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ABSTRACT

In 1985, a pilot counselling program was implemented at the
Winnipeg Education Centre (WEC), an off-campus centre for "economically
disadvantaged" adult students. The primary goal of the program was to
exanmine the advantages of a full-time counselling service over a
four-month period, by determining the frequency of student visits and
assessing perceptions about counselling supports among the WEC staff,
students and related program counsellors.

The study involved a review of the literature, conducting
interviews with key personnel from the WEC and other related programs,
and conducting personal interviews and counselling with adult students
at the WEC. Responses to the interviews were analyzed.

Data obtained from the various discussions, observations,
interviews and counselling sessions demonstrated the need for a resident
counsellor.

The major recommendation from this pilot study was that a
counselling position be created to provide counselling to the students
at the WEC. The adoption of this recommendation would bridge the
counselling gap that currently exists within the WEC system and would

provide a support system for students with academic problems
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CHAPTER 1

INTRODUCTION

This practicum involved working as a counsellor in a special
student support program by providing counselling services to the
students who were registered in the education program at the Winnipeg
Education Centre (WEC). Counselling was provided on both an individual
and a group level.

In general, the students were characteristic of adult students in
that they (a) had been absent from formal education for several years,
(b) were the "older clientele'" on campuses (Grabowski, 1976), (c) had a
more diverse and mon~traditional background than younger learners
(Cross, 1981), and (d) had made a decision to change their career or
lifestyle (Grabowski, 1976). 1In addition, the students at the WEC
represented an economically disadvantaged and a diverse cultural and
ethnic group within the Winnipeg core area.

Many residents in the core area of Winnipeg have had inadequate or
inappropriate educational opportunities because of social, economic and
cultural factors. In response to this, the Winnipeg Education Centre
was developed in 1971 to serve as an outreach educational centre for the
Faculty of Education at the University of Manitoba. One of the major
objectives of the centre is to provide teacher training for
"disadvantaged" individuals.

More specifically, the objectives (as stated by an agreement
between the University of Manitoba and WEC, 1985) of the Bachelor of
Education Program at the WEC are to:

(1) enhance the availability and accessibility of a Bachelor of



Education program to socially and economically disadvantaged
residents of the inner city of Winnipeg;

(2) provide an educational program to meet the unique
characteristics and needs of Inner City residents;

(3) provide Inner City residents with the opportunity for a
career in teaching;

(4) provide opportunities for persons not directly involved in
the Bachelor of Education program to become more aware of
the education problems of the Inner City and to contribute

to the solution of those problems.

At the present time, WEC has a system of student support intended
to respond to the special needs of their students. (See Appendix A).

There is, however, a counselling supports gap within the system, that

is, the WEC does not have counsellors on staff who can help the students
with adjustment issues. Thus, the counselling program described in this

report, was designed and implemented to fill this gap.

Purpose and Objectives

The primary purpose of this counselling practicum was to examine
the advantages of a full-time counselling service at the WEC. The
objectives of this counselling practicum were:

(1) To develop, implement and assess a counselling program for WEC

students between January 7, 1985 and April 30, 1985;

(2) To respond to the most immediate and pressing counselling needs of

the students;



(3)

(4)

(5)

(6)

(7

To encourage students, to continue on-going counselling or be
referred to other professionals;

To participate, as a staff member, in staff related
responsibilities including acting as a counsultant to staff,
concerning counselling students and interviewing the WEC staff
about their perceptions on counselling services at the WEC;

To examine the counselling support systems of other "special
programs" within Winnipeg, such as the Red River Community College
Access Program, the Inner City Nursing Program and the University
of Manitoba Access Program/Special Pre- Medical Studies Program;
To submit recommendations for a counselling program to the WEC
Director upon completion of program; and

To provide a brief literature review outlining similar work

conducted in the field.



CHAPTER TII

LITERATURE REVIEW

Several studies concur with the necessity of incorporating
counselling services within special student support structures. For
instance, DiSilvestro (1981) concluded that counselling services are
necessary to assist adult students with their educational planning and
university or college adjustment. He further noted that counselling
services must be continually improved and altered to deal effectively
with the special needs of adult students. Knox and Farmer (1977)
presented a similar theme in that counselling services for adult
students are needed in light of the realization that undereducated adult
students are "...more difficult to attract and retain than is the case
for more highly educated adults." (p. 395) This contention is further
supported by Gough (1977) who proposed that when an educational
institution such as the university has an open admission policy to
include undereducated students; personal supports must be provided. In
addition, Grabowski (1976) urged that more attention be paid to hiring
counsellors to provide special supports to the adult learner.
Furthermore, Krings (1976) reported the importance of understanding the
special problems in counselling the adult learner and the necessity to
modify counselling services to address these problems.

Several authors (Knox and Farmer, 1977; Ironside and Jacobs, 1977;
DiSilvestro, 1981) declared the need for counselling services. They
provided rationale regarding why more attention should be directed to

the practice of counselling the adult student. This rationale includes



factors such as the changing society, and the changing university and
college student population.

Changing Society

World society is undergoing rapid and dramatic social, economic and
technological change. Because of this change, many adults find it
necessary to seek further training and education, especially at the
university level. Therefore the university is confronted with many
challenging implications for adult student services. One challenge is:
The university must find a way to facilitate (a) the adult student's
entry into the educational world, and (b) the process of the student's
education. (Ironside and Jacobs, 1977)

The changing society commands a knowledge of the changing dynamics
which it presents to the individual and the acquiring of skills and
abilities to deal with this knowledge. The responsibility, of assisting
the individual to adapt to these changes, is often placed on the
educational institutions. According to Knox and Farmer (1977)
educational programs should be viewed as vehicles for change. Upcraft
(1984) agreed with the inevitability of these changes. She proposed
that counselling programs be developed to assist adults to "...plan for,
understand, and quickly adapt to change." (p. 8) She further suggested
that counsellors are in a position to assist the individual in reducing
the anxieties of adapting to changes.

These works suggest that in order to bridge the gap between the
academic world of the individual and the changing world at large,
educational responsibilities should include counselling services to
facilitate these changes. It becomes evident, when an adult student

enters university unmatriculated and after several years of absence from



formal education, several changes occur in the student's personal life,
including finances, personal time patterns, transportation and child
care patterns. (Miller, 1976)

Krings, (1976) contended that the responsibility of addressing
adult student needs also lies with the educational institutions. She
pointed out that the counselling centre would provide an essential link
between the problems of the individual students and the resolution of
their problems. This link facilitates the student's academic adjustment

and therefore contributes to his or her academic success.

The Changing University Student Population

In the face of changing society, individuals have been encouraged
to adapt, especially through educational means. Several studies (Knox
and Farmer, 1977; Gough, 1979; Krings, 1976) have explored various
educational programs that have flexible and open admission policies for
the unmatriculated older student as well as other special services for
the older but matriculated student who have been absent from formal
education for several years. These studies show that colleges and
universities have been experiencing a growing number of learners over
the age of 25. Consequently, this population demands a change in
outlook; namely, from a youth oriented institution to a diversely
oriented institution with students of all ages.

These studies, (Krings, 1976; Grabowski, 1976; Miller, 1979)
however, are limited to primarily observing the part time adult student
in the university or college setting. Little is said about the full
time adult student. Other materials (Iromside, 1979; Miller, 1979) deal

with the issue of women as a special group entering university and the



special problems they may encounter. Ironside (1979) stated in
particular, that women re-entering the educational institutions are
faced with many barriers and they require special attention. These
reports draw some tentative conclusions concerning the common problems
of adult students in general.

A number of studies (Grabowski, 1976; DiSilvestro, 1981; Cross,
1981) were conducted to identify the adult student. Grabowski (1976)
explained that the adult student is the "older clientele" on campuses
who is interested in continuing education. DiSilverstro, (1981)
described the adult learner as the student who is over 25 enrolled at
post secondary institutions. Cross (1981) hinted that the adult learner
has a more diverse and non-traditional background than the younger
learners. She attributed three main characteristics to the adult
student: (a) S/he has more extensive and varied experience, (b) s/he is
more self-aware, and s/he is aware of where s/he is going. Gough (1979)
explained that the adult student is the mature age, unmatriculated
student. Astin (1983) described the adult student as one who is usually
academically able but educationally or financially disadvantaged, often
including minority groups, and Knox and Farmer, (1977) included the less
advantaged and minority groups in their description of adult students.
In addition, these studies (Grabowski, 1976; DiSilvestro, 1981; Cross,
1981; Knox and Farmer, 1977) concurred that there are several
characteristics shared by many adult students: they are usually over
21; more in mid-30's; they may be single, separated, divorced or married
with children; they may be single parents; they may be people who are
seeking changes due to economic reasons or professional demands; or they

may simply have a desire to learn; they may have come to realize that



education is a lifelong process and see education as a means to better
career marketability; they may have had more exposure to life and these
life experiences are of immense value, thus they have a stronger
motivation to pursue their goals; and they usually face difficulties
with their transitions - changes in old routines, adjustments to new

surroundings and relationships.

