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Abstract
Most studies on dyslexia have been conducted by individuals who are not dyslexic. This research
study identifies and reflects on the experiences of adults with dyslexia “through the eyes of a
dyslexic.” This study concentrates on emotional and psychological outcomes experienced by
adults with dyslexia as they navigate adulthood as dyslexics, as well as coping strategies they
employed, both in their everyday life as well as the work-place. This study utilized qualitative
research methods. Six participants (3 males and 3 females) between the ages of 21 years to 55
years, who were assessed with dyslexia, participated in this study. Qualitative data was analysed
using NVivo data analysis software. By including findings of this study in a Powerpoint/video
format, adults with dyslexia are more able to access and engage with this research.
This study addresses the gaps in the literature by exploring the experiences of adults with
dyslexia and their challenges. Results of this study indicates that the emotional experiences of
adults with dyslexia were negative. Findings show that adults with dyslexia struggled with the
formal education system, as children and as adults. Some participants felt embarrassed being an
adult with dyslexia while others felt they had a close-knit of friends to rely on at the workplace.
The results of this study show that adults with dyslexia struggled with the formal education
system, as children and as adults. The study also illustrates the coping strategies employed by
adults with dyslexia.
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● The study will explore the personal
experiences of adults with dyslexia and

AIM OF STUDY

how they cope emotionally, at work and
with higher education; and present
findings in a video format which adults
with dyslexia can access and engage with.
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1. What are the emotional & social experiences of
adults

living

with

dyslexia

in

Winnipeg,

Manitoba?

RESEARCH
QUESTIONS

2. What are the strategies adults with dyslexia
utilize to navigate daily living in Manitoba, Canada?
3.

What resources are currently available for

adults living with dyslexia in Manitoba, Canada past
and/or present?
5
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● “Dyslexia is a brain-based type of learning
disability that specifically impairs a person's

LITERATURE
REVIEW

ability to read.” NINDS (2018)
● “Individuals typically read at levels
significantly lower than expected despite

having normal intelligence.”

NINDS (2018)
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● “Although the disorder varies from person to
person, common characteristics include

difficulties with phonological processing (the

LITERATURE
REVIEW

manipulation of sounds), spelling, and/or rapid

visual-verbal responding.” (NINDS, 2018)
● “Dyslexia occurs in every race and culture
and has a genetic link.” (Hoyles & Hoyles
2010).
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● 4.2 million Canadians who are identified with
dyslexia (Canadian Dyslexia Association, 2016).
● Ontario: of the 1,359,326 elementary aged
students, it is predicted that between

LITERATURE
REVIEW

140,000 and 210,000 have dyslexia. (Dyslexia
Canada, 2017).

● There are no statistics on dyslexia for
Winnipeg or Manitoba.
8
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● Adults with dyslexia experience challenges

with self-esteem, stigmatization, and endure

complex decisions regarding disclosure of

LITERATURE
REVIEW

their disability (Nalavany et al, 2015; Riddick,

Sterling, Farmer, & Morgan, 1999).
● This is consistent with the social model of

disability and in contrast to the medical model
of disability. (Hombrook, 2018)
9
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● Adults with dyslexia often experience

stigmatization, anxiety and depression, and
it may lead to the possibility of the

LITERATURE
REVIEW

individual(s) seeing themselves as misfits.
● The social model of disability leads to the

concept of misfitting.
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● Misfitting describes the highly negative figure
of a ‘‘person unsuited or ill-suited to his or her
environment, work, etc.; especially one set

LITERATURE
REVIEW

apart from or rejected by others for his or
her conspicuously odd, unusual, or antisocial

behaviours and attitudes’’ (Garland- Thomson
2011).
11
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● Adults with dyslexia often have to extend
more effort for sometimes basic tasks, and
are easily intimidated by successful persons.

LITERATURE
REVIEW

(Reid and Kirk 2001).

● Morris & Turnbull (2006) explain that
dyslexia continues to attract an

unwarranted stigma in adulthood and can
adversely affect the learning experience
in higher education.
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● Those with dyslexia in higher education may
still suffer the emotional consequences of a
disability that has been with them since

LITERATURE
REVIEW

childhood (Caroll & Iles 2006).
● Sanderson-Mann & Mccandless, (2006) state

that non-disclosure of dyslexia in adults
creates stress and tension for themselves.

13
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● They further concede that some adults who

LITERATURE
REVIEW

are dyslexic may feel that being labeled as

dyslexic means that others are making
assumptions about what they can or cannot
do, often to their detriment.

14
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● Adults with dyslexia regarded school as an
extended torment and asserted that they were

much better off after having left school.
(Ingesson, 2007).

LITERATURE
REVIEW

● Students with dyslexia feel left behind from the
other students, and the students who have

dyslexia feel left alone in this difficult and
effortful learning process (Kormos, Csizér, &

Sarkadi, 2009).
15
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● Rowan (2010) states that self-esteem and

perceptions of dyslexia affect people with
their life choices, experiences and

LITERATURE
REVIEW

approaches to learning.
● Ingesson (2007) reported that the
academic self-esteem of adults with
dyslexia was low considering that few of
them (13%) had chosen to go to college
16
compared to students in general (43%).
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● Individuals with dyslexia are more likely to
achieve less than their parents and peers with
similar socioeconomic means and levels of

LITERATURE
REVIEW

intelligence (McNulty, 2000).
● However, Burns et al. (2013) showed that adults
with dyslexia were able to successfully respond
to challenges in work and nurture their selfefficacy by developing and implementing
resilience strategies.

17
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● Data was obtained by interviewing adults
with dyslexia in Winnipeg, Manitoba, in

both personal and social settings in order

RESEARCH
METHODS

to examine their coping strategies, social

and emotional experiences, and discern
the current resources available in

Winnipeg for adults with dyslexia.
18
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● Participants were persons of either
gender, 21 years and older, who identify

RECRUITMENT
CRITERIA

themself as living with dyslexia and live
within 200 km of Winnipeg, Manitoba.
They were selected using the snowball
method.

19
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● Interviews were audio- and video-recorded
using researcher’s iPhone propped on a tripod

and a USB microphone connected to the iPhone.
Post interviews, the researcher transferred

SAMPLING
METHOD

the recorded interview to researcher’s laptop,

and the recorded interview was deleted from
the phone. Subsequently, the interviews were
transcribed by the researcher.
● Confidentiality and Privacy:
● Every effort was made to ensure the privacy of

the participants at each stage of the process.
20
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● This research study identifies and reflects on

the experiences of adults with dyslexia
“through the eyes of a dyslexic.”

