpl ai n Lhe

char-ac'Lc-risLi c's and edurcatÍ onal valute of Froebel' = prclËr-arn

'L.c: rnernbers o{ the National Edt-tcation A=sr¡ciation"

I n tlre un i ted States at the t i rne ther-e HåE å

l-rurrnani tari an troncern {or the sqn;il or i n whi ch sofne chÍ l dren

I i ved " Edurcat i ng the yoLrng wås ví ewed åE å r'neårls c¡f

aI l evi ati ng gurch soci al probl erns by Í'lon'Legsori i n I'L.al y and

'Llre He-.ad Start pr'og¡-åms i n Arner i ca " Tl-le [,: i ndergårten aI st:

gained in popt-tlarity bec¿tt-tse it Hås viewed by rnåny åE å t^Jåy

'Lo start the yot-rng child on the 'r-ight' path in li-Fe"

FoIIowing the putblication in 1Ë59 sf Darwin's fn" g.tgl"

t:{ Speci eE rel i ance En an i ntui ti vel y di scerned I ogi c af

'lc.hi ngs and events wåE repl aced by å f ai'Eh i n sci enti f i c

observa'Lion and objectivity. Arournd the turrn of the centurry

'Hhe ear I y chi l dhood edurcati sn progrårns based Erì Froebel i an

pedagogy ltnderwent changes ås a cÕnËeqLrence o{ the =cienLi'f íc

wor[': o{ such people ås Stanley Hal1, John Dewey, and Edward

Tl-lorndíl::e. "-l'he ¡-esutltg of objec'tive chÍ1d ='Lurdy becarne å

retrEgni=ed part o{ edlrcation and f orrned the bagis {sr teacher

traÍning' at the early chíldhood level " (þJeber, 1?E4u F. Ë) "

Another rnajor rnovement which in{llrenced early chi Idhood

edurcati on i n No¡-th Arneri ca wås that of the EngI i =h i nf an [:

schtrols. Robert üwen started a sclrool f or the ch i I dren o{

r.,'lo¡-!::er-Ë at his mÍl1s in iEiå, [¡Jtre-.n in{ant schools were {iret

started in England and later in Í{ortlr Arnerica { LË:5) : nË



f orrna.l trai ni ng progr-årn

principal methc:d s{ tr-aini

,J'7

i =ted f c:r the per=onne1 . l-lre

pro=pective teacher= cc:nsi=tednE

o{ vi=i bing other- prclgrä.n¡5 and r-eading tlre manutalg writ'L.en

'to eilplain tlre Íniant schr:oI Frogrårn to the novice. Tlre -t:ir'='i:

manltal was pr-tb 1 i shed i n Nr:rtlr Anre¡- i ca l:y Joalrn,* Eethutne i n

1Ë:7 " Hc:wever , the goal c:f thi = trai ni ng wåË not f crr the

pLrrpoãe o{ preparing Ftil-=Ennel to wËrl': in åny setting other

than the infant schools. The trend of "in-hdf,Lrse" training

rontinlred'Lhrourglr the ninalteenl-l-l centurry (Fence, 1?8ó).
"fodary, too, "early childhoad per-=t:nnel are prepared in å

nutmber ot Ft-ogr-clrnË wi'Eh d i f f erent l': i nd= of departrrents Í. n et

variety of insti'L,r-rtions" iSpode[:: åñd Sarachs, 198ïu p"4r)I],

rangi ng f rorn soci a.1 servi ces and medi cal agencÍ es, teacher-

trai ni ng progr-ãrns, psychol ogy departrnents, and techni cal -
i nst i 'turtes ( lr:åtr , 19Ë4 ) ,

Typically, [': indergarten and elementary teachers âre

prepared in three to for-rr- ye;rr colleges and urniversities

wi thi n depar-tments of edlrcati on " Thege progrårn5 l ead 'to a

bachelðr"å degree and å teacher's certi{icate. On the= other

hanrj , sÉlfne day-care wEr l::ers åre prepared i n the two*year

col l eËEE that ernpha=i re å chi l d devel opment tradi ti on " ûL.her

day-care FerËÉnnËl do not neceive åny fsrmal training cat all,
-l-eaclre¡rg i n part-t i nre nLrrsery scirool s rnay cErne { rsrn ei ther
'L,radition and eiíperience varisrrs cerL,i f i cai:ion reqltirernent:;

Ínrposed on tlrenr by gnvernment regutlating bodies i5podel.,: and

saracht: r 198= ) " 1'ogetlrer , the=e v*ir i ed prEqrårns preFår-e ear- 1 y



ch i I dhood per-Ecrnnel to wor l-'.

=e Lti ng= wí th var i outs Frclgrårn

1 i+ãll. i

El-l

i r¡ ån equral l y var i ed rãl-1gË of

ÇoraI s and ph i I o=oph i es ( h:.¿;¡3 ,

:" Ë'hilosopl-tical Contert'1,

Among phi l osophi es that have i n{ l utenced edltcati an i n

l'Jorth Êrnrerica are {sutr partict-tlarly relevant to E.C"E":

Idealisnr, realism, pragmatÍsrn, and existentialism. -l'lre Sirst

two årL5 tradi ti onal r¡lhi 1e the I atter two årÊ rontemporåry

iürnstein and Flltn[':ins, 1çBB). A brie-l overvier¡¡ o{ each s{

these pl-ri I osaphi es wi I I be rtsed [:a ori en t the rnai n strands n{

early childhood edurcation ås it is l::ncf,wn today.

Ideali=t philo=ophy wås {irsL {orrnttlated by Flato. Heqel

based his view o{ the world in idealisr¡" According to this

vi er¡ "trutth and val rres åre Eeen äs abgol Ltte, ti me¡l esg r and

utniver=al" The world o{ mind and ideag is perrnanent, regutl;rt-,

and orderIy; it represern'ts a perfect order" (ürngtein and

llltn[':ins, 1?S8u p"39). Ëince l::nc]h¡ledge ig L.houtght to be la'Len't:

i n the mi nd , teachi ng i nvol ves bri ngi ng thi s l:lnûwl edge 'Lo

Ë cf,n sc i sut=n e=s " Ed lrc at i on i g concerned wi th conceptutal

rnat Ler-s , recogn Í r i ng rel at i onsii i ps betnreen concept= and

ideas, and integrating concepts tt: each other" Ïn edltcationt

Fredrich Froebel ( 1783-185:) ,
-the f outnder of [,: i nderËarten ,

and hJilliam Harris , who papr-tlari:ed the Froebeliarr

l': i ndergårten i n the 187(:i 's r both rr'.¡ere proponents r:f i du-aI i çt

¡:ed*egc:gy "

flri=totIe ig lÍnl':ed to tlre developrnent of reali=nr t¡l-¡ich
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begín= r"¡i'th crtrcrete r:b jects and endg wi th abstract- concepL=.
"fhe wsrld is viewed in terr¡s o{ objects and rnatler, arrd cån

bt'- l::nclwn throutgh the senËÊrs and r(ËåEÐrl " Everything i:; derived

{rarn natutre and is surbject to its laws" ReaIity and Lrlt'Llr

emanate {rorn both science and art" Fegtalo¡¡i (174å-18:7)

based hi s pri nci pl es o{ i nstrltc'Li on cln real i gm" Fr:r hi m tl-¡e

edltca'LÍc¡naI pr-ocEÉE slroltld be l¡*r=ed cln the naturral

developrnent n+ the child and hisz'lrer sensclry in{J.LrenceË,.

Ëdurcators were to be " I ovi ng pel-sons , to provi de u=mÊt i snal

ËecLrrity, trutst, ånd af {ection towa.rd chÍ ldren and 'Lc:

con--i der the ar-rd i tory ¿rnd vi àural sÊnse5 i n the teaclr i nç

protress" (Ornçtein and Hr-rtchins, 1988r p" 5?) . I'lontesgsri

(187(l-1953) based lrer- traitring progr-åni= "Fc¡r- both clrildren and

per-sonnel on å realigt philosopl-ry" In {:he L9å(:)'ã, bolih F'e-

Etalo==i's and I'lc¡ntessori 'g ideag had a' strong impact orì the

developrnent o{ cËmFensatory edutcation and Froject Head-=t.rrt"

(Ornstein and Hlrtchins, 1?BB) "

The third philasophy iE pragrnatisrn clr elíFerirnentali=m

r¡h i ch construtes l:nclwl edge ås å prclcess i n wh i ch real i'ty i =

constantl y changi ng. Learni ng i s trne sf tlre ourtcsrnes a+

pr-obl ern sol vi ng and l::nclwi ng i = å transacti on between the

learner and the environrnent" The trurth has to be Frilven irr

relatian to {actg, eiiperience, and/or behavior" Teaching and

learning i= å prÐcesË of reconstrurcting experience according

'tc: ti're scien't-ific nreLlrad. Tn l'Jurth êrner-ica [-lre great

edltcati anal pragmati st h¡åË Jshn Deuey (1859-1?5:), Nho
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:;o1 vi ng , utsi r-rg the sc i en'L i -F i c rne'tl-iud ,

mi ni mi r i ng the demarcati sn between =chssl arrd saci ety r ancj

pr-epar-inr¡ the':¡'Lurdent {or 1i{e'-s' a{fairs and for'LIre'iuttutre"

iürn=tein and Huttcl-rins, 199Ë)" I}ure ts tlreir ernphasis Ér-¡'i:i-re

=cienti{ic methcrd and the transac1-ions beltween Lhe leal-ner

and the envi ronment , behavi c:r i snr and construrct i vi srr cor-r1 d bsr

cnnsidere-.d tc: be pr.egmatic edutcal-it:naI tlreorie::.

Eiligtentialisrn, mainly å Eltropean philosophy origiria'Ling

berfore the tutrn o{ 'bhe cenl-lrry, stresse= inclividutaliarn, =ef i--

deterrninationu and personal :;æl{-{ut1+i11ment" Edt-tcatisn is cr.

prEce:is o{ develr:ping cclnscic:utsnesg, aboltt {reedurn to Ë¡rEüEe

and the meani ng and re=ponsi bi 1i ty {c:r clnÊ's choi trÊ:;" Fer^r

a'tandards, curstorns clr tradi ti ong r Ðfl eternal L,rutths åre

recegn i 
= 

ed o rather the I earner mutst determi ne what i :¡ trute

and by what criteria tcr deterrni ¡re the-=e 'Lrurths " Ther

trLrrrÍ cnI urrn censi sts of eiíperi ences and surb jects that l end

themselves 'Lo dialogLre, clroice mal,:inÇ and =e1{-ei(pressic:n
(Ornstei n end Huttchi ns, Lç-8Ë) . hJhi 1e å si ngl e scltoal o{ earl y

childhood edurca'L,ion is nst identi{ied r¡ríth 'Lhe er¡rigtentiaI

phÍ l osophy, i ts i n{ l LrenËe cån be seen i n the wor l': done by

slrclr hutmanig'Ls ås CarI Roger= and Arthltr f,clrlbs, and =utch

reforrnist= a:; Jc¡hn Hc¡ltu Fautl Ëoodrnan, 4.5" Neillu and lvan

I11ich"

Snne Fhilo=ophÍes of Early Childhood Edutca'Lion

Usual ly teacher edutratic:n i= provided by entire progrärnã

r,'rh i ch åre i nf ormed by one or ÍnÐrÊ plr i 1 osapl-i i es t:-i edlrcat i on "
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Spuci rl[': anij Ëar-acl-ro (198':) report å lacl.,: of utnÍ{orrni'Ly in'LIre

preperratiorr early cl-rildhr¡c:d persclnnel receive" -l irey cite

HL,l':in and [ia'Lh'= ('IS'Ì4i iindÍng=:

"They {ournd ingtituttions that =ltpportedmurltiple approaches, each based cln å-
di {+ ere¡nt concepti on o{ teachi ng and
teacher edlrcat i on " ïndividural
Í nsti tr-rti t:ns al so f ogtered parLi cutl ar
modelg of teacher edurcaLiün" (p"41Ë).

'These rnodel s i nc I urde perf t:rmance or compe'Lency-ba=ed teacher-

edlrcati on at the Uni versi ty af l-1or-r=ton , a pËr=cln -center-ed

appr-oach at the State University s{ New Yr:rh: at Cortland, and

å irutrnanistic prrgram at tl're lJniver-si Ly of Florida, Tlrese

neh,Êr approaches were {ournd ts be jr-rxtaposed wi th tradi ti onal

progrårns witlr ä broad l iberal edutcation base.

Whi 1e the I abel gi ven to å FrÊgrårn dse:i n¡1- al u'lays

reflect il[s trute nat.urre, three mair-r philosophie= of teacher-

edncatinn for the early yeårs trår1 be iderrtified. tne cuurlcl be

cc¡nsi dered " peop I e teach i ng " åE de¡scr i berd by Arthutr Cornbg

(I97?.) f or whorn teacher edlrcatÍ on i s å prclËess af perrsonal

becoming, the =tutdent íg aided in ur=ing him clr herself as a

pro{ essi onal eclurcatsr .l ânatlrer ph i I osophy i s concerned r.li tlr

imparting the "science" cl{ teaching and rnanaging yÉLtng

children in qrclLlp getting. tditl-l rot:ts in eliFerÍrnenLal

psycFroli:gy the acadernic prclqrärn +ocurses cln tirr:oretical and

philosophical propnsi'ti ons comb i ned with practical

eüpEriences in ut=ing technical ,s[': Í11s (Deweyr l9'iå) " Tlre

tt-rird philosophy courld be considered ta have å "fnnctional"



oriËrnl-.àticln. Tlre ttl.qclrer's r-slu Í

Ëür-npetsrlc i eE tcl be demongtrated

per{ Érrlänce i s guri ded by { eedbac k .

år'È emphasi red and sturden Ls år'Ê

perr'{Ër-måncEr (Ëlam 1 'Ig7 Ii.

'l-he F'trilosophy of the Frogram Stutdied

elrplanatory¡ and

(4) Existential ism

l earner , i nd i vi dutal

sr-rb j ects that I end

dialclqLrË and act= o{

Hurn [': i ns , t 9ËE )

LA

E def i ned i n te=rrng uf

by the stutdent:; v+hoge

f,omp l e L,i on r-eqlti r-entent:"

lield accoltn'i:abIe iar

-fhe prclgr-årn investíg.rted by 'Ll-¡is str-tdy is no't b¿rsed cllr

Ene philosophical orientation rather is in{lnenced by aspecLs

ot tlre 'f outr nra j sr ph i 1 osoph i e= wi th the greatest i mpact { rom

pragrnatism and e¡ligtentialigm" In{llrencet: frorn the {c:llowi.ng

philo=ophÍes cån be identi{ied in the pr'Ëgr-årni

(1) Idealism wi'bh i'hs emphasi= cln recclgnirÍrrg

rela'tionships and integrating concept= to each stherï

(=) ReaIisrn, which stateg Lha'L pe'ople çEme to know the

wor 1 d Lhr-ourgh thei r senEeË ål-rd tlrei r reascln ã

(f,) Fragrnati srn wi th the noti on that l earni ng i s a

transaction between tlre learner and the environrnent

and that teaching i s mor-e errpl oratory than

with iLs fc:cr-rså cln {reeing the

i snr , c-rf'ìd " e)í per i enceg and

themsel ves to plii I o=ophi ca1

choice mal:ing" (Ornstein and

['lhi 1e the Frogrårn i. nvesti gated by tl-ri = ='{:utdy haE

i n{ I Lt(Ëntres 'f ronr nLtmer-clLt= pedagag Í cal ph i l osuplr i es , per-cep'tlral
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hurn¡anisnr r,\¡å,Ë pr-e=ented to 'Lhe cLu-r-icutlutrn clas= åË tire gutiding

pl-rilosc:phy" Arthurr üornbg researched tl-¡i= "pec:pIe teacl-ting"

philo=ophy a't tiie Univer=i'L,y c:{ Florida" l-'erceptutal hut¡rranisrn

r,,riI1 tre degcribed in de=tail in i-l-r e next chapter.

.j" -[e]eslogical Cc¡ntext

The phi t osophy of an edutcat. i onal FrÐgrarï i n{ I Ltences the

goals arrd in{orms the orgåniiatic:n o{ the ËLrrricutlut¡n

(ür-nstein and Hutnkins, 19ËÊ) " Af l proqrarr¡s o{ early childhood

edurcaLion social ire participants toward å cclrn¡-non pLtrpü=e of

wor[':ing with yoLrnq chi ldren" ül-¡ =t-tccegsf ut] cc:nlple'Lit:n c:-f ct

training prclgrårn participants å,Fe (hope{lt11y) ready '[o begin

'Eheir invslvernent in the edltcation of ytung children

There åre several gual s for this irri'LiaI phase of

'the sociali=ation process" AccordÍng to Howg¿rni, Ccrrigant

Denernarl-':r and Na-=h (L97&J , this phase åEELrres =ociety L,hat

the teacher-in-training "poÊsesses tl-re rninirr¡ltm cornpeterrcies

needed for surccessfr-rl teaching" A 'Leaclring ce-.rti{icate

attegts that profesgionals have å .sa{e level' of begj.nFring

teaching sl:i11=" (in Spodek., 198:, p.4t1ô). In Spnde[': 's (tS74t

vielrr the ca.ndidate¡ shor-rld Fossess å cornbination o{ "efiipirical

[::nEWI edge of the { i e1 d wi th ån acceptab 1 er val lte { rarnewor [,: "

(p" 1ö7) " The surccess{r-r1 completiun a+ this pr-el irninatry phase

of Lhe sociali:ation prÐcess signals

pr-o{essic¡n o{ E.t"E"

the entry i n Lo the

â gecond goal o{ this part c:{ Lhe =ocaliisfiori Frtrc-Ë:;Ë

is to pr-otect the practitic¡ner and the clien'L iþiaberrnan and
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LL

197.ii, Spcrdel': (19ETi ci'tes tlreir ,n'l-.r1-enr=-nt 1:hal-

" the pltb 1 i c i = glraranteed qr-tal i ty o+ servi cE and the

practi'l-it:ner is protected again=t cornpeL,itisn frorn ther

Itnqutali{ied" (p"4{iå), l':.at¡ (1?Etli distinguti=hes betweren Ll-re

qltali{ied and utnqutalified Ën the basi,s si rationality ver=Lrg

spontanei ty of acti on " In her vi ew the trai ni rrg plrase

i ncreases the tendenc'y' o'f tlre pr-ac't- i t i sner ts ccnsi sten'L I y

base hig./her practice on ratisnar jt-rclgement r-ather than

spoutaneout= respclnEeE. 1-huts, scfciali;a'tion o{ ear-ly clrilcl trood

educat-ic¡n Hûr[::ÊrE is important nst only in preparing the

i nd i vi dutal br-rt aI ss i r-r protect i ng the pr-of essi on ancl =oc i Êty "

t¡lhi 1e tire 'of f icial ' goals o{ a 'Lraining pr-ogrãuït å.re 'Lc:

i inpart slrf + i ci ent l::¡-rËr¡¡l edge t:{ the f i et d and provi de ån

oppor-turnity Lc: practice the st;ills needed to begin wsrl,:ing

wi'Lir yËLrng chi 1dren, the olrtcnrne of the trai ni ng i s gr-ea'L.I y

a{{ected by the viewpoint= o{ the participants" That ig, htrw

they 1e¿rrn and 'Lhe erttent tc: r¡irich they internaliie'Lhat

wh i ch they å,re tar-rght

social ization proËess. The perspect i ves crf TL-.
LI ItJ

'L,eachers*in-trainingu and the meariing which they attribr-rte tc:

tlrei r- e){peri ences, cctl or the i rnpact of the of { Í ci al i cl eol ugy

and i nf l Lrentre how soci al i =ati c:n tål::€rã pl ace f orthe

i ndi vi dural .

tjaals of the Frogram S'Lutdied

" lldutca't i on , therr , i = EËEn åE the cr:n'l: i nr_tr ng
reconstr-utction of ei{periencei and ttre proce=s and the goal of
educa't-ian år-e one and the sårne thing. " Jnhn Dewey, 1ç{_}i:}

i nf l Lrence the ort'tcnmes o{ the



l-he cen'traI çual , wh i ch h,å,; a1=r:

L"7ut

the pr-clËLz:39, Elt l:hs¡

e*arIy childhood edlrcation prclqr-årn al: the Univt¡r'=ity o'f

[1ånitaba wää L,o prepåre tlre participan'L= to become teaclret-'s

o{ yoLrng children" -fl-lis goal H¿rE eiipressed in dÍs'L.inct Nåy,-=

by the two ËLrrr i cutl utrn pro{ essc:rs , Dr " I'1i I es and Dr " Swi { L, "

"l'hese goal= in tuti-n ref lected the pedagogical philosopl-ries

inf ornring each pro{e=sor's versiort of the cLtrricutlutrn clag=.

That ig, the trLrrricurlurrn trclLrr'Ëe and tlle practicltrn o{rcered

the stutdent t.eacherg an oppt:rtutni ty 'Lo becorne =sci ai i rald i n'tc:

early childhood edlrcation" The off icial sc:cialiration goeiJ.s

Here presented in the cLrrricurlutrn class;'Lhe di.alclgLte:i and

assignrnents helped the student teachers to rnå['::Ê senËe c¡i

tlrese goals; and the practict-tm provided l:he clrance 'tc: putt

these goals into practice in a, nLrrsery classroom.

Tlre gaals e{ the curricrrlurn class in 'Lhe {ir=t serre-.ster

r¡lËre given to the gturdent teachers i¡r å tulo FërgËr l-r andout[-

titled: Earlv Childhood¡ f,nrr i cutl lrm and F ract i cr-tnr "

"ËtlrnmLrnicating ef{ectively with all 'L,lrose uuho årÊ cuncer-nerd

wi th the edutcati onal ei(peri ences r:{ the yoLtng chi 1d (tt^ro to

{ive yeår= of age) " (C, CL", p" Lf,5), 'El'le =ta'L.ed pLtrpose of

the cÊurse, u,Jås di scurssed i n Lhe handoutt t-ttrder several

head i ngs:

(1) The teacher a:; å personality

(:) The teacher and the chi I dr-en

(f,) l"lal-':in€ å match wi L.h yclLrnq cl-ri ldren's EiípËrier¡cet:

Huw tn eirtend home e)íFt*riences ints tl-ie clas--ron¡n
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How Lo E::.ll-asnd clag=roo¡n iearning eiíperience= irrtc:

!L- L----t'ne nclrneE

(4) Infarming p;rret-i'Ls abc:lt'1, :;chool EtiipËr'iences

(5) Evalr-ra'1.Íng ycLrng children'= Iearning experience=

(ó) In{orming the putblic and =utpporLing the =igni{icar¡ce

of school Ëiíperiences {orLhe yclltng children

The prÐgrårn, drtring tlre first terrn, wå-ã clr-gårri¡ed ts

pr-ovide learning el{periences r,uhich help to br-ing tlre

parti ci pants cl oger ts achi evi ng thege goal s. ïhese 1e;rr-ni ng

eliperiences requrired tlre teachers-in'-L,raining'to utndelrsL,and

and tc: identify their belief=u attitr-tdes and va,Iures aã u¡eill

äs to I earn ch i 1d devel oprnent , '[-c¡ set Ltp tl-le I e.rrt-r i ng

environrnent, ttr evalurate the learning e){perience*-, to

trornrnLrn i cate usi th parents and the general pltb I i u "

Thei r lrnderstandi ng of chi 1d devel opment f ocutsed "not c:n trul-rat

the behavi olrr n{ ä ce¡-tai n åËe groLtp i = , but't En charrg i nq

behavi cf,Lrr " (C" Ë1 " , p. 1I) " In s'tlrer words, the gtltden'1,

teacherrs urnderwent å process o{ learning Lr: Lrse their selve=

professionallyu a concept boriowed frorn perceptural hlrma¡risrn,

in å learner cen'Lered wåy,

Dutring the gecsnd semester, Dr Sr¡if t presented hÍs goals

to the cLrrricurlr-trn class in the 'f t:rm o+ a ËËLtrse out'l-l ine"

According to this handc¡t-tt the coL(rËe wåE

"surpposed to help yËLr to nstice and
re=pond to the behavioltr arrd need= of
yclLrnË clrildren rnore sl,: iIlfutl1y than yELt
already do. The coLrrse is al:;cr sr-tpposed
to lrelp yËLt to becorne bett:er at rnanaging
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chilcjr-en in gr-ç:Ltps" Irr t,¡ut-l-': itrg l-o+.lard
'L.he--e goal s , yclLt trar¡ al =r: eval lta l-e how
¡rlrch yELr actutal 1 y en j oy wor- f': i ng wi th
yÕLrng chi I drerr tar ex Lended peri ods o+
time (t" Cl. , p" 17f,) "

-l-irese pLrrpclse{: give å general gta1-enren'1,

'Le¿rclrer= wi 1 I be hel ped to I earn:

( 1) To i rnprove sl.,:i 11 i n

ch i 1 dren

noticing and respondÍng ta

(l) 5h:Í 11 i n better rnanagement of groLtps o{ chi I dren

(f:) t4hether they enjoy worl':ing with yctLtnq clrildren
'l-he assignrnents gutide and ensure participation in EpËËific

I earn i ng ei{ per i enceg å5 ä rnean= o{ reach i ng these goal =. Thu-

s'L,udent teacher_s åre åE[::ed to:

(1) [Jpen and rnaintain Nrit'L,en files c]n each clrÍId"

These {iles åre 'Eo contain inSorrnation Epeci-tied by

the pru{ e'å=clr- "

(:) l,:.eeF å dai 1y planning bosl'': of activities tltey intencl

'Lo do u i ncl utde the materi aI s ne-'eded ¡ åñ eval ltati trn o'f how

tlre act i vi ty turrned ot-rt , and rEËclrnff¡endat i on-= { or the f uttutre "

(f,) hlrite å final test which reqltired å synthe:;r=

r¡{ '[he sl:i ] 1= devel oped by ( 1) and (I) 
"

(4) Farticipate in clags åE åFprclpriate

In cornpar i ng the goal g t:{ the f i rst and second semester

and how they h¡ere d i :;cur=sed by Lhe prof essËr- , Lhe val ute

framewc¡rl:: Lrnder'lying the cLrrricurlutm cla=s and practicutrn

becorre= evidenL" ürr tl-rer one hand, Dr, f"jiIes, focut:;ed irer

goal s and cornments cln the prcltreËs s-t ' becorni nq ' an E" Ë" E.

o{ what the str-tdent
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teacher r-t=ing dial{rqLtË, clroice'-¡nai;inq, and -=e1f-e:tprer=';ir:n ås

her perdagogical method, Regarding 'L.he ottL,line, she sta{-ed

tl-¡ aL " lde wc:n't ËÐ tl'rr-or-tgh ít =y=tematÍca11y" They Ã.t-el Ecl

i nterrel ¿rted that wÊ wi l l be doi ng al l of them together " (C"

tl"u p. 1I)" l'he¡ topic= a-=sÍgrrmen'L= ernerged outl- of the

dialoELrËË" Clreryl described the strutctutre äs "{lowing altt sf

what we tal l:ed absutt " " Dr " I'ji l es Ëpo[::Ë o{ grades and

eval utati on di sdai nf r-tl I y " " FBr so 1 ong we ' vË taL l': ed aboutt

grades thaL wË're engraded. fc¡e bsrhave accr:rcJing 1-o trLtr-

grades" (C" Ë1

Ì¡Jãrg ghar-ed wi

asl,:ed for it.

every day" (C" Cl " , F. 145)

presented in the ourtline" His

re{lected in hi s cgrnrnent il

th

p" 1Ë) " Her methsd f trr arriving at the grade=

'Lher =turdent teachers on I y a{ ter 'l:lre ¡ hard

. Hi s eval rtat i on method wå!;

aLti tutde towardg grade= h¡åE

I have to give rïå.rl::E to

Dr , 5wi f t , Ën the other hand , seerned rnclre concerned p¡i 'lil-i

imparting the "scienËe" cf{ teachÍng" He ernphasí:ed rnanaging

children in å grcrup se¡tting, covering the content by doing

a--si gnments , and eval utat i ng the qutal i'ty c:i these åre

ËDrnpl eted by the stutdent teachers" In tal lli ng absutt 'L,he

outtl i ne, he gtated that he 'd " I i ke tr: trclver the=e 'bc:p Í c=

individutalg" (C" Cl " , p" 145) " [4hen åsi;:ed i+ Irer woltld give

evaluratic:ng cf,n the pt-acticutrn, he said " It rnåy be valutable f c:r

yÐLt tc: have this wiren loo[,:inE Sor wnrl:" (f," Cl . t F" 145). l-his

etands i n di rect contrast -uc' ûr-. Fli 1es' rËEponEE to tire

s'L,urden't teachers ' 'second requtest t or- ån r=val nat i,:n nrethod " I



'l-hr nl:: hJe're

a-=-=i gnrnent=

her-e { or

and content

IearninË"

7L

(ü" ü1", p"4?)" hlhÍ1e Lhe

h,ere si rni I ar f or each tc=r¡rr, Lhey h¡ere

pr-esen'l-edu taIl,:ed aboutt, and valured di+fer-ent1y

Cheryl de:;cribeg the di++er-ence betws:en +irst and secorid

ter¡n goal s and c¡b jecti veg i n the f o1 1or^li ng wayx

Dr " I'li l es i s wel I reseårcfred " Yout i:lr-rciw wherre she
=tands" Her strltctutre i* tlresretical , Ëhi ld-
or i ented , aird f I or^rs olrt of r¡'¡hat h,Ë 'vË tal 1.,: ed aboltt .
"l he nLrrser-y cI agsrsoms and ac'Li vi ti es ãrE Ðrgåni ¡ed
{nr the chi l dren and where they årË at nclw
devel opmenLal 1y. Grr:utp= år-e not 'f orced " The
children âre {ree to chooge whether to join å grcJLrp
Er not" Dr" 5wi{t is rnÕrE clr-gåniied and l:rËu=F.s Lire
students Ðrgånized" His goals and olrjectives årË
based En rnÐre practical sturf +" He Eee= the rclürn and
acti vi ti es åÉ preparing the chi I d for hi gher
I earni ng, The teacher' strurctur¡-es the grcllrp. [ìrourps
åre ol::åy,

Di {f erent pedagogi cal goal s espoursed by the prof es:;clrs r. Ë

naticed by the sturdent teacher=, FarLi ci pants åre abl e tc:

tal l': abourt the contrasti ng approache= lrged by the pre{Ë:ËsÐr€3

Ther ex tr¡n L o+ thege i rr{ l Lrences Ðnin organi=ing the troLrrse.

