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ABSTRACT

and snalyze the sociazl maturity indices and selseted personal history

aspests of two sample populations of trainable mentally retarded

S

stitubtion and attending classes and o comparable group living at
home snd gbtending classes. The twe universes invelved were Obe
%@ié@& from the respective errollment records of the Han
at Portage ls Prairie, and the Winnipeg Xinsmen School in the City
of Winmipeg.
The resesrch s tudy commenced in September 1966 and terminated
in April 1967. It was based on data obtained through the adminisira-
vion of the Vineland Soeisl Maturity Seals and s Personal History

Schedule complled by the regearch group,
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THTRODUCTICH

Bvery child; regardless of the nature of his . . . handieap,
has ths right to develop to the maximum of his abilitles, in spite
of his disablemend, This implies that the child with a . . handie
eap, should hsve ready access o the best mediesl diagnosis and
treatment, gllied preparation, and employment. In this way he
should be able to satisfy the needs of his own personality %o the
maximum, and begome as fif as possible 3 uzalfunl and independent
member of the commumity.

Although the sbove goal was enunciated by the World Health Organe
izetion with spseifis refevence o the physically disabled, 1t would
seen 10 be equally appliceble to the mentally retarded in our socleby
whose opportunities for cpbimum emoblionel, socisl and mental develop-
ment have heretofors besen seversly curballed by prevailing sociebal
stignatization and by widespread sccspiance that their condibion was ive
reversible., During the lagt fevw decades, however, there has been @
growing swarensss of some of the multitudinous fachtors whish contribute
to the inability of the mentally retarded to cope with the problems of
daily life. It was therelore hoped that this research shudy, which
planned to compsre the social maturiity levels of two groups of traine
asble mentally reterded chlldren, 8 group living in thelr own home with
a group living in 2 residentisl institution, might contribube some ade

ditional insighbs szbout the trainable mentally retarded child which

would be useful in fubure vlamming snd/or research projects.

1ichael J. Begab, The %8@%§g§% Hebarded Child, U. S. Depariment

of Health, iducstion and Welfare, Ghildren’'s bureau, 1963, p. 130,




Sogial Meturity. Performsnces in respect o which children show

a progressive capscity for looking alter themselves and Ffor pzrbleipabe

ing in those activities which (normally would) & towards ultimate

independence as adulis.

M;

Trainable %Qﬁ%@&&Q Beterded, Generally refers o those menidal

retardates shose dissbilities are such thabt they are incapable of meane
ingful achievement in traditional academic subjects, bul who are capable
of profiting from programs of training in self care and in simple, soglal
and job or vocational Skill@eﬁ For our purposes, trainable mental retarda-
tion speeificslly refers %o inbelligence guotients between 25<30,

The original area of congern for this study, namesly the trainsble
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ardate in cur sogleby, was chosen by the Research Commiiies
of thse School of Sogial Work, University of Hanitobs., To this group of
noviee researchers it ssemed apparent that the measurement of sogial
naturity would represent an sppropriasts method of sscervaining the traine
able mentally rebarded child®s capacity to atiain some degree of in-
dependent functioning. Horeover, a review of pertinent literature {See
Chapter I1) reveasled that although numerous research studies had been
conducted with "normal® children in bobh insbitubionalized and none
ingtitutionsllized settings, sparss comparable consideration had been

accorded the trainable menislly retarded child., Therefors any dats or

gddg@r L. French and Cliffovd J. Secobb, Child in the Shadows,
J. B. Lippencobtt, New York, Philadelphia, 1960, p. fh. (A definiilon by
Dr, Doll)

Shick Heber, "A & Hanual in Terminology and Classification in Hental
Retardation, A HMonograph Supplement,” Amevicen Journal of Henbal

Deficiency, September 1959, p. 98.




other snformabion which might be fortheoming from a study of this
nature, however limited in scope and slze, would represent a uselul
contribubion toward further exploratory research.

Generally spesking, the trainable or moderately vetarded group,

1f avpropriately trsined, are capsble of mastering the rudiments of self
& & 5 s

bt

care and social living and possess as well the ability to acquire some
language competenss, Sufficient marmual skills may be acquired to enable

them to perform useful basks in the home or 0 seek employment in a

3 A

shelitersd envirvomment., Albhough neterosexual interest is not usually

svidenced by the moderately retarded, any incipient sexual manifesbation
must be carefully watched, and the respongibilities of marriage, of sourss,
are oub of the question., Such children experience difficully in con=
centration, in comprehending abstrach functions and idess and in peneprale
izing from one situation to anobher. Proper ingentive and training,
however, may enable them 1o develop sufficient capacities to concentrate
upon one speciflc %ﬁgkwh
The presence of a retarded child in a homs presents & varisty of

complex problems involving all facets of fanily life and sll family

nembers., The nature and level of mental retardation of the child,

the socio-sconomic sbabus of the family, the emotional stablilitby

of the parents, the emotional climate the parends creabe in the

nome, as well as the community tolerance for the mentally revarded

all affect the mamner_ in which parents plan to meet the needs of
their retarded child.”

LBegab, op. cite., pp. 25=26.

if Fal 3.8 1. e} % - 3 .. % o
JHarvey Stevens and Rick Heber, Mental Rebardabion = 4 Heview
of Hesearch, University of Chicago Press, 0hicago, 1504; De Oe
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aditionally, custodial care was generally recommended %o parents

of moderately and severely retarded children not only because of the

we were concsrned not only aboub the eff
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and home satbings which might supgest which environment seemed most

=

capable of faeilitating social, emotional and intellestual deve elovment.
& ta’ &

4 eomparison of social maturity indices seemed Lo represent en appropriate

mathod of evaluating not only the aforementioned two envirommenis, bub

2

lating various aspects which goneelvably might explain the attaine

o

of is

hnigher level of socisl maturity in ons sebting. It was felt
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that this research project would be valuable if sny small remmant of

2

knowledge was extracted which might enable social workers to more
effectively assist parents in making s realistic decision about their

ratarded child,

Moreover, such knowledge would enable the profession to influence
rovernmentel and community planning suthorities about the type of
fagilities which seemed o be the mogh affective in helping the traine
able mental retardabe to achieve his maximum level of independent functe
ioning, Ab the time of the study, the Manitoba School;, one of the

N

settings which had volunteered its pabients as subjects for the purposes

of this research project, was unable vo meet the demsnd for services




A3

by provincial residents, and the size of the waiting list

gave evidence of the inadequacy of the exigting faeilities. 1V was
Pelt thab there was a paramount nesd for concrebe evidence of the funcbion
whieh such an institution wes actually verforming in the gomaunity as it

as envisaged that regardless of the oubcome of this oy of any obher re-
search project conserning institutional versus home care, 3 need for
similsr facilities would always exist, as only institutions were ina
position to offer the constant medical and sustodial care which many

mental retardates would slways require., Another aspect of the institution=-

5‘?2

the majority of these retardates wounld never be abls bo funchbion as
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normal, independent members of society :
existed that some home-reared retardates would ulbimetely require a similaw
type of sheltered environment =fter the decease of parents or guardians.
 Only in the last few years has the widespread incidence of rental
retardation been fully recognized and some appreciation been ascorded 1o
its tremendous cost, nob only in terms of the finanecial expenditure ine-
volved, but in terms of the inestimable waste of human rescurces. Lvery
twenty-Tive minutes a retarded child is born in Ganada, and the dise
ability represents the £ifth largest disabling condition in Cznada and
the United States, exceeded only by mental illness, cardiac disease,

&

o s s - ~ P s D
arthritis and cancer, 1& has been estimated that 2-3% of the population

639 Kolt, Mental Hebardation. a paper pr ed in partial fulfille
Environment sequeﬁee of the Haster's
¢ Hanitoba, pp. 1=26.

ment of the Humgﬁ'gehaﬁlaua snd Sogisi
Program, abt the School of Sosial Work, University o




o}
(8]