● The format of the thesis supports access to

the findings for adults with dyslexia,
especially compared with access to a
traditional written thesis.

FORMAT OF
STUDY

● PowerPoint slides are used overall to provide

short visually accessible statements of the
research completed.

● Short video montages from participants’

statements allow for greater access to the
summary of findings.

● Overall, this thesis offers a creative and more

accessible approach to sharing knowledge,
especially for people with dyslexia.
21
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RESULTS OF
STUDY

● https://vimeo.com/398413495/7223a6a4e5
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REFLECTION

● https://vimeo.com/398382432/b73282902c
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● This study evolved out of the desire to conduct a
research study and present it through the lens of
adults with dyslexia.
● This was as a result of noting that most of the

DISCUSSION

scholarly literature written on dyslexia was not
written by adults with dyslexia.
● This paper is unique, in that it reflects and
identifies experiences of an adult who is living
everyday life “through the eyes of a dyslexic.”
24
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● The results of this study show that adults with dyslexia
struggled with the formal education system, as children and
as adults.

● Adults with dyslexia are generally not successful in academic
achievement. (Collison & Penketh, 2010; Ingesson, 2007;

EDUCATION

Hoyles & Hoyles 2010; Kormos, Csizér, & Sarkadi, 2009).

● However, I agree with the findings of Reilley (n.d), in that
once dyslexia is recognized and individuals received guidance,
modifications and remedial help they became more proficient
and were successful academically.

● This was my experience as an undergraduate.

25
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● From the results as well as my experiences, a combination of
factors all work together to create an overall negative
educational experience (a feeling of being a misfit and

CLASSMATE,
PARENTS,
SCHOOL &
TEACHER
REACTIONS (1)

initiated the development of poor self-esteem) for
individuals with dyslexia. These include,

○ the structure and the set-up of the school system,
○ teacher/school awareness and understanding of dyslexia,
○ treatment by classmates and the knowledge of parents
about dyslexia.
26
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● My study supports the literature of authors such

as Ingesson, 2007 who argue that adults with
dyslexia regarded school as an extended torment.

Students with dyslexia feel left behind from the

CLASSMATE,
PARENTS,
SCHOOL &
TEACHER
REACTIONS (2)

other students, and the students who have
dyslexia feel left alone in this difficult and
effortful learning process (Kormos, Csizér, &
Sarkadi, 2009).
● This is also described as what Garland-Thomson

(2011) termed as “misfitting”.
27
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● In this study all participants, three males and three
females, reflected on negative emotional experiences of
feeling stupid, awkward, inadequate, depressed,
frustrated, annoyed, angry, scared.
● The literature does not clearly define emotional
experiences for adults with dyslexia, but Kormos, Csizér,

EMOTIONAL
EXPERIENCES (1)

& Sarkadi, (2009) stated that dyslexics experience
feelings of failure, which often leads to extreme bouts
of depression, alienating them from peers and those in
the school environment. My findings agree with Kormos,
Csizér, & Sarkadi, (2009) in that participants in the
study reflected on the fact that they experience
depression, frustration and generally low esteem

throughout their life.
28
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● My findings support Reid & Kirk, (2001) who argue
there is a need for more emotional support

EMOTIONAL
EXPERIENCES (2)

interventions for adults with dyslexia.
● My experience, as well as the participants, indicate
that there are no resources, support systems or
groups in the province for adults with dyslexia.

29
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● All participants report a low self-esteem, however it was
observed that the oldest participants, one male 55 and one
female 46, reflect more deeply on self- esteem. This
suggests that people may reflect on their self-esteem as
they mature in life.
● White (2007) comments on the fact that nurses diagnosed

SELF ESTEEM (1)

with dyslexia had a negative impact on their self-image,
particularly those diagnosed when they were adults, which
in turn affected their feelings of self-worth and

performance in practice.
● The literature only talks about academic self esteem.
Ingesson (2007) reported that the academic self-esteem
of adults with dyslexia was low considering that few of
them (13%) had chosen to go to college compared to
students in general (43%).

30
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● Findings from this study as well as personal
experience support Ingesson (2007) in that low

self esteem impacts significantly on academic
achievement for adults with dyslexia. This
research indicates that this needs to be addressed

SELF ESTEEM (2)

if adults with dyslexia are to maximize their
achievements
● All participants, and myself, indicated that they

felt inferior to their peers, since they tended to
compare themselves to others in their daily life.
● Kormos, Csizér, & Sarkadi, (2009) refer to

academic failure because of challenges of dyslexia.
31
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● Very little is found in the literature on emotional
experiences that adults with dyslexia face from
day to day.

SELF ESTEEM (3)

● Findings from this study revealed new information
and will contribute to a better understanding of
the emotional issues that adults with dyslexia
experience, outside of academic achievement.

● These include anxiety, not being able to cope,
never seeing oneself achieve optimum goals.

32
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● The social life experiences of participants of this study were
identified from childhood to adulthood.
● Participants reported feeling awkward, feeling like an outsider,
not having many close friends and avoiding certain social
settings such as games that included reading.

SOCIAL LIFE

● This study supports Sanderson-Mann & Mccandless (2006) that

adults who do not disclose their dyslexia create stress and
tension for themselves, since if they cannot be truthful about
their disabilities or make others aware of their needs, it will
increase their anxiety levels.
● There is a lack of literature on the social life of adults with
33
dyslexia and findings from this study will narrow that gap.
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● Findings from this study showed that participants had
different experiences at their workplaces dependent

upon the individuals they had to work with. Some
colleagues were empathetic, and some were not. Some
colleagues had knowledge of dyslexia and that made

WORKPLACE
EXPERIENCES (1)

them more understanding and accepting of the person
with dyslexia. Participants 1 and 3, both males, noted
the importance of patience in co-workers.
● Another theme that came out of this study in the
workplace experience was a sense of embarrassment,
due to past experiences. My personal experience is that
I always felt inferior and inadequate in job settings,
even to apply for jobs.

