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ABSTRACT 

The purpose ofthis study was to investigate the opinion of principals toward the 

physicd education instructional prognun A modifiai Wear Attitude bentory (Wear, 

195 1) was the survey instrument used to meastue an individuai's over-d opinion toward 

physical education, and his or her opinion toward the Generai, Physical, Emotional and 

Social outcomes associateci with physicai education. Composite scores for the thirty-nine 

statements in the survey were caldateci dong with sub-scores for the categories related 

to the outcomes or  objectives of physical education. Subjects for the study were p~c ipa l s  

of public schools in the Province ofManitoba The response rate fiom the 677 p~cipats 

who received the survey was 59 percent. Principds' opinions were compared using the 

variables, gender, school location, sdiool Ievel, personal activity level physical education 

degree and Quality Daily Physicai Education Award winners. Anaiysis showed that on 

composite scores principals have a highly fivorable mer-aiî opinion toward physical 

education. The analysis of variance and t-test produres  found that p ~ c i p a l s  who wotk 

in schools that house a combination ofgrades that include Early Years to Middle Years, 

have a higher opinion toward the etnotional outcomes of physicai education. Principals 

who have a degree in Physical Education or their school has received a QDPE Award, 

have a very favorable opinion toward physical education. 
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CfIAPTER ONE 

INTRODUCTION 

Physical education in the Province ofManitoba is presentiy offied as a mandatory 

or compulsory course fiom Kindergarten to Senior 2. Physid educators, with the support 

of the Manitoba Physicai Education Teachets Association (MPETA) and the Canadian 

Association for Heafth, Physical Education, Recreation and Dance (CAHPERD), have 

been striving to provide @ty programs for studeots. Quaiity Daily Physical Education 

(QDPE) is a workuig goal for every d o 0 1  and is defineci as, "a planned program of 

instruction and acbvity for ail students on a daily bais throughout the entire year, that 

develops skiils and attitudes towards Iiving a healthy, active WestyIe''(CAHPERD, How 

You Can Make It Happen, Parents' Information Kit). The QDPE initiative is a national 

recognition award developed by CAPHERD which is presented to schools who meet the 

necessary critena. In support ofthe QDPE initiative, the Manitoba Physical Education 

Supe~sors  Association (MPESA) has distriiuted a brochure promothg the qualities of 

exemplary physical education programs. In this brochure the goal of physical education "is 

to provide skiUs and attitudes to make active living a way of Iife in which physical activity 

is valued in daiQ W'(Physicel Education 2000,1992). The Physical Education 

Presentation Package (Wiloughby and Nordheh, 1994), distniuted by MPESA 

emphasizes that tirne aiiotment, d d u m  content, staff q u ~ c a t i o n s ~  facilities and 



equipment, and extra-cumcular activities are some of the issues to consider when 

discussing the physid educatioa program in schools. 

Nurnerous studies have been conducteci and articles d e n  that i d e n e  or support 

the benefits ofpûysical education and the contribution that it can maice to the overall 

education of an individuai (Davis, 1996; Siedentop, 1990; Hansen, 1988; Hayes, 1988; 

Robbhs, 1987; U.S. Surgeon Gend's Report, 1996). Physrysrcai education professionals in 

the province of Manitoba have used this research to develop ioformationai packages and 

make presentations to a variety of interest groups. The past ten years in Manitoba bave 

seen a strong effort to promote physical education and its values to the students in our 

educational system. 

Schools striving to develop quaity programs and satisfy the QDPE requirements 

ofien must over corne obstacles such as: timetabüag cornpetition with other subjects, lack 

o f  facilties, negative teacha attitudes, lack of public awafeness, loss o f  acaâemic time, 

and reduced budgets (Hamen, 1989). Hansen (1990) also found tbat trustees do not see 

the physicai education issue ofdcient political importance; they f i l  that it is just not an 

important prionty. 



Physical educators in the province ofManitoba, with the leadership of MPETA, 

MPESA, and CABPERD and the resources they provide, bave worked hard ni the 

promotion and developmeut ofqualiry physicai education programs for Maaitoba schools. 

Yet, in 1994 the Minister of Education released a document calleci "A Biueprint 

For Actionn that proposed that physcai education at the senior Ievel be reduced to a 

supplementuy or optionai s*mis. Although the proposai maintaineci the compuisory status 

of physical education f?om kindergarten to grade eight, the reduction in the status of 

physicai education at the senior 1 and 2 Ievels was a serious step backward. "In &kt, this 

wodd have sbifted physical educatioa closa to the margins, aad pahaps even to 

extinction, as local jurisdictions would have exercised their options to include or cut 

programs and to replace speciatists with genefalists" (Johns, p. 16, 1995). Fortunately, 

with succesdbl lobbying and a forcefirl presentation by Manitoba Physicai Educatoa and 

members of the QDPE Coalition (Appendàr A), the Minister reversed the proposai and in 

the next document Wenewlng Education: New Directions" (1995), physicd education 

was restored to itS ori@ status at the senior level. 

This attempt to marginaüze the subject of physical education bas brought the 

profession and it's supporters to the realization that they must rally together to promote 

the importance ofphysical education during this time ofeducatiod donn. Perhaps the 

fïrst place to begin this raily is within each individual school. Robbias (1987) found 



schools that have quality dsily physicai education programs mdiaited that a key fàctor Ui 

the implementation and numiriog ofthe program was a committed ùidMdual. OAeu this 

individuai was a specialist, a physicai educatioa teacher, who hacf the support of hi* 

administrator. In addition, teachers and adminisûators must be willuig to change 

curriculum to meet the needs and interests of studeiits (Rice, 1988). Principals should be 

promoting physicai education as part o f  the Cumcuium, not rernoving ït. 

The intent of this study is to obtain information about the opinions of principals in 

Manitoba toward physicai education The hypothesis is that princïpais in Manitoba bave a 

positive opinion toward physical education, and beiïeve it to be an important component 

of the educational curriculum, Principals are in the position to make dec5sio on a daiiy 

basis that can have a direct impact on the pro- in their schools. These decisions can 

be with regard to hding,  timetabliug, staSqg, a d o r  phiiosophy. According tu Sallis et 

ai. (1996), a majonty of administrators were satidied that students enjoyed being 

physidy active and believed that high quality physicai education wodd coutriiute to 

acadernic and health related outcornes. Ifprincipals do have a positive opinion o f  physïcal 

education and recognize the contribution it can d e  to the over-ail education of students, 

they can become a very important and necessary aiiy agaiast the attempts to relegate 

physical education to a supplanentwy subject in the curridum- 



Purnose o f  the Sm* 

The prupose ofthis study was to determine the opinions of pubiic school 

principals, in the province of Manitoba, toward the physicai education instructional 

program It included pubiic schooi principals fiom the dinerent levels of the school 

system, eariy years to senior years. The stuc& was intendeci to provide some insight into 

the number of principals in the province of Manitoba who have a supportive opinion 

toward the instructionai physical education program and the I d  of support that might 

exist among the principals. 

The following research questions were the focus of this study on the opinions of 

principals in the province ofMaaitoba. 

1. What are the Merences in opinion ofprincipals toward the physicai education 

Uistnictionai program when comparuig them by school Ievel, curai and urban 

location, gender, and personai physical actMty level? 