'L,he sacial iration

chapter "

proceEË, wi I I be descr i be*d 1n the ner;t

In

Fi rst ,

sLrrnrnåry o th i s chapter ätrELlrl¡p I i sheg three FLrrFËsËE "

a' loo[,: at the history s-f early childhood edurcation

shows that sLrr noti on abourt the natltre of the ch i 1 d , the

goals o{ education, and rnethods utsed 'tu teach chiIdren lras

changed r:lver the centurri es" Tlre goal = and ph i I osaph i es a-t

early childlrooci edurcatiun äre sensi ti ve to the chanqi rrg

l-li=torical conter:ts" Second, ÉLu-vËy uf the rnai n wer=ter"n
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pirilrsopi-rie= o-{: edurcation =ht:r¡'¡s LlraL'L,he v+clr-1d vieplr trntirn

r:f tr-urth , !:ir-lcrwI edge , and I eartr i ng i mpact the edltca [- i ona]

prcice=s" -l-hir-d, 'l-lra* goal= and objec'tive= o'i ån E.{J"Ë" Pl-ügt-Êrir¡

'Lah:e on mËre mean i ng when vi ewed i n the csnte:l t o{ the

hi:;Lc¡rica.l tinre period and philo=ophical orientaLic:n o{ Êl

pr-Egråm. -l-his larger rneaning however i= articutlated aircJ

enacted dif +er-ently by di+f erent people" The nex L clrapter

wÍ11 investigate these tws Ieve1s t:f rneåning"
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THE EARLY CHÏLDHTOD EDUCATIüN F'RTGRAM

This chapter serves three futnction=" First, it

sLrmmåri u es the i deol ogy Ën whi ch the earl y chi I dhood

edurcation progrårn is based ås stated by the philosoohy

i n{orrni ng the trLrrFi curl Lrrn tr1ass, Nerrt , i t showg the progråm

participants rna,[,:ing sense of the pedagogical philost:phv in

thei r cLrrri cutl rtm cl ass assi gnments and di al oglres and the

informants' ånEWers to interview qutestions" Thirdly,

descriptions of interactions in the cLrrricurlurn and nLrrser-y

classes show how the student teachers translate thege

meånings into their day-to-day practices. In this wåyr the

three level= of meaning which participants attribute to the

social i:atisn Frotress o{

progrårn are described,

lhe early childheod edncation

the two

(N"CI ").'
words of

åre lrsed

assutmpti ons c:n

i ni orrnat i on i s

d i str í brtted tcr

This chapter integrates writteh observations frorn

ssttingsî cLrrriclrlLrrn trlegs (t" Cl " ) and nLrrsËry clasg

r¡ri th the stlrdent-teacher i ntervi ewg ( I " ) " The eu act

the parti ci pants and quotati ons f rorn the handotlts

whenever possible"

l-he chapter begi ns r+i th å presentati on of the

whi ch the phÍ I osophy i s based " -f hÍ s

obtai ned {rorn two soLrrces; the handsurt s

the cLrrri cul urn cl ass sturdents and f rr:rn
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rlåteriåI wrÍL,terì by Arthltr üamb= (1çl+i" 'l-lren inl:eracL.ion': in

L.he cLrrr i clrl urm and nLtrserv c I ¿tsser= åre desct- r bed ås the'y

perlain to 'Lhe philoec:plrical as=ltrnpL.ic:n=. Comnren'Ls ntade by

Ll"re stutderit 'L.e;rchers dur r ng 'Lhe i ntervi eu¡= åre i nc I utded í n

tlre degcr i pt i an . These del ve i nto the rnean i ng the stutdent

'L,eachers attribr-tte to in-class discr-rssiEnE, Observaticrn= frt:m

'l:i'ie nLrrsery c l asg årË i nc l urded i n srder to provi de Ëca=E-s L.ha'1.

do Er cio not i I I utstrate practi ce ba=ed en the phi 1o=ophi ca1

as=utmpt i ons "

hJhi 1e there åre måny f actors ccntri butti ng ts tl-re

s'Lurdent teachers ' sclËi a1 i iati on i nto tlre pra{ essi r:n o{

teaching, the cornbined inf lLrentre o{ the cLtrricltlutrn clasg and

tlre prac'Licutm in the f inal yeår is important. One -of Lhe i:ey

el ements o{ thi s i nf l Ltentre i s the phi l osophy o{ 'the

cLrrr i clrl utm c I ass. Th i -= stutdy {ocr-rseg cln tlre msni f est

peclagogical phi losophy? perceptutal hltrnanism, ras developed bT

Arthutr Ëombs ( 1974i "

1" The Ideolagy of the Cutrricltlltrn Ë1a¡ss and Fracticutnt

-l-h i s sturdy ex ami nes the events of the cLtrr i cltl utrr¡

and practicutrn o{ the early chi ldhCIod edutcation prclgrårn åE

they pertai n to the f i ve assutrnpt i ons of perceptutal hutman i srn.

A sLrrnrnåry of these assltmptisns iAppendix F) t/',å5 given ta the

='L,urdents åE å handolrt durring Ehe icirst cLrFricIr-tnr c1åss. Ïhe

{ive basic assnmptions åre:

1 " The 'sel { ås i n='trltrnent concept ' of
pro{ essi onal edutcat i on ãeEtE the
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In the {o1lowing sectinn

lr--i ng these f i ve asslirnp L. i

:" Ferceptural Hlrrnanism

prndurction o+ e{{ective proiegsional
FJsr h:Ërs a-- å prob I em i n becomi ng.
S'LLtdent= tal,:e respon=i b Í I i ty and are
=elf directed,
Flexibi Iity ig rnaxirriied"
There ici å close relation=hip o-¡
didactic Ínstrltctic:n to pracl:ical
experience"
Relation of learning to need {Cambst
L974)

the {Íe}d nste';

Ðn5 "

wi I I be anal yeed

To begi n the proËess o{ 'becoming' ån earlv

chi ldhood edutcator, å l is'1, of f or l:y bel ie{s (Appendix C} wå5

mailed to the stutdentg ulho werÊ enrolled in'L.ire Ë'C.E"

Frogrärn, The sturdent teachers h¡Êre åEl.': ed ts read and rate the

{orty bel ie{s according to their personal ei{pÉ¡Í-iences" Frsrn

thi s base of FersonåI experi er¡ce, the stutdent teacherg

.engagecl i n the proEess researched and ertpl ai ned by Ar-'l-hutr

tombs. Thi :i process of exami ni ng Fersonål va1 LteE r [:el i ef s and

atti tutdes hel ped th-re stutdFnt teacherg l earn to Ltse tl-rei r

'se1f ' åË än instrutrnent o{ ins'trlt;tion in'the clasrrsntn"

Thi s personal anal ysi s NaË tlrrnr-tgholtt 'the { i rst

terrn" Durri ng tlre { i rst meeti nç bef ore c1a=se= began i n

September the sturdents ar-e as[,:ed to rate themselves utsi.ng

another .instrutrnent¡ lrlatching Ëoals and/ar übjÊrctivc.s with

FeI i r=* t¡ r. see åppend i n A ) "
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.j. " I-he l- i ve Ea=i c É\s=urmpi: i pns

1. Tlre 'se1{ aE in=Lrutrnent conceF,t' cl-Ë pro{eEsiclnal eci r-tcatian

eee's the prodltct i on o{ e{ t ect i ve Frc¡{ eËEi anal wsr i:erE ;(E a

probiern in becürnínç"

hJi th the { Í rst bagi c a==utrnpt i on

for'-ty belie{s (see llppendix C) served äs å

{or the sel{-directed er:ploration o

i n=trurrnent ' . Accordi ng to tlri s concep'L ,

in viewu

catal y=t

-cI Ehe

the ge-1. oi

and rJLti dL=

btil- 1 cl:a

" ËrTì e-t { ect i
learned how
h:nowl edge:
matter to
school i ng "
not to teach
rather n i t
digcover his
(Cc:mbs 1 L974

ve teacher i g ÐnÊ r"lhs has
to LtËe h i msel { and lr i s

of children and =ltb-ject
åccomp 1 i sh the pLt¡-poses of
The tas[': o{ the cc:llege is
the r i ght rÀråys to teaclr i

i g to hel p the s Lutdent
own best rdayË of opera'L.ing"

u p"517) 
"

Tl-rror-rgh clarif ying their bel ief s abautt teaching r tlre

participants begin the final yeår o{ the formal socialÍrs,tion

procËlss which Ëombs ref erg to åE L,he "problern of becorniffÇ".

Freqr-rently in the cLrrricutllrm classu Dr' f'li les

ini'Liated an analysis o{ the topic= disrurssed in clas= ltsing

the f orty be1 i ef s and tl-re goal s and cb jecti ves åE the

frarnewor[,: . -l-he resurltant dialËËLres encoutraged the¡ s-tutden'L

teacher= to thinl': absutt their eiipÊriences" This clari-lied the

rneaning ther sturden'L,s a'l:tr-ibutted to events of blre cLtr-t-icutlutrn

class" For eltampleu neår the ,=nd of tl-¡e third cLtrricltlutnr

classu the stutder¡ts Here åËl-::ed tr: "reflec't Ðn thc;l entire
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of objecLive=" t¡lhat'discr-t=sion arrd analyre L

ubjectivs hc-tv€ F,e lotr'l:ed a'l:

r(3sp0nËe EVeryclne scannerd

'fhen tlre gtutden'L= read oltt

part o{ the di scutssi on 'L.o

today" ([. Cl., F" f,l)'i It-¡

their =et o{ gaal= and abjectives.

ån objec'[ive and eilplai¡reci 'l-he

wh i ch i't rel ated .

Debbie: Nltmber 7"""t¡Je lrave been 1r:r:[': ÍnË
at "consis'LentlY recording and
interpreting observed behaviËr".-fanyat itlutmber L1"."[de've ]osl:ed at
"becoming åwåre o{ å mother's perceptiong
of her chi l dren and checl,:i ng oltt these
percepti Gns" .
Dr. l'1i1es: l'Jr-trnberg 1:l and 1ó.".14e've
examined 1i=henirrg to children Ln
urnderstand their intent and "identiiying
concepts wh i ch åre wi tlr i n å yclLtng
chi1d's experiential bår:I':grELtnd".
Ji t I r Nutrrber ff,' . " trje've tal l-':ed aboutt
"Ac'L,i ng ås å partner, a guti de, a sutpporter
iLr clrildren's learning e!ÍpEriences".
Fr i an: Nurrnber 3U" " " f,Je 've l t:el':ed at
'ldentÍ{ying rnaterÍaIs ulhich will help
chÍ1dren to interact with in{orrnation
which is related to Ept3{:ifÍc concepts".
(C" Ë1 , , p" f,1-f,:)

In thí= wa'y the str-tdent teachers learned ts rnatclr goals and

objectives with beI iefs ancì integrate them ints the

ËLu-r-icr-rlurm clagg di,:cutssíons. Thi= fr:rrned parh a{ the

proËess af I earn i ng to LrsÊ the set { åE i n=trlrment i n beromi ng

pro* essi o¡raI s.

Fei man-Nemser and Eutchmann ( I ?E:I ) and Lan i er and

LÍt'l¡te i1çfiå) loal:ed at 'Lhe eirpectation= of -=tutdenl-:; l-¡hen

tlrey enter å professional {acr-r}t'¡ t:f a urníver=ity" They foutnd

tlral: '.'s'l-urden'l-= corning to 'thinl':r feel, and act 1ii,:e'l-eachelr-s

clt: not åEsLrme the importance, o{ the stutd:LeE" tp" 541: ) " l-hat
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i :¡ , s, t-t-tden l:s iËl-¡'tEr Í nË l:h,= f acutl Ly o{ edutra'L i on f t:rLhr¡ ino=t

p;rrt {eel tlraL what tl-r ey t"lÍ 1 I be l eetrni ng at the ltni ver =i't-y
i = o+ I :i mi ted conãeqlrence tu thei ¡- Ëåreer aE å 'L,eaclrer " klh i I e

" s;tutdent= i n other pro{ essi Bns en'ter r^ri th tl-le beI i ei i:haì:

tlrey have murch to learn" (p"54ï). -l-lre=e er:rpecl-a'l:inr¡ -

pr"edeterrnine L.he stutdents' aliti'tt-rdes tou¡ard their =tutdies
a,nd, in turn, the outcomes"

A review of the field notes frori the cLrrricutlutrn

c I as= and tlre tr-anscr i pts of tlre i ntervi ews =hc:r¡ 'Lhat the

'Leachers-in-training hold a var-iety o* e:ipectatic:ng cf the

ltni versi'L.y progrårn. The e;rpectabi ons rel ate to the =tltdents '

eiíFeriences wÍth children before they entered the prÉgrårn"

Two stt-tdents indicated tlrat L,lreir- Ëriperience:s in

thei r f ami 1i es had i n{ I rtenced thei r deci si on ta enter- the

prograrn, One lrad ån handirapped brotlrer and eilpected to learn

å great deal abot-rt children and hor¡ to wor!:: with Lhæm" l-hi=

enthnsi arn brorrght En surch trErnF I ai nts { rorn one uf her

'tearnrnates ås:

"One o{ rny team rnernbers f ol l ows everythi ng that Dr "t'liles Eåys 'to the letterr åE i+ tlrat Nere 'bhe only h¡åy
to do thÍngs" ( Int", p" 1(l?i.

Tlr i s gtutdent sur=tai nç'"d her e{ + orts towards i rnp 1 ernent i ng the

chi 1d-centered approach even durri rrg tlre. second ternr whe=n the

prof essor- tlren esparrsed ano'Lher ph i 1 osoplry o+ erdutca't i sn .

A =æcond =tr-rdent grËw Lrp in å {arrrily that inclurded

fn=ter child¡-en" 5he had particip;r'bed in caring fnrtire-=e
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" f re{ l ect cln thi ngs rnüre" þlhen I 'm r¡i th
the ch i I dren I rernember th i ngs tha L, were
discrlssed in variolts c1ås=es and
i n{o¡-mati on f ror¡ readi ng and try 'bo aPFI y
'Lhem"".Etefnre leaving å si'Luationu I try
tt: thi nl': o{ å i'Jåy to expand cln the
learning or to develop the child's idea
rnore" (Int.r p"¿lB)"

"l-his s.tudent'g eilpectaticlns

ac'Livi'ties å.:;

# writing detai 1ed

and reflecting 0n hsw

nLrr-gery c 1 a=sroorn,

bJere transl aL,ed i nto st-tclr

plans for every day

tl-re! wcll-i:.ed in the

lÉ doing c-.xtra reading

i deas,

to gather new

1* ref 1 ect i ng on what she wå\s dr:i ng wi tl-t

the Èhildren and coming bacl: to do things

di++erently.

ldhen she Iosl':ed bacl': on the yeår-, she thot-tght that she had

indeed learned å great deal "

Ènother sturdent had L.'JÐrl:Ëd in daycares {or =everal

ËLrrnrfler-s and 1il,: æd the itlea of h*ving the respansibilit-y"fot-

the nt-rr=ery children. She expected tt: Ltse this chalrce to

e;.lplore å variety nf Frojects u.li th ther children and ts create

årì environrnent where the, chi. ldren cc:ltld be creative"

lìILlror-tgi-r, she L\råã vr:cal Ín her rri'ticism nf 'Ll-ie prÐrJråmr çhe



pår'Ëicipated acti vely in planníng and inrplementi.nq ac'Livi

witl-¡ the child¡-en L,hruutgltor-tt tl-¡e FrGgråffi"

L*rter , =he spol-::e af Lile

progrårnË who regard early

att i tutde-s o{ her

chi I dhcrnd edlrc.-r1-i

Èr_,

,Li ---L ! L:'5

{riend= iti other

gn åË ä,

'l-t^lC Al-her- =tr-tderrt= r,,,,El-r:t mc:l-l-rÊrs alrd lrad Ir:al-¡-red

aboutt har...¡ 'Lo deal r;i Llr chi ldr-en {ronr paren'l-ing" üne had

worh:ed Ë1ã å teacher'= aíd f ot- siit yeärË, had seen å nutnber of

ül j.++erent teachÍng approacl-ies and had co]lected å ttutrnbu-r of

i dea= { ¡-om watch i ng 'l-eacher-=. However , slre s i:a'ted tlta L she

"had expected to get mc-¡re {ronr ths¡ FroËrårn don 't

l':now r¡llrat, butt T jr-tst l:lrltrw therer i= m{fre" (Int" r p" lt-}rrri.

Latcsru in the interview tl-re rnÐr-e she L.,anted ti: teacl-r the

chi l dren i rrcl urded col ourrs, nurrnbÊl-s, and l et'terg. She

di=agreed r^lith the idea that chi ldren learn throutgh plåy' " l:

jr-tst don't believe tlrat is enortglr for the clrildren" (In'L.r

p. 11ü) " 'lhis str-tdent-teacher qradutated {ram the prclgranr

{ eeI i ng re1 i eved that she waË thraltçlr ancl d í ssa l: i s'f i ed

becalrse she had not l earned r^lhaL, she had anti ci pateci l earni nç

i n the FrnËrårn

The sLher gtrrdent had I earrred aboltt chi l dren f rsrn

paren'Ling and frorn wc:rl.,: ing åE ån aid in å nLtrsery prÐgråfn"

She said that =he went inta the prtrgrårlr rather "bl indly".

I thoutght , wel l yoLt l:rFrow thi s i = L,he åreå
I wanted 'to gci i ntc: and hopeilrl 1y i'L wi 11
be ¡¡hat I ex pec'L . Futt I had nt: i dea wl-rat
it wåE going ta be lil:e" ifnt., p"15).
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" ", . baby=i i:'l:ínç¡ sc=l.--t-tp " I hat yilLt u¡eren' t
real 1y åcc:onp.Lishing nrlrch with iE" Yr:lt
can ' L, dt: mltch r^ri th that pc-rr t i cr-tI ar äge "
(In'L., p" J.7).

Hs¡,orever, in spite o{ her FÊÉr-'E attitr-rcl es, =lre +:e¡lL that the.

pr-ogr-årn r¡olrld give her {urrther- ínforrna'Lic¡n, inaÍghl: "rnd

utnderstanding o{ hor¡l tc: wor}': with yuLtng chi ldren. Al-- tl-re end

of tire prügrårn she {elt 'Lhat she had learned å qreat dr*al and

that she st i 1 I had rnorÊ tc: 1 earn .

Yet ano'Lhe-.r sturdent decided 'Lo enter the prclËrårn

becaltse she wås in'Elre edutcation {aculty and å close ft-iend

r/'Jås going to sFecial ire in early chi Idl-lood edurca'L.ion f or the

{ i nal year- " She eirpected to gÐ tlrroutgh tlre prcltress i n order

to get her- credentialg and then 'Leach yclLrng clrildren" [ity the

'tin¡e January arrived she had decided tirat she wasn''1,

interested in ulsrl':ing wi L,h pre=chool aged cl-ii ldren" êt 'tlrat

poi nt she. practi cal 1y wi thdrew {rorn åny ac-Lí ve plrysi ca1

i nvt:l vernent wi'Llr the p1 anni ng , the acti vi'l:i es, and the

.ftiidren in her classroorn. In April when asl':ed abar-t'l, åpplying

f or 'te'rching positiong, Ehe said that slre "didn't everl l::nifh¡

haw to go abolrt doing it" (Int", p"BJ.)" A cclmffierr t frsrrr onË a'i

lrelL,e¡arn rnates ¡*e{ l ecteci the si'L.lra l- i on r¡li tl-¡ " l-l'r i = pr'ÐËråm í =

the f inal framing a{ ELrr trår-eer" IL wsutld be aw-Futl tc: trËrne

this f ar ;rnd {ind outt [hat the pi-Ðgrånì l-r å=n't t'Jorl::sd f ot- yc]Lt

lihe =ornË s-t the =tndent=" (Int.: p.1t-:7),

¡ln eiglllih sLurden'L entered tlre proqrårTr bucalrse =he

en j oyed bei ng i n the pr-EsÊntre a-t y{rLrnq ch i 1 dren " Slre had nÐ
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r:Ir=;Ìr idea {l'ii: t¡¡l-¡E!r-Ë ËliÉ tJanl:c.d l:c¡ r-,{ft-[,:" Slre cårnÊ¡ eraclr da'/ tt:

the nLrr=Ëry classes with lit'LIe Ðr nË advance prËFar¿¡tian"

l-ler fscut= ró,*{Ë cln -=lrowing af'fec'Liun Lo'il-le clrild¡-en anri or'ì

l-relpirig tl-re cl-lildren get along i^lith e*tch c'ther" C,r-trirrç i.he

-lir-=t'two and 1a=t 'L.hree observal-ion=, this ='tt-tdent spent

rnurch o{ her timei clrgåni=ing and cleaning tlre rEorr¡" 5he did

r-¡Ðt join her Leam rna'Les ín Janurary r,çhen they rnqrt tu r-Eå.r'rånge

'Lhe nLrrãery cl assroonr" t^Ji th regard to the assi gnments Í n Lhs"

=euond LË:rm of tlre cLrrriclrlurn c1a'ss, =he said "I'rï ner/er sLt¡-tl

o-F wltat we åre sutpposed to l¡e doing and the FLU-F'rEE -tsr them"

(N" Cl ", p"7T)" In slrc:rt, =he did what =he 'Ehot-tr¡h'b ttråË

ertpected of her and rrothi ng rîclre" Durri ng one ,:-i the I agt

i ntervi ews wi th lrer , ì¡1-¡ e =ta bed 'L. l-¡a'L ':he " cottl d have I ea.rned

the sårne arnolrnt by r¡lc¡r l,: i ng i n

trÐLrr{-ewÕrl: " (Int", p"Eï)"

daycare r wí thsr-tt the

These descríptions shatq the diver=Íty o+ the

eirpectations which str-rdent br-ing to thí's early uhi ldirond

edurcatian prt:grårn" It åppeårs tirat ths:;e sturdents whs h;rve

cl ari f i ed thei r reåsrJns {or enLeri ng the Frclgr-årn and wlic:

expect the prclgrärn to contri bltte å great eleal 'h.e tl-rei r

learning percelive 'i-l-¡e pFDçrårrt in å posi tive r¡J"ry" -[lrose

str-rci en'ts r^rl-io lrave not clear-Iy defined their qoals arrd

expectati on= of the progrårn vi ew the'i r Ëxpet-i etrcæs ra=

incnnsequrential 'Lc: their sacial i¡ation pr-oces-å"

r r rH månner L n i"tl¡i ch each sl_utderi l- Leaclr'=r lt,;e.d

hi s\,her sel { Ì n the nlrrsery ç1¿is=rot:m þJ;rs trbservet-l pverL,hcr
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dlrratícrn ot 'the Universit'¡ 'tc¡r-m. Ini'LÍal1'y', 'the 
=tltdent

teacher i nf arinant= pcrrti ci pated i ri chi l d-i ni i:i a'i:ed acti vi't-i r=rs

r,riL,h little Ði- nE FFÊvíur-rs pI.=nrring and pr-edi+i-r-:t-ininæcl

=trltcturre {or- the activities" The children ê{rËJ a-s!,: ed r¡-rål-ry

qutestiong and directives åre virtr-ra11y n':lnexistant"

Ji 1 1 i s si t'hi ng cros-=*l t gged Ðn lhæ -F I aur
in the bIc¡cl:. år-Eå.
tne br:y Ís facing her with ä cnntaine.r a{
blt:c[':g in Lhe shape c:f anirr¡aI parts" fìnr¡tlrer
boy joí ns them si bti ng to 'Llie I e{t orc tlie
fir=t boy and f.rcing Ji11"
Ji 11 : Hhat [': i nd af ani ¡rral årE yÐLt mal.': i ng?
Etoy {*tr Ër cow"
JiII to #L: hlhat are yËLr. nral':ingT
Eoy #1: A troh, ulith ä long nose" He
watcheg #: wal l,': his trrfw äwåy {rorn 'Lhern,
then, toward lri = cÐw. Tl-re trÐhrs cc]l I i de.
Boy #It Ï l':nocl':ed hi s head of { "
Etoy'l*1r Hey 1ooli"
Etoy #3t Ênybody have a piece thi= cån gcl
crn?
Ji11: I don't l:rFrow" There åre sclrne ffiÐrÊr
in the bsill.here.
(N" EI "o F"1)

Ëe{t:re this {al1, Jill stated that slre LhourghL tlrat thr*

teacher shor-t1d i¡-ri lii¿rte the activi'ties and prede'Lerminr= r+hat

the chi I dren årË goi ng to dt:, tì't the l:i me t:-F Lhe -F i rs1:

oL:servation =lrae said that ghe Hds conEtrior-ts1y allotting the

child ts thinl,: o{ the activities, InÍtia11y, lrer e;.rpIana'L.ion

{or- the chenge in her ability t-i: wcli-!,: r,rit-h chílclren related

'[:n ër nei+ u]åy c,f seeing and utnder=tanding children.