3 24
By el 3 o [ T 42
[ B o @ s o ] =
aged I o @ ] = <} O 1) o i
£ ES e? #a 6] A5 i #N Pt & 8 e
£ B I w0 o m B 40 £ @
0 @ e 0 @ o 2 o @ a2
& ®o = : @ Gt @ o @ & o
@ % @ O mn o D e et IR
g ] 42 o s o3 [
o o 2] 3] o ] o = L Gt I
) A2 < %ot Gt vt ] %t @ 5 o, @
[ 34 £) 4] ol 2 @ A 0 el
@ P w 1 e 53 0 e N i
E op 4 fevd i £ 2 a0
e 5 et 0] 4 &1 & b (&3
e B e} Pl £ = ft et o w8y
5 ] 43 m 3 ol =i syl @ @
73 & = o g 8y @ n @
[ Ll e ¢ @ it 42 e O]
) el kel o] O K [ o £2 4 832
? @ ) £ £ o o L
0 w 42 £ o o [ea g e e
€4 1 4] ] ] 'Y o £ ol @D ped
e jat ] o €0 w0 s 4 RE A e
oy o e e 7] o Eel 42 @ om
mﬂw - g ) mw @ m B
@ () ¥ sl apt B! " R i 3
@ O 2 5 o0R o § OE @ a4 B
5 %! e o] o3 o o st E~) 42 21 e
O o) ] T > £1 > 47 il <2 o © bl 40
&y o 33 o] 3 & o} K o s ol (@
o 3 ) s “jeb Y EA The @ 238
$4 woo ) w - T R & g, e
ol ol i ard Py & f ) 5 © [ ]
£ o o} i gw] wd [ 0n aprd 253 ©
35 o o @ o ] = m A [t b By
@3 ® o ] o e 23 ord 3] WO 0
@ € g Fe] o © ] =] e 02D
0 o -2 s @ s o A ot [554] = oo
P 2 5} e B 1] fo W} b ) " o W w
g Kol 23 42 N ort e O <6 = ) O 4 4D
i ) o q 9 o o & i (o] bt 2 =g s
% o [ "y o [ e et {2 wed PN OIS
L) [ £ 3 %y [3] <l W o mog
i By Ay @ e @ ) 9 AR ] R
P C S B T A e s B S < I £ S R
7 4 s [ fug il 2 43 aped [
2 @ A ] £ 2 [ 7 <l |5 g
o . @ & o i & £y & €0 o & @ oo
ol ) ol 2] B P [ e o} ! 611 =) B i
s [l R 5] foi! m s T [+ T3, [l
4 £ ) [ 2 opd £ 2 “l G 42 o by @
fae O v} ! ] [ @O £ o =1 0
Bq  oped epd £ m 1) T3 oW 0 2 o o Y
bl £ 43 £ # @ 9] = $us & W ]
op) ] Ex -3 ol & 3 ar Fis]
9 BB 4 4 W " s © oM A3 W
2 o] fa izl o5 4 <IN @ [ @ @ el 63 Q@ et
[ 0N 4o ) o) o ] e fa e Pt s e
R 1 o st} = ) €3 o 4 e Q a a
= €ig o B [ o $o o] P (%} 3 A3
® o s B ot @ [} o J £ i (8N 4 Gl Gy
e o © w £ B 5o [$] 3 [ BRI
< s i 3 £ g 9] o oped P T}
© i ay o] o et @] fod ] &2 B e B ) @
o B ] oped , e % £ ) o QO ®
&3 m il 1] 3 o} [0) 4 3] 4 i Y
¢ - Ry o] £ ] = = o] @ A0 B
o i @ 42 A o ap o L2
q o4 ] e £ a [ o B @ w £
By Ko [ s oy N (& £ e [ o L0 QO
O e $1 i Q e} BN ol a Lo 4 L B




regeareh siudy.

hundred students, is operated by the Canagisn Associabion for Betarded
Children in the Ciby of Winnipeg and providss service %o itrainable menbal-
1y retarded children bstween the ages of =18 yoars of age from Hetro-

Eiel

politan Winnipeg. HNineteen classes ere offered a2t this school, including
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ties, such as Cubs and Brownles. Older girls arve
glven some instruction in domestic science, while boys are taught rudi-

ool for only one<half
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menbary manua
day until they reach the mental age of five years, after which they are
enrolled in the full day's progrem. Transportation is provided by a flset
of buses, supplemented by baxis, and older @hil@ren are engouraged Lo
travel from their homes by publie conveyance., Mr. 4, Houle, Ixecubive
Director of the Canadian Assogistion for Rebarded Children = Manitobs
Divigion, in an address to the Hasber's Program students at the School

of Soeial Work, University of Manitoba, in September 1966, defined the

goal of the Winnipeg Kinsmen School as representing %en attempt to equip

the trainable mental retardate to live in the community?.
The Manitobag 3chool, located in the City of Portage la Preirvie,

approximately fifty miles west of Hetropolitan Wimnipeg, is operated by

o

the Provinge of Manitobs, This instibution servieses all categoriss of
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gomparably favoursble sonditions for emotionsl, social and mental

4 group of trainzble mentslly retarded children, residing at

home and avbending the YWinnipeg Kinsmen School, have a higher

level of social mabturity than a comparable group of children

in the Manitoba School,
Group, For the purposes of this ressarch study, Ygroup” signifies
=LA

twenty children within the chronological age range of 7T-12, inclusive,
selected from the spproprists populations offered by the two gsographical
gettings being situdied,

Gomparable, For the purposes of this research project, "comparable
signifies similar in respeect to sex distribution, mean chronsloglcal age
and within that range of menital retardstion designated

.

as "¢rainable¥,

Lavel of Soclsl Haturity., This is defined in terms of the social

quotient score obtained on the Vineland Social Haturity Seale,

Sopial Quotisnt., Cives an indicebdion of how well the child is
able to use his intellipence in caring for himself and how well he is

5 5

prowing boward (his) ultimete maturity. This index is arrived at by

& » 3 k3 2 i -
dividing the child’s soeizl age (in wonths) by his chronclogiesl ag

94, ¥, Bireh and L. Belmont, "The Problem of Uomparing Home Rear
ing versus Foster Home Rearing in Defective Children®, Pediatrics, 1961,

Vol. 28, p. 960,
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HAPTER I

€

REVIEW OF THE LITERATURE

Before comparing the social funetioning of trainable mentally
petarded children living at home with those Miving in 2 residential
institution, a brief look st traditional socletal atbtitudes and care
of mental defielents should be undertaken, as well as a review of
present-day thinking and research studies. Such a review will revesl
not only the relative youth of any coneerted action in the whole field,

bub will disclose the diversity of opinion still exisling among both

professionals and laymen as 1o the relative merits of two of the most
basic units of cere in our soclety, namely the family and the instvituvion.

Although grades of mental deficlency were not recognized until

Edward Sepuin®s work in the 19th century, it was probable that most sarly
litersbture recorded only sogietal attitudes toward the saverely or
moderately retarded group. The simple, routine snd repetitive tasks of
early agricultural societies tended %o abgorb the mildly retarded group
with relative ease, since nc degres of abstract thinking or verbal

skills wers required, As a result, only the mosh ineffective or bizarre

behaviour was likely to be recognized and such behaviour cheracteristics

would more likely be exhibited by the more seversly rebarded group.

Historieally, the mentally retarded wers locked upon with contempt

and suspieion and nob infrequently were persecuted or exterminated, Some

use seems Lo have been made of this group as objechs of amugsment in

both Roman and medieval perieds, tut primarily societsl attitudes, desolite
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early Christisn teschings, tended to remain cruel and punishing until the
thirteenth cenbtury when the first custedisl care colony was established
in Belgium., Thereafter followed many cenburies of vascillating custodial
care with little attempt being made to study retardation, 1ts causes,
treatment or training in any scientific or systemstic fashion until the
eighteenth and nineteenth centuries when the individual or clinigal treate
ment of mental retardation was commenced and, for the first time, mental
deficiency wes defined ag s condition of arrested development rather than
a disease.

Despite this incressed knowledge and the trend toward humanistic
societal att titudes, Dr. W. E. Pernald mivrored the public image toward
this deviant group et the beginning of the twentisth century (1912},

The socizl and economic burdens of uneompliscated feeble-mindedness
are only too well known., The fesble-minded are a parasitic, preda-
tory class, never aapablﬁ of self-gupport or of managing thelr own
affeirs., The great majority vltimately become public gharges in
some form, They csuse unubterable sorrow at home and are a menace
and danger to the community. Feeble-minded women are almogt ine-
variably immoral and if at large usuaslly become carriers of venereal
disease or give birth to children who are as defective as %ﬁ@?ﬁ@l@asg
ivery feeble-minded person, especlally the high-grade imbecile, is
a pobential criminel, needing only the proper snvironment and op=
3ortan1*3'50f'%he devalepmeﬁt and expression of his eriminsl
tendencies,

Recommendations of the pericd included death, restriciive marrisge

laws, improvement of the environment, life segregation and sterilisastion,

the last two being the most popular and presumably were based on the

premise that mental retardation was an irreversible gondition which

1., : :
Michael J, Begab, The Mentally Retarded Child, & Guide %o

Services of Soclal Agencies, U. S. Department of Health, Edusation,

and Aeltare, Chiidren's bursan, 1963, p. 2.




consbitubed g danger o society. However, retardation was not regarded
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as a soeizl problem un

October 1961 by the labe Prasident Kenmnedy with the appointment of 2 Panel

on Mental Hetardation, composed of experts vepresenting citizen groups and
2 wide pange of professional fields. The Heport published by this Panel

na Proposed Program for National Action to Combat Hental Hetardation® had

three central themss, the first of which was "rstarded persons have po=
oy

- R . &
ng beyond those formerly recognized?

o

tentizls for productive livi
Implicit in this statement was the ides thet mental retardation was
not only 2 possibly reversible condition, bubt that mental retardaties of

all degress, if given opbimum oppo %’ni@iesg sere ocapable of mors produchte

soglal functioning than had hitherto been achieved, The crux of ths

reumstances which would ene-

problem, therefore, lay in providing
able the mentally retarded to develop to their Fullest potentisl,
However, even before 1961 it had become more and more apparent as
a result of the vwelumes of research condusted with ghildren of "normal"
intellect thats
Opportunity $0 enjoy 2 wide range of physical %Xperi@nc@s is
egsential not only for the obvious bensficial effects in physiesl

growth, but for its effect on learning apd its cunseguent impact
on psychological and soclal development.

sz'? ﬁge S ps ?,%@

3Tbid., p. 19.




intelligence guotient more than twen

had besen @1&@@@ directly in foster homes

not eroun care as asuch, b rathey
=3 &

ficult thing to achisve in most large ingtitutions) thet is so detrimental

to the ehilde
The same velunme of resesrched %ﬁm} wledge, however, was not available

about bhe trainshle mental retardsbe and little resesrch had been under-

enobional and intellestusl development.