Special Support Programs

Despite the greater awareness of the changing student population;
very little has been written that addresses the special needs of these
adult learners. Kring (1976) stated that this changing student
population presents, to the education administration, some special
problems including poor educational background, inadequate study skills,
lack of confidence, unrealistic expectations, irrelevancy and conflict,
and improper orientation.

There is no available research that can be found in the way of
special supports for full time adult students. Grabowski (1976)
indicated that although counselling adults is a rapidly developing trend
in the entire area of adult education, it is also the most impoverished
because of a lack of serious commitment by the education community,
inadequate literature, and clear-cut role distinctions.

The materials (Krings, 1976; Knox and Farmer, 1977) indicated that
the response to these problems is inadequate and that the response is
more in rhetoric than in practice. So while the student population is
changing and these changes require special counselling supports it seems
that administrators are reluctant, according to Grabowski (1976), to

finance such endeavours.



It appears that although some services are provided, they are
inadequate in that counselling is provided by people who are not
professional counsellors . In addition, Knox and Farmer (1977) claimed
that "counselling services for less advantaged adults are typically less
adequate than services for more priviledged members of society" (P. 413)

Since an overall review of the studies suggested that the adults
who participated in these counselling services were more likely to stay
with their studies; this suggestion indicates that there is a need for
such a service.

Counselling Supports

Gough (1979) suggested that institutions with open admission
policies should provide counselling supports to adult students by
adjusting to meet their special needs. Although it appears that
counselling services are a desired goal for many institutions, expertise
in putting this into action is lacking (Knox and Farmer, 1977). Several
writers (Knox and Farmer, 1977; Grabowski, 19763 DiSilvestro, 1981)
urged for modifications of existing counselling services to include in
their planning additional assistance to adult students. To guide in the
planning and implementing, therefore strengthening these services, Knox
et al suggested close scrutiny to the answers of the following
questions: 1) What is the purpose of counselling?, 2) Who provides
counselling?, and 3) Who should provide counselling?

The Purpose of Counselling. Knox and Farmer (1977) explained the

purpose of counselling in this way:
To assist adult learners in exploring personal aspirations and
available opportunities and to make plans related to their

educational development. [Counselling helps]..adults plan and



participate effectively in educational programs and to relate
such participation to their life roles in work, family and
community. The counseling...function helps adults relate
educational, personal, and career opportunities to their
aptitudes, personalities and interests. (p. 390)

Who provides counselling? Knox et al further reported that:

counseling and information services for adult learners are provided
by a wide array of persons ranging from those who are adult
education administrators and teachers, practitioners in related
organizations and agencies, and public information specialists to
members of the extended family and close friends...most counselors
related to adult education belong to one of four kinds. First
there is the counselor who is professionally trained and serves in
this capacity full time. Second, there is the adult education
administrator or teacher who may offer counseling assistance during
a small percentage of his or her time. Third, there is the
practitioner...who may refer to educational programs and who
sometimes counsels adults. [Fourth] Paraprofessionals usually have
an educational and cultural background that is similar to the
adults served, which facilitates rapport and trust. (p. 399)
Similarly Grabowski (1976) reported that the counsellor is someone who
is a specialist in guiding the students towards their learning goals by
helping them with problem-solving issues which might affect their
studies. With this type of guidance, students should assume greater
control over their lives. Although it appears that many concerned
individuals attempt to provide counselling services to adult learners,

it is done on a limited basis. (Knox and Farmer, 1977)
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Who should provide counselling? A recurrent theme appears

throughout the literature review in that qualified and prepared
counsellors should provide counselling. Knox and Farmer (1977) reported
that institutions of higher education should assume greater
responsibility for the pre-service and in-service education of
counsellors who work in adult education. Knox and Farmer further
reported that "It seems desirable for professional Counsellors to take
the lead in helping to differentiate the various contributions to the
counselling function." (p. 103)

The literature reviewed stressed the necessity of counselling
supports rather than counselling styles or counselling models. The
consideration therefore is the need to fill a counselling gap with a
qualified full-time counsellor.

It may be assumed then, that the counselling function is a critical
factor in the overall development of the adult student because s/he has
special needs. Therefore, the following practicum was structured to
study the importance of providing counselling services to students in a

special student support program.
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CHAPTER III
METHOD

Description of the Practicum

The purpose of this practicum was to examine the advantages of a
counselling service at the WEC, a special student support program. The
planning and co-ordinating of the practicum began in July, 1984 and the
counselling service was carried out between January 7, 1985 and April
26, 1985, on a full-time basis.

Seven program objectives were outlined in Chapter 1, pages 2 and 3,
that would guide the researcher in developing the practicum activities.
For example, the activities that were carried out in an attempt to meet
the program objectives were as follows:

(1) Planning, designing and promoting the practicum in addition to
providing counselling sessions both at the individual and group
level dealt with objectives 1, 2 and 3;

(2) Participating as a contributing staff member, interviewing staff
members and presenting the practicum results and recommendations
dealt with objectives 4 and 6;

(3) Interviewing counsellors from related programs dealt with objective
5.

(4) Reviewing the literature (Chapter 11) dealt with objective 7.

Data was collected and assessed by (a) recording the frequency and
types of student visits, (b) recording the issues and concerns that
arose for the students, (c) recording the students' perception about
counselling at the WEC, and (d) interviewing key personnel at the WEC

and related programs.
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Pre-Practicum Activities

Pre-Practicum Planning

In order to introduce a pilot counselling program at the WEC,
consultations were held among the researcher, the researcher's practicum
committee, the WEC director and staff members, and the University of
Manitoba Counselling Services Director. During the consultation process
the WEC staff made suggestions which included the following: (a) a need
to develop peer counselling sessions as part of the practicum; and (b)
meeting with the WEC students to discuss and explain the counselling
practicum.

In addition, the practicum committee and researcher made some
suggestions to the WEC staff which would facilitate the practicum
objectives. These suggestions included: (a) the use of private office
space, (b) respecting the code of counsellor confidentiality, and (c)
offering on-going counselling supports beyond the practicum time line.

Furthermore, the researcher identified two main problems at the
onset of the practicum: (1) scheduling, and (2) the short term nature of
the program. For example, the practicum had originally called for a
span of a four month term with students at the centre, but this was
impossible because the students (a) were at the WEC for January and
February, and (b) were out student teaching during March and April. To
overcome this problem it was suggested that "moral support" visits would
provide the students a form of counselling during March and April. It
was also impossible to implement peer counselling sessions because of
the short term program. However, because it is a desired goal; it can

be recommended for future considerations.



At the end of the consultation process the researcher received a
letter of welcome from the WEC Director (see appendix C). The
researcher then met the students at a formal meeting, as well as

informally over a pot-luck Christmas dinner.

Practicum Design Considerations

There were administrative, philosophical and timing limitations
that influenced the design of the practicum. These factors needed to
considered to set a realistic framework for the counselling experienc
These were as follows:

1. Timing factors which included: (a) The short term nature of the
project (January 7, 1985-April 30, 1985); and (b) The student's
daily and term schedule (for example, the students attend classes
daily at the WEC for January and February, but are out student

teaching in various schools during March and April);
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be

e.

2. Administrative factors which included: (a) The provision of and the

setting up of adequate office space for the counselling sessions;
(b) Working within the structure of the WEC as a "staff member" a
this would provide certain flexibility for the practicum; and (c)
The recording of the various student contact types and the types
issues discussed, while maintaining the code of confidentiality.
3. Philosophical factors which included: (a) Ensuring a firm code o
confidentiality; (b) Student contacts would include both one-to-o
counselling as well as group sessions. The one-to-one counsellin
style would follow the Martin, (1983) "evocative empathic" style
and (c) The practicum's objectives; and (d) introducing a "new" a
"temporary" program to the WEC structure would provide certain

constraints for the practicum.
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Practicum Activities and Results

Promoting the Counselling Program at the WEC

The main thrust of the first three weeks was intended to work at
developing trust in the "new program" and in the counselling process, to
get acquainted with staff and students, and to promote on-going
interaction between the counsellor and staff and students. To ensure
that this would occur the following promotional efforts were carried
out:

1. Posters naming the counsellor and the location of her office,
were placed in the highly visible areas such as the student's
lounge, the gym doors, near the lockers, and on several
bulletin boards.

2. Since spending time with staff members was crucial to the
success of the program, sessions were held both formally
and informally; at staff meetings, over coffee and lunch,
and in private conversations. Some of the issues discussed
with the staff included how to encourage students to use the
counselling services, maintaining confidentiality, the issues
which the students might want to discuss with a counsellor and
how to refer students to the services.