Fron¡ the way tl-ie trLrr-ricltlltrn class HåE set
L(F I have l earned å l ot abar-rt another
perspect i ve on hor¡¡ Lt: r¡lor l': øi 'Lh ch i I dren
in å hråy that respects their {eelings and
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need:i " I ' ve I ear-t-r çrd hcr=t 1:r: 1:,each th i ng:l
in å [.Jå/'tl-¡¿u- doesn'L irrclurdæ lecLlrr-irrg
and r+hiclr i= les= =t¡-utctt-u-ed"""" I have
learned bo gr-ride Lhe ci-r ildren'= learning
lt=i ng qltesti a¡r= ( Inl: " , p " ?J) "

She sai d i n ån i n'L.ervi ew thali tl-re rhi 1d 's sati sf acti an was

rr¡or-E important tl-ran the teacher'= eilpectaLi(f,n" -l-he FrclceËs

{sr the chi l cl , she gtated î wå5 rnc)rLã i mpar-tant tlran tlre { i nal

produtc't" Fc¡r tirege r-erå=on:; she crs-.ated åIl atmosphere ir¡ u.Jhiclr

the child felt {ree to explor-e and irr i'hia'Le hís,/l-¡er Ë-1Frrr

Iearninç"

The researcher å51;: ed J i I t and ÇheryI =ÊFåratel y l-r{rt^J

they h:nou.r when to change f r-om one acL.ivity t-o the trr:xt and

hc:w they select the ne¡tt activi'1,y" Tl-¡eir re=pün=e= shou,ed

tl-rat Lhey å.8 =tr-rdent-teachers Hcrre lt=i ng 'thei r sel ves åE

instrurrnents to prornote the cirildren'= lear-ning" Clrert-y1

art i cr-r1 a'l-ed three { actors r^lh i clr glti ded her beiravi t:¡- :

L"

ii"

t¡lhen Ët child i= in troutble

þJhen tl-re groLrp p t ayi ng Loge L.her i gn ' t qæ'L.t i ng

al ong

i i i " At other- ti rnes, I 'I 1 change ac1:i vi ti es l-rhen ï

feel 'Lha'1, its Lhe riglrt 'tÍme"

St-re ='L,ated that 'Lhey "dcn't pl an i t ahead a{ ti me" ( l-hey}

jr-tst Eo to where ever (they) are needed " (ll. f,I " , p.It) "

J i I I r Eñ 'the otlrer hand u sai d tl-rat =he r+rert t^rhere

'Llre l;ids a=1.,:ed her to 9cr"

Ji I I r Li [,: e -Lhi s rnorni ng Hhen t*rct carne back
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fro¡rr'l:lre 'Jyrrr" They r¡alrLed Eñåtrf:l r =cr Ï gol:
'Lhe 

='t-t-t+ 
{ { sr Ënåc f,. " l'iierr ¿q{ tert¡tar d:; r l':.en

and Lyl e u+a¡r'Led rnË Lc: cü¡lÉ to tl-ru' ¿irl-
år-eér wi tl-r tl-¡ern r sE I wer¡'t- Lhere " I 

= 
tayed

r.qi'tl-¡ tl-r erî r-tntil =ornesne eI'Ee Ër5l:Éd me {or
=ameth i ng "
Regearcherl 5a 7'oLt {c,I1ÐtJ 'Ll-ie Ieari '¡'f Llie:
chi I drenT
Ji11: Yes, I =orL c:f giJ witlr tl-re {1c:t-1 " I jrr=1-
go al ong u.li th t he ch i l dr-c=n vlhere ever 'Lhey gE
and dn whatever they årË dainç (Ïnt" r p"tl)

Sl-re waã r-rsi ng her evol vi ng pr-of ,=,¡si cll-rål " sel f " and her

l::n(fHlerdge o{ clrildr-en tË åccclmpli=ir Ll-re pLtr-pcl-=eE a{ =chaoling
in å dif+eren'1. Lvåy"

By the middle o{ the sercnd tern¡ Ji11's behavit:ltr

in l:lre nLrrs€¡r-y class had clranged" She cåfntr to t:1as:i with

EpËcÍfic activiIies planned fnr tl-le childrerr to do" 5he h¡¿i=

eilpl icit and dírec'Live in contrast tc: 1etting Llre chi ldren

guide the direction o{ her in='trr-rctiorr" Fc:r eiíåfliple, she

began to asl': the clr i I dren tr gather i nto ä çruLtp 'Lo

parti ci pate" [^lhi 1e she reta.í ned å sensi ti vi Ly the

cl"r i l dr-en , lrer pr"e-p 1 ;rnned agenda 'tooh precedence.

Everyone trorne cfver tr: the bl aci:. är-Ëå.
J i I I tras drawn and cutt autt å mo't-her
l::ångår-ilo wi th å cutt i n her { ront ts
t-epr-e=ent å pocl:et
Ji11: Let'g plåy "pin the baiby ut't the.
hrår'1€år-oo", (5he hangs 'Lhe rnotlrer- l::ångål-çJcl cln
Lhe butl l et i ¡-¡ board " ) t{h¡:: wan Ls tc¡ be -F i rst?
Everyone ru:lhes to be 'it'" Jilt Lie= ìr blind
{old ovÊr tlre eyË= o{ tne chíld then tltrns him
v¡hi I e cournti ng "üne, tulo 'Lhrele" 

"
Ji t I r üh: ay ncf w, w¿rl [,: stt-ai ght al-¡tlsd "
Tlre cl"r i I d r^Jål [,:E b I :i. rtdf o1 ded 'to tlie
l¡:anËår-c.ìü and tries to
pirrthe bahry {rn the ini:l:lter" ( l'J. Ë1 "u

, p. å.5)



Ji11'g actural behavr':lrr- in L.he= nLtr'sel-y cla=¡ can't¡-¡.='t= witli

her de=criptic,rr oi wh¿rt sl-le due=. ulith Ltre cliildrk-n" Dltring

'l-he¡ secc]nd terrn her day't:u day pr-ac'L.ices in'the nLtr-Eery clst=g

appeared to re{ l ect her i ni tí al bel i ef tlrat the teachet-

=hor-rId initiate the acl:ivi l:ie="

Cheryl's er:planation o{ the ,soLtt-ceË o{ her- oL'Jn

changes in her- ability tc: r4orl:: with clrildren u{{er sr:r-ncl

{nrther" insÍght into the sturdent-teacher=' var-ying behauitr¡Ltr'"

The sLr-ongest in{lLrenEE cln tlre change in
my abi I i ty tp r"rür[:. wi'Lh yc]Ltng chi I dren
hag to do wi th havi ng ffiÕr-Ë eli per i ence i n
deal i ng uri tl-r tl-¡e I evel of ch i I dren ' s
competenci es. As å trËnseqLtence I have
merÊ utnderstanding oi how to appraach
chi1dr-en's 1earninq" Fc:r- c=xarnple, I now
[:irltrw how to ct:rnrnLtni cate n¡i tlr clri ] drer¡
and I { i nd i t rnltclr l'=asi t+r netiJ than at l:he
beginning s{ the terrn ( ïnt" u p" Ëï) ,

theryl cited f outr o'Lhe¡- in'f lLtËnËe'5 Ðn her changing sbÍ l i Ly 1:o

Lrse her 'Ee1{' ås instrrtrnent in Lhe nLtrst:ry c1¿t=sr"snrnt

T 've al sc: l earned b)t w,atch Í ng hcr¡'¡ rny
partners do it and hearing how other
people frorn tlre cLtrricutlutm class do i'l:
from the stories they teI1. åIsor the
ex amp I es g i ve*n verbal I y by the pra'f essor.;
in tlre class I le'arn t-he most {ram' äctr-rally doíng it ( In'1., p.8ï)"

l-he stutdent teacherg attri br-rte 'Llrei r chan,¡i rrg abi 1Í'ty to LrsE

Lhe'se'If 'åã in'strltrnent to rnÉ{ny in{lLrerice= in both Lhe

t:Lr¡-ri cltl utrn and nLtrsery clasgroorn="

':. Sturdent reEponsibility ancl =eI{ directi,rn.
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The =ecorrd ba=i c å=sLtrnF ti orr reqLti rÊÌa L.iral: "sLt-tdr":r¡'i:':

'r:¡e given rnaximurrr reapanãibility {r¡r- tl-¡eir or,,Jrr It'=-rrnirrg and

'Ll-re gr-cåèqL.E:EL pall=ibIe o¡:pai'-l:utniries -far =tr1't di¡-nr-t-ion" (

ÈrFpËndiir El) " Accordinglyo the perrticipant= dei:ided nlii: tl-reir

L,earn rnates wor-rId beu FJhich r-rLrrsery locale eat-lltearn wc:ltld

have, horrr to crgetnire ti-reir nLrrs€:ry cIa=srEürTìr lrsw Ll"iey wc:t-tld

get Lrp the -t i r--=t mere'Lí ng r.ri th 'Ehe clri l dren ¿rnd thei ¡- paren L=

and hc¡r+ to oper;rte thei r nLrrser-y c I as=ros¡ng. t'lost qutest i on=

regarding how åny of these v{clt-tld be dune, u.rå'å answered a'L L.he

time with å {urther qutestian -trorn the irrstrltcLor. However,

I atelLhe lrnder- 1 yi ng top i c o{ the trEntret-n wc:ltl d be

incorpc:rated into discutgsions and agsiçnmelrrts"

This'åssLtrnFL,icln is based on å belie{ that hheyr the

=turdents,
inLelligerrt

rna[,: ing for

r-nÊssåçe dlrr

di stri butted

lisL t:{ topi

ulerE capabl e o{ geI f -di recti on and mal:i nË

choicEã. -l-hey werÊ: dir-ectly involved in decision-

the ËLrrricurlum cla:;s" Dr, I'lile= ccnveyed titis

ng the fir=t meeting of the cIas=" Slre

'EClLrrse outtl ine' (Appendix D) ct:nsistÍng o-i å

s to be covet-ed by Llre coLtrse, whilæ asl.,:irtEl

L

å

c

" 15 there anythi
'Lhe or-rtl i ne?
decigisn= FrcJW'r i

coinb i ned qutest i on

werÊ capable ot

Lire Lup i c= the y

f'Jot onl y did they

ynLr FJant to 5åy at¡or-tt
lour s1r- c¡ m.l l-,: i ll tJ 't h e:

Cl", p"11i"

and ='t-aterrrenL, Dr" Miles

determi ni ng tlre di recti i:n

r"¡aurlLi Ëüvelr- ín ii..

deride i*JI-ler-e they wst-tld

ng

C"

tdi tl-r tlr i s

'lihat tlrey

crLrrçe and

i nf erred
_t.LL-i.-l._tÎ Lt l¡il. r

do theÍr



pr-,:ri:Licltni ('i:heir- rhuice beirrq limÍ'Led by tl-r e availabler

=.chc:aIs {ound by the instr-utc[-cri and niLh r¡l-¡ ç:rn, blrl- alss tlre¡

d;ry-'to--da'¡ du"ci=ion-s ':+ re. l-l:irrg Lrp ¿rnd oper-al-ing tlrel nLrr=er-y

u1¿r== tÁJËr"E 'i:lìeir-s to mãh:Ë" ün Liie morning Ðr. t'liles i.JãrrrtL-d

'tliem ttr 'f i nal i =e thei ¡- deci -=i orr regardi ng lihe rnembersl-ri p u-F

lihe teanr=, and the time and lc:ca'L.isn o{ Lheir nlrrsery cla=='l

slre Iel{t '[:lre r"c:ürn =;ryingl

"Irr the past, I've islrnd tlrat whe¡r I stay inthe
rclclm hJhen tl-rar stltden'tg were rn=r[,:ing 'L.he=e impr:r^ta¡-rt
decisions, they try tc: get me to rnål.::Ë the ci ec:L';iut-¡s
for tlrern" To !:r eeF Lhat 'frt:m irapperring, I wiil Ieave
'Lhe ronffi wh i 1 e yoLr wËlr l:: i-h c¡urt f c:r your-se1 veË "
Hsr,+ long dn ycllr tlrinh: yoLr r¡i11 needT" (C" CI ",p"ïï)

The salient rnessåge o{ this approach h¡åE that they colrld be'

rel i ed on tr: deal csnstrlrct i vel y r¡ri tlr th i s si tuta L. i on .

Ey di scutssi ng the t-rnderl yi ng raLi onal e f or acti vi ti es,

the stutdent teacher= were m6re able Lo inlielligen1:1y clirascl:

'Lheir ûwn learning" The {cl11or^ring dialoËLre is rËpr-eEEn'La'L.ive

of thís apprnachl

" Dr' . l'4i I es: l{ow I probab I 'y haven ' t tourched any of
ytur interests today" Ht:n üìany o{ yoLt have been
wanting me tt: Eåy something abourt nlrrserieg yc'Lt
will be seLtÍng rrpT
(The sturde-.nts at this poin'L begir-i -tal [':ing wilh each
sther " )

Dr, t'iiles: [.rje will [:]FrDW mclr'Ê befË)re ne¡:t l'1anday, I-l{ft¿r

rrany år-e'f lexibleT
Strrdent: 5a there isn "t anything r{Ë can do.
Dr. l"lilesr Yes, tiiere is. Yor-r will be going to vi:;it
'Lhe parents and 'Lhe ch i I dren , tdl-ry?
Jillr So He get tn Eee bhe cl-rildren in Llreir- oh,n



Ënvi l-unffiË3r-1 1:.
Ur, ['i iles: t4fraj: riueg [l¡i= rnÊån {or L:l-rer chi]ri',j
Stutdent: 5o He cå.n meet 'Lhe clrild olì l-¡i= clr+r¡ tc. r-r¡r=,
Dr " I'lÍ 1e= I l¡ihErri lip cÐrne-= tt: =chse] yclLr r.Jün ' l: be
=l:r-¿r¡rge¡-s to hi rrr" Eurt whal- r,.ri I I yclLr tlaf
S l:lrdent ; Gc¡ lrave co-F i e¡e wi tl-r tl-¡e parent= "
5tr-rdent : Le'i: the ch i 1 d tal l,: "
Dr " t'li l es: hlhat l':i nd o{ qr-resti uns wi 1 I yclLr a5!,: {-he
parents?" (C. üL, F.if,i

In tiris r¡,rË\y tf're participant= r/'Jer-e ÊrìcclLrraçed tu explore tl-¡eir-

t i rst meeti ng wi th the ch i I d¡-en and tlrei r parren [-= i n adv¿rnre "

-l-he meeting wås srgånised entirely by tlre stutdr=rrt=" l'hL=y Lool,:

'ft-r11 ræ=pcnsÍbility fc:r- it.

Tire extent s{ 'Elreir seI'f dírectisn was evident when

tt¡ra gr-clLtp:3 of sl-r-rdent= decided 'Lc: invite the parenta and

childreir to the school for thi= iirs't visit, rìlthourgl-r, tl-rÍ.E

decisiolr t{¡ås contr.try to the di¡-ection errpltrred by'L.l-¡e

rnenrbers o+ the class, it t^,å5 accepted by'LIre trLrrriclrlurm cla==

i ngtrlrcto¡-.

In order to be re=pan=i bI e {or thei r clrAJn l eai-ni ng

arrd Lo be gel f d i recled tlrey had to ac qni re !::nÐr.{1 edge

rel evant to the sc:l r-tti on of probl erns" The =ecsnd ¡na jor

assignment illutstrates the Þl;\y Llre s'L,urdents did this" t4hile

introdlrcing the assignrnentu Dr" I'lile:; sltggested tha1: the¡

would have Lc¡ do sÐrnË exploring {ur- thern:ie. lves"

Dr " i'ii I esl "Ne:lt HÊ:etl: , I want yËLr to
i I I urstrate the concept oi water- Eo ttra E

children cån utnders'L,arrd iL" Ycrut rlì€r'r'lrave
'L.c: gn Lr¡ tlre si r-r l-,: and F,i åy ar-onnd ãt b i L "
The reå(Eorì I'm asl;ing you ts da this i=
becaltse tire r¡a'Ler 'l:abIæs I see àre äü
futll of 'L,hings tlrat I dan''li l':now l^lh;rt the



1:l t'i

rhildren will leartr abautt hic-rter- (U"Cl" t

P'::i?i "

-f he + ol l uwi ng r^JËËl:: 'Lhe sturden i:= braurghi i t-¡ sontai ner'= c:-F

ç.+al-er and Lhe r=quripment needed 'l-t: dernc¡nst¡-a'l-e the ccncep't a{

u¡a'ter Ll-rey u¡anted ch i 1 dren to I ear-n " E¿tcl-t =tutdent =nl ved Lh i =

pr-ubIem irrdrpendently.

"lhe 
=oIurtic:n:¡ inclrtderd:

å butdgi e wi ndnri 1 1 tc: shol"l the

water En the wheel

TTJT Lg o{ moving

sqLreer e

FrËs5Llr-e

bsttl eg tc: i I l ur=trate" w¿r'l-er utnder"

ELtgär cutbes tc: be irnrnersed in water to eilplort:

'L,lre rraturre t:{ e¡-osion

å nurrnber o{ objects ranging i¡-¡ weiglit icrsm heaiv;-r

tr: fight to discoverb.he concep'l-s c¡f sinl': in€

and {1oa'ìiing

å gmal 1 boat wi '[h a padd 1 e t'lheel to =hÐuJ hsr*¡

objects move in r¡ater

Eva"ry sturdent sc¡lved the problern in å di{+erent wåy and had

ac quri red the l,:nclwl edge rel evan'b to 'Llrei r- i nd i vi dutaI

_ 
- 

t . .! i 
-- -:ruI Lt L I l.l l:a

Dr- " l"li l es rel i ed cln the stutdents ts i ntrc:drtce t,¡èti:L*i-

and its properties to their nLrr'sery clasç;roo¡t= c1'å ån c:utLcc;me'

o{ this assignment" Dr-tr'lng å latr¡r' ËLtrricutlutn¡ c1a==, å} I a{

rl-¡cl sturden'l-s í ncl nded å. wa'Leri- cen Let- i n Llre f l cot-p1 "rlr nt

'[-i-reir futrtre nLtrsery classroo¡¡" Êlthouqh it t¡lét= never



Ëi{pIicitly =LaL.ed l:lraL cl"rildren 1':at-n -lt''utrr w,¡'ter- plå"/, 'L.lri=

errpl c:rati on o{ 'te,achi ng Lhe concept= r{ p'.rater k!r-¡coLri-agerj ll-r e

sL.utder¡ t 'l:eachers tc írrcc'r-pt:r-aLe ä r,'.¡a'l:er- r:e=nter- in [-lre nLrr=er/

L L cì,1=5I LJl,Jll¡.

This philo=ophy of giving 'to the ='Lr-rde:nt= ma:lÍrnutrn

respon=ibility fo¡- l:hæir clh,n Iearning cllrd tlru- greatest

opportr-rnitie= {or seli-direction rÆäË e¡vident ir-r the nLtrsery

rlas'sroüms. ås ¡¡.¡el1" The childre¡r h,ere free to 1e-.ave Ëne

acti vi'ty and to joi n another wi'thourt con=utl Li ng wi th tl-ie"

s'Lr-rdent Leaclrers. L.Jlren *r cl-¡iltl did åsl::'to pain'lr, =pread

his/her clwn peanurt [:r-rt'L,err join å gårre, read å cerLain bc:r¡l,:

Ðr =ing å sFetrif ic song, this reqltest wåE gran'Led. Dltr-ing

every vi si t 'Lo the nLrrsery cl as=rssrn e Ërclt-rpä årrd i ncl i vi clr-taI

clrildr-en whc: were dÍr-ecting t--lreir or¡,ll ac'Livitiæs caltld be

Ëeen "

-f hree o{ tl-re yoLrngËr chi l dr-en åre al one
in 'Lhe bloch: area. l-hey lraver posi'tioned
the b I oc [':s o{ varyi ng hei ghts i n surch a
wåy that å pathway i¡ se'l- LrF. -l-he

children then Ltse this path ërs å type nf
ba1 ance beam Ën wh i clr they trå.r'l devell cp
their digtance (height) perception and
thei¡- ËensË o{ balance" Each 'Lime tha'l:
they add rnÐre bloci:s to 'L.he path, tl-rË/
checl:: ourt how 'L,he addi l-i nns ' f eel '

ltnder{uot. Tiiis activity is continuted {ar-
t:ver thi rL,y rni nrrtes r,.¡i'thourt ãny i nputL,
f rorn the stutdent-teaclrers ( N" Cl " ,
p" 17) "

-f hese ch i I dren

can L.i nlted tr:

månner" Durring

trad set Lrp their- []Hn learning :'itltatir:n and

rnål::e alterat.iont: l:r: it in ¿i'*e"1 f-direcl-ed

å l ater- vÍ si t to tl-¡ e cl assrorni, å Ër-LlLtFl rt+ tl-r æ
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üIdË-.t- cl-rildren HEr-€+ nL:=err-ved enç1r:r:ir-lg å vi=it ta l:he ducL.cir

l-r-.1-i..,.,-..L.- r\.--4.-.- 1 .- 
-.-..!- - L--, --..--fdLIellL; IJULLLJI .l. UUL ct LJctU HyH.

ilc¡ctorr (f,arrying å FI.{r' =Le'Lirr-oscËpE inhis rigilL hand) Carne inLo rny s{iice.'l-he paLi ent cl i mbs cllj 'Lc¡p o'f å tabl e:

while tlre doctc:r lclol:,= tl-rrourgl-r tfre end
oF Ll-rci instr-r-tinen'i- at- irel- ËyÊ"
Doctsr: Let mE hsld yclLrr hand"
He ta!':es ¿1 blood Fr'-FssLu-E !€ìLtqe {t-ct¡n a
tråEÊ .rird begi ns Lo wråp i t aroutnd 'l-he
patiernt'g årrn"
FatÍent; Thi= is how i-i: gcles" i5he helps
Lo Hråp i L arournd her år'm and closes iti
Doctar: Let rnË do t L " Your 'r nt:t the
doctor I ( l{e tal:e= ä pai r of g I asses 'f rorr¡
the bag and pl aces ti-rern rfn lrer i Here
these will heIp"-lhe patJ. ent then cl i mbs down "Doctt]rs 5ee y(fLr uld 1ady, (lie picl.': E Lrtl å
haL and places it on the pa'Lierit's head)
He¡-e y(]Lr need this to l,:eeF yclLt ¡,*Ja¡-fn"

That paLien'L leaves and al-lc:ther pa'l-ient
wl-rr: h;ns been waí'Eing tlinrbs Ltp to si'L rJn
the tai:le ( H. Ë1 ., p.ïï).

It is by wåy o{

their world and

drarr¡at i c .p I ay that yoLtnË ch i I dren I earn aboutt

the variolts rtrles that adutlt:: Flðy in it. The

envi ronnrent

enabl ed ttre

L t-t t lr e rl Lu- =er- 
y cl aggl-oorn and i L.s eqlri pmen't-

chi 1 dren to ta[,:e respc:nsíbility ¿'_.- 
-*.J 

J--- Ji.---.J-TUr cfl IU LLJ LlLI HLL

this learnÍng,

There werÊ, however , =ÐrnÊ: acti vi ti e= {ur wl-r i ch the

cl-rildren toalr: rreitlrer seli dii-ecl-ion nol- reaponsibili'Ly,

-l-hese activiLie=; inclurded clean*-urp and qetting ready to Ëu

hc:me" In most irr=tances tlre stlrdent 'l:eacliers lrad tt: a=1.:: tires

rhildren ta help pr-rt the toys år=låy and to putt theÍr cc¡¿i'L= Ën

to gE hunre. "['lrer *t-i 1 -J.--.- L-J
Lttf rur ett ¡ldu

'they parti ci pated.

-,-^-t^*-^--t 
..,,-.L.i,..i.t-; 

-,.- i "- ,.,t-; -l-Pl E¡ çl I EU qLLJ Yr LJ€Þ ¿l¡ VtllrLll



.j'" i'jailirrrurrn tlexÍbi I itt'

-l-he 'third ;r==urnrp1-icrr r-e-Fer-s to iht¡ f 1e:librIiLy'

ltrlrÍci-¡ teaclrer edncation pr-Ðgrårn'å rirt-tgl- lrave Ín prcleltu adjr-t=t

'l:.o the needs a+ sturdents whr: "Ëcfrîe with varying båËl.qr-üLtrtd'*,

e)iper-íence, and uuidely divergent treeds" (Csrnb=, 197+, p"51i3).

The Frclgrårn mutst per-rnit å wide variation Ín in='LrutcLian and

in rate o{ progresË" l-his {lexibility i= evident in the

articltlation t:f '{:he ËLrrricurlurm clas:s assignrneritsu Lhe r'¿1rìgËl

o{ acceptabl e reËpEnEeE, and the r{åy Í r¡ whi ch the sLt-tder¡'1,'=

reported thei r r,"Jor [,: .

