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ABSTRACT

This descriptive study examines the professional development attirudes and

activities of home economics teachers in Manitoba. One hundred and forty six out

of the provinces' 248 public school home economics teachers responded to a mailed

questionnaire. The majority of respondents teach at the junior high level in an urban

area, with at least 10 years of teaching experience, and plans to teach for at least l0

to 15 more years. Few respondents had any further educational degrees beyond their

bachelors degree. Professional association aff,rliation was used to divide the sample

to determine if membership had an influence on the amount of participation and

reasons for or for not attending professional development activities. Membership in

two home economics associations in Manitoba is available to teachers, and supports

professional development, the Manitoba Home Economics Associaúon (MAHE) and

the Manitoba Home Economics Teachers Association (MHETA). Fifty per cent of

responding teachers belonged to both associations. The respondents were organized

into four groups based on their affiliation for data analysis, MAHE and MHETA,

MAHE only, MHETA only and non-members. Those respondents who were

members of both associations were involved in more activities and perceived

themselves to be more active than members of the other three groupings. Workshops

and conferences, lectures and exhibits were reported as the most benef,rcial of the

professional development activities, while writing articles or manuals were seen as

the least beneficial. Respondents reported that they were motivated to afi.end in order



iii

to keep up with new developments. to better serve their students and to update their

knowledge. The three greatest deterrents to participation were lack of time, family

commitments. and inconvenient scheduling of activities. No statistical differences

were found in professional attitudes of the four groups based on professional

association membership.
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CF{APTER. I: ÏNTROÐUCTION

It is essential that professional disciptines keep up to date in these

times of rapid social and technological change. The profession of home

economics has and continues to evolve in relation to the problems of

families within society (Lund, 1976). The field of home economics began

with the goal of improving the quality of family life, and throughout its

history this has remained its central theme. The means to reaching this

goal have changed over the years from the preparation of young ladies for

domestic activities to helping all students make informed and ethical

decisions about their everyday lives in families, communities and the world.

curriculum guides written to reflect these changes place less

emphasis on the practical skills of food preparation and clothing

construction and more emphasis on practical problem solving in all areas of

daily living. Teaching strategies have changed as well, with a shift in focus

from delivering technical information to students, to helping them rationally

decide and act in solving practical problems.

while professional development activities have been offered to

teachers by professional associations to explore changes in the profession



Home Econornics

3

and in teaching practice, the proportion of teachers atfending has often been

small. There is no doubt that, due to changes in society and developments

in the f,reld of home economics, there are demands for home economists to

continue to update their knowledge. In spite of the obvious benefrts from

continuous professional development, such as up to date knowledge and

networking oppornrnities, participation in professional development

activities ¡s¡¡¿ins low and this raises a number of concerns (Lamble, 1933).

"Practising a profession with excellence requires continual development of

both the individual as well as the organizaúon which represents the

profession" (Vaines, 1980, p41).

Professional development activities require vast resources, including

time, money and energy in planning and execution (Hall, 1990). Not all

professionals choose to make this investment. Continuing engagement in

professional development activities can be the result of personal

commiunent, encouragement by peers, and mandated by the professional

association.

Mandated continuing professional education began in the early

1970's in the United States in the medical profession and has been revived

recently by calls from the public and government that professionals were

not up to date and therefore were not delivering the expected quality of
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service to their clients (Queeny and Smutz, 1990). In Canada. by

legislating professional acts, the government has placed the responsibility

for continuing education, competence and professional practice under the

control of professional associations (watson, 1985). The Manitoba

Association of Home Economists (MAHE) accomplished professional

legislation and legal recognition of the profession on March 15, i990

(MAHE News, 1990). The Professional Home Economics Act grants all

practising home economists the right of title, i.e., the use of the designation

"professional home economist" or the abbreviation PHEc. The act

mandated MAHE to "promote the professional development and continuing

education of the members of the association" and to "prescribe standards of

continuing education to be required of all persons registered under this act"

(Section 5, article f). The Association set up a system for monitoring the

professional development of its members by awarding points for certain

professional activities. Over a three year period a PHEc must accumulate

45 continuing education points to retain the professional designation.

However, mandated continuing education is seen by some as either a th¡eat

to individual choice or a punishment, or both. The research on whether

mandated continuing education improves professional practice is

inconclusive (Cross, 1981).
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The majority of professional development activities available to

home economics teachers in Manitoba is provided by the two professional

associations. The population of home economics teachers in Manitoba may

belong to two professional home economics associations in the province.

The Manitoba Home Economics Teachers' Association (MHETA) is a

special area group of the Manitoba Teachers' Society which is concerned

solely with the interests of teachers. Membership is open to anyone who is

interested in home economics education or who is already a member of the

Manitoba Teachers' society and has paid the yearly fees. MHETA was

formed to unite teachers, to act on common professional concerns and to

take a leadership role in providing professional development (Bannennan,

1989). MHETA provides a journal and workshops for teachers to learn

about new techniques and to have an oppornrnity to network with other

teachers. There are no mandated srandards for professional practice and

teachers may only use the professional home economist designation if they

are also members of MAHE and meet the continuing education strndards.

The Manitoba Association of Flome Economists (MAHE) is the

provincial body representing all home economists in Manitoba. MAHE is

responsible for the legislation and legal recognition of the profession. In

order to be a member, applicants must hold a Bachelors of Home
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Economics or a comparable degree from an accredited post secondary

institution (MAHE News, 1991). Members work in a variety of settings

including business. goveûrment, education and self employment. MAHE

offers members up to date information through workshops, newsletters and

an annual conference. Through federation with the Canadian Home

Economics Association, members of MAHE are kept informed of

happenings in the f,reld across Canada with an annual national conference

and a quality professional journal. MAHE also lobbies govemment with

regard to members' concerns and societal issues affecting the quality of life

for families and individuals in Manitoba. Members hold the professional

home economics designation by meeting the mandated standards for

continuing education.

The purpose of this study was to examine the professional atfitudes

of home economics teachers in Manitoba and to identify the factors which

motivate or deter them from participating in activities for professional

growth. The main objective of the study was to measure how active

Manitoba home economics teachers are in professional development and

which activities they feel are most beneficial and least beneficial to their

work in the classroom. Another objective was to identifu the factors which

motivate or deter participation in professional development acúvities and
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whether or not tnembers of a professional organization differed on these

factors and in their overall level of participation. Finally, the study was to

determine if holding membership in a professional organization was related

to a difference in the professional attinrdes of teachers.

This exploratory study was carried out by way of a mailed self-

completed questionnaire. It consisted of 50 items asking home economics

teachers about their participation and the perceived value of professional

development. Their replies were divided and examined according to their

professional association membership. The following questions guided this

study:

1. How active in professional development do Manitoba home

economics teachers perceive themselves to be?

2. Is there a difference in the level of participation in professional

development activities between home economics teachers with membership

in both MAHE and MHETA, MHETA only, MAHE only, and those who

do not belong to either organization?

3. what professional development activities do home economics

teachers perceive as the most and the least beneficial to their work in the

classroom?
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4. Are there differences rn the factors that motivate or deter

participation in professional development activities between the four

groups?

5. Will there be a difference in professional attitude between the

four groups as measured by Halls' Professional Anitude lnventory?
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CH.{PTER lI: LIT,ER.ATïIRE REVïEW

There has been limited consideration of the professionar deveropmentof home economics teachers. This dearth of research and writing reflecß aneed for conceptual and empiricar work in the area.

professional 
Develooment

professional 
development may be defined as ,,all 

formal and informateducation and activities that facilitate growth as a teacher,, (Sinder, I 9g6,p'3)' Any activity that upgrades knowredge, abirities, competencies andundershndiog in order to become more effecfive is considered to be aprofessional developmenr acdvity (Stone, 1969). Such acdvides includemembership in a profession aI organization, reading professionar journars,
attending professionar meetings, pursuing graduate study or fufthercefiificatiotr, of aftending workshops or inservice training (East, 1gg0).

The definition of professional deveropment is impor-tant for researchexarnining iß effecß. A broad definidon incruding serf_directed learningwourd resurt in more participants than if professionar deveropment waslimited to credit courses or forrnar training. If nar¡owry defined, ress than10% of the adurr popuration wourd be invorved in formal learning for credit(cross' 1gg1)' courses are not often pursued because of the time and cost
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required and their emphasis on theoretical knowledge, which is regarded as

having little value ro reachers (Edelfelt and Gollnick, 19g1).