2. What are the differmces in opniion of principals toward the physical education 

instructional program when cornparhg principals whose school has received a 



Quality D d y  Physical Education Award and those whose school has not 

teceiveci a Qua& Daüy Physicai Education Award? 

3. Whst are the différences in opmion of prinàpah toward the physicai education 

instructionai prognim when comparing principals who have a degree in 

physicai education and those who do not have a degree in physical education? 

For the purpose ofthis study, opinion was measured on 6ve componaits. These 

five components inciuded: the total or composite score, the General outcome score, the 

Emotional outcome score, the Social outcome score? and the Physical outcome score. 

Limitations 

The foiiowing were the limitations of study: 

1. The instniment was a seif reporting survey. Therefore, there is no way of 

knowing whether the principals were presentmg accurate responses. 

2. The survey was a one t h e  measurernent of the principals' opinion toward 

physicd education. 

3.  Due to the initial respouse rate, principais who did aot reply to the survey 

were not contacteci and &en a second oppomuiity to participate in the study- 



1. Resuits fkom this study indicate onfy opüüons ofthe public school principals in 

the province ofManitoba Further study wouid be necessary to extend any 

conchsiom to a larger group of individuais. 

2. The inshwnent was validated by Carlos Wear in 1951. It is assumed that this 

modified instrument is vatid, 



Physical education profesSoDals in Manitoba have united together by becomhg 

active members within organizations such as the Manitoba Physical Educatioa Teachers 

Association WETA), the Manitoba Physicai Education Supervisors Association 

(MPESA), Canadian Association for Health, Physical Education, Recreation and Dance 

(CAHPERD) and Canadian hamurai  k e a t i o n  Association (CIRA) and subcomminees 

for Quaiity Daily Physicai Education (QDPE). These organizations, together with the 

coalition groups in support ofphysicai education, are working in concert to promote the 

benefits and values of physical education in the overall education of youth. Hanses (1989) 

feeIs that the organization of physid educators, who W e  for quaiity programs with 

common goals, objectives and increased time in the gym, wiü encourage administrators to 

give increased consideration to physicai education. If individuais such as principals, who 

are major decision-makers in our educational system, are enlisteci to support consistent 

sequential goals and objectives, opportunitities to be successfiil will be uicreased. 

Although there is not a great ded of research, the knowledge about the perception 

of principals towards physicai education could help in the planning and restructuring of the 

physical education CUTficulum- Most incüviduals in the field of education believe that 



principals am have an immense inauence on the programs in their schools, especidy the 

instructional programsgrams Furthemore, ifa diffmnce ofopinion exists between the principal 

and tbe physicd education staffl the succes of the physicai education & d u m  wili be 

jeopardized (Gorman, 1977). To get principals to consider supporting the concept of 

quality physical education as an integrai part of the curriculum, it is n- that physical 

educators increase communication with adminisrrators, persistentiy conveying the message 

of the values and benefits ofphysical education and the unique contr i ion it makes to 

education(ûorman, 1977; Wey, 1987). 

P ~ c i p a l s  with an unfhvorable attitude or ophion towards physical education can 

be obstacles to reaching desired goals and objectives. If a goal of quality daily physical 

education is to have a rnhimum of 150 minutes of physical education per wedc (Physical 

Education 2000, 1992), administrators who do not fùliy support or understand the 

importance ofthe physical education program will not provide adequate facilities, 

timetabling, or budget (Ballance, 1980). 

S d i s  et aL ( 1996) found administrators witbin thek shidy were generally satisfied 

with the present program of physicai education in th& schools. Administrators felt that a 

high-quality program would lead to s p d c  outcornes related to educationai and health 

related goals and that tacher training or motivation was a si@cant factor in successful 

implementation of the curriculum. The most cornmon barriers to the development ofa 



quaüry program, according to this study, were scheduiing problesns, lack of tune and a 

lack of teacher trauiing- Aiso, administrators wouid seriously consider change to physicai 

education progmmmbg ifthere were a better aimcuiuxn, state inïtiated programs, and 

additionaï firnding. 

The Wear Attitude Invemtory, wnstnicted by Carlos Wear (195 1) to evaluate the 

attitudes of an individuai toward physical education, has been used to measure the attitude 

toward physical education of admùustnitors (Gordon, 1973), teachers, administrators, and 

nuith grade students (Ballance, 1980), male and f e d e  senior high students (Townes, 

1979), male and femaie wllege students (Wear, 1% 1, 1954, Keogh, 1961, 1962,) and 

junior high school boys (Campbell, 1967). 

Townes (1979), using the Wear Attitude Inventory, found that teachers, 

administrators and students agree that physicai education is a worthwhile requirement in 

the school curriculum. Administrators in Ballance's study (1980) felt that the emotional 

and social benefits of physical education outweighed the physical and mental benents. 

Also using the Wear Attitude Inventory, Gordon (1973) found that seIected 

administrators in the state ofCalifornia had a fàvorable attitude toward the subject of 

physical education at the secondary level and that they believed physicai activity to be very 



important in everyday Iife. Gordon concludeci that physical education should be a required 

credit course that is gradeci for those -dents at the secondery level. 

Siendentop (1987) stated, '%oo fm people care about high school physical 

education" and there are 'Yi expectations and M e  support nom high school 

administrators and parents" for the prognuas b.24). He ddas féel, there are examples in 

ali levels of education including both rurai and urban situations, where quaüty programs 

are gainhg the respect of th& school adcninistrator. 

In another article on problems in secondary school physicai education, Lambert 

(1987) concludes that teachers and administraton must combine in a joint &on to aid in 

the development of quality physicai education prognuns. Teachers must have extensive 

knowledgc in the field ofphysical education, administrators must give teachers support in 

the fonn of long-terrn professional development opportunities and teachers and 

administrators must collaborate in an effort to Uicrease the public awamKss of physical 

education programs. 

The establishment of exemplary physical education programs is a vision of Templin 

(1 987). The characteristics of such programs wouid ùiclude: saident achievement, warm 

leaming settings, appropriate class management strategies, appropriate involvement by 

students in leaniing tasks, supportive administrators, coilegial staff relations and 



teacher/coaches committed to both effective teaching and coaching. . Quaiïty programs 

would result in studems recognkhg the Iifetirne value of physical activity and evemually 

physical edudon  behg removed nom its a u g h l  status in the curriculum- 

Tannehiil, R o m ,  O'Suiiivan, et al. (1994) studied the attitude of students and 

parents towards physical education Parental support f8r physieal education decüned fiom 

69% in grade 9, to 63% in grade 10, to 46% in grade 1 I, to 37% in grade 12 and only 

48% beüeved thar physical education should be a nquirement for graduation. Although 

8 1% of the parents were satisfied with the existing program, only 12% of those parents 

who attended the school open house m a  the physical education tacher. Given this 

information and the recent trend to d u c e  the amount of tirne gïven to physical education, 

Tannehill et al. suggest that an infonned and knowledgeable parent group who actively 

supports quality physical education will put pressure on the administration to ensure that 

the program retains its present status in the dcu lum-  

According to Fullan and Park (198 l), the principal is the "criticai person" (pg. 29) 

when initiating curriculum implementation or change. It is imperative that the principal be 

the leader or fàcilitator for the implementation of curricuium. Effective leadership which 

can support, facilitate and coordinate quality programming at the school level is an aid to 

hplementing curriculum. Fwther to effedive leadership, Melogfano (1996) feels that 

teachers with specialized training must be empowered to design, revis, and evaluate 



physicd education curricuia Blatt (1991) also recognizes the role ofthe p ~ c i p d  in 

develophg and maintaining quality programmïng, adding that teacher's beü& and 

philosophy must match those of the Curziculum, Buida (1991) fomd that principals who 

have a conceni about d a d a  meeting the needs and intetests of studeats will provide 

teachers with the support they need. This support may corne in the fonn of uicreased 

professional development, materials andlor a positive school climate. 

