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ABST RACT 

The purpose of this study was to empirically investigate 

the course of identity and intimacy development across 

adolescence in light of Eriksonrs Theory of Psychosocial 

Development and the Self-in-Relation model of women's 

development (Jordan, 1997; Jordan et al., 1991) . A cross- 

sectional design was used with males and females at 13, 16, 

and 20 years of age. Measures included The Measures of 

Psychosocial Development (Hawley, 1984); the Fundamental 

Interpersonal Relations Orientation - Behavior (Schutz, 

1978); the Bem Sex Role Inventory (Ben, 1974); the 

Adolescent Sex Role Inventory (Thomas & Robinson, 1981); 

and the Identity Status Interview (Marcia, 1966). Overall, 

there was lower identity development for both males and 

fernales in mid adolescence relative to early and Late 

adolescence. As well, females demonstrated higher intimacy 

levels a t  both early and late adolescence. The r e s u l t s  

provide support for the self-in-relation model of womenrs 

development. In addition, there was evidence that both 

males and females take others into consîderation when 

making i d e n t i t y  decisions. There  was no evidence t h a t  

participantsr gender roles affected their identity and 

intimacy development . 
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INTRODUCTION 

The development of an  individual's identity and their 

development o f  in t imacy i n  r e l a t i o n s h i p s  wi th  others are 

important  components o f  personality development. How t h e  

individual accomplishes these tasks, and when he o r  s h e  

does so ,  has been t h e  s u b j e c t  of debate. Erik Erikson 

(1902-1994), i n  his theory of psychosocial developrnenL 

presented the first model t h a t  e x p l i c i t l y  addressed t h e s e  

ques t ions .  His t h e o r y  has been tremendously i n f l u e n t i a l  

during the last four decades and the model of psychosocial  

development he advanced i s  o f t e n  presented as t h e  

d e f i n i t i v e  model o f  how identity, i n  p a r t i c u l a r ,  evolves i n  

bath males and fernales (e.g., Atkinson, Atkinson, Smith & 

Bem, 1 9 9 0 ) .  

Ernpirical a t t e m p t s  t o  support Erikson ' s  theory i n  

r e l a t i o n  t o  identity and in t imacy  development, however, 

have produced equ ivoca l  r e s u l t s .  A nurnber of t h e o r i s t s  and 

researcbers (Miller, 1976; Gil l igan,  1-982; Hodgson & 

Fischer ,  1 9 7 g r  Marcia, 1 9 9 3 ~ ;  Archer, 1993a, Jordan, 1997)  

n o w  assert that E r i k s o n ' s  t h e o r y  concerning the  development 

o f  i d e n t i t y  and in t imacy better describes male development 

than it does fernale deveLopment. These t h e o r i s t s  are 

drawing attention t o  gender differences i n  the 

accomplishment o f  these developmental tasks  and developing 



new theor ies  t o  d e s c r i b e  fernale, as w e l l  as male, 

development of intirnacy and identity. 

Other researchers [Archer,  1993b, Marcia, 1993c, 

Waterman, 1993)  a r e  examining the development o f  s p e c i f i c  

a r e a s  of i d e n t i t y  formation.  They a r e  a l s o  beginning t o  

e x p l o r e  what they  describe as the  r e l a t i o n a l  components of 

i d e n t i t y  development. As w e l l ,  these researchers a re  

i n t e r e s t e d  i n  examining the p e r s p e c t i v e s  (similar as w e l l  

a s  d i f f e r e n t )  t h a t  males and females may b r ing  t o  t h i s  

process .  

T h e  first purpose of  t h i s  s t u d y  i s  t o  examine t h e  

e m p i r i c a l  suppor t  f o r  two models of i d e n t i t y  and int imacy 

development i n  adolescence.  The f irst  is Erikson 's  model, 

which is part of  his theory of psychosocial development. 

The second i s  t h e  " s e l f - i n - r e l a t i o n v  o r  "being i n  r e l a t i o n "  

model o f  womenr s developrnent (Miller, 1976; G i l l i g a n ,  1982; 

Jordan e t  a l . ,  1 9 9 1 , 1 9 9 7 ) .  The l a t t e r  model focuses  on 

d i f f e r e n c e s  i n  fernale development t h a t  emerge due t o  t h e  

d i f f e r i n g  socia l iza t ion  experiences of females and males. 

This model asserts t h a t  as they develop, g i r l s  remain 

connected t o  and move toward in te rconnec t ion  with, 

impor tant  others i n  t h e i r  lives. Due t o  these d i f f e r e n c e s  

between females and males, they then achieve i d e n t i t y  and  

intimacy through different mechanisms and with differing 



r e s u l t s  . 
Where s e l f - i n - r e l a t i o n  t h e o r i s t s  dif fer, however, i s  

i n  t h e i r  c o n c e p t u a l i z a t i o n  o f  when d i f f e r e n c e s  between boys 

and g i r l s  emerge. G i l l i g a n  (1982)  p o s t u l a t e s  t h a t  int imacy 

development f o r  g i r l s  and boys d i v e r g e  dur ing  adolescence.  

Pur the r ,  s h e  a s s e r t s  t h a t  f o r  girls, t h e  development o f  

i d e n t i t y  and in t imacy are in te r twined .  M i l l e r  (197 6 )  

p o s t u l a t e s  t h a t  d i f f e r e n c e s  between boys and girls i n  

r e l a t i o n  t o  in t imacy development emerge e a r l i e r  than 

adolescence .  She a rgues  t h i s  on t h e  b a s i s  of d i f f e r e n t  

kinds o f  i n t e r p e r s o n a l  r e l a t i o n s h i p s  t h a t  boys and g i r l s  

exper i ence  a t  e a r l i e r  p o i n t s  i n  t h e i r  development. 

The second purpose o f  t h e  s t u d y  i s  t o  examine changes 

i n  i d e n t i t y  s t a t u s  i n  p a r t i c u l a r  i d e n t i t y  domains a c r o s s  

ado lescence  and t o  determine t h e  frequency wi th  which 

r e l a t i o n a l  f a c t o r s  e n t e r  i n t o  i d e n t i t y  d e c i s i o n s .  

The p r e s e n t  study w i l l  p r e s e n t  Er ikson ' s  theory  o f  

psychosoc ia l  development wi th  p a r t i c u l a r  ernphasis on Stage 

5, I d e n t i t y  v e r s u s  I d e n t i t y  Confusion and S tage  6, Intimacy 

v e r s u s  I s o l a t i o n .  It  w i l l  review the t h e o r e t i c a l  and 

e m p i r i c a l  l i t e r a t u r e  on i d e n t i t y  and in t imacy development 

i n  g e n e r a l  and t h e n  focus  on t h e  L i t e r a t u r e  exp lo r ing  

gender  d i f f e r e n c e s  i n  t h e  achievement of t h e s e  t a sks .  

E r i k s o n ' s  t h e o r y  and h i s  psychosoc ia l  mode1 w i l l  then be 



contrasted to those of t h e  "self in relation" mode1 of 

wornen's development. The veracity of these models will be 

evaluated by examining identity and intimacy development in 

a cross-sectional s t u d y  with male and female young 

a d o l e s c e n t s ,  middle adolescents and late adolescents/young 

adults . 
Erikson's Mode1 of ~sychosoc ia l  Development 

Erik Erikson's psychosocial theory focuses on t h e  

development of the ego as an individual interacts with the 

ever-widening domains of the family, community, and 

society. Personality is  though t  to develop t h roughou t  l i f e  

as t h e  r e s u l t  of t h e  interaction between three realms: (1) 

irreversible inner laws of development, ( 2 )  cultural 

influences that dictate socially desirable rates of 

development and selectively favor particular aspects of  

development a t  the expense of others, and (3) the unique 

way i n  which the individual responds  to society's demands 

(McAdam, 1990). 

During each of e i g h t  stages, frorn infancy to late 

adulthood, the individual is physically, emotionally, and 

c o g n i t i v e l y  challenged by particular tasks as specific 

psychosocial issues become important and as the individual 

becomes capable of meeting them. How these issues are 
4 

addressed by the individual and significant others in the 



individual's l i f e  at this time will influence the personrs 

future development . 
Each psychosocial issue was conceived by Erikson as a 

dichotomy between two a l t e r n a t i v e  attitudes associated, i n  

their extremes, with healthy and unhealthy development. 

Erikson cautioned, however, that the stages are not 

resolved by the "achievement" of a positive attitude, such 

as identity or intimacy, to the total exclusion of any 

identity confusion or isolation. Rather, what is acquired 

a t  a given stage is a "ratio between the positive and the 

negative, which if the balance is toward the positive, will 

help (the individual) meet later crises with a better 

chance for unirnpaired total development" (L959/1980, p. 

181). 

In Eriksonls formulation individuals encounter the 

eight  l i fe  stages in a fixed order. Each individual has 

their own tirnetable however, that is affected by individuai. 

factors such  as maturational rate, and cultural 

deteminants, such as socially sanctioned rites of passage. 

During each stage a particular developmental issue is "in 

ascendancyM (Erikson, 1959/1980) or at its t i m e  of 

particular importance. How this issue is addressed and 

resolved has implications for the resolution potential of 

subsequent issues because each stage builds  upon those 



previous  t o  it. Erikson (1959/1980) borrowed the term 

"epigenesis  p r i nc ip l e "  from ernùryology t o  describe t h i s  

process .  The ep igenes i s  p r i n c i p l e  S t a t e s :  

anything t h a t  grows has a ground plan,  and out  of this 

ground p l a n  t h e  p a r t s  a r i s e ,  each part having i t s  t i m e  

of  s p e c i a l  ascendancy, u n t i l  a l 1  p a r t s  have risen t o  

form a func t ion ing  whole (p .  5 3 ) .  

Erikson stresses t h a t  i n  t h i s  way, from t h e  beginning of 

t h e  life cycle, t h e  i nd iv idua l  con ta ins  the rudimentary 

o r i g i n s  o f  each o f  the eight psychosocial  s t ages  o f  

development ( inc lud ing  t hose  o f  i d e n t i t y ,  intimacy, 

g e n e r a t i v i t y ,  and i n t e g r i t y )  . It is only during the 

" c r i t i c a l  period" of a p a r t i c u l a r  stage, however, that t h e  

i n d i v i d u a l  is best equipped t o  address and resolve  the 

i s s u e  i n  ques t i on*  

Eigure 1 is  a diagram o f  the psychosocial  s t ages  t o  

i l l u s t r a t e  t h e  way i n  which t h e  stages progress 

h o r i z o n t a l l y  through t ime as well as diagonal ly ,  such 

that each success ive  s t a g e  has roots in ,  and  bu i l d s  on, al1 

previous ones. In  t h i s  way, each s t a g e  e x i s t s  i n  some f o m  

be fo re  i ts  cri t ical  t i m e  arrives and i n  the less developed 

"earlier vers ions f f  o f  t h e  present stage (Erikson, 

1959/1980; 1982).  

Following i t s  perîod o f  ascendancy, each ego s t r e n g t h  



or  v i r t u e  will develop f u r t h e r ,  and can be altered by l i f e  

circumstances, but  it w i l l  be s u b o r d i n a t e  to those t h a t  are 

subsequently i n  ascendancy. Ultimately, " t h e  whole 

ensemble depends on the p r o p e r  development i n  t h e  proper 

sequence of each  item" (Erikson, 1982, p .  2 9 ) .  

I n  this model, d i f P i c u l t i e s  resolving a stage i s sue  

can represen t  s p e c i f i c  s i t u a t i o n a l  problems concerning t h e  

present task or  a n  exacerbation of e a r l i e r  d i f f i c u l t i e s  

a r i s i n g  from prev ious  s t ages .  As well ,  each crisis o r  

c o n f l i c t  i s  never completely resolved, but during its 

per iod  o f  ascendancy is most pronouiiced. For  example, 

d i f f i c u l t i e s  reso lv ing  i d e n t i t y  i s s u e s  i n  adolescence may 

be re la ted  t o  e x i s t i n g  s i t u a t i o n a l  factors o r  t o  less than  

optimal r e s o l u t i o n  o f  previous s t a g e  issues (such a s  t r u s t  

versus  m i s t r u s t ) .  Fa i l u r e  t o  reso lve  previous s t a g e  issues 

does not,  however, preclude t h e  p o s s i b i l i t y  of  developing a 

firm sense  of i d e n t i t y  i n  adolescence. Nor does i t  

preclude the p o s s i b i l i t y  of being reworked later i n  

subsequent r e -de f in i t i ons  of i d e n t i t y ,  b u t  i t  can hamper 

resolution of the present developmental t a sk .  

In Erikson's t emino logy ,  "crisis" denotes  "decis ive  

t u r n i n g  p o i n t s  where i n t e g r a t i v e  development is mandatory" 

(1959/1980, p. 51) rather than  a period o f  emotional 



Time 



emergency. Versus" refers to the tension that exists on 

the continuum between the positive and negative poles of 

each developmental dimension. Tt also connotes the tension 

that Erikson believed continually drives the individual 

toward further development (Erikson, 1959/1980 p. 5 1 ) .  

Identity Development 

Erikson's Conceptualization of Identity Development 

In Eriksonts conceptualization, identity development 

involves t h e  synthesis o f  the myriad roles, skills, 

attributes and attitudes the adolescent has previously been 

exposed to, into a unique configuration. T t  also includes 

a subjective feeling of "wholeness" (1964, p.  9 1 )  t h a t  

includes cornfort with decisions concerning issues of 

vocation, sexuality and social connectedness. As well, it 

involves presenting oneself to others and being seen by 

them in a way that is consistent with this interna1 

wholeness. Erikson thus defined ego identity as " t h e  

accrued confidence that one's ability to maintain i n n e r  

sameness and continui ty . . . is matched by the sameness 
and continuity of one's meaning for othersvv (1959/1980, p. 

94) and "the capacity of the ego to sustain sameness and 

continuity in the face o f  changing fate" (1964, p. 95) . He 

also stated that: 



identity inc ludes ,  b u t  is  more than t h e  s u m  of ,  a l1  

success ive  i d e n t i f i c a t i o n s  of those  ear l ie r  years when 

t h e  c h i l d  wanted t o  be, and often was forced t o  

become, like the people h e  depended on. I d e n t i t y  is a 

unique product ,  which now meets a crisis t o  be solved 

on ly  i n  new i d e n t i f i c a t i o n s  with age-mates and leader 

f i g u r e s  outside of t h e  family" (1964,  pp.  91-92) . 
According t o  Erikson (I959/198O), i d e n t i t y  development 

has  bo th  conscious  and preconscious as w e l l  as unconscious 

aspects. Ear ly  i n  t h e  process,  when t h e  individual  is most 

preoccupied w i t h  h i s  self- image ( ~ s e l f - c o n s c i o u s ' l ) f  he is 

most aware o f  h i s  developing i d e n t i t y .  Later, an 

i n c r e a s i n g  sense of  i d e n t i t y  is experienced as a 

preconscious f e e l i n g  of well-being, of  "being a t  home i n  

one's body (and as) knowing where one is going" (p. 127) , 

A t  t h e  unconscious level, i d e n t i t y  development is an on- 

going " s t r i v i n g  for a continuity of personal character" (p.  

1 0 9 ) .  

Erikson a l s o  asserted that identity development occurs 

w i t h i n  t w o  c o n t e x t s :  as part  o f  the individual's personal 

psychosocial. development, and i n  the interface between the  

i n d i v i d u a l ' s  readiness t o  assune a personally relevant role 

i n  s o c i e t y  and i n  the readiness (or  no t )  of s o c i e t y  t o  

provide a meaningful role for the young person. As well, 



h e  made e x p l i c i t  t h e  importance he ascribed t o  c u l t u r a l  

i d e n t i t y ,  o r  an individual's f e e l i n g  of  being pa r t  of a 

c u l t u r a l  group, a s  a component o f  o n e ' s  i d e n t i t y  

(1959f1980; 1968)  . 
In E r i k s o n ' s  view, self-esteem is d i f fe ren t  from 

i d e n t i t y  but c o n t r i b u t e s  t o  i d e n t i t y  development. It was 

seen by Er ikson as  a s u b j e c t i v e  f e e l i n g  o f  v a l i d a t i o n  

i n d i v i d u a l s  experience when they r e c e i v e  genuine p o s i t i v e  

feedback from t h e  environment about  t h e i r  performance i n  

p a r t i c u l a r  a r e a s .  This feedback was seen t o  s t r e n g t h e n  t h e  

individual's i d e n t i t y  i f  it de r ived  from "wholehearted and 

c o n s i s t e n t  r e c o g n i t i o n  o f  r e a l  accomplishment, t h a t  i s ,  

achievement t h a t  has  meaning i n  t h e i r  culture" (1959/80,  p. 

95 

Fur the r ,  according  t o  Erikson, i d e n t i t y  development 

i n c l u d e s  n o t  only choosing who one  wishes t o  become, bu t  

a c c e p t i n g  who one has no choice but t o  be. He s t a t e s :  

T h e  individual's mastery  . . . begins where he  is p u t  

i n  a p o s i t i o n  t o  accept t h e  h i s t o r i c a l  n e c e s s i t y  which 

made him what he i s  . . . when he can choose t o  

i d e n t i f y  with h i s  own ego i d e n t i t y  and when h e  learns 

to apply t h a t  which is given t o  tha t  which must be  

done. Only t h u s  can he derive ego strength . . . from 

the co inc idence  o f  his one and only  Life cycle w i t h  a 



particular segment o f  human h i s t o r y  (1968, p. 7 4 )  . 
The r o o t s  of i nd iv idua l  i d e n t i t y  development, 

accord ing  t o  Erikson, are found i n  the first psychosocia l  

stage o f  l i fe ,  i n  t h e  t e n s i o n  between t h e  c h i l d ' s  

development o f  t r u s t  versus m i s t r u s t  i n  t h e  pa ren t ing  

a d u l t s  i n  h i s / h e r  l i f e .  Erikson s t a t e d  t h a t  t h e  

development o f  trust "forms t h e  b a s i s  i n  t h e  child f o r  a 

sense o f  i d e n t i t y  which w i l l  l a te r  combine a sense  o f  being 

" a l 1  r igh t" ,  of being o n e s e l f ,  and o f  becoming what  o ther  

people  t r u s t  one w i l l  become" (1959/1980, p .  6 5 ) .  

I n  Er ikson ' s  view, t h e  a t t i t u d e s  towards onese l f  as  a n  

independent person t h a t  are developed dur ing  t h e  s t a g e  o f  

I d e n t i t y  versus I d e n t i t y  Confusion become the precurso r s  to  

e s t a b l i s h i n g  in t imacy w i t h  another i n  t h e  nex t  stage. As 

w e l l ,  t h e  self-esteem one has accrued i n  t h i s  stage and i n  

t h e  previous  ones t r a n s l a t e s  i n t o  t h e  b e l i e f  that one i s  

capable of mastering t h e  tasks one is confronted  with.  

When t h e s e  accomplishments are then  acknowledged b y  

impor tant  o t h e r s  t h e  individual develops the conf idence  

t h a t  t h e y  are " l e a r n i n g  effective s t e p s  toward a tangible 

f u t u r e "  (p. 95) . This development o f  a future d i r e c t i o n  is 

critical t o  the fo rmat ion  of i d e n t i t y  (Erikson 1959/19801. 

I n  Er ikson ' s  view, a d o l e s c e n t s  who are unabLe t o  

i n t e g r a t e  a central i d e n t i t y  wiLl exper i ence  I d e n t i t y  



Confusion, which he defined as "an acute state o f  

symptomatic upset" (1959/1980, p. 1 8 3 ) .  This u p s e t  is 

p r i m a r i l y  due t o  " the  i n a b i l i t y  to conceive  of  o n e s e l f  as a 

p roduc t ive  member of o n e ' s  s o c i e t y "  (Engler ,  1991, p .  1 8 0 )  . 
I d e n t i t y  Confusion is  p r i m a r i l y  a response  t o  t h e  i n a b i l i t y  

t o  settle on an occupa t iona l  i d e n t i t y .  I d e n t i t y  confused 

a d o l e s c e n t s  w i l l  consequent ly  exper i ence  problems i n  a 

nurnber of areas. I n d i v i d u a l s  who feel t h a t  t h e  environment 

is d e p r i v i n g  them of t h e  freedom t o  develop  t h e i r  

i d e n t i t i e s  w i l l  s t r o n g l y  resist  t h e s e  r e s t r i c t i o n s  through 

such a c t i v i t i e s  as  banding t o g e t h e r  i n  c l i q u e s  and gangs as 

t h e y  d e s p e r a t e l y  seek t o  belong somewhere (1959/1980, p .  

9 5 ) .  

Adolescents  who feel overwhelmed by t h e  pressure of  

mak ing  impor tan t  d e c i s i o n s  t h a t  b o t h  d e f i n e  them and 

restrict f u t u r e  p o s s i b i l i t i e s  rnay a t t e m p t  t o  avoid making 

choices. In s o  do ing  t h e y  may feel a sense o f  "outer 

i s o l a t i o n  and  . . . i nne r  vacuum" (p. 133). Others  who 

have n o t  e s t a b l i s h e d  a more p o s i t i v e  than n e g a t i v e  sense  o f  

i n d u s t r y  i n  the  previous s t a g e ,  rnay have particular 

d i f f i c u l t y  seeing themselves as having a place i n  t he  

economic s t r u c t u r e  o f  t h e i r  s o c i e t y .  They m a y  become 

excessively f e a r f u l  o f  cornpet i t ion and further blocked i n  

t h e i r  fo rmat ion  o f  an o c c u p a t i o n a l  i d e n t i t y  (p. 193) . 



Still other identity conflicts may be expressed 

through the adoption of a n e g a t i v e  i d e n t i t y .  E r i k s o n  

(1959/1980) defined this as 

an identity perversely based on al1 those 

identifications and roles which, at critical stages of 

development, had been presented to the individual as 

the most undesirable or dangerous, and yet also as the 

most real (p. 141) . 

He stated that the individual is drawn to this r e s o l u t i o n  

as an a t t e m p t  to achieve mastery in a situation where "the 

available positive identity elementsW (p. 142) seem 

unattainable with the individual's present means. 

In Erikson's conceptualization, a healthy resolution 

of Identity vs. Identity Confusion is evident in 

individuals who know who they are and have formulated their 

basic beliefs and values. These individuals have developed 

an idaofogical point of view, a direction for the future, 

and an answer to the question: What do I want to make of 

myself, and what do 1 have to work with?" (Erikson, 1968, 

p. 314). They are individuals who have developed the ego 

quality "Fidelity". Erikson defined this as "a higher 

Level of the capacity to trust - to t r u s t  oneself - but 

also the claim to be trustworthy and to commit one's 

Loyalty to somethingt' (1982, p. 6 0 ) .  



I n  E r i k s o n ' s  view, i d e n t i t y  development is, however, 

l imited by two factors he  termed c u l t u r a l  and h i s t o r i c a l  

r e l a t i v i t y .  C u l t u r a l  r e l a t i v i t y  refers t o  t h e  c u l t u r a l  

v a l u e s  t h a t  are r e i n f o r c e d  by s i g n i f i c a n t  o t h e r s  i n  one 's  

l i fe  as t h e  i n d i v i d u a l  i s  forming h i s  o r  h e r  i d e n t i t y .  H e  

stated t h a t  as i d e n t i t y  Eorms, an i n d i v i d u a l  deve lops  a n  

i n c r e a s e d  s e n s e  o f  i n n e r  unity . . . a n  i n c r e a s e  of 

good judgement, and  a n  i n c r e a s e  i n  t h e  capacity t o  do 

w e l l ,  according t o  t h e  standards of  t h o s e  who are 

s i g n i f i c a n t  t o  him. . . who . . . may t h i n k  he is 

doing w e l l  when h e  "does some good"; o r  when he ' d o e s  

wellw i n  t h e  s e n s e  of a c q u i r i n g  p o s s e s s i o n s ;  o r  . . . 
i n  t h e  s e n s e  o f  l e a r n i n g  new s k i l l s  or new ways of 

unde r s t and ing  o r  m a s t e r i n g  r e a l i t y ;  o r  when he is  n o t  

much more t h a n  just g e t t i n g  a l o n g  (pp. 52-53). 

H i s t o r i c a l  r e l a t i v i t y  refers to the i n f l u e n c e  of o n e ' s  

"historical tirne and  p l a c e w  (1982, p.9)  on o n e ' s  p e r c e p t i o n  

and  i n t e r p r e t a t i o n  of  i n d i v i d u a l  p r o c e s s e s ,  i n c l u d i n g  

i d e n t i t y  development,  as w e l l  a s  on more general s o c i e t a l  

issues and e v e n t s .  I n  r e l a t i o n  t o  t h e  p o t e n t i a l  limits 

that h i s t o r y  places on i d e n t i t y  development,  E r ik son  

stated: 

A c h i l d  has q u i t e  a number o f  o p p o r t u n i t i e s  t o  

i d e n t i f y  hirnself, more o r  less e x p e r i m e n t a l l y ,  w i t h  



real o r  f i c t i t i o u s  persons o f  e i t h e r  sex, with habi t s ,  

t r a i t s ,  occupations,  and ideas. C e r t a i n  crises force 

him t o  rnake r a d i c a l  s e l e c t i o n s .  However, t h e  

h i s t o r i c a l  e r a  i n  which h e  Lives o f f e r s  only  a limited 

number o f  s o c i a l l y  meaningful models f o r  workable 

combinations o f  i d e n t i f i c a t i o n  fragments (1959/1980, 

p.  2 5 ) .  

In  E r ik son r s  wr i t ings ,  t h e  impact of  c u l t u r a l  and 

h i s t o r i c a l  r e l a t i v i t y  on i d e n t i t y  development i s  presented 

p r imar i ly  i n  r e l a t i o n  t o  p o t e n t i a l  problems faced by 

minor i ty  youth ( 1 9 6 8 )  o r  t o  t h e  impact of p a r t i c u l a r  

h i s t o r i c a l  even ts  on t h e  i d e n t i t y  development o f  youth of a 

p a r t i c u l a r  era (1959/1980). H e  a l s o  app l i ed  these 

i n s i g h t s ,  i n  some of h i s  wr i t ing ,  t o  i d e n t i t y  development 

i n  women (1964, 1968) . I n  t h e  p r e sen t  c u l t u r a l  and 

" h i s t o r i c a l  t i m e  and place" h i s  comments have p a r t i c u l a r  

re levance t o  a d i scuss ion  o f  t h e  s o c i e t a l  l i m i t a t i o n s  t h a t  

have h i s t o r i c a l l y  been placed on women. They a r e  a l s o  

p a r t i c u l a r l y  r e l evan t  t o  the study of  Er ikson ' s  model as it 

relates t o  fernale development. 