There are three types of active adult participants. The f,rrst type are

goal-oriented learners who use learning to gain a new skill or to meet a

specific objective such as a raise or career advancement. Activit)¡-oriented

learners participate primarily to be involved. These learners are more

interested in the social networking aspects of the activities. Finally,

learning-oriented participants pursue learning for its own sake. Such life

long learners are constantly involved in some continuing education activity

(cross, 1981). Although it is diff,rculr ro decide who will participate in

professional development activities, research has indicated two strong

predictors. The f,rrst is educational at[ainment. The more successful

experience a person has had with education, the more likely they are to

continue to pursue further educaúon. The second powerful predictor is age.

Younger adults, who are interested in career advancement and have more

eneÍgy, are more involved in professional development than older adults

(cross, 1981, Darkenwald and Merriam, r98z). otder adults tend to be

involved in more recreational learning and are more activity-oriented than

goal-oriented. Income has been shown to have little effect on participation.
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The most powerful predictor in continuing with the task, once it has begun,

is satisfaction with the learning activity (Anderson and Darkenwald, rglg).

Tough (1968) studied the reasons why an adult begins and continues

a learning project. In intensive interviews with 35 adults from urban

Toronto, subjects were asked to elaborate on a set of 13 conscious reasons

for starting and continuing a learning activity. Although the findings are

only representative of urban, middle class, fairly well educated, young

adults, there were three major findings. Most adult learners have a number

of reasons for pursuing an activity. More important than a cataloguing of

these reasons is the frnding that they have different reasons for continuing

than they had when they started. They were also found to have more

reasons for continuing than they had for begiruring. For example,

respondents may have cited career advancement as their motive for

beginning, but added interest in subject and social contâct as reasons for

continuing. Most learners are goal-oriented, citing the desire to use the

knowledge and skill as the most importiant reason for their learning.

The American Home Economics Association (Fanslow et. ar., r9g0)

surveyed its membership to identify areas of expertise of its membership

and to more fully describe the activities of its membership. The results of

their survey of more than 34,000 members with a5I% response rate,



Flome Economics

t2

revealed that 74% of the membership had not parricipated in a nationally-

sponsored program during a f,rve year period and 46% had not participated

in a locally-sponsored program. Although the survey did not delve further

into why they were not attending, it did ask what motivated members to

belong to the association. Among the top reasons for belonging were

updating of subject matter knowledge and obligation or commitment ro the

profession. Presumably, by belonging to the association and receiving a

journal or newsletter with membership, members are updating their subject

matter knowledge without attending programs.

A similar study was conducted of the members of the Connecticut

Psychological Association (Allen etaI, 1987). A survey of members'

involvement in professional development activities and their attitudes toward

continuing education, revealed that books and personal contact with other

professionals were the most valuable. Conventions were the least favoured

activity and seen as having more of a social than an educational value.

Time pressures at work, family commitrnents and cost were the highest

ra¡ked barriers to participation. This reliance on more self-directed

activities presents a problem with mandated continuing education programs

that emphasize activities that can be documented. The researchers stressed

that ttrese practices need to be revised so that those activities which
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professionals f,rnd most effective are accepted and validated (Allen et al.

t987).

The Tennessee Vocational Teacher Needs Assessment (Thomas et al.

1989) surveyed 419 vocational instructors to identify areas of teacher

perceived needs for future professional development activities. Only 20%

of respondents were home economists, with the remainder from a variety of

vocational subject areas and trades. Their findings, based onTr% of

teachers responding (Thomas et al, 1989), revealed that paid employment

for upgrading skills and inservice training were the highest ranked

professional development activities, whereas, conventional course work was

ranked lowest. The researchers concluded that this was due to better job

prospects for many in other trades and a lack of commitment to teaching.

A survey of the professional practices of physical education teachers

in Idaho, oregon and washington (zakrajsek ,& woods, 1983), revealed

that 77 % of the respondents did not even belong to their state professional

association. The most regularly read magazine of professional interest was

Sports Illustrated and only half, had completed a credit course in the last

two years. Conference attendance was very low, with 67% of respondents

replying they had not attended a state sponsored professional conference

and 98% had not attended a national conference. The f,rndings revealed that
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physical education teachers are not supporting their profession through

conference attendance and membership or by reading professional journals.

Time and dista¡ce were the main reasons reported for not being involved.

The physical education teachers responded that they perceived themselves

as coaches f,rrst and did not feel they had time to take a course. Because

courses are offered in more populated areas, teachers in rural areas do not

have adequate access to professional development activities.

similar frndings were reported by Nelson (1974) in her srudy of

Manitoba home economics teachers, examining the relationship between self

acnralization and participation in continuing education. Seventy-six of 100

randornly selected home economics teachers completed a self-actu alization

inventory and the scores were compared to their participation in

professional development activities. Several reasons were selected by

respondents as factors affecting their participation in these activities.

Gaining up-to-date information, personally interested, meeting specific

needs, social and professional contâcts, and to strengthen the profession

were the reasoris most often reported. Reasons for not becoming involved

included a lack of time, cost, not worthwhile, and family commitments.

Nelson (1974) also found that teachers above the age of 46 scored lower on

the self-actualization scale and participated less in professional growth
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activities. Young teachers did not expect to teach very long (Nelson,

1974), which was similar to the f,rndings of rhomas el al (1989). Nelson

(I974) recommended furrher research to flrnd means of increasing a positive

professional attitude in teachers.

Findings such as these are found across all professions. tn a study

of primary care physicians the most important reasons cited for

participating in continuing education were maintaining competence,

increasing knowledge and skill, staying up to date and enhancing patient

care (wolf et al, 1986). The survey was conducted on 208 physicians who

were attending courses sponsored by the University of Michigan medical

centre. Due to mandated continuing education for physicians, the

researchers assumed that concerns about malpractice and reliscensure would

be ranked high, on the contrary it was ranked low. These results are

however, based on physicians attending certified courses and their motives

may be different from those who are pursuing other means of professional

development. similar findings were reported by Brown et al. (1982), who

noted a slight increase in continuing education after the mandate was passed

for psychologists, but concluded that this was due to increased availability

of activities. Those most in need of continuing education were not always

the ones actively involved. It was also noted that to be more effective
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continuing education requirements must be individuaily tailored to meet a

persons needs (Brown et al., 1982).

Holmes et al (1988) interviewed 32 classroom teachers and r6

administrators from 16 District of Columbia pubtic schools about their

concerns and needs for professional development. Respondents felt that

staff development should be the schools' responsibility. lnservice programs

which use the teachers as presenters and focus on the exchange of

techniques and new materials were perceived to be the most valuable. All

teachers were adamant about not scheduling these activities when they

might interfere with family life. Tuition assistance and release time were

identified as incentives to participation. This research was based on a small

sample and may not reflect the feelings and needs of all subject area

teachers.

Most of the research has linked motivation to participate in

professional development activities to past experiences. There is also some

evidence that professional training will affect their later participation in

professional activities. In their survey of 777 home economics graduates

from the university of North Carolina, Draper, Shanner and Roscoe (1982)

questioned the effectiveness of traditional means of promoting professional

development. These traditional methods included student chapters of



Home Economics

t1

professional organizations and awarding scholarships ard awards. Their

questionnaire consisted of three parts: (1) professional activity and

recognition as an undergraduate, (2) professional aff,iliation and education

since graduating, and (3) current demographic information. of the j77

questionnaires distributed, 276 usable responses were returned. The results

of their inquiry revealed that teachers, compared to non-educationally

oriented home economists, were more aff,rliated with professional

associations. They also found that the more involved they were as an

undergraduate, i.e. held membership in home economics related

organizations, served as an officer in the organization or received a home

economics award, the more likely they were to remain in the profession.

Although older women were more often affiliated with professional

associations than younger women, advanced education was not related to

professional affiliation.

Although most research has focused on what motivates participation

in professional development and has not been useful in distinguishing

between participants and non-participants (Scanlan and Darkenwald, 1984);

few studies have spent any time examining the factors that deter

participation. Barriers to participation can be divided into three categories.

Situational barriers are those which are beyond the control of the participant
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which include lack of time and money. Dispositional barriers are the

personal attifudes of the participant. These are often difficult to measure

because it is easy and more acceptable to respond that the time or cost are

too much rather than responding that they are not interested or too old.

Finally institutional barriers are issues surrounding the activity, such as

location and transporlation, lack of relevant or interesting course offerings

and lack of information regarding courses (cross, 1981, Darkenwald and

Merriam, 1982).