3. Promotional interviews with students were arranged. First by
writing a memo inviting them to set up interviews and secondly
by following up on the memo by arranging the appointments. The
purpose of these first interviews was (a) to talk about the
reason for the practicum, (b) to get to know the education

students, and (¢) to get their ideas about a counselling



service as part of the centre's structure. (see appendix E for
copy of letter sent to students)

4. Using an informal approach such as unplanned meetings in the
hallways and over coffee in the student lounge was another way
of getting to know the students.

5. Arranging and conducting group sessions to brainstorm workshops
topics that the students would like implemented in future group
sessions.

6. Participating in WEC staff/students planned activities that
were more personal/social oriented including viewing films,
distributing mail in person, and participating in social and
recreational functions. These activities allowed for an
opportunity for students to approach the counsellor in an

informal and non-threatening way.

Results of Promoting the Counselling Program at the WEC. It was evident

that the staff and students displayed an interest in the counselling
services because of (a) the help in organizing the counsellor's office,
(b) the staff ensuring that the students were introduced to the
counsellor, (c) involving the counsellor in various activities, (d) the
number of students who welcomed the counsellor, (e) the number of
students who expressed their interest in the counselling service after
the counselling function was explained, and (f) the number of student
initiated contacts made in January and February. For example, in
January and February 40 out of 56 students (36 and 4 respectively)
responded to the memo inviting them in for an interview; and a majority

of these 40 students initiated on-going sessions while others continued
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to drop in with an issue, or simply out of curiosity. In other words,
because of the promotional efforts, 96 student-initiated contacts were
made with the counsellor as well as 6 referral contacts and 43 group
related contacts. In contrast, 33 students who had appointments were
no-shows, however the majority took the responsibility of rescheduling
their appointments. Therefore, during January and February, out of a
possible 221 contacts, 188 contacts were made. It can be assumed then
that the promotional efforts had a positive effect on the student's
decision to use the counselling services. (see appendix D for a detailed

chart explaining contact types)

Individual Counselling

A one-to-one counselling service was provided to the WEC students
in which the counsellor employed the Martin (1983) "evocative empathic"
counselling style. According to Martin this style allows the counsellor
"...to be ahead of the client in a helpful way that brings to life the
[students']...experiences without taking control of therapy - that
permits the [student]...to be the problem-solver but gives the
[counsellor]...a truly helpful and active role." (p. vii)

Counselling sessions were followed-up from the the following:

(1) contacts initiated by the student,

(2) contacts initiated by the counsellor,

(3) contacts acquired through a referral process,

(4) contacts acquired from the use of groups and,

(5) contacts made through on-site visits to students while they

were on their field placements either counsellor initiated or

student initiated.
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In addition, to determine the frequency of these visits, the researcher
maintained a record of contacts under the same headings.

The first contact was similar for all students because it was at
this session that each student received information such as: (a) the
counsellor's purpose at the centre, (b) the counsellor's availability
for any issues/concerns or topics, (c) what the counselling session
could consist of, (d) what issues could be brought to a counselling
session, (e) the short term nature at the WEC, (f) that the counsellor
would continue on-going counselling with up to 5 students beyond the
completion date, if it was required, (g) that confidentiality would be
respected, and (h) that the student's (ideas) opinions about a
counselling service, as part of the WEC structure, were welcomed.

After the first information sessions with the students, subsequent
counselling sessions involved dealing with more common student issues
and these were recorded in a way that maintained confidentiality.
Confidentiality seemed to be a crucial issue for the students. They
expressed the difficulty of sharing personal matters with instructors
for fear of being graded with a bias. Also, one of the main reasons for
recording these issues was to demonstrate that the students do have
concerns, and that these concerns could have a negative effect on their
studies. (see appendix F for a detailed list of issues expressed by
students)

Although counselling sessions shifted geographically (from the
centre to the student's placements) during March and April; the issues
remained constant in that the students still had concerns to discuss.
The counselling sessions during March and April included (a) times over

the lunch hour, (b) times at coffee breaks, (c) time after school, and
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(d) informal in-classroom visits. Approximately one third of the visits
were arranged in advance by telephone. Other visits were provided on a
"drop in" basis. This "drop in" basis occurred because of invitations
from either the student or the co-operating teacher.

In addition, during the March-April period the counsellor prepared
students for the conclusion of the program. Also, if it was
appropriate, on-going counselling sessions were arranged to provide
counselling with up to 5 students, beyond the project completion date.

Results of Individual Counselling. During the four month practicum

there were a total of 336 contacts arranged and of these 301 contacts
were made, both in person and by telephone. A summary of the number of

contacts made by the type of contact is provided in the chart below:

TABLE 1

NUMBER OF STUDENT/COUNSELLOR CONTACTS

TYPE OF CONTACT IN PERSON TELEPHONE TOTAL
Initiated by student at the Centre 88 8 96
Initiated by counsellor at the Centre 40 0 40
Referrals 6 0 6
Groups 49 0 49
On-site visits initiated by student 15 8 23
On-site visits initiated by Counsellor 63 24 87

TOTAL 261 40 301
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Although the counsellor could have been available for a maximum of
74 working days on the practicum, only 47.5 days were devoted to what
could be considered as productive counselling time (appendix G shows
week by week "counselling time") There were many factors that contri-
buted to the lower than anticipated number of days of counselling/
student contact: (a) students took Friday afternoons off (away from the
centre) as their "own" time, although staff members perceived this time
as "study time'; (b) the first two weeks of January were mainly devoted
to promotional efforts; (c) two weeks in February were exam weeks - few
students were present at the Centre; (d) during the week of March 4th,
the students started their student teaching ~ it was decided that
counsellor visits would not start until the students had a week to
adjust to their placements; (e) the students had a holiday during the
week of March 25th and April 29th; and (f) the counsellor took four days
for professional development activities.

Further comments and results on individual counselling will be
discussed in this section under the following headings: (1) Students'
Perceptions/Opinions about counselling at the WEC; (2) Student Issues
that arose; and (3) Student Contacts.

1. Student Perception/Opinions

Overall, the students expressed the need of having someone other
than their instructors, to talk to about personal and private mat-
ters. The student's main concern was that the instructor would not
be able to maintain an objectivity when it came to evaluations. The
students expressed the importance of obtaining good grades based on
their merits of performance and efforts rather than on their person-

al difficulties and they felt that if the instructor knew their
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difficulties, it could bias their grading. The students also felt
the counsellor could provide other functions, such as having some-
one in private to see so they could let off steam under confidential
conditions; and having someone to help the students make sense of
their world, that is to make connections between their feelings of
anxiety/inadequacies and their academic responsibilities.

Student Issues

During the counselling sessions the students presented a variety of
issues and concerns for discussion. (See appendix F for a list of
issues and concerns that arose) The students expressed

themselves freely and they were willing to work on their issues,
including problems with time management, family responsibilities,
child care, and academics. According to the students, the issues
they presented had caused various levels of anxiety and fear for
them and they felt that these issues affected their academic
performance.

Student Contacts

The time spent with individual students ranged from 10 minutes to
one hour and 30 minutes. Although the time spent with each student
depended on the issues at hand, the established norm was that each
session could last between 45 minutes to one hour. In addition, the
counselling sessions between the counsellor and the students who
visited the counsellor occurred at least once and up to 12 times
with an average of 5 sessions per student.

From the analysis of the results of the individual contacts made
(from Table 1 and Appendices D and F) the following observations

were made:
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a. The students discussed issues and concerns that affected their
studies.

b. Since most students kept their appointments (212 out of 247
individual contacts - from appendix D1)) this number indicates
that a counselling service would be effectively used.

c. Students were more likely take advantage of a service that was
easily accessible. This is indicated by the number of student
initiated contacts as opposed to the counsellor initiated
contacts during the January/ February period (96 student
initiated and 40 counsellor initiated), and, the number of
student-initiated contacts in January/February period (96) as
opposed to student initiated contacts in March/April period (23)

d. Students who were referred to counselling were less likely to
keep their appointment. For example, out of the 15 that were
referred, 9 were no shows.

e. When students were out in their field placements, the
counsellor was more active in initiating contacts with
students. There was an increased number of counsellor
initiated contacts in the March/April period in contrast to the
January/February period, 87 and 40 contacts respectively,

Group Activities

Group activities were planned as a part of the practicum because
working with groups is another way of providing counselling supports to
the students. The group sessions were designed to help the students
develop various skills, knowledge and attitudes fundamental to their

academic effectiveness and to leading a balanced lifestyle.
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Of the four group oriented activities planned, three were carried
out:
I. Two brainstorming groups sessions to assess the student's workshop
interests and to determine when to hold group activities.
2. Fourteen days of on~going relaxation sessions at 15 minutes per
session.
3. Two workshops on stress management.
4. Two workshops on exam anxiety were planned but they were cancelled
because of exam week -~ few students were at the centre.
In addition to these group activities plnned by the counsellor, if
a topic was appropriate staff members would invite the counsellor to
participate in various group activities, either as an obser-
ver/participant or as a faculty member. These additional group
activities included: (a) observing general information meetings for
students, (b) participating in the Friday seminars during the
March/April period, (c) assisting and participating in the orientation
to field placement sessions, and (d) facilitating ome workshop and
assisting in another workshop for 4th year students in their
Professional Development Seminars.