IncI r-rdecl i n the range s{ assi gnrnent= qi ven 'Lo the

gl:.nd¡=nts o+ tlre cLrrriclrlurm clasg v{erel readÍng ån article

and reporting the main ideas to the regt r:-F tl-re class,

analy:ing the class di'scut'ssiotiË t-tsing tlre bel ief 's and

objectiveg, ma[:: ing å pr-rirle r^¡hiclr colt]d he rtseci by children

r¡'f di{{er-en't åUeE, and developing observation sl.,: i11s" -l-he

sturdentg approached tlrese asgignment= in 'tlreÍr ct{¡rì Fr.ry witl-r

th* urnder-sl-anding tlra'E 'Lher-e r-råE nct onÉ r-igh'L ån5wË*r-, and

Ll-rei r report= En thei r assi gnments r,lerË dc'ne utsi ng å

di';clrssion f c:¡-mat" Dt-" l'li les gutiderd 'the s'turdu¡nts' inquriry b-y

a:"[,: i ng qlte='L.i ong, rather than gi vi ng the delsi red änsrJer-Ë"

In å discursgion o{ the handaut'l. "t¿.JoFl,.i'nq'l-c:lards

dernocrãtiË behavic¡r" (Appendir:, E ) llr" l''liles initíated åtl

anal "ysi = of i ndependen't behavi ar- wlr i cl-¡ ri{ãË bei ng encoitr-açecJ

in the nLrrEery c1a=srnonrs. The -iullnwirrg eilce,rpts fro¡rr the



ri i'scL-r:;siurr v..rl"¡ icli en=lted Í1Ir-ts'tra'L,r=- tl-re'çnn=ider-a't-Ían givern 'Lu

Lire v*trying bcac[:: Ërc]Lil1 dã p-F thË =turdents;

" llr- " Itli l e= l l n what r¡Jåy,= do yoLr enËclLrräqr:
i ndependent behavi or i n yclLrr
nLu'-ËËrie:iT
Ji 1 1 : lhe chi l dren åre abl e to be
independen'1, i¡-r their- par-ticipa'bion in
grELtp activitie.=. There årE EÕrr¡e things
we initiate" Some chocrge nc:,L 'to
part i c i pate. l-hey 're al 1 uwed not ts "
Fria¡rl -l-hey are able 'L,a rnclve {ree1y in
the rtorn "
51:utdent l A'[ snåc tl t i me?
Dr. t'iiles: Are they independent at ËnåËl':
time? Do they have a choice?
Stutdent to Ji 11 : l{om doeg snåc!,: gert to
LIre tab 1 e?
JÍ 11 r lrje have hel pers, , " Enåtrl.: hel pErs"
Student : The ctr i I dren are aI I owe*d l:n
hand oltt things that they cån ira¡rdIe lil.re
the cLrps and serviett,r¡s"
Dr " l'li. 1 es: [rjlra'L woutl d lrave to be hanci ed
out by the teaclrers? HhaL else cån Lhe
chi l dren daT hlhat abourt the peanutt
butter and the trrâcl,:er-=? How wsutld the
chi l dren [:]r-'row that the snåcl'': i s 'l-lret-e
withourt annorrncÍng Ít (C" Cl " , F" '/I)i

'ïhr-rs the

asl': i ng qure='[- i ons of

di al ogLre praceeded , wi tlr the i nstrlrcter

th¿rt eachbhe strtdents wi Lh Lhe åwårenesg

=turdent wor-tl d respond

barl:Qt'"outnds *alld needs"

di+ferently

At thi= pru:in't,

dlre to the vari a'L.i i:n i n

'l:l-ru= i n=trutc'L,o¡" purr-suted

_ r_ t--_.r J--i --i 
--- 

*_J- i 
-cì.-f T b,i{- L LJHL J 'åI ul lb ¡¡lë(llC l. I I'Lhe qrrestic:n of valutes and hou¡ ti-ret

tlre r-rLrr-.=ery cl as¡sronrn.

llr " l"1 i 1es: Ir-l what acti vi ti e= do teacirers
wan L 'Lhei r- ch i I dren tc: i:e Í ndependent i n
.LL -. -1 -. --..-----..1Ll lH LJ €t::1:Þf L-rLrlll :'

Ji11¡ Irr r¡oing to 'L.he b;itlrroom.
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l'iathyl {Ëe'tting dregsed'l:o qt: l-lorne"
Dr . i'li 1 e-s r üne n¡other utgeci ge l:t i ng
d¡-eg'=ed å'5 êi t i rne t sr- i nt i nrat.e
ËclnvËr-såt i c¡n " On wha L i-l a yËLt i-¡ct-t= FJfi Ét-ì

gettin¡ 'L.l-re rlrild dresscldT {¡lcl dun't v.alLte
it ver-T highly aE å FrEcess 1il,:e getL.irrg
tlre clrildren 'Lo par-'tiripa'Le in Lheir- crr¡Jt-l

snåc l': . Nha'L s'ther ac'[ i vi ty dc: He val lte ct:i
å proËess {or the childt-en to parLicipate
in?
Debra: Ë1 ean-utp . Ëhi l dren shoutl d I e¿irn to c 1 e¡in Ltp "

Dr. t'lilesr If children learn to clean LtË¡
why dc: we irave sc: rnåny cai{ee ËLIFE a.roltnd
ti-re I ulrnçe?
therryl: It algo depencis Er¡ ç¡hal- is being
rei nf orced at horne clr i I dren rnåy cf,r rnåy
not partÍcipate in clean-utp.
Sharon: I{ clean-ltp is futn" I+ it i= rtade
i nto å qarne. " " Dr . l"li I es: [¡Ji-r i clr du yoLt
vallre rilcf,re playtime Ér clean-ltp l-inieT
t¡lhaL happens when chi l dren want to plÃy
r i ght lrnt i 1 thei ¡- rnother arr i ves? i''laybe
there is å lT¡Õre åppropriate tlring {ur L.ire
children Lo be learninq n{fþ.,r and 1a'ter cln
'L,hey will learn to vallte clean-utp (f,"
Cl ., p"77-74).

hJi th th i s qures{- i on Dr , l'1i 1 es ref ocltsed

=l-r-tdent-teacher -valuted activi tie= in

part i c i pate to va1 r-ted cr:rnpetenc Í es wh i ch

the discurssic:rr -Frorn

r¡lh i cl¡ the ch i I dr-en

they want L.c: develap

students of 'the f ortyin the children" This rerninded the

bc¡l i efs, gual s and objecti ves rvi th whi ch t.l-ref have i:ele'Fl

rr.lor h: i ng €3i nce September .

T;rrrya: I =n 
' t one o{ clLtr ob j ect i ve= La

'l-each them to be ra=pon=iblel?
Sharc]n¡ Yor-t can må!,:e Ë( gårne o{ i'L"
Dr" I'l i les: If yoLt give them å choice--
that':: play" [¡Jhat i+ sornËr people don'L
p i c i': t-rp crny'L.lì i ngT
JiIlr Yc¡r-r can't force 'Lhem. Ygut can't
gtarrd Bver '[hern 

"
Dr " l"l i l es: I 've al.so 1 ool':ed årüLtnd dltr i nq



rlÊ:ån--Lrp ãrrd +¡utnd'thai: Li-re clrildr-sn t.lhu
dun't H¿ir-¡t ta par-'l-iripaì:e g€¡'L invuived in
sornething e1'se a'[''r:lraL, tÍrne, ühi ldr-r:rr' g
perceptions årE di{+err-ent frcrrr ELrr üh,n.
1-anya: Sorne: chi I clren r-eaI I y gËt r-i pped-
sf { " The on€:Ê3 r¡ho c I ean LrF r aI ways do i t
and l:l-¡i* ntirclr-s never parLicipaLe" lDr-"
f'liles: I thinl': yclt-t have to lnc:!': at '/c'Ltr
valners ( t"Cl", p"7ï)"

Fratl-rer' 'Llran provi de ånEWer-E tc¡ Lhe :;tutdrlnts ' qute=i i uns , ûr ,

f'liles Ltse o{ qlre=l-ioning allswed {or- 'Lirt¡ va¡'iatic¡¡r in 'Lhe

bac[::gr-olrrìdE and needs c:f the sturdent tæarher''i" ]-hi= enabled

'tlre¡rn ta e:r rer-r d tlrei r utnderstand í nge o{ yoLrng rh Í l dren and of

r,.,Ërl:: Í n 'Lhe earl y chi I dhood edurcati on cL *r==r-çc:rn. Every

response f rorn the st.utdents u{êr's hæ.crd and validated" In tlris

w.ìy indivídr-r¿i1 differËncÊ5 wËre valrre*d ancl s'tr-tdent teachers

u.¡ere enccurraged 'La LrEe their varying b¿{cl::grÐLrndË and needs in

asse=si ng thei r experi enses and l ear-ni ng f rc,m thern"

Fltrthermore , eacl-l p i ecæ o{ i n{ orm.rt i on h,as ex a¡ni ned

r,liLh the vier¡ to clari{ying the =turderrt's valures regar-ding

iridependent behavio¡-" hlhile one sturdent, basÍng her notion Ðn

her- Ëxperi enceg ås ån ai d i n å lli ndergarten cl aa=rcorn u

promoted the idea o{ rna.[': inE cIeån-Lrp {urn å game" Ènothe+r-

=turdent, a rnother, 1oo[::ed at clean-utp {rum lrer ot{n viewpoint

oì- childrearing prac'Lices. l¡lhile anotherr åñ Êå!er 1e*t-ner-?

Ëpcri::e o{ the nbjectives =he h,ad in r,'¡ar!,:iriË u¡ith childre.n,

tlrat is, devælopinç å îiËnËe of r-e=pon=ibiIiLy in'l:hem" l-llri1e

"i.e'l anuther- sturdent, who vaI ured r<¡.är-r¡1 ¡-el a'tÍ onshi Fg, spo['.e af

clean-lrp in te¡-rns o,* the rela'tir:n=hip [:ased trn re=pect
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be¡'l-wert*r-r l-iru 'Lu=achet- ¿rnd the chi 1 d " Slre stared " 7üt-t Ç,¡r¡ 't

{orce thern" Ysr-t can't stand EVËr- theffr" " Tlri= =l-ut¡iærii:

teacher'e'l-earn ma1-e Hå5 Eeen bendirrg cfvLsl- å cl-tilci r iinger=

clasped aroutnd tlre ci'rild's r.rrist=, inrcirr q liinr to r-1c¿iri Ltp

'l-l-re r¡r:nder-r b I ac l': = wi Ih wh i ch he had beelr p.[ a'¡ri nç . Tlir-t'¡ r by

providÍng rna;.li¡nutrn {lexibility' in the cLrrricutlutrn clas'sr tlre='

teachers.*in training cor-rId LrËe Lheir- dif'ferent EiípËt-ience's in

'Lhe nLrrËery cl aggrosrn å5 ti're ba=i ç s-F di -=cutsgi otr "

In the nLtrset.y classroorl , Llri-- f Ie;'libÍ1i''r'y'u,lå=

re{}ected in JiIl's sL,aten-rent thaL she jutgt "gLlEã with Lhe

f1ow". How wåE tllis enacl-ed ir¡ Llre everyda'y fut¡-¡c'l:ionirir; o+

the cI a=sroorn? The cl a=srcorn Erqånr rati on ' i nrl r-tcl e cl =i x tt:

r+J.gl-rt di{{e.rent activi'Ly center- at r¡lrich'Ll-re childr-en cr:utld

-Freel y expl ore theÍ r i ndi vi dutal l eve1s of l earni ng and

varying needs. Fsr e>lample, in the pIåy episodes describu=tl irt

'Lhe previ or-ts =ec1-i c:n: the yûLtnger chi l dren who werÉ re+ i n i ng

their Ëense of balance and dist¡¡rce per-cepticrtr, piayed t'litlr

'Lhe bl ocl:s r årnûng other acti vi ti es¡ r"rhi I e tl-re chi 1 d¡-en wlio

were exploring Llreir social nndersL,.rndÍng uf the world anci

their el{periences witl-¡ adltlt role's, p;trticipa'l-ed Ín dra¡na'L,ir

p1åy" -ilre children were '{:t-ee Lu ge'l. Ltp ihr=ir learning

e)íperiences according to their oFJn levels ot ability and

dr¡vel opn-ren l- "

The =turderrt-teachers'l-lremgelves re:in-Forced aIl oi

tl-re learning activities by ciruurla'Lirrq aroutrtd Lire Ëf -r'åãl-Ëom,

'La1h:ing anci partÍcÍp.eting witl-r Lhe childt-u:rt" Dltr-inq thcl
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r-ËËE¿{t-Ël-iet- ',5 vi =i'i:= l:U 'Ll-¡r.* r'1 Ltr-5,=r- / tr1e1!3ïif-cforlì r Lhc¡ l-hree L,clarn

irìLrrrriJ'cr-5 =pent rnu=l- c]+ their tir¡ra: rnvslve=d in ::ep;trate

ac l:. i vÍ t i es " ün r-qrr-B crcca=i clnã , al l of the :;tutden't l-eache¡'-s

jairitld the Eãff¡e event. In thi= r.Jåy tl-¡e childrerr '= varyirrg

b.-ir-ir::€l'-ÐLrnd=, eiíp(rt-ienre'¡ cañd divergent ne*eds r/.JerE tsil::Ël'1 intf]

cunsideral-ion" -l hi= trend clrarrged nsticeab.ly dutring the

'Eucund ter-rn wherr must u{ 'Ll-le le.rrning ac1:ivÍtiel:: r¡Jære

sl-rltcturred in advance by the stltden't 'l-eacher'="

Dlrr i ni¡ ther l;elcc:iid gr:rne'¿ l:er , the ch i l dren wErfjs å'5 l,: Ëd

[-cr jain i.i-¡e =tory and/er Et:ng circ]e" Ënacl.'. was les's {le¡til¡1e

wi'tl-r greater con=ideratian given to c1Þan-ltp th*rn ts letting

-L.he chi ldren participate in i ts prepårËì't- i on " l-he vsi ce= o'f

the teachers-i n-trai rr i ng cot-tl d Lle heard cal. I i ng olt l-

i n-=trLtct i crns to the ch i 1 dren " Le=s a'Lte¡r'L i on HåE g i verr ta

urnder-=l-anding the cl-rildren's varying bÈl,cl:: grot-tttds, ei{FErie¡-rces

and needs and the {ocurg tlrrned tr daing ti-iæ ¿rssignme.nts {or

c1ass. l'he sturde¡-r'L= r^rÉ:re '5een uullec'[ing a I;rngutage =atnp1e,

writing dtrr¡n their obsærvatic¡nç: e+ the ctrildren, put'L'ting

toge'Ll-rer the children's {i1e, .rnd setting LtF the preplanned

activiLies" F1¿rnder's interaction analy=is shows 'Ll-r aL'i:hel

=turdent 'l-eachers in the cL(rricurlutnr class and tl'le chi ldren in

the nLrrÉery cI a=s Í ni ti ated I es= than hal f o{ the nutnrber c,'F

in'ter-actiong they initiated a'1, the end of 'Lhe fit-='L =ein¡=ster'"

tdlrile the nlrn¡ber o{ i¡rteraction= initiated by the in=l-r-utci-ar-:i

i n eacir uri '[:lre c I a=:;es dor-tb I ed "

-l-hese trends re-Flect the¡ lc¡ss of f le;tibi.lity in 'Lhe
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prt]gl-érmfiii rìg o+ LIre =ecc]nd term, and tlre ccrtsequtetr'[- i rrc¡-tl.i=e

in the teacher-cærrtr=red orien1-atiar¡ in Lhe cIasEr-Ëclrnã" Ër'y

Fr-rJviding å FrLlg¡-årTl t{hær-e m,'¡:li¡r¡ltin flexibÍIil:y r¡lËr'5 lrltill: into

the trr-gåni ¡aLi on and gtrurctutre u-F l:he learnirrg, Liie

parl:icipants h¡Ëre able 't:o 'l-a[,:e LtF Ér putt clor..Jn acL.ivi'l:ie's'

accarding tc¡ Llreir- "varying bacl::qrc:t-tr¡dä, el;periËnËË5 and

r-reedE"" É\s weII, the r-a1-e aL. whÍclr in'¿'L.l-t-tc'tic:n and learriíng

prngressed L\¡ås f l ex i bl e enoutgh to be csnti ngen L Err the¡

I earner "

4. C1Ëse relatisnship of didactic irrEtr-Lrc'i:,iurr ar¡d Fr-ai:tical
i ._--- 

- 
_rjiiPrJr r(jr¡Lb¡.

The {outrth assurmption cln which j:l-le trLtr-ricutlutnr cla'¿:;

f.råE baeed "c¡r11g far å close rela'tion=hip betr¡leen 'tlrt=

g'L.uderrt's practical ei{FeFience Ën the ËnÉ hand and didactic

irr=l-rnction En 'Lhe sther" (flornbsr Ig-/ttr F"519)" Thiis rneäns

'Llra'[ the sturdent teacherg rnutgt be eilpclsæd to principle:s thal:

gr-ti de Lhei r ac't i ons. I n tutrn , they shsr-rI d have L:lre rlrarice

in¡¡rrediately to purL these prirrciples into practice u¡i'[-l-¡

children" This requti¡-ement wåã rnet in gever-al r4å-y= in b:oth

the trLrrri curl urn and nLtrsery cl assr-ütrrì':l"

The nru=t åpparen L way r^Jås the {:clncLtt'-¡'-erìËÈt c:{

i nvol veinent i n the cLrrri cutl utrn cl ags and å practi cutm"

Eil per i ences gai ned .i n thei r nLrrsery clas:;es ct:r-tld be

dÍscuts,-=ed durrÍng the cLrrricnllrrn clas=" Reading=, as=Ígn¡rr(*rrt:ir

cir¡ d di'scur=sior-l topic= {rorn Li"re ËLu-rirlritr¡r¡ rlass cut-tld

Í rrtegrate Lhe prac L. i ual Êx FEr i ences l.¡i tlri:he theuret i c;il
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ins'Lr-r-rr*tinri Ði: l::ire t-Lri-r'icr-rlr-rrii rla=9" l:ncr-r':l:ln,-¡ L]ri l-ire

pracIicurrn dt-tr"ing 'Lhe ËLrrr-Ír-r-tlutrn cle'ss -torged å si-r-ong linl.':

be-L.r¿.leen didacL.ir in=i:rurctiori .rnd pr*rr:tical ei{pÊr-iencs:"

-[t: rela'Le tl-ie discur=siong bacl,. tc. tl-¡e pr-acL.icutrn,

Dr" l'1 iles utsed å r-e"ilective L.eacir:Lng mel-l-rc:d, sirnilar- 'Lo L.ha1:

described by Donald Schsn (1?87)" Schan hag wr-iL.terr thal- å

practicurm is å "virLutal r¡o¡-1d

es=ential *eaturreg of ä practice

=tlrdents to eiípËri ¡nen t at l t:ç+ ri

I t Ëeel:: :3 'L,o repre=ent

be I earned r¡l-ri 1e Ër-¡eÌbI i rigï. tl

- 1., tt5 t.. (1?Ë7r F"L7(:i)" In the

reflective practicutm tl-le stutdent p;rrticipate=:in å dialûgt.te

r+i th the i nstrurctor i n urdr:r to I earn the =r-tb='tant i ve

practi ce" In order tn parti ci pate i n tl-¡e di al ogLtE, the

s'tutden't mut=t- be perfarmÍng Lhe acl-ions of the pr-acL.ice

(Schon, 1987i "

Thi s cl ose¡ rel al-i on=lri p betweerr practi ce arrd

instr-urc'tion ís illurstra-ted by the {ol1owing díscr-ts=isrr l+hirh

c:ccutrred durrirìq ån early trLrr-ricurlurrrr class" IJæbra spúl::e o-f ¿r

child r,lha HåE "br-rggÍr'rg" her by piling Luy= artrurnd L.hc¡ l:a=e of

the cl imbing apparatlts" ln rEspclnse tcl this =tatenient, Dr"

l"l iles, pi{:tling Lrp Ën the word "bLrg", åE[::ed " Nüw, wh;r'l:

children's behaviors burg yout?" Incllrded in Lheir- li=t ¿:-t

' h.lr-tgg i nç ' btllravi ors h¡er-e:

"whining"
" bËdy cldor "
" i ntenti anal l y hr-rrti ng ¡ther chí 1dr-L.rì "
"peei ng i n tlre wr-ong pI ace"
"deliberate rlrdeness" ( i:. Ë1 ", p"9i



I(_'f

i1!--- !t-,.-.... --1...--.15l ¡ti Ll Iii¡ ¡ E('51':.1:'r-l 'l:i-¡ c,= .='rltdærlL.g Lt: dei i ne L.l'i¿*=i t- L'¡r-rrr';"

Dr, I'li I
tltreryl;
Sharan:
vi ewpoi
(ü, ËI "

es: lrlr:w wha l- abslrt tlr i s rLtdene::=? "
"IL.'s alI relativË3".

" I L depends En the L.e.icher '=
ttt¡L"

, p. Ir_¡J

lir'" f'liles r¡¡e¡rt Éln tt: a-=l': å futrl-her- qutesti

behavi o¡-g dtr ytrLrl:hi nl,: br-rg chi l drenT" '

voI unteer årìsh,erã wh i ch i nc I utde I

cln " þJh¿tr¿ LeåËl-rËr- ' Ë

Sevs*ra1 :¡ L,urden l-'=

" 1 ¿ìË[::,:f con=i derati t:Il "
"bei ng lttt{ ai r "
" i nconsi e'Lency
"idiosyncråËiËr:3"
"pIaying favorites"
"being tenrperamentå1 " ( C" t1"r p"9)

Ëty a=h: i ng the c I asg tc: th i n l': abcrutt the behavi or-= o{ bc:'Ll-t

teachers and chilclren, the instrlrctn¡- wåei ;rble tc: rrrð([:: e tlre

point tl*r¿rt both people in the relatiurr=hip cotll.rii:utte Lo the

"burgginË". Dr" I'liles slrggested å tJåy L,o ctrecl:: c¡rte'= nt^Jrì

degr-ee of rlrdeness wåË by rnal-': Í ri! å tape o'i t:nt¡:;e1 'f al l da ¡'"

"[hËy r¡rÊÍ-e ins1-rutcted tcl p1åy it bach in '[:lre evening r+hiIe

I i ='Leni ng f or the i ntsn.rti on c'{ L,he vt:i ce 'Lhat ref 1ects

rurderregg "

-l-he digcr-rssicrn tlren rnaved to tlre ¡laturrer a-i u,¡lrirring'

l¡llren ÐnE sL.r-rdenL. rel=ponde.d v.¡iti-i "I'L is å {urrn c:'f Lr-yirr g tcr

ge'i: a'L.tentiür¡ ", the instrltctor csntirruted uritir "r¡hai: ds yiJLt

meån by 'å {n¡-ni t:f getting at,tention'T -l-hi= ig ät-l impr:rtant
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crlriËËFj L 'ru dc¡vr,=i üF. " 1'l-rr-clLt!i-rtlt..i'i: Li-il= sernÊãLEr si ini l at-

cl Í-scur=sian= cccutrreri r¿¡lrich cieci ÊiipsrÍenreg {rorn the

pi-*rc'tir-r-r¡rr direrrt-1 y to t'lre didacLj.c ins1-¡-t-tction"

LaL,er, when articleg HEr-E bcrrnq distríblt'Led-tt:

var-io¡-r'g cla== menber-'Ee Ë.ach pÉrscln ÞJåE gÍven är-l a¡-ticIe r¡hicl-¡

related 1-a tl-reir cc¡rnnrelrtg and qutes'L.ions" Fsr exarnple, Debra

r^JÉ{'; i¡r'Len-tional }y given onÊ wl-rich de.tl'L wittr egorentt-ici ty

and gocialiration in children" Since thi= arLicle explained

'Lhr= stages thr-ourglr u,rl-rÍclr clrildren's p1åy tic.ve-. Inp= (-i-r-nrn

galiLary, to parel1el, and {inally'tu trË-ËpeFåtive play)r Þr"

l'1i 1e= wåE abl e to lrel p the stlrderi t-teaclrerg to di =cover ttia't

tl-re ctrild's behavic:r rnåy nt:t be cautt;ed by the child'= wantirig

ta "burg" tl'te teacher. ln thig wåYr Debra recc.rir¡ed didac'bic

i nsLrlrcti on on the topi c c¡{ chi 1d devel oprnent whi ch rel ated

closely'L.a her e)ÍFerienceg in practice.

In order to de the a=sí grimen L,s ¿ind to par-ti ri pate

Ír'l [:lrr= cLrrr-icr-t]r-trn clags dialclgLrËr'=, 'tlre stltdenL. 'L.eå,El-rÉ:t-E had

'Lo be able ta Ltse the wc:rds trErnmtn ta early childhood

edutcaLion" The handourts and the digcr-tssions in the cLtrricutlutm

cl ass cc:lrl d have had ån expansi ve i n{ l Ltence En 'Lhe l.rngr-taçe

r-r=ed by the stndent*teachers" l-r¡a slrch handautLg å¡-Ët l-lre

rld jecti ve Rati nq Scal es u å I i st of É5 chi l dren '=

characteristic's (see Êrppendi;.1 J), and F'ergonal Ê1itriblrte= ¿t

description c¡-f characteristics r:{ ercfective te¿rcl-iæt-= (see

Êipperrdirt ii)

i 
-J-.LbLIhe I U¡ siirldren's clraracterÍstics inclltde ';lrcl-¡
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adjective= åË:

.tr'UL L¡

t.fcl¡LrH
l'Jo i sy
^_.L 

i . -.-HL LJ. vC

Hngry

C1 i ngi ng
rlgree*b 1e

Irri tabl e
[¿Ji thdrawr¡
Spon L.aneuuts
Friendly

He'lp-see[::inÇ
Adven Llrr-ËLt=
Easyguri ng
Èppt-ovaI -=ec¡1.': i rtË
Coinp I i ant
Demand i ng
Hi gh-= l;rutng

Fearless Rebelliuuts

Ês clr'ìe o.f tlre in-c1a-=-= ac'tivities, 'L.he stutdentg h,ere a'sl':ed 'tt:

'Lhin[': o{ úne o{ the children in tl-reir nLrr.=ery slass and rate

l-linr/l-rcsr Ën hsç''¡ well 'Lhe charactErr-istic described bl-te rhiId"

This gs\r/e tfrem the chance 'Lo becnrrre f amilia.r r.¡Íth and l-c: LI'JE

.t_f-__ .-__.-1 
-LlÌlj ,5L€ì..Lei"

Si :t wêe[':E I ;tter , the i nf ¡rmant= þJËrË åãl::ed '[a

describe the di-i'fnren't- caL,ergur-ies of children wlriclr L.hey s'¡r.t'.r

i n thei r nLrr-sÊry cl ass, Ji 11 's I i s'L consi =ted of the

fol lowing I? adject.ive=:

Agressive Ta[,:e= initiative Èstive
Uonten L: I'Jeed= guti dance Ëluti e'L l'shy
tomp I ai n i ng Tr i e= nëH 'Lh i rrg= Happy
A{ { ect i onate Shar i ng trl i ng i ng
l-'olite Ëan't get star-ted Ëler¡der-=
Aggres=i ve lilon- j oi ners FI c:aterg
Loner-= F oI I Gwers Leaders
llrierr= Openly trt:mrnLtnicative 5hy
l'lutestioning Ferceptive Anrtiouts
üreative Interested (InL"r p"?5i

t4hen her 1f st wåE compared r,+ith the en'L.ire . r*1:ing =rerle, 
-f .4

7. c:f the wo¡'-ds were i denti c.rl and 'l5i: t{Lår-Gr si mi I sr- i ir

mËåninq u Ieaving å {t-tl I åt. å }." di:;simi 1ar"

l-he I i =t generated by Cher-y1 cor-i-si ='i:,=d uf Llre { uI I cr'li ng

?å deE:cr i pt'or= z



Creati ve
Asserti ve
Initiaters
Uninhibited
Nr-trtltr i ng
[iroupy
Organi rers
trl i ngers
Hel p Ëeel::ers

Frocess oriented
5e1{-sutf{icient
Has creative Ídeag
Attenti on see[::Êrg
Fhy=icalIv active
Leader
Approval seeþ:erg
Short attention ËPån
Nurturance seellerg

r r_¡4

Ë'rodurct c:r í ented
F I anners
Th i nl::ers
Honest
Futn
Ëomp I i ant
l"lanagers
Fo1 l ou¡ers
(Int", p"9ó)

once againu when trheryl',s list ig compared with the rating

=cal e " 7 .4 7. of the words are i denti ca1 , Ë5 y" are gi rni l ar o

and óó"6 7.._.are different"

A gimi lar Påttern wås { oltnd tt: en i gt t^¡hen the

descriptors of teacher'g purposes were cornpared to the Iist=

generated by cheryl and Ji 11 . The handor-tt i ncl utded sutch

ad.iectiveg åË:

Fr*àing, releasingu assistingu {acilitating
Ëlobal , {ututristic thinking
SeIf-reveal inç
Fersonal 1y i nvol ved , cornrni tted to the hel p i ng Fr(]cÊ55
Encourrages and facilitates the discovery prEtresË
Helping
Understandi ng
Accepti ng
Eeing positive
Feing open to eltperience
Being tolerant o{ ambiguitY

Ëheryl's list o{

sr-rch ãg:

teacher characteristics inclutded descriptors

Approachabl e
Eager
Interested
Friendly
F ercept i ve
t¡lel I -i n{ ormed
Abrutpt
Lovingt carinq
Understandi ng
I mpat i ent
Fati ent
Not utnderstanding (Int., p"lt-t5)
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-Ll- ëì, L l. til I L

Itlot ltndersL.anci irrg (lnt"r p.1t-tI)

hlhen carnpared 'Ls descrip'Lor= in i:l-re handr:ltt z i!.A'ï. of f,lrr+r-yI "s

adjectives FJËr-e sirnilar, gy" r.rÊrÊ t-l-le identicalu and 5':iï: t4ËrÊ

dissir¡ri1ar.