34
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● Adults with dyslexia also experience issues with

stigma, self-esteem and anxiety (McNulty, 2003;
Nalavany, Carawan, & Rennick, 2011). All these
factors can place adults with dyslexia in a state

WORKPLACE
EXPERIENCES (2)

where they misfit in their environment they have
to live in despite all of their best efforts.
● Society has a stigma about disabilities (Leather
et al., 2011). This study revealed that
participants were generally afraid to ask for help
at their workplace. This is because they felt
stigmatized at workplace and have feelings of
anxiety and self esteem issues.
35
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● The women in my study advocated for their
supports where as the men did not advocate or
get supports. All female participants got
supports from their workplace. Paukner (2019)

WORKPLACE
EXPERIENCES (3)

showed women reported obstacles blocking their
"access to success" much more frequently than
men.
● While the literature focused more on workplace
satisfaction (Leather et al., 2011), the focus of
the participants in this study was on what was
required to succeed in the workplace.
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● Reid and Kirk (2001) have noted many times how some

people with dyslexia are seemingly successful in their
particular area of work. They often minimize their
achievement because of long standing feelings of
inadequacy in an educational environment which generally
favours skills in literacy over unconventional processing

WORKPLACE
EXPERIENCES (4)

avenues and creative skills.
● This study agreed with the findings of Reid and Kirk
(2001). Participants did feel inadequate in work
environments because they had experienced build up from
years of being called stupid. The literature on workplace
experiences for adults with dyslexia is scarce. This study
has new information on adults with dyslexia and how work
life affects them emotionally.
37
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● Participants of this study had different ways of
coping; these include;
-discussing issues with people they trust
-accepting that they have dyslexia,

COPING
STRATEGIES (1)

-preparing for tasks,
-avoiding task and hiding that they have dyslexia.
● Participants 1 & 2, who are both males & currently
undergraduate students, mention talking out problems
to solve it with themselves and others. From my
experience this is a great coping strategy.

38
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● Participant 5 & 6 have similar strategies such as
avoidance. Avoidance is something that adults
with dyslexia do either for school, work or social
life. However this study’s findings show that
avoidance it is not a good strategy for coping as

COPING
STRATEGIES (2)

it brings another challenges such as anxiety and
or depression.
● Another noteworthy observation was that all the
participants, once they were assessed with
dyslexia, did not have follow up sessions with the
person that assessed them. The participants in
this study are longing for this and this suggest a
gap.

39
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● The literature (Reid & Kirk, 2001) and people
with dyslexia generally needed to advocate
assertively for entitlement for support. This was
often very difficult to achieve.

COPING
STRATEGIES (3)

● However there is little information on the
literature on coping strategies for adults with
dyslexia. My study brings new information to the
literature on coping strategies for adults with
dyslexia.
40
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LIMITATIONS (1)

There are 4 major limitations of this study:
1. This was a small sample size.
-generalizing from a small sample size.

41
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2.
There was little to refer to since it
was a unique study.
3.
Difficulty in recruiting individuals
to be interviewed.

LIMITATIONS (2)

- challenges in conducting videos for
interviews.
4.

Participants only interviewed once

-No opportunity for follow up to
clarify or expand thoughts.

42
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● Elementary and secondary schools should ensure
students with dyslexia have access to remedial
classes (Reilley, n.d.).

● A person with dyslexia needs access to smaller
RECOMMENDATIONS (1)

classes (Reilley, n.d.)..

● Teachers should be trained about dyslexia and how
to help students from primary to tertiary
education.

43
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● Having support groups with the same
experiences makes people with dyslexia
RECOMMENDATIONS (2)

feel less of a misfit and build self esteem.
● Having a mentor really helped having

someone to guide you and bounce ideas.

44
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● Research is mainly to educate and increase
the awareness of people without dyslexia
about the experiences of people with dyslexia.
● This study revealed that the emotional &
social experiences of adults with dyslexia in
Winnipeg, Manitoba were mainly negative.
CONCLUSION (1)

● Strategies that adults with dyslexia in this
study used for coping include discussing their
ideas with someone they trust, using extra
time for tasks, using technological
accommodations.

45
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Slide 46
● Existing literature was mainly focusing on
children with dyslexia, and the little that was
done on adults were mainly looking at their
academics.
● This study addresses the gaps in the
literature by exploring the experiences of
adults with dyslexia and their challenges.
CONCLUSION (2)

● This research helps to create ways for adults
with dyslexia to see how others like them
journey through life.
● This study hopes to narrow the gap of
“misfitting” as described by Garland-Thomson
(2011) by reducing the stigma associated with
dyslexia.
46
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Appendices
APPENDIX I
Room 128 Education Building
University of Manitoba
Winnipeg, Manitoba
Canada R3T 2N2
Telephone (204) 474-7017
Fax (204) 474-7551
Disability Studies
An Interdisciplinary Program

disability_studies@umanitoba
.ca

www.umanitoba.ca/disability_
INFORMED CONSENT
FORM
studies
Research Project Title: People with dyslexia in Winnipeg:
experiences as children and adults
Principal Investigator and contact information: Natalia Jackson, email address
Research Supervisor and contact information: Prof. Deborah Stienstra, email address
Sponsor: NA