Gender Differences i n  I d e n t i t y  Development 

Erikson 's model p o s i t s  t h a t  f o r  both males and 

females, adolescence is t h e  t i m e  dur ing  which the  " i d e n t i t y  

crisis" occurs. By devot ing a s e p a r a t e  chap t e r  t o  fernaLe 



i d e n t i t y  development,  however, Erikson (1964, 1976, 1968 ) 

made it clear t h a t  he i d e n t i f i e d  gender  d i f f e r e n c e s  i n  t h i s  

p r o c e s s .  I n  t h i s  s i n g l e  c h a p t e r  ( o r i g i n a l l y  a p g e a r i n g  i n  

1964,  s l i g h t l y  modified i n  1968, and re-appearing i n  its 

o r i g i n a l  form i n  1976)  h e  sugges t ed  that these differences 

a r e  due t o  a number of f a c t o r s .  Through his emphasis  on a 

woman's " i n n e r  space" o r  materna l  p o t e n t i a l ,  he a s s e r t e d  

that b i o l o g y  is an  impor tan t  p a r t  o f  female d e s t i n y .  He 

stated: 

The s t a g e  o f  l i f e  c r u c i a l  f o r  t h e  emergence o f  a n  

i n t e g r a t e d  fernale i d e n t i t y  is the s t e p  from y o u t h  t o  

m a t u r i t y ,  t h e  s t a t e  when t h e  young woman, whatever h e r  

work c a r e e r ,  r e l i n q u i s h e s  t h e  care received from the 

p a t e r n a l  f ami ly  i n  o r d e r  t o  commit h e r s e l f  t o  t h e  l o v e  

o f  a s t r a n g e r  and t o  t h e  c a r e  t o  be given t o  his and 

h e r  o f f s p r i n g  (1968,  3. 265). 

I n  most of h i s  w r i t i n q  about  female i d e n t i t y  

development,  as e v i d e n t  above, Er ikson  stressed the 

m a t e r n a l ,  r e l a t i o n a l ,  and g e n e r a t i v e  a s p e c t s  of female 

development w h i l e  minimizing the v o c a t i o n a l .  A t  t i m e s ,  

however, he did place these bio loqica l ly  d r i v e n  components 

i n  the larger h i s t o r i c a l  and  s o c i a l  con tex t .  For example, 

he stated: 

1 have  o n l y  reiterated t he  physioloqical rock-bottom 



which must n e i t h e r  be den ied  nor  given exclusive 

emphasis .  For a human being ,  i n  a d d i t i o n  t o  having 2 

body, i s  somebody, which means an i n d i v i s i b l e  

p e r s o n a l i t y  and a d e f i n e d  member of a group . . . I n  

o t h e r  words:  anatomy, h i s t o r y ,  and p e r s o n a l i t y  are our 

combined d e s t i n y  (1968,  p. 2 8 5 ) .  

A s  w e l l ,  w h i l e  he stated that a woman holds  p a r t s  o f  

h e r  i d e n t i t y  " i n  abeyancet' u n t i l  she is  j o i n e d  by h e r  

husband and c h i l d r e n ,  and t h a t  o t h e r  p a r t s  are de f ined  by 

h e r  a t t r a c t i v e n e s s  a n d  t h e  k i n d  of partner s h e  seeks, h e  

added : 

T h i s  o f  course,  is o n l y  t h e  psychosexual aspect of her 

i d e n t i t y ,  and she may go far i n  postponing its c lo su re  

w h i l e  t r a i n i n g  h e r s e l f  as a worker and a c i t i z e n  and 

w h i l e  deve lop ing  as a person w i t h i n  t h e  r o l e  

p o s s i b i l i t i e s  o f  h e r  time" (p .  1 8 3 )  . 
A t  o t h e r  times, however, Er ikson seemed n o t  t o  

acknowledge t he  impact o f  e x t e r n a l  c o n d i t i o n s  on female 

identity format ion .  A t  such times he s tressed b i o l o g i c a l  

de terminism and seemed t o  suggest t h a t  women are a l s o  i n  

some w a y  t o  blame f o r  s o c i a l  l i m i t a t i o n s  encountered. He 

stated for example: "Women have found their  identities i n  

the care suggested i n  their bod ies  and i n  t h e  needs o f  

their i ssuer  and seem t o  have taken it for g r a n t e d  t h a t  t h e  



o u t e r  world space belongs t o  t h e  men" (1968, p. 2 7 4 ) .  

In another  con t ex t ,  when d i scuss ing  i d e n t i t y  

development more genera l ly ,  Erikson (1968) wrote t h a t  it 

was e s s e n t i a l  t h a t  t h e r e  be some youthful  "rebels" who 

r e f u s e  t o  accept t h e  s o c i a l  condi t ions  a s  they a r e .  

Without these ind iv idua l s ,  he stated, "psychosocial 

evo lu t ion  would be doomed" ( p .  2 4 8 ) .  

I n  h i s  d i s cus s ion  of female i d e n t i t y  development, 

however, Erikson seerned i n s t e a d  t o  suggest that womenrs 

i d e n t i t y  opt ions  are bound by t h e  s o c i a l  condi t ions  of t h e  

times. Where h e  did suggest  t h a t  women could have a v i t a l  

r o l e  t o  p lay  i n  t h e  l a r g e s  social order ,  he ass igned 

i n t e r n a 1  a t t r i b u t i o n s  t o  t h e i r  not  a l ready having done s o .  

He s t a t e d  

Maybe i f  women would only ga in  t h e  determination t o  

r ep re sen t  p u b l i c l y  what they have always s tood f o r  

privateLy in evolu t ion  and h i s to ry  ( r ea l i sm  o f  

householding, r e s p o n s i b i l i t y  o f  upbringing , 

resourcefu lness  o f  peacekeeping, and devot ion to 

h e a l i n g ) ,  t h e y  might w e l l  add an e t h i c a l l y  

r e s t r a in ing ,  because (sic) t r u l y  supranatura l ,  power 

t o  p o l i t i c s  i n  t h e  wides t  sense (p. 262). 

I n  summary, i n  E r ik son ' s  wr i t ing ,  it is clear t h a t  he 

viewed female i d e n t i t y  development as d i f f e r e n t  from male 



i d e n t i t y  development, p r i m a r i l y  f o r  b i o l o g i c a l  reasons .  

H i s  psychosocial model, however, makes no  p r o v i s i o n s  for 

t h i s  d i f f e r e n c e .  F u r t h e r ,  it p l a c e s  t h i s  developmental 

t a s k  f o r  b o t h  males and females i n  t h e  a d o i e s c e n t  years. 

If women do n o t  c o n s o l i d a t e  their i d e n t i t i e s  until t h e y  

have a p a r t n e r  and c h i l d r e n ,  as he sugges ted ,  this task 

w i l l  con t inue  into t h e  n e x t  two s t a g e s  o f  Int imacy versus 

i s o l a t i o n  and G e n e r a t i v i t y  v e r s u s  S tagna t ion .  The female 

pa th ,  then ,  is different frorn t h e  one he proposed f o r  men, 

but was not  i n c o r p o r a t e d  i n t o  h i s  model. 

Erikson e x p l i c i t l y  acknowledged t h e  l i m i t a t i o n s  that 

c u l t u r a l  and h i ç t o r i c a l  r e l a t i v i t y  have t r a d i t i o n a l l y  

placed on female development. Nonetheless ,  he  cont inued  t o  

place g r e a t e r  emphasis on t h e  materna1 components o f  

i d e n t i t y  development f o r  women. Fur the r ,  there was no 

comparable emphasis on t h e  p a t e r n a l  role i n  male i d e n t i t y  

development. Thus, i n  his writing, Erikson's p o s i t i o n  was 

t h a t  i d e n t i t y  development f o r  males and females has 

d i f f e r e n t  foci. 

F u r t h e r  Development o f  t h e  Identity Const ruc t  

James Marcia (1966) proposed a paradigm t o  examine 

Erikson's concept  o f  ego i d e n t i t y  development, that h a s  

been "useful and p roduc t ivew (Flum, p. 489, 1 9 9 4 )  for three 

decades. From his perspective, Marcia (1993b) asserts t h a t  



i d e n t i t y  can b e  considered  from three s o c i a l - i n t e r a c t i o n a l  

perspectives: s t r u c t u r a l ,  phenomenological, a n d  behav io ra l .  

The s t r u c t u r a l ,  o r  i n t r a p s y c h i c  aspect of i d e n t i t y  

format ion  refers t o  i ts  connect ion with other psychodynamic 

p rocesses  embedded i n  psychoana ly t i c  theory and Erikson 's  

theory o f  psychosocia l  developrnent. From this p e r s p e c t i v e  

i d e n t i t y  development is seen as a component o f  ego growth 

and thus ,  a s  identity formation occurs ,  there is an 

accompanying i n c r e a s e  i n  o v e r a l l  ego s t r e n g t h .  Other ego 

func t ions  such as t h e  a b i l i t y  t o  delay g r a t i f i c a t i o n ,  t o  

t h i n k  under stress, and t o  develop mutua l i ty  i n  

i n t e r p e r s o n a l  r e l a t i o n s h i p s ,  show increased developrnent a s  

well (Marcia, 1993b). 

The  phenomenological a s p e c t  o f  i d e n t i t y  formation 

refers t o  the feeling t h a t  "one has a core ,  a c e n t e r  t h a t  

is o n e s e l f ,  t o  which exper ience  and a c t i o n  can  be referredl' 

(p. 7 ) .  There are t w o  types of  i d e n t i t y  t h a t  may b e  

exper ienced.  The first  is confe r red  i d e n t i t y  - the 
elements o f  self an  indiv idual  gradually cornes to know as 

he  o r  she becomes p r o g r e s s i v e l y  aware o f  his o r  he r  basic 

characteristics and place i n  the world. These elements may 

i nc lude  aspects o f  o n e ' s  temperament, one's s k i l l s ,  one's 

membership i n  a particular famîly, one's c i t i z e n s h i p  in a 

specific country .  Self-constructed i d e n t i t y  includes 



elements over and above those of conferred identity that 

the individual has c h o s e n  as the result of a decision- 

making process.  They may include beliefs and values a n  

ind iv idua l  has decided to adopt or occupational goals one 

has chosen (Marcia, 1993b) . 
The behavioral  aspec ts  of identity formation a r e  ( a )  

the dornains i n  which i d e n t i t y  seems to manifest i t s e l f  and 

( b )  whether o r  not an individual is committed in these 

areas. Marcia i n i t i a l l y  identified the dornains of  

occupation and ideology as most sa l i en t  to i d e n t i t y  

formation but has s i n c e  suggested t h a t  these areas V a n  

change with social condi t ions  and h i s t o r i c a l  eras". 

Evidence of  cornmitment to a domain, however, i s  a necessary 

behavioral indicator of identity formation in this view. 

For Waterman (1985) , identity refers t o  the 

establishment of a " c l e a r l y  delineated self-definition . . 
. comprised of those  goals, values, and beliefs which the 

person f i n &  persona l ly  expressive,  and to which he or she 

is unequivocally committed" (p. 6). In this perspective, 

which he now c a l l s  "eudaemonistw (1993a), "the task of 

identity formation Fs to discover, or recognize, the 

character of the daernon (or true self), that is, one's own 

intrinsic character" (p. 5 . Thus for Waterman, as well 

as for Marcia and Erikson, committing oneself t o  something, 



be it beliefs, a se l f - chosen  occupa t ion ,  o r  t h e  daemon is 

e s s e n t i a l  t o  identity fo rma t ion .  

According t o  Raeff (1994), ego i d e n t i t y  format ion  is 

compa t ib l e  w i t h  s o c i a l  c o g n i t i v e  t h e o r y  and r e s e a r c h  

r e g a r d i n g  s e l f - c o n c e p t  development.  Referenc ing  Damon & 

Hart, 1982,  Raeff d e f i n e s  s e l f - c o n c e p t u a l i z a t i o n  a s  "a 

l ife-long deve lopmenta l  p r o g r e s s i o n  whereby t h e  d i f f e r e n t  

c o n s t i t u e n t s  t h a t  m a k e  up a s e l f - c o n c e p t  are i n c r e a s i n g l y  

i n t e g r a t e d  i n t o  a systematic whole" (p .  2 2 4 ) .  T h i s  is 

compa t ib l e  w i t h  Eriksonls model. Though he p l a c e s  t h e  

i d e n t i t y  crisis a t  the end of ado le scence ,  h e  states 

" i d e n t i t y  fo rma t ion  neither b e g i n s  n o r  ends i n  adolescence :  

it is a l i f e l o n g  development" (1959/1980 p.  122). 

E r i k s o n r s  view o f  t h e  ego as the a s p e c t  of t h e  self 

that organizes and integrates e x p e r i e n c e  (1959/1980) i s  

a l s o  c o m p a t i b l e  with t h e  s o c i a l  c o g n i t i v e  view o f  t h e  'Ti' 

as t h e  organizing elentent.  A s  w e l l ,  aspects of  "me", t h a t  

a r e  i d e n t i f i e d  as part o f  the se l f -concept  ( t h e  m a t e r i a l  

self, t h e  s o c i a l  self and the s p i r i t u a l  self) (Raeff, 1994)  

have a l s o  been d i s c u s s e d  by E r i k s o n  as relevant t o  i d e n t i t y  

fo rma t ion .  The most salient  difference, however, is t h a t  

while Er ikson  saw t h e  ego as m e d i a t i n g  between t h e  id  and 

superego, in addition to the other  'qme" elements, i n  t h e  

social c o g n i t i v e  view, these psychoanalytic e l e m e n t s  are 



no t i ncluded . 
Ego i d e n t i t y  is  seen as both a cogni t ive  and affective 

process (Willemsen & Waterman, 1 9 9 1 ) .  An aspect of  

i d e n t i t y  development i s  a l s o  seen by these w r i t e r s  as 

related t o  individuat ion,  as conceived by Mahler, Pine, & 

Bergman ( 1 9 7 5 ) .  I d e n t i t y  developrnent is  seen from a 

cognitive-developmental pe rspec t ive  as t h e  t i m e  i n  which, 

due t o  t h e  emergence o f  formal operat ions ,  there i s  

inc reas ing  d i f f e r e n t i a t i o n  o f  t h e  ado lescen t ' s  self-concept 

i n t o  domains and r o l e s .  A t  t h e  same time, there i s  a nead 

t o  i n t e g r a t e  these se l f -concepts  i n t o  a cons i s t en t  t h e o r y  

of self (Karter, 1990). 

A s  well, a s  adolescents  become more independent and 

less threatened by d i f f e r ences  they perceive  between 

themselves and t h e i r  families they  a i s o  become freer t o  a c t  

on t h e  d i f f e r e n t  a t t i t u d e s  and beliefs they  a r e  developing 

(Scarr, Weinberg, & Levine, 198 6) . 
Marcials I d e n t i t y  S t a tu se s  

Erikson has  been seen as the most i n f l u e n t i a l  writer 

on i d e n t i t y  in the p a s t  four decades and t he r e fo re  

empi r ica l  i n v e s t i g a t i o n  o f  h i s  t heo ry  has focused on t h i s  

psychosocial  tas k. Marciar s (1966; 1980; 1989; 1993b) work 

on demarcating four identity s t a t u s e s  a ro se  from his 

e f f o r t s  t o  o p e r a t i o n a l i r e  Er ikson ' s  concepts f o r  empi r ica l  



study. 

During t h e  las t  25 years  more t h a n  300 s t ud i e s  have 

been completed on t h e  i d e n t i t y  s t a t u s e s .  T h e s e  s tudies  

have examined t h e  r e l a t i onsh ip  between t h e  d i f f e r e n t  

i d e n t i t y  statuses and ind iv idua l  pe r sona l i t y  

c h a r a c t e r i s t i c s ,  developmental a spec t s ,  gender and sex role 

d i f f e r ences ,  and cross -cu l tu ra l  issues (Marcia, 1993~). 

The four statuses are ordinal ,  d i s c r e t e  Levels of ego 

identity achievement. They are: Identity Achievement, 

Foreciosure,  Identity Diffusion, and Moratorium (Marcia, 

1966; 1980; 1993b) . They differ i n  tems of the processes 

underlying i d e n t i t y  development. Spec i f i ca l l y ,  t h e y  d i f f e r  

i n  t h e  presence o r  absence of  "crises" o r  expLoratory 

per iods  (exp lora t ion)  and t h e  degree of  personal  inves tment  

(corni tment)  the adolescent  has made concerning p a r t i c u l a r  

identity domains. 

I n  Marcia's conceptual iza t ion,  there are t w o  high 

i d e n t i t y ,  o r  mature identity statuses. They are Identity 

Achievement and Moratorium. Ind iv idua ls  with Identity 

Achievernent status are those who have seriousLy questioned 

t h e i r  late childhood o r  early adolescen t  plans and values. 

They have then e i t h e r  committed themselves t o  new plans o r  

t o  "variations on ( t h e )  previous themes" (Marcia, 1993b, p. 

IO) . I n  either ins tance,  fo l lowing a period o f  active 
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e x p l o r a t i o n  t h e y  have  committed themselves  t o  their s e l f -  

chosen plans and v a l u e s .  I n d i v i d u a l s  with Moratorium 

s t a t u s  are t h o s e  who are c u r r e n t l y  e x p l o r i n g  a l t e r n a t i v e s  

b u t  have y e t  to make a firm c o m i t m e n t ,  a l t hough  a more 

vague cornmitment may be p r e s e n t .  

The  t w o  low i d e n t i t y ,  o r  less mature s t a t u s e s  a r e  

F o r e c l o s u r e  and D i f f u s i o n .  I n d i v i d u a l s  i n  F o r e c l o s u r e  

s t a t u s  are t h o s e  who have n o t  expe r i enced  a p e r i o d  of  

e x p l o r a t i o n r  but have committed themselves  t o  l i f e  

d i r e c t i o n s  and v a l u e s  shared o r  promoted by t h e i r  p a r e n t s  

o r  o t h e r  s i g n i f i c a n t  pe r sons  i n  t h e i r  l i v e s .  

Those with I d e n t i t y  Diffusion may o r  may n o t  have  begun t o  

explore alternatives and have not committed t o  p a r t i c u l a r  

v a l u e s  and p l a n s .  T h e  d e f i n i n g  c r i t e r i a  of t h e  identity 

statuses are presented i n  Table 1. 

Table I 

The Iden t i ty  Statuses 
f 

iJ(?'AR;STTOH 

YSS NO 



Identity statuses are assessed through the Identity 

Status Interview developed by Marcia (1966) (e.g., Mzrcia, 

1989; Archer, 1985, Dellas, 1990)  ; or by questionnaires 

such as the Extended Objective Measure of Ego Status (EOM- 

E I S P )  developed by Adams et a l .  (1979)  (e.g. Adams et al,  

1987,  cited in Marcia, 1993b; Jones & Streitmatter, 1 9 8 7 )  ; 

or the Iden t i ty  Achievement Scale (TAS) (Simmons, 1 9 7 0 )  

revised by Tan et al. (1977) . 
Concerning the history of research on the identity 

statuses, Marcia (1993b) reports that in the initial 

studies, the focus was on establishing the validity of 

various outcornes of adolescent identity formation. This 

research was conducted with college-aged men and the 

iden t i ty  domains i n  which exploration and cornmitment were 

assessed were ideology and  vocation. When validity was 

established, interest then expanded t o  Fnc lude  childhood 

antecedents of the statuses as welL as adult consequences 

(Marcia, 1993~). 

I n  a d d i t i o n ,  there was increased interest I n  the  

underlying process variables o f  explorat ion and cornmitment, 

and less emphasis on the statuses as fixed outcornes. The 

i d e n t i t y  domains o f  interest were also expanded to include 

r e l a t i ona l  domains such as sexuality (Marcia & Friedman, 

1970; SchenkeL 6; Marcia, 1972); sex role orientation 



(Matteson, 1977); and fami ly  versus career priorities 

(Wateman, 1980; cited in Marcia, 1993c) . As well, wornen's 
identity development began to be studied (Marcia, 1993~). 

As research in the area continued, it became clear 

that rather t h a n  having one identity status in al1 identity 

domains, rnost individuals obtained a mixture of status 

designations, although one usually predominated. 

Researchers began to focus on identity status within 

content domains rather than overall identity status as they 

explored the various components of identity development 

(e.g., Waterman, 1985)  . 
As the statuses began to be studied from a 

developmental, longitudinal perspective it also became 

clear that individuals changed statuses - both during 
adolescence, while they consolidated their identities, and 

after consolidation as well. Marcia citing Stephen et al. 

(1992) and Katerrnan & Archer (1990) states 

T h e  c u r r e n t  approach to identity is a life-span 

developmental one, in which the identity integration 

at late adolescence is seen as an initial formulation, 

to be subject to reformulation and reintegration 

throughout the L i f e  cycle (p. 21) 

Of p a r t i c u l a r  relevance to the  present study is 

research on the direction and timing of movement within the 



s t a t u s e s  d u r i n g  a d o l e s c e n c e  and  early adu l thood ;  a n d  g e n d e r  

d i f f e r e n c e s  i n  movement between t h e  s t a t u s e s .  

A d o l e s c e n t  Development and t h e  I d e n t i t y  S t a t u s e s  

The e a r l i e s t  age a t  which movement w i t h i n  t h e  i d e n t i t y  

s t a t u s e s  f rom less mature t o  more mature  s t a t u s  h a s  been 

s e e n ,  was i n  a s t u d y  of s e v e n t h  and  e i g h t h  g r a d e r s  u s i n g  

the (EOM-EIS) ( S t r e i t m a t t e r ,  1 9 8 8 ) .  C r o s s - s e c t i o n a l  

s t u d i e s  of i d e n t i t y  developrnent w i t h j n  t h e  h igh-school  

y e a r s ,  u s i n g  q u e s t i o n n a i r e s ,  have revealed "srnall 

d i f f e r e n c e s ,  ( t h a t  are) sometimes s t a t i s t i c a l l y  

s i g n i f i c a n t "  (Wateman, 1993b) . Wagner (1987)  , f o r  

example,  f ound  s i g n i f i c a n t l y  h i g h e r  i d e n t i t y  s c o r e s  w i t h  

increasing a g e  f o r  b o t h  males and females aged 10-12 and 

16-18. LaVoie (1976)  , u s i n g  t h e  same measure  w i t h  h i g h  

s c h o o l  sophomores,  j u n i o r s  and s e n i o r s ,  f ound  o n l y  a 

n o n s i g n i f i c a n t  increase w i t h  i n c r e a s i n g  g r a d e  level f o r  

b o t h  males and  females. 

I n  three c r o s s - s e c t i o n a l  s t u d i e s  u s i n g  t h e  i d e n t i t y  

s t a t u s  i n t e r v i e w  (Archer, 1982, 1985; Meilman, 197 9 )  

movement f rom less mature t o  more ma tu re  i d e n t i t y  s t a t u s  

w a s  e v i d e n t .  Mei lman 's  (1979) p a r t i c i p a n t s  w e r e  males aged 

1 2 r  15, and 18. T h e  domains assessed were v o c a t i o n ,  

r e l i g i o n r  p o l i t i c s ,  and a v o c a t i o n .  Archer1 s (1982, 1985)  

p a r t i c i p a n t s  were males a n d  females i n  grades 6, 8,  1 0 ,  and 



12. I n  t h e  first s t u d y  t h e  domains covered were vocât ion ,  

r e l i g i o n ,  p o l i t i c s ,  and sex-role a t t i t u d a s .  I n  the second 

s t u d y  t h e  domains a s s e s s e d  were voca t ion ,  s ex - ro le  

a t t i t u d e s ,  and f a m i l ÿ  r o l e s .  

I n  each of t h e  s t u d i e s ,  t h e  youngest p a r t i c i p o n t s  were 

p r i m a r i l y  i n  t h e  Forec losu re  a n d o r  Di f fus ion  s t a t u s a s ,  

depending  on t h e  i d e n t i t y  c o n t e n t  domain. A s i g n i f i c â n t  

i n c r e a s e  i n  t h e  f raquency o f  the I d e n t i t y  Achievernent 

s t a t u s  w i t h  i n c r e a s i n g  a g e  was found i n  al1 three s t u d i e s  

(Archer ,  1982, 1985; Meilman, 1979 )  w i t h  t h e  i n c r e a s e  

d i s t r i b u t e d  a c r o s s  t h e  v a r i o u s  c o n t e n t  doinains i n  the  

i n t e r v i e w .  

T h e  o n l y  gender effect o b t a i n e d  was a g rade  by gender  

i n t e r a c t i o n  f o r  t h e  Moratorium s t a t u s  reported i n  A r c h e r ' s  

second s t u d y .  I n  t h a t  s t u d y  t h e  Moratorium status w a s  

c o n s i s t e n t  f o r  males a c r o s s  t h e  four  age groups.  The 

twe l f th -g rade  fernales,  however, were s i g n i f i c a n t l y  h i g h e r  

i n  the u s e  o f  t h i s  s t a t u s .  T h i s  i n t e r a c t i o n  was a t t r i b u t e d  

by Archer (1985)  t o  t h e  i n c l u s i o n  o f  the fami ly  r o l e s  

domain i n  the i n t e r v i e w .  

Tt is d u r i n g  t h e  u n i v e r s i t y  y e a r s  t h a t  t h e  greatest 

g a i n s  i n  i d e n t i t y  format ion  appear t o  occur  (Waterman, 

1985, 1993b) . Cross - sec t iona l  s t u d i e s  u s i n g  a v a r i e t y  o f  

papes-and-pencil measures y i e l d  a c o n s i s t e n t  pattern of 



findings, with high scores associated with advancing age or 

year in university (e.g., Whitbourne, Jelsma, & Waterman, 

1982; Fry, 1974). 

The results of three longitudinal studies of American 

college students using the identity status interview (Adams 

& Fitch, 1982; Waterman & Waterman, 1971; Waterman, Geary, 

& Waterman, 1974; Waterman & Goldman, 1976) demonstrated an 

increase in the I d e n t i t y  Achievement status and decrease in 

Moratorium and I d e n t i t y  Diffusion s t a t u s e s  i n  the 

vocational domain. More equivocal findings were evident in 

the areas of religious beliefs and  political ideology. 

Waterman (1993b) suggests that these latter findings 

indicate that the college experience tended to undermine 

traditional religious beliefs and political ideology 

without assisting the individual develop alternate beliefs. 

Gender Differences i n  the Identity Statuses 

In his review of the research on the development of 

the identity statuses i n  young men, Marcia (1980) reported 

that Identity Achievement a n d  Moratorium males t e n d e d  to 

score higher on measures of self-esteem, moral reasoning, 

autonomy, and intimacy than  did Foreclosure and  Identity 

Diffusion individuals. He concluded that for young men, 

Identity Achievement and Moratorium were the most positive 

statuses. 



Marcia (1993~) r e p o r t e d  t h a t  oc e i g h t  studies 

conducted p r i o r  t o  1977 app ly ing  the i d e n t i t y  status 

constructs t o  c o l l e g e  women, a d i f f e r e n t  p a t t e r n  was 

evident. Marcia and Friedman ( 1 9 7 0 ) ,  for example, found 

that t h e  Forec losu re  s t a t u s ,  rather t h a n  Moratorium, was 

most like I d e n t i t y  Achievement and t h e  Moratorium status 

was most like I d e n t i t y  Diffusion. This Achievement- 

Forec losu re ,  Moratorium-Diffusion pattern was also found i n  

s i x  o f  the o t h e r  seven s t u d i e s .  