Results of Group Activities. Scheduling the counsellor initiated

group activities that were not directly related to course work was
difficult because of time constraints. TFor example, the students
attended seminar type classes scheduled from 9:30 a.m. to 12:00 noon and
again from 1:00 p.m. to 3:30 p.m.; therefore, the counsellor-initiated
group activities were not planned during these times,

Furthermore, there were at least two half days per week in which

students were free of class time however they were reluctant to use this
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time for group activities., This became evident during the two
brainstorming sessions held to determine workshop interests and during
counsellor initiated individual sessions held in January. However some
students were willing to attend group sessions held during the lunch
hour or before the morning classes.

Due to these constraints, fewer group sessions were held than
originally planned. It was initially proposed that some form of group
activity ought to be conducted every two weeks but this was changed when
the researcher assessed the students interests and schedules.

Despite these limitations, 49 students attended the counsellor
planned group activities. For example, brainstorming and stress
management workshops averaged between 5 and 7 students each and the
relaxation sessions averaged 2 students per session. This indicates
that students would attend group activities planned by counselling
supports.

In addition, staff members can also benefit by using the counsellor
for group developmental activities because the counsellor can be a
resource by enhancing the instructor's coursework. This was evident in
the invitation to participate in some group activities while

facilitating others.

Contacts and Interviews with the WEC Staff

The counselling support service is only one segment of a whole
system, therefore, in order to ensure that the whole system is working
effectively, participants from all segments must interact in a

supportive manner. Also, because this particular service was "new" and
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"temporary" a major emphasis was placed on working with staff to
encourage their support of the practicum.

Likewise, in order to ensure positive relationships with the staff
members every effort was made to interact with them at various levels.
These contacts included: (a) the counsellor participating in staff
meetings; (b) informal interactions with staff members which often
precipitated a consultative role when staff members would seek out the
counsellor for resolutions to problems that the student might face; (c)
assisting in group activities; (d) interviewing faculty advisors to
determine the necessity of counselling services and counselling needs of
students as perceived by the staff; and (e) a presentation to the staff
on the results and recommendations of the counselling practicum.

Results of Staff Contacts. These meetings with the staff were

important as they set the tone for the ways in which the counselling
practicum was received. The staff maintained an atmosphere of openness
and willingness in supporting the counselling practicum efforts. This
was indicated by the efforts they made to include the counsellor in
various aspects of the WEC programming and in the time they took to
understand the counselling process.

When the staff members were interviewed, they maintained an
attitude of directness and openness toward the prospect of a definable
counselling service at the WEC. The questions posed to the staff
members and a summary of their responses were as follows:

(1) What is your view on how "counselling" should be practiced?

A familiar theme occurred in the answers in that all the staff
members who were interviewed perceived counselling as a process whereby

a student with an issue works in collaboration with someone qualified to
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assist them with problem solving as well as with personal growth
development. All staff members felt that this problem solving and
personal growth development should be an on-going process in which the
student is seen within the context of their world.

Generally, the WEC staff agreed that crisis intervention is an
inevitable part of counselling practices but they felt that counselling
should include other methods such as: (a) listening and guiding the
student to understand how certain issues affect them; (b) helping the
student with a step-by-step process in reaching their goals; (c)
advocating on behalf of the student; (d) teaching the students life
skills; and (e) facilitating the student's personal growth development.
In addition, staff saw counsellor qualities as someone who could be
trusted to keep the students' confidence, yet be able to confront
students in a sensitive way, someone who would respect a student's
selective self-disclosure, and someone who had the skills and training
that was recognized in the helping professions.

The following question was addressed to staff members in a
pre-practicum context.

(2) What do you consider as "counselling" at the centre right now?
y g g

Generally the response was that counselling was carried out in an
ad hoc, haphazard, piecemeal, reacting to a crisis manner just to help
the students to get over the hurdle. Yet staff members felt that this
crisis orientation to counselling didn't get to the root of the problem.

A couple of staff members expressed other concerns such as, there
was no one clearly defined person, who was a counsellor, and that

counselling was not clearly defined as a function of the centre.
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All of the staff members felt the counselling process inadvertently
became a part of the instructors' responsibilities. They also felt that
an unwritten rule at the centre appeared to be, if one works at the
centre one had to be open to the students personal concerns at all
times.

Central to this issue, then, is an assumed counselling philosophy.
According to one staff member the philosophy was ideally if a student is
comfortable with an instructor (who is perceived as trusting, friendly
and easy to approach) then that instructor would fulfill the counselling
need. However, the staff member implied that inherent in this
philosophy is the problem of conflict of interest; in that the primary
duty is to teach rather than to "counsell". The staff did recognize the
conflict in attempting to be both instructor and counsellor. They felt
that this was not an appropriate situation for the total well-being of
the student because the intensity of their "counselling" involvement
could only scratch the surface of the issues because they didn't have
the time or energy. Generally, staff members felt that they were
ill-equipped to be counsellors as well as instructors because much
depended on their gut reaction, and they were not trained counsellors.
Staff further commented that even if a counsellor were hired they would
still be there for the students, on a limited basis and as one staff
member expressed, "in more of an advisory role".

(3) What is unique about the counselling approach at the centre?

The staff at WEC commented that their institution was unique
because of the idea that people really care about each other, the
openness of staff to work with students, the willingness to go the extra

mile with/for students, the commitment to the centre's philosophies, the
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great amount of energies expended in looking after students, and being
accessible to the students at all times. However, all staff members
were concerned with the fact that often the time and the available
resources were not adequate enough to meet the students' needs. This
posed a dilemma for staff members, even though one was willing to help
one could not do so, due to unforeseen circumstances, and thus
invariably lets down the student.

(4) a. What kind of counselling model/approach is used at the centre?

The response was: there is no specific model other than that which
what was already expressed in questions 2 and 3, that is the responding
to crisis orientation.

b. 1Is this useful?

Generally staff members felt that their approach was not useful.
They felt that it simply was not adequate to meet the needs of a student
who needed counselling services.

(5) Do you have adequate time and resources to deal with student

concerns or student crises?

The answer was an emphatic "no". Staff members commented that
since their primary responsibility was teaching, thus it was impossible
to meet the needs of students in crisis. They also felt that they
lacked adequate counsellor training and expertise to deal with the
students' personal issues.

(6) When students find themselves in a troublesome situation, (a) who do

they see, and, (b) do they make approaches readily?

The answer to 6a was that whenever students were in a troubled
situation they would find someone with whom they felt comfortable. 1In

addition, they tend to seek those who may have some experience in
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dealing with the problem. As to 6b it was noted that most students do
not readily approach staff members. This holds true especially for
those students who may in fact really need help. One member noted that
particularly native students did not make approaches readily.

(7) Will the establishment of a resident counselling service give the

student a needed alternative to the present system?

The response was an emphatic yes. Many of the staff members
acknowledged that they had already observed noticable changes during the
practicum. Staff noted that both they and the students appeared more
relaxed while the counselling service was available. They felt that
this was partly due to the fact that the students had a qualified person
to see about personal and private matters. Overall the staff conceded
that a qualified counsellor was desirable and was needed to adequately
meet the students needs.

(8) Does the fact that students receive financial support make any

difference in their academic achievement?

The responses to this question were mixed. A few of the staff
believed that it should only serve as a factor to encourage the students
to study without having to contend themselves with financial worries.
Also, the fact that the student had met with a rigorous selection
process, would add to the student's feeling appreciative of such an
opportunity. On the other hand, two staff members felt that some
students may in fact feel pressured because they felt they had to prove
themselves to the funders. The students may then feel that they were
controlled and watched because they were funded. To solve this concern
one staff member felt that the students ought to be more oriented to the

total philosophy of a program that includes financial supports. In other
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words, as expressed by two staff members, this issue should be more
upfront and more clear to the students so that they would not perceive
the centre as being the financial lifeline and a parent for money,
grades and emotional supports.

In conclusion, the responses from the interviews indicated that a
definable counselling service should be integrated into the WEC
structure. It appeared that the staff recognized two main concerns: (a)
because of their limited time and resources they could not adequately
handle the student's personal issues in additon to teaching because
complications could arise from the dual roles of instructor and
counsellor; and (b) the instructors could not do an adequate job in
counselling because they are not trained counsellors.

The presentation made to the WEC staff on May 13, 1985 included a
recommendation for a counsellor position, and that counselling supports

should be incorporated into the WEC structure.