This consent form, a copy of which will be left with you for your records and reference, is
only part of the process of informed consent. It should give you the basic idea of what the
research is about and what your participation will involve. If you would like more detail
about something mentioned here, or information not included here, you should feel free to
ask. Please take the time to read this carefully and to understand any accompanying
information.
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Background: I am Natalia Jackson, MA. student in the Department of Disability Studies,
University of Manitoba, Winnipeg, Manitoba. I am doing a research on the past and present
experiences of adults with dyslexia in Winnipeg, Manitoba. I am going to give you information
and invite you to be a part of this research. You are being asked to participate in the research
because I believe you are able to give insider information on this issue and your opinions can
contribute to our understanding of the subject. You do not have to decide today whether or not
you will participate in the research, and you can talk to anyone you feel comfortable with about
the research.
Purpose: The purpose of this research is to find out the past and present experiences of adults
with dyslexia, and present the information in a manner that adults with dyslexia can access and
consume. You will be asked to answer questions about your current experience as an adult living
with dyslexia as well as your experiences growing up with dyslexia; which will include
emotional, social, work, and educational experiences.
Methodology: This research involves an interview, which will be conducted once. The interview
will take about forty-five minutes to one hour and you have the option of asking for a copy of the
interview schedule prior to the interview. The interview will be audio- and video-taped using an
iPhone7 mounted on a tripod, and a USB microphone will be connected to the phone to improve
the quality of the recording. The interview will be video recorded because we hope to develop a
final thesis using video clips that adults with dyslexia will be more drawn to and willing to
interact with. I will ask you to choose a public library of your choice to have the interview, as
well as a date and time that is most convenient for you to have the interview. I will book a
private room in the public library of your choice, with your preferred date and time. The expert
information you provide will assist in getting a better understanding of the lived experiences of
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adults with dyslexia from the experts themselves. This information will also assist in providing
resources that will be effective for individuals with dyslexia as they navigate and cope through
their adult life. After the interview, the recorded interview will be transcribed, and a copy of the
transcript and well as the video recording will be sent to you to verify for accuracy. This is to
ensure that we did not misunderstand anything you shared; and if there is anything in the
transcript or video you find you are not comfortable sharing, it will give you an opportunity to let
us know so we can delete it from your final data.
Benefits: The benefits to you by participating in this research is that you will get the opportunity
to have your voice heard regarding the realities of an adult with dyslexia. I believe speaking out
will help reduce the stigma associated with dyslexia as well as let other adults with dyslexia and
their families know that there are also other adults coping with dyslexia (me) and they are not
alone. In addition, participating in this research gives you the opportunity to share your story
with another adults with dyslexia, who can report this story to the academic community from the
perspective of someone on the inside. Participating will also afford you the opportunity to give
expert advice on policy changes that will in fact benefit adults with dyslexia.
Cost: Participation in this research is at no monetary cost to you. As compensation, you will be
given a gift card valued at $20CAD. If any parking costs are accrued during your visit to the
public library, the researcher will be responsible for them.
Confidentiality: The interview you will participate in will be video recorded and some parts of
the video will be included in the final thesis and other publications or videos coming from the
thesis. To keep you anonymous, the video will be recorded in low lighting, your face will be
blurred and your voice will be distorted. However, absolute anonymity cannot be guaranteed.
This means your participation in this study, as well as your stories may be linked to you. The risk
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of this is that people you have not disclosed to about having dyslexia may be able to identify you
as an adult with dyslexia. To minimize this risk to you, aliases will be used to identify you in the
videos; and neither your workplace nor job title will be used to identify you in the videos.
However, you have the option of choosing to be named for your contribution to this study. If you
so choose, the video will show your face and your name will be used to identify you in your
videos. Otherwise, we will ensure to keep you and your information as anonymous as possible.
The information you provide will be stored anonymously, that is, your name, age, gender and
your workplace will not be used to store your data. Instead you will be allocated a number which
will be used store your transcripts, videos and consent form.
Immediately after the interview, the recorded interview and video will be moved from the
researcher’s phone to the researcher’s personal computer. The researcher, research supervisor,
research assistant and video editor are the only people that will have access to the interviews
before it is edited. Also, your transcribed interviews will be emailed to you to verify accuracy, as
well as your video will be edited to reflect the changes you identify in the transcript. The
knowledge obtained from this research will be made available to the public and some of your
comments may be presented in the publications verbatim. But your name will not be identified
with your comments and contributions; unless you choose to be named.
Consent: Your participation in this study is voluntary and you may withdraw at any time without
any negative consequences whatsoever. If at anytime you choose to withdraw your consent,
please contact the researcher via the contact information in this consent form. Your videos,
transcripts and informed consent form will be deleted. This however might not be possible if the
thesis has been submitted to the Faculty of Graduate Studies.
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Follow-up: You will be sent an email right after the interview to thank you for your time and
effort. A copy of the transcript and video will be emailed to you within two weeks of the
interview, to verify for accuracy and to confirm you are comfortable with the information you
shared. If there is any information in your video and transcript that you are not comfortable with
or that you do not want us to share in the final publication, please let us know and we will
remove them before storing your final data. You will also receive a brief (1-3 pages) summary
of results of the research approximately six months after the interview via email, but if you
would prefer to receive it via another method, you are free to inform the researcher and you will
be sent the summary that way. The data from the study will be kept for two years after
completion of the study. This is because it might be necessary to refer to original data during the
process of data dissemination.
Data Dissemination: The findings of this study will be disseminated initially through the thesis.
Efforts will be made to also publish research findings in an academic journal, as well as to be
presented at a conference and workshops. The videos will be utilized during the process of data
dissemination. All participants s will be asked to sign a separate video release form.
Your signature on this form indicates that you have understood to your satisfaction the
information regarding participation in the research project and agree to participate as a
subject. In no way does this waive your legal rights nor release the researchers, sponsors,
or involved institutions from their legal and professional responsibilities. You are free to
withdraw from the study at any time, and /or refrain from answering any questions you
prefer to omit, without prejudice or consequence. Your continued participation should be
as informed as your initial consent, so you should feel free to ask for clarification or new
information throughout your participation.
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The University of Manitoba may look at your research records to see that the research is
being done in a safe and proper way.
This research has been approved by the Fort Gary Campus Research Ethics Board. If you
have any concerns or complaints about this project, you may contact any of the above named persons or the Human Ethics Coordinator at 204-474-7122 or send an email to
humanethics@umanitoba.ca. A copy of this consent form has been given to you to keep for
your records and reference.

Participant’s Name: _______________________________________
Email Address: _______________________________________
Participant’s Signature ________________________
Date ____________________
Named for contribution

Yes

No

Researcher and/or Delegate’s Signature ___________________
Date _________________
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APPENDIX II
INTERVIEW SCHEDULE
Opening: “My name is Natalia and I will be interviewing you today. And I just want to say
thank you so much {name}for willing to be a part of this study.”
{Response}.
“Much of the information we have in literature on dyslexia has been focused on education. But
as an adult with dyslexia myself, I know that navigating education is just one part of living with
dyslexia. Dyslexia affects all aspects of our lives including work, social life, relationships and all
these have emotional and psychological implications for us. So, my hopes are that the
information you will provide here today will help us to learn more about the lived experiences of
adults with dyslexia.”
{Response}.
Purpose of interview: “Just to clarify, the purpose of this research is to contribute to the
academic community, in a non-traditional way, of the reality of the life of adults with dyslexia
from the perspective of those who are living with dyslexia. This might bring more clarity on this
issue and assist in developing policies and services that will be more appropriate to the needs of
adults with dyslexia. I also believe further research might be built on the findings of this study.”
{Response}.
“So, basically, I will be asking you questions pertaining to your experiences as an adult with
dyslexia, how you navigate work life, social life, stressors, emotions, and the likes.”
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Importance of interview: “I hope this information will give the academic community as well as
the policy makers, an insight into the actual reality of what it entails to be an adult with
dyslexia.”
Time Line: “This interview should take approximately forty-five minutes, at the most one hour.
We might finish before then, but we will definitely not spend more than one hour. Hope that is
okay by you?”
{Response}
“Thank you”.
Body:
Starting with Introduction
•

“Allow me to start by asking you to tell me a bit about yourself.”
•

How old are you?