The fiterature, limiteci as it might be, supports the importance of having a principal 

who has a positive opinion towards physicd education and is willing to support the 

development of a quality program This support rnay come in the fom of tirnetabhg 

h d i n g  and/or increased professional development If pbysid education teachers and 

principals can maintain open lines of communication, share a cornmon philosophy, and 

work towards cornmon goals and objectives, the future role of physical education in the 

curricuhun wiii be a stroag vital one. 



This study investigated the opinions of principals in the province of Manitoba 

toward the Physical Education instructional program Principals of all public schools in the 

Province ofManitoba were seiezted as subjects for the purpose of tbis study, with a 

principal d&ed as the head adminîstrator in a school. IndMduals in the position of vice- 

p ~ c i p a l  were not considered as subjects for the pwpose ofthe study. 

Sa< hundred and eighty-one w e y  forms (Appendix C), cover Ietters (Appendix 

B), computer scan forms, and retum envelopes were mailed to principals of all Manitoba 

public schools in January of 1997. Principals were asked to retum their responses, using 

the computer scaa card, via mail with the postage paid retwn envelope or through their 

divisional physicai education consultant by way of divisional courier- Subjects were asked 

to return their responses by Fehary 1, 1997. 

The survey instnrment coasisted of two parts, Section I, based on the Wear 

Attitude Inventory, (Wear, 1% 1) and Section II, Demographic idormation. The Wear 

Attitude Invemory, constructed by Carlos Wear consists of for*/ staternents that ask 

respondents to select Born five choices: A) strongiy agree, B) agree, C) undecided, D) 



disagree, or E) strongly disagree. Responses are scorexi on a 1-5 Likert scaie with negative 

statements behg scored in a reveme msnner. The sum ofthe forty items provides an 

indication of the subjea's attitude or opinion about physicai education. A minimum score 

of 40 would indicate a very low opinion of physicai ducation, while a maximum score of 

200 would indicate an extremely fkvorable opinion of physical education. A neutral 

opinion would be show by a score between 90 and 110. The instnunent has a retiability 

of -96 and a vaüdity of .8O (Wear 195 1). Statements io the inventory wen designed to fit 

into categories based on the outcomes or objectives related to physical education. These 

categories include the Physicai, Emotional, Social and Gened outcomes. 

Section I of the survey fonn sent to p~cipais was a modified Wear Attitude 

inventory, consisting of thiity-nine statements. After consuitetion with the researchet's 

thesis cornmittee, statement 9 ofthe original Wear Inventory was omîtted. Statements 4, 

7, 15, 24,33, and 38 of the original Inventory were reworded to better reflect tenninology 

presentiy behg used in the field ofphysical Education. Changes to the wording ofthese 

statements did not alter the original intent of the statement. PMcipals were given the 

option not to respond to any statement that they did not feel cornfortable answe~g. Of 

the thkty-nine statements, there is a total of twenty-two positive statements and seventeen 

negative statements. S c o ~ g  for the statements is as follows: 



Positive Statement Negative Statement 
5 SBoneiy Agne 1 
4 ABree 2 
3 Undecideci 3 
2 ms~gree 4 
1 Strongiy Disagree 5 

nie sum ofthe tbhy-nine items provides an indication ofthe subject's overaii 

opinion about physical education. A miaimm score of 39 wodd indicate a very Iow 

opinion ofphysical education, whüe a maximum score of 195 wodd indicate an extremely 

favorable opinion of physical education- A neutral opinion would be shown by a score 

between 90 and 105. There are 12 statements (4.7, 8, IO, 12, 14, 18,27, 30,3 2,34, 39) 

with a maximum score of60, related to the Physical outcomes of physical education, 5 

statements (3, 15, 19,33,35) with a maximum score of 25, related the Emotional 

outcomes, 10 statements (2, 59, 13,20,22,24,25,3 1,36) with a maxUnum score of50, 

related to the Social outcomes and 12 statemeats (1,6, 11, 16, 17, 21,23, 26, 28,29, 37, 

38) with a maximum score of 6û, related to the General outcomes (see Appendu D). 

Section II of the survey contaiad six questions to provide the researcher with 

demographic idormation These questions included idonnation about the principals 

regardhg the level of school they are p r d y  working in, iftheir school is in a rural or 

urban location, their gender, whether or not they have a degree in Physical Education, 

whether or not their school has received an award for Quaiity Daily Physical Education, 

and their personal physical activity level. 



Principals responding to the swey retumed the completed cornputer card, which 

was then scanneci to compik the raw data From this data, demographic information was 

compileci dong with descriptive statistics for use in the statisticai anaiysis. Frequency 

scores for the following demographic information uiduded: 

1. 

2. 

3, 

4. 

5. 

6. 

7, 

8. 

9. 

10. 

I I .  

Total number of principals respoading. 

Number of femaie principals in the sample. 

Number of d e  p ~ c i p a l s  in the sample. 

Number of principals working in a school that has any combination o f  

grades that Uicludes eady years and middle yeafs. 

Number of principals working in a school that has any combination of 

grades that includes middle yean and senior years- 

Number of principals working in a Cornprehensive school that includes 

grades K-sr. 4. 

Number ofp~cipals fkom a rurai ana school. 

Number of principals fiom an urban area school. 

Number of principals whose school has received a QDPE Award. 

Number of principals whose school has rot received a QDPE Award. 

Number of ~ r i n c i ~ a l s  who have a De- in Phvsical Education. 



12. Number of principals who do not bave a Degree in Physical 

Education, 

13. Number of principals who are active less than three times per week 

14. bhmk of p ~ c i p a l s  who are adve thfee or more thes  per week 

Ushg the 1 to 5 scoriug format m d o n e d  eariier, the subjects' composite scores 

were caldateci h m  the responses to each of  the 39 statements in the survey. Subscores 

were aiw compiled for the Ptrysical, Social, Emotional and Geaeral categorks related to 

the outeornes of physicai education 

Statisticai analysis was performed using the Statistical Analysis System (SAS 

Institute, Inc. 1990). The descriptive statistics of mean and standard deviation were used 

for analysis to ident* levels of significant Werence. For the purpose of this analysis an 

alpha level of -05 was used. This level of si@cance to reject or accept the nul 

hypothesis was used to reduce the probability of obtaining resuits âom chance or error. A 

number ofconditions associateci with the subjects and the ïnstrumemt can &st thaî couid 

Uicrease the possibüity of =or. It is prefierable to the researcher to make a Type II error 

and accept the ndî hypothesis, finding no d2ffaeaces exist, rather than a Type 1 error and 

clah Merences exist when in fact they really don't. 