S i n c e  1977, of sixteen s t u d i e s  app ly ing  t h e  i d e n t i t y  

statuses t o  women i n  which p a t t e r n s  cou ld  be seen, f o u r  

showed the earlier grouping and the rernaining 1 2  "conform 

t o  theoretical expectations underlying the i d e n t i t y  

s t a t u s e s "  (p .  3 8 ) .  T h a t  is ,  f o r  women as  w e l l  as men it 

was found t h a t  I d e n t i t y  Achievement and Moratorium were t h e  

more mature s t a t u s e s  and Forec losure  and Di f fus ion  were t h e  

Less mature  s t a t u s e s  (Marcia, 1993~). These changes,  which 

now r e s u l t  i n  t h e  conclus ion  t h a t  there are no gender  

differences i n  overall  i d e n t i t y  status, seem l i k e l y  to be 

the result of s o c i a l  changes that have t aken  p l a c e  since 

the Wornenrs Movement began (Archer & Waterrnan, 1988; 

Marcia, 1993c) and i n  p a r t i c u l a s  t o  i n c r e a s e d  social 

s u p p o r t  for womenrs achievement and identity fo rma t ion  

( F r e i l i n o  & H u m m e l ,  1 9 8 5 ) .  



Research using the ISI that has examined identity 

development in r e l a t i o n  to specific i d e n t i t y  issues 

addressed by the individual, however, has revealed gender 

differences. The specific domains assessed by t h e  identity 

Status In terv iew ( I S I ) ,  f o r  example, now t y p i c a l l y  i n c l u d e  

"agentic" areas such  as v o c a t i o n a l  plans, and religious and 

ideological beliefs as w e l l  a s  wcornmunaL" areas such as 

family r o l e s  and sex-role attitudes (Watennan, 1993b). 

Hodgson & Fischer  ( 1 9 7 9 )  examined both within-gender 

and between-gender differences i n  identity s t a t u s  ( L e . ,  

Mature: I d e n t i t y  Achievement-Moratorium vs Immature: 

Foreclosure-Diffusion) i n  relation t o  agentic and communal 

domains. They identified d i f f e r e n t  patterns b y  which both 

males and fernales addressed the two domains. Respondents 

o f  both genders  Ln the mature statuses on t h e  agent ic  

domain b u t  i n  the immature statuses on the communaL domain 

were seen as following the "masculine pathway". 

Respondents of both genders i n  t h e  mature statuses on the 

communal domain but in the immature statuses i n  t h e  agent ic  

domain were referred to as following t h e  "Ceminine 

pathway". Respondents i n  mature statuses on bo th  domains 

were referred t o  as fo l lowing  an "androgynous pathway"; 

those low in both were labeled "no pathway". 

The r e s e a r c h e r s  found lower  se l f -es teem among women 



classified as no pathway o r  masculine pathway, b u t  h i g h e r  

self-esteem among women in the feminine or androgynous 

pathways. From this f i n d i n g  Matteson (1993)  concludes t h a t  

identity achievement in traditionally masculine areas 

. . . does not i n  itself lower women's self-esteem 

Tt appears that women c a n  find suppor t  for identity 

achievement if they do so in a distinctly feminine way 

. . . if (they) do not neglect the communal areas (p. 
83). 

In another study, Grovetant and colleagues (Grovetant, 

Thorbecke, & Meyer, 1982; Thorbecke & Grovetant, 1982)  

specifically examined gender in the communal (or 

interpersonal) domain of identity development. The 

findings indicate that the communal a rea  seems to b e  

important to both males and females. Kowever, they tended 

t o  approach t h i s  area from d i f f e r e n t  perspectives. Males 

tended to view interpersonal relations "as arenas for 

cornpetition and mastery, and use friendship to facilitate 

achievernent goalsee [Matteson, 1993, p. 83) , For females, 

commitment to friendship was negatively correlated with 

competitiveness (Matteson, 1993 ) . 
The Sequence of Identity Domains Addressed in AdoLescence 

Waterman (1985) investigated the idea that the 

develapmental concerns assessed by the i d e n t i t y  domains 



would be  addressed  and r e s o l v e d  t o  d i f f e r e n t  e x t e n t s  at 

d i f f e r e n t  tirnes. To test  t h i s  model, h e  conducted a 

composi te  a n a l y s i s  of 8 c r o s s - s e c t i o n a l  s t u d i e s  w i t h  5 

groups of a d o l e s c e n t s  ranging  from pre-high school  (Grades 

6 through 8 )  t o  c o l l e g e  upper  class y e a r s  ( J u n i o r s  and 

S e n i o r s )  us ing  t h e  I S I  (Marcia, 1 9 6 6 ) .  

The  r e s u l t s  o f  t h e  s t u d y  supported Watermanrs 

h y p o t h e s i s  t h a t  t h e  i s s u e s  were g e n e r a l l y  addressed 

s e q u e n t i a l l y  w i t h  r e l i g i o n  and m o r a l i t y  issues d e a l t  w i t h  

first, v o c a t i o n a l  i s s u e s  d e a l t  with next ,  and p o l i t i c a l  

i s s u e s  addressed  last. The r e s u l t s  a l s o  i n d i c a t e  that 

t h e s e  i s s u e s  were dealt  w i t h  g r a d u a l l y  ove r  t h e  five age  

groups . 
Waterman a l s o  r e p o r t e d  t h a t  no o v e r a l l  gender  

d i f f e r e n c e s  were e v i d e n t .  Concerning v o c a t i o n a l  choice,  no 

gender  d i f f e r e n c e s  f o r  t h e  frequency o f  t h e  i d e n t i t y  

s t a t u s e s  were e v i d e n t  f o r  a n y  of  t h e  samples cover ing  t h e  

s i x t h  t o  t h e  twelve  grades. A s i g n i f i c a n t  gender  

d i f f e r e n c e  was found f o r  o n l y  one o f  t h e  six c o l l e g e  

samples.  I n  t h a t  s tudy ,  Hodgson and F i sche r  (1979) 

r e p o r t e d  t h a t  males were more f r e q u e n t l y  i n  t h e  i d e n t i t y  

achievement s t a t u s ,  w h i l e  fernales were more frequently i n  

the  f o r e c l o s e d  o r  d i f f u s i o n  s t a t u s e s .  In  n e i t h e r  o f  two 

s t u d i e s  a s s e s s i n g  r e l i g i o u s  b e l i e f s  were gender d i f fe rences  



detected.  The 

equivocal w i t h  

results concerning p o l i t i c a l  ideology w e r e  

some studies (e.g., Grotevant, 1 9 8 1  c i tod  i n  

Waterman, 1985)  ; Adams & Fitch,  1982; Hodgson and Fischer, 

1 9 7 9 )  repor t ing males t o  be more f requent ly  i n  t he  i d e n t i t y  

achievement status and females more of ten  i n  the moratorium 

o r  foreclosure  s t a t u s e s .  O t h e r  s tud ie s  detected no gender 

d i f fe rences  i n  t h i s  domain. 

A r c h e r  (1985) exarnined t h e  four th  i d e n t i t y  dimension, 

sex r o l e  o r i en ta t ion  and familykareer p r i o r i t i e s ,  w i t h  

twelve-to-eighteen year olds .  Sex r o l e  i d e n t i t y  was 

defined as  one 's  s e l e c t i o n  and in t e rna l i za t ion  of  

personally express ive values, b e l i e f s  , and goals perceived 

a s  appropria te  t o  one 's  gender. One's sex r o l e  o r i en ta t ion  

wzs defined a s  t h e  content  of these values, b e l i e f s ,  and 

goals considered appropr ia te  because one is  female o r  male. 

In t h e  sex r o l e  domain, no s ign i f i can t  gender d i f fe rences  

were found i n  t h e  frequency of  i d e n t i t y  s t a tuses .  A 

s i g n i f i c a n t  number o f  both males and females were 

foreclosed i n  relation t o  this domain. This f ind ing  

suggests t h a t  having a commitrnent t o  a sex r o l e  is o f  

p a r t i c u l a r  importance t o  t h i s  age group. Tt a l s o  suggests 

that adolescents  t end  t o  accept t h e  first models of  sex 

r o l e  behaviour presented t o  them without considering 

whether o t h e t  rnodels a r e  more personal ly  expressive. 



In the family/career p r i o r i t i e s  domain, s i g n i f i c a n t  

gender differences were evident. Males were more than 

twice as likely t o  be diffuse about p r i o r i t i e s  whereas 

females were somewhat more l i k e l y  t o  be foreclosed a n d  

almost four  times more l i k e l y  t o  b e  i n  the mature 

(moratorium o r  ident i ty  achievement) s t a tuses .  These  

r e s u l t s  suggest t h a t  issues r e l a t ed  t o  i n t e g r a t i n g  t h e  two 

f u t u r e  ro les  o f  family and career  w e r e  f a r  more s a l i e n t  t o  

the female adolescents than they were to t h e  males. 

T h e s e  f i n d i n g s  have a lso  b e e n  i n t e r p r e t e d  by a number 

of researchers (e .g . ,  Waterman, 1993b; Archer,  1990)  as 

ind ica t ing  t h a t  i den t i ty  development i s  more cornplex f o r  

females because there are nore areas of their l i v e s  t h a t  

m u s t  be i n t e g r a t e d  i n t o  a stable identity. 

A previous study conducted by Bat t le  (19941, u s i n g  

another i d e n t i t y  measure, provides a d d i t i o n a l  support f o r  

t h e  research on overa l l  s t a tus  achievement reported above. 

I n  t h i s  study, which assessed the re la t ionship  between 

family environment and psychosocial development o f  male and 

fernaLe undergraduates, no gender dif ferences  were detected 

i n  identity development as assessed by the Measures of 

Psychosocial Development (MPD) . 
These results, taken together, suggest that when 

overa l l  i d e n t i t y  as a broad construct is  assessed, gender 



d i f f e r e n c e s  are n o t  e v i d e n t .  Ra the r ,  the similarities i n  

the i d e n t i t y  development o f  males and females are  evident. 

S i m i l a r l y ,  when s p e c i f i c ,  agentic i d e n t i t y  domains, such as 

t h e  v o c a t i o n a l  and r e l i g i o u s  domains a re  assessed, gender 

d i f f e r e n c e s ,  again, t e n d  no t  t o  emerge. However, i n  t h e  

s p e c i f i c ,  communal o r  i n t e r p e r s o n a l  dornain, gende r  

d i f f e r e n c e s  are l i k e l y  t o  be e v i d e n t .  Here, q u a l i t a t i v e  

d i f f e r e n c e s  as w e l l  as q u a n t i t a t i v e  d i f f e r e n c e s  i n  t h e  way 

r e l a t i o n a l  f a c t o r s  impact  on i d e n t i t y  developrnent f o r  males 

and feraales are h i g h l i g h t e d  and  suggeçt t h e  need f o r  

f u r t h e r  examina t ion .  

Fo r  the present s t u d y  i d e n t i t y ,  as d e f i n e d  by Erikson 

w a s  assessed by two i n s t r u m e n t s  developed t o  o p e r a t i o n a l i z e  

h i s  c o n s t r u c t s .  One of  the i n s t r u m e n t s  assessed o v e r a l l  

i d e n t i t y  development as w e l l  as o v e r a l l  i n t imacy  

development .  T h i s  i n s t r u m e n t  su rveyed  a t t i t u d e s  abou t  

s e l f - d e f i n i t i o n ,  and  c lar i ty of goals that were drawn f rom 

E r i k s o n ' s  w r i t i n g .  

The I d e n t i t y  S t a t u s  I n t e r v i e w  ( I S I )  was also used to 

assess i d e n t i t y  status within both agentic and  communal 

domains, and to d e t e r m i n e  the e x t e n t  t o  which r e l a t i o n a l  

considerations entered i n t o  identity d e c i s i o n s .  



In t imacy  Development 

E r i k s o n ' s  C o n c e p t u a l i z a t i o n  o f  Int imacy 

I n  E r ikson '  s model, subsequent  t o  an i n d i v i d u a l ' s  

f o r g i n g  his p e r s o n a l  i d e n t i t y  d u r i n g  ado le scence ,  t h e  

desire f o r  i n t i m a c y  becomes impor t an t  i n  e a r l y  adul thood.  

Er ikson  d e f i n e d  i n t i m a c y  as " t h e  c a p a c i t y  t o  commit o n e s e l f  

t o  c o n c r e t e  a f f i l i a t i o n s  which may cal1 f o r  s i g n i f i c a n t  

sacrifices and compromises" (Er ikson ,  1982 ,  p.  7 0 )  . 
I n  h i s  view, o n l y  i f  one has a s t r o n g  s e n s e  of 

i d e n t i t y ,  can  h e  o r  s h e  r i s k  l o s i n g  themselves  i n  a  m u t u a l ,  

s h a r e d  i d e n t i t y  (E r ikson ,  1 9 6 4 ) .  C e n t r a l  t o  E r i k s o n ' s  

d e f i n i t i o n  of in t i rnacy  i s  m u t u a l i t y ,  c o r n i t m e n t  and t h e  

f o r g i n g  o f  a p a r t n e r s h i p  from which c h i l d r e n  can  be created 

and n u r t u r e d .  E r ik son  c l e a r l y  d i s t i n g u i s h e s  t h i s  in t imacy  

from i n f a t u a t i o n  i n  a d o l e s c e n c e  t h a t  a s s i s t s  w i t h  

a d o l e s c e n t  i d e n t i t y  development.  He a l s o  d i s t i n g u i s h e s  it 

from " p l a y f u l  i n t imacy"  e v i d e n t  i n  f r i e n d s h i p s  (Erikson,  

1964, 1968) . I n  t h i s  way he  stressed t h e  connec t ion  

between t h e  s t a g e s  o f  in t i rnacy  and g e n e r a t i v i t y .  Ha seemed 

t o  c o n c e p t u a l i z e  in t i rnacy  as more c l o s e l y  r e l a t e d  t o  i ts 

t r a n s f o r m a t i o n  i n  g e n e r a t i v i t y  t h a n  t o  i t s  r o o t s  i n  t h e  

earl ier  s t a g e s .  

E r ik son  believed t h a t  i n d i v i d u a l s  who are unable  t o  

a c h i e v e  i n t i m a c y  i n  r e l a t i o n s h i p s  with others o f t e n  feel 



alone and a l i ena t ed .  T h e y  rnay be unable t o  tolerate 

closeness  w i t h  others because they  fear l o s ing  thernselves 

i n  the r e l a t i onsh ip .  T h e y  rnay a l s o  be emotionally d i s t a n t  

i n  t h e i r  r e l a t i onsh ip s  and either self-absorbed o r  

indiscriminately social and superficial (Erikson, 1982).  

The r e s p o n s i b i l i t i e s  and commitments inheren t  i n  an  

in t imate  r e l a t i o n s h i p  rnay be seen as too  conf in ing o r  

l i rn i t ing  t o  t h e i r  personal  freedom and they may avoid this 

involvement (Muuss, 1982) . 
I n  some of  h i s  work, Erikson (1959/1980) referred t o  

this r e s u l t a n t  i s o l a t i o n  as " d i s t a n t i a t i o n  . . . the 
readiness t o  repudiate, to i s o l a t e  and i f  necessary, t o  

destroy those  fo r ce s  and people whose essence seems 

dangerous t o  one 's  ownv (p.  1 0 ) .  A t  a s o c i e t a l  l e v e l  

Erikson saw t h i s  "more mature and e f f i c i e n t  repudia t ion"  

(p.  1 0 1 )  evident  i n  p o l i t i c s  and war. H e  a l s o  saw i t  

ev iden t  a t  an e a r l i e r  s t age ,  i n  t h e  p re jud ices  of  t h e  

adolescent .  H e  suggested t h a t  in youthst  search for 

identity, they are particularly sensitive t o  differences 

between what i s  f a m i l i a r  and what is fo re ign  and 

p a r t i c u l a r l y  i n t o l e r a n t  of t h e  unfamil iar .  

D i s t an t i a t i on  may a l s o  be  seen i n  t h e  "pursuer - 
d i s t ance r "  dynamic evident i n  some couples. I n  t h i s  

dynamic, one p a r t n e r  craves  g r e a t e r  c loseness  and pursues 



the o t h e r ,  who attempts t o  d i s t a n c e  him o r  h e r s e l f  f u r t h e r  

because  h e  o r  s h e  fears l o s s  o f  i d e n t i t y .  D i s t a n c i n g  

i n d i v i d u a l s  w i l l  l i k e l y  a l s o  have d i f f i c u l t y  as t h e y  face 

t h e  nex t  deve lopmenta l  t a s k  o f  g u i d i n g  t h e  growth o f  t h e  

next g e n e r a t i o n .  An i n d i v i d u a l  who is u n a b l e  t o  e s t a b l i s h  

genuine  and l a s t i n g  in t imacy  w i l l ,  a c c o r d i n g  t o  Er ikson ,  

feel l o n e l i n e s s  th rough t h e  rest o f  t h e  l ife c y c l e .  

I n  E r i k s o n ' s  c o n c e p t u a l i z a t i o n ,  the h e a l t h y  r e s o l u t i o n  

o f  I n t i r n a c y  vs. I s o l a t i o n  i s  e v i d e n t  i n  i n d i v i d u a l s  who 

a c h i e v e  a n  a p p r o p r i a t e  ba l ance  between s h a r i n g  themselves  

w i t h  o t h e r s  and m a i n t a i n i n g  t h e i r  i d e n t i t y  i n  t h e  

r e l a t i o n s h i p .  I n d i v i d u a l s  who have  s u c c e s s f u l l y  r e s o l v e d  

this i s s u e  w i l l  develop the ego q u a l i t y  "Love" and  

t r a n s f o r m  the l o v e  t h e y  r e c e i v e d  as children t o  care f o r  

o t h e r s  (Er ikson ,  1964). 

Gender D i f f e r e n c e s  i n  Intirnacy Development 

I n  Eriksonrs view, as no ted  above, t h e  p s y c h o s o c i a l  

stages o f  i d e n t i t y  and inthacy are i n t e r t w i n e d  f o r  women. 

H e  a l s o  asserted that once  young men and  women commit 

thernselves  i n  an intirnate r e l a t i o n s h i p ,  t h e r e  is a 

p o l a r i z a t i o n  o f  t h e i r  differences a n d  d i s p o s i t i o n s .  T h i s  

p o l a r i z a t i o n  o f  m a s c u l i n i t y  and femininity p r e p a r e s  b o t h  

f o r  t h e  d i v i s i o n  of l a b o r  t h a t  is n e c e s s a r y  f o r  the t a s k s  

o f  raising c h i l d r e n .  



Due t o  their " inner  space '  and their materna1 

p o t e n t i a l ,  Erikson s t a t e d  t h a t  women a l s o  have "a 

b i o l o g i c a l ,  psychological ,  and e t h i c a l  cornmitment t o  t a k e  

c a r e  of human infancy" (1968,  p. 2 6 6 ) .  Thus f o r  women more 

s o  than f o r  men, Erikson stressed t h e  parenting role i n  h i s  

w r i t i n g  about  intimacy development. 

Erikson based h i s  conclusions about  d i f f e r ences  i n  

female and male development primari ly  on a s t u d y  he 

conducted between 1939 and 1 9 4 1  w i t h  ch i l d r en  between 10 

and 12 yea r s  of age. I n  t h i s  study, h e  provided each o f  

the children, i nd iv idua l l y ,  with a s e l e c t i o n  of toys  and 

requested t h a t  they c o n s t r u c t  "an e x c i t i n g  scene ou t  of  an 

imaginary (movie)." He r epo r t ed  t h a t  the girls tended t o  

use the t o y s  t o  r ep re sen t  t h e  i n t e r i o r  o f  a room w i t n  a 

circle of furniture within  it. The boys, i n  c o n t r a s t ,  

tended t o  c o n s t r u c t  towers and o t h e r  structures. Based on 

these d i f f e r e n c e s  Erikson concluded t h a t  t h e  g i r l s  

emphasized " inner  space" and qualities o f  openness versus  

c losedness .  The boys, on the o t h e r  hand, concentrated on 

"outer  spacetf  and the q u a l i t i e s  o f  highness and lowness 

(Erikson, 1958) . 
Erikson generalized his conclusions t o  hypothesize 

that a woman's development is in f luenced  by her awareness 

o f  her reproduc t ive  capacity. H e  fur ther  hypothesized t h a t  



a woman's materna1 p o t e n t i a l  is  a k ~ y  determinant  o f  h e r  

p e r s o n a l i t y .  Erikson concluded t h a t  "a woman's p roduc t ive  

i n n e r  space i s  a n  i n e s c a p a b l e  f a c t o r  i n  h e r  development 

whether s o c i a l ,  h i s t o r i c a l ,  and o t h e r  cond i t ions  lead h e r  

t o  b u i l d  h e r  l i f e  around it o r  not"  (Enqler ,  1991, p. 1 9 0 ) .  

C r i t i c i s m s  o f  E r i k s o n l s  Theory 

Er ikson ' s  conc lus ions  and subsequent  assumptions 

concerning gender d i f f e r e n c z s  i n  psychosocia l  deve lop ten t  

have been c r i t i c i z e d  on  both e m p i r i c a l  and t h e o r e t i c a l  

grounds. Empir ica l ly ,  ev idence  has  ernerged which suggests 

t h a t  his s tudy  wi th  10 t o  12 year olds  does n o t  

unequivocal ly  demonst ra te  t h a t  t h e  differences he  observed 

are b i o l o g i c a l l y  based (Caplan, 1975; Janeway, 1971; 

M i l l e t t ,  1970; Penfold & Walker, 1 9 8 3 ) .  Fur ther ,  when t h e  

s t u d y  was r e p l i c a t e d  by McKay, Pyke & Goranson (L984), 

t h e s e  r e s e a r c h e r s  failed t o  f i n d  s i g n i f i c a n t  d i f f e r e n c e s  i n  

t h e  ways i n  which t h e  boys and  girls used t h e i r  p l a y  

materials o r  i n  the  materials they chose. T h e i r  f a i l u r e  t o  

r e p l i c a t e  Eriksonts findings suggests that t he  d i f f e r e n c e s  

he  r e p o r t e d  were due t o  s o c i a l i z a t i o n  effects t h a t  

diminished i n  t h e  40-year interval between t h e  two studies 

and n o t  t o  inherent differences between males and femaies. 

Alternatively, the researchersr suggest, E r i k s o n r s  

psychoana ly t i c  b e l i e f s  may have influenced h i s  



interpretation of h i s  Eindings. 

These specific conclusions as well as his theory as a 

whole, have been criticized fo r  equating male development 

with child development and f o r  implying that women's 

differentness is deficiency. One of the central critiques 

o f  Er ikson ' s  theory concerns issues of autonomy, identity 

and  intimacy: t h e  notion that personality development 

evolves through stages of "ever increasing levels of 

separation and spheres of mastery and personal 

independence" (Jordan, et al., 1991, p. 1) . 
It is now argued that Erikson's theory in relation to 

identity and intimacy development is nore applicable to 

male development t h a n  it is to female àevelopment (Miller, 

i976; Gilligan, 1982; Hodgson & F i s c h e r ,  1979, Marcia, 

1993c, Matteson, 1993, Jordan, 1997) . Therefore, 

differencss between the psychosocial devel.opment of males 

and fernales reflect the failure of the theory to adequately 

account for these v a r i a t i o n s ,  rather than to limitations i n  

femaie psychosocial development (Forisha-Kovach, 1983). 

Intimacy Development as Conceptualized by Other Theorists 

Intimacy has been def ined  by Timmerman (1991) as 

"a quality of a relationship in which the individuals must 

have reciprocal feelings of t r u s t  and emotional closeness 

toward each other and are able to openly communicate 



t hough t s  and f e e l i n g s  w i t h  each other" ( p .  19) . 

According t o  Timrnerman, i n  o r d e r  o f  importance, t h e  

f o u r  necessa ry  c o n d i t i o n s  f o r  in t imacy are t r u s t ,  

c l o s e n e s s ,  s e l f - d i s c l o s u r e ,  and r e c i p r o c i t y .  They can b e  

o p e r a t i o n a l l y  defined as  fo l lows:  T r u s t  i s  a f e e l i n g  of 

safety one exper i ences  when sharing persona1 thoughts  and 

f e e l i n g s  wi th  a n o t h e r  and f ee l ing  assured t h a t  t h e  o t h e r  

will be accepting of t h e s e  thoughts  and feelings (Meize- 

Grochowski, 1984) . 
Closeness  w i t h i n  a r e l a t i o n s h i p  i s  t h e  degree  t o  which 

t h e  people  involved are i n t e rdependen t .  It is also t h e  

degree to which t h e y  i n f l u e n c e  each other, have a n  impact 

on each o t h e r ,  and are committed to the r e l a t i o n s h i p  ( K e l l y  

e t  al., 1983; Timmerman, 1 9 9 1 ) .  

S e l f - d i s c l o s u r e  within a n  intimate r e l a t i o n s h i p  is the 

r e c i p r o c a l  sharing o f  sensitive, p e r s o n a l  informat ion  

(Timmerman, 1991) . It has been found t o  be a s i g n i f i c a n t  

c o v a r i a t e  o f  int i rnacy i n  marr ied  r e l a t i onsh ip s .  In one 

study, for example, self -disclosure accounted f o r  71.7% of 

t h e  variance i n  intirnacy ratings between the couples  

(Chelune e t  al., 1 9 8 4 ) -  

Reciprocity refers t o  feelings o f  mutuality in 

r e l a t i on  to shared experiences i n  the relationship 

(Barnhar t ,  1969) . The other c o n d i t i o n s  - trustr c loseness ,  



a n d  s e l f - d i s c l o s u r e  - must be rnutual for the r e l a t i o n s h i p  

t o  be  i n t i m a t e .  However, the degree  t o  which each person i n  

t h e  relationship exper iences  t h e s e  c o n d i t i o n s  need not  b e  

e q u a l  for t h e  r e l a t i o n s h i p  t o  be r e c i p r o c a l .  One person may 

be more s e l f - d i s c l o s i n g  than t h e  o t h e r ,  b u t  i f  both feel 

t h a t  t h e r e  i s  s u f f i c i e n t  r e c i p r o c i t y  i n  the r e l a t i o n s h i p ,  

it can be cons ide red  intimate. However, t h e  more each 

person i n  the relationship perce ives  that trust, closeness, 

and s e l f - d i s c l o s u r e  i n  their r e l a t i o n s h i p  are high, t h e  

more they will perceive t h e  leveL of intimacy i n  t h e i r  

r e l a t i o n s h i p  t o  be high  as w e l l  ( T i r n e m a n ,  1991). 

I n  t h e  l i t e r a t u r e  on adolescent and young adult 

f r i e n d s h i p s ,  i n t i m a t e  friendships are u s u a l l y  seen a s  those 

emphasizing affective cornponents such as trust, loyalty, 

dependence, s e l f - d i s c l o s u r e ,  emot ional  c loseness  (Orosan & 

S c h i l l i n g ,  1 9 9 2 ) ;  and empathy (Katz, 1963) .  Behavioral 

m a n i f e s t a t i o n s  of  in t imacy involve be ing  t rus twor thy ,  

sensitive and respons ive  t o  t h e  otherls feelings, making a 

commitment t o  the r e l a t i o n s h i p ,  s t r i v i n g  f o r  equity and 

mutuality, and working to communicate effectively (Paul & 

White, 1990). 

Paul  & White (1990) assert that these c h a r a c t e r i s t i c s  

represent a mature form of intimacy and suggest tha t  

intimacy can bes t  be viewed as a developmental process t h a t  



develops g radua l ly  over time. Schul tz  & Selman (1990) i n  

t h e i r  theory  about the importance o f  perspective-taking 

a b i l i t y  i n  r e l a t i o n s h i p s  suggest a similar process .  