•

Are you working right now?

•

How long have you been employed?

•

Are you married?

Knowing about Dyslexia
Ø “I am very interested in your experience with dyslexia. But we need a little bit of your
background in order to understand your experience. ”
•

When did you realize that you were dyslexic?

•

When do you think your parents learned about it?
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•

When was your school made aware of it?

•

When were you assessed with dyslexia? By who (assessed you), I mean like a
psychologist, speech pathologist, reading clinician, teacher, etc.?

•

Can you tell me about your supports, in the school setting? Did it change over the
years of school? Did it change when you left school?

•

Did you have any support outside or school? For example when you were looking for
work.

Education Experiences
Ø Can you tell me about one situation where your education was affected by dyslexia?
What did you do?
•

What did your teacher do?

•

What did your classmate do?

•

What did your parents do?

•

Follow up: How did you feel in this situation? Can you tell me a little bit more
about how you felt in that situation?

Ø Can you tell me about another situation where your education was affected by dyslexia?
What did you do?
•

What did your teacher do?

•

What did your classmate do?

•

What did your parents do?

•

Follow up: How did you feel in this situation? Can you tell me a little bit more
about how you felt in that situation?
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Transition to Social Life
Ø Can you tell me about one situation where your dyslexia shaped you as a child playing
with others? How did this make you feel? What made you feel better? What made you
feel worse?
Ø Can you tell me about another situation where your dyslexia shaped you as a child
playing with others? How did this make you feel? What made you feel better? What
made you feel worse?
Ø Can you tell me about one situation where your dyslexia shaped your social interactions
as an adult? Example in a party? In a social gathering, going for dinner with friends?
Ø Can you tell me about another situation where your dyslexia shaped your social
interactions as an adult? For example in a party, at a social gathering, going for dinner
with friends?
Transition to Work life.
Ø Can you tell me a bit about a time about when you were out looking for work and your
dyslexia affected it?
•

How did this situation make you feel? Follow up: What made you feel better
about this situation? What made you feel worse about this situation?

•

What supports, if any, did you have access to? Did your family play a role? How
so?

Ø Can you give me a situation at your work place (if you are working right now) where
your dyslexia affected you?
•

How did this situation make you feel? Follow up: What made you feel better
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about this situation? What made you feel worse about this situation?
Ø Can you tell me about a time at your workplace where you had to disclose or request
support for your dyslexia?
•

How did this situation make you feel? Follow up: What made you feel better
about this situation? What made you feel worse about this situation?

Transition to Emotional life
Ø Does dyslexia affect you on a daily basis? Follow up: If so, in what way does it
specifically affect you?
•

How does all that make you feel?

Ø Can you give me an example of a situation where having dyslexia changed your mood?
Follow up: Perhaps due to your dyslexia there was a drastic mood change?
•

How do you think your dyslexia was related to this situation? How did this
situation make you feel? Follow up: What made you feel better about this
situation? What made you feel worse about this situation?

Ø Do you ever compare yourself to your friends who do not have dyslexia?
•

How does that make you feel?

Ø When was the first time you met another person that also has dyslexia?
•

How did meeting the person make you feel?

Transition to coping strategies
Ø Do you attend any follow up sessions with the person who assessed you?
•

If so, does that help?

Ø Do you have a support group that you talk with about dyslexia?
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•

How does the support group help you deal with dyslexia?

Ø Do you experience stressors due to dyslexia?
•

Can you give examples?

•

How do you cope with these?

Ø If given the choice, would you want to keep being dyslexic or give it up?
•

If yes, why?

•

If you could give some advice to adults with dyslexia what would it be?

Ø Do you have an example of when you felt your dyslexia was to your advantage? Or can
you describe a positive experience where your dyslexia was a major strength in the
situation?
Closing:
“That about rounds it up. I appreciate your time and patience in this interview. I thank you very
much for giving us an opportunity to know all these things about you. And I hope, in the near
future, changes will begin to happen that will be as a result of what you have contributed to the
academic world today.
You will get an email from me shortly, and you will also receive a written draft of this
conversation within the next two weeks. I want to be sure I did not misunderstand anything you
said, so when you receive it, kindly go through it to be sure it is accurate.”
{Response}
“Wishing you all the best and thank you again.
Bye.”
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APPENDIX III

By: Angela Taylor

PARTICIPANTS NEEDED!
Dis-lex-e-uh
Let’s DYScuss DYSlexia TOGETHER
We are looking for adults with dyslexia ages 21 and above who will be
willing to be interviewed & video recorded for a research project.

The Joint- Faculty Research Ethics Board of
the University of Manitoba has approved this

Picture done by:

research study.

Angela Taylor

Contact information:
Pinar Eskicioglu, B.Kin, M.Sc.
Human Ethics Coordinator
Office of the Vice-President (Research and
International)
208 – 194 Dafoe Road
University of Manitoba
Winnipeg, MB R3T 2N2
Ph: 204-474-7122
Fax: 204-269-7173
humanethics@umanitoba.ca
www.umanitoba.ca/research
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APPENDIX IV

Research Assistant Pledge of Confidentiality
I, ______________________________, agree to maintain full confidentiality of any and all
research data received by me in the course of my involvement in the study entitled People with
dyslexia in Winnipeg: experiences as children and adults. Furthermore, I agree:
1. To hold in strictest confidence the identification of any individual(s) that may be revealed
during the collection or handling of research data, or in any associated documents.
2. To store all research data and materials in a safe, secure location as long as they are in my
possession.
3. To delete all electronic files containing data from my computer hard drive and any back-up
devices after I no longer need this information as directed by the study principal investigator.
4. To destroy as confidential waste, any hardcopy research data in my possession after it is no
longer required by me as directed by the study principal investigator.
I am aware that I can be held legally responsible for any breach of this confidentiality agreement,
and for any harm incurred to individuals if I violate this agreement.
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____________________________