Jitl, nhen a=[,:ed tc: describe

clraract-eristic=, Iisted the folIot'ling:

sclrne Leacher=

Free spirit
Fredi ctor
In control at al l ti me:"
þer I oL(Ë
trgani=er
5el f --eval uta'l, i ng
Ri gi d rurl e-[,:eepi ng
Di sci pI i nari an
Spontanei ty
Senge of hutmoutr
Di rec'tor
Ëcrpable c:{ eupanding oFt learninq sÍl-r-ra1-iun
Faci I i tator
Fleitible (Int"t p"1t-t4)

hJhen these descriptors årE compared with the handuutto unly 'Ty.

åre the Eårne 1 ?.1-i7. are similar and 7.:'ïi årË dia=:lÍmiIar.
'[hese ËÐrnpårissns betwelen Lhe;tdjectivels ut=eld in

the handoutts arrd tlrase nged by the Ínf srmants tt: describe tlre

characteristicg o{ ån ideal 'L,eracher and Ltre beliavioutr-'; u-t

chí I dren show di screpancy between l+hat iz done i n

cLrrr i c¡-rl utrn c l ass and tlre stutden L, 1-eachers ' behavi crLu- . Few of

'Lhe adjectivers, ursed bythe in{ormants were identical'Lo'tlroi=e

c:n the handoltt discutssed æÍgl'rL t/',JÊËl:: ,; e*trliu=l-" f+ lcal-ÇL5r-

percentage h,Ëre si rni I ar- to those i n tlre lrandaltt "
t-L -- -- -I I lH:ÞH

re=ut1-L= :;l-ror.n, Lir.rl- the rna'terial r:over-ed in cLtrrict-tlltrn class

dcre= nbt necessar i 1 y i n{ I Lren{:ç3 Lhe stt-tdent 'Leacher ' s
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i:u=ltavt LtLtr-,

ldhile 'L. lre dici actic instrutc'l-iari, clr.r'L i=, the

l-iando¡-tt= and dialÐgLrËs in l-he ËLrr-ricutlutrn clag=r h,åã cIo=eIy

related 'Lo ther pr-actical eiiperienceg o-F Lhe ='Lutden'L 
'tË*{Ël-rÉ3t-5t

tlrere clppEår=, tcr be a gåp be'Lr¡leen Ll"tt¡ two leveI's" I+ thesEr

resnlts wer-e obt.ained by the s'L.utdent-'l:eaclra:rs cln å writ'ten

'l-æ:;'r, they woutlcl r-æceive {ailing rnår-l:E" -l-his i-= årt-i Ltne}ípec'Led

surtcsnre =ince bc:th in{trrrnanL,s ¡naiilL,ained A arrd E ävErÃqe'5 in

tlrei r cgLu-sewer l:: "

Observa L, i ons i n the nLtrãÊry c l assrc¡orn reveal

nLr¡TErËLrE inç't¿rnces where the didactic instrutction of bhe

chi l dren rel ate= cl osel y to thei r practi cal ei(pËri enceg" Far-

e:larnpIe, the children wer€l eilpu=r=d ts vocabutlary wl-lich

rela1:ed 'Lo food and eating white 'Llrey Here eatinq snacl':"

I'he children årÊ =ilently troncentl"a'bing cln the
'tas!': of spreading cheei whir clr peanutt br-tL'Lelr
on their bread" Ëlreryl =ih= dt¡t+n a1: {Jl"lÊi of tlre
J--L1 

---LctLJ L C5.

üheryl: Ig that tastey-'''
Several chi l dren nod thei r liead'¿ i n agreernent
whi 1e others Ëåy "YeE ! " e¡rthr-tgi asLi cal1y.
Cherylr Is it hard to clreulT
Chi td: Hard.
Ëheryl: Is it hard in yoLtr rnoutth Êr
repeats tlre qltestÍ sn.
Childr Sc:{'1"
ühildr Can I häve sürne mclre jutice?
Ëheryl: Yeg. hlhile sher is por-tring tl-re jutiret
ghe såyË: Remg:rnbc=t- tlLtr " ='top " ånd " go " gårne i n
the gyrnn . Tel I rne when to stup poutr i ng i C.
Cl., p".51)

In 'tl-¡is cå=Lr, Cheryl wcìs able 'La rela.Le tlre acL'ivity i:+

poutring jutice 'Lu l:lre child':; L=årliEr Ii:er-n:itrg e)ÍFErriencer

with stop anci gË"

sa{ t"1 5he
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lrJtren ådjLt'åtinË ca å Ërcllrp :;e{:tirrg, l:htl childrerr

irrLtst learn 'tt: gÉt ålcng wÍth ütl-¡ er ct-¡ildren ånd 'Èål': Ë L,utrn="

'ilre +a11owi ng i l l utst¡-a'l-es l-¡ür¡J tl-r er-yl i ncor-pcrrater; 'Lhí s

leetrnÍng intu the cl-¡ ildren's p1åx' in tl-ie gynrna=iurm,

The rhildr-en är'1d Cher-yl are rnoving Ectrne
l arge rnats LrËed { or ËcrnersÃLrlti ng i n tl-re
gymn -

Ëh i Id r I dsn ' t want 'bhem that wåy.
Cheryl r Hsw ds yÐu want them?
The child then mclves å ma'1, tt: sl"lsw how
she wants 'to position ltre rrratg.
ËheryI : (To the other chi I dren ) ü¿:rn ycllr
purt thern that way?
Lqjhi ]e the rnats àre bei ng ad jut=ted, a b,:y
rLtnË f rurn the mi ddl e c:{ the rÈlc¡m ãl-¡d
begins to somersautlt ün them. Another
çir-I begins hopping on a rnat. At 'this
point Cheryl 1 slowly and gently rnrveË the
g i r 1 ourt ot Llre way sa y'i ng :

CheryI: It'=' Scrnia's 'L,urrn, tlren ycJLtrE.
(C. Ë1, , p.5ï) "

Cheryl has f c:lrnd å wåy

l earni ng ¡¡hi 1e they engåge

activities"

to promote the children'= sucial

in thei¡- self-ini'tí*rted plly=Í i:aI

One o{ the rnandates o{ perceptr-ral hurnranisr¡ is tr¡

develop å closer r"elationship between didactic i¡-rs'L.rutc'tion ¿rnd

practical experience" This relationship is evident in ther

events of bo th the cLrrr i cutl lrrn and tl-re nlrr=ery c I a:;se=.

However, how nrurch i= actlralIy r-etained arid Lran=latc-d in'Lcr

day-'L.o-day prac'tice:" in the nLrr!ier'-y clas= varies,

5. ReIaLian u-t Learning to lrleecí

The f i{th assnmptiun t:n wiri cl-r the der=i gn t:t tl-ie:

E"f"E" prclgråm F,åE baged í'¡ 'Llre "¡-ela'L,it¡n p+ Ielarning Lo



rleËd"" Hccording to this as';t-trlprinn,

l- t_¡u

_ ,- a _ _.t- i .
L¡ llj LrT T biL L .l. l lHbÞ LJ'lr'

Iearnirug is directl'y re.l a'i:ed to the " degree tur wli i cl-¡

rna'L,er-iaI is rela'ted to Ll-ru= nesd o-i: thp le.ir-t'ier-" itomb':1 'Lt7'I¿\1

F " 517-5"ü) . Teacher edltcati on prüqrafiìË ãre reqlri r-ed ta aciaip l:

to the =tutdent ' s needs and c¡-ea [-e si tuta t i ons f or L,lre

di=covery o{ nEW næeds. This rnaxirnttm adapt.etion it" evident in
\

tlre cLr¡-r- i cutl utm cl a=g as=i gnrnent=.

-[r^ls sf the ¡ïarìy asgignrnents given to the sl-t-tdent=

involved rnal:ing à pr-r==1e and creating å learning astivi'Ly

lrsi ng water " Each o{ these a=sí gnmen L,a cutl t i vated tl-re

=trtdent'g nes:d 'L.o l:lr-rclhl r-nore abolt.t the yçlLtng child¡-en'Ë3 level=

u{ coqni ti ve f urncti oni ng "

In the prEcess o{ r¡a[,: ing å put==1er -ior enatnpler thel

stutdent had tn cc:nsiderLl-re childl-en'g perceptutal r ËoËni l:il'et

{ine and gros= mc:tsr =l': 
i11g in order to create something

wtrich wås at the åppr-opriate level o{ di{i:iculty. The acL.utal

doing o{ the assignment created ã need to l':nsw" Ag well r 'Ll-re:

demun=trati on of the putii l e to the rers'l- c.¡{ Lhe cl ae:'s cañd

respcnding to 'L,he en=uring qutestiarrs created å need to {utr-'Lher

æxplore chi ld developrrrent"

In addi ti sn tc: the -Foregoi ng l eveI s o{ needs

ct-tltivated by 'l-he puterle a::sigrrtn*nt, in tal:ing 'Ll-r'= pl-tiile

i nts Lhe nLrrsery c1.ìs=rûÐfn, the sL,utdent teacher Håã abl e ter

'test' the åppl-opr-iatene== o{ 'Ll-re plt:i;1e tc: å parl-Íct-tIar

child Gí- å particurlar ågÊ grrlLtp. In cl uing thiE 'te=tirrq' a-F

{-lre plti r I e , tire st.r-tdent h,åã ai:1 e tt: a=EËËs hr.r¡.+ r:1 r:=el y
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tris¿her l-:.nEh¡ledge t:f child developrrren't nratcired wl-¡aj: ¿r child

is able 'to do. This in tlrrn ffiãy l-lave ËrecatÊd Ã rr L5t¡r rteeld irt

'i-ire '=turdent Lo adapt 'Lhe l::nowledge and/or put;;1e 'L.o +i L the

realiLy o{ å child Õr'grt:Lrp sf children. i\-= å resutlt of jr-t'sl-

one a:;si gnrnent , the stlrden'L hJåË eir po=ed l:u several

upportr-rnities fc:r learning and di=covering ¡leL\, tree¡d'¡ ta [::t'ìi]hJ"

In 'the nLrrËÉry cIass, nLr¡rter-oLtË eilarrrplee u'f 'the

relating the learning tc: the needg c:{ the learner HeI-€

observed. For instanceo åt tl-re sandbc¡x¡ L,l-re cirilcl¡-e¡r'=

learned need tu malle sfråpeË wi'Lh Lhe =and creal-ed çì =ÍL,r-tatisn
for- discovering new neetls. That i':r'Llrey lrad'to learn wha'L, Lo

clo when the sancl becarne too dry to stay together when 'l;he

form, whether it wås a pail or dish, was re¡nrsved"

Two boy= ärE at the sandbsit playing t¡+ith
the sånd,
when one boy gai d to Ëheryl ¡ " I L 's
smokey I I "
Ëhery1 : hlhat do h¡e do r"¡hen the sandboit i s
grnol:ey? "
Foy; Furt water in it.
The other boy qcles 'ta tlre snåcl:: Ëtoråge
åreå to get two styro{oarn clrps" He hands
Ene to Cheryl and they head {or the door
to get water f rom 'L,he u,¡ashrsorn. A {ew
rninutte= later they retltrn with the cLtps
f i I l ed wi th Ha'Ler u¡hi ch they pclLtr crver
'Lhe sand " 'f he boy= l-hen conti nute to
create shapes wi th the moi st =and ( l'{ '
ËI"rp.?1),

-f he bays'

necessi l:a L.ed

In

concepL= rel

needs f c:r the i-

tireir learninq thæ

anotlrer cåse, the

at i ng to ccI t:r-t¡-

i ght rni:r o{ u.l¿r'{:e¡r and sa.rlrj Ita=

c-lrar-ac'ter i =t i c'¡ of sand "

cl-rildren had ts 1e¡ar-n Eorne

i n orde¡'' to ær: p I ai n the
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pfìeniffilencn E'f mixing L.wo c¡i the prrrnåry cololtrs"

-l hr-ee cantai rrerg o{ cal outr-ed u¿rter-
yel I t:w , red , and b I ure-- ål-Ë set ctn ¿r 'tal¡ I e
along wi'th Ët {ew "mii{inË" dishes" A grclLtF
of ch i I dren ga tlrer at Lhe tab I e r-eady 'tc:
participate in the actÍvi'ty" üne bay
opened the container with the red
colaurred water" Tlre girl acrcfËs 'Lhe' 'L.ai:Ie
{ rom lr i rn s L,arted by por-tr i ng sclne yeI 1 ow
r,¡ate¡- i nto å mi x i ng di sh. 5he thr"n wai tecl
f or'the boy to f inish ut=ing tlre red" l¡Jhen
ghe had rnixed the twc' coloutrs togethert
she bent dor¡n to e:'ramine tfre resutl l-'s.
Ji11: What coloutrs did yELt pt-tt in to gËt th¿tt
cc:l outr-.i
Child: Yellow and red il''J" Ë1 ", p.?7)"

I n o¡-der tc¡ ånsh,er th i s qute=t i on , the child had to remember

whi ch col oltrs were needed ts mal:: E å parti cutl ar resutitant

abI e 'L.o arti cul ate ttrem" In tlri= HåTr thecol crltr- and be

si tr-tat i on get

Iearn in the cl'tildrern"

In this

pr-trgrärn cLrrr-Í cr-rI lrm

'L.he { ramewor l:: of

wEr-E descr i bed to

assutrnpt i ong

e:rposed tr:

and expected to model

i nstrutcti onal metlrod

section,'l:lre early childlrsod edutca'tinr¡

cl as'E ¿tnd pr-acti cutrn Het-e ex arnÍ ned r-t'=i ng

Eornb 's perceptutal hutrnani sm. Interacti on=

'thei r day-to-day practi ceg af ter tlre

Lrp by the =tutdent-teachers.u created ã need ta

i 1 1r-rstrate the {utnc'L.ianing o{'Lhe tiv'=

Sturdent te;rchc*rs år:eo{ Êc¡mb'g philosophy,

perrceptutal -hurmani sm i n tlre desi grr ¡z'f the prr:qrårT

utged Ln the cLrrr- i ct-tl ltnr

si t r-rat i sns tha'l:

cl¡rs'=" ïri

ELrmrnåry, thi s chap'Ler presented re{ l ect tf-le

phi losophy which in{nrmed the f inal yeår o-t +ìn early

childhood edurcation FrÊgråff¡" "
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Chapter Vï ï

DTSf,UË5TÜi.,I iìI{Ü IiTË'LÏüA] 1ÜI..]5

'l ir i s chapter ha=

[he rna jor { l ndi ng= of the

L.wo pLrrpclscr:;. FÍrs'[, it EL.unmËrFi¡eE

s'turdy" Second u i t di =cr-tsses wl-ial:

't lrr- str-tdy implies abourt hsw early childhood

'L.eacher-edurcatorg Ëån mål': e training prEgr-årnË rnor-e e-t+ective"

ChapLer- V descr-ibed L.lrE: hístoric.rl , teleulugic;-t1 ,

and phi l osophi cal conteirt o'f: earrl y chr l dhoed edncati a¡r, Thi::

di-¡curssir=n ghowed tlre cclrnplexity pf this Ë\l-(.åå uf

teEacher-training" Freparation f or- wctr[iing with yoLtng clri ldretr

has å long and varied histor-y. The gaals {or edutcaLing yÐLtng

children, the notion of early childhi:od1 .1ñd the.ç1¡çË'"p'Liorì

of the nature of ch i l dren have changed over tlre centutr Í e-..; "

-lhese changes äre reflected in the training received b'¡ tlra=e

who þJclr h: wi th yt:Lrng ch i I dren " l{i story' shot¡'¡ 'bha I the

phi losr:phy o{ edr-tcatisn ia å l':Ëy f actor ín the design arid

impact of early childhosd training prclgråms"

The truF¡-icutlltrn class investigated by tlrig ='Lt-tdy

re{lecled the in{lLtenEÊ of alI of tlre rnajor philn=oplries"

lclealism ñas shorrn in tlre LrsË a{ tlre "forty belie{8" and hot¡

tlre belíe{s relate to the goals, objective=, atrd discutssions

in the trLtrr-ict-tlutrn class. Real ism wËls re{lected by the

priority given to f irst seeing c-r pedagugical phi losophy in

acti on , re{ l ecti ng or¡ r"lhat Hås sÊ:en and ther-¡ Í mp1ÊrnËrrti ng i t "

Fragmati snr wås evi dent i n the er:pl ora-L.or-y qutal i ty c:f prac ti ce
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teraching in Ll-iu- rìLtr-5L5r'y cIa'Egr-our¡=. Ë:r:i=t¡¡r-rtÍ*rli'=in Hå.'g

re-t 1 ected i ¡r tl-ie i ndependence and resFonÊi bi 1 i ty gi ven 'l:o 'i:,he

='L.utdtrnt'L.ea,clrers in nearly every aspec'1. of L.her Fr-EËrärr. 'l-l-¡el

stutdents even had tc: decide ön the topics Ls br= csvered ir-r

the cLrrri curl urrn cl as*=, =harç thei r i ndi vi dr-reI tholrqh Ls, and

defend their opinions"

l-he major philosophy inforrning'L,t-re trLrr-ricutllrn,

espor-rsed by Ëornbs, hrås outlined by this sturdy" Even'Lg'lr-r:rn

the cLtrr i curl urrn and the nLrrsery c 1 asses i n 'l-l-le -t i nal year n{

e.rr-1y rhildhood edltcaL,ion Frære presernted"'Tl-lis descripl:iar-r

s.howed how the phi l osophy i nf l nenced the [-r-an=¿rc'ti ens that

{ol-rn l-lre =ocia.Li=ation p¡-EcesË" It sl-rou¡ed Lhe s'tr-rden-L-

'Le¿rchers rnal,: ing sense, verbal 1y and Ín practice, of r¡+haL Lhey

ex per í enced i n both the cLrrr i clrl urrn and tire nLrrsery c I ags "

This sturdy {orrnd that cLa,ssroc:n¡ l if e ís corrrFriserd

of two types of transact i ons. One , Ëome't i nres ca1 1 ed tl'lr:

lridden cLrrricurlutrn, is the clrgånizatic¡nal , interactional ,

sacial r and rnanagerrnent aspect o{ Ë1åEsroclm lir'e" The secr:rrd

levs1 , the rnanif est cLrrriclrlr-rrr, censigts of the overt

academi c tasl-': , =choo1 assi gnment , and cI å=:;¡-oonr cc.ln'Len l- " l-he

phi l osophy o{ 'Ehe { i rst 'Lerm ernpl-rasJ. =ed the hi dden trLrrri curl um

cfver- 'the rnanif est, whi 1e that uf the seconcl ternr pr-rt rïìEre

i niportance cln the rnani +est trLrr-ricurIutrn" The re::utl t ar¡ t

i n-t I LtËncË* ûlr the verbal and pedagog Í ca1 bel-¡*rvi cr-rr- o{ Ll-r æ

..-I..J---! !---L-.-- i 
- -..i 

l__J-SLLILJH¡lL LEËtLl¡CI :a I:Þ uVl.utsi¡¡L"

-l-he phi 1o=ophy of the rnani {est ËLrrri clrl utrn
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iËrl-rr-rImål-1 , 1i¡Udii irr 'l:ire -tir=1. l-et-rn dif{¡¡r-e-.d rit-nm Ll-t+t'h c'i: tl-¡e

,second ter-nr. -i-he di{+Ërentre be'l-weE:n tire ph.j. 1o=ophie= csutld be

irot i ced i n 'l-he c:l-rångeã i n tire day-to-day prac't i ce=' a{ 'Lhe

.stutdent-teåcl-rËrs. The {ir=t teirrn with Í'L= efhphåf"is Ën

belcnnring å pr-o-Fessit:rraI, äLrtclnËrnoLtË teeclrer pradltced se*l{-

evalr-tating stutcl ent teaching practiceg whiclr falloned hhe

chilcJren's lead in learninq giL,uration's, t-i=e out't of evetltg in

the ËlåËsrclËrïte were f lenibler ånci cl evelop sel+-cl irectic:n in

tlre chi1d. t4l-rile l::l-re 'Leacher-cen'tet-ed philosophy n'F l:lre

geccrnd terrn irr{luenced the teacher to be directiverr lergg

.flexible, corr'[-ent arien'L,ed, rnÐre evalutative o{ sutbject nr¡l-L.srr

than the sel f.

trlhile dif+ering pedagogical philosaphies nråy re'=iutl'L

ín =imilar academic ta=[,: s, schoal assignrnent=, al-td c1.r'Esrc:c:rn

csntent, Flander'= interaction analysis (Appendix L) ghsw:;

that tr1åËsr-Ðtrm life is changed by :Lhe philosopl-ry, rl lear-ner-

centerecl approach resurlts, in the te¿tcher utsing rltfre incl iresct

in{ILrence a,nd less direct i¡r'i{1Lrence. r:ìs; ner11, 'Lhe learne¡-

i ni ti ates rnore i nteracti ons and i = {orced to respond 'L,o 'Llre

instrurctsr Iegs {requrently" Fresrrmably these pat'Lerns .e11ow

the stlrdent teacher and , i n tltrn t the child, ta ta[':e frrtrÊ

responsibÍlity and self dÍrecticin {or hir= or l-rel- le.erning.
-l-he patterns shor-tl d al=o hel p s'Lutdent teacl-ierg L.n he

fleilible, relate didactic in=trutc'Lisn Lo prac'Lical ËxFErience

¡-fìErË closeIy, and ta ba=e Ieai-r:irrg En l-teËdË cì$ eilpr-e==ed b'¡

'L,l-re chiltl" In contrasL., å teacher--cenLered approacl-ì rrrclvEs Lhe



day-to-day activities r:{ the s'tt-tden'l- L.eacher-

r:r i entat i cn "

r l¿t

är4d{'},' -i:r- um t lr i ¡

Lil':e 5sl-¡r-rlman (1?Ëdr) the reãeërrsher cc'nËlutderi that

"-fr.acl-r ir-rg i= rnedÍal:ed by Ihe senEe Ltier lear-ner rnåh: e:5 o-F the

sncial cunte:lt s{ the clagsroorn =ituta'l-ion the qlte=i:ian i=

not u'¡hat'teaching is rnr:st e{fective, but what rirËåninq i=

given Lo teaching" (p" 17). The step= betr,':een the

i nt¡-ud¡-tc Li on ot ql di fferen'L pedagogi ral phi 1 osoplry, berroini ng

cÐnËcÍor-r= o{ Ít, cañd practicing it it-r 'L,he classroorn iLr å

con..=i stent månrter do not tah:e p I ace i n å {ew day= " Ft:r

eil arnp I e , on bei ng i ntrodltced 'Lc: rne'L,hod= and concepts c,f

wor-h: ing witir yoLrng chi 1d¡-err rïãny of 'thæ teacher=-itr-l:.raitring

at'tempted to implernent them in tlre nLrrsËry clagsroorn" I'logt

r/.,Êre abler to dialclgLre abourt 'Lhe rne'thods. and cclt-ttr(Êpl-s"

However, translating them into practice:; in the nLtrser-y c1åtå'Ë

u{åE not å si mp I e matter- . üne stltdent Ëpc}::e c:{ bei ng

f rugtratecl when her self got in the wäy' Anuther ËPÐl',:Ê a{

lo(]l-,: ing bac[': Ër't l-rer behavÍourr and saying "l'Jow, I cËutld lravc:

dc¡ne tl-¡aL di +{erentl y l " " Others =eemed abl e La i ntegrate nepJ

rnetl"rods and cancepts í nto thei r day* Lo-day ¡:rac L i ce'= .1t

increasingly higher levels s{ prû+iciency"

In this t;tr-rdy, three facL.ors' impacted tlre isL.utdr+nt

'L.eacher's ea=e in translatir-rg learrring i¡rto prartice" First

wå-ã the stutdent teachers'Çclcal5 ltc¡r- entering the proql-å¡rr and

their expectations a-F tl-re progrc\ir1 u{ =tr-tdiesi seccnd, l-heir-

previot-r:i e)ípËriences witlr childr-errå and Llrird, tlre Ë1osÊnL.'55
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c¡'f l:he +iL betv'reren the stutdent's cf,tÅ¡r'l philüEEpl-ry and that u'i

'Lhe prclgrårn. -l-he ne;': t =ec L i on d i scutsget; Er¿rch o-t the=e -l actor=

=eparatel y"

1" [3aalg and E:lpecta1-ion:; o{ thr-. l-'rugrarn

Thi s s'l:utdy f eutnd that there i s å r:el al-i onshi p

be'Lweern the qoal = and eilpectaticrrs tJl Ll tti

tu=acher-s-i n-tr-ai n i ng and the gåp be L,r¡let=n 'i:htl i du-o1 ogy

elíFerienced in 'L,he cLtt.ricutlut¡r¡ clags and tlreir dai,'-þs-day

practiceg" llne in{or-mant's gral f or ËçJmpIe'Linq tlie F1 r'ËüI-arn

h¡ås 'to simply Nt:rl': with yclLtnË childrenr while the other

t¡a¡-¡'Led to becorne the best teaclrer =lre uc¡¡-tld passibly be. -l-ire

{orrner student Ëårne to cl ass Lrnprepåred, dri -i l:eid thr-cr-tgh

acti vi ti es r¡i th the chi l dren wi Lh utncl eal- pLtrposes r vågLtÊ

conceptural izationg of her eäperience:;, atrd uli l:hcrutl: Iater

self-evallrative r-ef lection cln wh¿rt irad lrappened. The s'l:utdernt

aspiring tc¡ e¡lcel lence baged her interaction= with 'thc:

clri ldren ûn detai led advance planning and pr{=pc1rål-ic:n t

clearer notions absltt her eltperience:; in{orme¡d in part by the

[::nc][¡Jledge shared in the cLrrricurllrrn clcasË, and ¡-e{lecteld Ðn

her day { r:r the FLTI-FEsE o{ eval ltat i ng hersel f and i mprovi ng

her {urturre performånce" tdhal:1ihe teacher-'in-'trairring eitpects

+ rorn the Frogrärn and h i s Êr her persclnal goal s i n{ I Ltence the

ma.an i ng 'Lhey a't'Lr i butte tcr 'Lhe '[rai n i rrg "

Some =tutdents wlro had alread'¡ t.JÐr!,.Êd wi'r;h yËLt¡-r g

clrildr-en in qr-ELrp setLings =t-icl-l å'å l,: irid=r-gal-i:t:'t-i ¡:i- çr t-l *i¡;rar-et

L:el i eved that t.hL"y wËre si mp I y gui ng tirr-uutgli the FF{rce3ã i n
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ür-dr=r 'lo gF'L tl-re p€rpæt- , th*rt is, å teaclrer 's cer"r:i + i cattl.