Scanlan and Darkenwald (1984) surveyed 686 health care

professionals in New Jersey to find out why they were unable or did not

desire to participate in continuing education activities. From a factor

analysis of the data, six factors emerged as deterrents to participation: (1)

disengagement, which is a lack of feeling of connection or commitment to

the profession, (2) lack of quality, (3) famity consrrainrs, (4) cost, (5) lack

of benefit, and (6) work constraints. Virrually all of the factors, with the

exception of work constraints, demonstrated predictive power in relaúon to

participation. Four of the factors (lack of quality, cost, lack of benefit and

work constraints) were felt to be important for organizations planning future

activities. These factors provided evaluations of activities that could be

changed.
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This research was replicated with the general public's aftinide toward

participation in organized adult educarion (Darkenwatd and Valentine.

1985). A questionnaire was distributed to 2000 random_ly selected

households in an affluent area of New Jersey. A very low response rate of

10% identif,ied six factors as barriers to parricipation: lack of conf,idence,

lack of course relevance, time constraints, low personal priority, cost and

personal problems. of these factors, time constraints and lack of course

relevance were ra¡ked the highest, although most items were ranked fairly

low. From these results, Darkenwald and Valentine (1985) suggested that a

persons' decision to not participate may be based on a combination of

several factors rather than isolated to only one factor.

Research has examined the factors that motivate or deter

professionals from participating in professional development activities,

although, more limited consideration has been given to deterrents. Limited

evidence suggests rhat past experience with professional development

activities plays a major role in deterring future participation. The review of

the literature suggests that involvement in professional development is

multi-dimensional. Factors such as sinrational factors and the nature of the

activity have a direct influence on participation. However, the professional
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attitude of the teacher also plays a major role in determining their decision

to participate.

Professional Anitude

Professional attitude has been closely li¡ked with a professional's

participation in continuing education experiences. The values and beliefs

that a professional holds will influence their acúons and practices. To act

as professionals, members must be educated and socialized into the

profession and must internalize the philosophy of the profession.

Professionalism involves more than merely knowing the mission statement

of the profession. It occurs in the minds of professionals, in their thoughts,

values and beliefs, and is made explicit through their actions and practices

(Griggs, 1984). Professional attitudes determine behaviour.

Much of the research of professional attinrdes is based on the

research of Hall (1968) who assumed there was a correspondence between

attin¡de and behaviour. The purpose of his study was to examine how

professional attin¡de is formed and how it is affected by the organization in

which a professional practices. Hall examined five animdinal attributes as

measures of the level of professionalization.

1. the use of the professional association as a major reference,

2. a belief in service to the public,
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3. belief in self-regulation,

4. a sense of calling to the flreld,

5. autonomy.

Hall (1968) developed a questionnaire of 50 Likert-type irems ro

measure the f,rve attitudinal attributes and to measure the level of

bureaucracy in an occupational setting. Respondents were asked to

complete the survey according to how they perceived the statements to

correspond to their organization. The results of the professionalization

scale were correlated with the level of bureaucratization they perceived

within their organization. This was done in order to compare the level of

professionalization of an occupation in a variety of settings.

The major finding of his work was that the strucnrral and attitudinal

aspects of professionalization do not necessarily vary together. The

strength of each of the attitudinal attributes depends on the socialization

which takes place during training and in the work they are involved in the

profession. tn addition, the social structure of the occupation affects

attitudes. For example, if the occupation is self-regulating, the respondents

believed strongly in this, regardless of the level of bureaucracy in the

occupational sening.
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Snizek (1972) modified Halls' professional inventory based on a

factor analysis of Halls' and Snizeks' own data. His results revealed that

half of the f,rfty items designed by Hall had a low factor loading on rhe f,rve

components of professionalism. Of the fifty items, some items revealed

little fit, others seemed to f,rt with multiple components while other items

f,rtted with components other than the ones in which they were intended.

Snizek (1972) deleted twenty five items to reduce the empirical overlap and

found the scores before and after the modification to be very similar. With

the revisions to the Hatl (1968) instrument, Snizek reported little change in

reliability coefficients.

Certainly any decrease in the total number of scale items will
diminish the scale's total reliability. Hall's data reveal a drop from
.86 to .84; Snizek's data from .80 to .78. More importantly, a
deletion of the specified items should generally increase the stratified
reliabilities of the scale's dimensions. (p.112)

Snizek also felt that the shortened inventory provided a clearer, more

precise measurement tool.

Hall (1990) used the shortened survey in his research on the factors

related to the participation of agricultural education teachers in professional

development acúvities. Hall's research examined the effect of demographic

variables, motivational and deterrent factors and the results from the

aninrde scale on professional development participation. His findings,
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based on a74% retrxn rate. indicated a positive relationship between

attitude toward the profession and participation. He found that four

demographic factors had significant impact on participation: (1) former

professional association membership, (2) contract length, (3) f,rnancial

contribution of school district toward professional development activities

and (a) children, i.e. sons or daughters, who were teachers.

Hall (1990) created a professional attitude index by coding the

responses on Hall's (1968) anitude inventory. The coding allowed a score

to be calculated with the higher the index score, the higher the professional

anirude. Lr addition, the data was further anaLyzed by a factor analysis to

see if the responses loaded into the five attitudinal categories cited by Hall

(1968). All but two of the statements loaded into the f,rve categories. The

close match between fhese results using the instrument and those of Hall

(1968) and Snizek (1972) further demonstrates the tool's validity in

measuring professional attitudes.

Amos and Nelson (1979) examined several research studies on

professionalization and based on the conÌmon elements, they developed an

instrument to survey 333 home economics teachers from Upper New York

State, about their beliefs concerning their profession. One study on which

Amos and Nelson (1979) based their study was the work of Hall (1968). A
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random sample was drawn from a computer generated list of all upper New

York State home economics teachers. The major objective of their study

was to investigate the background of teachers and assess the perceptions of

teachers towards home economics as a profession and themselves as

professionals. Amos and Nelson (1979) developed four categories of

professional characteristics. These are: (1) orientation to profession, (2)

orientation to peers and profession, (3) orientation to clients, and (4)

orientation to school as an organization. The results of their survey

revealed that most teachers felt home economics was a profession but less

strongly identified their work in their classes as being professional. Their

results also reflected teachers feelings of insecurity, helplessness and

isolation in their classroom or school setting. Teachers expressed a

commitment to their professional group but felt that the professional

meetings were unimportant.

Amos and Nelson (1979) concluded that home economics in the

public schools lacks a coÍlmon focus and that too many teachers were off

doing their own thing rather than working towards strengthening the

profession. They also inferred from their results a need for more support

for individual teachers and encouragement to get involved in their
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profession. This, they felt, would enable teachers to better meet the needs

of learners and schools.

The role of the professional education organizations in professional

development and professionalism is often underrated and has not been

extensively studied (Edelfelt, 19s9). Teachers' participation in these

organizations is voluntary and often involves sharing ideas and experiences

with other teachers. Teachers are involved more in professional

development activities related to teaching which are prepared by teacher

organizations, because they are more practical (Rtelfelt and Goilnick,

1981).

Hutchinson (1976) studied the role that the professional organization

plays in influencing professionals views concerning the profession and

professionalism. FIis research was of 590 teachers in pennsylvania who

were members and non members of the American Vocaúonal Association.

The results based on a 5I% return rate revealed that members held different

views on issues than non members. Members saw more of a need for state

affiliated professional. orgarúzations and the need for these organizations to

become politically active and to help improve the image of the teaching

profession. In general, members had more positive views towards the

profession, professional organizations, and their role in education.
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Wilson (1973) snrdied the relationship between the participarion of

home economics teachers in professional development, their information of

curriculum practices and professional commitment. Of a random sample of

200 home economics teachers from Massachusetts, 140 teachers responded

(73% response rate). The majority, 75% , were members of their local

teachers association, 40% were members of both local and national

association and I0% did not hold any membership. Reading journals and

contact with other teachers for information and assistance were the most

often cited means of professional development. Professional commitment

was measured using the Loftis Measure of Professional Commitment

(MOPC) and results revealed a positive correlation between participation,

knowledge and the use of practices, and professional commitment. wilson

(1973) found that those respondents who held memberships in associations

scored higher in all areas. They scored higher on rhe Mopc and used

more up to date curriculum practices and participated in more professional

development. Professional commitment was found to be independent of

age, level of education, marital status and years of experience. One f,rnding

of particular importance was that all groups responsible for delivering

professional development activities, universities, professional organizations,

local school disricts and home economics supervisors, received low
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effectiveness ratings (Wilson. 1973). The low ratings were reported due to

the limited contact the teachers received from each of the groups. The

home economics supervisor was the one seen as least effective in delivering

quality professional development, however, this was assumed to be as a

result of a lack of funds and personnel at the state level. professional

development must meet the needs, interests and abilities of the teachers in

order to be effective. Planning professional development activities is only

the beginning, organizations must also foster meaningful participation

(Wright, 1985).