___________________________________

Research Assistant’s Signature

____________________________
Research Assistant’s Name (printed)

Study Principal Investigator’s Signature

_____________________________
Study Principal Investigator’s Name (printed)

Date: ____________________________

Date:________________________________
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APPENDIX V

Video Editor Pledge of Confidentiality
I, ______________________________, agree to maintain full confidentiality of any and all
research data received by me in the course of my involvement in the study entitled People with
dyslexia in Winnipeg: experiences as children and adults.
Furthermore, I agree:
1. To hold in strictest confidence the identification of any individual(s) that may be revealed
during the collection or handling of research data, or in any associated documents.
2. To store all research data and materials in a safe, secure location as long as they are in my
possession.
3. To delete all electronic files containing data from my computer hard drive and any back-up
devices after I no longer need this information as directed by the study principal investigator.
4. To destroy as confidential waste, any hardcopy research data in my possession after it is no
longer required by me as directed by the study principal investigator.
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I am aware that I can be held legally responsible for any breach of this confidentiality agreement,
and for any harm incurred to individuals if I violate this agreement.

____________________________
Video Editor’s Signature

_______________________________
Study Principal Investigator’s Signature

_____________________________
Video Editor’s Name (printed)

_______________________________
Study Principal Investigator’s Name (printed)

Date: ____________________________

Date:________________________________
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Room 128 Education Building

Fort Garry Campus Research Ethics

University of Manitoba

Boards Crop Technology Centre

Winnipeg, Manitoba

208 - 194 Dafoe Road

Canada R3T 2N2

Winnipeg, MB R3T 2N2

Telephone (204) 474-7017

Phone: (204) 474-7122
APPENDIX VI

Fax (204) 474-7551
disability_studies@umanitoba.ca

Fax: (204) 269-7173

VIDEO RELEASE FORM

www.umanitoba.ca/disability_studi
I hereby give my consent to use my image and video for the purpose of the research study titled
es
“People with dyslexia in Winnipeg: experiences as children and adults.”

This consent includes, but is not limited to:

(a) Permission to interview, film, photograph, tape, and make a video reproduction of me and/or
record my voice.

(b) Permission to distort my voice and image in the process of dissemination and publication of
research findings to ensure my privacy.

(c) Permission to use quotes from the interview(s) (or excerpts of such quotes), the film,
photograph(s), tape(s), and/or recording of my voice, in part or in whole.

By signing this video release form, I understand that I do not waive any legal rights I have to
confidentiality and anonymity as a research participant nor release the researcher and her team
from their legal and professional obligations.
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I understand that I can change my mind about my participation in this research study at any time and
request my video and/or photographs be removed from the research study.

Participants Name :

Signature:

Date:

Researcher’s Name:

Signature:

Date:

Researcher’s Name:

Signature:
Date:
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APPENDIX VII
ETHICS APPROVAL

RENEWAL APPROVAL
Date: August 29, 2019

New Expiry: September 25, 2020

TO:

Natalia Jackson
Principal Investigator

(Advisor: Deborah Stienstra)

FROM:

Julia Witt, Chair
Joint-Faculty Research Ethics Board (JFREB)
Protocol #J2018:043 (HS22007)
“People with Dyslexia in Winnipeg: Experiences as Children and Adults”

Joint-Faculty Research Ethics Board (JFREB) has reviewed and renewed the above
research. JFREB is constituted and operates in accordance with the current Tri-Council Policy
Statement: Ethical Conduct for Research Involving Humans.
This approval is subject to the following conditions:
1. Any modification to the research must be submitted to JFREB for approval before
implementation.
2. Any deviations to the research or adverse events must be submitted to JFREB as soon
as possible.
3. This renewal is valid for one year only and a Renewal Request must be submitted and
approved by the above expiry date.
4. A Study Closure form must be submitted to JFREB when the research is complete or
terminated.

Research Ethics and Compliance is a part of the Office of the Vice-President (Research and International)
umanitoba.ca/research

66

REFERENCES
1. Berninger, V. W., Nielsen, K. H., Abbott, R. D., Wijsman, E., & Raskind, W. (2008).
Writing problems in developmental dyslexia: Under-recognized and under-treated.
Journal of school psychology, 46(1), 1-21. DOI:10.1016/j.jsp.2006.11.008
2. Birsh, J.R. (2011). Connecting Research and Practice. In: Multisensory Teaching of Basic
Language Skills Ed. Birsh J.R., Paul H. Brooks publishing Co. Baltimore; Maryland.
3. Burden, R. (2008) ‘Is dyslexia necessarily associated with negative feelings of selfworth? A review and implications for future research’, Dyslexia, 10, pp. 188–96.
4. Brazeau-Ward, L. (2005). Dyslexia and the University. The Canadian Dyslexia Centre.
SP University.6-13.
http://www.dyslexiaassociation.ca/english/files/universityanddyslexia.pdf Retrieved
January 23, 2017.
5. Brazeau-Ward, L. (2003). (Rev 2005). Learning Disability? The Canadian Dyslexia
Centre Inc. ISBN 1-894964-73-X.
http://www.dyslexiaassociation.ca/english/files/confused%20is%20it%20dyslexia.pdf
Retrieved January 23, 2017.
6. Brazeau-Ward, L. (2002). Workplace & Dyslexia. The Canadian Dyslexia Centre Inc.
http://www.dyslexiaassociation.ca/english/files/workplaceanddyslexia.pdf
Retrieved January 23, 2017.
7. British Dyslexia Association (2006) What is Dyslexia? www.bdadyslexia.org.uk/
Retrieved June 29, 2017.
8. Bull, L. (2003) The Use of Support Groups by Parents of Children with Dyslexia, Early
Child Development and Care, 173:2-3, 341-347, DOI:10.1080/03004430303092
67