-lhey believed tlrat L.he Fr-egrårn cc:utlci teacl-r tlien 1i L.t1e absltt

w¡:r!,:ing with yËL(ng children" "l"his expectal:it:¡-l ntadi¡ l-lrenr

parLicipate les= actÍve1y in'Lhe cLrrricr-tlurrrr cIa== dÍ=cutgsiari=

caF¡d agsi qLrnren l-ø, Tirey al =o utsed clr i l d rnanaqemen l- 'l-elcl"rrr i qltes

contradictory to the philoeophy o{ the prúËr-årn" þJhen Lhe

pr-crg¡-årrr di ¡-ec'LoLLsI l,: ed {-o olrÊ sturden't abt:utl tl-t i s

di=agreemenL in their philosophie=u tlre stutdentr beiieved

her-=el f to be r- i ght , ba=i ng her bel i ef on previ oure c I aesrcrom

ëxFerience=. This sort o{ prablem sutggesL.sr in tlre flt'L.utreu a

w.{y Lo i mprove Lhe sel e-.ct i un and screan Í ng äpp I i cant= ts t,l-r e

progrårn. The gtutdents' eirpectatian=, Eliperiertces¡ and belie"t's

courld be euplo¡-ed" For enample, by t-tsing the set nf fnl-'ty

belie{s ås å screening device to be cclrnpleLed by the stLtden'l.

ãrE par-t t:f admi';sistr.

:. Frevisuts Experienses with Youtng Ëhildren

Ther eliFeriences o{ tlre aLltdenL, teachers betoræ

entering the early childhc¡od edlrc¿l'L,ian FrÉgrårn in-tlLtEt-¡ ËËd

'LheÍ r I earn i nq . For those gturdent= ullro had w'f r l':ed Í ¡r daycar-e

settings where the management t:{ the children FJérË trrcft-e

irnportant than expanding tire childrer¡ '= lerarning, e1ËLiviLies

were Lrsed to [':eep the chi l drerr tËtrLtpi ed " A trÍ p Lt-' the

çyrnna=ilrm ÞJcì,å Ëeen ås å [^Jåy to "krüiar- tlre chiLdrr¡tr üLt't" rathe¡-

'L.han å chance to teach theni to co-operateu ts tal': e turn=, artd

tc: develop their lar"ge motor co-ordin¿r'l-ion. Ü-i:t=n the

edurca'L.ive a=pect of the activity is ovËl-loc¡1,:t'-d in favc¡ltr uf



Stutdents wlro had I i verd i. n

sibIingB, fo='l-er cl"rildren: Õtr'their Ëwn

priorities whicFr

o{ å guridÍng,

tr/

i.,: EËrpir-lg ti-r e childr-en "ir-ì lirie" bi. tlr,:l;e::'L.r-tdenl- Leachnr= r,uha

haue babysaL r t.Jclrl-:.Êd i n day cåreE r Etr lrave beeir ifiËti-r Ëir-="

Sonre a+ the teacher=-i n-trai n i nq u.Jirr ha'¡e rru ì:

r¡crrl.ed r^Jii.h ycLrng childrenu ertllered 'Lhe prËgr-dffi r,.¡itl-¡ i:her

nc:tion tlrat childre¡r dr¡n't 'l:r¡rfr.J any'Lhirrg", and bhaL tiir=y

irave Lo be d i rected by the teacher . I f they persi =t r'si ttr l-lr i =

att i tutde , tlre I earn i ng need= and Llre varyi ng Ilcrc !::grclLrnds and

elípÊlriences of the children måy never be disctrvered by tl-rcr

s Ludent teacher " Tlr i s oversi gh't c.:r-rl d I ead Lo rnåny mi sseld

opportnnities {or learning"

prÊ-Exi=ting

esLablishment

å f.rnrily wi'Lh yoLrngÈrr

o'f'f-spring, rncl.¡ lrave

i nterf ere wi tl-r ther

'f ¿rci I i tal:i ve l earni ng

relationship" For exarnple, Et:¡nÊi rnåy valute tidinesË clvËr

er:ploring tlre qualities of t¡'¡et sand or {int¡er paint=" Sc¡rne

may valrre 1e;rrning to pr-rt things åwäy af'L,er oneeel{ sver'

allowing the clrildren to sutstain ån interegt in ån activity

beyond the time of direct involvement with that activity"

Some rïåy va.l ute lravi ng al I of the chi l dren 's utnd i vi ded

atten'tion in å groLtp over- developing sel{-direction in tlrer

children and f lexibili'ty in progrã.mrning"

hlhite the previour.s euarnple= illlrstrate wËry{i in uhich

previ ot-t= ei{ Fler i ences r{i th clr i 1 dr-r-n cån l-¡å,vcr ë\ n,lgat i ve

Ín-FlLtence En the eåse wi'bh which stlrdent teachers translate

learning intu prachice, 'there ¿tre mãrlìy benef i Lg" Ëon¡e
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=l-r-rderrLs v+ho have already pJclr-[,:ed wíLh childrerl rnrpidly

e=Labl ish å relationship t'li'L,l-r neh¡ chi ldrc-n, f:t-ti Id t-rLatJ

I earn i ng= cln toF r:-t { orrner prac l- i ses , and pi'-oceed Lo [-l-¡e

but=ine=Ë o{ inrpr-aving tirer uJäyË in which'tiiey i:acilii:ate

lear-ning.
-[hese åre E,ErïrE o{ the rA¡äy= that previauts e}íperÍence*= o-t

the sturden'1. teachers trån in{lLterlce t,l-¡eir mativa'tiuns tr:

'L.rane;l ate the 'Lheary of the trLrrr i curl urm cI as= i ntc 'lihe j. r-

day-to-day practices. t4lri 1e Llre adnrissiun requtit-ærnen't:; c:f l-l-re

Ëacr-rl ty sf Edr-tcati sn gi ve pre{er-encÊ to those i ndi vi dltal s t¡ho

have had pr-evíours e!ípEr-ience worl':inË wiLh cl-riId¡-en it-¡ st-tclr

ËrËLrp sett.ings as daycares and gchssl =ysl-em cla=srclËrrrË, tl-ti=

sturdy st-tgge='t-= tl-iat Ehi a doe= no'l- al ways f"rci I i tate 'the

scrcialiiation prclceã8._ In fact, certain ¡¿lst-[,: and cl-tild--

rearing ÊiíFet-iences rnåy interferr= with Lhe learnirrg'Lh¿rt: i=;

requrired by å pr6gram clf stutdies" Futrther =tr-tdie:; ål-Ê

reqnired to veri{y r^lha'L learning e}íperience= 'faci.Li'[ate

sscialÍ=ation intcr early childhood edltcaL,ion and which do

not "

4" The Consistency of Fhilosophies

S'Lutden'Ls ' personal ph i I osophy aI so af { ec'Eed 'bher

e{{ecti verress of the FrclËrårn" For- e:larnpI e, twr: ol der- =L.t-tdents

eilpressed f rursLrati on and i r-rcredr-tl i ty r¡ri Lh the democrati c

ba=i s o+ the prEgrcrr¡.t. Eoth sturdænts r¡JerË rnntlrers utsed to

eurtl-¡ orí{-arian stylel= Ëf,rt child--re¡.¡¡-inË" In nLrrsEr-y clas'sr tfnË

r.\rå5 ãFen bendi ng clvE:r å ciri 1d , f i ngers cl asped aroltnd the
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'-hi1'l's ç,.1-i'¡t=, -i:urcing him to clean LtF'Ll-¡t* wsucle-'n blocl': 's

¡..riL.ii wi-¡ich he had been playing. -l-he o.i:hero in ti-re f+11t

=Fånl:ed Èr chÍ1d and +orced him sil; orì å chaír.

üne strldent who lrad FjËrl:: c+d t¡'lii:h a mËrr tetlly

l-¡a.ndicapped =ibIÍr-rg e¡rb¡-ared the chiId*cerll-r=red appr-r'acl-r
:

irnrnediaLely" Te:;s wäã able to dialûgLtË aboutt. her phi tosoph'y

nc:t vieu'ling children with our adurlt preconcÊived nc:'Lior¡s and

1ætting children participate in cla:=srsorn life Ðn their Êhr-l

'Lerrns" Her i nteracti ans i n the cl agsrnsrn Her-e model l eri .e f tel-

'Lhc. philosophy she e)íperienced in the cLrrricurlutrn cla==" 5he

di gcurgsed di f f i curl ti eg she encounte¡-ed i n Lhe rlLtrsery cl ass

and conglrl ted wi th the pro{eãsor and urni verai ty =Ltpervi sor "

Th j. s teacher*i n-'L,rai ni rrg hrås clp€:n Lc: l earni ng f rc:nrLhe

pf*ügrårn and wc:ri':ed thror-tgh .åny di+ficutlties she had Ín

transl ati ng the l earni ng i nto her day-to-day prac't-i ces i rr the

nLrrEery class"

When the personal phi 1o=ophy o-t the gtutdent

teaclrer= is consigtent with that t:{ the prË¡gr-ãrm, Lhe stltdent':

åre willing to accepl- the 'coaching' of{ered by tlreir

i nstructor and/o¡- sutpervi ËÐr. These i ndi vi dnal s åppeår- 'tcr be

mËrË abl e to tal':e the advi ce and l':nËwl edge c:f -Fered i n the

Frclgrårn and Lrãe i'e i n thei r eupl orati ong ãE å teacher-i n-

training. trther individutal= e)íFerience var-iout= reacLic:ns

i ncl utdÍ ng =tress, år-lger , -Ft-t-t=tr-¿i[-i on Ðr- wi thdt-at"{al " ÉiË å

tronËÉqLrentrE they åre b I oc l:ed urhen atternp L i ng ta t ransl a Le

'Lhr=ir 1s¡¿rrning {r-orn the trLu-r-ict-rIt-riii class into'l;heir practice



i n the nLtrsery c I as= "

Llradutatisrr {r'a¡r å prr:gr'€rrn o-Í stt-tdies is regarcied b'¡

=turciern'1,= åEl'l-he "Ênd" e'i'Ll-reir training and'tlie time'ts en'Let-

r'JcJr [,: åË Ë{ prÐ{ es.5'i anal " Et-tt bh i s =turdy =utgge='i:= i n=1-ead 'thaj:

'Lhe degree earnerd in early ciii ldlraocl edutcation rnr=reIy permi Ls

graduates ts sËel: ernpl oyrnent åE å teacher " Real l earni ng 'Lt:

'L,each ig jutgt beginning" Ë'erhap= the official hraining is

unly tlre {ireit phase of immergir:n in E" C. E" ? irnrner=ian which

witl be completed nnly by e¡rL,ended prac'l-ice in 'Llie cIa=sruc¡m

and { ltrther pro{essi onal J_..-1 -,- ---.t-L¡tjvuIlJpiltct ILÉ {Janveyi ng the

pr-e+1 i rrri nar-y qlra1 i ty of tr-ai n i ng 'ro =tr-tden'L,s wot-tI d lreJ. p rnäl:: t:

thei r- EiípectaL,i r:ng more apprclpri ate"

Plany { actors , asi de f rom the s'Lt-tdent ' s pelrsnnal

goals ancl philosophy, emerËe åE possible in-tlLtentres t:n the

eå:;e wi th wh i ch str-rclents i rnp 1 effiË¡nt t¡hat L.hery Elí Fer i e¡rce " Èry

l ao[': i nE at the eåse wi th whi ch =tutdent-teaclrers i rnpl ernent

'Lheir learning from 'L,tre cLrr-ricnlltrn clas--, it is po=sÍbIe fof

'LrainerE 'L,o rnalle their edr-tcatiori prt:grårns rnore e{fective"
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I.'1A-ICHINË 6[JAL5 AI.ìÚiÜR ÜËIJECl'1VE5 hJT-fH FELIEFS

EÜTILs AND CIBJEÜTÏVES lt Ê:Lt.jrtJ

t " EtecornÍ ng åwäre of hÍ s or- her personål val uteg
and the ef f ect those personal valutes have cln
t:ne ' s alr i I i ty to ËÐrnmr.tn i cate uuÍ tlr thc¡se
expr-essinq dif+ering valutes, whornever those
othersrnåybe" 1 I f, 4 5

üornrnent l

:" Identi{ying and deal ing with his or her oh¡n
val utes whi ch måy con{ 1 i ct wi th 'Ehe val utes t:t
othersli:i45

ünrnmen't- ¡

-T" Ident.i{ying, e}{pressing and accepting hi:; clr-

herÐwn{eeling=. 1 I f, 4 5

Cornment;

4" Identi{ying his trr her EWn perceptiong and/or
j utdgemen't= s{ i nd i vi dural ch i 1 dren and chec k i ng {-ÃÊor-tt thsse perceptiong. r d .:, ¡l' 3

Comrnent r

5" Recogni=ing, accepting and =tating his or her
{eelings concerning observed behavior of
children, pareni-s, and tro*wclrl':ers" t ': :l 4 5

tomment:



r,:ctr

ó " I dent i { yi ng and attempt i nq 'Lr utnderstand
{eelings e}ípresged by others by learning
to attend to another åE he i= expr-essitrg
his teelÍngs" i f f: 4 5

üurnrnent:

'7 " tc¡nsi stentl y recordi ng and i nterpreti ng
observed behavio¡-r the behavior t:ne ËËe5
and hearg åã yclltng chi l dren i n Leracl: n¡i'[h
things, activities and people within
theclassrosrn. 1 :'f, 4 5

llt:mrnernt:

B" Identi f yi ng i rnpressi ons of the reacti ons
of sbserved behavior rnade by o'L.hers and
chectri ng outt thsse i rnpressÍ t:ns. 1 : :: 4 3

ücrrnrnent ¡

9" Identifying sígnificant behavior in yoLtng
chi I dren i behavi or whi ch rnåy be pecltl i ar
to å speci{ic child's personal s[yle o{
behavi ng and I earni ng and checl.li ng outt the
behavi or to deterrni ne the si gni f i cance"

Cornment r

1Õ. Learning to separate hÍ= or her perception o+
irnpressions of å child's behavior {rsm that
beha,vi or wh i ch cån be obgerved and del=ct- i bed " I 3 :i 4 5

üornrnen l-:

11" Becoming awåre sf å rnother's perceptions of
her ct'ri l dren and checl-ri ng outt these
perceptions ts see if rnother'Ë''pËrceptions
åre utnderstnod by teacher " 1 2 ;l 4 5

iiornrnent;
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1"" Listening to a chi td in or-der- to help Lhe
chi 1d clar-i+y hi= intended meaning and in
order- 'liira't the teacher urndergtand Lhe tHILII'5
IhtTËt'JT. 1 : f, 4 :;

üorlment 2

Lf,. Eirpre=si ng hi s Ðr her sel f u,¡hen trcrrnrnLrni cati ng
wi th å chÍ ld Ëo that the chi t d ås å 1í stener- ,
utnderstands the teacher's intent. The teacher
chÊtr!:s sr-tl tlre child's urnderstanding" L ? f, 4 5

Ciornrnent:

14" Identi {yi ng sFec j. { i cs i n chi 1d-reari ng
'practíces which rnåy relate directly or

indirectly to l':Índs of learning experiences
which a teacher provides in schcrol gituations
and checl-ring outt e)íperiences provided to
determinee{fectiveness. 1 : f, 4 5

üom¡nent:

15" Helping yoLrng chi ldren gather ín{orrnation
rel ated 'Eo thei r conceptural devel oprnent " t 'J f, 4 5

Cornrnent;

1å" ïdentifying concepts which årÊ within å yclLrng
child's experiential båcl::groLrnd. 1 I f, 4 5

Ëornment:

'17 " Identi {yi ng spetri { i c aspects Í n the conceptural
protresses whi ch rTìåy be åppropri ate at à
particurlar time f sr ä particurlar chi ld Ër chi ldr-en
and chech: ing oltt the åpprnpriateness f ot- each
child" 1 " f, + 5

Ësrnrnent:



r.:'r-,

IË" Iden'l:i f yi ng l':€ry concepts whi ch åt-e åPprEPri ate
{ sr yËlLrnË clr i 1 dren to i nvest i gate r 5o that å
teacfrer trån sutppnrl the FrÐËËss 1 ,J f, 4 5

Cornment;

l.ç" Learning to dernongtral-e hÍs or irer utnderstanding
o{ grÐLtpings ås a protress wtricl-t rnåy 'rt- rnåy not
{acilitate yoLtng children's learning in schosl
si l-utations and 'Lo checl:: clLtt L.lroge ltnderstanding="

1?ï45
üt:rnrnent l

':t]" Identi{ying rnaterials which wi 1} help chi ldren to
i nteract wi th í nf ornrat i on wh i ch i s rel a'L,ed to
spetri{icconcepts 1 t f, 4 5

Csnrrnent:

tl " Ë'errni tti ng yc¡ung chi l dren to sol ve thei r clwn
probl erng and pr-ovi di ng entroLtragernent when
needed as they interact with phenornena in the
school environrnent" 1 : f, 4 5

Csrnment;

3I" Fermitting young children to selectr rejectt
sort , clr-gåni ze, rÊorgåni re, and eval utate tlre
re=lrlts of their eltperiences ås they interact.
r¡i th the phenomerra wi th i n the schoc¡1
environrnent" I : ;j 4 3

üomrnen't:

f:I" Hc'Li ng aE å partner , a guri de, a sutpporter i n
children's learning expËrie*nces" 1 i Ï 4 5

üornrnent r
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';14, Learning tr: Íden'lii{y ãpprËpria'1,æ time to
r¡¡i'Lhdraw hel p r Eui dance u and =utpport Ët: thal:
å ytrltnq chiId t:ån Iearn ts operate irudependently
and checlling oltt the child'= respËnse to Lhat
uvi'L.ltdrar^r41" 1 I -a 4 5

üornrnen'l- å

:5" Ref rai ni ng f rorn i nterf erí ng wi th a yc:Ltng chi 1d 's
interaction with things in his envirsnment
urnles= inter{erence is sot-tghl by the chi Id r Et-
perhape wl-len 'L.he teacher cån f aci 1i tate the
learninq which seerns to be occutring witlrin Lhe
interactisn" 1 ! .j 4 5

tlornment:

t6" Learning how to worh with parents c¡{ children
in classroorn EE that parents trån becc:me part
tr{ the heI pi ng r gui di ng r and slrpporti ng tean't
in their chÍ ldren's e){periences in school
gitr-tations' 1 I f, 4 5

Ëornrnent:

?7" Learning htrw to mahe his Er lrer e)íper-iences
i n coLrrËe wor[': at 'Ehe ltni versi ty rel evant tu
classroom gÍtutationg where teachers åre
involved in ytrung children's interactions
with phenornena in their classrclom environrnent. 1 : f, 4 5

üorlrnent r

':8. LearnÍng to ånswer qttestions by 1oo[,: inE at
al ternat i ves u chec tl i ng them outt wi th parents t
co-wsr[:]Et-S a,nd chi l dren " Learni ng to admi t
when one has insut{ficient inforrna'Lion ts ånãHer
å qute=tion and l::nohJing when l:o =e;trch {or
aI ternat i ve=. 1 ':r :l 4 5

üornrnent r
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'fç" Learning tc: identify'Lhe =l':ilIs childt-en need
whi ch aI l c:w them to devel op å conti nlti ng
po=itive sel$-concept" I : f, 4 5

¡lc:n¡rnent;

f,(J. Assutrning respt¡nsibif ity ft¡r inpltt and {eedbaci':
in åny situatisn: inclr-rdi.ng classroorn wi tlr
childrenu with parentsr trLtrricutlurn classeg and
rnernbers of the larger society" I I f, 4 5

:51 . Þevel opi ng the art o-f questi oni ng and o{
=e-.arching fcrr alternativeg in gutÍdingr ELtppcll-Linq t
nurrtutr i ng , and i n wi thdrawi ng =utpport at
,åppropr i ate t i meE i n order to devel op i ntJepenclen L

thinlling, trutsting, and trutst-worthy chi ldren" 1 3 ;Ï 4 5

üommen L,:

f,:" Herlping chi ldren ts develop stti 11s in hutrnanisrn" 1 Ë :, 4 5

Cornrnent:

:iï. Froviding opportutnities f or chi ldr-en tc: have
sclrne control clver thei r ds:vel aprnent by
encoutraging them to mål::e rnåny choiceg and
deci=icns. I : .5 4 5

Comment:

f,4. Eecoming å trutsting and trust-worthy individutal
i n the eyes t:f tl-re ch i I dren , the parents , and
the cs-worh:ers 1 : f + 5

Ëornrnent:

I

.l;5, Hetping chi ldren develop å positive sense o{
=elf and å sÍncere respect {ur the sel{ of
.,thers" L ? :i 4 5

Ccrmrnent ¡



I al'-i'

-j,3. l:.eeprng .\brÉräs't cli'Lhe infr:r¡natic¡n concerning
'the grnwth and developmerrt c:i yoLtng children
and l earni ng how 'to åssesÊ the i nf urrnati on i n
order tc: r-rtilise it àppropriately in the
I earn i ng envi ronrnents and to putt Í t i nto
properperspective. 1 I f, 4 5

Co¡nrnent;

'::.'7 " Learni ng how tt: tal h wi th yÊlLtng chi l dren r i n
srnal I groutps and separatel y i n rnean i ng{ ltl
discugsions,l:f,45

Comrnen'1. r

f,8" Learning to translate theory into practÍce.
Learning to translaLe practice into theor-y" 1 : f, 4 5

Cornrnent:
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-THE 
F'RÜGRÉiI'1 DË5IËN

EARLY TH I LDHÜÜI] ËDUtrA-T I ÜN

ür-t'L o{ extended digcugsisn s+ helping relation=hÍp research,
perceptlral -hutrnani sti c psychol CIgy and pcrol ed f acr-tl ty elípËt-i ence=,
the *NEF progrärn F,ås degi gned arcund { i ve basi c assltmp l-i ons:

L " The "Se1{ as Instrurnrent Concept " t¡{ pro{eE=i anaI
edurcaLion Ëees. l:.he prodltction of ef{ective pro{essional t4Ðrl:: erË
ããTlñUfem in becorning. That is, ån e{{ective teacher is one
r¿+ho has ] earned how to Lrse hi msel f and hi s h: nowl edge s{ chi l dren
and surbject rnatter to åccclrnplislr the Furpc:s€:E o'f schc:oling. l-he
tagl,: o-F the college is not to teach right wåys to teach¡ ratheru
it ig tc¡ help the sturdent digcover his oh,n begL wåys o{ ope+raLing
in whatever school =etting he.may find himsel{"

3" Stutdent re=Fon=i bi 1i ty and =el { dÍ recti on " Sr-tch ã
progråm requrires that gtutdents be gíven mailimltm r-etspÐrt':ibility
{or their own learning and the greatest pos=ibIe opporLt-tniLie:;
for self directíc:n.

f," t'laxinrutm {lexibility. Since sturderrts trÐme with var-ytng
båtr!::grc]utnds;, eiíperience, and widely divdergent needg,'teacher
edltcation progråmË murs'L. contain ¡naxirr¡ltm {1er:ibi t i'ty to ad just to
guch needs, and perrnit r^¡ide vari=rtions in instrltctional prÉgråmË
and in rate of progreËs.

4. Close relationship o{ didactic insLrurctic:n and practic-
al enperience" An e{{ective progrårn o{ teacher edutca'tion cal 1s
forLhe closest pos=ible relationship be'l-ween the stltdent's
practical e)íFerience on the clne hand and didactic instrutction on
'lihe ather" F'articipation in actural eaching shoutld begín ås early
å5 possible in the student's experienËe and, thereaf'ter, shor-tld
provi de {or conti nual 1y i ncreasi ng reËpclnsi bi 1i ty and ti me i n the
c I assrgr:m.

5" Relation sf learnÍng ta need. Learning is Iil-lely tc: be
e{fective t:nly in the degree to r^lhich rnaterial is related to the
need o{ the l earner. A teacher edurcati crn progrårn, theref Ílre r mutst
provide rna:<irnlrm adaptation to str-tdent's needs on the Ðne hand and
the creative discovery of nÊw nereds to hnow crn the atherr"
Sr-tbstantive wgr[:: shourld theretore be of{ered in reËpi]n'åe to
stlrdents' needs ts l:lFtohr

[Jne o{ the basic texts ft:r teachers in ECE is l-lelping
rel ati ons by Arthurr Ct:mbs et, aI " The wc:r'trt of Arthutr Gombs i n
Hnmanisticg F'sychology has greatly in{lltenced tl-re design of Early
ühi ldhood Ëdutca[-ion at the [Jniver=ity o{ l"lanitnba'

He has stated five basic a==lrmptian= uhich åre relevant ts
'l:lre strncturre and devel opmen't orc the Earl y Chi l dhood Ëdutcal-i c:n

terbification yeår"-l-he above { i ve =taternent= åre tå.|::en f r om
Edutcati on Use the ' Sel f å5 Instrutrnent ' (:oncÉp'L';1 "
LeaderEhip, I'larchl L?'I4r PF" 517'-53(:t).

" Cån l-eacher
Edurca l- i onal
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ìr lrlew Elementarv Froorarnrne (Universitv of Florida)
-i'he folIor¿sino beliefs are nresented å5 å model set. Thev

are relevant to å chitd's wåVE o{ Ferceivinq and learnlnq" I hev
åre relevant to hÍs total develonment i+ the child is to develoo
control over hÍs own resoLrrtres, -l-hev ål.e relevant to åny parent"
to ånV edutcator c:f children, to a'ny child träre wor[::er r¡ho ghare
i n å chi ld 's devel sornent of and control over- hi s EHn i nner
re5t]LtrceE "

A Set of Eelie{s

I t i s i moortant f or adutl ts and parents wor ll i nq wi th
children to provide ån environrnent s,t: rich and variedt
wårm and f ri endl y u that yclLrng chi l dren wi I I choose to
hJÍlnder aboltt, choose to enpl Ere, choose ttr e:tarni ne al l
those th i ngs i n the envi ronrnent that artrLtse thei r
interests and cutriosities"

It is irnportant that Iearning exFeriences {c:r yclLtnq
chi l dren sholrl d al so devel op teacher , trhi 1d r and
parent , thror-tgh the trE-Ëperati ve Fr-t:cesses i nvsl ved "

It is irnportant for yt3Ltng children to become e;':cited
aboutt their interactions with things' with people in
their environrnent whether the interactiong aFe in the
hornes Ér in qrËLtp enperientres awåy from horne"

Farents and teachers o{ yoLtng children shoutld provide
the t': i nd of envi ronrnent whi ch wi I I cåLtse chi I dren tc: be
gtimulated tc: act Ltpon the things in the environrnen'L.
FurtherrnoFe q the dai 1y e:'ípÊrÍ ences i n the envi ronments
shourld cåLt5e yoLtng children to be cutriouts and interest-
ed day-by-day o uleel:-by-week '

.:|

r"

4"

çJ.