The review of the literature revealed a wealth of information in the

area of professional development but little in the f,reld of home economics.

Much of the literature is based on srudies conducted in the United States on

teachers in general rather than those in specific subject areas. There is a

need for empirical work in the field of home economics education in

canada in order to strengthen an understanding of our sin¡ation and

concerns. The majority of studies have focused on why people parricipate

rather than also looking at why they are not involved. Some research has

looked at the impact the professional association has had during training on

later participation, but does not look at its continued impact throughout

professional practice. Research into the attitudes of a professional will
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provide valuable information to help us better understand why some

professionals participate and others do not. As well, the research will

reveal what motivates home economics teachers to become involved in

professional development activities and what activities they feel are most

personally and professionally beneficial.
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CF{.{PT'ER. XII: METF{OÐS

- Population and Data Collection

The survey was distributed to all home economics teachers in the

Province of Manitoba who were teaching in a junior or senior public high

school. Participants were identifred from the directory published yearly by

Manitoba Education and Training. There were approximately 248 teachers

listed in the directory. The questionnaires were mailed January 25, lgg3

and were accompanied by a cover letter explaining the study (Appendix l).

The respondents were assured of anonymity in the letter and the

questionnaires were not coded in any way in order to guarantee this. A

self-addressed stamped reply envelope accompanied the questionnaire to

simplify its return.

A reminder notice was sent to all participants two weeks after the

initial mailing. six teachers responded that they did not teach home

economics. One teacher responded that she taught cooking skills to four

severely disabled children and had no training in home economics so she

did not consider herself to be a home economics teacher. Two teachers had

no home economics background and did not feel qualified to respond. one

teacher had moved and was not replaced and one teacher was on sick leave
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and not able to respond. One questionnaire was renlrned without suff,rcient

information and was omitted from the analysis. Thus of the original z4g

questionnaires, only 238 comprised the appropriate population. Of these,

147 questionnaires were returned for a response rate of 6l%.

Instrumentation

The instrument and cover letter was developed for this study and

was reviewed by a pilot group made up of volunteer fust year teachers who

graduated from the university of Manitoba Faculty of Education. They

were asked to complete the survey in order to establish an approximate

length of time needed to complete the instrument. They were also asked to

comment on the clarity of instructions and quesúon forrnat. The instrument

was then revised based on their recornmendations and was mailed to all

participants in the population. The f,rnal questionnaire consisted of four

sections (Appendix 1). The first section was a list of professional

development activities. Teachers checked off the activities they had

participated in since July 1, 1992, and which of these activities they

perceived as beneficial to their work in the classroom. The second section

of the questionnaire consisted of four closed-ended questions asking

teachers to check all factors that motivated or deterred their participation in

professional development activities. Respondents were then asked to identify
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the top three factors that influenced their decision whether or not ro

participate.

The rhird section of the quesrionnaire consisted of the 25 item

Professional Attitude lnventory (Hall 1gg0, Hall, 196g). Foufteen of the

twenty-five items were reverse coded in the calculation of a professional

attitude index. The higher the score, the higher the degree of professional

attitude. Hall (1990) reported a Cronbach alpha retiability coefflrcient of

.76 for the 25 item scale. The f,rnal section of the questionnaire consisted

of 9 items which surveyed demographic information, such as age and

professional association affiliation; this data was used to describe the

different groups within the population.

The questionnai¡e results were analyzedby within population

comparisons of home economics teachers based on their professional

association affúiation. The population of home economics teachers were

divided according to their membership in the professional home economics

associations: (1) Manitoba Association of Home Economists (MAHE) and

The Manitoba Home Economics Teachers Association (MHETA), (Z)

MHETA only, (3) MAHE only, and (4) non members. The data was

analyzed by frequency distributions of the entire population and also of the

four different groups. A chi square analysis was used to determine if the
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differences were signif,rcart or due to chance with a 0.05 alpha level

selected.

Limit¿tions

There are limitations in any research design and there are some in

this study as well. self-completed survey research often has cited a low

return rate as a limitation (Hall, 1990). In order ro achieve a higher

response tate, a reminder notice was sent after two weeks. The surveys

were mailed out to all teachers listed in the directory from Manitoba

Education and Training. The directory proved to have a number of errors,

which were taken into account in the data analysis. The tists of motivations

and deterrents supplied in the questionnaire were as extensive as possible.

However, respondents choice was limited to those listed and may not reflect

all possibilities (Wolf et al, 1986).
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CE{.{PTER lV: RESUI TS

Description of the Sample

The sample of 146 home economics teachers in the Province of

Manitoba, was examined. Demographic information was obtained in the

final section of the questionnaire which provided information about age,

location, educational background, teaching experience and future plans.

Forty percent of the respondents were currently teaching only junior high

level home economics, 38% werc teaching both junior and senior high

courses, and only 2l% were solely senior high teachers. The majority of

teachers, (58%) were located in an urban setting (either Winnipeg or

Brandon), 35% were located in a rural school. Only 7 % were teaching in a

norlhern setting (above the 53rd parallel).

The vast majority of the teachers (81%) held a bachelors degree as

their highest degree. Further educaúon does not seem to be a priority as

only 3% had a Masters degree, 5% had a post baccalaureate certificate and

only 9% had a degree in another area.

The average age of the respondents were not spread out evenly over

the f,rve age groupings provided. The largest percentage of teachers

(77 .4%) were between the ages of 30 and 49. This large nrrmber of
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colleagues moving through the system together may cause administrative

and institutional problems as they begin to retire. tn Table 1 is reported the

percentage of teachers in each age grouping.

Table 1

Age of Respondents

Age Group Frequency

n: 146

Percent

20-29

30-39

40-49

50-s9

60+

T4

46

9.6

31.5

45.9

i 1.6

r.4

67

T7

2

Unlike age, the number of years of teaching experience was evenly

distributed across each of the five year experience ranges. The highest

percentâge of the respondents, 23%, had been teaching for 16-20 years.

This may suggest that more teachers will be retiring in upcoming years and

meking rôôm for new qradnafes F{owever ecr-nrdins tn fhc recnnnccc nf-^Þ -"
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teachers. a high percentage reported that they plan to continue teaching for

a long time to come. Fifty-one percent of respondents reported that they

would be teaching for ten or more years, and only 37% reported that they

would be teaching for less than ten years. tn Table 2 is the frequency of

teachers reporting in each category of experience and in Table 3, their

reported future plans.

TabIe 2

Years of Teaching Experience

Number of Years Frequency

n:146

Percent

0-5

6-10

11- 15

t6-20

2r -25

25+

29

16.4

19.9

23.3

t2.3

32

34

18

2t.9

6.2
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Table 3

Number of Years of Anticipated Teaching

Number of More Years Frequency

n: 146

Percent

did not respond

0-5

6-10

11- 15

16+

l7

2.1

11.6

25.3

34.9

26.0

37

51

38

Respondents were asked to indicate which of the professional home

economics associations they belong to: MAHE and MHETA, MHETA

only, MAHE only, or neither association. This information was vital to all

further data analysis in which responses were divided according to their

membership. Fifty-two percent reporred belonging ro both MAHE and

MHETA, 32% to MHETA only, and 5%,belonged to MAHE only. Ten

percent of respondent did not belong to either association and were

categonzed as non-members.
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when asked about their involvement in the organizations through

committee or executive work. 58% of respondents had not participated.

Furthermore, when this high percentage is taken into account with the

number of members who have only participated once or twice, this

extremely high percentage should be of concern to both associations. In

Table 4 is reported the number of times a respondent was a member of a

committee or executive for either association.

Table 4

Committee or Executive Participation

Number of Committee or

Executive Positions

Frequency

n:139

Percent

800

28

t6

57.6

20.1

1 1.5

5.0

2.2

3.65+
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Summar]¡

Home economics teaching in Manitoba is an aging profession with

over 75 % between the ages of 30 md 49. The majority teach ar rhe junior

high level in an urban setting. Most teachers have at least ten years of

teaching experience and plan to continue teaching for at least 10 to 15 more

years. very few teachers have furthered their education beyond their

bachelors degree. Fifty percent of teachers belong to both of their

provincial professional associations.