9. Burden, R. (2008). Is dyslexia necessarily associated with negative feelings of self‐
worth? A review and implications for future research. Dyslexia, 14(3), 188-196. DOI:
10.1002/dys.371.
10. Cameron H.E. (2016). Beyond cognitive deficit: the everyday lived experience of
dyslexic students at university, Disability & Society, 31:2, 223-239, DOI:
10.1080/09687599.2016.1152951
11. Canadian Dyslexia Association & Canadian Human Rights Commission.
http://www.dyslexiaassociation.ca/english/files/voices.pdf
Retrieved January 23, 2017.
12. Carawan, L. W., Nalavany, B. A., & Jenkins, C. (2016). Emotional experience with
dyslexia and self-esteem: the protective role of perceived family support in late
adulthood. Aging & mental health, 20(3),284-294.DOI: 10.1080/13607863.2015.1008984
13. Carroll, J. M., & Iles, J. E. (2006). An assessment of anxiety levels in dyslexic students in
higher education. British journal of educational psychology, 76(3), 651-662.
DOI:10.1348/000709905X66233
14. Collinson, C. & Penketh, C. (2010) ‘Sit in the corner and don’t eat the crayons’:
postgraduates with dyslexia and the dominant ‘lexic’ discourse. Disability & Society,
25:1, 7-19, DOI: 10.1080/09687590903363274
15. Colyar J. & Holley K. (2010). Narrative theory and the construction of qualitative texts.
In M. Savin- Baden and C. H. Major (Eds.) New Approaches to Qualitative Research (pp
70-79). New York: Routledge.

68

16. Dworkin, S.L. (2012). Sample Size Policy for Qualitative Studies Using In-Depth
Interviews. Archives of Sexual Behaviour 41, 1319–
1320. https://doi.org/10.1007/s10508-012-0016-6
17. Dyslexia (2017). The Reading Clinic. Available
at: http://www.thereadingclinic.ca/Dyslexia.html. Retrieved on April 11, 2017.
18. Dyslexia Centre of Utah. Available at:
http://www.dyslexiacenterofutah.org/dyslexia/statistics/ Retrieved on April 11, 2017.
19. Dyslexia International Report, 2014. DYSLEXIA INTERNATIONAL: BETTER
TRAINING, BETTER TEACHING. Available at: http://www.dyslexiainternational.org/wp-content/uploads/2016/04/DI-Duke-Report-final-4-2914.pdf Retrieved on: April 11, 2017.
20. Garland-Thomson Rosemarie (2011) “Misfits: A Feminist Materialist Disability
Concept” Hypatia 26, 3, 591-609.
21. Gelling, L. (2015). Qualitative research. Nursing Standard, 29(30), 43-47.
22. Goode J (2007) ‘Managing’ disability: early experiences of university students with
disabilities. Disability & Society. 22, 1, 35-48. DOI: 10.1080/09687590601056204
23. Gourlay, L. (2010). Multimodality, visual methodology and higher education. In M.
Savin- Baden and C. H. Major (Eds.) New Approaches to Qualitative Research (pp 8088). New York: Routledge.
24. Hombrook, C. (2018).“Fundamental Principles of Disability.” The Social Model of
Disability Text. Available at:
http://www.brainhe.com/TheSocialModelofDisabilityText.html. Retrieved April 19,
2020.

69

25. Hoyles, A. & Hoyles, M. (2010). Race and dyslexia. Race Ethnicity and Education, 13:2,
209-231, DOI: 10.1080/13613321003726835
26. Ingesson, S. (2007). Growing Up with Dyslexia. School Psychology International, 28(5),
574-591. DOI: 10.1177/0143034307085659
27. Kannangara, C. S. (2015). From Languishing Dyslexia to Thriving Dyslexia: Developing
a New Conceptual Approach to Working with People with Dyslexia. Frontiers in
psychology, 6. DOI: 10.3389/fpsyg.2015.01976
28. Kirk, J., & Reid, G. (2001). An examination of the relationship between dyslexia and
offending in young people and the implications for the training system. Dyslexia, 7(2),
77-84. DOI: 10.1002/dys.184
29. Kormos, J., Csizér, K. & Sarkadi A. (2009). The language learning experiences of
students with dyslexia: lessons from an interview study, Innovation in Language
Learning and Teaching, 3:2, 115-130, DOI: 10.1080/17501220802638306
30. KPMG Foundation. (2006). The Long-term Costs of Literacy
Difficulties, http://www.kpmg.com/UK/en/IssuesAndInsights/ArticlesPublications/Docu
ments/PDF/What%20We%20Do/ecclong_term_costs_of_literacy_report_2nd_edition.pdf Retrieved 27 October 2018.
31. Kraayenoord Christa Van. (2002). Celebrity and Disability, International Journal of
Disability, Development and Education, 49:4, 333-336, DOI:
10.1080/1034912022000028312
32. Leather, C., Hogh, H., Seiss, E., & Everatt, J. (2011). Cognitive functioning and work
success in adults with dyslexia. Dyslexia, 17(4), 327-338. DOI:10.1002/dys.441
33. Lewis-Beck, M. S., Bryman, A. & Futing Liao, T. (2004). The SAGE encyclopedia of

70

social science research methods Thousand Oaks, CA: SAGE Publications Ltd doi:
10.4135/9781412950589
34. Madriaga, Manuel. (2007). Enduring Disablism: Students with Dyslexia and Their
Pathways into UK Higher Education and beyond. Disability & Society, 22(4), 399-412.
DOI: 10.1080/09687590701337942
35. McNulty, M. A. (2003). Dyslexia and the life course. Journal of learning disabilities,
36(4), 363-381.DOI: https://doi.org/10.1177/00222194030360040701
36. Morris, D., & Turnbull, P. (2006). Clinical experiences of students with dyslexia. Journal
of Advanced Nursing, 54(2), 238-247. DOI: 10.1111/j.1365-2648.2006.03806.x
37. Morris, D. K. & Turnbull, P. A. (2007). The disclosure of dyslexia in clinical practice:
Experiences of student nurses in the United Kingdom. Nurse Education Today, 27(1), 3542. DOI: 10.1016/j.nedt.2006.01.017
38. Mortimore T. & Crozier R. (2006). Dyslexia and difficulties with study skills in higher
education, Studies in Higher Education, 31:2, 235-251, DOI:
10.1080/03075070600572173
39. Nalavany, B. A., Carawan, L. W. and Brown, L. (2011). ‘Considering the role of
traditional and specialist schools: Do school experiences impact the emotional well-being
and self-esteem of adults with dyslexia?’, British Journal of Special Education, 38(4), pp.
191–200.
40. Nalavany, B. A., Carwan, L. W. and Rennick, R. (2011). ‘Psychosocial experiences
associated with confirmed and self-identified dyslexia: A participant-driven concept map
of adult perspectives’, Journal of Learning Disabilities, 44, 63–79.