Intimacy Developrnent Durinq t h e  Life Cycle 

Harry Stack Su l l i van  (1953), i n  h i s  theory  o f  

i n t e rpe r sona l  development, proposed that int imacy fol lows a 

developmental sequence. I n  h i s  view int imacy develops 

through s tages ,  from childhood through adulthood. Each 

stage is marked by a p a r t i c u l a r  i n t e rpe r sona l  need 

experienced by t h e  ind iv idua l  w i t h  t h e  s t a g e s  becoming more 

complex and mu tua l  over t i m e .  This mode1 a l s o  proposes t h a t  

the s a t i s f a c t i o n  of t h e  dominant i n t e r p e r s o n a l  need a t  each 

s t a g e  provides a firrn foundation f o r  s a t i s f a c t i o n  of the 

central need a t  t h e  next s tage .  

Sullivan proposed t h a t  the beginnings of  an 

i nd iv idua l ' s  i n t e rpe r sona l  needs are ev iden t  i n  in fancy .  

A t  t h i s  stage, t h e  i n f a n t ' s  needs are met th rough r e g u l a r  

physical contact with others ,  p a r t i c u l a r l y  t h e  primary 

p a r e n t i n g  f i g u r e s .  In childhood (which f o r  S u l l i v a n  begins 

w i t h  the appearance of  speech and ends w i t h  t h e  childrs 

desire for p l a y m a t e s )  the i n t e rpe r sona l  need  i s  f o r  adult 

participation in games, activities, a n d  i n c r e a s i n g l y ,  i n  

ve rba l  play. The next s tage ,  the juven i l e  era, e x t e n d s  

through most o f  t h e  elernentary school  years and is marked 



by t h e  child's need for same-age peers and for acceptance 

by these peers . 
Preadolescence is seen by S u l l i v a n  (1953)  as "an 

exceedingly important  bu t  chronological ly  r a t h e r  brief 

period" (p.  3 3 )  (between the ages of 8 1/2 and 12 years) 

dur ing which t h e  c h i l d ' s  i n t e rpe r sona l  needs s h i f t  from a 

gener ic  i n t e r e s t  in peers t o  a s p e c i f i c  interest  i n  a 

p a r t i c u l a r  peer of t h e  same sex. It inc ludes  t h e  need f o r  

an i n t ima te  r e l a t i o n s h i p  with this person. Through t h i s  

r e l a t i o n s h i p  w i t h  a best f r i end ,  t h e  preadolescent  begins 

t o  develop s e n s i t i v i t y  t o  what mat te r s  rnost t o  t h i s  f r i end ,  

and a d e s i r e  t o  c o n t r i b u t e  t o  t h e  friend's happiness .  This 

is,  according t o  Su l l ivan ,  t h e  beginning o f  t h e  a b i l i t y  t o  

love.  During t h i s  important  s t a g e  of  i n t e rpe r sona l  

development, w i th in  an increas ing ly  in t imate  r e l a t i o n s h i p  

with a b e s t  f r i e n d ,  t h e  c h i l d  a l s o  rece ives  (and gives) 

consensual v a l i d a t i o n .  This is v a l i d a t i o n  by t h e  f r iend,  

o f  al1 aspects o f  the i n d i v i d u a l ' s  persona1 worth. In  

Su l l i van ' s  view, v a l i d a t i o n  is e s s e n t i a l  t o  the 

i n d i v i d u a l ' s  self esteem. 

The t r a n s i t i o n  t o  e a r l y  adolescence is marked  by 

puberty and t h e  y o u t h l s  growing interest i n  the opposite 

sex.  A t  t h i s  p o i n t  the  adoLescent s t i l l  needs in t imate  

f r i endsh ip  and t he  acceptance o f  his o r  her best friend. 



I n  addition,  however, the youth seeks a loving relat ionship 

w i t h  a member of  the  opposite sex (Sullivan, 1 9 5 3 ) .  

The t r a n s i t i o n  t o  l a t e  adolescence i s  not marked by 

fur ther  b io logica l  maturation, but by the development of 

more mature "geni ta l  behavior'  (p.  312) and integrat ion of 

sexual i ty  i n t o  one's l i f e .  Sullivan proposed t h a t  a t  t h i s  

point the adolescent becomes integrated in to  adul t  society* 

The individual then enters  t he  l a s t  stage o f  interpersonal 

development, maturity. In this way, Sullivan 

conceptualized intirnacy as a stage of interpersonal 

development t h a t  begins t o  ernerge during preadolescence and 

continues t o  develop through adolescence until one 

es tabl i shes  a col laborat ive o r  mutually sens i t ive  

re la t ionship  w i t h  a t  l e a s t  one other  person i n  adulthood 

(Sullivan, 1953) . 
While Su l l ivan ' s  theory provides the most 

comprehensive t h e o r e t i c a l  framework f o r  discussing t h e  

development o f  intimacy, there are l imitat ions t o  t h e  

theory. T h e  f i rs t  l imi ta t ion  is, as Sullivan makes clear: 

t h i s  i s  a theory of male development. When describing t he  

preadolescent stage, f o r  example, he states:  "by this time 

t h e  deviat ions prescribed by the cul ture  rnake it pretty 

hard t o  rnake a long series of statements which are equally 

v a l i d  for t h e  two sexes" [p.  249) . His theory of 



interpersonal development is usually t a k e n ,  however, as a 

theory of human and not just male, development. Further, 

no provisions are made in his theory for possible 

differences in the interpersonal development of fernales. 

The second limitation is his belief that non- 

heterosexual relationships represent a departure from 

normal mtimacy development and reflect problems in 

interpersonal development. Thus Sullivan's theory of 

interpersonal development is limited to heterosexual 

relationships, and best describes male development. 

The Roots of Intimacy 

As Sullivan suggests, and as Erikson and other 

theorists, such as Bowlby would agree, the roots of an 

individual's ability to establish intimacy can be found 

first in the quality of the individual's attachment to 

significant others in their lives during infancy. Erikson 

(1959/1980), for example, would propose that the trust an 

infant learns to have that others will care for him or her 

- in essence the extent to which the infant decides that 
others are trustworthy - will l a y  a foundation for the 

ability to develop t r u s t i n g  relationships with others l a te r  

in Life .  

The roots of intimacy can then be traced to the 

friendships that preschool and school-age children develop. 



During t h i s  p e r i o d ,  engaging i n  m u t u a l l y  e n j o y a b l e  

a c t i v i t i e s  becomes impor t an t  and c o n t i n u e s  t o  be an  

e s s e n t i a l  component o f  t h e s e  r e l a t i o n s h i p s  throughout  

ado le scence  ( C l a r k  & Ayers, 1993)  . 
C h i l d r e n ' s  i n t e r a c t i o n s  and  f r i e n d s h i p s  with age-mates 

t h e n  become t h e  p r e c u r s o r s  o f  deepe r  and more i n t i m a t e  

r e l a t i o n s h i p s  i n  ado le scence  and adul thood.  

T h i s  developmental  p rocess  - from a t tachment  t o  

s i g n i f i c a n t  o t h e r s  i n  i n f a n c y  t o  f r i e n d s h i p s  with p e e r s  

t h a t  g r a d u a l l y  deepen i n t o  i n t i m a t e  r e l a t i o n s h i p s  from 

p reado lescence  t o  adu l thood  - appea r s ,  o v e r a l l ,  t o  be t h e  

same f o r  fernales and  males .  Within t h i s  o v e r a l l  pxocess  

there is a large body of r e s e a r c h  demons t r a t ing  q u a l i t a t i v e  

d i f f e r e n c e s  in t h e  f r i e n d s h i p  p a t t e r n s  o f  t h e  two s e x e s  

d u r i n g  ch i ldhood  and ado lescence  t h a t  impact i n t i m a c y  

development (e.g. Maccoby & J a c k l i n ,  1974; Alexander  & 

Hines ,  1994; Benenson, 1993) . T h i s  r e s e a r c h  w i l l  be  

d i s c u s s e d  f u r t h e r  i n  t h e  next section. 

E r i k s o n l s  c o n c e p t u a l i z a t i o n  o f  in t imacy  development 

d i f f e r s  i n  one major  r e s p e c t  from S u l l i v a n ' s .  Both 

t h e o r i s t s  s a w  in t imacy  as a developmental  p r o c e s s .  

However, Eriksonfs t h e o r y  e x p l i c i t l y  focused  on t h e  more 

a d u l t  form of  i n t i m a c y  i n h e r e n t  i n  a committedr roman t i c  

r e l a t i o n s h i p .  S u l l i v a n  w a s  r e f e r r i n g  t o  t he  f e e l i n g s  of 



mutual closeness that begin to be established through a 

special friendship earlier i n  the life cycle. Thus, while 

in Eriksonls mode1 the development of intimacy is primarily 

the psychosocial task of young adulthood, following the 

establishment of identity i n  adolescence, Sullivan sees 

intimacy development as an i m p o r t a n t  developmental task 

throughout preadolescence and adolescence as w e l l .  

For the present study, aspects of both these broad 

definitions of intimacy were utilized. One of t h e  

instruments used to assess this construct was based on 

Erikson's theory. It surveyed attitudes about commitment, 

self-disclosure, and trust that were drawn from Eriksonrs 

writing. This instrument assessed the degree to which the 

precursors to Erikson's mature intimacy can be seen as 

emerging in a younger population. 

The second measure of intimacy was based on Sullivan's 

conceptualization of interpersonal relationships and 

pertains more to the development of affection and inclusion 

in relationships. In addition, this measure attempted to 

measure participantsr perceptions of how they act in 

interpersonal relationships. 

Taken together, intimacy in the present study was 

concerned with the affective components o f  intimacy as 

outlined by Timmerman, Erikson and other researchers as 



ou t l i ned  above. It was, however, also seen from a 

developmental pe r spec t i ve  a s  a n  i n t e r p e r s o n a l  o r i e n t a t i o n  

that develops over  t i m e .  

Empirical  Research on Gender Differences i n  t h e  

Development of  Intimacy 

Empirical research  suppor ts  t h e  a s s e r t i o n  t h a t  the re  

are gender differences i n  t h e  way boys and g i r l s  i n t e r a c t  

with their peers (Benenson, 1993) and that these 

d i f f e r e n c e s  are s t a b l e  and have impl ica t ions  for l a t e r  

r e l a t i o n s h i p s  (Golombok & Fivush, 1994)  . 
From t h e  time c h i l d r e n  become i n t e r a c t i v e  w i t h  peers 

and move beyond " p a r a l l e 1  play", a t  approximately two years 

of age, they begin t o  prefer i n t e r a c t i n g  with sarne-gender 

peers (Fagot,  1987; Maccoby & Jack l i n ,  1987; Serbin ,  

Moller, Powlishta ,  & Gulko, 1991  c i t e d  i n  Golombok & 

Fivush, 1994)  . This prefe rence  persists i n t o  la te  

childhood and adolescence ( F e i r i n g  & L e w i s ,  1991; Maccoby & 

Jacklin, 1987). Children appear t o  p r e f e r  sarne-gender as  

opposed t o  opposite-gender playmates because these peers 

share t h e  same p a t t e r n  of i n t e r a c t i o n  (Maccoby & J a c k l i n ,  

1987; Alexander & Hines, 1 9 9 4 )  . T h a t  i s ,  they  t end  t o  

interact with each o t h e r  in ways that are familiar and 

e n j  oyable. 

Research has dernonstrated t h a t  from the  age of 



approx ima te ly  3 y e a r s ,  two b r o a d  gender differences i n  

c h i l d r e n l s  i n t e r a c t i o n  styles d e v e l o p  and t h e r e a f t e r  remain 

r e l a t i v e l y  stable. F i r s t ,  males as a group t e n d  to engage 

i n  more a c t i v e  play (Eaton & Enns, 1 9 8 6 )  , and t o  

demons t r a t e  h i g h e r  f r e q u e n c i e s  of rough-and-tumble p l a y  

(Blurton-Jones & Konner, 1973: D i P i e t r o ,  1 9 8 1 )  t han  do  

females. Second, females  a s  a group t e n d  t o  be more 

nurturant and vocal i n  their play than  are males  (Maccoby & 

J a c k l i n ,  1987; P i t c h e r  & Schultz, 1983) and t o  favor toys 

such  a s  d o l l s ,  whereas boys f a v o r  c o n s t r u c t i o n  and 

t r a n s p o r t a t i o n  t o y s  (Connor & S e r b i n ,  1977; L i s s ,  198 1) . 
I n  a d d i t i o n ,  boys tend t o  p l a y  i n  l a r g e  groups,  

ou tdoor s ,  w h i l e  g i r l s  t e n d  t o  play indoors, i n  pairs 

(Benenson, 1 9 9 3 ) .  These d i f f e r e n t  styles of  play then l e a d  

t o  f u r t h e r  social d i f f e r e n c e s  between boys and g i r l s .  For  

example, boys' garnes are l i k e l y  to have l e a d e r s  and  t o  

emphasize rules, compet i t ion ,  and c o o p e r a t i o n  between team 

rnembers (Golombok & Fivush, 1994; Lever, 1976; Sheldon, 

1 9 9 0 ) .  Boys engaged i n  these types o f  a c t i v i t i e s  gain 

practice n e g o t i a t i n g  i n  the i n t e r e s t  o f  m a i n t a i n i n g  t h e i r  

game and managing l e a d e r s h i p  issues. F r i e n d s h i p s  t h u s  tend 

t o  be s t r u c t u r e d  by s h a r e d  interests and activit ies and 

time spent w i t h  friends may be l a r g e l y  a c t i v i t y - f o c u s e d .  

T h i s  s t y l e  of i n t e r a c t i o n ,  f i rs t  e v i d e n t  i n  childhood, 



t e n d s  t o  be m a i n t a i n e d  and remains  the p r o t o t y p e  o f  many 

male-male f r i e n d s h i p s  (Auckett, R i t c h i e ,  & Mill, 1988; 

Barth & Kinder,  1988; Jones ,  Bloys,  t Wood, 1990)  . 
G i r l s ,  o n  t h e  o t h e r  hand, wh i l e  spending  more time 

i n t e r a c t i n g  with one  b e s t  f r i e n d ,  o r  more g e n e r a l l y  i n  

d y a d i c  i n t e r a c t i o n  (Benenson, 1993) , demons t r a t e  more tu rn -  

t a k i n g  behav iou r  d u r i n g  c o n v e r s a t i o n s  and t e n d  t o  r e a c h  

agreement  th rough d i s c u s s i o n  more so t h a n  do boys (Maccoby 

& Jacklin, 1 9 8 7 ) .  Girls engaged in t h i s  type o f  a c t i v i t y  

g a i n  e x p e r i e n c e  i n  i n t e r p e r s o n a l  communication that is more 

l i k e l y  t o  b e  e x p e r i e n c e  a n d  emotion-based t h a n  activity- 

based. T h i s  s t y l e  of  i n t e r a c t i o n ,  for fernales, is 

m a i n t a i n e d  as w e l l ,  and becornes t h e  p r o t o t y p e  f o r  female 

r e l a t i o n s h i p s  (Auckett, R i t c h i e ,  & Mill, 1988; Barth & 

Kinder, 1988; Jones ,  Bloys, & Wood, 1990)  . 
These differences i n  i n t e r a c t i o n  s t y l e  appear t o  

deve lop  through a complex i n t e r a c t i o n  o f  b i o l o g i c a l  and 

s o c i a l i z a t i o n  f a c t o r s  t h a t  b e g i n  early i n  development.  For  

example, g i r l s  exposed p r e n a t a l l y  t o  levels o f  androgens  

t y p i c a l l y  a s s o c i a t e d  with male development show enhanced 

p r e f e r e n c e s  f o r  masculine play s t y l e s  (Berenbaum & Hines 

1992; Ehrhardt & Baker, 1974)  . A s  w e l l ,  g ende r  d i f f e r e n c e s  

have been documented i n  t h e  r e sponse  o f  i n f a n t s  1- t o  2- 

days o l d ,  t o  the  distress cries o f  o t h e r  i n f a n t s  with gi r l s  



çhowing more distress (Sagi  & Hoffman, 1976; Simmer, 1971, 

as cited i n  J o r d a n ,  1997)  

I n  a d d i t i o n ,  from t h e  first f e w  weeks of  l ife,  p a r e n t s  

engage  i n  more f a c e - t o - f a c e  i n t e r a c t i o n  with t h e i r  

d a u g h t e r s  t h a n  w i t h  their s o n s  (Goldberg & L e w i s ,  1969; 

P a r k e  & Sawin, 1980; Power & Parke, 1 9 8 2 ) .  Golombok & 

Fivush  ( 1 9 9 4 )  s u g g e s t  t h a t  t h i s  d i f f e r e n c e  is  due  t o  two 

f a c t o r s .  F i r s t ,  male infants, on the ave rage ,  are more 

a c t i v e  and  i r r i t a b l e  t h a n  are female infants. They are 

t h e r e f o r e  more likely to be h e l d  close t o  t h e  p a r e n t ' s  

body, o f t e n  a g a i n s t  the p a r e n t ' s  s h o u l d e r ,  and  p a t t e d  and 

bounced t o  be soo thed .  T h i s  p o s i t i o n ,  while p r e f e r r e d  by 

the i n f a n t ,  is not conducive to face- to - face  i n t e r a c t i o n .  

Fernale i n f a n t s ,  i n  compat ison,  t e n d  t o  be quieter and  

better able t o  s u s t a i n  a n  awake, a l e r t  s ta te  earlier i n  

development. They are more likely, t h e r e f o r e ,  t o  be h e l d  

cradled i n  the parent's arms in such a manner t h a t  p a r e n t  

a n d  child are able t o  m a i n t a i n  face-to-face communication. 

Golombok & Fivush (1994) s u g g e s t  t h a t  t h i s  "small 

b i o l o g i c a l l y  d e t e r m i n e d  temperamenta l  d i f f e r e n c e  between 

male a n d  female i n f a n t s  . . . lead ( s  ) t o  more v o c a l  

i n t e r a c t i o n  w i t h  fernales t h a n  males (p.  124 ) " a n d  t h u s  t o  

d i f f e r e n c e s  i n  i n t e r a c t i o n  style from the  earliest months 

o f  l i fe .  



Second, p a r e n t a l  s t e r e o t y p e s  and  e x p e c t a t i o n s  about  

male and female i n f a n t s  may t h e n  l e a d  p a r e n t s  t o  i n t e r a c t  

d i f f e r e n t l y  w i t h  t h e i r  d a u g h t e r s  and sons .  There  i s  no 

ev idence  t h a t  p a r e n t s  talk t o  t h e i r  d a u g h t e r s  more than t o  

t h e i r  s o n s  (Maccoby & J a c k l i n ,  1972) . There  i s  ev idence ,  

however, t h a t  t h e s e  e x p e c t a t i o n s  may l e a d  p a r e n t s  t o  engage 

i n  rougher ,  more a c t i v e  p l a y  with t h e i r  s o n s  t h a n  wi th  

their d a u g h t e r s  (Moss, 1967; Rubin, Proventano, & L u r i a ,  

1974; Yarrow, Rubenstein ,  & Pedersen,  1967 cited i n  

Greenglass ,  1 9 8 2 ) .  

Golombok & Fivush (1994)  s u g g e s t  t h a t  because  female 

i n f a n t s  have engaged i n  more f ace - to - f ace  communication 

from t h e  beginning  of t h e i r  development,  t h e y  may l e a r n  t o  

h i g h l y  v a l u e  t h i s  t y p e  o f  i n t e r a c t i o n .  S i m i l a r l y ,  because  

male infants have, from t h e  beginning ,  engaged i n  more 

active i n t e r a c t i o n  w i t h  p a r e n t s ,  t h e y  may t e n d  to more 

h i g h l y  value t h i s  type o f  i n t e r a c t i o n .  

The f r i e n d s h i p  p a t t e r n s  o f  elementary school-age boys 

and girls t e n d  t o  m a i n t a i n  t h e s e  p a t t e r n s .  Tannen (1990) ,  

f o r  example, a n a l y z e d  v i d e o t a p e s  of 2nd, 6 t h ,  and  1 0 t h  

grade b e s t  f r i e n d s  conve r s ing .  The second grade girls were 

a l r e a d y  engaged i n  long c o n v e r s a t i o n s  abou t  p e r s o n a l l y  

s i g n i f i c a n t  events i n  t h e i r  lives. I n  cornparison, t h e  

second  grade boys found little t o  t a l k  about, and the 



conversa t ions  tended t o  focus on t r y i n g  t o  decide  on an 

a c t i v i t y  i n  which t o  become engaged. A sirnilar pattern w a s  

noted wi th  s i x t h  grade boys and g i r l s .  I n  the t e n t h  grade, 

however, fewer gender d i f f e r ences  were noted. Males a t  

t h i s  age were more likely t o  d i scuss  i s s u e s  and problems 

w i t h  t h e i r  b e s t  f r i e n d .  However, t h e  p a t t e r n  o f  d i scuss ion  

was d i f f e r e n t  f o r  males and females. Between males, one 

f r i end  tended t o  downplay o r  diminish t h e  o t h e r  ' s problem. 

Between females, each f r i e n d  tended more t o  provide  suppor t  

and understanding t o  t h e  o the r .  This r e sea rch  sugges t s  

t h a t  as they  mature males a r e  more l i k e l y  t o  move from 

d iscuss ion  of e x t e r n a l  events  and a c t i v i t i e s  t o  g r e a t e r  

d i scuss ion  of t h e i r  i nne r  world. It also suggests, 

however, t h a t  t h e r e  cont inue t o  be  d i f f e r e n c e s  i n  male and 

female styles o f  i n t e r a c t i o n  and t h a t  these d i f f e r e n c e s  may 

be carried i n t o  later r e l a t i o n s h i p s .  

I n  the t r a n s i t i o n  between childhood and adulthood, 

friendships i n  adolescence deepen and become i n c r e a s i n g l y  

important.  As  w e l l ,  t h e  gender segrega t ion  t h a t  

predominated t h e i r  f r i endsh ip s  t o  t h i s  p o i n t  dirninishes 

(Jones, Bloys & Wood, 1990;  Barth & Kinder, 1988; Auckett,  

R i tch ie ,  & MILL, 1 9 8 8 )  . 
Building on t h e i r  previous  experiences, fernales 

cont inue t o  develop more in t imate  f r i endsh ip s  with both  



male and  fenale friends. They tend to discuss  t h e i r  

emotions and t h e i r  personal concerns more t han  do males. 

Males also r e p o r t  more in t imate  conversat ions with fernale 

friends t h a n  with male f r i ends .  Males1 same-gender 

conversat ions  seem t o  fol low t h e  pattern es t ab l i shed  

e a r l i e r ,  and be more activity/event focused. I n  add i t ion ,  

both males and females report that they would seek out a 

female f r i e n d  over  a male f r i end  to discuss  a personal  

problem o r  i f  they were i n  need of emotional support  

(Auckett e t  a l . ,  1988). 

Golornbok & Fivush (1994)  conclude t h a t  though males 

are capable of p a r t i c i p a t i n g  i n  deep, emotional self- 

d i s c l o s u r e  ( in t imacy)  t h e y  t end  t o  do so  f a r  more i n  

r e l a t i o n s h i p s  wi th  females. The  authors  suggest that this 

may be t h e  case because males as a group have had much less 

exper ience engaging i n  t h i s  style of interaction. They may 

t h e r e f o r e  be b e t t e r  a b l e  t o  p a r t i c i p a t e  when they have more 

e x p e r t  (fernale) i n t e r a c t i o n  pa r tne r s  . 
Because o f  these apparent  gender d i f f e r ences  i n  

int imacy,  some researchers ( e .  g., Douvan h Adelson, 1966) 

have concluded t h a t  f o r  females the major developmental 

t a s k  o f  adolescence is  intimacy developrnent, through the 

es tab l i shment  and maintenance o f  r e l a t i onsh ips  with o thers .  

For  males, the  central task is seen as  t h e  developrnent o f  



independence. 

Recent research by Battle (1994) and colleagues would 

suggest, however, that the situation is more cornplex. In a 

study concerning the psychosocial development of first year 

university students, males and females were found to have 

achieved the same level of identity development as assessed 

by the Measures of Psychosocial Development (Hawley, 1984 ) . 
The females as a group, however, also obtained higher  

levels of intimacy, while the males obtained higher  

autonomy l e v e l s .  These findings suggest  that adolescent 

female development, while more strongly associated with 

intimacy development than the development of autonomy, is 

more than simply intimacy development. Identity 

development is a crucial task shared by both females and 

males. 

In addition, the relationship between intimacy 

development and other aspects of development appear to be 

different for male and female adolescents. For example, 

Lobel & Winch (1988) report that for males, al1 aspects of 

self-concept were related to their intimacy development. 

For fernales, intimacy was related to the behavioral and 

interpersonal aspects of self-concept, but not to t h e  

identity and self-satisf action aspects. Identity 

development, in cornparison was positiveLy associated with 
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psychological  growth and t h a t  h e r  development can be traced 

through h e r  p a r t i c i p a t i o n  i n  t hese  s p e c i f i c  r e l a t i onsh ips  

and r e l a t i o n a l  networks. Kaplan & Klein (1991) add t h a t  a 

womanls self-esteem and f e e l i n g s  of  competence a r e  more 

o f t e n  connected t o  t h e  r e l a t i o n a l  aspec ts  of a s i t u a t i o n  

than t o  o t h e r  aspec ts  o f  t h e  s i t u a t i o n .  

Miller ( l g g l ) ,  i n  h e r  c r i t i q u e  of Erikson's  f i rs t  four 

psychosocial  s tages ,  genera l ly  supports  h i s  emphasis on t h e  

r e l a t i o n a l  focus f o r  both male and female i n f a n t s  during 

t h e  first s t a g e  of  l i f e .  S h e  would argue, though, t h a t  t h e  

i n f a n t  is a more a c t i v e  p a r t i c i p a n t  i n  t h e  i n t e r a c t i o n a l  

process than Erikson suggested. Duririg t h e  second s t a g e r  

however, when t h e  c h i l d  i s  developing a greater sense  of 

her a b i l i t y  t o  in f luence  her  world, Miller be l ieves  t h a t  

s h e  does s o  only  because of h e r  ac t ions  and f e e l i n g s  i n  t h e  

r e l a t i o n s h i p  w i t h  he r  primary careproviders not because s h e  

i s  becoming sepa ra t e  from these  re la t ionsh ips .  Through 

Er iksonrs  next  two s t ages ,  Miller does not d i spu te  t h a t  

girls are a l s o  involved i n  l e a rn ing  about t h e  world and 

developing t h e i r  s k i l l s .  She bel ieves ,  however, t h a t  

Erikson neglected t o  account f o r  t h e  r e l a t i o n a l  aspec ts  of 

g i r l s r  development. When boys a r e  seen t o  engage i n  

cornpetitive games and t o  d i spu te  the ru les ,  t h i s  is 

i n t e r p r e t e d  as t h e i r  preparing thernselves f o r  cornpetition 



later in life. When girls are reported to be "just 

ta1 king" - about their families, their f riendships and 
themselves "in relationship" - this activity is apparently 
not seen as important preparation for sustaining 

relationships later in l ife.  