Involvement in Professional Development

Five questions guided the researeh in this study. The f,rrst question

examined how active in professional development do home economics

teachers perceive themselves to be. Respondents were asked to indicate on

a scale from one to f,rve, the level to which they perceived themselves to be

involved in home economics-related professional development activities.

The results for the sample are presented in Table 5, and show an even

distribution of respondents across all f,rve points of the scale.
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Table 5

Perceived Level of lnvolvement

Level of Involvement Frequency

n: 145

Percent

1. not very involved

2. somewhat involved

3. moderately involved

4. highly involved

5. extremely involved

36 24.8

17.2

22.1

2s.5

10.3

25

32

37

t5

When the data was further analyzed by a Mantel-Haenszel chi Square test,

according to the respondents' membership in the professional associations

significant differences were noted (Chi square : 8.916, df : 1,

p < 0.003). The Mantel-Haenszel chi square was used in this analysis due

to the fact that some of the cell sizes were too small and a coffection factor

was needed to clarify the results. Figure 1 shows the level of involvement

sub-divided by membership group. Members of both associations perceived

themselves to be highly to extremely involved. Members of MHETA only
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perceived themselves to be not very to somewhat involved, with one person

who responded that they were extremely involved. The opposite results

were reported by MAHE only members who viewed themselves as highly

involved. The non-member group had its highest number of respondents in

the not very involved category.

Level of Participation

The second research question explored the differences in the level of

participation in professional development among the members of the four

groups. Participants were asked to indicate the number of times they had

participated in eighteen professional development activities over the past

year. The range of responses were from zero to 72 activities over twelve

montls, with 14% of the population selecting the most frequent response of

zeÍo. Fifty-four percent of the sample had been involved in six or fewer

activities in the past year and 66 % had been involved in less than ten

activities.

The data were further analyzed according to professional

organization membership. Respondents who were non-members were

involved in four or less activiúes with onty one non-member participating in

as many as nine activities. The mean for the non-member group was 2.5

activiúes. Members of MAHE-only responses ranged from zero to 16 with
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one member reporting involvement in 22 activities. The mea¡ for this

group was 8.7 activities. MHETA-only members were involved in up to 24

activities with one member involved n 62 activities over the year. The

mean for MHETA-only members was 6.9 activities in a year. Those

respondents who belonged to both associations ranged from zero to 72

activities, with a mean of 8.1 activities in the past year.

Several respondents indicated ttrat they had been involved in a great

deal of professional development, however, very linle of it was in the home

economics area. They were currently committed to professiornl

development in other subject areas such as guidance, language ar-ts and

special education. One respondent was adamant that she was a teacher first

and a home economist second. Therefore, she was more involved in

professional development for teaching than in home economics and felt that

the entire survey ignored her role as a teacher. In fact, when asked to

indicate her level of involvement she ranked herself at both ends of the

spectrum, very low for home economics and extremely involved in

professional development for teachers.

Respondents were also asked to estimate the number of hours and

personal money they had spent on each acúvity. The number of hours

reported ranged from one-half hour to 480 hours. Those activities requiring
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the greatest number of hours were university courses, writing an article or

training malual, and committee participation. The mean for the population

was 69 hours.

The number of dollars spent on professionar development ranged

from $3 to $1000. University courses, and conferences required the largest

commitment of funds. The mean for the population was $175 during the

one-year time period. Several respondents indicated that they did not keep

track of their professional development and therefore found it diff,rcult to

estimate the number of hours or dollars spent.

Activities Reoorted as Most and Least Beneficial

The third question in the study examined what acúvities teachers felt

were the most and least beneficial to their work in the classroom.

Respondents were asked to indicate four out of a list of eighteen

professional development activities. The activity selected as most beneficial

was a workshop or conference. This result was contrary to the literature in

which participants reported not attending conferences or reported them as

having little benefit (Fanslow et al., 1980, Allen et al., 1981, Zakrajsek &

woods, 1983). The other three activities also selected with a high degree

of frequency were lecture or tape, exhibit, and observations. In Tabte 6 is

reported ttre distribution of responses for all of the eighteen activities listed.



Home Economics

44

Table 6

Most Benef,rcial Professional Development Activities

Professional Development Activity Frequency Percent

Workshop or conference

Lecture or tâpe

Exhibit

Observation

Individual snrdy

University course

Non-University course

Presentation to professionals

Committee participation

Teleconference

Writing for public action

Other

t26

62

49

48

39

33

31

29

28

10

10

7

88.7

43.6

34.s

33.4

)'7 L

23.0

21.8

20.4

19.7

7.0

7.0

4.9

Four participants did not respond to this question so the number of subjects

in the sample is 142. In addition, 18% only picked one activiry instead of

the four they were requested to select. It is very interesting to note that

activity fourteen and fifteen, writing a book review or position paper for

publication, were not selected by any respondent and activiúes ten through

sixteen which all involve writing, were selected by very few respondents.

The category eighteen labelled "other", was interpreted by respondents to
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include activities such as professional meetings, presentations to non

professional groups and professional development in other subject areas.

when asked to identify the professional development activity they

perceived to be least benef,rcial, the respondents again indicated that all of

the activities that involved them in having to write something for

publication, were not beneficial to their work in the classroom. There was

no activity which was not selected, however, the number of respondents

who did not select more than one activity was substantially higher than for

the previous question. Respondents may have found it difficult to label an

activity as not being beneficial and therefore opted to not complete the

question. several respondents commented that all activities could be

benef,rcial and that they could not judge because they had not participated in

all of them. tn Table 7 are reported the frequencies of distribution of

responses for all of the eighteen activities.
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Table 7

Least Beneficial Professional Development Activities

Professional Development Activity Frequency Percent

Written book review

Written position paper

Written thesis

Wrinen book

Written training manual

Journal club

Written article

Committee participation

Teleconference

Lecture or tâpe

Workshops, exhibits, courses and
individual study

54

47

47

45

35

23

23

20

19

I4

45

38.0

33.0

33.0

3t.6

24.6

16.1

16.1

14.0

13.3

9.8

31.5

Motivators and Deterrents for Participaúon

The fourth question explored what factors motivated or deterred

participation. Respondents were asked to identify factors that motivated

deterred them from participating in professional development activities.

list of fifteen possible motivators were given and the respondents were

asked to select three of these which had the greatest influence on their

or

A

participation. In Table 8 are reported the percentage of responses for each
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Table 8

Motivators to Participation

Motivator Frequency Percent

New developments

Better serve studens

Update knowledge

Maintain competence

Interact with colleagues

Affirm that I am up to date

Meet speciflrc need

Increase work satisfaction

Collect continuing education points

Renew social contacts

Fìnancial gain

Get away from teaching

Career advancement

Support profession

Enhance professional image

76

75

4aIJ

52

47

24

23

t6

11

7

4

J

J

J

2

52.7

52.0

50.6

36. r

32.6

r6.6

15.9

11.1

7.6

4.8

2.7

2.0

2.0

2.0

1.3

of the f,rfteen motivators. The strongest motivators to influence

participaúon were the desire to find out about new developments, to better

serve their students, and to update their knowledge and skill. These were

consistent with the activities in which teachers reported they had

participated. To learn about new developments and to update knowledge or
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skill. more "hands-on" activities, such as workshops were considered more

useful than writing an article or book.

significant differences were found by comparing the motivators

reported by respondents grouped according to their membership in

professional organizations. A Mantel-Haenszel Chi Square test was done

on each of the motivators and each membership group. Teachers who

belong to both MAHE and MHETA selected motivators such as maintainins

professional competence, networking and collecting continuing education

points, significantly more often then any of the other three membership

groups. The results of the chi square test are reported in Table 9.

Maintaining professional competence, networking, and collecting continuing

educaúon points were of importance to this group because of the legislation

that mandated continuing education in Manitoba.