71

41. Nalavany, B.A., & Carawan, L.W. (2012). Perceived family support and self-esteem: The
meditational role of emotional experience in adults with dyslexia. Dyslexia, 18, 58-74.
DOI:10.1002/dys.1433
42. Nalavany, B. A., Carawan, L. W., & Sauber, S. (2015). Adults with Dyslexia, an
Invisible Disability: The mediational role of concealment on perceived family support
and self-esteem. British Journal of Social Work, 2015; 45 (2), 568-586. DOI:
10.1093/bjsw/bct152
43. Nelson, K. P., & Hourigan, R. M. (2016). A Comparative Case Study of Learning
Strategies and Recommendations of Five Professional Musicians with Dyslexia. Update:
Applications of Research in Music Education, 35(1), 54-65.
DOI: 10.1177/8755123315581341
44. Dyslexia Information Page: What Research is Being Done? National Institute of
Neurological Disorders & Stroke (NINDS), United States. (2018).
https://www.ninds.nih.gov/Disorders/All-Disorders/Dyslexia-Information-Page
45. Olofsson, A., Ahl, A., & Taube, K. (2012). Learning and study strategies in university
students with dyslexia: Implications for teaching. Procedia Social and Behavioural
Sciences, 47, 1184–1193. DOI: 10.1016/j.sbspro.2012.06.798.
46. Paukner, M. (2019). Report: Most men think their firms advocate for diversity, women
disagree. Wisconsin Law Journal, 92(11) Retrieved from
https://search.proquest.com/docview/2315697256
47. Palinkas L.A., Horwitz, S.M., Green, C.A., Wisdom, J.P., Duan, N., & Hoagwood, K.
(2013). Purposeful Sampling for Qualitative Data Collection and Analysis in Mixed
Method Implementation Research. Administration and Policy in Mental Health and

72

Mental Health Services Research, 42 (5), 533-544. DOI: https://doi.org/10.1007/s10488013-0528-y
48. Reid, G. Dyslexia: A Practitioner’s Handbook. (2003). Third Edition. J. Wiley & Sons
Ltd. West Sussex England.
49. Reid, G. & Janet Krik. (2001). Dyslexia in Adults Education and Employment. J. Wiley &
Sons Ltd.
50. Riddick, B. (2003). Experiences of teachers and trainee teachers who are dyslexic,
International Journal of Inclusive Education, 7:4, 389-402, DOI:
10.1080/1360311032000110945
51. Riddick, B. (2000). An Examination of the Relationship Between Labelling and
Stigmatisation with Special Reference to Dyslexia, Disability & Society, 15:4, 653-667,
DOI: 10.1080/09687590050058233.
52. Riddick, B., Sterling, C., Farmer, M., & Morgan, S. (1999). Self-esteem and anxiety in
the educational histories of adult dyslexic students. Dyslexia, 5, 227–248. DOI:
10.1002/(SICI)1099-0909(199912)5:4<227::AID-DYS146>3.0.CO;2-6
53. Roberts, & Mitchell. (2005). Problem-based learning in nurse education: An unexpected
problem for students with dyslexia. Nurse Education in Practice, 5(6), 328-332. DOI:
10.1016/j.nepr.2005.04.004
54. Rosenthal, M.M., (2016). Qualitative research methods: Why, when, and how to conduct
interviews and focus groups in pharmacy research. Currents in Pharmacy Teaching and
Learning 8(4), 509–516. DOI: https://doi.org/10.1016/j.cptl.2016.03.021
55. Rowan, L. (2010). Learning with dyslexia in secondary school in New Zealand: What can
we learn from students' past experiences? Australian Journal of Learning Difficulties,

73

15:1, 71-79, DOI: 10.1080/19404150903524556
56. Sanderson-Mann, & Mccandless. (2006). Understanding dyslexia and nurse education in
the clinical setting. Nurse Education in Practice, 6(3), 127-133. DOI:
10.1016/j.nepr.2005.10.004
57. Shaywitz, S. E. (2003). Overcoming dyslexia: A new and complete science-based
program for reading problems at any level. First Vintage Books, New York.
58. Shaywitz, S. E., Shaywitz, B. A., Fulbright, R. K., Skudlarski, P., Mencl, W. E.,
Constable, R. T., et al. (2003). Neural systems for compensation and persistence: Young
adult outcome of childhood reading disability. Biological Psychiatry, 54(1), 25-33. DOI:
10.1016/S0006-3223(02)01836-X
59. Shaywitz, S.E. & Shaywitz, B.A. (2005). Dyslexia (specific reading disability).
Biological psychiatry, 57(11), 1301-1309. DOI: 10.1016.2005.01.043
60. Skinner, T. (2011) Dyslexia, mothering and work: intersecting identities, reframing,
‘drowning’ and resistance, Disability & Society, 26:2, 125-137, DOI:
10.1080/09687599.2011.543859
61. Skinner T. (2013). Women’s perceptions of how their dyslexia impacts on
their mothering, Disability & Society, 28:1, 81-95, DOI: 10.1080/09687599.2012.695526
62. Statistics Canada. 2009. Facts on Learning Limitations. Available at
http://www.statcan.gc.ca/pub/89-628-x/2009014/info-eng.htm ISBN: 978-1-100-117584. Retrieved on April 11, 2017.
63. Tanner, K. (2009). Adult dyslexia and the ‘conundrum of failure’. Disability & Society,
24(6), 785-797. DOI: 10.1080/09687590903160274
64. Trotter R.T., II (2012). Qualitative research sample design and sample size: resolving and

74

unresolved issues and inferential imperatives. Preventive Medicine 55 (5), 398–400.
65. Reilley, M. E. (N.D). Voices of Dyslexia Tragedies & Triumphs. Canadian Dyslexia
Association and The Canadian Human Rights Commission; pp 1-17. Available at:
http://www.dyslexiaassociation.ca/english/files/voices.pdf
66. Wennås Brante, E. (2013). ‘I don't know what it is to be able to read’: how students with
dyslexia experience their reading impairment. Support for learning, 28(2), 79-86. DOI:
10.1111/1467-9604.12022
67. White, J. (2007). Supporting nursing students with dyslexia in clinical practice. Nursing
Standard. 21,19, 35-42.
68. Wuest, J. (2011). Are We There Yet? Positioning Qualitative Research Differently.
Qualitative Health Research, 21(7), 875–883. DOI: 10.1177/1049732311401424

75