When analyring data, ody those retums that indicated a respome tor the wiable 

bekg h ~ ~ g a t e d  were accepteci. For example, ody those retuins that hdicate male or 

fernale were used for any -cal analysis involving the geader variable. This wodd 

explain sample size changes across miabIes. There wae dso three abjects identifiai as 

outlien. These three rrspoases did not fall within the normal distriiution curw of 

responses and therefon were eZiminated fiom the data for the purpose ofadysis. 

bearch Oudon One 

Research question one compand the opinions of priaciples when investigating the 

variables of gendex, school location, school level and personal activity level. Using the 

rnean and standard deviation for these four variables, a Factorial Analysis of Variance 

(3x2x.îx2) was run to estabüsh signifiant diniences between variables at the -05 level. 

Analysis was perfomed for the composite scores ofthe total sample and the four sub- 

scores in the General, Social, Emotioaal and Physicai categones- A one way analysis of 

variance was used to anaiyze the three classes of school lewei, while t-tests were used to 

compare the variables ofschool location, gender, and personai activity level. 

The school location variable was compressed into two groups: nual and urban. 

The choices included on the survey were. A) 3.000 or less B) 3,001-6,000 C) 6,001- 

15,000 D) 15,00 1 or more and E) W111I1ipeg. For the purpose of this study a principal 

whose school was located in the City of Wrmipeg was placed in the Urban category and a 



principai whose school was located in a communiry outside of Wmnipeg was placecl in the 

Rural category. 

Another second variabie investigated in this rrsearch question involveci school 

le&. Principals were gRna five choices fiom which to indicate their present work 

environment: A) - Early Years @4), B) - Elementary (Ka), C) - Middle YeafSnr- High, 

D) - Senior Years/High Schooi, and E) - Comprehemhe (R-Sr.4). Due the diverse 

distniution of grade level groupings presentiy in the province ofManitoba, response to 

this question did aot indicate coacise groupiags of elementary, middie years and senior 

years. Although it is the intent of the Department of Education to have three levels of 

schools: Eariy Years, Middle Years, and Senior Years, respollses f?om the principals show 

that there is an overlap witb regards to where the grades of middle schools are located. 

Grades associateci with the middle years are sometimes located with elementary grades, 

sometimes located with senior grades, and there are dl some schools who are in the 

junior high school configumîion, Thdore it was decided to place principals imo 

groupings according to the grade configuration oftheir school. The foiiowing three 

categories were decided upon: (1) Eady Years - Middle Years (this included any principai 

who worked in a school that had any combiïtion of eariy years to middle y- grades). 

(2) Middle Years -Senior Years (this included any principal who worked in a school that 

had any combination of middle years and senior years grades) and (3) Comprehensive 

Schools (this included any principal who worked in a school that had grades K-Sr. 4). AU 



analyses involviog the variabIe ofschool level used these three categories. A one way 

andysis of variance was ma to determine any sisaificant levels of difference of opinion 

between principals at diffîêrent school leveis. Furtha a d y i s  ofthis variable using a Tukey 

S t u d d e d  multiple cornparison, exaniined ail painvise différences- 

The variable of persoaal aaMty leveI was compresseci into two categories, 1) less 

than three times per week and 2) three or  more times per week for the purpose of anatysis. 

The last variabIe ofgender, was anaiyzed for cornparison between male and fernale 

opinions toward physical education. 

W h  Ouestion Two 

Research question two, deait with the opinions of principals whose school has 

been awarded the QDPE award as compareci to those principals whose school bad wt 

been awarded the QDPE award. T-tests were nui on the composite scores and the sub- 

scores for the General, Social, Emotional, and Physicd categories. 

Research question three investigated the dinerences of opinion between p ~ c i p a l s  

based on whether or not they hold a degree in physicai education. For statistical andysis, 

five t-tests were run for the composite scores and four sub-scores of the outcorne 

categories. 



CaAPTER FOUR 

S w e y s  were maüed out to 681 public school principals in the province of 

Manitoba Four sucveys of the original mail out were rehirned "school closed" and of the 

temainhg 677 surwys, 400 were retunied to the investigator. .'This resuited in a retum rate 

of 59%. Using the information fiom Section II ofthe survey the foilowing demographic 

uiformation was obtained (See Table 1). The sample includes 224 principals who work in 

an Early YearsMddle Years contiguration, 104 principals who work in a Middle 

YdSen ior  Years configuration and 68 principals who work in a Comprehensive school. 

A total of 257 principals work outside the City of Winmpeg area (mal) and 137 principals 

work in the City ofWïtllljpeg (han) .  There were L 17 fernales and 268 males who 

participateci in the m e y .  The sample inchdes 47 principals who have a degree in 

Fhysical Education, whüe 348 do not have a degree in Physicai Educatior There were 66 

principals whose school has reCenred the Quality Daily Physical Education Award in the 

past five years, and 322 principals whose school has not received the QDPE Award- Two 

hundred and eight principals Say they are physidy active less than three times per week 

177 principals reporteci that thqr are physically active three or more times per week. Also 

included in Table 1 is the nimber of individuals who chose not to respond in each of the 

demographic categones. 



Table 1 

D--hic Information 

Totd Sample 
School LAvd 

School Location 

Gender 

400 59 
Eady YearsMddIeYears 224 56.5 
Middle YeardSenior Years 104 26.3 
Comprehensive Schools 68 17.2 
Missiag 4 
Rural 257 65.2 
Urban 137 34.7 
MisSing 6 
Female 117 30-4 
Male 268 69.6 

3 or more timedwk 177 45.9 
Missing 15 

Phy. Ed. Dcgct 

QDPE Awad 

Table 2 shows the descriptive statt*stics of mean and standard deviation for the 

composite score plus the sub-scores of the four outcorne categocÏes for the total sample- 

As stated eariier, an extfemely h r a b l e  opinion towarâ physicd education would be 

represented by a score of 195 and a aeutral opinion represented by a score between 90 and 

105. The mean score for the sample is 163 -55, with a standard d e f i o n  of 14.65. This 

indicates that o v d  the subjects in the study had a nivorable opinion toward the physical 

education instructional pro- 

Missiag 15 
Yes 47 11.9 
No 348 88.1 
Misshg 5 
Yes 66 17-0 
No 322 83-0 



Table 2 

Descriptive Statistics for Comwsite Scores of the Total Sample 

1 Emotional 1 3 8 9  1 21-68 1 2.16 1 

L 

Totai 

ïbseamh Ouesüon One 

Research question one inquires into the Merences in opinion of principals toward 

the physicai education instructional program when wmparing their school level, rural and 

urban location, gender, and personal activity level. When the Eiciorial analysis of variance 

(3~2~2x2) was run to analyze these variables, some cells lacked enough subjects to 

provide adequate statistical information Therefore the fàctorial anaiysis was not usai. As 

mentioned in Chapter 3, the principals' respooses to school level were collapsed into 3 

new categories: 1) Early Years/Middle Year, 2) Middle YdSenior  Years and 3) 

Comprehensive. Statisticai analysis of these three variables using a one way analysis of 

variance (Table 3) found a significant level of difference with F=4.04, dfof 2,385 and 

v . 0  184. This signincant difference was found in the Emotional variable- Further analysis 

using a Tukey Studentiad Raage Multiple Cornparison procedure examined ail possible 

painvise diflierences. The significant difference was found to be betmeen the E d y  

Years/Middle Years grouping and the Comprehensive grouping. This indicated that 

principals in the Eady years/Middle years level have a more favorable opinion toward the 

N 
365 

Mean ' 
163.55 

StdDev. 
14-65 



physicai education instructional program when it cornes to the emotional outcomes of 

physid education. 