Of the twelve possible deterrents to their professional development

participation, the three consistently selected by all respondents were: (l)

lack of time, (2) family commitments and (12) inconvenient scheduling of

acúvities. In Table 10 are reported the percentage of respondents selecting

each of the twelve factors as deterrents.
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Table 9

Motivator Value (df: 1)

New developments

Better serve students

Update knowledge

Maintain competence

Interact with colleagues

Aff,rrm that I am up to date

Meet specif,rc need

Increase work satisfaction

Collect continuing education points

Renew social contacts

Financial gain

Get away from teaching

Career advancement

Support profession

Enhance professional image

1.511

3.286

2.t50

11.s34

7.156

0.141

0.126

0.499

t7.36r

0.23t

0.514

0.088

0.305

3.424

2.s80

0.2r9

0.070

0.r43

0.001

0.008

0.707

0.722

0.480

0.000

0.631

0.473

0.767

0.58 r

0.064

0.108



Home Economics

50

Table 10

Deterrents to Panicipation

Deterrent Frequency Percent

Lack of time

Family commitments

Inconvenient scheduling of activities

Do not like to be away from school

Work commitments

Activities are not of interest

Activities are not in my subject

Limited activities available

High cost

Disappointing past experiences

No encouragement

Do not like to attend alone

79

52

51

38

31

30

29

23

23

13

5

3

54.8

36.t

35.4

26.3

2t.5

20.8

20.r

15.9

15.9

9.0

3.4

2.0

The results of a chi square analysis performed on this data

according to the four groups, indicated no statistical differences in

perception of deterrents according to professional aff,rliation and are

reported in Table 11.
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Table li

Mantel-Haenszel chi square Results for Deterrents to Participation

Deterrent Value (df:1)

Lack of time

Family commitments

Inconvenient scheduling of activities

Do not like to be away from school

Work commitments

Activities are not of interest

Activities are not in my subject

Limited activities available

High cost

Disappointing past experiences

No encouragement

Do not like to attend alone

0.000

0.008

3.673

0.668

2.487

0.725

t.t42

2.525

0.046

6.393

0.033

0.587

0.991

0.927

0.055

0.414

0.r15

0.394

0.28s

0.rt2

0.830

0.011

0.855

0.444

When asked when they would most likely participate in a workshop

or course, the results were all quite low, with only 37 % of respondents

indicating that they would participate in either of these activities. The

highest percentâge of respondents (58 %) ndicated they would arfend a

workshop only during school hours. The survey was distributed shortly

after the govemment announced education funding cufs and as a cost saving

measure, the school divisions began cutting professional development days.

This may have impacted on the teachers responses, who may have feared
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that if they agreed to participate at times other than during school hours,

they would lose funher inservice days.

Participation in all courses received a low preference rating.

However as one respondent cornmented, participation depended on [he

topic; if the topic was pertinent, she would make time for it. In Table 12

are reported the percentage of respondents for each activity.

Table 12

Willingness to Participate in Workshops and Courses

Workshop Would Attend Would Not Parricipate

During school hours

hnmediately after school

Evenings

Weekends

58.7

22.3

35.5

37.4

4t.3

77.7

64.5

62.6

Courses Would Attend Would Not Participate

Summer

Fall

Winter

Intersession

43.3

22.5

18.0

r7.r

56.7

77.5

82.0

82.9
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Professional Attitude Inventor)¡

The f,rnal research question examined what differences existed in

attitudes between respondents in each of the four groups. The third section

of the questionnaire consisted of the 25 item inventory of Hall (1990) used

to measure professional attitude. Of the 25 items, negatively-worded items

were reverse coded in order to calculate a total score. The total possible

scores ranged from25 to 125, with a mean of 83.7 for the entire sample.

There were virtually no differences in scores divided according to the four

membership groups, Members of both MAHE and MHETA had a mean

score of 84.5, MHETA-only members had a mean score of 83.4, MAHE-

only members scored 84, and non-members had a mean score of g0. These

differences were found to be non-significant, (df( 4) : 0.72, p : 0.5g).

The results were further analyzed according to the five anitudinal

attributes cited by Hall (1968) as measures of the level of

professionalization.

1. the use of the professional association as a major reference,

2. abeltef in service to the public,

3. belief in self-regulation,

4. a sense 6f s¿lling to the field,

5. autonomy.
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Results of an analysis of variance found the differences among the members

of MAHE and MHETA, MAHE only, MHETA onty and non-members ro

be not signihcant for four of the f,rve attitudinal attributes. The first

category, the use of the professional association was found to be signif,rcant

for members of MAHE and MHETA, df(3) : 4.01, p : 0.0090. The

results of the analysis of variance are reported in Table 13.

lvsis of V

Attribute F value

(df : 3)

p

Use of professional association

Belief in service to public

Belief in self-regulation

Sense of calling

Autonomy

4.01

t.96

0.39

0.37

0.82

0.0090

0.1236

0.763s

0.7728

0.4832
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CF{,{FTER V: DXSCUSSïON

There is no doubt, that in these rapidly changing social and

economic times, professional development is essential for teachers. As

society calls for more accountability and government continues to cut

funding for continuing education, teachers must make better use of their

professional development time and energy. This exploratory study

examined the current anitudes and professional development practices of

Manitoba's home economics teachers.

Participation in Professional Development Activities

The f,rst research question explored how active in professional

development teachers perceived themselves to be. In general the results

were evenly spread across the five point scale with a smaller number

reported as being highly involved. The second research question examined

the level of participation among home economics teachers in Manitoba.

The number of activities that teachers were involved in was quite high,

ranging from 0 to 72 over a twelve month time period, with a mean of 7.04

activities.

Fourteen percent reported that during that time period they were not

involved in any home economics related professional development. In that
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one year tirne period. one day was set aside by Manitoba Education and

Training as a province wide inservice day for all teachers to meet with

others teaching the same discipline. Teachers were paid by school divisions

for that day and were expected to attend conferences in their area. If these

respondents were not attending, that raises the concern of how many more

teachers, not only in home economics, but in all areas, were supported at

tâxpayers expense but not attending. If the present system is not meeting

the needs of nearly one-f,rfth of the teachers, it should be seriously

examined and revised to better use the time and resources, required to put

together such a day. some schools have made use of this day by designing

school based professional development progrâms which better meets the

immediate needs of their teachers and school rather than attending the

general conferences.

The third research question examined the activities teachers

perceived as most and least beneficial to thefu work in the classroom.

Hands on activities such as workshops, lecture or tapes, exhibits a¡d

observations were preferred. Much of the research reviewed in this study

found that workshops and conferences are more often seen as having little

value and are poorly attended. Respondents also indicated professional

meetings and professional development in other subject areas as other
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beneficial activities. even though they were not included on the main list of

activities. [n general, teachers reported that all activities could be

beneficial, but some indicated they could nor judge the merit if they had not

participated in that activity. Even so, activities requiring writing, such as

articles, book reviews or theses, were seen as least beneficial.

These data provide valuable information for both MAHE and

MHETA and other organizations which provide professional development

for home economics teachers. Energy and resources should be funnelled

into activities teachers feel are most beneficial. However, the lack of

interest in activities that involve writing and that strengthen the theoretical

and intellectual dimensions of our profession and communicate our concerr6

and mission to ofher disciplines, should be of concern. Home economists

who are working in these areas should be encouraged and efforts mad.e to

make use of their work.

Respondents also indicated the factors that motivated and deterred

them from participating in professional development. Teachers were

primarily motivated to participate in order to f,rnd out about new

developments, to better serve their sn¡dents and to update their knowledge.

A lack of time and family cornmitments were the primary barriers to

participation identified by home economics teachers. This is consistent with
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the evidence found in the review of the literature. It is worth noting

however that of the twelve options respondents could select, inconvenient

scheduling of activities was the next most often selected barrier to

participation. Analysis of replies showed that teachers were more willing to

participate if workshops are scheduled during school hours. This is an

important institutional barrier that should be studied and acted upon by

professional organizations. Professional development activities should be

scheduled at times when the largest number of teachers are willing to

attend, unfortunately this is also when they are the most costly to schools.

The list of deterrents within the questionnaire was not complete. A

number of respondents cited additional reasons for non-participation. Two

teachers noted that it was hard to arrange for a substitute teacher with no

qualifred substitutes available in their area. One respondent reporred. littte

encouragement from the school administration. Another teacher complained

of negative past experiences, when professional development sessions

turned into oppornrnities to complain about their jobs and snrdents.

Teachers in rural and northern areas where professional development

oppornrnities are limited, felt that they were not well served by their

professional organizations. A variety of activities, such as teleconferences,
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videotapes of workshops and developing networks to disseminate

information, should be employed to better serve persons in remote areas.

In summary, home economics teachers are involved in professional

development to varying degrees from not ar all to highly involved.

Fourteen percent of the teachers are not involved in any professional

development while others are involved in up to 70 activities in the year.

Professional organizations must find more ways to encourage greater

participation in the activities that they plan. Furrher study into activities

which teachers prefer and are willing to attend may help ensure greater

participation. Although nothing can be done to alleviate the deterrents of

the lack of time and family commiûnents that are commonly repor-ted

throughout the literature, the inconvenient scheduling of activities that was

raised by respondents in this survey needs to be addressed. Research into

the professional development preferences of teachers may also help to meet

the needs of the teachers serving in rural or northern communities who do

not have an equal access to professional development activities.