Miller ( 1991)  and other theorists (Gi l l igan ,  1982; 

Kaplan & Klein, 1991) conceive of the greatest differences 

between women and men as ernerging in adolescence and young 

adulthood, during Eriksonls stages of identity and 

intimacy. Miller suggests that for a young wornan, using 

al1 her c a p a b i l i t i e s  within a context that will f u l f i l  her 

need to be a "being-in-relationship" with significant 

others is of primary importance. By this she means that 

t h e  young woman attempts to develop a l1  aspects of herself 

within her relationships with others. For a young man, 

developing himself and h i s  independent identity are of 

primary importance. In tems of r e l a t i onsh ip s ,  Miller 

(1976) suggests that by this tinte the young man has also 

adopted the societal expectation that the young wornan he is 

involved with should adapt to him. Gilligan (1982) 

a r t i c u l a t e s  the  essence  o f  t h e  difference between men and 

women as she sees it when she states that 

while for men identity psecedes intirnacy and 

generativity i n  the optimal cycle of human separation 



and attachent, f o r  women the se  t a s k s  seern in s t ead  t o  

be  fused.  Intirnacy goes along with i d e n ~ i t y ,  as the 

female cornes t o  know herself as she  is known, through 

her r e l a t i onsh ip s  with o the r s .  ( p .  12 )  

These t h e o r i s t s  suggest t h a t  f o r  women, development 

t akes  place within a context  o f  a f f i l i a t i o n  with and 

at tachment t o  o thers .  They suggest f u r t h e r  that f o r  women, 

i d e n t i t y  develops through i n t ima te  r e l a t i o n s h i p s  with 

o the r s ,  not  p r i o r  t o  intimacy w i t h  o the r s .  M i l l e r  (1976) 

suggests t h a t  as they develop, boys are rewarded f o r  

developing t h e i r  power and s k i 1 1  and t h a t  g radua l ly  t he se  

aspects of t h e i r  lives become as important a s  and then 

supersede t h e  importance o f  a f f i l i a t i o n s .  G i r l s ,  on t h e  

o t h e r  hand, are s o c i a l i z e d  t o  remain a t t ached  t o  o the r s  and 

t o  t r a n s f e r  t h e i r  connection from t h e i r  f ami l i e s  t o  men as 

t h e y  grow older .  

G i l l i gan  (1991), i n  h e r  study o f  female development, 

suggests  that as t hey  approach adolescence, a t  

approximately 11 years  o f  age, young women face a 

r e l a t i o n a l  crisis. They are faced  wi th  t h e  choice between 

being, i n  essence,  t r u e  t o  thernselves at the expense o f  

t h e i r  r e l a t i o n s h i p s  with important  o t h e r s  such as parents, 

o r  denying t h e i r  own feelings and desires t o  remain 

connected t o  t h e s e  important  others. 



I n  h e r  l o n g i t u d i n a l  s t u d y  of g i r l s  a t  t h e  Emma Willard 

School, G i l l i g a n  (1991)  reported that g i r l s  resist this 

state of disconnectedness,  and t e n d  to opt  f o r  being 

"nice",  not h u r t i n g  o t h e r s '  f e e l i n g s ,  and being ingenuine 

t o  mainta in  t h e i r  r e l a t i o n s h i p s .  I n  t h i s  way g i r l s  trade 

their a u t h e n t i c  involvement wi th  o t h e r s  i n  a r e l a t i o n s h i p  

f o r  b e i n g  unau then t i c  because they fear l o s i n g  the 

r e l a t i o n s h i p .  She adds that this c e n t r a l  paradox "the 

t a k i n g  o n e s e l f  out o f  r e l a t i o n s h i p  f o r  t h e  sake of  

r e l a t i o n s h i p s "  (p .  26) has n e g a t i v e  implications f o r  young 

wornen. She postulates t h a t  t h e s e  may i nc lude  such symptoms 

as lower l e v e l s  of se l f -es teem,  and a marked i n c r e a s e  i n  

ep i sodes  of depress ion  and h i g h e r  inc idence  of  e a t i n g  

d i s o r d e r s  and poor body image t h a t  develop 

d i s p r o p o r t i o n a t e l y  i n  young women d u r i n g  adolescence 

( G i l l i g a n ,  1991) . 
G i l l i g a n  sugges t s  that this r e l a t i o n a l  crisis f o r  

g i r l s  i n  preadolescence is analogous to t h a t  e x p e r i e n c e d  

earlier by boys as they s e p a r a t e  frorn t h e i r  mothers t o  

develop t h e i r  gende r  identity. She s p e c u l a t e s  t h a t  t h i s  

may be why boys have more mental h e a l t h  problems than do 

girls u n t i l  adolescence  when the opposite trend emerges 

(Brown & G i l l i g a n ,  1992) . 
Erikson and t h e  s e l f - i n - r e l a t i o n  t h e o r i s t s  would 



concur,  then, that there are d i f f e r e n t  pa th s  young men and 

women take i n  their development of  i d e n t i t y  and intimacy. 

Erikson would  a l so  agree t h a t  f o r  young women the t a s k s  are 

in te r twined  while f o r  young men i d e n t i t y  precedes intimacy. 

Differences emerge, however, when they expla in  t h i s  

divergence. Erikson a t t r i b u t e d  these differences largely 

t o  t h e  b io logica l  d i f f e r ences  between the sexes. He a l s o  

i m p l i c i t l y  suggested t h a t  the male pa th  was t h e  " r i g h t "  one 

by p r e sen t i ng  t h i s  pa th  i n  his theory  o f  psychosocia l  

development. T h e  s e l f - i n - r e l a t i o n  t h e o r i s t s  attribute t h e  

d i f f e r e n c e s  p r i m a r i l y  t o  t h e  ways i n  which fernales and 

males are d i f f e r e n t i a l l y  s o c i a l i z e d  and develop t h e i r  

gender i d e n t i t y .  They also suggest t h a t  t h e  p a t h  a t  p resen t  

more t y p i c a l  f o r  females, is  cha rac t e r i zed  by p o s i t i v e  

human c h a r a c t e r i s t i c s  which have t r a d i t i o n a l l y  been 

undervalued because  they  are a s s o c i a t e d  wi th  women 

(Kimball, 1 9 9 4 ) .  Further ,  they  suggest  t h a t  t he se  

c h a r a c t e r i s t i c s  would be b e n e f i c i a l  f o r  males, t o  develop 

as w e l l .  

Erikson, as w e l l  a s  t h e  s e l f - i n - r e l a t i on  theorists, 

differ i n  t h e i r  concep tua l iza t ion  o f  when t h e  differences 

between males and females emerge. As noted  above, Erikson 

(1959/1980) p o s t u l a t e d  t h a t  fernales do not conso l ida te  

their i d e n t i t i e s  at t h e  same time males do, but do so after 



they have established in t imate  relationships with males by 

adopting aspects of the males1 identities. Thus in his 

conceptualization, identity and intimacy development are 

intertwined for females, with intimacy development somewhat 

preceding identity consolidation. 

Gilligan (1982) postulates that intimacy and identity 

development for females are fused and not sequential. In 

her view, young women develop their identities within the 

context of their relationships with others. In contrast, 

Miller (1976, 1991), while agreeing with both Erikson and 

Gilligan that the greatest differences between males and 

females become evident during adolescence, suggests that 

the differences are evident far ear l ier  in their 

development. 

The Relationship Between Identity 

and Intirnacy Development in Adolescence 

Many clinicians (e.g. Johnson & Alford, 1987) and 

researchers ( e - g .  Moore & Boldero, 1991; Romig & Bakken, 

1992) have suggested that both intimacy and identity 

development are important processes d u r i n g  adolescence. As 

Johnson 6; Alford (1987) state "the search for identity and 

quest for intimacy are simultaneous, parallel  tas ks [for 

adolescentslt' (p. 55). Romig & Bakken (1992) p o i n t  out 

that by the time they reach adulthood, both males and 



females are expected to be able to form committed, intimate 

relationships with others. Adolescence, then, is a 

critical time during which individuals prepare for this 

eventuality. Just as through their identity development 

adolescents "try on" different ways of being, they do the 

same thing in their relationships with same-sex and 

opposite-sex peers. 

Erikson (1959/80) recognized the importance of tne 

peer group in an adolescent's development, and that issues 

related to one's sexuality must be addressed at this time. 

He framed these tasks, however, explicitly within the 

context of identity rather than intimacy development. 

Further, he seemed to stress the autonomous nature of one's 

decisions about these issues rather than the interpersonal 

nature of the issues as Sullivan (1953) and the self-in- 

relation theorists (Jordan, 1997) do. 

It is important to reiterate, however, that while in 

Eriksonrs developmental scheme, the establishment of a 

committed, intimate relationship is the focus of the next 

stage of development (a notion with which Sullivan would 

agree), the epigene t ic  p r i n c i p l e  suggests that intimacy 

development would also have been taking place in a 

tertiary, less mature form throughout the other stages of 

the life cycle, and thus during adolescence as well. 



Adolescence i s  a critical period for the developrnent 

of close relationships in many ways. During this stage, 

intimate relationships with same-sex peers provide 

affirmation and assistance with self-exploration and self- 

confirmation tas ks (Lempers & Clark-Lempers, 1993, 

Sullivan, 1953). In this way, same-sex friends help each 

other with identity formation and self-concept enhancement 

(Craig-Bray, Adams, & Dobson, 1988) . They also assist in 
the adolescent's striving for independence by diverting 

emotional dependence away from parents, and by providing 

age-appropriate models. Further, they provide 

opportunities to practice interpersonal behaviors t h e  

adolescent will use in later opposite-sex relationships 

(Lempers & Clark-Lempers, 1993) . Specifically,  they 

provide the social environment necessary to develop 

intirnacy skills such as collaboration and empathy 

(Buhrmester & Furman, 198 6) , self-disclosure, reciprocity, 

compromise, and mutual support (Moore & Boldero, 1991) and 

opportunities to practice conflict negotiation (Lempers FC 

Clark-Lempers, 1 9 9 3 ) .  

Research indicates that reciprocal fr iendships,  those 

in which individuals have mutual liking for each other, are 

more beneficial to adolescent development than 

nonreciprocal f riendships (Clark t Ayers, 1993 ) . 



Adolescents w i t h  r e c ip roca t ed  friendships, f o r  example, 

express a higher  l e v e l  of  cornmitment t o  t h e  r e l a t i onsh ips  

(Clark & Ayers, 1988)  . I n  add i t ion ,  the  nurnber of 

rec iproca ted  f r i endsh ips  t h e  e a r l y  adolescent  fernale is 

involved i n ,  i s  p o s i t i v e l y  related t o  f ee l i ngs  o f  emotional 

support  (Frankel ,  1 9 9 0 )  . 
Several  s t u d i e s  i n d i c a t e  t h a t  adolescent  g i r l s  view 

c l o s e  f r i endsh ips  as more important than do adolescent  boys 

( e -g . ,  Moore & Boldero, 1991; Eaton, Mitchell ,  & Jo l l ey ,  

1 9 9 1 ) .  Research on emotionaî expressiveness also i nd i ca t e s  

t h a t  females are more conf ident  expressing feelings of fear 

and sadness than are males t o  e i t h e r  male o r  fernale f r i ends  

( B l i e r ,  & Blier-Wilson, 1989)  . This research suggests  t h a t  

females may be more w i l l i n g  and a b l e  t o  be  vulnerable  i n  a 

close r e l a t i o n s h i p .  This g r e a t e r  degree of s e l f - d i s c l o s u r e  

then l eads  t o  g r e a t e r  intimacy within  t h e i r  r e l a t i onsh ips .  

Research Using t he  Identity Status Paradiqm t o  Examine the 

Relat ionship  Between I d e n t i t y  and Intimacy Develo~ment 

Matteson (1993) r e p o r t s  that research has demonstrated 

a c l e a r  connection between i d e n t i t y  and intimacy, 

p a r t i c u l a r l y  f o r  men, High s t a t u s  i n  one is as soc i a t ed  

with high status Ln t h e  other. Other studies, however, 

have demonstrated t h a t  f o r  women, high int imacy status can 

a l s o  b e  a s soc i a t ed  w i t h  low identity status [Schiedel 6; 



Marcia, 1985; Hodgson & F i s c h e r ,  1 9 7 9 )  . I n  a d d i t i o n ,  a 

l o n g i t u d i n a l  s t u d y  conducted  by Adams and F i t c h  (1981, 

1982, 1983) found no ev idence  t o  s u p p o r t  t h e  i d e n t i t y  - 

intimacy p r o g r e s s i o n  f o r  women. 

To i n v e s t i g a t e  this f i n d i n g  f u r t h e r ,  Matteson (1993) 

r eana lyzed  data from o t h e r  s t u d i e s  a s s e s s i n g  both  in t imacy 

and i d e n t i t y .  He r e p o r t s  t h a t  when t h e  i d e n t i t y  s t a t u s e s  

of individuals  i n  t h e  two h i g h e s t  i n t i m a c y  s t a t u s e s  (as 

a s s e s s e d  by t h e  In t imacy  S t a t u s  I n t e r v i e w )  were compared, 

approximately 30% o f  the p a r t i c i p a n t s  were a b l e  t o  a t t a i n  

h igh  in t imacy  l e v e l s  w i thou t  hav ing  mature i d e n t i t y  s c o r e s .  

ApproximateLy 35% o f  t h e s e  p a r t i c i p a n t s  were fernale and 

approximately 27% were male. Matteson concludes  that 

"regardless o f  gender ,  i d e n t i t y  does  n o t  seem t o  b e  a 

p r e r e q u i s i t e  f o r  i n t imacy"  ( p .  85)  . 
Research on t h e  r e l a t i o n s h i p  between i d e n t i t y  and 

i n t i m a c y  development and g e n d e r  r o l e s  has he lped  t o  shed 

more l i g h t  on t h i s  i s sue .  While Erikson assumed t h a t  

masculinity and femininity were p o l a r  o p p o s i t e s  and 

stressed r o l e  d i f f e r e n t i a t i o n  betwean the sexes, e m p i r i c a l  

studies [e. g. Block, 1973; Bem, 1974)  have demonstrated 

their independence- 

Persons  who demons t r a t e  h i g h  Levels of masculine-typed 

traits which "focus on the sense o f  agencyw may aLso 



demonstrate h i g h  l e v e l s  of ferninine-typed t r a i t s ,  which 

involve "a sense of  communion" (Bakan, 1966 c i t e d  i n  

Matteson, 1993) .  T h e s e  i nd iv idua l s  are l abe led  

androgynous. ind iv idua l s  who ob ta in  low scores  i n  both 

areas a r e  und i f f e r en t i a t ed .  Those who obta in  h igh  s c o r e s  

on t h e  s c a l e  t h a t  corresponds with t h e i r  gender are gender- 

typed. Those who ob ta in  high scores on t h e  scale oppos i te  

t o  t h e i r  gender a r e  cross-gender typed. 

The add i t i on  o f  gender type  has provided important  

information about how in t imacy  and i d e n t i t y  a r e  related. 

Dyk & Adams (1990) found that for males, both those  

ob ta in ing  high mascul in i ty  scores  and those ob ta in ing  high 

femininity scores ,  i d e n t i t y  formation predic ted  intimacy 

development, a s  Erikson pos tu la ted .  They found t h e  same 

p a t t e r n  as well, however, f o r  those  females who a l s o  

obta ined h igh  mascu l in i ty  scores .  I d e n t i t y  and int imacy 

were fused on ly  f o r  t h e  group o f  females who obta ined high 

ferninini ty scores .  

T h i s  f ind ing  suggests  t h a t  it may not  be gender a lone  

t h a t  is important  t o  d e t e m i n i n g  t h e  pa t te rn  o f  i d e n t i t y  

and int imacy development t h a t  ind iv idua l s  follow. 

The Re l a t i ona l  Roots o f  I d e n t i t y  

Recent research on i d e n t i t y  developrnent has begun t o  

explore its relational r o o t s  (Marciar 19 93a) . PrevFous 



research was criticized for equating identity with 

autonomy, self-sufficiency, and independence rather than 

interdependence (e . g. , Gilligan, 1982; Josselson, 198 8 ) . 
Instead, these theorists have presented narrative accounts 

of women's experiences that have served to emphasize the 

importance of relatedness to women's lives. 

Archer (1993b) has also questioned the division of 

Identity Status Interview (ISI) content domains into 

intrapersonal (agentic) and interpersonal (communal 

domains). She asks "Having established a methodological 

dichotomy . . . Have we obscured rather t han  measured the 

impact of significant others on identity formation?" 

She also argues that even those domains tha t  have been 

def ined as intrapersonal, such as religious belief s and 

vocation, may have an interpersonal component. She 

suggests tha t  it is important to examine the degree to 

which identity formation takes place in isolation as 

opposed to in the context of relationships with significant 

others for both sexes. 

Archer (1993b) proposes that by incorporating several 

additional questions into the I S I ,  in each domain, 

information about this quality of identity development may 

be obtained. The issues to be examined are: a) who is 

involveci in the decision-making process; and b) who is 



affected by the decisions. This suggestion will be 

incorporated into the present study. 

In a previous study, Battle (1994), using different 

research instruments, examined the psychosocial development 

of 205 female and 181 male university undergraduates 

between the ages of 18 and 24. It was predicted that males 

and females would differ in their achievement of 

developmental tasks related to identity and intimacy. The 

results indicated that males and females differed in their 

achievement of intimacy with females reporting higher 

levels of intimacy and resolution of intimacy versus 

isolation and males reporting higher levels of isolation. 

No gender differences were detected in the achievement of 

the identity dimension. 

The finding that feinales and males differed in their 

achievement of intimacy provides additional support for the 

suggestion made by theorists such as Miller (1976) Gilligan 

(1982) and Jordan et al., (1991, 1997) that Erikson's 

theory of psychosocial development does not fit males and 

females equally w e l L  Thus, in the establishment of 

intimacy males and females appeared in this study to be 

following somewhat different paths. 

The question that arises, however, is whether the 

fernales studied were following the sequence of stages 



proposed by Erikson or whether their development was 

different than Erikson proposed. It may have been that the 

females were moving through the psychosocial stages in the 

sequence Erikson proposed but had accomplished the tasks 

associated with intimacy more quicklÿ than had the males 

s tudied. 

Alternatively, it may have been that the young women 

were following a different developmental path. It could 

be, as Gilligan (1982) suggested, that for women the 

development of identity and intimacy are fused and not 

sequential. The findings were consistent with the view 

that women develop their capabilities and self knowledge - 
their identity - within the context of intimacy. It could 

also be, as Miller (1976) postulated, that the intimacy 

suggested by "being in relation" precedes the development 

of identity in women, as well as the accomplishment of 

earlier developmental tasks such as initiative and 

indus try. 

The finding that males and females did not differ in 

their accomplishment of identity provides support for 

Erikson 's assertion that the establishment of individual 

identity is the task of adolescence regardless of one's 

gender. For males, this finding also provides support for 

Erikson's view that the establishment of identity is the 



precursor to the establishment of intirnacy. For fernales, 

however, Eriksonls view was not clearly supported. While 

the establishment of identity may indeed precede the 

achievement of intimacy, for young women there are other 

possible explanations as well. The tasks associated w i t h  

intimacy rnay be accomplished at an earlier point in 

development as girls remain relationally connected t o  

important others in their lives while they simultaneously 

accomplish earlier stage tasks. Alternatively, girls may 

develop their identities while simultaneously establishing 

intimacy with others. Thus, through the establishment of 

close relationships with others and their experiences of 

these relationships young women may be a l s o  be defining 

thernselves. 

The finding that gender differences were not evident 

provides further empirical support for the position 

outlined above, that when identity as a broad construct is 

assessed, gender di f fe rences  do not emerge. 

Exploratory analyses in the Battle (1994) study aLso 

revealed that for both males and fernales, higher Levels of 

identity development were associated with higher levels of 

intimacy. For malesr this finding supports Erikson's 

contention that intf macy follows frorn the achievement of 

identity- Those young men who had achieved i d e n t i t y  then 







d i f f e r e n c e s  were e v i d e n t  between t h e  e a r l y  and la te  

a d o l e s c e n t s  on t h e  Ldentity s u b s c a l e  o f  the MPD.  

The r e s u l t s  of t h i s  p i l o t  s tudy  provi.de suppor t  for 

Miller's a s s e r t i o n  t h a t  gender differences i n  in t imacy 

developmerit do n o t  develop during adolescence, (as G i l l i g a n  

sugges ted)  bu t  are e v i d e n t  p r i o r  t o  adolescence. F u r t h e r  

research i s  needed t o  determine how much p r i o r  t o  age 12, 

t h e s e  d i f f e r e n c e s  emerge. Unfortunately,  t o o l s  such a s  t h e  

MPD and t h e  E P S I  are n o t  appropriate f o r  use with younger 

c h i l d r e n .  

T h e  f i n d i n g  t h a t  d i f f e r e n c e s  were n o t  ev iden t  i n  

identity development w a s  most s u r p r i s i n g .  There are a t  

least two possible exp lana t ions  f o r  this f ind ing .  The 

f i rs t  is t h a t  power fo r  th is  a n a l y s i s  was .53? and  it may 

have been due t o  chance that a s i g n i f i c a n t  f i n d i n g  w a s  n o t  

obtained. The second p o s s i b l e  explanation i s  that the 

ins t rument  used w a s  n o t  s e n s i t i v e  enough t o  changes i n  

i d e n t i t y  development. The p r e s e n t  study addressed t h e s e  

i s s u e s  by i n c l u d i n g  another ,  p o t e n t i a l l y  more s e n s i t i v e  

measure o f  i d e n t i t y  deveLopmentr the Ident i ty  Status 

i n t e r v i e w  ( I Ç I )  (Marcia, L966) . U s e  o f  the  TSI also 

permitted e x p l o r a t i o n  o f  t h e  r e l a t i o n a l  aspects of  identity 

as süggested by Archer (1993a). 

The results of the pilot study suggest that for this 



group of early and late adolescents, the development of 

intimacy does not follow the pattern suggested by Gilligan 

or Erikson. Instead, it provides support for Miller's 

suggestion that differences in this intimacy level develop 

prior to adolescence. The present study further 

investigated this finding by adding another measure of 

intimacy development to the two previously used. It 

further examined the pattern of identity and intimacy 

development by including a group of middle adolescents and 

explored the degree to which participants' gender roles 

mediated this pattern. 

Current Study 

Rationale for the Present Study 

The purpose of the present study was to examine the 

development of identity and intimacy in young adolescents, 

middle adolescents, and late adolescents/young adults. Tt 

specifically assessed whether gender differences in the 

development of identity and intimacy were evident. It also 

identified the pattern of intimacy and identity development 

across these ages. As well, it investigated the relational 

components of identity development for both males and 

fernales and the degree to which gender roles mediated the 

development of identity and intimacy. Identity development 

was assessed using the Identity Status Interview (ISI) and 



The Measures of Psychosocial Development (MPD). Intimacy 

development was assessed by the MPD and the Fundamental 

Interpersonal Relationship Orientation- Behavior (FIRO-B). 

Gender roles were assessed by the Bem Sex Role Inventory 

(BSRI) for the middle and older adolescentsfyoung adults, 

and the Adolescent Sex Role Inventory ( A S R I )  for the young 

adolescents. 

The present study extended research on the development 

of identity and intimacy in the following ways. First, it 

provided empirical data concerning the pattern of 

development of intirnacy and identity for females and males 

from early adolescence through young adulthood. Second, it 

provided empirical data to provide differential support for 

the competing theoretical positions concerning the 

development of identity and intimacy outlined above. 

Third, it explored the relational roots of specific 

identity domains. Fourth, it investigated the impact of 

gender roles on the pattern of identity and intimacy 

development across adolescence. 

Hypo theses 

Kypothesis 1 

It is predicted that for both females and males there will 

be evidence of significant developmental change in identity 

across the three age groups. 



Hypothesis 2 

Tt i s  p r e d i c t e d  that a t  a l1  t h r e e  ages, females w i l l  have 

s i g n i f i c a n t l y  higher i n t i m a c y  s c o r e s  t h a n  w i l l  the males. 

Hypothesis 3 

It is p r e d i c t e d  t h a t  for b o t h  females and  males t h e r e  w i l l  

be  a s i g n i f i c a n t  p o s i t i v e  c o r r e l a t i o n  between i n t i m a c y  and 

i d e n t i t y .  

E x p l o r a t o r y  Analyses 

1. The  p o s s i b l e  m e d i a t i n g  i n f l u e n c e  of g e n d e r  s o l e  on 

i d e n t i t y  and  i n t i m a c y  development  w i l l  be  e x p l o r e d .  

2. D e s c r i p t i v e  S t a t i s t i c s  w i l l  be p r e s e n t e d  t o  e x p l o r e  the 

r e p o r t e d  o c c u r r e n c e  o f  p a r t i c i p a n t s '  i n v o l v i n g  o t h e r s  

i n  their decision-making i n  t h e  four domains o f  

i d e n t i t y  developrnent.  



P a r t i c i p a n t s  

Part 1 

The p a r t i c i p a n t s  classified as  Young Adolescents were 

boys (n = 52) and g i r l s  ( n  = 63) between t h e  ages o f  13 and 

15 (ME13.75, SD =.72) who were drawn from Grade 8 and 9 

c l a s s e s  at a jun ior  high school i n  t h e  Fort Garry School 

Division of Winnipeg, Manitoba. The Middle Adolescents were 

young men ( n  = 51) and young women ( n  = 73) between the 

ages of 16 and 1 9  (M =16.85, SD = - 8 8 )  who were drawn from 

Grade 11 and 12 c l a s s e s  a t  a h igh  school  i n  t h e  same school  

d i v i s i o n .  The Late Adolescents/Young Adults were men ( n  = 

54) and women ( n  = 87) between the ages of  1 9  and 2 4  ( M =  

20.77, SD = 1 .07 )  who were drawn from psychology classes a t  

The University o f  Manitoba and The Univers i ty  o f  Winnipeg. 

Part 2 

From t h e  o r i g i n a l  group o f  participants, 20 males and 

20 females were randomly s e l e c t e d  from each o f  t h e  three 

age groups to  p a r t i c i p a t e  i n  the  I d e n t i t y  S t a tu s  In terview 

Measures 

(1) Demographic Information Ques t ionna i re  

This questionnaire was developed for the pre sen t  study 

t o  obtain informat ion concerning subject age and gender 



( see  Appendix A ) .  

( 2 )  Measures o f  Psychosocial Development 

Four subscales of the Measures of Psychosocial 

Development (MPD) were used to assess participants' 

identity and i n t i m a c y  development. This instrument was 

developed by Hawley (1984 ;  1988) to translate the 

constructs of Erikson's theory i n t o  an objective measure. 

The f u l l  MPD is a 112-item, self-report inventory that 

consists of 27 scales, representing the attitudes and 

dynamics outlined in Erikson's framework. Eight Positive 

Scales measure an individualrs Level of Trust, Autonomy, 

Initiative, Industry, Identity, Intimacy, Generativity, and 

Ego Integrity. Eight Negative Scales measure an 

individual's l eve l  of Mistrust, Shame and Doubt, Guilt, 

Inferiority, I d e n t i t y  Confusion, Isolation, Stagnation, and 

Despair. Eight Resolution Scales are calculated by 

subtracting a n  i n d i v i d u a l ' s  negative subscale score from 

their corresponding positive subscale score. The 

resolution scales assess the degree t o  which the i n d i v i d u a l  

has resolved each of the stage issues ( L e . ,  Trust vs 

Mistrust, Autonomy vs Shame & Doubt, Initiative vs Guilt, 

Industry vs Inferiority, I d e n t i t y  vs Identity Confusion, 

Intimacy vs Iso la t ion ,  Generativity vs Stagnation, Ego 

Identity vs Despair). Three Total Scales (Total PosFtîve, 



T o t a l  Negative, and T o t a l  Resolution) may a l s o  be used t o  

a s s e s s  o v e r a l l  psychosocia l  adjus tment .  