L

Yourng chi l dren
f i rst-hand.
man i putl ate th i
pur1I, lif tî
look, l isten,
o{ sr-rch behavi

shoul d be aI I owed to e!í per i ence 'th i ngs
It i s i mportant {or yoLtng chi t dren to

nÇs r to toutch , { eel , rutb , bang r pLtsh t
crawl r EI i mb ? rLtn, .jltrnp, taste, smel l t
and ts wonder aboltt al l the conseqLtenceã
0r5 "

Yolrng ch i I dren fnåy be " noi sy " when they becorne i nvol ved
in certain h:inds of activities'

Teacher= and parent= =hor-tId e:lpect and accept noi=e
which accompanies partict-tle ¡lriciriwa.

Õ Certai n l:: l ndE o{ acti vi ti es whi ch åre important ts
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c)
vÕLrng chiIdren wiIL regltlt in "ffìes=eË""
Yolrnq chi l dren 'g ri ght= to becorne i nvol ved i n "rnessv"
and "noisy" ãctivitíes shoutld not be determined by the
deqree to whÍch teachersu parents, and child tråre
workers rnåy be i nconvenienced.

1(:) " Those who Hc:r [': wi th vc]Ltnq ch i 1 dren ghoutl d set LtP an
environment in which chiIdren Ëån må[,:e "meË5e9" ånd be
"noi sy" wi thoutt {eel i ngs o{ gutí 1t "

11" It is important for parents and teachers ts learn hou¡
to i nterpret the fnËssåqes that ch i I dren i ntend tc:
cclnvÊy throurqh their gestutres, their expression= bv way
o{ mutsi c u art and l arge body rnovernents.

1?" Tt i g i mportant f or ytrLtng chi l dren to ques'L.i on parents
and teacherg aboutt those things in the environment
which tråLtgE chiIdren to åËl': "why", "hthåt" , "when",
ttwherett, tth0w".

14" The qutal ity o{ the interaction between parent and
chitd, teacher and childu teacher and parent, and ãrnÐng
the childrenr åre mcfre important to the growth and
development of å child than is sqLtåre {oot o{ sFåtre per
child"

{e
I'J" It is important for teachers and parents to ånËh¡er

ch i I drens ' qutest i ong as honest I y å=, the adltl ts [:]Fì6w how
to answer"

1å" Spontaneouts and natutral
and chi I dren , parents
teachers cån resltlt in the
that coutl d be sati ={yi ng
thoge i nvol ved "

interactit:ns between teachers
and chi l dren , parerrts and

tri nd of l earni ng e)íFeri ences
and Ãppropri ate for al I t:{

r/. Teachers and parents who becsme intirnately involved in
children's interactions with things in their envirclnfne-
nt cot-tId devel op å better ltnderstandi ng oS chi I dren 's
behavi clr.

1E " Ch i I dren shor-t] d be al I owed and encoutraged to må[':e
selectionso rejectiorì8, decisions and evaluta'tictrìsr to
må[::e mi stå[:: es'

r-7.

Tf1

Yourng chi I dren l earn to accept the
go wi th choosi ng n re jecti ng t and rnal,: i

Yourng chi l dren åre enpected 1 dutri
mal':ing choices, re.iectiong, decisions
to må!::e miEtå[': eË"

trtrnseqLrentes n¡hi ch
ng decisic:ns"

ng the Frocess t:f
and eval uta t i onF r
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'-:r I I t i g the responsi vi I i 1:y o{ paren L.s and teachers to
help children rnåþ:e choice= Et that those chaiceg plhich
courld have seriout= ctrnseqLtÊnce-= cãn be avoided.

:2" Yç1ltnq chi l dren l earn {rom thei r mi stal';es and u therercc:r-
e ? ghor-tl d n6t be made to { eel guri I ty about't rnal:i nÇ
rni stål'::es "

d: '..:. "
F'arents and teachers åre eitpected to mål'::e rniståh:es åË
they í nteract wi th chi l dren " However r they shot-tl d

avoi d rnal:i nË the så.rne mÍ stå[,: e5"

T4" It is important for parents and teacherg to respect å
yoLtng child's privacy--to re{rain irorn continltouts
proving, prodding, prying, meddlinç and potlÍnq when a
chi Id is interacting r^¡ith things in his envirnnment" A

child does have å right to privacY.

.JJ, Yournq chi l dren l earn to respect ob jects and peapl. e wlren
rnåny opportr-tnítie= åre open for children to el{perience
objects and people first hand

f1 L

f,rJ.

Yournq children have the RIËH1' to help decide whether
whether they corne to gchool each day.

?B " Teachers and /or parents mutst qutest i on the assutmpt i on
that early learning deficiencies åre irreversible-

Teachers and/or parents rnt-tst question the ideas that
prime time {or learning occLtrs dutring the first {ive
years o{ life.

Yonng ch i I dren shsutl d not
THEY have å RESFTNSIETILI
and that they sholtl d be
l eavi ng the c l assroorn on

The more åpFroFriate cc:ncern
l earni ng i s deterrni ned by
learned at åny given time"

be f orced í nto bel i evi ng tha l:

TY to attend schc'ol each daY
pltnctltal aboutt enteri ng and

å part i cutl ar houtr o{ the day "

shor-t1 d be:
what

prirne tirne for
is that is beingit

T1. It is the responsivility o{ parents and teachers to
provi de opportlrni ti es f c:r chi l dren to i nteract uli th al 1

l.linds o{ people who rnå[':e Epêcific contriblttiong to ;t
society: the carpenter, the construtction worl-::Ërr the
enqineer, the plutmber, l-he artist, the writer r the=
rnlrsi ci an o the story tel 1er- , the scutl ptor , " the what
ever. "

f,t, It is irnportant that FlipËrienceg in the classroon¡
shor-tl d be the l': i nds wh i cl-r v+Í I I hel p paren'h.': and
teachers extend their ltnderstandings o{ their childrent



f,4" Teacher and
in{orrnation
devel opment

15" Except for
cor-rId provi
children in
eli per i ences

:i9" Every chitd gholtld have
him/her. That Eomeone
{fr åny cäreqiver" That
teacher.

ts learn nÊw wåys Fr helping chíldren interact u¡i Eh

things in their environment"

It i= important lnr å r_rniver=ity to prnvÍde opportt-tnít-
i es that coutl d hel p parents I earn ts utnderstand rncfre
f rom people l:nowledgable in 'tlre åre;t o{ clri ld dev'eltrprn-
ent , parent-chi i d reI ati onshi ps, I earni ng experi ences"

/ ar parents shor-tl d rernai n oPen to al I the
concerníng the "how" Bf the growth and
of yoLtng ch i I dren "

timer spåce and perhaps in{orrnaticfn" parent=
de the sårne lli ndg sf eiÍperi ence= {nr yoLtng

homes as those elíperi ences f or-tnd i n grclLtp
är^Jåy f rorn horne"

-t -7

:Tå. Yoltng children shor-rld not be considered ttr be "disadva-
ntaged" i+ they do not, for våriclLt= Feåsons, participa-
te in sc:rnÊ hind o{ a grÐLtp e}ÍFerience åwåy f rom horne"

Teachers and parents shoutld not design pre-=et =tand¿rr-
dg f or yoLtng chi ldren to achieve. [4e bel ieve th;tt
teachers', trhildren and parenLs åre partners in the 'tas[,:

of f i ndi ng thei r own Hays of 1 earni ng " Fre-set
standards negate choice of behavior.

f,Ë, Nn stand is absolt-tte fsr aIl children" Teachers and
parents Ëån utnderstand that standard= are arbitrarily
rnade , there{ o[-E , adutl ts trån becorne äware that categor i *
eË of behavi ors åre o{ ten rel at i ve to scf me clther
re{erence grclLtp : e. g. A sI o¡¡r devel opi ng chi 1d {rorn å
poverty level is relative to å re+erencÊ which belongs
to the middle-c1ass child"

ggrneÕnÊ u¡ho ig "Eräry" aboutt
Ëãn be ä parent, adutltr friend
sc:rneclne cor-tld be the chi I d' s

4{1 . Anyone who woF[:]E r+ith children ghor-rId en-joy their worl:
They sholt1 d en j oy bei ng i n the cor-npåny of ch i I dren "

f+ Set o{ Cornpetencies, Ëoals and/nr übjectives {or- FeopIe lrjorl':ing
trji th Yor-tnç Ch i 1 dren

1" Eecorni nq åHåre o{ hi s, or her per=onal val utes and the
e{ f ect thoge personal v*11 utes have cln cf ne ' s ab i I i ty to
cofnfTiltnicate with thc:=,e expressing di++ering valltest
whomever those others rnå'.r' be.
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Identi{yírrç ancl dealÍnq r^rith hi:¡ ûr her clwn valutes
whi ch may tron+ l i c t wi th the vål Ltes' a{ ,=tlrer=.

Identi {yi nq , e:.lpres=i ng and accepti nq hi s clr her
{eel ing="

Identifying his cr her ilu,n FFrception= and¡'or jurdgernen-
ts c:f Í nclí vi dltal chi l dren and chec[': i nË oltt those
percepti ons"

Recogni 
= 

i ng , accepti ng and stati nç hi = Õr her feel i ngs
concerning observed behavior o{ children, parent-s and
ccl-wÕr l:lEt'-5 "

Ã

7"

Õ

cf

1(1.

Identi{ying and attempting to
er:pressed by other= by learning to
he i g eilpressí ng hÍ s {eel i ngs"

Consi stentl y recordi ng and i
behavi or , the behavi or cfne Ëeeg

lrndergtand {eelings
a'Ltend to another åg

nterpret i ng
and hÉ.al.s

observed
of yoLtnq

chi I dren.

Identifying impre=sions o{ the reactiong o{ ç:b='erved
behavior rnade by others and chec!,: ing out't thase irnpres=-
i ons"

Identi f yi ng si qni { i cant beiravi or i n yËLtng chi I dren i
behavior whích rnåy be pecutlia,r to å sPecif ic child's
personal =tyLe of behaving and learning and checlling
outt the behavi or to deterrni ne the si gni { í cance"

Learning to separate his or her perception o{ impressi-
ËnE of å child'g, behavior {rorn that behavior- u¡hich trån
be observed and described.

11" Eecorni ng åh¡are of å rnother 's percepti ons o{ her
ch i I dren and chec tl i ng olrt those percept i ons t(] see i .f

mother's perceptic:ns årÊ utndergtt:od by the teache¡-"

1I. Listening to ã child in order ts help the child clari{y
h i s i ntended mean i ng and i n ordeilLl-ia'b the 'teacher
rrnderstand the CHTLD'S INTEI'{T.

1l. , E:rpressing his Er her self when comrnLtnicatirrg r'+Íth å
chiurld so that the child å5 å listener, utnder=tands the
teacher 'g i ntent. The teacher chech:ã or-rt the ch i .1. d=
urnder-standi ng.

1.4" Tdenti{ying s,pecific= in chi 1d-rearÍnq practice= which
fnåy relate direcLly or indirectly to l:inds of Ie,arning
ex per- i ences wh i ch å teacher provi des i n sclrc,al gi tutat i -
onË and chec[':inË nut e]iFeriernces provided to dete¡-mine
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e{{ectivene=s,

Helping yÐLtng children
conceptutal devel opment "

gather- intarrnaLion related to

Identi {yi ng concepts r^lhi ch årE
ex per i ent i aI båc l':grclLtl-rd '

t¡¡ithin ã{ yclrnq child'--

Identi {yi ng speci { i c aspects i n the concep'tuta1 Frclcegs-
es which rnåy be åppropriate at å particutlar tirne {or å
partict-tlar chi 1d 6r- chi ldren and cheching outt the
åpFropriateness for each chÍ1d"

Identi{ying trey concepts which åre aFpr-opriate {or
yolrnË ch i I dren tt: j. ves'1. i garte r 5E that a- teacher cån
sr-rpport the prÉcess"

Learníng ts dernons,trate lris or her utnderstandinq o{
grolrFings ås å pr-trtrÊss which may or måy not {;tcilitate
yELrng children's Iearning in sch{]ol si'Lr-tation= and to
chec l;: ÕLrt thoge ltnderstand i ngs.

.tÕ

1A

:L

:ú" Identi{ying rnaterials whicl'¡ r^li 1I help rlri ldren tn
interact with inftrrrnation which is related tc: spÊci{ic
concepts,

Fermi tti ng yoLtng chi l dren to sc:l ve theí r own probl erns
and providing ÊntroLtrågement when needed å5 they
i nteract wi th phenomena i n the schsc:l envi rsn¡rent "

';:" Fermi tti ng young chi l dren to =eI ect r rÊ ject , =ort ,

orgåni:e, reorgåni re and eval urate the resutl ts of tlrei r
e:iperiences as they interac'L n¡íth the phenornena within
the =chool envi ronrnent "

.1 -T Acting ås å partner, a gutide, a supporter in children's
l earni ng elrperi ences"

34" Learning to identify apFropriate time tc: h¡ithdrahJ help'
glri dance, anci sutpport scl that å yoLrng chi 1d tr;trr l earn
to operate i ndependentl y and checl,:i ng out'1, the chi I d 's
response to that wi thdrawal "

?5. Fle{raining f rom interf ering r^¡ith å yoLtng chi Id's
i nteractÍ on wi th thi nçs i n hi s envi ronmen l- utnl ess
i nterf erentre í s soutght by Lhe ch i 1 d , Ðr perlrapi; when
the teacher cån facilitate the learninq r+hich seems to
be occutr i ng r¿lí th i n the i nteract i on "

Learn i ng how to w(]r h: r,¡i tlr par-ents r:{ ch i I dren i ri
c I a='srsorn so tl-rat pearents cål-ì become parl of tlrer
helping, gr-ridingu and sLtpFErLing team in tlreir childre-

¿-7 L
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n'E e)íFeriences in schcrol sitltation="

î.7 " Learning hc]r¡ Lo mål::e his ar her- eliperiences in cc-.ìl-tr.ãËl

wcfrl: at'Lhe lrni versÍ ty rel evant L.n tr1 €=\EEsrEorn si tr-t*r'L.i o-
n5 nhere teacher åt-Ê i nvol ved i n yclLrng ch i I dren ' 

=
i nteracti ons wi th phenomena i n thei r r1a=Ertcf m envi ron-
ments,

Learni ng ts ånsu,Jer qltesti on= by I oo[,: i ng at al te'rnati ve-
s, checlt: ing them out wi'Lh pare¡t=r tro-wc]rl::er5 and
children. Learninq to admit when Ðne hag insut{{icient
informa'tÍon 'L,o ånswer å qltes|inn and l,:nowing r¿'¡tlen to
gearch for alternatíves'

¡'18

.iç" A==utming respon5,ivitity for inpr-tt and feedbacl: in årly
sitr-tation¡ inclutding classrc:orn uçith chí1d¡-enr wÍth
parents î cLrrr Í cutl lrrn c I åsses and rnernbers o{ the 1 ar-ger
soci ety.

:TI Devel opi ng the art o{ qutesti oni ng and o{ searchi l-¡q {sr
al ternatí ves i n guti di ng , sutpporti ng , nltrtltri nq r and i n
wi thdrawi ng sutpporl- at åpprEFr Í ate t Í rnes i n ot-der Ls
develop independent thintling, trutsting and trltst-r¡c¡t-tfry
chi 1 dren "

f3" Hel pi ng chi l dren to devel op stli I 1s i n hutrnani sm"

f,f,. F'rovi di ng opportltni ti es f c:¡- chi l dren tc: have EErïe
control over their developrnent by encoltraging thern tn
rnah:e mäny choices and decisions

3,4" Becorninç å trr-rsting and trutst-worthy individutal in Lhe
EyÊs o{ the chi1dren, the paçents, and the cg-t4orl-,:er="

:;5" Helping children develop å positive 5Ën5e of E'elf and ã.

si ncere respect f or the sel { o{ otlrers.

Learni ng to i denti {y the
al I ow them to devel op å
concept.

:J6. l,::eepi ng abreast o{ the i
growth and develoPment of
l-low to åEEesE the in*ormati
åFprtrpriateIy in the learni
i t i nto proper- perspect i ve "

gtrills children need v.rhich
csntí nlti ng posi ti ve sel. {'-

n{ orrn.rt i c:n concern i ng 'the
yoLrng ch i I dren and I erarn i ng
on i n order ttr utti 1 i re i't
ng environrnents and 'tt: Putt

-T -7

-T'IJ

Learn i ng houl ts tal [': wi th yuLtnË ch i I dret-¡ , i n srrla] I
groLtps and separatel y i n rneän i ngf r-tl d i scl-tssi trns "

Learning hÐ1.¡ to translate tl-ieory intn prac1-ice"
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EARLY {:HILDHUÛD EDUCAI-.tCIN: CUI'{ÊICULUI{ E1¡ 4'ij"

OURSE ÜUTLINE

I" CURRIËULUÍ"I IS I¡IHAT HAFFEI{S
hJHO CAUSES I1- TÜ HAF'F'ËI.JT

I I " STRUCTURË AND THË CURRTÍ]ULUI'1
Strutctutre and the Teacher
Strutctutre and the Ülrí1d
l:.ey Concepts: to be Developed

III" OESERVINË TO LEIIRN LËARNTT.JË -TO NBSERVË
The Futrposes o{ Observi ng

DeveI op Í ng Observat i onal 5l',:i I I g
Learning to Identi{y Ë.l.utes to thi ldren's EæhavÍor
Learning to I'lah:e Hypotheses Absr-tt Felravioutr Ûbserved
Testing the' Hypothese I'lade by Teachers
Learning to Understand Ëhildren
Learning to Develop Lerarning Experienceg based En
Inf erences 'f rom Üb=erv.rti ons

IV" F'LAY AND LEARNII!Ë
Understanding the ConcePt o{ FlaY
Encoltraging Children tc: St-tstain Their Flay
Understandi ng Fl ay åE å l'ledi ator of the Inter.rc'ti ve'
Frocess

V" CHTLDREN,S EEHAVTOUftS; I-EACHERS ÊEHAVIOURS
Interactirtrns and Fleactiuns
Behavi oLtrs That Butg Teachers
Behavi clr-trs That Erltg Ch i l dren
Sorting Ortt the Futgs
Teacher åE å. l4ed i ator { or Ch i i dren

VT" LANËUAGE DEVELOF'HENT AIID I-HE YüUN6 CHÏLD
Futncti ons o{ Langltage
Li sten i ng and Tal !l i ng
Tal l':i ng and Li =teni ng
Scri bb1 i ng , Drawi ng u þJri ti nq , 19i si ci ng
Irnagery and SymboIs

VT T " AF:TTTULATTRTN OF F'URFTSES
To Chí ldren
To Feers
To Cutrr i cltl ltrn Cl a-=s
To Farents
To Teacherg in System
To Administrators



To Ëuciety At Large

Vi T T " SF'ACE ÊND THE CLASSftüOI'I
Learn i nç to r-tnder=tand hot'+ to
so that trhi ldren'= interactive

EARLY Cl-IILIIHUüD EDUf,ATTCII'J: Crtrri rutl utrn E1

I 
^-i'

LrãE ãpåce in å clag=t-onnr
FrclceEãe= cll-E enha.nced "

" 4ü: tr0¡-¡ t i nr-red

TEX'lEDtl'.Sr
l':.ohI : H" ( 1984) r Growi ng I'l i nd= on Eecorrri ng å Teacl-rer u

New Yor [': I Hcarper- CoI ophon .

F'utrl':yr [rJ " etal (19E}4)r Inviting 5chool Sutccess

ì*..* JÉ* *& *JÉ +r* J**

EARLY CH I LDHTOD , CURR I CULUt"l AND F RACT J:ËUr*l

THE purpûEe o.f thi s coLrr-Ee i = to l earn how to trorrì¡"nLtn i cate
e{{ectively with all of those r^¡hc' åre concerned raith tlre edutcati-
ç1nal eiíperiences of the yoLrng child (tt'ro to {ive yeår= nf age).
-fhis inclutdes the yoLrng chi 1d, the parents and/or adutlts trho ãre
reeponsible {orbhe younq child's outt s{ schotrl lif e, Leacher=t
admi ni stratorg and the putbl i c at 1arge" Dltri ng the practi cutm,
each çturdent teacher wi I I have tl-re opportutn i'L.y tt: devel c:p =l'l i I 1 si

i n cornrnLrni cati on and al so to demonstrate
thei r abi 1i ti e= thr-ourgh ursi ng stri t I s i n trclrnmLtni cati ng r¡i th yûLtng
children, parents, adnlts in parent roIe, other stutdent te;rcher=,
teachers, admini=trators and the putblic a'L 1arge"

T n order to I earn ho*l to cûrnfnLrn i cate aboutt tlre edutcat i or¡ al
elíFcl-iences of yÐLrng children, tlrere Ërre several va¡-iableg'Lo be
cansidered: the 'teachers ås personeilitiesl the yoLtng children as;
per=onalitÍes, how ts provide ei{periences which rnatch tlre yoLtng
child's wåys o{ learningi how to e:.rtend horne e){FËriences inta the
cIa=groomi hor^¡ to errtend classrosm learning ei{Ferienceg into'the
home=¡ hor+ to eval urate cI aggroorn eiíperi ences i n term= o{ each
rh i 1d ' s per=onal growth and how l:c: eval ltate stutdents ' eii pFr i ence-=
ås teachers c:n basis of the growth of the children"

The last variable and sornetime='l-he rnost dif{icutlt is to learn
hor^¡ to må[': e school l earni ng Eiíperi ences ltnder=tandab] e to those
mernbers o{ soc i ety who äre cr i t i cal of spend i ng tart money { t:r the
FLrrpose of eclutcati ng the yoLrng chi ld f ¡-om two to { i ve yeåF'= n{
ãge -

-fhe tearher a= a per-sonality" Ëì tæacher- rnutgt learn to
Irnderstand ancl to identify he¡- belie{=u atiitt-tde's atrd valt-tes"
Slre rnurs'l- I earn snrneth i ng aboutt how she rË45üns , hc:t+ glre th i t't l': s
ancl how she behaves ås, å persclnål ity betcaut=e å tæaclrer- is å
per-son*rl,i'L.y and rnutst {ltnction å5 å5 Ðne ratherLhan playing å

&s ¿g s& **



rclIE in tlre ':lassronm ¡¡.¡hich i=
l:l-re c I assr-orn " The teacher ¡nut-= 1.

LLJ L¿<t:Þ:alTy.
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Lo'talIy utn1il,:e lrer "gel{" ot-ttside
l:r Fìrjr¿r =oinæ'l-hing at¡altt her abili.ty

-l-he !eacher- and 'Lhe chi l dren: _rt-- J-----t--.- 
-.---l- 

f.--,-_
llle LedLllEJr ll¡Lt:f,L J.!jc(f ll

something abcrut the wåyã ynLrng childrel-r reåsËn, thÍn[,: and behave.
Tlre teache¡- rnutst I earn =orneth i ng absltt 'Lhæ att i tutdes , val lte= and
be1 i ef s o{ yoLrng ch i I dren , The l:eacher mut=t [:.r'ìút¡r srmeth i nq abnutt
the l angurage devel oprnent of ycLrnq ch i l dren sE bhat bhe 'teacher
cän cantinure the "word gåme"* with the children"

The teacher mur=t learn how to r:bserve childre=n's behaviar =cl
that sl-ie Ëån Lrse the i n{ ormat i on åË c I uterg to tl-r e r¿',åys the
chi l dren thi nl': : reåscln , bel i eve and l earn and Ëcf that the=
in{ormation cån be urged {or the Fr-rrpose c:{ clrgårliring åpFropriate
ëiipÊriences in the classroorn"

rnlrst
{nr
the
pretr
the

['lal:inE a rnatch r+ith yourng cl-rildren's eirperíences: A teaclrer
provide å VrqFIE"fY o{ materiaIs, equriprnent and e}ípÉr-ience=

the pLrrpüse s+ hel pi ng each chi I d futncti on sLttrËesstutl I y i n
-1 - -t- J ct:tbI ULJII¡. Surcce=sfr-rl eiípÉrienceg in å classronm do ns'l-

lurde err{f,rËe riËl':s and/sr miEtå[::ËË which rnãy be made bath by
te,¡cher= and tlre ch i l dren "
I'later i aI s , equti prnent and elÍFEriences which åre pravíded

(ca yûLtng child's 1Í{e bload t-oshourl d årot-rse the " cLrr i o=i ty "
mot i vat i on ) o{ the yoltng ch i 1 d "

rllI school elíperiences shor-r1d ¿rIlor¡u each child to eiltend lris
previ or-ts and cltrrent at home eä per i ences Í n'L.o neH , äF prüFr i ate
burt exiting clneã

Frovi si ons shourl d be rnade f or ch i 1 dren to gather i n{ orrnat i on
wh i ch i s rel ated to l:: ey concepts ' l':.eY concepts åre 'l:hr:=e
concepts t¡h i ch år-e utsed thr-outçhor-rt I i { e. They rnåy be f ¡-arn any
one crf the di=cipl ines. The most =igni{icant point tn rernerrrber
is that children who learn how to classify l^riI1 be pt-epared tc:
gather in{orrnatisn and relate it to åny concept providing the
children are clperating at theÍr Er'.rn leveI c:{ cnncep'tt-taI iratiorr"

Frovigions ghor-tld be rnade f or the yot-tng chi Idren to particí-
pate in rnåny eiiperience-= of clag,çifícation becaltse concepl-= äre
devel crped thror-tgh the prcltreEE o{ c I assi { i ca'1. i on "

Al 1o Êlíperiences shoutld allow the yclLtng chi ldren to Lt-=e

their af{ective and phy=iognomic characteristics *sr the pLtrpose
o{ gathering inforrnation" These characteris'L.ics inclltde the
:;ensclr i -motc:r percept i ons "

A1 I eliperi ences sholrl d al l stJ the yoLtnÇ chi l dren to LtEe ïHEïR
per-ponå1 uuays of connlrrnication r+hetlrer it be verbal and/nr nÐn-
ver-bal , urhether or nc¡t their lanqnage is the såme langltage sy=tern
ås that crf the teachers.

In{orrning parents abËLtt =chuol eilperiErrsEE: F arent= '

assiËtånce in helping yclLrng cl-lildren r,rith liheir nEW scht¡ol
el(FerÍence's sl-lt:uId be enconraged. F'arents =hot-tld b'= intornred
¿rbor-tt what their children è1re exFÊriencing a'L =chnal"EvalLtatíng Yc:r-rlg childr-en's learni.nq exFeriences; Thi=
shoutld be a cooperative a{fair" -lechniqltes gl-tot-tld be províded
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6hepeb y' paren'l:a, teacher= and lihar chi l dt-en usr:r[': 'l:o¡ether- i n
a=sessing the speci{ic ancl gener;tJ. learning Ë}íFËr-ierlre= r+hiclr füå'y

have devel uped i n the c, l cassrclclrn.
InfÐr'r' inÇ the putblic and EutFFortÍng 1:he =iqni-iÍcence a{

=cnoor e:,+er.ier-,ces {ar the youtng children: This ta=!:: u+i1t be
1Ëã= di+l--itr"t.È +car the teacher wl-io lra= aL'l-emptæd tc: identi-Fy Iihe
EFFËÍf ic pLrrpclsê-Þ and tl-re needs lçhich r;he inl-ends l-cl futl'f i1l"
-l-he tas[,: r^rí11 br:] less di{+ict-rlt for thsse teacher= ç'¿ho have
learned ta nbserve and retrord =ignÍ tican.L behavÍors and wha lrave
ursed brehavioral clures ås the basis {sr preparing aFPrclpriate
eiíperier-¡ce= for- each child. l-lris tash: will be Ieç= di+ficlrlt {or
.L,hoge teachers u¡ho åre arti cutl ate about the prclceËE a{ cl as= j. { i c-
atíon and it= rel*r'tionship to conceptutali:atir:n' Thi:l tasl'. r+i1l
be 1e=s di{+icurlt {or thoge teachers who cån ånstler the qutestion=
o{ hlhy , tdhat and Hor^l concern i ng the rnater Í al = , equti pnrent and
Iearning eiíperiences in the classrnom'
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l"lore
Accrtra'te
Realistic Tirne

Fositive
thal I enged
Adeqlrate

Accept i ng
Tol eran L.