Table 3 

School Level Analvsis of Variance Seores 

Shce the factorial anaiysis ofvariance could not be employed due to insutncient 

ceLl numbers, t-tests were run on the variables of study in research question one. The 

series of t-tests run on the variables of gender (Table 4) and school location (Table 5) 

reveaied that there were no signifiant levels ofdifference. AIthough the males in the study 

scored slightly higher in four of the five categories related to the outcomes of physical 

education ( f d e s  scored higher in the emotionai outwme), resuits indicate that both the 

femaie and male p ~ c i p d s  in this study have a similar opinion toward physicai education. 

The urban principals scored slightly higher than their rurai counterparts in aü five 

categories, however, the merence was not enough to reach a statistically significant level. 

Total 
Generai 

P 
0.26 
0.22 

df 
2,362 
2.375 

Eariy/Middle Yr 
Mean 

- 16442 
49.65 

MiddWSr. Yr 
Mean 
163 -36 
49.45 

Comp 
Mean 
160.97 
48-28 



Table 4 

Gender T-test Scores 

1 Emotional 1 0.19 1 226.6 1 21.89 1 21-58 1 

f 

Total 
, General 
P hysicai 
Social 

Table 5 

School Location T-test Scores 

P 
0-93 
0-66 
0.24 
0.56 

The t-tests cornparhg principals who are physicaily active less than three times pet 

Total 
General 
Physical 
Social 
Emotional 

week to those who are physicaüy active three or more times per week also showed no 

df 
185-9 
197-0 
195-5 
200-9 

statistidy signikant differences when loolong at the total sample, or any of the 

0.21 
0-06 
0-24 
0.72 
0.05 

outwmes categories related to p hysical education (Table 6). The principals who indicated 

Female 
Mean 
163 -50 
49.20 
52.42 
40.20 

they were active 3 or more times per week scored higher in ail five categories, however 

Maie 
Mean 
163 -65 
49-48 
51-81 
40-50 

294.5 
325-6 
307.9 
294.7 
3 17.9 

the merence did not reach a statisticaîly significant level. 

162-67 
48.90 
51.71 
40.28 
21.49 

16468 
50.0 1 
52-27 
40-45 
21.94 



Table 6 

Personal Activity Level T-test Scores 

Reearch Ouution Two 

Total 
General 
Physicaî 
Social 
Ernotiorial 

Research question two asks what are the differences in opinion of p ~ c i p a l s  

toward the physical education instructional program when comparing principals whose 

school had received a Quality Daily Physical Education Award and those whose school 

had not received a Quality Daily Physicai Education Award. To detennine ifany 

statistically sigoincant Merences of opinion existeci between these two groups, five t-tests 

were run (see Table 7). Statistidy signincant dieFerences were found in two variables. 

The Total variable had a ~ 0 . 0 3 2 3  with 89.1 degrees of fieedom, while the General 

variable had a p=û.0163 and a 93.2 degrees off?eedom. This indicates that principals 

whose school had received the QDPE Award have a mon fivorabk opinion toward the 

overall physical education program than those principals whose school had not received 

the QDPE Award. P~c ipa l s  whose school had received the QDPE Award also have a 

more favorable opinion toward the General outcornes associated with physical education. 

P 
0.24 
0.26 
0-29 
0-38 
0-33 

df 
320-6 
336.3 
346- 1 
333 -6 
349.3 

ActiMtycz 
Mean 
162-79 
49-12 
51-78 
40.23 
21.58 

Acbvity3+ 
Mean 
164.63 
49 -76 
52.27 
40.64 
2 1-80 



There is no statistidy significant difference in opinion between these two groups of 

principals with regard to the Physical, Social and Emotiod outcornes of physical 

education even though the pruicipais whose schwl has received a QDPE Award had a 

higher mean score in each of these categories. 

Table 7 

ODPE Award T-test Scores 

1 Emotional 1 0-08 1 89-8 1 22-13 1 21-61 1 

No QDPE 
Mean 

Total 
General 
Physical 
Social 

Research question three investigates whether or not there is a Merence in opinion 

between p~cipals who have a degree in Physical Education and those principals who do 

not have a degree in Physical Education. Again five t-tests (Total Sample, General, 

Physicai, Sociai, and Emotionai Outwmes) were run to determine leveis ofsi@cance 

when looking at this variable. Resdts of the t-tests are shown in Table 8. Significant 

dserences were found in ail five tests, as indicated in the p<.05. Principals who have a 

degree in Physical Education have a more favorable opinion in aii aspects, toward the 

QDPE 
Mean D df 

0-03 * 
0.02' 
0.22 
0.1 1 

89-1 
93 -2 
89.7 
97-2 

167.27 
50.94 
52.63 
41-18 

163.13 
49.16 
51.89 
40.29 



physical education instructional program than th& counterparts, who do not have a 

de- in physical education. 

Table 8 

Phv. Ed. Degree vs No Phy. Ed. Denree T-test scores 

This study has found sigdicant Merences between principals' opinions toward 

the physical education instructional program. There is a dennite merence in opinion 

between those piincipals who hold a degree in Physical Education and those who do not 

hold a degree in Physical education. This signifïcance is identifieci for the total sarnple and 

for the all the categories related to outcomes of physicai education (General, Physical, 

Social and Emotional). Also found was a s i s a i f i a n t  dianences between p ~ c i p a l s  at 

different school levels. Principals of schools with Earty years/hrliddle years students have a 

more favorable opinion toward the emotional outcomes of physical education than do the 

principals of comprehensive schools housing students Eom K to Senior years. 

Total 
, General 
, Physical 
, Social 
Emotional 

P 
0.0001* 
0,0001 * 
0.0012* 
O,OO01* 
0.ûû7gf 

df 
57-9 
58.3 
56.5 
56-7 
62-2 

Degree 
Means 
173 -27 
52-9 1 
54.1 1 
42-98 
22.4 1 

No Degree 
Meam 
162-2 1 
48-90 
5 1-66 
40-0 1 l 

21-58 



m!!!4 
Aithough a statistidy si@cant ciifkence in opinion was not found baween a 

number ofthe va"ables, close examination ofthe mean scores reveals some trends or 

tendencies that are present. A f k  examinhg the mean scores, males tend to score higher 

than do the fendes, dthough the females did score higher on the emotiond outwme 

category related to ptrysicd education. Principals wotking in compreheosive schools 

scored the lowest in four ofthe five variables. Oaly in the physical outcome category did 

they not obtain the low mean. Aithough it was not statistically sigaincant, males tend to 

score higher than females, d a n  principals tend to score higher than runil principals, and 

those p ~ c i p a i s  who are active tend to score higher than those who are not as active- 

The results of this study have shown that p~cipals  in the province of Manitoba 

definitely have an opinion about physical education instructional programs and this opinion 

is highly favorable- The number ofprinapals participahg in the study has resulted in a 

satisfactory representation of public school principals in Manitoba. The mean score of 

163 -55 for the total sample Uidicates this tkvorable opinion. It is also important to note 

how consistent the principals were with regard to their responses, both in the composite 

scores and in each of the categorïes related to the outcornes or objectives of physical 

education. By looking at die standard deviation scores (Appendbc F), it can be seen that 

the distn'buton of scores for each of the variables are grouped closely about the mean. 