Interviewing Counsellors From Related Programs

Counsellors from related programs, were interviewed to gather data
about their counselling supports and to assess the importance of
counselling for adult students. Four counsellors were interviewed: two
from the Red River Community College Access Program, and two from the
University of Manitoba Access Program/Special Pre-Medical Studies
Program (UMAP/SPSP). The same questionnaire was used for both programs.
It is interesting to note that RRCC Access and UMAP/SPSP (at the time of
this writing) have 107 and 97 students respectively. These figures give
an approximate ratio of 50 students to 1 counsellor. Quite a contrast

to the WEC where there are 56 students but no counsellor.
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Results of Interviewing Counsellors from Related Programs. The

questions posed to the counsellors from related programs and a summary
of their responses were as follows:

(1) What kind of counselling model does your program use?

Counsellors from UMAP/SPSP commented on the importance of using a
developmental/preventative approach in which the student is seen within
the context of his/her life. They called this a proactive approach in
which University life adjustment issues are anticipated and an attempt
is made to work these issues into group and individual counselling.
They attempt to educate the students to use the counselling supports to
their advantage. According to one counsellor this approach encouraged
students to express concerns that have the potential to become full
grown problems. Another counsellor commented that his approach helps the
student to develop a readiness to deal with a crisis, work effectively
with a counsellor, and helps the student to view change as a challenge
rather than as a problematic situation.

Counsellors from both programs commented that the students use the
services that range from information orientations to working through
more in-depth issues. They added that services include: (a) group
training, particularly skill-building groups (e.g. assertiveness
training, stress management, public speaking, personal growth); (b)
career clarification; (c) social adjustment information and guidance;
and (d) problem-solving. (see appendix H for a report of UMAP/SPSP
counselling supports for 1984)

(2) How are students informed of the service?

Counsellors from both programs explained that they relied on

advertising their services, especially during the recruitment and
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selection phase, as well as during the orientation stages. They
believed that once a student was aware of the services, they would
utilize it as a part of their academic development.

(3) How well do students utilize the service?

Counsellors from both programs responded that the services are well
used. One way in which they encourage this use is to set periodic
appointments with each student according to the level of assistance that
they may require. The counsellors from both programs said that students
do use counselling supports to their advantage and that very few
students avoided this type of contact.

(4) Why a counselling support?

The counsellors from both programs maintained that special support
programs are affirmative action efforts working to increase academic
success at the college and university settings for those persons who are
economically disadvantaged and would not otherwise have had the chance
of getting a college diploma or university degree. They felt that one
way to increase academic success is through providing the necessary
counselling supports to these students because it is recognized that
they will face adjustment to the educational institution and, in many
cases, to city living. The counsellors pointed out additional stressful
factors with which a student may need a counsellor's help in coping.
These include the fact that a new set of circumstances can be somewhat
overwhelming and can impede academic progress, especially for first year
students who are usually insecure about their academic abilities; some
students may encounter racism and sexism and they often lack the
skills/awareness to cope with these issues; since many of the students

are older than the average university student they may have to cope with



- 33 -

self-doubts because they see themselves competing with young brighter
students, and the new interpersonal/psychological situation in which the
students find themselves and how they perceive this situation can be
somewhat puzzling. In addition, counselling services can provide other
opportunities for the students. For instance, one counsellor explained
that since it is a support system the student feels comfortable to talk
about their experiences in that counselling provides a vehicle for
students to walk in and blow off steam, while another counsellor
commented that students need a place to validate their personal
experiences.

The counsellor responses (from the related programs) indicated that
definable counselling supports within a special program are central to
the academic success of the students. Furthermore, these counselling
supports appear to increase the probability of student's staying in

school.

Other Significant Activities

Other significant activities that transpired during the project's
duration included:

(1) The administrative necessities of planning and organizing the
office space and counsellor activities.

(2) A follow-up to a request from a Masters of Social Work student
to meet and talk about his project. This student was planning
a similar type of practicum with social work students at the
WEC in May, 1985, and wanted to share ideas on how he might
best approach students and get his project underway. A

meeting was held to explain how the the project was started,
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implemented and completed,

Results of Other Significant Activities. The administrative

responsibilities took up approximately one~third of the counsellor's
activities and care was taken to work around the student's schedule.
The administrative staff was very supportive in providing services
including photocopying, typing, furnishing office supplies as well as
encouraging students to use the counselling services.

The discussion with the Social Work Master's student had a positive
impact in that he stated that the information would facilitate his
practicum efforts.

Practicum Termination

During the month of April efforts were made to prepare students for
counsellor-student separation. Many students expressed their hopes for
future definable counselling supports as part of the WEC. They
commented on their anxieties about the termination but expressed their
understanding of the practicum completion. Many students expressed that
the service had been beneficial to their academic progress.

Because the students had a break scheduled between April 29, 1985
to May 3, 1985; the last day for the project was April 26 - two days
short of the initial projected completion date. The WEC staff members
evaluated the student teaching activities on April 26 at which time a
potluck lunch co-ordinated by staff and students provided an opportunity

to say farewell.
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CHAPTER 1V

RESULTS AND DISCUSSION

The primary purpose of the practicum was to examine the advantages
of a full-time counselling service at the WEC. It was assumed that the
counselling function was a critical factor in the overall development of
the adult student in special programs. It was also anticipated that
because adult students who enter university or college academically
underprepared and are from a socio-economic background that differs from
the traditional student, counselling would prove to be beneficial to
them. 1If the percieved goals and objectives were fulfilled the
practicum would be considered successful.

A summary of the results of the study in addition to a discussion
of their implications is reported in two ways. First, the relationships
between the specific objectives and the practicum activities are
presented to show how each objective was met. Second, data pertaining
to the specific practicum activities are highlighted and followed by a

discussion of each.

Objectives and Practicum Activities

Objectives Number 1 and 2 Relating to Student Needs.

1) To develop and implement a counselling program for the WEC
students between January 7, 1985 and April 30, 1985.
2) To respond to the most immediate and pressing counselling

needs of the students.



- 36 -

These two objectives were met by setting up a program which would
offer a counselling support service to the WEC students. The program
was designed to meet the special needs of these adult students. The
planning stages involved identifying the need to fill a counselling gap
in a special student support program and responding to this need for
counselling supports by developing a proposal to design and implement a
pilot counselling service geared to the WEC students. The proposal was
authorized by those individuals involved thus program was begun.

The researcher developed the program by providing counselling
supports to the WEC students, both on a one-to-one and group level.
Primarily the counselling supports provided a place and a qualified
counsellor for students who were experiencing academic difficulties to
work out solutions to their concerns, to work out anxieties, fears or
concerns which may negatively affect their studies and to obtain
information which could assist them in their personal and social and
educational development. The counselling sessions were structured in
that the students were informed about the processes involved in
counselling, otherwise the students' controlled the issues which they
wished to deal with.

In summary these objectives (1l and 2) were met by doing some
pre-practicum planning, promoting the counselling service and providing
individual and group counselling services.

Objective Number 3. To encourage students, to continue

on-going counselling or be referred to other

professionals,
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This objective was met by ensuring that students were informed of
other counselling resources in the City of Winnipeg. One student
continued meeting with the counsellor until August 1985 and then was

referred to other resources.

Objectives Number 4 and 5 Relating to Key Personnel

4) To participate, as a staff member, in staff related
responsibilities including acting in a consultative role
to staff concerning counselling students and interviewing
the WEC staff about their perceptions on counselling
services at the WEC.

The researcher met this objective in these ways: a) providing
consultative supports to the WEC staff who sought to understand how they
might appropriately work with students who were experiencing academic
difficulties, b) by interviewing the WEC faculty staff to gather data
pertaining to their perceptions about counselling supports at the wEC,
and c) by contributing as a regular staff member, for example assisting

in decision-making at staff meetings.

5) To examine the counselling supports system of other
"special programs" within Winnipeg, such as the Red River
Community College Access Program, the Inner City Nursing
Program and the University of Manitoba Access
Program/Special Pre-medical Studies Program.

The researcher met this objective by interviewing four counsellors

from related programs. Data, pertaining to the kinds of counselling
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supports that are provided by these programs and the benefit derived
from providing these supports was gathered.

Objectives Number 6 and 7

6) To submit recommendations for a counselling program to the
WEC director upon completion of the program.
Objective 6 was met. A post-practicum meeting was held between the
researcher and the WEC staff. The recommendation was that the WEC

should hire a qualified counsellor.

7) To provide a brief literature review outlining similar
work conducted in the field.
Objective 7 was met by reviewing literature as presented in Chapter
11. The literature strongly advocate counselling services, especially

for disadvantaged adult students.

Practicum Activities Summary Results and Discussion

Pre-Practicum Planning (July 1984 to December 1984)

Much time and effort was expended in exploring the practicum's
feasibility and in the overall development of the practicum proposal.
This contributed to the success of the practicum which indicates the
following: to have a viable program one needs to liaise with those
individuals who are in authority and who will be able to accredit the
program. The time factor is important because people need time to plan,

to meet, to consider and reconsider before they finally decide on an
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appropriate course of action. Finally, the consultation process allows

one to identify potential limitations and to respond accordingly.