Lnvi ng.

I ndependent
Eqltalitarian
Ar-rtonornort=

Li stens
"Gets Thrlt"
Understands

rìFF'ET'JD I X I:

l,qlüRt'::T f"lGì TthJAF{IJ IlËl'lüf,RÊll- I t EEHAV 1ÜR

SELF

ÜTHER5

F'ERËEF'T IVE

AUTHüHTTAHÏËìN

I 
-*-

Di storLed
úverconcern r.¡i l-l-¡ Ti ine

Negat Í ve
-l-hræatened
I nad e quta'te

Fiejecting
F rej nd í ced
Hatef utI

Dependent
I NDËF ENDENCE Dami nant-St-tbmi s=i ve

Sutgge=tible

Does not listen
Ctl'll{UN I ËAT I VË Ar oltges Far r i er s

Does not Ëornprelrend

DemocraL.i c-Ar-rtht:r i tari an Cnnf-i nututm

Li+e Death
Dernocrati c .:i ------- ---':r Êurthur i tar i *tn

Horne,ostasi s Entrop.*
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flFF'EI'JI] T X I:

LE-r-l-E11 tF ctt{5ENl-

Dear- Sturdent:

I a¡r nndertal': i ng å sturdy o-t the rneani nq attri butted ta the

gociali=ation pt-otrÊËs H¡hich wÍIt be ei{per-ienced dutr-ing yciLtr

Lraining in the early trhildhood edutc¿itisn FrÐgråin Ã5 part o-F ãn

t'1" EtJ " thesi s wi'Lh the Un i versi ty of Man i toba "

The sturdy wilI not involve åny type o{ testinË, I r^ril1"

however, be daing observatinns o{ yuLtr interartions r'+itir e,*rh

other , the ch i 1 dren and thei r parents , and åny nrernbers ai 'l-l-le

teaclring professionE. Tlrese observation= wí11 be collec'L.ed Ín

three wåys: field notes frorn participant observatiane, sttrrmat-ie=

of interviews and aurdiorecording= o{ disct-t==ions ç'.¡ith yoLtr- team

rnernbers. The t¡3tal ti me requti red r¡ri 1 I be aFFrEii i mate1y Ët hal {

hsrtr each Hee[:: "

A1 1 Í n{c:rrn=rti on gathered r^li 1 1 be con{ i denti al and ËovÊr

nårnes wi I I be r-rsed i n åny repor-t i ng c:{ 'Lhe research r tlrere={ DrE r

;+nonymity is assltred.

F,I ease i nd i c¿rte yoLtr cc]nsent by yÐLil- =i gnatutre bel ow "

-l-hanl:: *VÐLt 
"

Yourrs trutl y,

5i gnatltr-e of Conserntsr

Earb F ergut::on



EnL.r-y 5l':i11s

AI-.F,8['JD.I X {ì

F'ER5üNÊ'L Ë11--l-R I FUTES

Tntel lectr-taI Abi I ity

l,{riting 51.:i1I

Ëommnnication 5l': i1I

FersunaL Butalities

Abi 1 ity tt: Integrate

Convert Theory into Fractice

0bjectivÍty

Ëornplete a Tash:

Creati vi ty

FIexibí l ity

Organi ¡ati onal Abi 1 i ty
'Tcllerånce for åmbigt-tity

To1 eñance { or Frutstrat i on

Seel':s F'osi t i on , not Sel { -enhåncernent



.r /r cfLa t

5i¡1 { ErE -l'eacher-ËttËrlL(råçËr

SeI {-i nteqral:i on

rlbi 1 i ty to have sati =-Factory rel ati ans t¡ FeÊrE

5es¡1.,: csn=ut1 t i rrg np i rr i r¡ng, { rr:in o'ther ¡:ro{ e=';i. onal :;

St;i1l in presenting =e1{

kJ illinqness to 5Ëel':: evalutatian (f,r cl-iLicisrn

l"lean i ng of I i f e congruten l- wi th val utl'=

Sense of rni ssi on

Senge of hutrnsutr

Opennes= to personal criticisrn

t¡Iillingness and able to tal:e rig[,:s

Fositive =el{-regard
Af{echive sensitivitY

1'echni qute:i ts draw f eedbachi ofi :;el f

0urtsi de Interegts

Val ute other= ' i nd i vi dutal i ty

Sense o{ respect and responË:i b i 1 i ty to o Lhers

I ntere=t i n schnol s rather than i nd i vi dr-raI prac't i ce

Lrjor l,: r^ri th other cJ.t1 tr-tra1 grautp= Er i nd i vi dltal s

f'lember in EsÍne norr-institurtional grÐLtp

Interest in other discipline= or arts

Fngi'tive view o+ orherg
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Sonie Things that I hJant yoLts the SLurdents, to h';nrp;

Abalt't ñE r De1 i a 14í 1e:; , \lcf Ltr I ns1:rutctor

1 . â I clr"J-[,: eyed pÉrson r^rho i s tntal 1y cornrni tted tr: the Fr-ËcÊ55

i nvol ved i n teach i ng edltcat i on "

:" A pgr56n whc: i g vi tal 1y i nteregted i n and tc'1:al 1y cÐrnrrri tted tu

the concept c¡f pl;ty åË å natutral þlråy {or children'to leartr"

:j. One whs fnåy gi ve the í mpressi on that "anytl-ii ng " i s qsod oI-

'Lhat "a¡ythi ng " i E accepterbl e Ëven thoutgh the "anytlrÍ ng " rrray be

"nothing"" This Ís total1y faIse"

4" Nurrnber three is {ar f rorn the truttlr. I î lrnogene, in'tend to

perrnit, tc: allor,u ycllr, the stltdent, to {ltnctian in å uuåy that will

enËcl1.rråge yELt, 'bhe gtutdent, to s,;rtisfy yoLtr ":;e.[f ". l'1y in'Lent i=

to {ree yolr o{ aI I e¡lternal csn=trai nts that cu¡-tl d i nhi bi t yoLtr

eilplora'tion, discoveríes and cre".rtio¡r=" There rnltst be evident

rEEponE,es reslrl ti ng f rom yclLrr ertpl orati ons u di scoveri es, etc "

5" I, Imogene, åEsLrme tha'L each o{ yoLt äre here {or the pL(rpclse

o{ devel opi ng ån r-rnderstandi ng of yor-tng chi I dren and thei r

devel oprnent , Surch utnderstancl i nçs wi I I enËflLtråËe '/clr-t to provi de

the l,.i ncl c:f envi ronrnent i n whi ch clri I dren trän deveJ. op wi th the

l east possi bl e ei:'Lernal con=tt-ai n'1.--"

å, I ds not percei ve nry=e1 f as an actar and,/Er enter-'tai nÊr '

-l-here.f orËr I cannot l.teep yclLr entertained in order that ycll-t becume



rn'r'hiv.¡r.tEd ånd ín order l:h¿rt ytrLt amir¡ta.iLr
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tha b rnnt i va I- i on

'l:.hroltçfrsurt the yeår '
-f . I wi I I al:ternpt to provi de the i nputt r';hi clr åFpeå¡-s 'Lu be

relevant ttr the FLrrpr:Ëe-= set nutt å:; well å5 tn l-he -Feedbacl: I ËEl:

from EACH OF YtU"

A" I can accept cri ti ci srn f rsnr tho:;e who have å cornmi trnænt to the

.t-a=,l.,: at hand br-tt I have di +f i cr-t1ty i n accepti ng cri l:i ci srn f ronr

non-pai-ticipants and frorn non-particip,ants r¡lhc¡ t^rish La bl.a¡r¡e

sclnesrle {or thei r I acl': of par-tí ci ¡:ati on "

g" T as=utrne that teachers,, treacher-parente and Ërn,\; adutlt r¡hc:

r¡lor !,:E r^¡i th yoLrng ch i I dren trån I ool': åt thei r i n'f 1 Ltences Ltpc:n the

l angutaqe devel oprnent o{ chi l dren i n â hi gl-r} y cri ti cal manner-. I

aI=o assurne 'Ehat the critícal rnån11Ër r,.¡i11 be utsed in å pnsitive

rdåy, That isu å critical analysis is {t:r the pt.trpclse o{ prornoting

prof essi nnal devel opment i n åny ¿ìreå.

'I(1 . My intent is {or yELr, the =turdent, to evaLltate yrlLtr Il-

ehavinutrs and in scf, doing, I, Delia., will be pleased tn a{:tend tn

yoLrr =el f eval utat i t:ns å5 part o{ mi ne "

11. I become irritable when sturde¡-¡tg try to discover wlral- to do

in order to please rnes even thourgh that snmething rnå'.t' he lttterltz

distaste{utl tt: the stttdent"
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Impre==Í one o-l t'tre f,l ass

1" Sorne af yctLt appeared {ruts'Lrated clo=e tc: ånger

body Po=tutre

extrerrer qlti etne:;=

:-r. Sc¡me af yrJL( åre concerned aboutt classrcloms; legs cnncerned

aboutt what goeË En in tlríg cla--="

f,. Sorne of vcLr åre ccncerned abourt sclme bel i s$ s and wi sh 'to

'Ealll mclre aboutt certain one5.

4. Sorne åre wai ti nç f or thi ngs to happen rather tlran hel p cåLt5e

the happelrr i ngs

g, Sorne o+ yoLr äre {ee}ing the "Lë\c}': c{ ErgãrìÍ=ation {rc]rn yclLtr

i nstrr-tctol- " .

å" Sorne o{ ycllt already l:lnuw what yolt åre goinç to ds in the

clagsroorn. Classroorn wi 11 be gt¡-utctltrerd arcording tc:

yclltr past ElÍ Per- i ences "

7. so¡r¡e of yELr {eel that yoLrr pa=t experiences in the

classrooms are more valurable than cI synthesis of

Ê)í per- r. ence-ã "
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ÊìDJEüT I VE FAI- T l-JG SCALES

Íìr ¡lr i ort Fiater Dat-e

Instrltctinns: Use 1 f or extrernely 1i !':e this chi 1d t

1i[':e¡ 5 rcor sornen¡l-lat 1i!,:er 7 for litt1e 1íller ? for

litle, the points in between to describe interrnediate

the characteri=tÍc"

I J.J,

i { sr- rnl-tch

nnl:, at al l

degr-ees s{

'l " ËoI cl 4.4 " [jhr*sr{ utl

___ 45 " Stab I e

4å" Sutl [::v

¡+? " B=r-=l-i{ utI

5t-¡" Fassi ve

51. Fiebelliot-ts

5:, SeEl¡:s ApFrava.l _-

___ 5f,. Cornp I i ant

55 " Rec l,: I ess

5S " Hi gh-=tr- rtng

=7 " Tal l': a.'l- Í ve

5Ë" Cantented

3. rågræeab I e

f," Fear{ut1

4" Irritable

5. E¡:citable

ü" Active
'7 . F'eacef ltl

E" Easily t-tpset

9, Digtractible

1{-i"Sc:ciable

1i" Grolrchy

1 I. Angry

14.Fr-íe=ndLy

15"'ïÍ mi d

:f,. Ëlest I esg

?4" Spontaneolts

t5. tal rn

77 " HyperactÍve

38, üt-ttgoi ng

ä9. Fersistent

f,(1, Un{riendty

:TL. Ternper L.antrutrng

ff," Ëalttiot-t=

f,4" üontrary

f,'i " He 1 p *see l,: i I'ì Ë

f,dr, Adventutrslts

47 . Destrutct i.ve

2ó" Sensitive 48" Good-natltred

ll.Attentive :i:" F'leasant 54" Inhibited



l¡+

Lå"Der:i*rnl-- :i7" Ëentle 39" H{{ectinnate

L7 " Seel,:= attent Í nn ;IË. t¡ii thdrawn å(l " Fl Í ghi:y

1Ë"lllinginq :19. Demanding å1" Enthur=i¿rs'Lic

19 " F ear I ess 4() " Tenge ò:. F,lrrpu=ef utl

Ë(l " Easygoi ng 41 " Assert i ve ó:l " rlrc:s=

:1 " Shy

I:" Ani: i outs

4i. Fatient

4f,. Emotionally =table

å4. E;'rplosive
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AF'F'END I :/, l':.

Coltr=e Ür-ttline:

Ë1.¿}(JI, üUR[iIf:ULUFl Éìl']D I|'J5]-RUCTIONT Early'f,hildh(]cd Edutca'tion

hJi nter , 19Ë{j

Dr " l:.en 5wi { t

Roorn 1(:!{lC , Facul ty o{ Edr-rcat i on

Un i ver=i ty u{ StutdY

-[el ephc:ne: ]Jf.-77?7 I'les'sages, 372*QtJlJ7 Hornel 46'f-ft-r97

Of{ice Holt¡-=:

t"londay r 1 t-r: tJtJ- 1?; (:)(:t ¡ -l-t-re=day , f,: 45-4: 45 c [.¡Jednesd.-tV 
"

I I f,t_l-f,: f;t-r

What Tlris Coutrse is Abautt

This ËoLrrËe ig surpposed to help yoLt to notice and reapond 'to tire

trehavi or and needs of yoLrng chi l dren rnore s[':i I 1f r-tl 1y tlran yüLt

already do, The coLrrse is also sutpposed L,o help yot-t becorne better

at managi ng chi t dren i n grÊLtpÊ. In wor[': i nq toward these gnal = u

yÞLr cån al go eval Lrate how rnLrch yr:Lt actutcal I y en j oy wnr f,: i nq wi th

yoLrng chi l dren {or extended peri ods o{ ti me"

Assi gnments

1" CHILDREN'S FILES. Cr-eate Ene {i1e {or each child in yLlLtr-

nLrrser,/q å plain, eight-by-eleven rnanila {oIder wi}1 ds nicely'"

Tn each child's f iIe, cnntinutally gather inforrnatian absltt thali

child, U,:e the resutlts o{-yor-rr- var-iolts ob=ervatiun=, inclltding at

I east al I o{ the fol I owi ng:

ta) at lea=t f, writ'Len anecdotesi



¿ *JCf

( b i 1:l-attscr i pts of tt"ia .L ançr-tage ,=amp 1 es;

(c ) notes {rom : =tr-t-tctltred , Ëoqni'ti ve t+sl.':s Ðn

iJi++erenL t-opics, Ð¡- cll'l : trcll-]vËl-=ations Er irrf-erview= on

cli f +erent topi c=;

(d) notes frorn one parerrt meeting and/or horre' vÍsitl

(e) åny otirer rnaterial= or in{urnration ¿rbor-t'L, l:l-le child

wh i ch yut-t congi der Í rnportarrt "

your ghglrl d i ncl utde å bri e{ cornrnent (i:ne paragraph rnax i rnltrn) ffn the

si gni { i cance o{ each i tenr f ur the chi 1d 's, 1e.*rni nq and

devel oprnent.

-fhe comrnerrt tran be wri bten snthe obserr¡ation item i l-seli " clr on å

separa.l-e gheet o{ påper v.¡hatever sËerns the rna=t clear to yoLt"

AII {iIes wiII be ÛFEN TO TllE FÉIREI'J-rS (they mãl':e gocrd

conversation star-ters at parent rneetings) ' Sínce yÊLt h¡Er-f:l r^rith :

6t- f, partners, divide LrF the children årnong yt:Lt fnr PLtrpclseã o{

this assignment

DËADLTNES: Frel i mi nåry revi ew o{ I sarnpl e { i 1e = Februtary 1Él

Ëinal review o{ all {iles = APril ó"

t¡JEIËHTING: 3?. in Febrltary¡ it-ri{ in April'

:" DIIILY FLANS. Eregin I-::eËFing å planninç noteboo!,: t'thich =hi:ws å:3

rnurch aË, possible o+ t¡lrat yclLr åre doing each day at gchosl " 
-l-his

nc:teboo!,: =houtl d contai n i nf orrnat i c:n aboutt the { c:l I awi ng ;

(a) brie{ descriptians o+ important activitiu=s that yoLt

intend to rnå!::e happen that dayi



(b) 1i=ting= a.nd/nr descripl:inns UT

IJ/

aafl/ special

nraterials Lhat reqltire eitplana'Lirni

(c) brie+ evalltations of hsr¡¡ E¿ìch =ignÍ'f iran'c acL.ivity

actlrally tutrned outt (wr'Ítten a{ter it sccltrs)i

(d) surggestions, if åpFrEpriate, 4or rnodiiicatit:n'; t:r

eirten=Í ons o{ each act i vi ty { or tlre f ut tltr-e "

Dai t y pl ans need not (and shsr-rl d nnt ) be wordy" LJse poi nt {srm

'Lhror-tghourt, Jr-tst ñål.:] E sLrrË that ån intelligent stranqer (l"lË) trån

{igurre ourt wlrat yoLr åre lrying 'ta ãåy in them" Do no'l- t¡.tclrry i+

activities repeatedly do not tutrn uut'L åÊ plannedt that is nc]t

"lai lLu-€:", bt-t'L Learnírrg"

I'lå1.,:e sLrre yot-rr plans do not clr-rplj.cate those made try yclLtr te;tclring

partner=. Strive Lc: cor:rdinate yoLtr particutlar ac'tivitieÊ] with

.lihose rnade by yoLtr partnersr so that the children bene{it. To do

thisr yclLr r¡i11 need to have planninq cclnversåtÍons clr meeting=

{ l utnch together u phone caI 1s r etc " ) "

DEADLÏNEC

l¡lEItiH-l-Il'JË:

FIt\iAL TEST" This i.ri11 be

on twa topics:

(a) Yout wilI

rnatet-iaIs in one a{ 'bhe

stutdent" I witl choc:se

comment aboutt the si gn i { i cance s+ the

clrildren's f iles co.ltected by another

the f i l e at ranclnrr whi ch ycllt wi l .l LIEE Err

Frel i mi nary revi el.i o{ Ë-f, daí 1y pl ans + Febr-utary

f,¡ Fi rral revi ew oi a} 1 pl ans = Apri I 6"

3Y" { or Februtary ¡ Ït-t7" f or Apr i I .

.!

i n e55åy f orrn¿tt , and r^li 1 I åsl': qutes't i c:ns



'the' 'l:e':t 
"

(b) Ëiven ycllr comrrenl-ar-y Ën this filer /ÐLt t+i1l

cc:r-iE,'l-r-urc'L å lres=on plan which bt-tild= t:n the '=tr-engLire and l-ræEdã

of the chi 1d u ås revealed in hi= Er- her ii 1e"

I]ËADI-It'iE: Apri I á"

l,¿JË I ÉH]- I lrlË : î.t-t7" "

4. CLA55 FAFTICTFA-f ION" Corne to class 5e55iclns ã lot r and

participate to á reasonable extent. This does nol- ne;rn 'Lha't yËlLt

have to ta1!l all the timc¿ in c1;ts;s (Lürd help Lts if yÛLt dol), butt

yclLr ghsLrld 5åy something when Ít ig åpFr-'fpriate, Ë\nd nat u¡ait {or

Eofneone else to dt: scl , ThÍs tËr[::eg fnore practice {c:r some o{ Lt=

tlran {of others, and sometirnes it cån be har-cl t¡hen wclrl',: pr-tLi! Lts

lrnder å lt:t o{ stress"

DEADL I NE: Ë\I waY= "

l¡JËIGHTING: L {17",

SFECTAL I"I]F'TÜS ËÜR CLA55 5855]OI'JS

Note that certain activitie's will ÕtrtrLtr- regutlarly at Ëvery rlas=.

The {olIor^ring, in particurlar, wilI happen whenever pt:=siblel

( 1) Annor-rncenients a¡rd Everyday EutsineE=' Fif teen

rr¡i nurte-= aboltt 
": 

- 

yÐLtr practi re .teachi ng

p I cacernent= ¡

(:) Joyg' antl cr:ncern:;" Üne houtr, devoted i n equtal parts

'to Gìood Things (the "joys") that have happened Ín ycl|-tr- practice
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teacl-tin,J, as ws1I å5 F.ad Thi.rrg= (tl-¡e "cclnEFrnr.") tha'L have

happe¡ecl " Ee prepar-ecl to =lrare tl-¡e gaod atrd tl-¡e bad dltr-ing lihi=

J- : ..,. _L .L l¡t¡i "

(f,) A. brea[,: {sr*RerËreslrrnenL.=, l-'if teen rninutte=" lå Ist o-F

írnpa¡tant bursiness is condurctecl cl r-tring thi= timer;tnd å lot of

Irse{r-rI idea:; åre e:<changed {or yclLtr teaching" It is r¡lc:rth dcring

thig time well"

Date

Jan 1:

Jan 19

(J cì.I L¿CJ

Feb :, 91

and 16

Feb :f,

lfarch ?

I'larch ç

l'1arch 1å

Topic/Activity

I'Jurtr i r, i sn { or- presrhool ch i I dr-en ; Hot'l ts gei

å jobi Mal.lÍng leggc:n Plans

No c I ca55

Di scr-rss nLtrsery tracJe-o{{ vÍ si t=i Di scuts= Stli

day cIåssroom=i Review lesgon plans that yclLt

have rnade

Fi rst-ai d cut.trãe ( note that Lh i s i nc I utdes bhe

utni versi tY "brËål: r¡JeFl,: " )

Revi ew l angltage sarnp I u's rnade i n yoLlr

c 1 asgr oorng i

Revi ew vi eatapes macl e i n yot.tr c I aEsrur:rns

Firrish revietoting Ianqltage såmFle=i Eeqirr

reviewing videotapes o{ yoLir clasgrooms

Fi ni sh revi er"ti ng vi deotapes

Alternative rnethacl sl l'lontessori, DIËTARt

Fiagetian

Ëhildren and Üeathl'larch f ;:



I ef t-,

['1erch :ji:)

/-\pr-i I ,=

Furblic gchool= bt-eal'': [^JL'El-::: l'Jn cIa=':

Fi naI tes l:
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fiF.F'EhIL} Ï H L

FLÉ\NDERË I IUTERËiÜT I Uf'J ål''lÊLlË I5

The i mpact- nf the ptr i 1 osophy erndnrsed by tl-re ear- I y

childhood edutcation prclgram dlrring the f irst ternr and Lhe =econd

terrn r¡åy be conparati vel y mea=r-tred by t-t=i ng i nterac'Li t:t-t ål-lc1ly=i =

devel aperJ by Fl anclers, Fl ander 's i nteracti on anal ysi s di vi deçi

'tal!,: observed ín å rlassroc:rn setting into three sectnr=':

( 1 ) Te.rcher tal ll

(?) Str-tdent tal h:

(f' ) SÍ I ence Er- con{ utsi on

Teacher tal l.': i s f urrther separa'ted i nto two se L. i ons r.'lq i ch

Fl ander '=, cal Is: Í ndi rect i n{ l Lrentre and dí rect i n{ l LtËlrrÊe" Sturcl ent

t.rl l,: is divided ints two part=r str-rdent respond= and stt-tdent

initiates"

hlhen f i el d notes f rorn tp¡o cLlrr i cutl ltn¡ and nLtrser-y

clasg,e= in September, Decernber, JånLtåry, and t'larch re=pecti.vely

were anal yr ed utsi ng the above categor i es sf i nteract i on the

fallowing patterns emerged:

1" ldhen loo[': inÇ at the proiesËoÌ-s' taI[,: in the cLtr-ricltlltnr

c1ag,s, it wåE noted that in Sep'l-ember f ifty-two percent o{ Lhe

total interactic:ns were indirect r¡lhile' tlrirty-eigh'L perce-'n'L F¡ere

d i rect . -l"he=e ntr¡lbers =hsr,+ed å cl-¡ånqe by lllrr i stma= 'l: i me r r''li th an

increase in the indirect interection tc: eiglrty-+ive percerrt u and

.Ltie dire"ct interaction.s moved dcr,.',¡r to {i{teern pet-cent" In Janltary
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Lir" 5r,.Jift's in-clcls:l interactir:n,; r-eflercted ä di+-Feren'L trend" He

began the ter-rn r^lith twenty--{outr pel-cent s-F the total inter-actic'l-¡=

¿1ã indirect taI l. ¡rnd seventy-six percent å5 direct tal l:" ilv f'l;lr-cl-¡

'l-he1;e changed to tr¡elve percent Ír-ldirect and eigtrty-eiçl-rt per-cent

di¡-ec't inter-actÍons in the cLtrricltlutm class.

:" l,Jhen the tal h i n the nLrrsery cl a=g i s anal yred {c:r di relct

and indirect in'L,eraction=u 'the following L,rends ernerged:

* I n üctober { orty-f olrr percent of the total i rrterac l- i c¡ns

rdere indirect and {i{ty-si:r percent FlerË directr by Darcernber

thege had changed tc: sixty-nine percent indirecl- and thj.r'Ly'-one

pr=rcent direct"

* In Janutary thi rty-seven

l-hretr percent wErE direct. In

twenty-ni ne percent i ndi rect

i nterac't i ons "

f " An anal ysi s o{ the gtutderrt-tal k i n the

and the chi I dr-en 's tal l.l i n the l-r Ltrsery cI as-= Í n

the i nteracti on wäË i n r-ËspÐnse to te-'ache¡r i ni ti

a =turden'L initiated shows tl're f o1totling trends:

percent were indirect and =i:<tY-
Flarch, 'tlrese nutrnl¡ers ciranged to

and seventy-one percent di rect

cLrrr i cutl ltnr c.l. ass

'Lerms of t.rhel-her

ated 'Lal [,: c]r Hås

++ In the trLrrriclrlurrn cIass, in üctoberr -Fi+ty-eiçht percent

o{ tlre 'totaI in'teractions L{Ere slr-tdeLrt l-ËspÐn=e5ï while 'forty-two

percent HÉre stutdent i ni ti atecJ " In Decenrber , the nltrnbet- o{

inte¡-actione which the =tr-rclents initiatecl rnade LtF siilby pærcenL

o{ the =tltclent tal l:" -l-he sturdent i ni ti ated i nterac'l-i c:ns went to

thirty eight percent in Janurar-y ¿rrrd twenLy two percent i¡-t l'1ar-ch'

* In the nLrrgery clas=room, the perrentage o{ the child



inítinted inter-ac-uir:ng with the

ünË in ûctoberr eighty three i¡r

'Ll-r i r-ty Ëeven i n l"la¡-ch "

=tutdent te;rcher-ç

iiecernh:er u si i: ty

't-I il.:,

riras at =iÏ't'y

i n Janutari;, and