The public school principals of Manitoba were sunreyed, using a modifieci Wear 

Attitude Inventory, to hvestigate their opinions toward the physical education 

instructional program. A principal's opinion toward physical education was identifid by 

the score obtained âom their responses to statements in the instrument. The study looked 

at the total score, phs the scores for categories of the general outcomes, physical 

outcomes, social outwmes and motional outcomes related to physical education- A 

cornparison ofthe opinions ofpruicipais was made for the foilowing variables: school 

levels, location of schooi, geder ofp~cipal, personai aaMty level of  p ~ c i p a l ,  

principals who have a physical education de-, and principals whose schools have 

received a QDPE award. Six hudred and seventy-seven principals received the survey, 

with four hundred sweys retumed to the investigator. This was a response rate of 59%- 

Using the SAS statistics program, the descriptive statistics of mean and standard deviation 

were employai to run one way anaiysis of varience and t-tests on the total score and the 

subscores for the categories associated with the outcomes of physical education. W1th the 

maximum total score possible being 195 and the minimum total score possible 39, the 

mean score for the total sarnple was calculated at 163.55, with a standard deviation of 

14.65. 



The mean score of 163.55 for the total mple, indicates highly fkvorable opinions 

toward physical educatior It was also fiwmd diat prùicipds who work in a school with 

lower grade levels have a more positive opmion toward the emotional outcornes of 

physical education, than do principals who work in schools with hi* grade levels. The 

gender ofthe ptincipai, their personal activity levd, aadlor the location of the school does 

not result in any simcant differences in the opinions of Manitoba principals toward 

physical education. PNiapals, who have a physical education degree or their school has 

received a QDPE award, indicate a highly favorable opinion toward physicai education. 

Principals are thought of as the "critical person" (Fullan and Park, 198 1) or the 

"committed individual" (Rabbins, 1987) that have a direct duence on programming 

within a school. They can be a major force in the implernentation of cumculum andor the 

development of quality physical education prognuamùig. Manitoba principals, who have 

indicated favorable opinions toward physical education, should be encowaged to aid in the 

development aid/or continued delivery of quality physical education programs within the 

educational curriculum. 



Principals in Manitoba, as a group, have uidicated a very Eivorable opinion toward 

physicai educatioa Principals, no matter wbat Ievei they work at, whether they work in a 

niral or urban setting, or whether they are f d e  or d e ,  ail indicate favorable opinions 

toward physicai education. The infionnation obtaïned in this shidy suggests that Manitoba 

princïpais have a good understaadiag ofthe gods and objectives ofphysical education and 

they recognize the coabiiiutions that physical education can make to the education of their 

students. 

The findings of this study coacut with those of sa& et d. (1996), that p ~ c i p a l s  

are generally satisned with the physical education prognuns and that they support the 

goais aml objectives ofphysicai education The principals in thk study, who work in 

schools with e d y  year students, have identifieci the emotional outcomes of physicai 

education as an important objective for the students in their charge. This suggests that 

principals understand and value the beaefits physicai education can b ~ g  to the emotional 

development of younger students. 

The 12% ofthe principals, who have a physical education degne, have indicated 

sigaiscantiy positive opinions toward physicai education These principals are members of 

a larger group, that has also indicated positive opinions toward physical education, and 

appear ready to publidy give their support to physical education Principals with a de- 

in physicai education should be proactive within the principal's association with regard to 



developing a working nlationship with groups such as MPETA and MPESA 

Furthemore, they should encourage th& coiieagues to support and aid the p h y d  

education specialist(s) in their schools in the deiivery ofa quality physid education 

program- 

Ody 1 Ph ofthe principals rcspondmg indicated tbat their school bas received a 

QDPE Award. This suggests that aithough they have positive opinions toward physical 

education, p ~ c i p d s  have not show the aecessary leadership to encourage their physical 

education sWto complete the appiication form recpired to receive this award. Or, ifthey 

first must make changes in their physicai education pro- so that it can meet the criteria 

requued for this award, they should be initiating the process witb help nom their divisional 

physical education consuitant and physicai education specialit. 

This study has found that principals do have favorable opinions towards physicai 

education, but they have not effdveLy used th& position to champion the contriibutions 

that physical education makes to the over-al1 educationai process. Resuits fkom this study 

couid help in the development ofstrategies to secure the support of the Manitoba 

Principals for quality physical education programs in our province. 



This study set out to ïnvestigate opinions ofpublic school principals in Manitoba 

It has show that principals bave posnive opinions toward the pWcai edudon 

instructionai program and thedon, i d d e d  a group within the educatioaal system 

which is a potemial maliaon member that supports pbysicai education as an integrai part 

ofeducation. Miormation fiom this study could be used to ealist principals in Uanitoba 

for th& support at the next Forum ui Physicai Education Future "Physical Education 

Presentationn (PEP) packages, spoasored by MPETA, could also use this Uiformation to 

support th& cause. 

Although this study has accomplished what it intended, there are di other areas 

that couid benefit ftom friture study. Principds have indicated their positive opinions 

toward physicai education, however, they have not been asked to indicate wbat barriers, if 

any, presently &kct the programmkg of physicai &cation in the province of Manitoba 

Are there specific issues related to d d u m  tbat is preventing physicai education fiom 

taking a more prominent or epual stanis in education? These questions, and perbaps 

othen, could be anssvered through more studies. Tbis study was a one the, self reporthg 

survey. A more indepth study, for example, involving interviews with principals, might 

r d t  in data which wiU r d  more about principles and their Eivorable opinions toward 



physid education and what the profession needs to do to reach its goal ofequality in the 

CUTnCUIUm 

Further studies to investigate the opinions oftnisties, parents and studeats in 

Manitoba toward ptiysicaI ducation would help in the collection ofvaiuable data that 

could be used in the development, implementation and promotion of quaiity d d y  physicai 

education programs. Also, study ofthe respoases for each of the statements in this survey 

might reveal more i n f o d o n  with regard to principals and pbysicai education. 