Designing the Program

Several meetings were held between the researcher and a) the
researcher's Practicum Committee, b) the WEC staff and students which
resulted in a program that was appropriate to the WEC students'
counselling needs.

In designing a program it is important to consider the factors that
may influence the outcome. These factors usually emerge during the
consultation stage. Thus, it is during the consultation stage that

guiding principles emerge so that the program design can be implemented,

Promoting the Counselling Service

Forty out of 56 students responded to the various promotional
efforts within the first two months. The majority of these students
initiated on-going contacts with the counsellor. At the end of the
second month there were 188 contacts made with the students in one form
or another. The success of the number of contacts made in the first two
months is attributed to the promotional efforts.

The various promotional efforts help to strengthen the counselling
function because it is through this that students become aware of the
function of the services. The promotional efforts can be utilized to
help alleviate any apprehensions and misunderstandings. In fact, Knox
and Farmer (1977) emphasized the need for promoting the counselling

services because it helped to attract participants.
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Individual Counselling

During the four month program, there was a total of 336 contacts
arranged with 301 contacts made (from Table 1, page 19). The majority
(212) of these contacts were one-to~one and in-person. When the
students were at the centre they initiated contacts more often than if
they were on their field placement (88 student—initiated at the centre,
versus 15 student-initiated while on field-placements). There was at
least one contact made with every WEC student (56 students) and up to 12
contacts with an average of 5 sessions per student.

The students raised several issues and concerns which they felt
affected their academic performance. Some issues included exam
anxieties, day care problems, time management, handling crisis
situations, and family responsibilities. (The reader is referred to
Appendix F for further issues raised by the students.)

The students reported that counselling services are needed at the
centre and that the service would help with resolving academic related
problems. Finally, the students reported that they desired a counsellor
who could be free of evaluating the students' academic performance.

The main inference that can be made about individual counselling is
that students do have issues and concerns that can negatively affect
their academic progress and that the desire is there to express these
concerns in confidence. The need to talk to someone who would be free
of evaluating their academic performance is critical to the student's
performance.

Another point to consider with individual counselling is that
students would use counselling services that are easily available and

accessible. (Knox and Farmer, 1977) This became evident during the
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course of the practicum. For example, during Januvary and February when
the students were attending their classes at the centre, they used the
counselling services more often on their own initiative than during
March and April when they were student teaching. This drop in service
used during March and April indicates that although students would
continue to use the services, the counsellor would need to be more
active on following up with students to ensure on—-going accesibility of

the services,

Group Activities

A total of 49 students used the group counselling services over the
four month program. The students who attended the group sessions
reported that they were satisfied with the sessions they attended,
however, they reported that other required activities at the Centre took
priority over attending a counsellor-planned group session which was a
voluntary activity.

Some students will take part in counsellor-planned, voluntary
participation group activities if the topic is appropriate to their
situation, if the activities are scheduled at the right time and if they
are held at a convenient location. Yet some students will not
participate in the group activities if their free time is threatened.
Thus, much more work would need to be done in this area to determine
appropriate ways of ensuring group participation. It is necessary to
find these ways because it appears that group activities are a

worthwhile effort because those who participated were satisfied.
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Staff Contacts

A total of 5 out of 9 full-time faculty staff members were
interviewed. The interviews indicated that counselling supports are
desirable and that the counsellor should be free of academic
evaluations. In addition, other discussions and involvement, between
the counsellor and the WEC staff members, indicated that counselling
supports would enhance the goals of the centre. Finally the staff
reported that a) there is at present very little co-ordination of the
counselling activity at the centre, b) those individuals providing
counselling services have not been specifically trained for this task
and c) any counselling services were offered on an ad hoc basis.

Constant interacting with staff members is necessary for the
continual reinforcement and support of counselling services. This
interaction was done in the form of informal meetings and consultative
assistance (for example, as a resource person in instructor-planned
seminars and individual consultations). Because the counselling
function can tend to be isolated from the other aspects of educational
programs it is important that the counsellor be included in other
programs. The value of these types of participation can be demonstrated
in the suggestions counsellors make for program development to better
serve the needs of students. (Knox and Farmer, 1977)

Another important implication of the counsellor involvement in
programs is the necessity of gathering information or conducting program
evaluation and research activities to help specify the main policies and
procedures for strengthening counselling services. (Knox and Farmer,
1977) For example, the interviews conducted with staff members in
addition to the opinions gathered from student contacts can serve as a

form of research.
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Interviews with Counsellors From Related Programs

The counsellors from related programs reported that counselling
support services are a must in special student support programs because
of the special needs of disadvantaged adult students. They further
reported that counselling services helps the student to adjust to the
university/college student demands. Counsellors also indicated that
students would use the counselling services to their advantage when the
service is accessible.

The counsellors implied that special supports to students are not
complete unless there is a counselling service open to students and
unless the counselling support system has a qualified counsellor in
place.

The literature review supported this assertion of adequate
counselling supports to adult students with special needs and these

supports should be complete with qualified and trained counsellors.

Peer Counselling

Although the WEC staff recommended that peer counselling be
developed as part of the counselling services during the four month
program, this recommendation was impossible to carry out because of time
limitations and the intensity this development would require. However,
because the peer counselling activity is a desired goal, it is worth
developing. Hence, this needs to be examined further. However. the
opportunity to develop peer counselling at the WEC can be explored
because of the centre's homogeneity in that the students share (a) a
similar background, (b) the same academic goal, and (c) an off-campus

building. Thus networking with a counsellor's help can be developed
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into student peer counselling which can supplement the counselling
services for the students.

Practicum Termination

Students were prepared for the programs termination by reminding
them of the terms end and by offering on—~going sessions either with the
counsellor or through referrals to other professionals.

It is necessary to prepare students with the eventualities of
separation whether it is because of a program termination or counsellor
termination. Due to the short term implementation of this practicum and
the uncertainty of whether such counselling supports would exist at the

WEC, this was deemed appropriate for the students overall well being.

Summary

This practicum focused specifically on providing counselling
supports to the WEC students and examining the advantages of a
counselling service. A number of important results were noted. It was
found that a definable counselling function is a desirable integration
to the present WEC structure because it serves an important purpose such
as enhancing the overall well being of the students. Therefore, future
WEC plans should consider this as such.

In addition, the success of the practicum was evident in the
following ways: (a) the high frequency of student contacts considering
the actual counselling days were 47.5 out of a possible 74 program days,
in which 301 student contact were made in one form or another. This
averages out to 6 student contacts per day; (b) the staff contacts main-—

tained and the supportive data gathered from them; (c) the interviews
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conducted with related programs and the supportive data obtained from
them; (d) during a presentation at a WEC staff meeting there were
indications that counselling supports would be well received and
supported; and (e) finally, the literature that strongly supports
counselling services for special programs because these services provide

a vital link for special program students.
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CHAPTER V

RECOMMENDATIONS

Based on the results of the program objectives and practicum
activities such as: providing counselling services to the WEC students,
the interviews with the WEC staff and students and the interviews with
the counselling staff of related programs, and the frequency and types
of student contacts, in addition to the literature reviewed, the
following recommendations appear warranted.

1. That the WEC should incorporate counselling support services
into their present structure. This should involve the hiring
of counselling support staff whose primary responsibility would
be to care for the personal/social concerns of students and
adjustment issues relating to their academic goals.

2. In recognition of budgetary forecasting, the WEC should
consider hiring a part-time counsellor for 1985, and they
should plan for a permanent counsellor for the following year.

3. That the WEC hire a counsellor with experience in dealing with
disadvantaged adult students. (The researcher's experience with
the program as well as the literature presented in Chapter 11
supports this recommendation.)

4. Since students expressed the fact that they tended to feel
freer talking about their issues in confidence with a
counsellor rather than a teacher, WEC should ensure that the
counsellor be free of assigning grades to students

5. Based on information gathered from staff consultations,

student counselling sessions and the success of group
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counselling sessions, WEC should develop individual, group and
peer counselling approaches.

The counselling programs developed at the Red River Access
Program and the University of Manitoba Access Program, should
be used for models on which to develop the counselling program
at WEC.

Future WEC counsellors should be involved in developing the
total WEC educational program, since this idea was supported by
the literature reviewed and the counsellor's experience on the

program.
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Appendixi A
Novemben 1, 1984

The Four Yearn B.ED - Winnipeg Centrne Style

GOALS AND OBJECTIVES

The four yearn Bachelor o4 Education program at Winnipeg Education
Centne has continued to evofve and change duiing the £ast seven yeans
acconding to the needs identified by our three Communities: 4Lnnern-city
educatons, the faculty of Education at the University of Manitoba and
the students and staff at the centre itself.