For this study, Cronbach a lpha  coefficients were first 

c a l c u l a t e d  for t h e  I d e n t i t y ,  I d e n t i t y  Confusion, Intimacy, 

and  I s o l a t i o n  subsca les  o f  t h e  MPD u s i n g  t h e  test  items 

that were s u m e d  t o  produce t h e s e  subscale scores. Alpha 

c o e f f i c i e n t s  f o r  t h e  I d e n t i t y  and t h e  Identity Confusion 

s u b s c a l e s  ranged from .67 t o  . 7 9  f o r  t h e  sample overall. 

Alpha c o e f f i c i e n t s  f o r  the Int imacy and I s o l a t i o n  subscales  

were . 76  f o r  t h e  sample o v e r a l l .  These alpha  c o e f f i c i e n t s  

were n o t  c o n s i s t e n t l y  above .80, (for t h e  sample, o v e r a l l  

o r  f o r  each o f  t h e  t h r e e  age groups)  indicating inadequate 

s c a l e  r e l i a b i l i t y  for t h i s  sample. 

Alpha c o e f f i c i e n t s  were t h e n  c a l c u l a t e d  f o r  the 

I d e n t i t y  vs Identity Confusion and Intimacy vs  I s o l a t i o n  

subsca les  . Cronbach' s alpha coefficients f o r  t h e  Identity 

vs Identity Confusion s u b s c a l e  were - 8 3  f o r  the subjects 

o v e r a l l ,  and .76 f o r  the j u n i o r  h igh  school  students, . 83  

f o r  the high schoo l  subjects, and -88 f o r  t h e  university 

sub j ec ts  . Cronbachr s a&ha c o e f f i c i e n t s  f o r  the Intimacy 

vs I s o l a t i o n  subscale were -84 for the s u b j e c t s  o v e r a l l ;  

and .83 for t h e  j u n i o r  high s c h o o l  s t u d e n t s ,  .8L f o r  t h e  

high school students, and -87 for the u n i v e r s i t y  s tuden t s .  

The  two resoLutfon subscales were t h e r e f o r e  used t o  assess 



identity and intimacy development. Scores on these 

subscaies  were a l s o  norrnally d i s t r i b u t e d ,  and met 

assumptions of linearity and homogeneity of variance. 

I n  t h e  MPD, each p o s i t i v e  and negat ive  scale conta ins  

seven statements that reflect t h e  seven subconst ructs  that 

Hawley (1984)  identified as con t r ibu t ing  to each of 

Er ikson 's  stages. Table 2 shows t h e  items con t r ibu t ing  to 

the Intimacy and Isolation subsca les .  

A high score  on t h e  Intimacy subscale ,  i n  combination 

with a low score on t h e  I s o l a t i o n  subscale ,  would y i e ld  a 

high Resolution o f  Intimacy vs I s o l a t i o n  score .  T h i s  would 

indicate t h a t  the i nd iv idua l  i s  i n  a more p o s i t i v e  than 

negative position i n  r e l a t i o n  to intimacy development. 

S imi la r ly ,  a high s co re  on the I d e n t i t y  subscale, i n  

combination with  a low score on t h e  I d e n t i t y  Confusion 

subscale  would y i e l d  a high Resolution o f  Identity vs 

I d e n t i t y  Confusion score .  This would i n d i c a t e  that t h e  

i nd iv idua l  i s  i n  a more positive t han  negative pos i t i on  i n  

r e l a t i o n  t o  i d e n t i t y  development. Table 3 shows t h e  items 

con t r ibu t ing  t o  t h e  Identity and I d e n t i t y  Confusion 

subscales. 



Table 2 

Items Comprising the Intimacy and Isolation Subscales of 

the MPD 

lntirnacy Isolation 

1. Warm and undetstanding 1. Prefer doing most things 

2. Share rny most private 2.Keep my feelings to myself 

thoughts and feelings with 

those close to me 

3.0thers share their most 3. No one seems to understand 

private thoughts and me 

feelings with me 

4.Emotionally distant 4.Comfortable in close 

relationships 

5. Willing to give and take S. Avoid commitment to others 

in my relationships 

6. Others understand me 6. Many acquaintances; no 

real f r i e n d s  

7.  There when my friends 7. Kary of close 

need me r e l a t i o n s h i p s  



TabLe 3 

Items Comprisinq the Identi ty and Identity Confusion 

Subscales of the MPD 

Identity Identity Confusion 

1. Have worked o u t  my basic 1. Not sure of my basic 

beliefs about such matters c o n v i c t i o n s  

a s  o c c u p a t i o n ,  sex, 

family, p o l i t i c s ,  

religion, etc. 

2 .  Clear v i s i o n  of what 1 2 . A  bundle o f  con t rad ic t ions  

want o u t  o f  life 

3 .  S t a n d  up f o r  what 1 3 .  Wide gap between t h e  

believe, even in t h e  face person I am a n d  t h e  person 

of adversity L want to be 

4 .  Found my place in the 4 . U n c e r t a i n  about what  I f m  

world g o i n g  t o  do with my life 

5. Others see m e  pretty much 5 .  Haven' t found my place in 

as 1 see myself l i f e  

6. Appreciate rny own 6. A mystery - even to myself 

uniqueness and 

individuality 

7, Content to be who 1 am 7. In  searcli of  m y  i d e n t i t y  

The 28 descriptive statements that were used in t h i s  



study were p r e s e n t e d  i n  a L i k e r t  scale r e s p o n s e  format. 

P a r t i c i p a n t s  were asked  t o  indicate  whether each s t a t e m e n t  

was ( 0 )  not at al1 like m e ,  (1) not much like me, (2) 

sornewhat l i k e  m e ,  ( 3 )  l i k e  me,  o r  ( 4 )  v e r y  much like m e  

T h e  MPD h a s  been normed for males and females 

s e p a r a t e l y  i n  f o u r  age groupings  : 13-17 ( a d o l e s c e n t s )  , 18- 

2 4  (young adults), 25-49 ( a d u l t s ) ,  a n d  50+ (upper-aged 

a d u l t s ) .  T s c o r e s  and p e r c e n t i l e s  may b e  used t o  produce  a 

p r o f i l e  o f  MPD s c o r e s  but a r e  no t  required and  were n o t  

u sed  in t h i s  study. Instead, raw scores were used i n  t h e  

d a t a  a n a l y s e s .  

Based on data o b t a i n e d  d u r i n g  t h e  c o n s t r u c t i o n  and  

v a l i d a t i o n  of t h e  MPD, t h e  test-retest r e l i a b i l i t y  

c o e f f i c i e n t s  f o r  t h e  1 6  s c a l e s  ( e i g h t  positive a n d  eight 

n e g a t i v e )  o v e r  a 2-13 week i n t e r v a l  were found t o  r a n g e  

from .67 t o  .89. P o s i t i v e  scale c o e f f i c i e n t s  ranged from 

- 7 5  (Trust) t o  -85  (Initiative) and t h o s e  f o r  t h e  negative 

scales ranged  from .6? ( I n f e r i o r i t y )  t o  .8 9 ( I d e n t i t y  

Confus ion ) .  The overall p o s i t i v e  test-retest r e l i a b i l i t y  

coefficient was -83 and t h e  o v e r a l l  n e g a t i v e  reliability 

c o e f f i c i e n t  was .9l (Hawley, 1984, 1988) . 
For t h e  positive scales, Cronbach Alpha c o e f f i c i e n t s  

r a n g e d  from .65 ( T r u s t )  t o  .84 ( r n d u s t r y )  . The 

c o e f f i c i e n t s  for the negative scales ranged  from -69 



( G u i l t )  t o  - 8 3  ( I d e n t i t y  Confusion).  T rus t  and G u i l t  w e r e  

t h e  on ly  two a lpha  c o e f f i c i e n t s  that f a i l e d  t o  reach .70. 

The MPD also has  adequate content ,  cons t ruc t  and 

d i sc r iminan t  v a l ï d i t y  (Hawley, 1984,  1988 ) (see Appendix 

B) 

( 3 )  Fundamental I n t e rpe r sona l  Rela t ions  Or ien ta t ion-  

Behavior 

Two subsca les  o f  The Fundamental I n t e rpe r sona l  

Re la t ions  Orientation-Behavior (E'IRO-B) were used as an 

a d d i t i o n a l  measure of  i n t e r p e r s o n a l  r e l a t ednes s ,  o r  

int imacy.  This instrument was developed by Schutz 

(1967/1978) a s  a p e r s o n a l i t y  assessrnent t o o l  t o  determine  

t h e  degree  t o  which i nd iv idua l s  ( ado lescen t s  and a d u l t s )  

experience w h a t  he postulates are t h e  three basic 

i n t e r p e r s o n a l  needs f o r  inc lus ion ,  con t ro l ,  and a f f e c t i o n .  

I n  each o f  t h e s e  t h r e e  i n t e r p e r s o n a l  areas t h e  

ins t rument  a s s e s se s  a) the way t h e  i n d i v i d u a l  believes he 

OS she behaves towatds othezs and b )  t h e  way t h e  i n d i v i d u a l  

wants otherlr to behave towada him or hes. 

I n  Schutz s (1966) concep tua l i za t ion ,  t h e  need f o r  

a f f e c t i o n  c o n s t r u c t  i s  most c l o s e l y  related t o  intimacy as 

de f i ned  by Erikson, Timmerman and o t h e r s .  ft i n c ludes  

aspects o f  exnotional c loseness ,  f e e l i n g s  of a t t a c h e n t  and 

t r u s t ,  and behaviour  desc r ibed  by Schutz as conducive t o  



"conf id ing innermost a n x i e t i e s ,  wishes and feelings1' ( p .  

24 )  . 
The i n t e r p e r s o n a l  need for  Affec t ion  is described 

b e h a v i o r a l l y  by Schutz (1966) a s  t h e  need t o  e s t a b l i s h  and 

main ta in  p e r s o n a l l y  s a t i s f y i n g  l e v e l s  o f  love  and a f f e c t i o n  

i n  r e l a t i o n s h i p s  wi th  others. T h i s  need is m e t  

s p e c i f i c a l l y  i n  dyad ic  r e l a t i o n s h i p s  and r e f e r s  t o  the 

psycho log ica l  comfort one exper iences  i n i t i a t i n g  c l o s e ,  

persona1 r e l a t i o n s h i p s  wi th  o t h e r s  a s  well a s  the degree  t o  

which one i s  open t o  others' i n i t i a t i n g  these types  o f  

r e l a t i o n s h i p s .  Tt invo lves  be ing a b l e  t o  l o v e  o t h e r s  t o  a 

s a t i s f a c t o r y  degree  and f e e l i n g  loved by o t h e r s  t o  a 

s a t i s f y i n g  degree.  The desire, i n  a dyadic r e l a t i o n s h i p ,  

t o  love ,  t o  be ernot ional ly  c l o s e ,  and t o  be  persona1 and 

i n t i m a t e  are al1 a s p e c t s  o f  t h e  i n t e r p e r s o n a l  need f o r  

a f f e c t i o n .  An i n d i v i d u a l  who does not  feel t h i s  need i s  

b e i n g  m e t  may d e s c r i b e  themselves as d i s l i k e d ,  emot ional ly  

distant o r  cut -of f ,  o r  empty (Schutz,  1966) . 
T h e  two s u b s c a l e s  assessing how respondents b e l i e v e  

they express a f f e c t i o n  t o  others and how they want others 

t o  express  affection t o  them were used as an a d d i t i o n a l  

measure o f  intimacy i n  t h i s  study. 

T h e  EIRRO-B is a 54-item, s e l f - r e p o r t  inven to ry  t h a t  

consists o f  6 Guttman scales w i t h  9 items in each, 



measuring expressed behaviour  ($) and wanted behaviour  (W) 

i n  each o f  the t h r e e  i n t e r p e r s o n a l  dimensions: Inclusion, 

c o n t r o l ,  and a f f e c t i o n ,  

A Guttman scale is one i n  which s t a t ement s  express ing  

g r a d u a l l y  i n c r e a s i n g  s t r e n g t h  of agreement t o  a p a r t i c u l a r  

i s s u e  are l isted.  Thus a respondent  has n i n e  o p p o r t u n i t i e s  

t o  respond t o  v a r i a t i o n s  of each  o f  t h e  s i x  b a s i c  

q u e s t i o n s .  For example, Table 4 shows t h e  items that 

c o n t r i b u t e  t o  t h e  Expressed Af fec t ion  Subscale  and t h e  type 

o f  response reques ted .  

For 30 o f  t h e  ques t ions ,  respondents  were asked about  

t h e  types  of  behav io r s  t h e y  thought  they engaged i n  and how 

o f t e n  they wanted o t h e r s  t o  engage i n  t h e s e  behaviors .  

They were asked t o  respond t o  t h e s e  items by choosing one 

o f  s ix responses  r a n g i n g  from (1) never  t o  ( 6 )  u s u a l l y .  

For 2 4  o f  t h e  q u e s t i o n s ,  respondents  were asked about t h e  

strength o f  t h e i r  responses  by i n d i c a t i n g  t h e  number o f  

peop le  they engaged i n  these behaviors with  and  the number 

t h e y  wanted t o  behave t h i s  way toward thern. They were 

asked t o  respond t o  these items by choosing one o f  six 

r e sponses  r ang ing  from (1) nobody t o  (6) rnost people.  

The measure i s  scored comparing p a r t i c i p a n t s r  

responses  t o  the accep tance - re jec t ion  c u t o f f  p o i n t s  Schutz 



Table 4 

Items Comprisinq the Expressed A f f e c t i o n  Subsca l e  o f  t h e  

For  t h e  first three statements, p a r t i c i p a n t s  are asked t o  
i n d i c a t e  i f  this is  true o f  them 1 (never) t o  6 (usually) 

1. I t r y  t o  have close r e l a t i o n s h i p s  w i th  people .  

2. 1 try t o  have c l o s e ,  p e r s o n a 1  r e l a t i o n s h i p s  w i th  

people .  

3 .  1 t r y  t o  get c l o s e  and  personal with people .  

For t h e  n e x t  6 staternents, p a r t i c i p a n t s  are asked t o  choose  
f rom 1 (nobody) t o  6 (most p e o p l e ) .  

4. 1 try t o  be f r i e n d l y  with peop le .  

5. My p e r s o n a l  relations w i t h  people are c o o l  and 

d i s t a n t .  

6. I t r y  t o  have c l o s e  r e l a t i o n s h i p s  with people .  

7 .  1 t r y  t o  get close and p e r s o n a l  w i t h  people. 

8 .  1 act cool  and d i s t a n t  w i t h  people .  

9. 1 try t o  have c l o s e  p e r s o n a l  r e l a t i o n s h i p s  wi th  

people. 

(1966) e s t a b l i s h e d  f o r  e a c h  i t e m  based on h i s  validation 

studies. Any r e sponse  given on one side of  t h e  c u t o f f  is 

scored as r e j ec t ion  of the i t e m  and receives "O"; anY 



response given on t h e  o t h e r  side of t h e  cu to f f  is scored a s  

acceptance o f  the i t em and receives  "1" (Ryan, 1 9 7 0 / 1 9 8 9 ) .  

For example, I t e m  1 i n  Table 4 would be scored '1" i f  the 

respondent selected 6(usually) o r  5 (o f t en )  ; and " O r r  i f  t h e  

respondent s e l e c t e d  4 (sometimes), 3 (occas iona l ly ) ,  

2 ( r a r e l y )  o r  1 (never)  . 
This rneasure leads t o  6 scores :  expressed i nc lu s ion  

behaviour ( E i ) ,  wanted inc lus ion  behaviour ( W i ) ,  expressed 

c o n t r o l  behaviour (Ec), wanted con t ro l  behaviour (WC), 

expressed a f f e c t i o n  behaviour (EA), and wanted a f f e c t i o n  

behaviour ( W A ) .  Only the latter two scores  were used i n  

this s tudy.  Scores range from 0-9 for each s c a l e  and 

r ep re sen t  t h e  number o f  items a respondent accepts from the 

group of nine cornprising each scale. In general ( b u t  not 

always) ,  acceptance o f  an  item is counted i f  a respondent 

chooses more extrerne responses: 6 (usually) o r  5 ( o f t e n )  t o  

positive statements and L (never) o r  2 (rarely) t o  negat ive  

s ta tements .  The c l o s e r  a respondent 's  s co re  is t o  t h e  

extremes of O o r  9, t h e  more app l i cab l e  are the gene ra l  

behavioral  de sc r ip t i ons  Ryan (1970/1989) has developed. 

According t o  Ryan (197 O/l98 9)  a f f e c t i o n  i s  concerned 

w i t h  t h e  need for deep, o r  int imate  re l -a t ionships ,  rather 

than s u p e r f i c i a l  ones. Respondents who obta in  l o w  

Expressed Affec t ion  s co re s  are gene ra l l y  ind ica t ing  that 



they are cautious about initiating c l o s e ,  i n t i m a t e  

r e l a t i o n s h i p s .  Respondents who obtain high Expressed 

Affection s c o r e s  are generally indicating that they r e a d i l y  

become i n v o l v e d  i n  in t i rna te  relationships w i t h  others. 

Low Wanted Affection scores generally indicate t h a t  

respondents are very selective about whom t h e y  establish 

deep r e l a t i o n s h i p s  wi th ,  while high Wanted A f f e c t i o n  scores 

i n d i c a t e  t h a t  r e sponden t s  want o t h e r s  t o  i n i t i a t e  close, 

intimate r e l a t i o n s h i p s  w i t h  them (Ryan, 1970/1989). 

Ryan (1979/1989) reports that O and 1 are extremely 

low scores and may be  interpreted to mean that t h e  

behaviour  d e s c r i b e d  above may be  somewhat compulsive i n  

n a t u r e .  Two and 3 are l o w  s c o r e s  and i n d i c a t e  a marked 

t endency  t o  behave i n  t h e  manner d e s c r i b e d  above. Four and 

£ive are moderate scores and i n d i c a t e  t h a t  t h e  respondent 

may dernons t ra te  a tendency toward the  behaviour descr ibed 

f o r  high and low scores. S i x  and 7 are high scores and 

s u g g e s t  that the behaviour is Likely t o  be n o t i c e a b l y  

characteristic o f  the individual; 8 and 9 are extremely 

high scores and s u g g e s t  t h a t  the behaviour may be somewhat 

compuls ive  i n  nature. 

Accord ing  t o  Schutz (1966) moderate Expressed and 

Wanted scores (4-6) are desirable in each of the areas. On 

the Expressed A f f e c t i o n  subscale they indicate that the  



respondent  t e n d s  t o  b e  f r i e n d l y ,  t r i e s  t o  have c l o s e ,  

p e r s o n a l  r e l a t i o n s h i p s  with o t h e r  people,  and does not  

generally have cool, d i s t a n t  r e l a t i o n s h i p s  wi th  o t h e r s .  On 

t h e  Wanted A f f e c t i o n  subscale t h e y  indicate that t h e  

respondent  g e n e r a l l y  l i k e s  o t h e r s  t o  act f r i e n d l y ,  c l o s e  

and persona l  wi th  him o r  her, and does not l i k e  o t h e r s  to 

act c o o l  and d i s t a n t  towaras him o r  he r  (Ryan, 1970/1989). 

The FIRO-B has  been used s ü c c e s s f u l l y  in r e sea rch  on 

the c o m p a t i b i l i t y  of v a r i o u s  types  of dyads i nc lud ing  

m a r i t a l  p a r t n e r s  (Ryan, 1970/1989) and t h e r a p i s t - c l i e n t  

p a i r s  (Sapolsky, 1965; Lindahl, 1973; cited in Schutz,  

1967/1978),  parole o f f i c e r s  and their ass igned  pa ro lees  

(Peoples, 1975)  CO-workers, and teacher-student pairs 

(Vargo & Schafer, 1975; c i t e d  in Gluck, 1983) . Tt h a s  also 

been used t o  a s s e s s  t h e  compatibility of  group members 

(Rosenfeld & Jessen 1972) , and t h e  development o f  groups 

(Schutz,  1966) - I n  a d d i t i o n  it h a s  been used by Ryan 

(i970/1989) in c l i n i c a l  Fnterpretations that are t h e  r e s u l t  

o f  250,000 FIRO-B a d m i n i s t r a t i o n s  i n  research, c l i n i c a l  and  

teaching s e t t i n g s  w i t h  a variety o f  popu la t ions .  These 

include members of d i f f e r e n t  occupa t iona l  groups such as 

p o l i c e  o f  ficers, fire-fighters , high s c h o o l  and university 

students, t e a c h e r s ,  and nurses as well as with c l i n i c a l  

groups such as young o f f e n d e r s  and i n  marital therapy 



(Ryan, 1970/1989) 

R e l i a b i l i t y  

the c o n s t r u c t i o n  

of t h e  FIRO-B scales was determined d u r i n g  

of t h e  measure and  r e p o r t e d  by Schutz 

(1966) t o  be  adequa te .  Because t h e  scales of the FIRO-B 

are o r d i n a l  level, Guttman scales, the app rop r i a t e  

s t a t i s t i c  f o r  rneasuring c o n s i s t e n c y  o f  t h e  scales is the 

c o e f f i c i e n t  of reproducibility. This c o e f f i c i e n t  

r e p r e s e n t s  the p r e d i c t a b i l i t y  o f  an i n d i v i d u a l ' s  response 

t o  a scale item from knowledge o f  r e sponses  t o  previous 

items on the scale (Gluck, 1983)  . According t o  Guttman 

(1974), "an a c c e p t a b l e  approximat ion  t o  a perfect s c a l e  h a s  

been arbitrarily set at 90 p e r  c e n t  r e p r o d u c i b i l i t y "  (p .  

1 5 9 ) .  On the FIN-8 ,  Schutz  (1966) reports that the 

c o e f f i c i e n t s  o f  r e p r o d u c i b i l i t y  were . 9 4  f o r  a l1  t h e  scales 

b u t  e x p r e s s e d  C o n t r o l  ( E c )  which was -93. 

Gluck (1983)  completed extensive study o f  the 

statistical properties o f  the FIRO-B and  tested split-half 

reliability of the measure using t h e  Kuder-Richardson 

formula. T h i s  method examines the mean split-half 

c o e f f i c i e n t s  f o r  every p o s s i b l e  division o f  t h e  test into 

two parts. As such, it is a more s t r i n g e n t  measure of  t h e  

consistency/inconsistency o f  performance on test items and 

according t o  Gluck is particularly applicable t o  Guttman 

scales. in terna1  c o n s i s t e n c y  and precision ranged from 



rnoderate  t o  high for a l 1  scales e x c e p t  Wanted A f f e c t i o n  and 

Gluck  (1983) c o n c l u d e d  t h a t  t h e y  ''hover i n  a modera te  r a n g e  

w e l l  w i t h i n  a c c e p t e d  r e p o r t e d  values" (p .  1 2 )  . 
C o e f f i c i e n t s  o f  s t a b i l i t y  for al1  scales o v e r  a two t o  f o u r  

week p e r i o d  r anged  f rom . 7  2 t o  - 8  5 (X=. 79 ) f o r  j u n i o r  h igh  

s c h o o l  s t u d e n t s  (Hutcherson ,  1965 ) ;  and  -71 t o  .82 (X=.77) 

f o r  adults (Schutz ,  1 9 7 8 ) .  

For the p r e s e n t  samples ,  Cronbach a lpha  c o e f f i c i e n t s  

f o r  items c o n t r i b u t i n g  t o  t h e  Expressed  A f f e c t i o n  scale 

were . 8 1  f o r  t h e  j u n i o r  h i g h  s t u d e n t s ,  . 8 1  f o r  t h e  high 

s c h o o l  s t u d e n t s ,  a n d  -84 f o r  t h e  u n i v e r s i t y  s t u d e n t s .  Alpha 

c o e f f i c i e n t s  f o r  the Wanted A f f e c t i o n  scale were .8O f o r  

t h e  j u n i o r  h i g h  s t u d e n t s ,  .83  f o r  t h e  h i g h  s c h o o l  s t u d e n t s ,  

and . 86  f o r  t h e  u n i v e r s i t y  s t u d e n t s .  

T h e  FIRO-B is  r e p o r t e d  t o  have a d e q u a t e  c o n t e n t  

va l id i t y  (Gluck, 1-983) and a d e q u a t e  p r e d i c t i v e  v a l i d i t y  

(Gard a n d  Bendig, 1964). C o r r e l a t i o n s  between the 

i n t e r p e r s o n a l  b e h a v i o u r  o f  psychiatrie patients p r e d i c t e d  

by t h e  FIRO-B s c o r e s  a n d  t h a t  o b s e r v e d  b y  t h e i r  staff were 

rnoderate,  r a n g i n g  from -38  t o  -54 (X=. 44) . Vraa (1971) 

also d e m o n s t r a t e d  that t h e  behav iou r  o f  g roup  rnembers was 

c o n s i s t e n t  with t h e i r  s c o r e s  on the  EIRO-B* 

O f  particular impor t ance  t o  t h i s  s t u d y ,  t h e  FIRO-B 

Expressed and Wanted A f f e c t i o n  s c o r e s  have been found to 



demonstrate  adequate concur ren t  v a l i d i t y .  They were found 

by Kikuchi and Gordon (1966)  t o  c o r r e l a t e  with several 

f a c t o r s  on t h e  Survey o f  I n t e r p e r s o n a l  Values. Expressed 

Af fec t ion  c o r r e l a t e d  n e g a t i v e l y  with independence and 

p o s i t i v e l y  with benevolence. Wanted Af fec t ion  a l s o  

c o r r e l a t e d  n e g a t i v e l y  wi th  independence and p o s i t i v e l y  w i t h  

suppor t .  

Gluck (1983)  a l s o  r e p o r t s  t h a t  t h e  FIRO-B h a s  adequate 

construct validity. In a study conducted by Kramer (1967) 

and r e p l i c a t e d  by Gluck (1983)  undergraduate s t u d e n t s  were 

t o l d  abou t  t h e  FfRO-B and asked to p r e d i c t  t h e i r  r e s u l t s  

p r i o r  t o  taking t h e  tes t .  C o r r e l a t i o n s  between the 

pred ic ted  and actual scores i n  both studies were 

s i g n i f i c a n t  a t  t h e  . O 1  level on al1 s c a l e s  except f o r  

wanted Cont ro l  i n  Kramervs s tudy,  which was significant at 

.G5. I n  a d d i t i o n ,  Exline and M e s s i c k  ( 1 9 6 7 )  found a 

r e l a t i o n s h i p  between dependency-independency and the trait 

Cont ro l  as measured by t h e  FIRO-B. 

As well, in support  of Schutzt s (1966)  P o s t u l a t e  of 

R e l a t i o n a l  C o n t i n u i t y  t h a t  states "an individual's 

expressed  i n t e r p e r s o n a l  behaviour w i l l  be similar to  the 

behav io r  he exper ienced  i n  h i s  e a r l i e s t  i n t e r p e r s o n a l  

relations, usually w i t h  h i s  parents . . ." (p. 811, Connors 

(1963) found t h a t  Expressed and Wanted Affection scores on 



the FIRO-B could discriminate single and first-born 

children from children in other birth orders. 