Ggyfﬁﬁ@ knowledge regarding trainable persons is largely the
r&sult of e¢linicel impresgsions and dirvech observation, snd is
fogused primerily om the problems and limitations they present
. o o We have yebt to isolate most of the many variables that
determine why these persons function 23 they do, and only in very
recent yesry has aﬂvx?eal effort been made to explore and develop
their pobentisls,

Because of predominent sovcletal attitades that mental rstardstion
{particularly moderate and sevsre retardation) wss an irveversible con-

dition and because of the high veluation plsced upon intellestual ability

o

in our socisty and the resulbtant feelings of shesme and inadeguacy &xe

perienced by parents of moderabsly retarded chiidf@mﬁ this group wWas

$Tbide, pe 126

5Ibide, Do z?a
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£ language and speech, gence as G-
pared with similar mentally handicapped children who live ab home,
The older the children the greater becomss the discrepancy between
their schicvements and abilities and those of comparable children

brought up in their own homes. The same is true of their personal
indevendence . o « Observabion slso shows them to be sxtremely

; 2l children ar
agpects © n

bagkwerd socially and emotionally; and i% is clear that in thesse
and in other ways institutional care today warps and siunls the
development of already seriously handicapped ohildwen, O

Shotwell and Shipe compaved a group of hospiialized mongolold

g

ghildren, who had been placed in private ingtitutions from birth with

group of hospitelized children whose first 2% years had been smpent ab
home, Medieal records were examined Yo rule oul the pogsibility of any
systematic differences bebween the Two groups, other than differentisl

7 _ i
A £

placement in infancy. The two groups did not appsar o differ with

respect to physieal disability, such as songenital heart disease, and
the families differsd only in that those of the home-reared ehildren
tended o be of somewhat higher socio-economiec and educetionsl status.
The Vinsland Scclal Haturity Scale wes used in testing. It was found
thats

.?ﬁ

fonzolold children who spend the first two years of their life
- = Y - - he 3 o1 = o
in their own home show bebtter intellsctnal and social development,

brbid,, pe 111
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1%t seens ressonables to assume, therefore, that the s
the home=reared children in bodh inbellectugl and sood

2,

&
iz 40 be atitribuited 4o thelr home snvivonment.®

2

In 1960 Centerwsll and Cenbverwall conduchbed 3 similar study of
vasical and mental development of children with mongolism who ware
placed in foster homes {institutionalization) very soon after birth

th s gimilar group who wers reaved in their
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own homes unbil 2% years of age or older (Group ¥ = also 32 in number).

A% bhe time of th

&

gtudy these children were pablents of a state hospiital

for geveral yvears and the group wers matehed as to presend age, bubt were

otherwise randomly chosen from the hospiital population. At an averags

age of seven years, children in CGroup P funclioned generally with

s

the severaly ratarded rangs, whersass thoss in Group H wer

9

-

moderately retavded op trainable rangs.

Sines intellectual sbility respresents an imporbant fac

P ST

functioning, 1t night therefore bs asswred that the membsrs of Group B

also sbitainsd a2 highsr lsvel of soclal funetloning than dld the members

of Grouw Po

7 o

Avna M. Shotwsll and Dorothy Bhips, "Affest of Oub of Home Care
on the Intellectual and Socisl Development 0‘ i@ng@l@ié Children®,
imerican Journsl of Menbal Deficiency, Vol. &8, Hay 196l p. 695,

Bietd., p. 696.

95, A. Centerwall and W. R. Gemberwall, A giﬁdy @? Children with
HMongolism Reared in the Home Compared ¢ 8 He
Pediatrigs, Vol. 25, 1960, £.5685,

8
se Reaved awsy from the
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CHAPTER IIX
HETHOD

This is a diagnostic/deseriptive S%@ﬁy designed to compare ths
social maturity levels of two populaticns of trainable mentally retarde
ed children resident in different setiings at the time of the study, in
order 1o pose tentative ohé@rvaﬁi@ngg suppositions and relevant questions
of professional and sdminisivative concern. Some use of statisties was
made, but the size of the researched population precluded the appelation
of a statistical study and this fastor, combined with the researchers?
inability to eontrol wvariables whieh @@ﬁ@@i@gh&y might have skewed the
statistical compilations, prevented the formulstion of any causative
conclusions and limited the findings of this research study to tenitative
observations and the formulstion of questions which might constitubte the
bagis for future studies in this area.

After the maln focus snd scope of the gstudy had besn selscted
and a review of the availsble literature had been completed, signifiecant
areas were isolated whieh led to the formmlation of the major hypothesis,
Based on the fosus of the hypobhesis, it was decided to utilize ths
Vineland Social Haturity Seale bo msasure the social guobients of both
groups of children, supplemented by a Personal History Schedule compliled
by the ressareh group. Doth instruments were administered o knowlsdge-
able resznondsnts &ﬁ@‘ﬁ@ varente iln the institutionsl and homs geblings

e 4

regpectively by means of fage-to-Tace inberviews. The data and informa-

tion thus obitained was compared and contrasted, and from this snalysis,




23

tentative comparisons, observations and significant guestions were formgs=

by

lated about the social maturity and other perbtinent charscteristics o

&

trainable mentally retarded childven in insbitutional and home setbiings.

After consulitation by the Ressarch Uommittee of the School of
Soeial Work, with Dr, G. Lowther, Hedical Dirsctor of the Manitobs Schouly
s specialized institution for the care and training of menbally rebardsd
children, and with ﬁfa.ﬁe Dobbing, Ixesutive Secretary of the Association
for Retarded Children in Creater Winnipez, there were mads availsble for
the purpose of this study a total population of 31 boys and 10 girls from
the Manitobs School snd 176 children from the Wirnipeg Kinsmen Schooly
211 within the desipnated chronological age (utilising September 1, 1966
as the cubt-off date) and range of wenital retardation and free from any
severs physiesl disability., The lsbter prula%i@my howsver, represenbed
the net tobal after the eliminatiocn of thoss children whose parents in-
dicated ﬁh@i?.ﬁﬁﬁilliﬁgﬁﬁgﬁ to participsbe in this research study by their
negative response to a lebter from the Winnipeg Kinsmen School,

For the purposes of this resaafgthrqjeaﬁg children betwesn the
ages of 712, inclusive, were selected o comprise the population of
thizs study for the following reasonss

1. The latency age ?@pf&&éﬁ%ﬁ the most productive pericd fop

learning soclal and scademie gki&lg‘anéyganaﬁﬁy&bly environment might
be a sigpificant factor during this stage of development. |
2, For rveasons beyond the sontrol of the research group the

wniverse under six snd over btwelve years was sutomatically eliminateds

As a mabber of policy, neither the Menitobs Scheol nor the Winmipeg




2h

Rinsmen Sg%@@i normally accept children under the sge of six years,
The adolesesnt populaiion at the %ﬁﬁﬁi@@é Kinsmen School was
relabtively gmall and the tobal universe had slrezdy been preempbed
by another research group st the Sehocl of Soglal VWork whose study
was focused enbirely in this age range. On the other hand, the popu~

lation in the selected age range vas relstively large at both sebbings

and would therefore constituie a larger unlverse from which to draw
cur gaupling.

N £

3. The selection of childrven seven ysars of age snd over theoretice

2

ally permitied a ninimum of one year's instibubionalization a2t the
¥anitoba Schosl and one yesr's atbendsnce ad spsecial day clagses at

the Winnipeg Kinsmen School - a reguirement deemed nescessery by the

i

regearch group based on the aims and purposes of thiz perdleular re
search project. However, due 0 the Llimibed populsbion aveilsble g%

the Hanitoba School in the chronological age specified, it later bae

game nseessary to eliminate the one=year institubional reguirvement,

with the vesuld that any conclusions or cbservations about institutione

alization are necegsarily subjeet to this limitation.