Just as students ane selected acconding to thein personal, academic
and social needs, s0 is an attempt made to design theirn fourn year academic
and §ield pLacement program so Lt nesponds to these needs.

1. We strive for individualization, interaction and integration while
attempting Lo be holistic and f§Lexible.

2. We attempt to make the Leawning environment personal, immediate and
relevant to the pre-service education student throughout his/hen
foun yearns at the Centre.

THE PHASES

Many of the documents included in your information package explain
in more detail howthese goals are attempted. Perhaps the single mosi
Ampontant cournsdes, none the Less, ane the professional seminars where
theony and practice can come together forn the students.

(1) Seminan 1 attempts to have students examine theirn commititment
1o the field of teaching by providing an overview of the
school 4in the community then Leading to one-to-one teaching
and working with small groups. Placements are provided 4in
two on thrnee particulan inner-city schools. Students attend
a study skills seminan which supports thein academic courses
§rom Septembern until December, then spend three months
attending thein professional seminan until they begin thein
§ield placement duwiing March and Aprnil. At this time, they
continue to meet back at WEC. once a week to discuss thein
observations and nesearch.

(2) Seminarn 11 provides the student with a micro-scopic view
0f the classroom and focuses on classroom planning and
management. It is duning this second yean that students
decide what majorn and minon they will pursue, what their
beginning philosophy of Education {s and what thein
sthengths and weaknesses are in thien practical everyday
teaching assignments. This {8 also the year when students
take thein nequired academic math and science courses as
well as thein educational psychology and developmental
neading counses. Field placements become more Andividual-
Lzed depending upon nofe model teachens, age/grade Level
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04 student and individual interests of the pre-service
téacherns. Student teachen spend half thein time in thein

field placement doing structured observation and participation
activities. The nest of the time they attend Seminan 11
classes prion to thein full-time placements, primarily in
Winnipeg ¥ 1 schools, duning March and Aprnif.

(3) Seminan IIT is the praxis for the integrated third year
program. The emphasis here is one of practical cuwniculum
development. Students spend every Wednesday untif March
with theirn pupils while designing an integrated thematic
wit plan which s then presented in the classrooms during
March and Apnil. Placements are sought primarily based
on role model teachers who themselves use a thematic
approach to teaching in theirn classrooms and who will
encouraage students to take over the classnoom as much as
possible. Individual expectations are establfished for
each situation.

(4) Fourth Yean Student Teaching

This nine credit couwrse 4in the B.Ed. program is delivered
with a support methodofogy counse and is manifested Lhrough
an {nternship program designed by co-operating Zeachens and
a staff person at the Centre. Students spend four days pen
week 4in thein schools from school opening in September untif
the end of Apnil when they expect to be centified. Individual
conthacts are wuitten and clinical supervision {s the noam.
Students afso attend a support seminarn duning this yean that
focuses on networking with potential employens, writing
nesumes, conducting fob interviews and ornienting information
gor girnst year teachers. The document enclosed in your
anformation package explains more about this particular progham.

C. THE FIELD PLACEMENTS

Nine varniables are considered when placing WEC students in their
educational settings. These include:

(1) Role model teachens

(2) TInner city characteristics of schools

(3) Grade/Age Level of pupils

(4) Last yearn's field experience evaluation and
necommendations

{5) Student nequest from Field Service debriefing day

(6) Home/school Location - transvorntation

(7) WEC graduates

(8) Numbenr of othern student teachens in the school

(9)  Supervision schedule of faculty advison
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ALL students are encouraged duning theirn fourn yeans to teach in an
early yeans setling, a middle yeans setting, an alternative classroom
setting, an inner city school and a §ringe, on subwrban school. 1t is
hoped that this type of generalist training will not only help the
student decide where his/hen intenests are, but will make him/her monre
employable aftern graduation.

THE EVALUATTION-FORM

Aftern experimenting with many different kinds of evaluation fonms,
we have decided 4in 1984-85 to use a WEC-specific designed form for all
gour yearn groups on an experimental basis. A copy of this form i8 also
included for yourn information and we would certainly appreciate your
comments as to its usefulness.

CONCLUSTON

An alternative approach to Univernsity Teachern Training with a
community development focus on the innen city will be only as
successful as the degree of Lnput by the communities themselves. Youn
Anput to the academic and professional aspects of the program at WEC
48 most certainly encouwraged and appreciated.

Helen Buckley
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Appendix B
August
77 ‘Orientation Begins 'k
28 ‘Orientation Continues
29 tOrientation Group Leaves for Gimlf
30 zQrientation croup Returns from| Gi-u -
. 7“Pay Day - ’
k) |  Session at the Centre
w i
September 3
wﬂuesday. Classes Begin X
4e&S fwo Day Field Orfentation Seul'on for
©3rd & 4th Year S.W. Students. i
13 ‘Thursday, Pay Day i
27 ﬂrhursduy. Pay Day &
October 5
S Monday. Thanktgtvlng - Holiday
11 Thursday. Pay Day
19 Friday, S.A.G. Conference for Education
. Students (M %)
25 Thursday, Pay Day
November
!Thursday, Pay Day
22 . *Thursdcy. Pay Day i
December L ’ :
Thursday. Pay Day :
20 Thursday. Pay Day ‘
December 22 to J‘nuary 6 - Christmas Break - No Classes
Janua 3
7 Classes Commence —
17 Pay Day
_31 Pay Day __
‘February - B é
Term Ends at W.E.C. ?
18 - 28 Study and Examination Weeks
28 Thursday, Pay Day
Fleld Week 1
Fleld, Week 2 (Pay Day l4th)
Fleld, Week 3
Spgtng Break (Pay Day 28cth)
>
Flcld Week 4
Good Frlday - Centre Closed ..
Fiéld Week 5 (Pay Day - llth},
Fleld, Week 6 .
"y Fleld Week 7 (Pay Day 25th)
Field Weck 8
‘x&;;l
s
Break
Classes Commence - Spring/Summer Session
Pay Day
Monday - Victoria Day - Centre Closed
Pay Day
June i
Pay Day
20 Pay Day
28 Eqd of Spring Session (3 CH courscs}
Jul '
Z - Honday -~ Dominion Day - Holiday
4 Pay Day .
18 Pay Day -

26 l.ast Day of Classes
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Appendix C
THE UNIVERSITY OF MANITOBA

Inter-Departmental Correspondence

pate November 10, 1984

vo All Education Students and Staff

-
<

erom Ormond McKague - Director

SUBJECT: Counselling Services , ’}

There will be a major change in the Education Program of the
Winnipeg Education Centre during the period January-April 198S5.
For these four months there will be a resident counsellor for
education students. Her name is Eileen Fitzner and she is
currently employed as a counsellor in the ACCESS program on the
University of Manitcba campus. She is alsoc a graduate student in
Educational Psychology and her work with us will be in the form
of an unpaid supervised practicum for her Master's degree.

Eileen will be doing individual and group counselling with
education students, and she will use her experience here to
evaluate whether or not there is a need for a permanent counsellor
as part of the education staff at WEC. Your own views on this
important subject would also, of course, be most welcome.

Eileen would like to meet education students to explain her
upcoming counselling program. Therefore a meeting of all education
students will be held

Tuesday, December 18th
12:00 - 1:00 (bring your lunch)
Room 6
We hope you will be able to attend and to meet Eileen. She

will also be available from 1:00 to 2:00 that day for individual
conversations.

Counseiling (both formal and informal) is an important part
of our life here at the Winnipeg Education Centre. I am sure we
will all benefit from Eileen .Fitzner's work with us during the
coming months.

cz. All social work staff
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Jnnnnry 36 L2 2 by 8 3 Q (0] 33 129 113
!
8 P
ebruary L 46 4 11 6 3 10 92, 75
12 P g P
March 0 0 0 1 0 0 24 o 48 47
- f 12 P P
April 0 0 [¢] 6] 1 0 36 3 6 67 66
TOTALS 40 96 6 . 6 20 9 87 23 49 .1 336 30/

This chart represents the student contacts made on a monthly basis,

5

Winnipeg Education Centre

=
92}
It

No Show
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Phone Contacts
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D2

7
8 6 6 6
9 3 3 3
10 3 3 3
14 1 3 1 5 5
15 1 2 8 11 11
16 £ &l 7 | |n
17 | 1 6 8 8
18 4 2 7 6
21 9 1 2 12 12
22 2 2 S.W. 2 2 9 6
23 3 1 1 1 7 5
24 A 2 l 3 10 7
25 2 2 1 0 6 5
28 2 3 1 10 6
29 5 1 7 6
30 1 4 1 6 6
31 1 3 1 6 5
TOTAL 36 42 2 5 33 129 113

This chart represents the specific student contact types made daily in

January 1985. (N.B. Missing days are due to factors outlined on page 20.)