In summary, adequate reliability and validity for the 

FIRO-B was been demonstrated and it appears to be a measure 

appropriate for assessing perceived behaviour relevant to 

intimacy for the adolescents and young adults in this study 

(see Appendix C). 

(4) Bem Sex Role Inventory 

The Bern Sex Role Inventory (BSRI) was developed by 

Sandra Bem (1974) to measure psychological androgyny. 

Prior to Bem, personality attributes that were deemed 

"masculine" (such as assertiveness and competitiveness) or 

Verninine" (such as compassionate and af fectionate ) were 

conceptualized as aspects of two separate dimensions. On 

instruments that measured these constructs, individuals who 

obtained high scores on one type of behavior automatically 

received low scores on the other. Bem introduced the idea 

that a single individual could demonstrate high levels of 

both masculine and feminine behaviors depending on which 

was most appropriate in a given situation. 

The original f o m  of the inventory contains 60 

personality characteristics. Twenty of the characteristics 

are "stereotypically feminine". That is, in the 

development of the measure, the se  characteristics were 



judged by both women 

American society for 

and men to be more desirable in 

women to possess than for men to 

possess. Examples include "af fectionate", "gentle", 

"understanding", "sensitive to the needs of others". 

Twenty of the characteristics are 'rstereotypically 

masculine"; judged to be more desirable for men than for 

women to possess in American society. Exarnples include 

"ambitious", "self-reliant", "independent", "assertive". 

This f o m  of the BSRI also contains 20 gender-neutral items 

(e.g., truthful, happy, conceited) which are not used in 

scoring. The BSRI was developed for use with individuals 

over 14 years of age. 

The personality characteristics are presented in a 7- 

point Likert format and respondents are asked to indicate 

how true each characteristic is o f  them. The scale is 

anchored by 1 ("Never or Almost Never Truerr) and 7 ("Always 

or Almost Always Truew). 

To score this measure, subjects' responses to the 

ferninine items are summed and the average is calculated. 

This average is the respondentr s Femininity Score. 

Masculinity Scores are calculated in the same way for each 

respondent. The Femininity and Masculinity Scores are then 

converted to standardized T-scores using a table provided 

by Bem (1981)  and  the difference between the two 



standardized scores (Femininity Standard Score minus 

Masculinity Standard Score) becomes the respondent's 

Androgyny Score. 

Respondents who obtain a positive Androgyny score 

greater than  10 a r e  classified as Ferninine (regardless of 

their biological gender). These respondents indicate that 

they are high on the feminine dimension and low on the 

masculine dimension. Respondents who obtain a negative 

Androgyny score greater than -10 are classified as 

Masc~line (again regardless of their gender). These 

respondents indicate that they are high on the masculine 

dimension and low on the feminine dimension. Respondents 

whose Androgyny scores fa11 between -10 and +10 are 

classified as either Androgynous o r  Undifferentiated. 

To determine which respondents in t h i s  study were 

Androgynous and which were undifferentiated, the median 

femininity and rnasculinity scores for the three age groups 

were calculated. Following Bemt s (1981) recommendations, 

those respondents whose femininity and rnasculinity scores 

were b o a  above their respective group medians were 

classified as Androgynous. Those respondents who had one 

or both scores at or below the medians were classified as 

Undif ferentiated. 

A shorter form of the BSRI was developed by Bem (1981) 



and w a s  used by t h e  high school  s t uden t s  i n  t h i s  s tudy  

because o f  classroorn time c o n s t r a i n t s .  This form c o n t a i n s  

h a l f  o f  t h e  o r i g i c a l  BSRI items. Based on factor analyses  

and i t em- to ta l  c o r r e l a t i o n s ,  t h e  IO masculine and 10  

feminine items t h a t  correlated most h igh ly  with t h e  total 

m a s c u l i n i t y  and ferninini ty  s c o r e s  r e spec t i ve ly  were 

r e t a i n e d  i n  t h e  Shor t  BSRI. Those i tems included i n  the 

s h o r t e r  ve rs ion  were a l s o  t hose  wi th  the highest  s o c i a l  

d e s i r a b i l i t y  r a t i n g s .  The va r i ance  i n  s o c i a l  d e s i r a b i l i t y  

o f  t h e  feminine and masculine i tems a r e  comparable. Ten 

n e u t r a l  i tems were a l s o  r e t a i n e d  i n  t h i s  vers ion as 

background f o r  the t a r g e t  items. 

Corre la t ions  between the O r i g i n a l  and S h o r t  BSRI 

repor ted  by Bem (1981) range from .85  f o r  females on t h e  

Femininity Scores t o  .94 for males and females on t h e  

Mascul in i ty  Scores and i n d i c a t e  t h a t  the two forms are 

h igh ly  co r r e l a t ed .  A s  w e l l ,  a lpha c o e f f i c i e n t s  c a l c u l a t e d  

fo r  t h i s  s tudy on both  versions are comparable (-81 

Original BSRI and .91 for t h e  Short BSRI for the f e d n i n i t y  

scale; and .85 and .81 respectively f o r  the mascul in i ty  

scale) . However, i n  scor ing ,  t o  compensate for t h e  

d i f f e r e n c e  i n  i t e m  number, d i f f e r e n t  t a b l e s  are used t o  

determine the  T-Scores for the Femininity and Mascul in i ty  

Scores  and T-Scores f o r  t h e  Fernininity minus Masculinity 



difference f o r  t he  two vers ions .  

Both t h e  Or ig ina l  BSRI and t h e  Shor t  B S R I  (from 

analyses based on rescor ing  o f  the Orig ina l  Form)  have been 

reported t o  have adequate psychometric properties. Alpha 

coefficients ca l cu l a t ed  for two samples o f  university 

students ranged from .75 for females on the  feminini ty  

scale of t h e  Or ig ina l  Form t o  .87 f o r  fernales on t h e  

masculinity s c a l e  o f  the same form, On the s h o r t  f o m ,  

a l p h a  coefficients range from .84  f o r  females on the 

femin in i ty  scale t o  .87 f o r  males on t h e  rnasculini ty scale. 

Test-retest r e l i a b i l i t i e s  range from . 7 6  f o r  males' 

Masculini ty Scores on both t h e  Or ig ina l  and S h o r t  B S R I  t o  

-94 for fernales' M a s c u l i n i t y  Scores on the Original BSRI. 

The only  d i f f i c u l t y  t h a t  h a s  been repor ted in t he  

l i t e r a t u r e  concerning the  comparabil i ty o f  t he  two versions 

i s  a d i f f e r e n c e  Ln the relative propor t ion o f  scores 

falling i n t o  t h e  gender-typed (Masculine o r  Feminine) 

ca t ego r i e s  and those f a l l i n g  i n t o  the  Androgynous and 

Undi f fe ren t ia ted  ca tegor ies .  Some respondents who are 

classified as Masculine o r  Feminine on t h e  Original BSRI 

are classified as Androgynous or Undifferentiated when 

their responses are rescored on the Short BSRI. 

Using the 1978 Normative Sample, and t h e  recommended 

median-split  procedure, Bem (198 1) reports the following 



changes i n  p e r c e n t a g e  of  participants f a l l i n g  i n t o  the four 

g r o u p s .  Table 5 p r e s e n t s  these changes .  

Table 5 

Changes i n  Gender-role Designation f o r  P a r t i c i p a n t s  

Class i f ied  by t h e  Original and Short Forms of t h e  % S R I  

C l a s s i f i c a t i o n  

Ferninine Masculine Androgynous Undif  f . 
Orig. S h o r t  Orig. S h o r t  Orig. Short Orig. Short 

Female 39% 24% 12% 16% 30% 37% 18% 24% 

Male 12% 16% 42% 33% 20% 24% 27% 28% 

t h a t  t h e  percentage o f  females c l a s s i f i e d  as  Ferninine on  

t h e  Original BSRI fell from 39.4% to 23.8% when t h e  da ta  

w a s  rescored using o n l y  t h e  items contained i n  t h e  Short 

BSRI. T h e  percentage of males i n  t h a t  c l a s s i f i ca t ion  rose 

from II. 6% to 16%. Similarly, the percentage of males 

c l a s s i f i e d  as Masculine on the Original BSRI fell from 42% 

t o  32.6% when only t h e  Short BSRI items were s c o r e d ,  while 

the p e r c e n t a g e  of females i n  this c a t e g o r y  rose slightly 

from 12.4% t o  15.6%. 

I n  contrast ,  t h e  percentage o f  both females and males 



classified as Androgynous on the Original BSRI rose from 

30.3% to 37.1% and 19.5% to 23.9% respectively on the Short 

BSRI. Similarly, the pe rcen t age  of females and males 

classified as Undifferentiated on the Original BSRI rose 

from 17.9% to 23.5% and 26.9% to 27.5% respectively. 

The reason for this shift a p p e a r s  to be related to two 

factors: the removal from the Original BSRI of some 

fe rn in ine  items that had low social desi rabi l i ty ;  and the 

removal of some fe rn in ine  and masculine items that 

correlated in factor analyses more w i t h  the respondent's 

gender t h a n  with the other scale items (Bem, 1981). 

The impact of this difficulty on the present study is 

that classification of the high school students into sex- 

role groups cannot be compared to the classification of the 

junior high and university students . However, comparisons 

between males and females w i t h i n  each of these age groups, 

and  in relation t o  identity and intimacy development within 

the groups can be made (see Appendices D and E). 

( 5 )  Adolescent Sex Role Inventory. The Adolescent Sex Role 

Inventory (ASRT) was developed by Thomas & Robinson (1981) 

as a downward extension of the BSRI for use with young 

adolescents between the ages of  10 and L4. Synonyms, 

e i t h e r  words or phrases, which would be bettes understood 

by participants in this age group, were generated to 



replace the 60 personality characteristics frorn the 

Original BSRI. The ASRI items are presented to 

participants in the same orde r  as are the Original BSRI 

items; the instructions are the same; and the rneasure is 

scored in the same way. Examples of comparable items on 

the BSRI and the ASRI are: "Conscientious"/"Care about the 

things you do"; "Aggressive"/"Go after what you want"; 

"Sensitive to needs of others"/"Aware of other people's 

feelings". 

On the basis of their validation studies, Thomas & 

Robinson (1981) report that the factor structures of the 

BSRI and ASRI are "essentially the same" (p. 199). They 

also report that the coefficient alphas for the feminine 

and masculine scales of the BSRI and the A S R I  calculated 

for two university samples were similar. For one sample of 

133 students, alphas for the masculine scores on the BSRI 

and t h e  ASRI were .88 and .86 respectively. For the sarne 

sample, alpha coefficients for the feminine scores were .73 

and -76. For the second sample of 364 university students, 

the alpha coefficients f o r  the masculine and feminine 

scores on the BSRI and ASRI were -86 and -83; and - 7 3  and 

.76 respectively. 

In this study Alpha coefficients for the masculine 

items on the ASRI were .86 and on the Original BSRI were 



-85. Alpha coefficients for the feminine items on the ASRI 

were .83 and on the Original BSRI were -81. 

The ASRI has been used successfully with the Original 

BSRL in other studies of gender typing with younger and 

older adolescents (e.g., Sime, 1995: Sime, Koverola & 

Battle, 1997) and is thus seen as an appropriate measure 

for this study as well (see Appendix F). 

(5) Identity Status Interview 

The Identity Status Interview (ISI) was developed by 

Marcia (1966) to operationalize Eriksonls conceptualization 

of identity development. Specifically, this serni- 

structured interview was developed to assess 1) the amount 

of exploration an individual has engaged in and 2) the 

degree of commitment an individual has made as he or she 

makes decisions critical to identity development. 

On the basis of their responses to interview questions 

probing the issues of exploration and cornitment concerning 

particular areas of identity developrnent, a respondent is 

assigned to one of four identity statuses. Individuals who 

have neither actively explored alternatives relevant to an 

area of identity development (such as vocation), nor made a 

commitment to a particular alternative are classified as 

f m f i t y  piffusion. Those who have not seriously explored 

different alternatives but have nonetheless committed 



themselves to a particular plan are classified as 

Foteclosue. Those who are in the process of deciding 

between two or more alternatives but have not yet committed 

themselves to one a r e  classified as Moratorium. Those who 

have actively questioned their options and t h e n  committed 

themselves (behaviorally as well as verbally) to their 

chosen  idea are classified as Identity Achievement. Table 6 

shows the four identity statuses in relation t o  exploration 

and cornitment. 

Table 6 

The Four Identity Statuses 

Exploration 

YES 

YES 
Cornmitment 

/ I d e n t i t y  1 ~orec losu re '  

Note. a Identity Achievement and Moratorium are also known 

as the mature s t a t u s e s .  Foreclosure and Diffusion are also 

known as the  immature statuses.. 



Using this semi-structured interview format to probe 

the processes by which individuals made their identity 

decisions, Marcia originally assessed identity development 

in the areas of vocation and ideology ( e . g . ,  religious and 

political views). He developed a scoring manual for 

categorizing participants by identity status and the manual 

and interview were then modified until interscorer 

r e l i a b i l i t i e s  of between 80 and 85 percent could be 

predictably obtained (Marcia, 1993b). 

Marcia (1993b) reports that concurrent validity for 

the I S I  was established by developing another measure of 

overall identity development, the Ego Identity ïncomplete 

Sentence Blank (EI-ISB). This rneasure contained identity- 

relevant stems that respondents were as ked to respond to. 

The ET-ISB yields a continuous scale of identity scores 

that were positively correlated with the identity statuses. 

The highest ET-ISB identity scores were obtained by 

subjects classified as Identity Achieved on the I S I ,  

followed by Moratorium, Foreclosure, and Diffusion sub j ec ts  

respectively- 

The most significant change that has been made in t h e  

I S I  since its inception has been the introduction o f  

interpersonal content areas (or identity domains) to the 

interviews. These interpersonal identity domains have 



i n c l u d e d  the Role of Marriage and Spouse, the Role of 

Parenting, and Career-Marriage Conflicts. The interview 

has also been revised for use w i t h  participants of 

different ages. Typically, researchers include a t  least 3 

domains in the interview, and use the form of interview 

rnost appropriate for the age of participants. 

In this study two interpersonal i d e n t i t y  domains were 

probed in addition to vocation. They were: 1) Marriage and 

the Role of Spouse and 2) The Role of Parenting. T h u s  

three domains were surveyed and two forms of the ISI were 

used: The Identity Status Interview: Early and Middle 

Adolescent Form (Archer & Waterman, 1993) was used with the 

junior and senior high school students; and The Identity 

S t a t u s  Interview: Late Adolescent College Form (Marcia & 

Archer, 1993) was used with the university students (see 

Appendix G). The interviews took approximately 30 minutes 

for the young adolescents and between 45 minutes and one 

hour for the older participants. 

The interviewers. Based on the guidelines presented 

by Marcia et al. (1993), the researcher trained 10 advanced 

undergraduate psychology s t u d e n t s  to administer and rate 

the ISIS. The 9 fernale and 1 male interviewers received a 

half-course credit for p a r t i c i p a t i n g  i n  t h e  research. A s  

p a r t  of their training, the interviewers read chapters of 
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v o i c e s  o f  t h e  i n t e r v i e w e r s  on the t a p e s ,  t h e  i n t e r v i e w e r s  

were i d e n t i f i e d  o f f i c i a l l y  o n l y  by number on t h e  audio 

cassettes. Each rater  was a s s i g n e d  a v a r i e t y  o f  

i n t e r v i e w e r s 1  t a p e s  and i n t e r v i e w e r s  who were close f r i e n d s  

were not assigned each o t h e r ' s  t a p e s .  Each rater e v a l u a t e d  

an approximately e q u a l  number o f  male and female tapes a t  

each o f  the age l e v e l s .  

For each t a p e ,  t h e  raters were r e q u i r e d  t o  assess t h e  

I d e n t i t y  S t a t u s  ( I d e n t i t y  Achievement, Moratorium, 

Forec losure ,  o r  D i f f u s i o n )  of t h e  in te rv iewee  i n  each o f  

the t h r e e  identity domains: Vocation, Marriage and t h e  Role 

o f  Spouse, and Role of Parent ing .  Thus,  f o r  each 

p a r t i c i p a n t ,  t h r e e  i d e n t i t y  status d e s i g n a t i o n s  were made. 

To assis t  wi th  decision-making, the r a t e r s  used a 

r a t i n g  flow c h a r t  devised by t n e  r e s e a r c h e r ,  t h a t  was based 

on the o p e r a t i o n a l  d e f i n i t i o n s  o f  Explora t ion  and 

Cornmitment developed by Wateman (1993)  and Archer (1993b) 

(see Appendix 1). T h e  raters also completed a r a t i n g  form 

devised by t h e  r e s e a r c h e r  t o  summarize their d e c i s i o n s  (see 

Appendix J). Each rater, who was i d e n t i f i e d  o n l y  by l e t t e r  

on the fom,  independent ly  scored  t h e  i n t e r v i e w s  and 

r e t u r n e d t h e  summary s h e e t  w i t h  t h e  taped interview t o  the 

r e s e a r c h e r .  

The researcher a l s o  t r a i n e d  an a d d i t i o n a l  t w o  senior 



undergraduate  psychology students t o  assist  wi th  r a t i n g  the 

tapes. These students a l s o  received a ha l f - course  credit 

f o r  t h e i r  p a r t i c i p a t i o n .  They a s s i s t e d  t h e  r e s e a r c h e r  i n  

r e - r a t i n g  a l1  of the interviews t o  e n s u r e  i n t e r - r a t e r  

r e l i a b i l i t y  and v a l i d i t y  of identity status assignment. 

Al1 o f  the undergraduate  s t u d e n t s  who assisted wi th  t h e  

i n t e r v i e w i n g  a n d  in te rv iew r a t i n g  were blind t o  t h e  s t u d y ' s  

hypotheses .  

A s  p a r t  o f  t h e i r  t r a i n i n g ,  t h e s e  two a d d i t i o n a l  raters 

read t h e  materials t h e  i n t e r v i e w e r s  had read; l i s t e n e d  t o  

t a p e s  w i t h  t h e  r e s e a r c h e r ,  d i s c u s s e d  t h e  r a t i n g  o f  these 

tapes, and t h e n  independen t ly  rated a number o f  t h e  sarne 

tapes u s i n g  the  flow chart and r a t i n g  forms t h a t  t h e  o t h e r  

i n t e r v i e w e d r a t e r s  had  used. I n  t h e  e v e n t  o f  discrepancies 

between the raters, those s e c t i o n s  o f  t h e  t a p e s  were 

listened t o  by both  r a t e r s  and the r e s e a r c h e r  and agreement 

was reached through d i s c u s s i o n .  These training tapes,  most 

f rom the u n i v e r s i t y  sample, which were a n t i c i p a t e d  t o  

i n c l u d e  t h e  most d i f f i c u l t ,  were excluded from t h e  i n t e r -  

rater reliability c a l ~ u l a t i ~ n s .  

Fol lowing re-rating o f  the  remainder  o f  the t a p e s  by 

the r e s e a r c h e r  and t h e  two raters, t h e  three Fdentity 

status d e s i g n a t i o n s  for e a c h  s u b j e c t  were compared. In the 

e v e n t  o f  a d i sc repancy  between the  ratings on one  domain, 



t h a t  s e c t i o n  o f  the i n t e r v i e w  was re-rated by a n o t h e r  

rater, If t h e r e  was more t h a n  one d i sag reemen t ,  the entire 

t a p e  was i n d e p e n d e n t l y  re-rated. On t h e  f e w  o c c a s i o n s  

where  there was s t i l l  disagreement, t h e  s e c t i o n  i n  d i s p u t e  

w a s  l i s t e n e d  t o  a g a i n  and t h e  d e s i g n a t i o n  was de t e rmined  by 

a t h i r d  r a t e r ,  u s u a l l y  the r e s e a r c h e r .  For each  domain of 

every tape,  however, at l e a s t  two raters agreed upon t h e  

identity status t h a t  was a s s i g n e d .  

Cohen ' s  Kappa (k) ( S a t t l e r ,  1992)  was c a l c u l a t e d  for 

e a c h  of  the t h r e e  i d e n t i t y  domains in each of the three age 

groups t o  de t e smine  t h e  i n t e r - r a t e r  r e l i a b i l i t y  of t h e  

identity s t a t u s  ratings. Kappa, which ranges f rom + L O O  to 

-1.00, is a conservative estimate of the percentage of 

ag reemen t  between raters because it corrects for the 

possibility of chance agreements between the raters. Kappas 

greater t h a n  .70 generally indicate a n  acceptable level of  

agreement ( S a t t l e r ,  1992). T a b l e  7 presents the three Kappa 

coefficients for the three age groups in each I d e n t i t y  

Domain. 

A limitation of k for t h i s  study is t h a t  the formula 

requires t h a t  t h e  number of raters b e  c o n s t a n t .  As noted 

above, t h e  majority of the tapes w e r e  rated by two raters. 

There were, however, some tapes t h a t  were independently 

rated by three raters. To include these tapes the 



Table 7 

The Three Inter-rater R e l i a b i l i t y  C o e f f i c i e n t s  (and n )  f o r  

Each I d e n t i t y  Domain and Age Group 

Vocation 

Not-researcher  researcher 3 raters 

J u n i o r  h igh  

High School -61 (21 )  .67 (24) -63 (32) 

U n i v e r s i t y  -82  (16) - 8 1  ( 2 1 )  - 5 9  (30) 

Marriage and t h e  Role o f  Spouse 

Junior high .80 (21) -80 (31) -68 (39 )  

High School -81 (21) .85 (24)  .63 (32)  

U n i v e r s i t y  3 6  (16) .68 (21) - 5 4  (30) 

Roie o f  P a r e n t  

J u n i o r  high -92  (21) -88 (31) .79 (39) 

High School  -71 (21) .76 (24) -63 (32) 

U n i v e r s i t y  - 6 0  (16) -69 (21) .4L (30) 

r e s e a r c h e r  used the fo l lowing  procedure: The ratings 

a s s i g n e d  by t h e  first i n t e r v i e w e d r a t e r  were always 

inc luded .  A c o i n  was then t o s s e d  t o  determine which of  the  

other t w o  r a t i n g s  would b e  inc luded in t h e  c a l c u l a t i o n .  

Th i s  method, while a l lowing the i n c l u s i o n  i n  the 

r e l i a b i l i t y  c a l c u l a t i o n s  , o f  t a p e s  that would otherwise n o t  



have been used, was a l s o  c o s t l y  f rom a r e l i a b i l i t y  p o i n t  o f  

view. F i r s t ,  t h e  tapes t h a t  r e q u i r e d  3 raters were o f t e n  

the most d i f f i c u l t  t o  r a t e  and had the most d i sagreements .  

Second, some second r a t i n g s  t h a t  concur red  w i t h  t h e  

o r i g i n a l  r a t i n g s  were excluded from t h e  c a l c u l a t i o n s  

(because  t h e y  were e l i m i n a t e d  i n  t h e  coin t o s s )  and thus 

the kappas i n  t h i s  s t u d y  are a n  even more c o n s e r v a t i v e  

estimate of  i n t e r - r a t e r  agreement  t h a n  t h e y  t y p i c a l l y  are. 

An a d d i t i o n a l  compl i ca t ing  f a c t o r  i n  t h i s  s t u d y  is 

t h a t  t h e  r e s e a r c h e r  a l s o  served as one  o f  t h e  o r i g i n a l  

raters and as a re-rater. The re fo re ,  t h r e e  Kappa's were 

c a l c u l a t e d  f o r  each  domain and  e a c h  sample.  The first k was 

c a l c u l a t e d  on  the i n t e r v i e w s  rated by two raters, n e i t h e r  

o f  whom w a s  t h e  r e s e a r c h e r .  The second k was c a l c u l a t e d  on 

t h e  group o f  i n t e r v i e w s  a l r e a d y  rated, with t h e  a d d i t i o n  o f  

t h o s e  i n t e r v i e w s  t h e  r e s e a r c h e r  rated. The t h i r d  k was 

c a l c u l a t e d  w i t h  the a d d i t i o n  as well of the  i n t e r v i e w s  that 

had o r i g i n a l l y  been rated by t h r e e  raters f o l l o w i n g  t h e  

random e x c l u s i o n  o f  one set o f  ratings. The t h i r d  kappa 

reported, t h e r e f o r e ,  is the most  conservative rneasure o f  

inter-rater reliabiiity. 

I n  this s t u d y  two additional q u e s t i o n s  were aLso posed 

t o  the participants i n  each of the three domains. 

P a r t i c i p a n t s  were asked 1) whether anyone had i n f l u e n c e d  



their decis ion-making i n  t h i s  area, and  i f  s o  whom; and 2 )  

whether t h e y  though t  anyone would be  affected by t h e i r  

d e c i s i o n ,  and  i f  so, whom. To measure i n t e r - r a t e r  

agreement o n  t h e i r  r e sponses ,  a kappa coefficient was a l s o  

calculated f o r  t h e  first p a r t  o f  each  q u e s t i o n  f o r  each  

sample.  Table 8 shows t h e  Kappa C o e f f i c i e n t s  f o r  

p a r t i c i p a n t s r  r e p o r t s  t h a t  others i n f l u e n c e d  o r  would b e  

affected by t h e i r  i d e n t i t y  d e c i s i o n s .  

Table 8 

I n t e r - r a t e r  Agreement on Participantsr Report  o f  R e l a t i o n a l  

Aspec ts  of I d e n t i t y  Decision-making 

Vocat ion 

Othersf I n f l u e n c e d  Others A f  fected 

J u n i o r  high 

High School 

U n i v e r s i t y  

Marriage and t he  Ro le  o f  Spouse 

J u n i o r  Kigh .76  . 63 
High School - 7 3  -81 

Unive r s i t y  -81 -78 



Role of Parent 

Jun ior  High .67 .70 

High School - 6 6  .59  

Univers i ty  - 5 8  .61 

- - 

A smal le r  number o f  t h i s  por t ion o f  t h e  tapes had been 

rated by three r a t e r s  so for t h e  ca l cu l a t i ons  these t h i r d  

r a t i n g s  were al1  excluded. 

Procedure 

Group 1: Younq Adolescents 

The r e sea rche r  attended a number of Grade 8 and Grade 

9 Language A r t s  classes a t  a jun ior  h igh  school i n  the Fort 

Garry School Division o f  Winnipeg t o  tell s tuden t s  about 

the  p r o j e c t  and t o  açk f o r  volunteers.  Students  were 

informeci that p a r t i c i p a t i o n  would involve completing four 

questionnaires and could also involve  a n  i nd iv idua l  

in te rv iew t h a t  would be scheduled dur ing a lunch hour. 

Those students who were. interested i n  p a r t i c i p a t i n g  were 

given information packages and asked to t a k e  t he  packages 

home to read with t h e i r  parents. 



The packages contained an information sheet about the 

study (See Appendix K) and two consent forms (one each for 

the parent ( s )  and the student) (see Appendix L) . The 

information sheet requested that the parents s i g n  an 

enclosed form indicating whether they did or did not 

consent to having their son or daughter participate. When 

t h e  students returned the packages, regardless of their 

decision about participating, they received a small 

chocolate bar. 

Potential participants and their parents were informed 

t h a t  the study was examining the personality development of 

adolescents. They were also informed t h a t  participation 

involved completion of four questionnaires during a 

Language Arts class and could involve a forty minute 

interview as well. 