It was the gensral consensus of opinion of the resesrch group ine
volved in this sudy that & total population of 40 subjescts, 20 from each
setbting, @@al@va@myyis@ an adequabe sampling to permit & rudimentary ex-
amination of the 2 number of variables. ﬁb@@@vevg selection of a larser
populstion was precluded by the limibted time svailable to the researchers

involved in this project and to the limited number of subjects available

within the chronological and mental age specified. However, despite the

svatistically small population which eomprised the researched population
fadadt b
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In order to provide the add
Personal Hisbory Schedule, Dr. Lowther made arrangements for the personal
files snd visiting cerds of the sample group $o be made avsilable 4o the

researchers., Files and specific intellipence quotients 2t the Wir

A3

; however, were not avallsble for referense purposes, the
Wimnipeg Kinsmen School limiting iis resourses to the nawmes and addraszses
of children designated as besing within the tralneble range of menital re~

tardation,

=

Beoauge of the inbense emotional resgtion frequently g e@ﬁf&%@& in

the Tamily the presence of a retarded ehild, the refuszl of sertain
F I s

2.

indlege

@
=

parents to participebs in this research project mey well have be

tion of a3 home enviromment in which socisl development might be somewhat

ungertain, and for this reason the researched populstion from the Winnipsg

Kinsmen School may nob have been completely wvepresentabive of the home-

reared populstion. Therefore, resulis obbained from the utiliszabion of

such & sampling were necesssrily subject to some questions snd vnesrtsinties,
Pellowing the suggestions of the Research Commitise of the School

of Social Work, the research group unanimously agresd that the Vineland

Soglal Haturity Seale, 2 copy of which is abtached as Appendix 4, would

repregent the most relisble and approprizte instroment with which do

measure the soclsl maturity quotlents of the shildren in sagh of the two

settings b0 be researched, Dach specifiec item of this Scale rerresents

some pardicular aspect of the ability to lock after one's own praciissl

needs and samples such verious aspsets of sosisl ability as self=

@af Piciency, G@&ﬁ?&%l@ﬁ&l agtivities, scommunication, self-divestion ans

SG@l@i participation snd reflschts progressive fresdom from nesed of




assistanee, direction or supervislon on the @gy% of others. Horeover,

this score ig not based on the scoring judgment of the respondent {which
migh% therefors involve a greaster degres of subjectivity), bub by the
researcher who oblaing as mu@h.d@tail regarding the behaviour pattern of
the child ss is desmed necessary in order to score precisely and accurstely.
I%s specific allowance for "no opportunity” mede this instrument particue
larly applicsble for institutionalized children who may not have equal
“@@p@f%&ﬂi%i@@ﬁ when gompsred with thelr home-reared é@ﬁﬁ%&fpaftge These
factors, coupled with the proven acguracy and relisbility of this instru-

s

ment provided the rationale for the selestion of the Vineland Social

Maturity Scale as the main instrument for this resesrch study.

Tn order to obiain additional dats (not supplied by the Vineland
Social Maturity Scale) relating to the psst and present life history of
these two sample populations which might conceivably prove useful in

compiling inter- or intra-population compsrisons between the measured

social maturity indices a2nd specifically designsted verisbles in the

enild's 1life history, an sdditionsl Personal History Schedule was develop-

ed by the research group, copy of which is stiached as Appendix B, To

-

ensure uniformity of response, questions were worded so as to elisit

faetual, spseifie responses and no open=end questions were utilized.

Questions included in this Jchedule related to the child's parents
family constellation, length of institubionalizebion, freguency of visits

or vacabions and special abilities or inbterests, as it was hypothesized

that these sslscted factors might very well have a significani bearing

upon the ¢hild's prssent level of sogial maturity.




Tn order to ensure uniformity in bhe use of the Tineland Soalal

on the administration and scoring o
meb o discuss any questions or problems which could bhe forasseen before
pretesting and a subseguent meeting was held o review eny problems which

S

had been ensounbersed. Selested excerpts from the "Winels i Social Meburily

5

Seale Mammal of Imstructions? were utilized by all interviewers in ade

&

ministering this instrument in order To ensurs $hat all gusstions were
vniformly 1?&@?@?@%@& when the Sezle was administered o respondents,.

-

ny ambiguous respense was elaborated £ully on the Scale and the scoring

b

wasz dissussed later gt & formel mesting of the ressarch group. AR

students in the resesreh group were given the opportumlity of adwminishbere

ing both instruments to respondente from both setitings, Full responsibllity
was seoorded Dy, Lowbther of the Hanitoba School in the selection of res- : .
pondents whe would be most knowledzeable sbout the subjects being researched.

- The pretest ubtilizing a randomly selsebed group of eight children
& g S

K

half from each sebbing, wag carried oub in December 1966, primerily teo

debermine the applicability of the Personsl History Schedule %o ths obe

| joctives of the research study and Lo amilisrize reseasrshers with the
§ use of the Vinelsnd Socizl HMaturiiy Sesle. Afber sn analysis of the re-

Qa
Q%u
g
@
o
e
&
5
&
5
;3»9
%1
P
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£
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e
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sulting data had been made, it was degide
Personal History Schedule was nscessary. Hoveover, a8 211 researchers

felt confident of the reli ability of the resulits oblained from the ade

minisivation of the Vinsland Soeisgl Maturity Secale during this pretest,

the resulss wers, bherefors, incorporated as part of the complebe study.
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The findings poritrayed in this chapbter represented the most
gignifigaaﬁ asnechbs which were rovesled after an examination of the
rayw seores obiained from the administrsbtion of the Vineland Socisl
Haturity Seale and the Personal History Schedule to knowledgesble
personnel at bhe Haniboba School and to parenbs of children attending
the Winnipeg HKinsmen School.

& comparison of the mean soclal guotisnt ssores of the reseasrche

ed populations at both geographieal sebitings by sex is shown in Table 1.

TABLE 1

MEAN SOCIAL QUOTIENTS OF WINMIPEG KIHSMEN SCHOOL
AND HANITCBA SCHOUL POPULATIONS BY SEX

Hean Soeial | Mean Socisl Mean é@éﬁé§
Placs Quotisnts Cnotients Quotients
Boys Girls Total
Winnipez Kinsmen School 5h.2 b9.7 52,1
Manitoba Schosl 38.3 ho.1 39.2
HMean Soclal Cuotient Tobal b, ha.h 15,7

It was found that the mean socisl guotient score of vhe children
at the Winnipeg Kinsmen School was 52.1 or 12.9 points (28%) higher
than the 39.2 score which was recorded by the children st the Manitoba
Sehool. These figures substsntisted the mein hypobthesis of this re=

search project which stated that a group of %rainable mentslly retarded

cghildren residing at home and sttending a speclal day school would have
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& higﬁ@y‘iagel of sogisl maturity then a comparable group in an ine
stitutional sebting and also attending classes.

i@é@@éi@i@ﬁ§ the mean soeial quotient score of 5h,2 achieved
by the boys at the Winnipeg Kinsmen School was 15.9 points or 2% hig
than the mean social quobtient score of 38,3 which was recorded by the
boys at the Manitoba School, whereas ths mean sogial guobtlent score of
the girls at the Winnipeg Kinsmen School was h9.7 or 9.5 points (2h%)
higher than the mean social quobtient score of 40.1 achisved by the givls
at the Hanibobs School.

An intra-group am&l@@is revealed that the boys at the Wimnnipeg
Kinsmen School achieved a mean score of 54.2 or L5 points (97) hig her
than the mean sosial guotient score of 4%.7 achieved by the girls ab
the ssme geographical location, wheress the boys at the Manitoba School
recorded & mean soclal quotient score of 38.3 or 1.8 points (%) lower
than the wmean S@@ialvquati@nt sgore achleved by the girls at this loca-
tion.

These findings raised guestlons concerning possible sxplanabions
of the masculine asbtitainment of both the highest snd the lowest scores
which were recovded. Are boys mors adversely affected by institution-
alization, or are there personality and immate a&iiiﬁg differences
which may account for this differential scors? On the other hand, why
do boys seem to bensfit more materially from the home environment than
do girls?

In Table 2 is shown the mean social guobient seorss of the total

vesearvened population at both geographbical seblings by sex and chronoe

logieal age.
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TABLE 2

MEAN SCOTAL QUOTIANTS OF WINHIPEC XINMSMEN SCHOOL AND N
MANTITOBA SCHOOL POPULATICNS BY SEX AND
CHRONOLOZTICAL AGE
Chronc- HEAN SOCIAL QUOTIZNTS
logigal Sex Winnipeg King danitoba | Total Both
Ager men School Sshood, Locations
E Bﬁy 59&»1 56:‘9@ égoé
7 vl E1.6 e 51.6
g  Potal 63,3 56.0 1.5
\ Boy - 40.5 1§05
| 8 Girl S5h 9 = 519
Tobal 54,9 10,5 50,1
j E@y ?6sé h?a :gu éé&g
9 Girld hi.6 .5 h3.5
| Total 59.1 h5.0 51.3
g Roy 62,7 43,0 52,9
% 10 . Gird 62,7 38,3 50.5
| Tobal 62.7 39,5 h7.2
Boy 39.0 25,0 31,9
i Girl : 9.0 36.9 40,9
, Total 2.3 30.9 35,8
Boy 0.7 36,7 38,7
i2 Gixl 56,1 3h.2 39.0
| Tobal 3.8 36.2 1:0,0
Boy - - -
i3 Girl 35.2 = 35,2
Total 38,2 - 35.2
g@ﬁ?’ §é§.&g BS@B 3@9“9@
ALL a3rl 59,7 50,1 b2,k
AGES Total 52,1 39.2 b5.7
|
] # Frequency Distribution scores for
‘ sach age grouping shown as
1 Appendix G-I
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It was noted that in esach of th

foregoing age classifica-

mean social guotient scores {as shown hereunder), which were consisbtent-

iy higher than those recorded by the shildren at the Manitoba School.