In conclusion, this study has provided the cesearcher with some concrete 

information regardhg the opinions ofprincipals toward physicai education The data show 

that principals, as a whole, have a highly fàvorable opinion toward physical educatioa 

This favorable opinion is consistent no matter the gender, school level, school location 

andor personal acti&y levei. The development, implementation, and promotion ofquality 

physicai education programs, by individuais who understand the beneh of physical 

education and care about the compkte education of out youtb, is criad. The support of 

the principals of Manitoba, is an important &or in malring this a ceaüty. 
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APPENDICES 



Appœdix A 

Coaiiüoo Groups in Support of  Qurlity D d y  Phpicd Eduation 

Addictions Foundations of Manitoba 
Agencies for School Heaîth 
Assiniboine South Schooi Division 
Brandon School Division 
Bureau de I'Education Francaise Division 
Canadian Association of Health, 

PhysicalEducation, Recreation and 
Dance 

Canadian Intrarnufal Recreation Assoc, 
Canadian Physiotherapy Assoc., Mb Br. 
City of Wpg-, Parks & Recreation Assoc. 
Coiiege of Physical Education, Saskatoon 
Council of Health Promotion 
Division Scolaire Franco Manitobaine 
Fed. provinciale des c o d e s  de parent 
Flui Flon School Division 
Fort Garry School Division 
Frontier School Division 
Gienlawn Coiiegiate 
Healthy Child Development, Manitoba 
Heart and S troke Foundation of Manitoba 
Heart Health Project 
Horne & School & ParedTeacher Fed. 

of MB 
Kùismen Re-Fit Center 
Man. Association of Registered Nurses 
Man. Assoc. of School Superimendents 
Manitoba Association of School Tnistees 
Manitoba Chuopractic Association 
Manitoba Education & Training 
Manitoba Fitness Directo rate 
Manitoba Healthy Communities Network 
Manitoba Liberal Party 

Manitoba Lung Association 
Manitoba Mediai Association 
Manitoba Mental Health Association 
Manitoba Milk Producers Marketing 

Board 
W o b a  NDP party 
Mlaa. Parks & Recreation Association 
Manitoba Physicai Education 

Supervisors' Assoc. 
Manitoba Physid Education Teachers' 

Assoc- 
Manitoba Public Health Association 
Manitoba Sport Directorate 
Manitoba Sports Federation 
Manitoba Teachers' Association 
Norwood School Division 
Oak Park High School ASSD 
PanAm Sports Medicine Centre 
Physical Education Support Group 
Provincial QDPE Rep, Zone 13 
River East School Division 
R o b g  River School Division 
Seven O& School Division 
Sports Medicine C o u d  of Manitoba 
St. James Assimr'boia School Division 
St. Vttal School Division 
Transcona Springfield School Division 
University of Brandon 
University of Manitoba 
University of Whpeg 
Wdpeg Free Press 
Wùiaipeg Police Department 
Wirmipeg School Division 

Source: &sical Education Presentation to the MUuster UfEducation, November 15, 
1994. 



Dear Principal: 

1 am a graduate shrdent at the University ofhilanitoba in tbe F d t y  of Educatjon where I am 
cornplethg the tbesis iequiraaents for a Master ofEducation Degrce. 1 am conducting a shidy into 
tbe opinions of MaDitoba principals t o d  Physicai Education as a cause in the curriculum. As 
you are aware* tbe Provincial Govermnent of Manitoba bas recently embarked on a program of 
educationai retOnn- One area ofrehnn mat has seen sugBested change is the disciph of Physieal 
Education. The position ofphysical educaticm in the cwïcuium, its caitent material d the 
scheduled amount of tirne are some of the issues tbat are preseatly king tecollsidefed The purpose 
of this survey is to collect information about bow principais in Manitoba fée1 about instructional 
physical education programmingrogramming 

Enclosed with tbis letter is a questionnaire with 45 questions. The amount of time needed to 
complete the questionn;iire is app~xunately U to 20 minutes. Please caisider the statements ody 
as they relate to tbe physical educatim instructional prognm. No refkrence is intendecl in any 
statement to intramural or interscbolastic pmgrams- There are no nght or wmng answers, as 
people may Vary wideiy in the way they k l  about each stateinent, if there is any question that you 
do not feel mntbrtable answering please k l  fiee ta leave it blank. If you bave any questions about 
the survey 1 can be mtacted at the number below, 

The confidentiality of individuab will be maintaineai at ail times, with data being reported in a 
manner that maintains anmyrnity, Data received h m  the survey will be used for statisticai 
analysis and discussion. No atteanpt wi i i  be made to co~ect any person with any paper. The thesis 
and research iïdings d l  be made avaüable to ail interested participants. Yai can receive a 
summary of the study simply by contacthg me by ph- at the number below or by e-mail - 
gpou~ton@mbnetmb.ca 

For fùrther i.diormation on the proposed study contact me at 488-9499- My supervisor is Dr. 
Dexter Harvey* Dept- of Cumfulum, Mathematics and Nahual Sciences. He may be c o n d  at 
474-9223 

Tharik you for your support in this adeavor. 

Actively yours, 

Gordon C. Poulton 
Graduate Student 
üniversity of Manitoba 



Thank you fbr taking tüne to amplete and retum tbe t0iJowing nirvy. klow yai will nid sane 
statements about physicai educati011~ 1 w d d  to know bow yai fée1 about each statanent ushg the 
following choices: A- Strcmgiy Agree & Agcee C Uadecided P DûogAe E- Sûuqiy Disagree- UIPg a 
pend, recordyourmpomoitheendOStdIBMcud. Piaserct~~tûeurdmtbeawdope 
provided by Janu.ry 31,1997. Your input m tti* survey is very much appreciated Tbis infbnnatim d 
be received in complete a m n p ï t y  and will remain stcictiy Confidential, 

SECTION 1 

A B C D E 
Strongly Agree Agnt  U~~dccided Strmgly Db8gree 

if for any reason a fRK subjects bave to be dropped ficm the school program, physicai 
education should be one the subjects dropped. 

Associations in physical education actMties gnip people a beüer uude- of each other. 

Physicd educm-on activities pmvide no opporhuriales for leamhg to control the emotioos. 

Engaging in ceguias physical activity gets one intenxted in practi-cing good ûeaith habits. 

Phpicai education is one of the more important subjeds in helping to establish and maintain desirable 
social standmis. 

The tune spent in gectuig readq- br and engag@ in a physical educatim class couid be more profitably 
spent in other ways. 

Regular phys id  activity works off h a d  emot id  tensions, 

A person's bo$y usually has aii the seeagth it needs without participation in physical education 
activities. 

Participation in physicai educaîim makes no contriiution to the developrnent of co-ordination and 
@'a=- 

10. Pbysicai ducation in scbools does not =ive tbe aaphasis tbat it sbaild. 

12. Because physical s W s  loom large in importance in youth it is essenW that a person be helped to 
acquire and improve such SWS. 

13. Physical education classes are poor ia oppartunities fbr worthwhile social experiences. 

14. Physicai activity taken reguiarly is good for one's general health- 



A B C D E 
Strongly Agrce Agree Undeciâed Dis8gra Stroagiy DWagree 

A person would be becter o f F ~ - d y  if Wsk did not @cipate in physical educatin- 

Ski11 in active games or sports is aot iiecessary f9r Ieading die mest kÏnd of üfe. 

it is possible to make physical ediidcm a valuable subject by pmpr selecticm ofactivitis- 

Physical educahcahm does mre hana physicaiiy than t doeJ g d  

Dweloping a physical skiil brings mentai relaxation and reiief- 

Associatuig with others in some physicai eûucaîim activity is fun. 

Physicai education ciasses provide nathiag which wili be of value outside of tûe class. 

Physical educati*oa classes provide situaiions fbr the fbrmation ofaûiaiâes which will make one a 
better citizen. 

There sbould be a minimum of 150 minutes per cycle devoted to physical education in schools. 

Physicai ducation situations are among the poorest for making fiieads. 