Legend

WEC
N.S.
S.W,

Winnipeg Education Centre
No Show
Social Work Student




Appendix

D3

&p
“v
o c?
LS
2 20 QQJ
> \,Q
February /'¢° )
1 2 1 1
A 3 A 7 3
5 1 5 8 6
3. )
6 1 P 7 10 10
7 1 5 1l 3 10 10
8 5 1 6
11 4 5 4
2
13 5 1 6 6
14 3 6 6
18 2 3 5 2
19 2 2 0
20 1l 1 1
2
21 2 P, L A
22 1 1 1
26 3P 3 3
27 3 3 3
1
28 1. H 2 2
7
TOTAL 4 54 4 10 10 92, 5

This chart represents the specific student contact types made daily in February

1985. (N.B. Missing days are due to factors outline in page 20.)

Legend.
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Winnipeg Education Centre

= No Show
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I |

Phone Contact
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I
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Sﬁ
March ‘¢°
4 2 2 2
7 1P 1 ]
11 3P 3 3
1
12 5 L P 10 10
13 2 2 2
14 8 8 8
15
17 3P, 3 3
3
18 2 P b} bt
19 1 3 P [ S
1
20 2 P, 1 A 4
1 1 2 2
22 : |
TOTAL 1 36 11 47 46

This chart represents the specific student contact types made daily in March

1985. (N.B. Missing days are due to factors outlined on page 20.)

Legend.

WEC
N.S. = No Show

Winnipeg Education Centre

el
1l

Phone Contacts
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April

1

2

3

4 3 3 3

8 2P, 2 2
5 1

9 2P 1P 9 9
1 P

10 2 2 s Y
)

11 1 P, 5 5

14 2P 2 2

15 2 2 L L

18 1 1 0

19 WORKSHKEOFP é 6 6

21 3P 3 3

22 4 L L

23 6 1 7 7

. 26 1 1 1
TOTAL 1 48 12 6 _66 65

This chart represents the specific student contact types made daily in April.

(N.B, Missing days are due to factors outlined in page 20.)

Legend.

WEC
N.S.
P,

Winnipeg Educational Centre

No Show

1]

Phone Contact

Il
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Appendix E .~
THE UNIVERSITY OF MANITOBA

Inter-Departmental Correspondence

Jan. 9, 1985

DATE
10 All Education Students N o
EROM Eileen Fitzner, Counsellor
sussecr: ''Counselling Services"

"Happy New Year," and may your learning be with ease and
challenge in '85.

This is my first week as the Education Student Counsellor.
Remember back in November 10, 1984, the letter from Ormond that
was sent to W.E.C. students and staff, announcing the counsel-
ling service? Well, that's me!! I'm glad to bhe here and I
look forward to working with you.

I encourage you to drop in and talk, over coffee. Any
issues, concerns or troublesome situations that arise for you as
a student is worth expressing. Yes, your victories and enjoy-
ments, too.

I will be arranging interviews with each of you for two
reasons: one is to talk about my being here, i.e., the counsel-
ling service; and the other is to get to know you and your
jdeas on a counselling service.

Another aspect of my work here is to hold group sessions on
topics related to self-awareness and personal growth. Your input
into these groups is welcomed. It is my hope that we can hold
group sessions every two weeks. Please feel free to drop in
and suggest topics for groups. So, be on the look-out for signs
posted in the building, for dates and times.

c.C. Education Staff
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ISSUES/CONCERNS THAT AROSE FOR STUDENTS

time tabling, pressure of time

family responsibilities: bills, children, housekeeping, spouse, etc.
friendship losses and changes due to student's résponsibility
anxieties about deadlines, i.e. exams, papers, projects, journals,
bill payments, student teaching placements, etc.

fear of losing supports due to performance

dealing with neighboufs

anxieties of how student is viewed by others

lack of discipline

family does not understand what student is doing

demanding workload

handling crisis situations

what the future brings

student's own capabilities

adjustment to different lifestyle, to cultural groups, to structure,
etc.

unwilling host to family and friends who drop in unexpectedly
past due academic responsibilities and bill payments

conflicts between students world view and that presented by the
academic world

time and energy management

feelings of obligation to sponsors

uncertainty about career direction

inability to relax

emotional shifts from high to low - how to deal with this
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feelings of high expectations
stress overload
self-presentation, self-doubts regarding ideas, values, etc.
language barriers
writing blocks
prejudiced because of being "different"

child care
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STUDENT CONTACTS

Productive Counselling Time

Counselling Days

Week of Possible Actual Factors for Difference
January 7 5 0 Start of Program & Promotions
January 14 5 2 Start of Program & Promotions
January 21 5 4% Friday Afternoon Off (students)
January 28 5 4% Friday Afternoon Off "
February 4 5 4% Friday Afternoon Off "
February 11 5 43 Friday Afternoon Off "
February 18 5 3 Counsellor at TESL Conference

and
February 25 5 2 Exam Weeks
March 4 5 2 First Week Student Teaching
March 11 5 43 Friday Afternoon Off (students)
March 18 5 4% Friday Afternoon Off "
March 25 5 0 Week Off For Students
April 1 4 3% Easter
April 8 5 31 Easter, Counsellor One Day Off
April 15 5 23 Counsellor at ISCP Interviews
Friday Afternoon Off
April 22 5 2 Last Week For Student Teaching,
Wrap Up Time
TOTAL 74 47.5
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Appendix H

REPORT ON COUNSELLING SUPPORTS
OF THE UMAP/SPSP, 1984

By: Gene Degen and Wayne Barr

The purpose of this report is to describe the counselling services
provided to students on the UMAP/SPSP by the two counsellors, and to
list some of the common issues encountered by students as they face the
challenge of study.

Since much of the work of the counsellors varies with the time of
year, the report will be divided into sections accordingly. We begin
with May selection because it is the beginning of the process for new
students; this means that chronologically, we describe up to December

'84, ‘then go back to Jan. '84 to finish the year.

Selection

During selection, which takes place in May and June, the coun-
sellors worked with the rest of the team to make the experience of
applying to the program a worthwhile one for all of the applicants.
General information was sent out to everyone describing other sources of
funding, ways to get upgrading, and other A.C.E. programs. Where
possible, those people who were not selected during the paper screening
were given written suggestions of how they may pursue their goals. All
were invited to contact us for more information.

Those who were selected to come for interviews were given a quick
orientation to the university. The counsellors saw that the applicants
were exposed to the Career Resource Library on campus so that they could
get more information about their chosen career. As well, the counsel-

lors were available to see individuals who wanted further information.
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Orientation

The counsellors shared in programming during the four week
orientation for new students in August. Generally, we worked with
the group and their families to facilitate their social and personal
adjustment to the university and the city. Secondly, we focused on
developing and clarifying career goals, and related them to their study.
And finally, we began seeing students individually to establish our

working relationships.

Fall Term

A number of different approaches were used during this term:

- new students were seen acccording to a regular two week schedule.
This allowed us to provide support, review their progress and address
problem areas before crises develop. Often this contact exposed a
problem which is out of our area, and we referred students to their
academic assistant, the program director or their professor. This
required that we work closely with other program staff to keep each
other informed of students' needs. At times, we referred students to

-the counselling service or an outside agency when it was appropriate
to do so. An important part of our work with new students was on
time management.

- worked with students on academic probation to improve their
performance |

- approached second and third year students who have been out of touch
for a while, or who seem to be having problems

- began approaching all students to review their career plans. We
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Appendix H

administer and interpret interest inventories when they are
appropriate.

were available to all students on an appointment or walk-in basis for
personal, career or family counselling

several presentations were made in the fall study workshops on topics
of concern, including time management, making group presentations,

and using anxiety

Winter, Spring and Summer Terms

The following services were provided:

high risk students were approached, as had been done in the fall.
some students initiated regular appointments to deal with problems
they were experiencing.

career plan reviews continued.

bi-weekly meetings with first year students initiated by the
counsellors were stopped, although some students were encouraged to
continue,and some elected to on their own.

continued to be available for drop-in or appointment contact.
several study workshops were run. A panel of career speakers was
organized, and all of the students were invited.

some career counselling with prospective students was done.

Common Issues

These were some of the common concerns that students presented:

Social - Toneliness, feelings of isolation

- family unhappy here

- problems with roommate, or landlord
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- separation, divorce
- relationship problem with a professor

- parenting problems

Career - lost interest in original goal, or it has become unrealistic
- doubts about ability to fit into the professional role

- want to develop goal more clearly

Personal - motivation is low
- anxiety related to academics, presentations, adjustment,
etc.
- values conflicts
- inadequate time spent on study
- health problems and handicaps interfering with study
- coping with failure
- establishing an independent Tifestyle
- altering drinking patterns

- financial problems

Conclusion

The addition of a second counsellor this year has been an important
one to our service. This has made it possible during the busy times to
spend needed time with individuals without rushing them or turning away
others. Further, it has been more possible to try to reach out to
students who don't initiate contact when a problem is developing.
Finally, it gives students a choice if they don't connect easiTy with

one of us.