Hean Social Guoblient Saoves

Age Wirmipeg kinse  Henitooa
men Schoold Sehool
7 63,3 56,0
; 8 5.9 40,5
9 59.1 45,0
10 62.7 39.5
‘ 134. &203 363(}
12 43,8 36,2
13 35&2 -

Therefore, Table 2 further substantiated the postulated superiore
| ity of children residing at home and attending special day classes.

In addition, the tobtal mean soclal guotient scores generally
showed s regressive tendency from a mean total seore of 6l.5 at the
age of seven years, to a mean total secore of 35,2 at the age of
thirteen years, which raised speculations sboub the declining sapacibies
of the brainsble mentally retarded child to meet the increasing
demands expected of hiam chronclogical age grouping.

Tables 3 and b show the mean positive unit achievements (in each

sub=class of the Vineland Secial Maburity Scale) of the two researched
49

populations by sex.
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TABLE 3
ACGTTAL MEAY POSTTIVE ACHIBVEMENT IN UHITS OF
POSIIBLE TOTALS OF B/EETY CHTLDREM AT THE WIKEIPEZ KINSHEN SCHOOL

TN SUB-GLASSES OF THT VINELAND SOCIAL HATURITY SGALE
S ub-Glasses of Tobal Possible hctual foniovenonts |

VoS M Sa% Achievenent Boya | Girls |[Total E?%f@@@%
Self-Help General 1 1.8 11,1 j13.5 82
Self-Help Aating 12 %1 1 95 | 9.5 |79
Self-Help Direction 13 8.8 8.2 8.5 &5
Logomotion 10 6.1 | 5.2 | 5.7 |57
Oecupation 22 9.1 8.1 8.7 10
Gommunication i5 s | 5.7 | 5.8 30
Self=Direction il N o2 o3 2
Secialization | 17 5.7 | 5.1 | 5.5 |32

# Vineland Social Haturity Scale

TABLE b

ACTUAL MBAN POSITIVE ACHILVEMENT IN UNITS OF
POSSIBLE TOPALS OF TWENTY CHILDREN AT THE MANITOBA SCHOCL
IN SUB-CLASSHES OF THE VINELAND SOCIAL MATURITY SCALE

Sub=Classes of | Total Possible Actual Achievements
VoBoMo5,% Achievement Boys |Girls [Totsl [Percent

Self-Help General 14 11,6 | 11.8 [13.7 | 8
Self-Help Bating 12 9.5 9.9 9.7 |8
Self-Help Direction 13 7.0 | 7.6 | 7.3 |56
Logonotion 10 hoe? | 5e¢b | 5.0 |50
Oecupation 22 5.0 Te3 6.6 3
Comminication 15 b7 168 he7 31
Self-Direction 1 - oh .2 1
Soeialization 17 3.9 L2 1.0 23

# Vineland Soeial Maturiby Scale
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Children from the Winnipeg Kinsmen School achieved a higher
tobal mean wnid score in 2ll subeglasses except "Self-Help General®
and "Seif-Help Eating¥, wherein slightly higher scorss were regorded
by the Manitoba Sehocl population. Despite the relatively small aschieves
m@n% differance between the two populstions, guestions might be formu-
lated sbout factors in the instibubional environment which ensbled this
populabion of trainable menbslly retardsed children 40 rssord g higher
sgore on these partisular sub-classes,

The most striking difference %@%@a&m Hobal mean posibtive uvnld

scores of the btwo populations was nobed in the subeclass entitled

’ﬁ%

hool scored

QJ

Hogcupation®, whereln childeen at the Winmipeg Kinsmen

<s i

2.1 points {or 32%) higher thanm the children gt the ¥

1
i

nitoba School,

which precipitated speculatiocn concerming the possible limited op=

ortunity snd snooursgenent received by lvnstibubtionalized shildren in
24 p29

Y

It was alzo nobed that both populastions recordsd thelyr

seores in the subecloss entitled “gelf=direction®; s.g., the Wimnireg
Kinsmen School scored only 2% of the maximum tobal in this sub-clasgs,
whereas the Manitobs School recorded s comparable scove of 1% of the
maximun score. The similarity in ths recorded schievements of the popu-

b

lations in both setbings would seenm %3 iwdze&%@ that self-dirsction is
not a notable charscteristic of the trainable menbally retarded
ghild.

Table 5 shows the mesn sogial guotients of the children at the

£y

Manitoba Sehool classifisd by intervally @@aleﬁ frequency distribution

of length of iﬁ%@i@&%ﬁ@n&l residensy (by &@a@h@}e
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TAELE §
N SO0TAL GUoTd «*?m*k
MANTTOBA SCHOOL BY L
lsngth of dinsbtite Total Mean | F?%Qﬂuﬁ@w
wblonalization Soelal Distribution] Per
{4n monthe)#* Quotient {Hog) cent
@ = 12 - L&Beé }g 2@
13 = 24 25,4 i 5
25 = 36 23.2 e 10
37 = L8 36.5 b 20
&9 - 60 36,0 L 20
?:% = 84 h3.2 3 15
97 - 108 53.3 i 5
109 - 120 63.4 1 5
TOTAL 39.2 20 100
% Raw scores shown as Appendix C-I1
After an examinatlion of this table an interesting trend in the

mean soclal guotisnt scores of the children in this sebbing was nobsd,
From an initial mean social quotient score of 13.6 ab the end of the

B,

first year, the scores declined until the termination of the third

L

year, after whilch they rose slowly until a high of 63,4 was rsached
at the maximum period of institutionslizestion. Despite the apperent

ignificance of this trend, the relatively small population (25%)

o
fete

had been ingtitubionalized mors than sixty months (five years and over),

023

o

mish be conglidered when interpretbing this dat
Table 6 deplots selected ordinal family position categories of

IS

the children at the Winnipeg Kinsmen School classified by intervelly

ggaled distribution of soesial guotient scores.
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ORDTHAL FAMILY POSITION oral | Tobs 1

Sooial Ol P e o1 38T oo == .
) P p LY &@al&g%g% {} w@ﬁt qessiy J‘éé@g 3 {t)@ S0y
guovient  gnila | cnild | onild | Cnilg | O
Sroreg® {Hos} {Hog) {8og) {Kog)
2ly - 33 - i - 2 3 15
3h = B3 i 1 - - 2 10

y = 53 - 5 - - 5 25
Sh « 63 - 5 P - 7 35
Th o= 83 - 1 1 - 2 10
TOTAL (Noe) | 1 b 3 2 20
TOTAL g 70 i 10 180 100
(Percent)

% Haw sgores shown zs Avpendix CeIIT

It was found that fourbeen children, or 70% of the dotal popula=
tion at the Winnipsz Kinswmen Scnool, were the youngest member of tha
family, which gave rise to some speculations sbout the ordinel family
pozition of children at the Manitobs School, However, no comparable
information was svailable at the latter setbing. On the other hand it
was questioned ¥ eﬁh@w this fact might else indicate that after the birdh
of g retarded ghild parents felt compelled %o volunbarily limit the size
of their family,

in examination of the frequency of non-institutionzl contects of

the children at the Manitoba School with thelr sceial maduy urity indices
failed to revesl any consistent or significant t findings, and in many

instances this data wes incomplete., For this reason, no further anaslysi




of these aspechts was undertsken. Horeover, the comparable information
on the freguencey of wacal

Kinsmen School 4id nobt lend ibself %o analysis,

Personsl Hisbory Schedule to knowledgeable
Sehool and parents of the children atbending the Winnipeg Kinsmen

School, From this analysis certalin speculstions, observatvions and

questions will be formulated in Chapber Ve




CHAPTER V
CONCLUSICHS

This resesreh project undevtook to compare and to analyze the
soclal maturity indices snd selecbed personal history aspests of two
sample populations of traineble mentally retarded childreny ome popu~
lation in a residential institubion and atbtending classes and a compar-
able group living at home and sttending spescisl day classes. It was
hopsd that an exsmination of the statistical data derived from this
rezsarch study would reveal some significant trends, gorrelations or
differentials from which tentetive observations, suppositions or
questions might be formulated. Although the size and scope of this
research project precluded the formulstion of any conclusions or
causation commenitariss, it was felt thet many of the guestions evoked
or the observations noted might provide the hasis for more somprehensive
future regearch umd@r%akiﬁgs@

Ammple of forty trainable mentally retarded children (twenty
from cach setting) between the ages of T-12, inclusive, equally dis-
tributed as to sex, was selected by the resesrch group from the total
populations which were offersd by the Hanitobs School and the Wimnipeg
Kinsmen School for the purposes of this research study. The Vineland
Sosilal Maturity Scale and a specislly compiled Personal Histury Sehedule
yeye administersed to lmowledgsable staff at the Manitoba School and to

parents of the children abtending the Winnipeg Kinsmen School. The

deta compiled from the sdministration of these schedules comprise the
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stabisbics recorded in Chapber IV of %ﬁiﬁ'ﬁiﬁﬁg and repressnt the basis
upon which the undernoted bentative obgervations, suppositions end
questions ave made. Specificelly, findings shown in Chapter IV will
be examined and analysed with reference to the main hypothesis and the
limitabions and wider implications of the entire ressarch project will
be studied.