Role of the Professional Group

There is evidence in the literan¡re that the membership in

professional organizations plays an important role in professionals'

participation in continuing education activiúes. The two professional
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organizations for home economists in Manitoba provide professional

development activities for provincial teachers. To assess their relative

contribution, membership in MAHE and/or MHETA was used as a means

of dividing the data for further analyses. For a number of the research

questions previously discussed, significant differences were found among

respondents who belonged to both organization, MAHE-only, MHETA-

only, or neither organization.

For example, results showed rhat teachers who belonged to both

organizations and teachers who were MAHE-only members, perceived

themselves to be more involved than members of MHETA-only or were

non-members. Teachers who were members of both organizations and

members of MAHE-only also reported that they were involved in more

professional development activities than the ofher two groups.

The difference in perceived lever of involvement may be due to a

number of factors. The fust factor may be that mand.ated continuing

education for all MAIIE members encourages more involvement.

Respondents who belonged to both MAHE and MHETA were srrongly

influenced by the need to maintain professional competence and collect

continuing education points. This is most likely due to the legislation that

mandates continuing education for all professional home economists. Only

60
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specific professional development activities are considered acceptable by

MAHE. The list of activities used for this study was based directly on the

criteria used by MAHE for awarding continuing education points.

Committee participation was added to this list because it was felt that this

form of networking provides valuable current information through working

with others. other items included in the MAHE guidelines such as

individual study need to be further studied and clarified. Replies indicated

that individual study is very hard ro document; MAHE has no way ro

validate it for record keeping.

secondly, the difference in perceived revel of involvement may be

due to different perceptions of respondents who berong to both

organizations compared to the members of only one organi zatton or non-

members. Members of both MHETA and MAHE have strong professional

identities. They likely perceive themselves to be more professional than

non-members and feel an obligation to support their profession through

theii membership. They have more ready access to a variety of

professional development activities because most information about

professional development is provided through newsletters and journals.

A third possible explanation for the difference in perceived level of

involvement may be the distinction between teacher and home economist.
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Fifty percent of teachers belong to both MAHE and MHETA. yet some

teachers seem to make distinct divisions between their roles as teacher and

as home economist. The specihc question referred to professional

development in general, yet several respondents indicated they assumed Lhe

question addressed their perceived level of involvement in home-economics

related professional development, a¡d therefore ranked their involvement as

low. This interpretâtion may be due to the fact that the f,rrst question

referred specifically to their involvement in home economics related

professional development and all other questions referred to professional

development in general. This also may have biased their responses

throughout the questionnaire. Further research should pursue why teachers

feel such a distinct division and how this affects the home economics

program in their classrooms. The two organizations also need to work

more closely on providing professional development to ensure they are

meeting the needs of teachers. stronger links between MAHE and

MHETA need to be developed to strengthen the profession rather than

divide it.

The low participation of members on committees and/or executives

is also of concern. Results showed that 58 % of respondents had not been

involved on any committee or held an executive position on either
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organization. To strengthen the profession, the organizations have to find

ways of recruiting more of those that were not involved to become active in

their associations. organizations cannot survive and grow if they rely on

the same members to do all of the work. By getting more involved.

teachers can better see the work that is being done on their behalf,

contribute to the professional development, and be involved in the dialogue

about the directions of the profession.

The role of the professional orgarúzation in teacher professional

development can not be overlooked. Respondents who were members of

both MHETA a¡d MAHE were involved in more activities and perceived

themselves to be more active in professional development than members of

the other three groupings. They were strongly motivated by the need to

maintain their professional competence and to collect continuing education

points in order to maintain their professional designation. As the main

suppliers of continuing education for home economics teachers, MAHE and

MHETA should work more closely to ensure that they are meeting the

needs of their members and making the most of all resources. Continuous

efforts are needed to recruit new members, to rotate leadership roles, and to

determine why old members are not renewing. Stronger links between

MAHE and MHETA will strengthen the profession.
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There were two problems or concerns with the survey. The f,irst

was the possibility that some teachers misinterpreted the questionnaire as

dealing only with home economics and not addressing their role as teachers.

Questions in the survey should consistently address the teachers profession

development in both fields. education and home economics. This problem

may also be a perceptual problem of the teachers themselves in seeing their

two roles as distinct from one another. Research exploring teachers

identities within the profession of teaching and as home economists needs ro

be undertaken to better understand the divisions they make between these

two roles.

The second concern was the Professional Attitude Inventory which

was administered in the third section of the questionnaire. This inventory

was intended to reveal differences in attirudes between professional

association membership groups. The mean score for respondents was g3.7

which was consistent with the research literature where a mean score of

84.96 was reported (Hall, 1990). However, this instrumenr did not reveal

any differences in attitudes between the four membership groups.

The Professional Anirude Inventory was not well received by several

respondents. This section of the questionnaire provoked a number of
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comments frorn fourteen percent of the respondents. The most common

complaint was that it was difficult to complete and the meaning or

interpretation of some questions was unclear. Several respondents

conÌmented on the difflrculty of saying how others felt in order to answer

the questions. Items 6 and 23, for example, which involved reporting how

well others do their work and their competence, drew several comments.

Respondents reported that to answer these, they were resorting to

"snooping" or "gossiping", and did not feel that they should pass judgement

on other teachers. "we are too busy to worry about or judge others", one

respondent reported.

Respondents felt that other items suffered from inappropriate or

ambiguous wording which they found diff,rcurt to apply to their own

situation. For example, on items 5 and zz, teachers felt that the use of the

word "more" or "indispensable" had too strong a connotation and felt that

there were other occupations which were more vital. The meaning of item

19, "my own decisions are subject to review", was also singled out by

several respondents as being unclear as to who was doing the reviewing and

what decisions were being reviewed. Several rural respondents commented

that item 4, "I regularly attend professional meetings at the local level",

was not applicable to them as there are no meetings in their area.
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The attitude survey did draw ou[ comments about professional

development and the associations role in enhancing professional identity.

For example, in response on item 15. "the professional organization does

not do much for the average member", one respondent commented that

"you ge[ out of it what you put into it". other respondents were not as

positive. One respondent was very adamant about the job the professional

orgaruzation are doing and her feelings about them when she wrote this

footnote on her survey:

"No other professional organizations make such a big deal about
"who" thinks they are worttry??? I think home economics people
should just "do their job" and get on with tife. The whole
conference in Brandon in June was on the image. we whine too
much!! The best way to do any thing about your image is to do the
best you can at your career. I am wondering if this professional
status is so wonderful. A lot of my colleagues are wondering too. I
am not paying the yearly fees any more!"

comments like this were not common (2%), however they should be of

concern to professional organizations. A great deal of time and effort went

into the professional status and registration act in hopes that this would

strengthen the profession. Now that the legislation and continuing

education have been in place for th¡ee years it is time for research into the

impact they have had on the profession. If the continuing education

component is seen as threatenmg or a burden, it is not doing what it was set

66
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out to do. If it is instead turning away home economists. and in particular

teachers. then it is in fact. weakening the profession. This is again ar area

where MAHE and MHETA rnust work together so that teachers feel they

are a part of a positive movement rather than a "less than,' professional

home economist. Other provinces are looking to Manitoba and the path it

followed to registration as a blueprint. It is imporant then, rhat MAHE

and MHETA begin a self-examination in order to improve the system and

provide leadership for others.

ln conclusion, several questions emerged from this study which require

further examination:

1. The use and misuse of professional development days across all

subject area teachers requires more research. If nearly hfteen percent of

home economics teachers are not attending their provincial inservice which

is supported by the govemment, the amount of wasted resources across the

province could be staggering. If this type of professional development day

is not meeting the needs of these teachers, these resources should be put to

better use.

2. One of the most common deterrents to participation is

inconvenient scheduling of acriviries. MAHE and MHETA should
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detennine the best times and activities to offer so that more teachers have

the chance and uke the oppornrnity to be involved.

3. Research must be undertaken to identify more ways [o make use

of technology to link with teachers in the north and in rural communities.

If no effort is made, these teachers will let their membership lapse and the

profession will suffer for it. The vast expanse of the province of Manitoba

can be overcome if the new developments in technology and

telecommunications are put to work in meeting those teachers needs.

4. More research should examine the factors that influence a

teacher's decision to belong to a particular professional organization. The

reasons why some teachers belong to one, or to both, while others belong

to neither will provide valuable information for all organizations in

recruiting new members and meeting the changing needs of their

membership as well as, the consequent effects on their professional

behaviour and standard of work.