Belonging to a group, for which opportunity is proviâed in team activin'es, is a desirable expenence for 

26. There is not enough value comiqg h m  physical education to justifil the t h e  consumed. 

27. Physical education is an important subject in helping a persoci gain and maintain ail-round good health. 

28. Physicai educaîion skills make worthwhile ~Lbutions to the enrichment of iiving. 

29. No definite bervficial results anne ûom participation in physid educatim activities. 

30. People get di the physicaî exercise they need in jwt taking care of their daily work- 

3 1. Engaghg in group physical edu~an*on activities is desirable for proper p e d t y  development. 

32. AU students WU profit h m  30 minutes of physicai education each day. 

33. Physical ducation activities tead to upset a person emotiody. 

34. Physicai education makes a vaiuaôle contribution t o d  buiiding up an adeqnte reseme of strength 
and endurance for everyday living. 



37. 1 would advise everycme to take physicai educahcahoa 

3 8. Participation in physicai educatim activities malus for a more wholesome outlook on 1ifi:- 

39. As Eir as mipmving physiçal heaîth is foacemed a physicai educatim clsgs is a waste of the. 

Section II 

40. What best rdects  the type of school you presently work in? 
A - Early Years(K-4) B - Ekmentary(K-6) C - Years/Jr. Higb 

D - Senior YearsRIigh Scbol E - Comptehensm-Sr-4) 

4 1. What best refiects the population of the commun@ where your scbool is located ? 
A - 3,000 or less B - 3-00 1-6,000 C - 6,OO 1-15,000 

D - L5,OO 1 or more E-Winnipeg 

42. Gender? 
A - F d e  B - Mde 

43. Do you have a degree in PhysW Educatid 
A - Yes B -No 

44. Has your school been awarded the CAHPERD, Quality Daily Physkd Educabon Award wïthin the 
past 5 years? 

A - Yes B -No 

45. Do you participate in regular pIiysicai activity that raises your heart aad breatbnig rate above nonaal 
leveis for a period of 30 minutes or more? 

A-Otunes/wk B - 1-2 tmies/wk C-34times/wk D - 5-7 times/wk 

Thank you for taking the time to complete tbis questiomiaire. AU information receiïved is doae so with 
cornpiete anonymity. 
if you have auy questions please contact Gord P o u h  at 204-488-9499 (evening) or e-mail - 
gpoulton@mbnet.mb.ca 

Please retum the completeà IBM bubble sheet in the nturn -dope by Juiuirv 31.1997. 



Appendix D 

Statemeats Assaciiteâ wïth the Outcomes of Physiuî Eduution 

Gened O~tcomes 

If for eny reason a f i  subjects have to be dropped from the school program, 
physicai education shodd be one the subjests dropped. 
The time speut in gettiag ready ter and mgaging in a physical education class 
could be more profitabty spent in otha wiys. 

Physid education in schools does not recebe the anphasis that it should. 
SirÜi in active garnes or sports is not neassery for lesding the fùilest kuid of Mee 
It is possible to make physical education a valuable subject by proper se idon of 
activïtïes- 
Physicai education classes provide notbing which wili be of value outside of the 
clasS. 

#23. There çhould be a minimum of 150 minutes per cycle devoted to physicd 
education in schools. 

#26. There is not enough value coming h m  physical education to justify the time 
comumed- 

#B. Physical education skills d e  worthwhüe contributions to the enrichment of 
living- 

#29. No definite beneficial r d t s  corne nom participation in physical education 
adVities. 

#37. I would advise everyone to take physical education- 
#38. Participation in physicai education activities rnakes for a more wholesome outlook 

on Mee 

Sociai Outcomes 

#2. Associations in physicai edudon activities give people a better understanding of 
each other- 

#S. Physical education is one of the more important subjects in helping to establish 
and maùrtaui desirable social standards. 

#9. Participation in physicai education aCtnnties tends to malce one a more socidy 
desirable p a s o a  

#13 . Physical &cation clesses are poor in opportunities for worthwhile social 
experiences. 

#20. Associating with others in some physical education actMty is h. 
#22. Physical education classes provide situations for the formation of attitudes which 

will make one a better citizen. 
#24. Physicai education situations are amoag the poonst for making fiiends. 
#25. Belonging to a group, for which opportunity is provideci in team activities, is a 

desirable experhce for a person. 



#3 1. Engaging in group physical education M e s  is desirable for proper persodhy 
devdopment. 

#36. Physicai education tears down sociabiiity by encouraging people to attempt to 
surpass each 0 t h  in many ofthe activin'es. 

#3. Pirysicai education activities provide no opporhmibes for Iearning to controt the 
emotion!3- 

#i 5. A person would be better off emotiody ifhdshe did not participate m physicd 
educatioa. 

#19. Develophg a physid skill bnngP mental cekation and relia. 
#33. Physicai education activities tend to upset a pason emoti~nally~ 
#35. For its contributions to mental and emotionai weil-behg physicai education should 

be induded in the program ofevery schooI. 

#4. Engaging in regular physical actMty gets me mterested in practicing good heaith 
habits. 

#7. Regdar physical actïvity works off ha& emotionai 
#8. A person's body usually has al1 the strength it n a d s  without participation in 

physical edudon activities. 
# 10. Participation in physicai education makes no contniution to the development of 

co-ordination and grace. 
#12. Because physical sWs loom large in importance in youth it is essential that a 

person be helped to aquire and improve such slaUs. 
#14. Physicai actMty taken reguiariy is good for one's general health. 
#18. Physical education does mon hann pbysicaüy than it does good. 
#27. Physical education is an important subject in helpïng a penon gain and maintain 

ail-round good heaith, 
#30. People get aii the physical exercise they need in just taking a r e  of their daily 

work 
#32. AU students wiU profit fiom 30 mimites of physical education each &y. 
#34. Physicai education makes a valuable co~ibution toward building up an adequate 

reserve ofstrength and endurance for eveiyday LRriog. 
#39. As fiu as improvùig physicai health is coacemed a physicai education class is a 

waste of tirne. 



APPENDK E 

MEAN SCORES 

1 Totai 1 G e n d  1 Physical 1 Social 1 Emotional 

1 Male 1163.65 1 49.48 1 51.81 140.50 1 21.58 

Mïddle/Sr. yrs 1163.36 1 49.45 1 51-54 140.44 1 21.43 

Rural 1 162.67 1 48.90 1 51.71 1 40.28 1 21.49 

Comprehensive 
1 

160.97 1 48.28 

QDPE Award 

PE. Degree 1173.271 52.91 1 54.11 142.98 1 22.41 

No QDPE Award 

No Pb. Degree 1 162.21 1 48.90 1 51.66 1 40.01 1 21.58 

51.61 

167.27 

163.13 

39-73 

50-94 

21.19 

49.16 

52.63 

51.89 

41-18 22.13 

40.29 21 .6 1 



APPENDIX F 

STANDARD DEVIATION SCORES 

1 Middle/Sr. yrs 1 15.27 1 5.84 

Comprehensive 14.44 5.60 

R d  14.25 5.60 

1 Urban 1 15.21 ( 5.44 

1 QDPE Award 113.091 5.19 

1 No QDPE Award 1 14.69 ( 5.55 

1 PE. Degree 1 13.20 1 4.87 

1 No PB. Degree 1 14.35 1 5.47 

Physical 1 Social 1 Emotional 