APter a comprehensive examinabion of relevant resesrch studles
and other bagkground material had been completed (See Chapter I}, the
nndernoted hypothesis was formulateds

A group of trainsble menbtally reterded children, residing at

home and attending bthe Winnipeg Kinsmen School, have s higher

level of social maturity then & comparsble group of children at
the Hanltoba School.

S

Tais hypobhesis wes supporied by the soclal maturity indices
which wers obbainsd by this research study. An analysis of this data
vavesled thet the children st the Wimnipeg Kinsmen School achieved 2
28% higher social maturity index then did the children 2t the Hanltoba
Sehool., However, bzcsuse of the limitations inherent in a research
project of this size snd scope, no causal relationship betwaen the re-
sorded social maturity index and the geographigal setting could ba
formulated., This researsh projest limited ibs goal primarily o the

'y

verification of a differsence in gocizl maturity level in o

S
&,

he two geoe=
graphical losations and bo the identification of any other relevant
fagtors which may have been perceived. Any research sbudy which aimed
at the isolation of 2 csusal relationship between institubtionslizae

® o

tien and soclal mabturity level would not only require the slimination

of many of the varisbles, which was not feasible in a study of this




size and scope, bub would necessitate & lon gitudinal exeminabion of the
relative incresse or deersase of the soclal maturity indices.

Horeover, it is resdily conceded that this differential msy have
besn stiributable to a possible tendency on the part of parents o ine
stitutionalize children with lowsr soeisl and mental ability or those
who disrupt Ffamlly 1ife with behaviour problems, such as sbubborness,
disobedience, sggression or bemper tantrums. Some provision for identify-
ing the reasons for institubionalization might have added sn interesbing
dimension bo this researsh project. A similar resesrgh study by 0. Sasnger
of factors influencing the institutionalization of mentally retarded in=
dividuals iﬁ New York City veveazled that 914 of the retarded had besn in-
stitubionalised for behavioural problems in the hom@61

Although this research study must necessarily circumseribe and
qualify eny tentabtive delineation of @ causal relstionship, yebt the
identification of certain pertinent factors which seem to have 3 bearing
uwpon the achievement of a higher Llevel of social meturity would seem to
have value not only as the basis for future research projects, bub as
fagtors which may have some relevancy for futurs plamnlng.

Under bhese circumstances, it seems reasonable 1o speculate that
the higher social maturity index recorded by children at the Wimnipsg
Kinsmen School may have been abiributable, in part, to the home environ=
ment and the extrs sttention and affection which may have been providede
H@we§e§§ ss previcusly indicated, this observation must be gualified by

the real possibility that children with higher social and intellectual

Litichael J. Begab, The Mental
of Social Agencies, U. S. Eﬂ@a?t§
Children's ean, 1963, p. 56.
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capabilities and who manifest fewer %@h&?*ﬁﬁ?&l problems are mops 11}

.«,&

kely

to be rebained in the home thsn the more seversly handicapped or Yasting

l@'*?

out® children, Horsover, it is conceivable that in many instances
hetter endowed and bebier behaved children would regeive more parental
abtention and affection than might have been given to shildren with less

endearing guelities,

£t

Sinee T0% of the children at the Winnipeg Kinsmen So ool were the
youngest member of thely family congtellation, the sxtra atltention a ff@f&w
&d by parents and siblings might alsc represent a relevant factor in the
atbainment of a’high@r 1level of soeisl maturity by these children. This
does not inbtimate, however, that children in the Manitoba Seheool do not
reseive the devoted abbention of supervisors and gtaff, but rather that

the limitations of an institutionsl sebtiing in which the staff/patient

ratio approximates 30-l, precludes the individual attenbion, affection

and warmth which may be diffeventially required by thase children, Indeed,

the experience and kmowledge of qualified and capable institutional
personnel may very well constitube 2 positive iﬁfiﬁ@m@@ toward the attain-
ment of social maturiby, as compared with the oversolisitiousness and |
overprotectivensss which freguently characterizes homs care of the
mentally retarded child and which mey handieap his progress toward ine
dependent functioning.

While boys at the Winnipeg Kinsmen School ashieved s higher soclal
maturity index than did thelr female counterparts at the same geographieal
setilng, this superiority was re versed at the Manitoba School where the

female population evineed 2 higher level of soclal maturity. Such resulis

would seem o postulabe guestions asboub the differential effecte of




the more passive, adaptable typs of personality {characterise

o
b
2]
e
JAe]
¢
ot

tics generally stiributed to girls), would experience less diffieuldy

o

gonforming to the relatively regimented and confining enviropment of

institutions, whereas such an aimosphers eonceivably wight have & more

inhibiting or retarding effect upon the more aggressive, individualistic

male personality (o characteristis culturally favored inm the masculine

58K) o

@3
o
3
jen
a
o
C

Horeover, if pavents generslly institutionzlize those

who are disrupting the home environment because of their behaviouy

2,

pr@%lem@§ it is concelvable that sush children would experience more dife

&

E:%

fieculty adapting to institubionalization then the more passive, receptive

hat the

o

f.:‘f“

type of personslity., In addition, if il can be hypothesisaed

°

%9%31 sex distribution of the trainable mendslly retarded is approzimately

)3 el

equal, the ratic of the sexes st the Manitoba Sehool, as evidenssd by

the 31 males and 10 females who @@mp@i@@ﬁ the total populations offered
by the Manitoba School for resesrch purposes, would seem to suggess
that girl@ are institubtionalised less freguently than boys. It is
pogbulated, thevelore, that personslity cher eristies rather than ine
nate abilities and capacities may account for the differentisl place-
maﬁt of the sexes. :
Insofar as the differential in the social maturity index achie ved

by the male and femsle populations at the Winnipeg Kinsmen Sghool is 5
corigerned, unegual parental and cultwral expectations of masculine social
independence may have exerted some influence upon the children’s be-

heviour snd level of social maturity. How influential are the expectaticns




by w&anznﬁfui adults upon the menbsl retardetes' progression bowsrd in-
dependent functioning? This gusstion would provide an inbteresting -
search @?@j@@% which conceivably wight somevhat modily the draditionsl
underssbimations of the capabilities and potentialities of the train-
aeble mentally retarded.

Current nowledge rezarding trainable persons is lsrgely the
result of eclinical impressions and direst observations, and is
fooused primarily or the problems and limitations they present.

We have yeb 10 igolate mosht of the varisblss that determine why
thess peraons funchtion as they do, and only in very recent ysars

has any real effort been made to explore and develop thely
potenbials.

!

Forther verification of the validity of the postulabted hypothe=
sis @asyaviéen@@& after an analysis of the mean sociel guoblents of
both populations by chronological age. In esch age ecategory the children
at the Wimmipey Kinsmen School consistently vscovded a higher soegizl
maturity index then did children in the eomparable age catsgory at the
Manitoba School,

A ehronologisal breskdown of the populabions 2% bobth geographical
locations revealed that the meanm tobal soeisl maturity indices generally
showed 3 feg?QSina @emdeﬂgyﬁ until & minimal sogial maturilty level was
reacorded atb thirtsen years of age, VYhile deviations from this trend
were noticeable at the nine and twelve year old levels, in view of
the size of the reseasrched population it was difficult o evaluste the
significance of the distortion which these two age gfﬂﬁ@ﬁ@ﬁvﬁfﬁﬁaﬁaﬁ

upon the spparvent regressive trend.