5. This study should be replicated with MHETA-onIy members with

greater emphasis on their role and involvement in professional development.

both as teachers and as home economists. Such research would provide

insight into whether there was a bias in the present questionnaire, and to

determine if in fact they are highly involved in other types of professional
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developrnent that are not home- economics related. Further research should

examine what effect this distinction between their role as home economist

and their role as teacher has on their delivery of the home economics

program in the classroom.

6. After only three years in imptementation, the comments rnade by

some respondents raised serious concenis about the need for professional

status which mandates continuing education for professionals and the

professions. If the concerns expressed by the present respondents are

common for all home economists, there may be a need to make changes

before more teachers are turned away from their professional organization.
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Winnipeg, Manitoba
R

December 15, 1992

Dear Colleague,

I am currently beginning work on a Masters in Education in the area of Home Economics
education. My research project is examining the professional development activities and
attitudes of home economics teachers in the province of Manitoba. In order to obtain
information on this topic, I have developed the enclosed questionnaire.

As recent graduates and young professionals, I would like your assistance in the pilot test
of this instrument. Please take some time to complete the questionnaire. I require your
feedback on the amount of time it takes you to complete rhe survey. I would also lìke yóu ro
make any notes on the survey about the format and clarity of questions. I will not be using your
answers to the questions in my data analysis, but will be using your feedback on the format of
the instrument to improve it before it is distributed across the province.

I would be happy to answer any questions you may have about my research. please write
or call me at in winnipeg. Please return your survey and comments to me as soon
as possible in the envelope provided.

Thank you in advance for your assistance with this research project.

Sincerely,

Heidi Adair Forrester PHEc
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Winnipeg, Manítoba
R

January 25, 1993

Dear ColIeague:

f am working on a Masters research project at the Universityof Manit.oba in the area of Home Economicè Eáucation. r amwriting to you t.o request your assistance in completing a surveybeing distribut.ed to Home Economics teachers in Lrre province ofManitoba. My research is rooking specificalty at thãprofessional- attitudes and activities of home economics teachers.with t.he data gathered from this survey, professional
organizations will be better abre to plan and executeprofessional development. act.ivities to suit your needs andinterest.s .

OnIy a sample of Home Economics teachers are participatingin this survey, so your responses and those or youi colleãgues"are extremely important. to my research. Please take 20 miñutesto compJ-ete t.he survey and return it within t.he next two weeks,in the addressed return envelope provid.ed.. your reptíes witl besent to me, where they will analyzed, and with no name on thesurvey, conf ident.ial_ity of responses is assured.

r wourd be happy t.o answer any questions you might haveabout my research. please writ.e or call me aL inwinnipeg. rf you are interest.ed. in a summary of the results,please enclose a self-addressed stamped enverope with your
completed questionnaire .

Thank you in advance for your time, effort and assistancewith this research project.

Sincerely,

Heidi Adair Forrester pHEc
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PROFESSåOruAL MEWELOPMË2T &[JE$TåTNdzuAåffiË

PART A Professional Development Activities

I . Beside the professional activities below, write the number of times you have
been involved in a home economics related activity since January 1, 1gg2.
Eg. lf you have attended two lectures since January 1, you would write the

number 2 in the space provided beside 1 ) lecture or tape.
Estimate the number of hours and personal money spent on each of these activities.

Professional Development Activity

1 ) lecture or tape
2) teleconference

Dolla¡s

Spent

you feel are LEAST beneficial
Write their numbers below.

Hours

Spent

1 1 ) written article for publication
1 2) written book for publication
13) written training manual for publication
14) written book review for publication
15) written position paper for publication
1 6) written thesis for publication
1 7) committee partic¡pation
1 B) other

\t

rr. Which of the 4 activities listed in question 1 do you feel are MOST benefícial to
your work in the classroom? Write their numbers below.

3)

4t
5)

6)
7t
B)

9)
10)

lndicate the level

drawing an 'X' in

workshop or conference
exhibit
observation
unrverstty course
non-university course
presentation to professionals
individual study
journal club

rrI. Which of the 4 activities listed
your work in the classroom?

in question 1 do

of your involvement in professional
one of the boxes below.

to

rv"

low

development activ¡ties by
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PART B Motivation to Participate

I . Try to think of some professional development activity you attended in the last
year. What factors MOST MOTIVATED you to participate in the activity7
Check all responses that apply,

1 ) to maintain my professional competence
2l for financial gain
3) to interact with colleagues
4) to better serve my students
5) to increase work satisfaction
6) to get away from teaching
7) to affirm that I am st¡ll up-to-date
B) to advance in my present work situation
9) to enhance my professional image
1 0) to renew friendships and social contacts
1 1 ) to collect continuing education points
12l' to find out about new developments
13) to update my knowledge and skill
14) to meet a specific need in my classroom
1 5) felt the need to support my profession

II. Of the responses above, what 3 factors do you feel had the greatest influence
on your part¡c¡pation?

IÏÏ " Try to think of some professional development act¡vity you chose NOT to attend
in the last year. What factors MOST DETERRED you from part¡c¡pating in the
activity? Check all responses that apply,

1 ) lack of time
2l famíly commitments
3) do not like to be away from school
4) limited activit¡es available in my community
5) activities are not of interest
6) high cost of participation
7) activities are not in my subject area
B) work comm¡tments
9) do not like to attend activities alone
1 0) no encouragement from peers or school
1 1) past experiences have been disappointing
12) inconvenient scheduling of activit¡es

fV. Of the responses above, what 3 factors do you feel had the greatest impact
on you NOT participating?
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PART C Professional Attitude lnventory

The following 25 statements are to be viewed in reference to the Home Economics
profession. To each statement below, respond how you feel and behave by
placing an X in the appropriate space.

Strongly Ag¡ee No Dis- strongly
agree

1 . I systematically read the professional

.jo u rnals .

2. Other professions are actually more vttal
than mine.

3. I make my own decisions in regard
to what is to be done in my work.

4. lregularly attend professional meetings
at the local level.

5. lthink that my profession, more than any
other, is essential for society.

6. My fellow professionals have a good
idea about each other's competence.

7. People in this profession have a real
calling for their work.

8. The importance of my profession is
sometimes over stressed,

9. The dedication of people in this field
is most gratifying.

10. I don't have much opportunity to exercise
my own judgement.

1 1. I believe that the professional
organization(s) should be supported.

1 2. Some other occupations are actually more
important to soc¡ety than is mine.

1 3. A problem in this profession is that no one
really knows what the¡r colleagues are
doi ng.

14. lt is encouraging to see the high level of
idealism which is maintained by people
¡n this field.

'1 5. The professional organization doesn't do
much for the average member,

16. We really have no way of judging each
other's competence.

1 7. Although I would like to, I really don't read
the journals too often.

18. Most people would stay ¡n the profession
even if the¡r income's were reduced.

'l 9. My own decisions are subject to
review.

20. There is not much opportunity to judge
how another person does their work.

21 . I am my own boss in almost every work-
related situation.

22. lf ever an occupation is indispensable,
it is this one.

23. My colleagues pretty well know how well
we all do in our work.

24. There are very few people who don't
really believe in their work.

25. Most of my decisions are reviewed by
other people.
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PART D General lnformation

Circle the number beside the most appropriate response for each of the following
q uestions.

I . Currently teaching (1) Both Jr. and Sr. High l2l Jr. High only
(3) Sr. High only

II. Total years you havetaught (1) 0- 5 years (21 6- 10 years
(3) 11-15years (4) 16-20years
(51 21 - 25 years (6) 25 + years

ïII. Highest home economics degree (1) Bachelor's (2) Master's
(3) post Bacc. (4) other degree

IV. Ase (11 20-29 (2) 30-39 (3) 40-49 (4) b0_59 (b) 60+

V. Number of dependents

VI . Are you a member of : (1) sotn the Manitoba Home Economics Teachers' Association and

the Manitoba Association of Home Econom¡sts
(2) wanito¡a Home Economics Teachers' Association only
(3) Manito¡a Association of Home Economists only
(4) N"¡thur, association

Have you held any executive or committee memberships in these associations?
Please specify:

VTT " When would you be most likely to participate in the following activities?

A) Workshop: (1)school hours (21 after school
(3) evenings (4) weekends

B) Course: (1) summer (2) fall
(3) winter (4) inter-session

VIïI. How many more years do you see yourself teaching?

(1)0-5 (2) 6-10 (3) 10-15 (4) 16+

IX. What would best describe your location? (1) urban (Winnipeg & Brandonl
(21 rural
(3) northern (above the 53rd parattel)

THANK YOU FOR YOUR PARTICIPATION,