2Tbide, Do 27




This spparent patitern of declining ebilities is aorroborated by

Mighuel J. Begab in his book The Mentally Retsrded Child, Deseribing i
mongoloid children, he gays:

Growbh is irregularg prior to school age, many mongoloid
children function at 2 level of mild retardation. They seem
to veach a plateaw in early school age, however, and the rats
of mental growth then declines to a point of performance

uswally in the range of moderate and gometimes severs retarda-
%i@ﬁ@

Children at the Winnipeg Kinsmen School achieved & higher total
mean uridh score in all sub-classes of the Vineland Social Haturity Secale
than dig the @hildy@n at the Manitoba School, with the exception of

30l f-llelp Hating” and "Self-Help Genersl®, Although the iffeventisl
hetween the two populations was nob particularly large, its presence
conceivably might be explained by the ma%ﬁy% of the envivomment within
which the shildren were being raised. Trainable mentally retarded
children are often handicapped by coordination difficuliies with con=
sequent awkwardness in manipulating eating ubengils, coping with bute ‘?
tons, shoe laces, ete, The understsndable congern and overegolicitious=
ness (and perhaps impatience) of parents under such ciroumstances nay .
very well cbstrusht or prevent a child from learning to solve these |
problems himssif, On bhe other hand, institutional supervisors and
gtaff, with less availeble time and more experisnce and knowledge of
the problems of the mentally retarded eéilﬁg are in a posivion to !

offer interventive assistance only when thelr help seems absolutely

Necessary. ! ]

31bide, po 15
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3

ed in the sube-glass "Ocoupation® wherein children at the Winnipeg King-
3

men School seored 327 higher than the

S % G od wod Sed moem wod 3 1 £
This subeclass primarlly encompasses activitiss with which the homge

ment and interest, or hf@ﬂqh ghgervabtion end imibation of sibling
participation in such astivities. Although the Vineland Sogial Haturity
Seale doss provide allowance for "no opporbonity® seoring, the formula
tion of guesbions which reguirs even the most objective respondents Lo
make a hypothetical judzment seems to ineorporate an additional limilta-

serbain elements of this Seals,

gm
4:%':"
]
&’3

«%:‘i

-

't was nobed that both populations recorded bheir lowest mean unld

g

-

agorss in the sube-class "Self-Ulrection®., Fronsh and Sco && havs ine
diecsted that self-direction measures indspendencs and a sense of rege
pongibility, a charscheristic W@ak@a§@ of the mentally retarded. Hore-
over, it 1s notigeable that the Vinelsnd Socelsl Maturity Seale does nob

introduse this sub-class until almosb %&@ gixth chronological year,

followed by o sesond questlon in this sub-class thrae years later, i.&.
A o 5 2

Tt would seem evident, therefore, that the capscity
for self-direction doss nod noﬁ@&liy develop until the latency develope
mental gbage, and 1t is not s&fp?isimg that this population of trainable
mentally rebarded (whose abilitles roughly approximate one<half thot of

"normal¥ children) should display 1ittle capacity in this aves.

B

An analysis of the relationship between bolbel mean sooisl guoblient

indices and the length of institvtionglizsbion revealed s rather

L B, L, French and J. C. Scobb,"Child in the Shadows, Jo Be

Lippencobt, New York, Philadelphia, 1960, p. Ole
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APPERDT (A bl
By
EDGAR A. DOLL, Ph.D. W/éf
Consulting Psychologist A »QAX .
Bellingham, Washington, Public Schools !
Formerly Director of Research ﬁ//;z ,g(// i
The Training School at Vineland, N.J. ;
NAME e e NI S Grade............ DAt
Last First Year Month Day
Residence. . e School e e BOTT e
Year Month Day
MA. e LOuo Test Used oo, When....cooeeiieee AL e
Years Months Days
"~ Occupation e eeeereesaeeeeomeseaseseeseesereessssseseesessesessisessnsens (3 1 Years EXp.ooeevreeeieeeceeeeeen. Schoohng ..............................
Father’s OCCUPAtION. .cuiiiieieeciecteveeeeee e e seeenemesmreareeeeneeenne ClasS. eeeerceeere e ennrennen Years EXpucerineevceeerreenns Schoolmg .............................. :
MOther’s OCCUPAION. .ecueeriarrecereeeeer et cerceeareeetreaeeneeeemnne e e e eannee Class...cooereereereeererennanen. Years EXphoeeeecoeeoeeeeeeenn Schoolina‘b
Informant....neeiniecn. ettt Relationship......ooeevoeieeereeeeee e Recorder oo ;
INfOrmant’s €St e e o eeeeeereeerere e sere e e re e e e " Basal Score*......
B2 0 0T DT LSOO O SO OO OOV Vs (s 114 s 3:1 B o1 £ IO ;
REMARKS: Total score.. !
Age equivalent :
) Social QUOLIENT...uememeeeeceeeeeeeeeeereesenneraie '
Age Periods j
LA
Categoryt Score* Items O-I : Mean L
C Lo HCrOWS; JaUENS e e e es e s ene e 25 %
SHG ... 2. Balances Mead ..o oo e ee e e e e e e e e e ee e enn e s e ean 25 %
SHG .. 3. Grasps objects WIthin T€ACH i e et reees .30
S o 4. Reaches for familiar PerSOMS . o oo et e oo .30
SHG .............. S RIS OV e e e e e m e e e e e e ananans .30 :
SHG .. 6. Reaches for nearby objects ... S SR U .35
O 7. Occupies self unattended ... ... e e 43
SHG ... 8. SIS UNSUPPOILCA oo ooooee oo eemeeeeeeeeeeeee oo 45 7
SHG ..o 9. Pulls self upright ......ocoooeeiieee et meeeeeeeesieeseeeteeseeereesceestesceessesceestisacestesseeseieeteaeesmeeia 550
Coe. 10, “Talks”; IMILALES SOUIIAS oo oeee oo e e e oo e e e e e e e e e e e e e e m e e e e e e De e mmmmmmmaeeemnm e e enannn .55 5
SHE ... 11. Drinks from cup or glass assisted ... e S50
| 12, Moves about 0n 00T e e oo e e ennaen .63
SHG ... 13. Grasps with thumb and finer oot e e en oo .65
S e 14. Demands personal attentiOn ... v oo ittt re et e e oo e ene .70 :
SHG ooeoeene 15, SEANAS AIOME oo oo oot eeese e e eeemme e e nmem e ma e en e en e em e n s eneeeeae 85
SHE ... 16, D0ES NOt ATOOL ..o e ea e e e e e e aeene e anmaneee .90 ,F
C o 17. Follows SImple IMSIIUCHONS oo e oottt et e s e e e e e et e e e mnes e seereamnmemmea 93 ¢
T Key to categorical arrangement of items: . . . ] ’ .
S H G — Self-help general C -—— Comumunication L — Locomotion /4 6%! w ASY /
S H D — Self-help dressing S D — Self-direction O — Occupation ”Zgﬁé)dﬁ Z ”ﬂg gm2€£ Zﬁa :
S H E — Self-help eating S — Socialization

* For method of scoring see “The Measurement of Social Competence.” 72 0 %%//K/WZAWIZ%’,&EJﬁ)]/lf@ﬂ/&k’,ﬂﬁ/lﬂﬂﬂ/ﬂ Wlf ,




I-1X 55
Lo 18. Walks about room unattended ... e 1.0:
O s 19. Marks with pencil or crayoﬁ ................................................................................................... 1.1¢
SHE .. 20. Masticates OO ... .. e e 1.1:
SHD ... 21, Pulls OfF SOCKS Lt 1.1
O eeeeen 22, TTANSIEIS ODJEOS .ot et e e e e 1.2
SHG et 23. Overcomes Simple ODSLACIES ... 1.3
10 R 24. Fetches or carries familiar ODJectS o o oo e 1.3
SHE ... 25. Drinks from cup or glass UnassiSted ....oooceooeoeomee e 1.4E
SHG ... 26. Gives Up baby CAITIAZE - eeiemrr oottt oo e 14
S e 27. Plays with other children ... 1'.5E
SHE ... 28. Bats With SPOOI oo s 1.5‘E ,
) 29. Goes about house or yérd ......................................................................................... .............. 1.6 [
SHE ... 30. Discriminates edible substances S 1.6;‘“ :
C oo 31. Uses names of familiar objects ---..-oooooooee o N R 1.7, §
Lo 32. Walks upstairs unassisted A B B ——E—————— 17
SHE oo, 33, URWIBDS CANAY .o oooooooooooeoeoeooeee oo eeeeeee oo S 1.8 §
C o 34. Talks in ShOTt SEMTEIICES - o ettt eeeeeane 1.9; ’
I - 10X :
SHG oo 35, ASKS £0 80 10 OIS -__. oo oo N 1.9
O e, 36. Initiates OWn play aCtiVities ...ooeeoe oo oot e e 2.0;
SHD .. 37, Removes COat OF Q@SS .o e e e 20
SHE oo 38, BALS Wt FOTK --.oroooooooeoeeoe oo oooee oo oo oo oo oo oo oo e oo oo oo eee oo eoeeeeeeeee oo oo 2.3 |
SHE ... 39, Gets drink Un@ssiSted ..o oo et e e 2.4
SHD ... 40. Dries OWN DANAS ..o 2.6
SHG ... 41. Avoids simple hazards ... e 2.8 [
SHD oo 42. Puts on coat or dress Unassisted ... oo 2.8 |
O e 43, CUts With SCISSOTS -oeromomee et 2.8
C o 44, Relates EXPETIBICES ... oo ettt e eme e 3.1
I -Iv .
Lo 45. Walks downstairs one step per tread ... 3.2 |
S 46. Plays cooperatively at kindergarten S 3.2
SHD ... 47. BULONS COAL OF AIESS uiurmiieieieiee e oo oo e et ee e eeeeeeea 3.3
O e 48. Helps at little household tasks .o 3.5
S 49. “Performs” for others ... 3.7
SHD .ooooo... 50. Washes hands Unaided . oo 3.8
V-V
SHG ... 51, Cares for self at t0Iet - oo et e 3.8
SHD ... 52. Washes £ace Unassisted .....ooooiiei e e e 4.6
) D 53. Goes about neighborhood unattended ..., 4.7
SHD ... 54. Dresses Self eXCePt tYIME - oo e et e 4.8,: i
O . 55. Uses pencil or crayon for drawing ... e — 5.1 |
S 56. Plays competitive exercise games ................. e e 5 1




- V- VI 56
O ... 57. Uses skates, sled, wagon ...........ccc......__. e e e e e e 5.1z
7 C o 58. Prints simple words ..._..... e N e 5.2:
S . 59. Plays simple table Games ..o 5.6
SD 60. Is trusted With MONCY .. .. e e 5.8:
) 61. Goes to school Unattended .. ..o e 5.82
VI-VII
SHE ........... 62. Uses table knife for spreading «..oooooeeoooooooo e 6.0:
C o 63. Uses pencil for Writing o e 6.1%
SHD ... 64. Bathes self assisted ..o e 6.27
SHD ... 65. Goes to bed Unassisted - e 6.7¢
VII - VIIT
SHG ... 66. Tells time t0 QUAFTET NOUT .. e nee o 7.2¢
SHE ... 67. Uses table knife for cutting ... O 8.0¢
S . 68. Disavows literal SANA CIAUS ..o oot 8.28
N S 69. Participates in pre-adolescent PlaY ..o 8.2¢
SHD ... 70. Combs or brushes hair ..........ocooomiiiiiiii e oe e e e e een e ae e neet e 8.45
VII-IX ‘
O e 71, Uses tools 01 UteNSIIS Lo e 8.5¢€
O e 72. Does routine household tasks ... ............. 8.57
C o, 73. Reads on own INTtatiVe .. oo e ............. 8.5¢
SHD oo 74. Bathes self UNAIAEA - oo oo oo oo [ 8.8
IX-X ~ !
SHE ... 75. Cares for sell at table oo e e 9.02
SD 76. Makes MINOT PUICHASES ...c.eiin et et e e e et et emee e e e em e 9.3¢
Lo 77. Goes about home town freely ..o e e 9.4z
X-XI
Co 78. Writes occasional ShoTt 1etters «o o oo
! C o 79. Makes telephone calls ...,
O e 80. Does small remunerative work __........__.. e
1 C o 81. Answers ads; purchases by mail . ...
g XI - XII
E O e 82. Does simple creative WOTK ... e et ees 11.2¢
SD 83. Is left to care for self or others ... 11.4f
C o, 84. Enjoys books, newspapers, MaAZAZINES - -o.oooo o oo eeeeeeee et e eeeee e 11.5¢
. . X -XV.
S e 85. Plays difficult Sames ... 12.3¢
SHD ... 86. Exercises complete care of dress ..o oo 12.3¢
SD 87. Buys own ClOthing GCCESSOIICS eiririeiiiieereeeeetiece et e esmeeieense e beoeemein s soecnemeensese e s eemeenens 13.0¢
S s 88. Engages in adolescent group aCtivities ... ... e 14.1¢
O 89. Performs responsible routine Chores ... e 14.6




XV - XVIHI
C o 90. Communicates by letter ................................................
C o 91. Follows CUrrent events .- ........ooceeeeeen- et eeaneene e neneeeen
L o 92. Goes to nearby places alone ... s
SD e 93. Goes out unsupervised daytime . ...
SD e 94, Has own spending money et n e
SD e 95. Buys all own clothing ..o

XVIII - XX
) 96. Goes to distant points alONEe ....o.ocieeeieieceireme e
SD 97. Looks after own health ... o
L© TS 98. Has a job or continues SChOONNE - .- oo
SD i 99, Goes out nights unrestricted ..o
SD e 100. Controls own major expenditires .. ..oooooeeieerimnin
N5 R— 101. Assumes personal responsibility - ooeooie o

XX - XXV
SD . 102. Uses money providently ..o
S e 103. Assumes responsibility beyond OWD T1EAS werememeoeeeeeeeeeeenee
S e 104. Contributes to social welfare ......... oo I
SD s 105. Provides for TUtUIe .ol et

XXV

O 106. Performs skilled work ................... e
O oo 107. Engages in beneficial TeCIEAtON -.-w.erecuereeemseemrereeierermrecoeeceooe
O oo 108. Systematizes OWI WOTK ..oooomiiiie e
S e 109. Inspires cONfIdENCE ....o.ooimmomomirceeecieirme et
S 110, Promotes CiVIC PrOZIESS ..ooocurieeiormos smmmerccmimmnece e mmmn s nassaee
L© JU— 111. Supervises occupational PUISUILS «..oc oceameieie i
SD i 112, Purchases for Others ...o..oriioiiiemeeee et
O T 113, Directs or manages affairs of others ...
O s 114. Performs expert or professional WOrk ...
S 115. Shares community responsibility ....ocoooveommiieeiis
O 116. Creates OWN OPPOTTUNIIES -..oocmreeiicne e
S 117. Advances general welfare ... -

Published by

Ameriean Glidance L%WM@ e 7 Hashinglon Avene. S5, Miunecpols, Mewnesola 5541

Copyright, 1936, The Training School at Vineland, New Jersey.
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APPENDIX B

TOW URTVERSTITY OF HANTTOBRA
Schocel of Sogial YWork

1, The informant:

Hawme:

Relationship to childs

Length of acouaintsnces

NDate of Interview:

1T, The Family: (Identifying data)

a) Parents:

Pabhers living ; decessed v ,
A% homes ‘ regularly
o rarely
, never
RTINS
HMothers living decaased
A% homss I regulsrly
rarely
AGIIR
never
b} Siblingss
No. of brothers Ames
Ho, of sisters ; Ages
He, residing at home N
at the ingbitudion ___

sooosonbid




59

@9&

s

SCHEDULE = GROUP B

IIT. The Child: (identifying data)

hs Hame

B, Sexe
fgéy’ girl ,
G, Date of Births
day _.. _, momth e

D, Physical sbatus: {specify any physiesl dissbility)

E., Henbal stabuss

test{s) unsed date | seore

dagte | seore

{gocial data):

A. Present place of residensces

own {or privete) family

X institution (MI3)

B, Previous vesidencs historys:

= with eszamily gsinege bivth

= with own from o ‘ §e

from 0

= in foster family care?
(ineluding care by relatives)

from Lo

= in institutional ecare:
{specify institutions)

from €0

ces Sombid




. Soclal Residentisl Spesifies.

1, During Institutionsl Placement

s

a} Vacation Absencess other
. family camp (specify)
plages
Lrequengys
durabions
b} Visite to childs : other
Person who visits parents siblings {specify)
fregueneys N
durations
2, During Home Residense
a)  occasional abgences from homes
with whont A otheyr
family camp {specify)
freqguencys
duration:
D. Special Abilities, qualities; interests of the childs
{deseribe or specify):
3. Ze

1966-67




Chrono- | WHAPLESE MARSRER | yansgobs School Total Totall Pere
1@.‘3’:{@@ s T
& ; ) Gent
al Age | Boys u%fiﬁ Total ] Boys | Girls | Totzl | Boys | Girls ©
7 2 1 3 i = i 3 i L 10
8 - 2 2 i - 1 1 2 3 7
9 2 2 h 1 I 5 3 é 9 224
10 1 1 2 1 3 I 2 b 6 1
11 2 1 3 2 2 I A 3 7 175
12 bk A g h 3 5 8 2 15 15
3 = 1 1 - - = = i 1 24
TUTAL ik 9 20 i0 15 20 21 1y hD 100
MEAN AGE
I8 YEARS 10,2 .7 | 10 0. | 10 10,2 | 10.3 | 9.8 0.1
)
APPEHDIX G-I
GRADUATED LENGTH OF INSTITUTIONALIZATICH
OF TWaNTY CHILDRENM AT THE HANITOBA SCHOOL BY SOCTAL CQUOTIENT SCORES
s e TR
Tastitobion- Hean Institubions Hoon
slization Buaial Sogial alimaticon Soelsal Sogial
{in months) |Cuotients Cuotient {in months) |Quotiendts [Quotient
3 3L.2 ) 52 18,0 )
Iy 32,0 ) 5l 2h.5 )
g 854,00 ) 59 28.3 )
11 55.0 ) 43.6 60 h3.0 ) 34,0
23 25.h 25.h 19 sh.l )
82 2,2 )
31 32 ) 03 33.2 ) 3.2
EXN iz,2 ) 23.2
102 53.3 53.3
37 8.6 )
L3 Ll.6 ) 119 63.1 30k
43 0.5 )
16 W7.1 ) 36.5




APPENDIZ 0=IIT
GRADUATED SOGIAL QUOTIE
AT THE WINNTPEG KINSMEHM SCHOOL B ORDIHAL

£

Soelal Ordinal Family Ordinel Pamily

Cmotient Position Quotisnt Posibion
82,9 Youngest 5263 Youngest
82,7 Oldest of Three 1.9 Youngesh
Ok Youngest 51,6 Youngest
62.7 Younges® 19,0 Youngest
62.7 Oldest of Five h8.6 Youngesb
57.b Youngest 35.5 Orly Child
56.1 Youngesh 35.2 Youngest
55.5 Youngest 28.1 Youngesb
55.1 Youngest 26,1 Non Toungest
ch.0 01dest of Two 24,6 Hon Youngest

1
i
|