The researcher returned to the school and group- 

administered the questionnaires in a counter-balanced 

order. Names of participants for the interviews were 

randomly selected from those who completed the 

questionnaire packages until 20 males and 20 females had 

been interviewed. The participants selected for the 

interviews were contacted by the assigned interviewers and 

the interviews were scheduled during a mutually convenient 

lunch hou. The interviews were conducted in unoccupied 



classrooms at the school and each was audio-taped. When 

a l 1  participants had been interviewed, further written 

information about the purpose of the study (see Appendix M) 

was given to the students and they were asked to share this 

information with their parents as well. 

To balance the research credits that the university 

students received for participating, at the end of their 

interview, each student was given a coupon from 7-eleven 

for a Slurpee. Upon completion of the study a written 

summary of its f i n d i n g s  was given to the students through 

their home room teachers. 

Group 2: Middle Adolescents 

The researcher attended a number of Grade 11 and 12 

English classes at a high school in the same Winnipeg 

school division and used the procedure described above to 

recruit p a r t i c i p a n t s .  

Group 3: Late Adolescents/Early Adults 

Males and fernales between the ages of 19 and 24 were 

recruited from Psychology classes at The University of 

Manitoba and The University of Winnipeg. The r e s e a r c h e r  

inforrned potential participants that the study was 

examining the personality development of late 

adolescents/early adults. They were informed that 

participation i n v o l v e d  group administration o f  four 



q u e s t i o n n a i r e s  and p o s s i b l y  a I h o u r  i n t e r v i e w .  Fol lowing 

comple t ion  o f  t h e  i n t e r v i e w s ,  d e b r i e f i n g  s h e e t s  were given 

t o  p a r t i c i p a n t s  th rough t h e i r  c o u r s e  i n s t r u c t o r s .  Upon 

comple t ion  of t h e  s tudy  a summary of t h e  s t u d y ' s  general 

f i n d i n g s  was g iven  by t e l e p h o n e  t o  t h o s e  p a r t i c i p a n t s  who 

i n d i c a t e d  o n  t h e i r  consen t  forms t h a t  t h e y  wished t o  

receive t h i s  feedback. 





d i f f e r e n c e s  i n  e t h n i c i t y ,  P h i  = .40, p>.001. Nonetheless, 

because age was t h e  v a r i a b l e  of p a r t i c u l a r  i n t e r e s t ,  the 

sub-samples were combined f o r  al1 suhsequent ana lyses .  The 

possible e f f e c t  of t h e  d i f f e r e n c e  between sub-samples is 

t h a t  it dec reases  t h e  power of subsequent  a n a l y s e s  t o  

d e t e c t  d i f f e r e n c e s  between t h e  u n i v e r s i t y  group and t h e  

o t h e r  t w o  age groups. 

The mean age  of t h e  u n i v e r s i t y  fernales ( n  = 8 7 )  was 

20.7 (SD = -97)  . The rnean age o f  t h e  males (n = 5 4 )  was 

20.9 (SD = 1.2). 

Table 9  

Percentage o f  E t h n i c  Or ig ins  Reported by t h e  Adolescents 

Caucasian Asian Black Other 

Jilnior High 66% 9% 4% 20% 

High School 7 6% 7% 2% 15% 

U o f  Manitoba 77% 1 0 %  3% 11% 

U o f  Winnipeg 55% 10% 30% 5% 

Note. Rows do not  t o t a l  100% due to rounding error. 

A series o f  tests was conducted to determine whether 

there were significant d i f f e r e n c e s  between males and 

females in each group, or between t h e  groups, on each o f  

the  demographic variables. A series of t - t e s t s  indicated 

there were no s i g n i f i c a n t  differences in mean age  between 



Table 10 

Age Distribution of Participants in the T h r e e  Groups 

Junior High 

Females ( n  =63) Males ( n  = 52)  

M = 13.8 ( - 7 4 )  M = 13.7 ( - 7 0 )  

13 40% 44% 

14 4 1 %  42% 

15 19% 14% 

High  School 

FernaLes ( n  =73) !&les ( n  = 5 1 )  

M = 16.8 ( - 7 9 )  M = 16.9 (1.0) 

16 44% 43% 

17 34% 29% 

1 8  22% 1 8 %  

19 0% 10% 

University 

Females (n = 87 ) Males ( n  = 5 4 )  

M = 20.7 1.97) M = 20.9 (1.2) 

5% 9% 

4 6% 35% 

26% 32% 

18 % 13% 

5% 7% 

0% 4% 



A s  can  b e  seen  i n  Table 10,  t h e r e  was age o v e r l a p  for  

h igh  schoo l  and u n i v e r s i t y  males. The  1 9  year-old high 

school  males were r e t a i n e d  i n  the sarnple none the le s s ,  f o r  

t h e  fo l lowing  reasons :  First, it was d e s i r a b l e  t o  maximize 

t h e  number of male p a r t i c i p a n t s  i n  t h a t  group. Second, 

t h e i r  p resence  did no t  create mean d i f f e r e n c e s  between 

males and females i n  the h igh  schoo l  age group. T h i r d ,  

r e s e a r c h e r s  such as  Archer  (1982, 1 9 8 5 )  have used grade ,  

r a t h e r  t h a n  age t o  d e l i n e a t e  group membership. It seemed 

l i k e l y ,  t h e r e f o r e ,  t h a t  t h e s e  males could  be  cons idered  t o  

be developmenta l ly  part o f  t h e  h igh  s c h o o l  c o h o r t  r a t h e r  

than t h e  u n i v e r s i t y  c o h o r t .  

Chi-square tests detected no s i g n i f i c a n t  d i f f e r e n c e s  

i n  e t h n i c i t y  between males and females  within t h e  t h r e e  

gIQUpS , Phijunior high = -15  r P >. O5 i Phihiqh sshool = - 2 9  r P > = 05 ; 

Phim,rsity =. 19, p >. 05. AS w e l l ,  t h e r e  were no s i g n i f i c a n t  

d i f f e r e n c e s  between the three groups i n  e t h n i c i t y ,  2= 3 . 4  9, 

p >.05. As planned, there was a s i g n i f i c a n t  d i f f e r e n c e  

between t h e  groups i n  age, P h i  = 1.40, p < .001. Given the 

absence o f  differences between groups on al1 b u t  t h e  

v a r i a b l e  o f  interest, age, the samples were assumed t o  be 

appropriate for cornparison. 

Test o f  Assumptions 

The data was examined for w i t h i n  group o u t l i e r s ,  





T h e  Kolnogorov-Sminov s tat is t ic  ( t h e  L i l l i e f o r s  

e q u i v a l e n t  for smaller samples) i n d i c a t e d  t h a t  t h e  

d i s t r i b u t i o n s  f o r  t he  t h r e e  i d e n t i t y  domains o f  t h e  I S I  

were not  normally d i s t r i b u t e d .  The s c o r e s  were p o s i t i v e l y  

skewed, wi th  the  larger p ropor t ion  o f  s c o r e s  i n  t h e  l e s s  

mature ( I d e n t i t y  Di f fus ion  and Forec losure )  statuses, and a 

smaller p r o p o r t i o n  o f  sco res  falling i n t o  t h e  more mature 

(Moratorium and I d e n t i t y  Achievement) s t a tu ses .  The fewest 

s c o r e s  a c r o s s  groups  (and i n  al1 t h r e e  domains) ,  therefore, 

were i n  t h e  I d e n t i t y  Achievement status. Due t o  t h e  

skewness o f  t h e  d i s t r i b u t i o n s ,  t h e  t y p e  o f  data c o l l e c t e d  

and the small sample s i z e ,  nonparametr ic  s t a t i s t i c a l  

techniques were employed w i t h  the ISI data. 

Hypothesis 1 

The first  hypo thes i s  p r e d i c t e d  that f o r  both males and 

females t h e r e  would b e  a significant i n c r e a s e  i n  i d e n t i t y  

development across t h e  t h r e e  age groups. 

Measures o f  P s y c h o s o c i a ~  Development Data 

Table 11 shows the means and standard deviat ions  for 

t h e  Resolu t ion  o f  I d e n t i t y  vs I d e n t i t y  Confusion Scores on 

t h e  MPD. F igure  2 plots t h e  Reso lu t ion  of  I d e n t i t y  vs 

I d e n t i t y  Confusion Scores f o r  males and  females across t h e  

three ages- 



Table 11 

Means (and Standard Deviations) for Resolution of Identity 

v s  I d e n t i t y  Confusion 

Junior  Kigh ~ i g h  School Univers i ty  

Male 8.67 ( 6 . 4 8 )  5 . 7 1  (7.36)  7.60 ( 8 . 7 7 )  

Cornparisons i n  i d e n t i t y  development between the t h r e e  

age groups were planned and so, fol lowing the  

recornmendation of Glass and Hopkins (1996), 3 t-tests were 

used t o  compare the mean Resolution of I d e n t i t y  vs I d e n t i t y  

Confusion Scores across  t h e  three age groups- S i g n i f i c a n t  

differences were de tec ted  between t h e  jun ior  h i g h  and high 

school groups, t(215) = 1.88, p < .05; and  between t h e  h igh  

school and university groups t(252) = -2.90, p < .01. N o  

ciifference was detected between t h e  j u n i o r  high and 

u n i v e r s i t y  groups, t(233) = -.96, p < .34. 

Due t o  t h e  p a t t e r n  of  r e s u l t s  ev iden t  i n  figure 2 ,  a 

t r e n d  a n a l y s i s  was a l s o  conducted t o  determine whether t h e  

means formed a pattern across adolescence. Trend analyses 

are, i n  fact, special app l i ca t i ons  of planned orthogonal  



c o n t r a s t s ,  and  c o u l d  have been used  i n s t e a d  o f  p lanned  

comparisons (Glass & Hopkins, 1 9 9 6 ) .  They are used  when 

t h e r e  i s  a continuum unde r ly ing  t h e  c a t e g o r i e s  o f  t h e  

independent  variable (e.g., age group)  and t h e y  p r o v i d e  

more i n f o r m a t i o n  about  the  r e l a t i o n s h i p  between t h e  levels 

of t h i s  v a r i a b l e  and t h e  dependent  v a r i a b l e  t h a n  i s  

p rov ided  by m u l t i p l e  comparisons a l o n e .  There  was ev idence  

of a q u a d r a t i c  t r e n d ,  F(1,352) = 7.66, p < .01. T h i s  

i n d i c a t e s  t h a t  t h e  r e l a t i o n s h i p  between i d e n t i t y  

development and age i s  n o t  l i n e a r  (i.e., wi th  i d e n t i t y  

levels becoming h i g h e r  a c r o s s  a d o l e s c e n c e ) .  I n s t e a d ,  t h e  

data are better c h a r a c t e r i z e d  by a v - o r  u - shaped  line, 

dernons t ra t ing  i n  t h i s  case t h a t  there i s  a drop  i n  i d e n t i t y  

r e s o l u t i o n  l e v e l  i n  h i g h  s c h o o l ,  

Given t h e  appea rance  of p o s s i b l e  gende r  d i f f e r e n c e s  i n  

f i g u r e  2 ,  though such  d i f f e r e n c e s  were n o t  hypothes ized ,  an  

e x p l o r a t o r y  a n a l y s i s  was conducted.  The  groups were 

divided b y  gender ,  and two One-way ANOVAs were performed. 

Here a s i g n i f i c a n t  d i f f e r e n c e  w a s  detected o n l y  f o r  

fernales, F (2 ,204)=  4.01, p c.02. Table  12  shows the 

results o f  these ANOVA. Scheffe post hoc tests were then 

conducted  t o  c o n t r o l  t h e  alpha level for t h e s e  unplanned 

comparisons.  D i f f e r e n c e s  were detected between high s c h o o l  

and  univers i ty  fernales r Mean D i f f e r e ~ ~ e ~ , ~  school - univer~icy = - 



4.09, p < .05. No differences were detected b e t w e e n  the 

other groups, Mean DifferencejUnior high - high school = 1.37, P < 

.71; Mean Differencej,,,, u g h  - u d ~ e r l i t y  = -2.7 2, P < .23. 

Table 12 

Analysis of Variance for Resolution of I d e n t i t y  vs I d e n t i t y  

C o n f u s i o n  Scores Across Age and Gender 

Source 

Fernale 

Between Groups 

Within-group error 

Male 

Between Groups 2 

Within-group e r r o r  143 

Identi ty S t a t u s  Interview Data 

A series o f  Kruskal-Wallis tests (the non-parametric 

equivalent to ANOVA) were used t o  investigate t h i s  

hypothesis w i t h  the I S I  data. Following the procedure used 

by Kodgson and Fischer (1979) and Streitmatter (1998), f o r  

each of  the th ree  domains (Vocation; Marriage and the  Role 



of Spouse; f a r e n t i n g ) ,  t h e  4 p o s s i b l e  i d e n t i t y  statuses 

were collapsed i n t o  two: Mature ( I d e n t i t y  Achievement and 

Moratorium) and Immature ( I d e n t i t y  Dif fus ion  and 

F o r e c l o s u r e ) .  Comparisons were then  made between mature 

and immature s t a t u s ,  i n  each o f  the t h r e e  domains, f o r  each 

of  t h e  t h r e e  age groups.  T h i s  procedure, while  i n c r e a s i n g  

t h e  number of s u b j e c t s  i n  each ce11 (by reducing the number 

o f  cells)  assumes t h a t  the s t a t u s e s  are o r d i n a l  level 

scales ordered  from Diffus ion  as t h e  least mature s t a t u s ,  

through Foreclosure  and Moratorium t o  I d e n t i t y  Achievement 

as t h e  most mature s t a t u s *  

Following t h e  recommendation of Clark-Carter  (1997), 

overall differences between t h e  t h r e e  groups were first 

i n v e s t i g a t e d  us ing t h e  Kruskal-Wallis test .  T h e  o v e r a l l  

s i g n i f i c a n t  difference w a s  then  f u r t h e r  i n v e s t i g a t e d  us ing  

Mann-Whiney U tests f o r  p a i r w i s e  contrasts. 

Vocation Domain 

For t h e  Vocation Domain, t h e  Krus kal-Wallis test 

r e v e a l e d  t h a t  there was a significant d i f f e r e n c e  between 

t h e  groups, 2 ( 2 , n  = 1 2 0 )  = 6.41, p < .05. Mann- Whiney U 

tests revealed t h a t  u n i v e r s i t y  students had more mature 

identity statuses t h a n  did the j u n i o r  h igh  students (M 

R a n k j ~ o , ~ p h  = 35; M Rankunivarsitv = 46) (2(1,79) = -2 .5 ,  p < 



AGE GROUP - 

Figure 2. Resolution of Identity vs fdcntity  Confusion 
Scores. 



.01). There were no d i f f e r e n c e s  detected between e a c h  o f  

- t h e s e  groups and t h e  high s c h o o l  s t u d e n t s ,  M Rankjunior u g h  - 

37, M Rankhighschool= 44 ,  2(1,79) = -1.65, p < . I O ;  M Rânkfigh 

school  = 39, M Rankuni.leesity = 43, Z(lr79) = -.89r P < 038-  

Marriage and t h e  Ro le  of Spouse  Domain 

For t h e  Marriage a n d  Role  o f  Spouse  Domain, no o v e r a l l  

differences i n  identity status were detected, M Rankjwor high 

= 60, M Ran khigh school  = 60, M Rankuniversiq = 62, 2 ( R = 120 ) = 

.î71, p < ,92, 

Role  o f  Parent Domain 

S i m i l a r l y ,  no significant d i f f e r e n c e s  were detected 

between the groups f o r  t h e  Role  of Parent Domain, M 

Rankjuuot ugh = 63, M Ran khrPh s c h o o ~  = 60, M Ran k,dversity = 59 , 

y ( n  = 120)  = 1.20, p < .55. 

Table 1 3  presents t h e  Mean Ranks f o r  t h e  j u n i o r  hi*, 

high s c h o o l ,  a n d  university s t u d e n t s  i n  each of  the fhree 

identity domains. 

Tn t h e  event t h a t  the assumption o f  ordinality was n o t  

valid for this particular sample, the frequency o f  

participant classification in each of t h e  four statuses, 

fo r  each of t h e  t h r e e  domains was also calculated. Chi- 

squares were t h e n  used t o  e v a l u a t e  whether significant 

differences were evident i n  these f r e q g e n c i e s  across t h e  



three age groups, in each domain. Using this strategy, 

Krus kal-Wallis For Identity Status Across Adolescence 

Identity Domain Mean Ranks 2 Mann-Whitney U 

Age Groups 

JH HS Univ. 

Vocation 52 62 68 6.41" -2.51** j h / u n i v  

Marriage 60 60 62 .17 

no s i g n i f i c a n t  differences were detected in identity s t a t u s  

across adolescence i n  any of the domains. Table 14 

p r e s e n t s  these frequencies and the Chi-Square Results. 

Hyeothesis 2 

The second hypothesis p r e d i c t e d  that the fernales would 

demonstrate higher intimacy Levels than would t h e  males a t  

al1 three age levels. 



Table  14 

Frequency of Identity S t a t u s e s  Across Ilge Groups and x2s 

Identity Status 
Domain 

Age Group 

Junior High High School  University 

Vocat ion  

Diffusion 16 13 

Identity 
Ach ievemen t 2 7 8 

Marriage and the Role of Spouse 

D i f f u s i o n  

F o r e c l o s u r e  

Moratorium 

Identity 
Achievement 2 

Role of  Parent 

D i f f u s i o n  21 19 1 

F o r e c l o s u r e  13 17 18  . 88  

Moratorium 4 

Identity 
Achievernent 2 1 1 .50 

Note. There were 40 participants i n  each o f  the three age 
groups . 



Measures o f  Psychosocial Development Data 

Because the cornparisons between females and males were 

planned, three t-tests, one fo r  each age group, were 

conducted us ing  Resolu t ion  o f  Intimacy vs I s o l a t i o n  

Subscaie scores of the MPD. As pred ic ted ,  t h e  females 

o b t a i n e d  higher r e s o l u t i o n  scores  than did the males i n  

j u n i o r  high school ,  t(106) = 3.02, p < . O l t  and u n i v e r s i t y ,  

t (139) = 2.96, p < .01. However, no significant 

d i f f e r e n c e s  were d e t e c t e d  between h i g h  school  females and 

males, t ( 1 1 8 )  = 1.62, p < -11. 

Given the appearance of possible age d i f f e r e n c e s  in 

in t imacy development i n  f i g u r e  3 ,  though such d i f f e r e n c e s  

had not been hypothesized, an exp lo ra to ry  One-way ANOVA was 

also conducted. There was a s i g n i f i c a n t  age  group effect, 

with a s i g n i f i c a n t  linear t r end ,  P(2,363) = 7.26, p < .001. 

This trend i n d i c a t e s  that  intinacy scores  became higher 

across adolescence.  This t r e n d  was evident for b o t h  males 

and females, F u ,  363) = 19-52,  p < ,001) . Table LS shows 

the means and s tandaxd d e v i a t i o n s  f o r  Intimacy vs Isolation 

scores on the MPD. Figure 3 p l o t s  the Resolut ion  of 

Intimacy vs Isolation Scores  f o r  males and fernales f r o m  

j u n i o r  high schooL t o  u n i v e r s i t y .  



Table 15 

Means (and Standard Devia t ions )  for  Resolution of Intimacy 

vs I s o l a t i o n  Scores 

J u n i o r  High High School U n i v e r s i t y  

Fernale 11.42 (7.76) 10.53 (7.82) 1 4 . 7 4  (8.32) 

Male 6.44 ( 9 . 1 5 )  8.29 (7 .21)  10-15 (8.64) 

Fundamental Interpersonal Rela t ions  

O r i e n t a t i o n  - Behavior Data 

Pollowing the recommendation of Glass & Hopkins 

(1996) , the FIRO-B data, though o r d i n a l ,  was evaluated 

using i n t e r v a l  data methods because t h e  scales m e t  t h e  

assumptions f o r  ANOVA: normal distribution, equal 

variances, and independence o f  obse rva t ions .  Cornparisons 

between genders at each age level were planned, and so 

three t-tests were performed for each o f  the two subscales. 

Table 16 shows the means and standard deviations for 

Expressed and Wanted A f f e c t i o n .  

A s  p r e d i c t e d ,  significant differences were evident 

between females and  males i n  Wanted Affection i n  each o f  

t h e  three groups t,,., high (113) = 3.77,  p < . O O b  S C ~ ~ O L  



Table 1 6  

Means (and Standard Deviations) f o r  Expressed and Wanted 

Affection Scores Across Adolescence 

Expressed Affection 

Junior High High School University 

Female 4.83 (2.59) 4 . 8 8  ( 2 . 5 6 )  5.24 (2.51) 

Male 3.56 (2.56) 4.06 (2 .39)  4.28 (2.75) 

Wanted A f f e c t i o n  

Female 5.61 (2 .44)  6.08 (2 .22)  6.34 (2.37)  

Male 3 . 8 7  (2.57)  4.48 (2.69)  5.21 (3.06)  

(122) = 3.67, p < .001; thve,,it, (92)  = 2.20, p < -05 .  

However, there were mixed results f o r  Expressed A f f e c t i o n .  

There was a significant d i f f e r e n c e  between females and 

males in junior high school ,  t ( 1 1 3 )  = 2.65, p < .01, b u t  no 

s i g n i f i c a n t  differences between females and males i n  the 

o t h e r  two groups, though t h e r e  was a trend i n  the expected 

d i r e c t i o n ,  t h g h  school (122) = 1.87, p = .06; tdVersiey (139) = 

1.92,  p < -06 .  F igures  4 and 5 present the  p a t t e r n s  o f  

Expressed and Wanted Affect ion  s c o r e s  f o r  males and females 

a c r o s s  t h e  three  age groups.  

T h e  p o s s i b l e  e x i s t e n c e  o f  age group effects was also 

exarnined on the basis of the  developrnental change evident 



w i t h  t h e  o t h e r  measures .  Since t h e s e  analyses w e r e  

unplanned, two One-way ANOVAs w i t h  trend analyses were 

performed. S i g n i f i c a n t  l i n e a r  effects were evident f o r  bo th  

Expressed Affection, F(2,377) = 3.89, p < -05, and Wanted 

A f f e c t i o n ,  F(2,377) = 11.07,  p < .01. These effects 

i n d i c a t e  t h a t  t h e r e  were higher Expressed and Wanted 

A f f e c t i o n  scores  o v e r  time. T a b l e  17 shows t h e  r e s u l t s  o f  

t h e  t w o  Trend Analyses. 

Table 17 

T r e n d  Analyses  f o r  Expressed and Wanted Affectior? Scores  

Source df MS F 

Expressed A f f e c t i o n  - 

Between Groups Linear 1 26.51 
Q u a d r a t i c  I -16 

Within Group e r r o r  377 6.81 

Wanted Affec t ion  

Between Groups L i n e a r  1 76.84 
Quaciratic 1 2.19 

Within Group error 377 6.94 



AGE GROUP 

Figure 3. Resolution of fntimacy vs Isolation Scores 
L - 



- - 

~ i ~ u &  4 .  The pattein of Expressed Affectio' Scores ~ c i o s s  



AGE GROW 

Figure S. The Pattern of Wanted Affection Scores ~ c i o t s  



Hypothesis 3 

The third hypothes is  p r e d i c t e d  that for both  males and 

females there would be a s i g n i f i c a n t  p o s i t i v e  c o r r e l a t i o n  

between in t imacy and i d e n t i t y .  

There i s  some d i sc repancy  i n  t h e  l i t e r a t u r e  about  t h e  

degree t o  which i d e n t i t y  and int imacy are  r e l a t e d .  A s  

noted  i n  t h e  i n t r o d u c t i o n ,  some resea rchers  (e.g., 

Matteson, 1993) have r e p o r t e d  a s i g n i f i c a n t  p o s i t i v e  

c o r r e l a t i o n  between t h e  two f o r  men. Other r e s e a r c h e r s  

( e . g . ,  Schiede l  & Marcia, 1985) have dernonstrated a 

nega t ive  c o r r e l a t i o n  between i d e n t i t y  and in t imacy f o r  

women. Still o t h e r s  (e.g., Battle, 1993)  have Eound a 

p o s i t i v e  correlation f o r  both  men and women, and Matteson 

(1993)  upon reana lyz ing  t h e  d a t a  from a number o f  s t u d i e s  

concluded t h a t  t h e  two were not related f o r  men o r  women. 

Er iksonf  s t h e o r y  [1959/1980) would predict that 

i d e n t i t y  and in t imacy developrnent a r e  related because i n  

h i s  model, f o r  men, t h e  es tab l i shment  of a firm sense  of  

i d e n t i t y  is t h e  p r e c u r s o r  t o  developing int imacy.  

Therefore ,  h igher  i d e n t i t y  levels should be associated with 

higher intimacy l e v e l s r  and lower i d e n t i t y  levels should be 

associated with  lower in t imacy  l e v e l s .  A s  well, Erikson 

might predict t h a t  the two would become i n c r e a s i n g l y  

a s s o c i a t e d  from early t o  late adolescence, f o r  men i n  



p a r t i c u l a r ,  because in t imacy development becomes 

i n c r e a s i n g l y  important  as young men e n t e r  adulthood. F o r  

wornen, one might s p e c u l a t e  t h a t  Erikson would p r e d i c t  a 

s t r o n g e r  a s s o c i a t i o n  between i d e n t i t y  and int imacy than h e  

would f o r  men, because h e  p o s t u l a t e d  t h a t  t h e  t a s k s  were 

in te r twined  f o r  females. 

The s e l f - i n - r e l a t i o n  theory  would a l s o  p r e d i c t  t h a t  

i d e n t i t y  and in t imacy would b e  p o s i t i v e l y  c o r r e l a t e d  f o r  

women because it p o s t u l a t e s  t h a t  i d e n t i t y  develops wi th in  

t h e  context  o f  i n t i m a t e  r e l a t i o n s h i p s .  One could  also 

s p e c u l a t e  t h a t  t h e  s e l f - i n - r e l a t i o n  theory  wou ld  p r e d i c t  

that t h e  c o r r e l a t i o n  between t h e  two would remain high 

a c r o s s  adolescence,  g iven the c o n s i s t e n t  importance of 

r e l a t i o n s h i p s  i n  womenfs Lives.  For these reasons,  the 

c o r r e l a t i o n s  between identity and int imacy were exarnined 

f o r  males and females s e p a r a t e l y  and ac ross  adolescence t o  

i n v e s t i g a t e  p o s s i b l e  gender and developmental d i f f e r e n c e  i n  

t h e i r  a s s o c i a t i o n .  

TO test t h i s  hypothes is ,  c o r r e l a t i o n  c o e f f i c i e n t s  were 

first c a l c u l a t e d  s e p a r a t e l y  f o r  males and females c o l l a p s e d  

across t h e  t h r e e  age groups.  A i l  t h r e e  o f  t h e  in t imacy 

measures (Resolut ion  o f  ïn t imacy vs I s o l a t i o n ,  Expressed 

Af fec t ion  and Wanted Affection) were c o r r e l a t e d  with the 

four identity measures [Resolut ion  o f  I d e n t i t y  vs I d e n t i t y  



Confusion and the t h r e e  

o f  Marriage and Spouse ,  

ISI 

and 

domain s c o r e s  : Vocation, Role 

Role of  P a r e n t ) .  Table 18  

shows t h e  c o r r e l a t i o n  c o e f f i c i e n t s  fo r  males and fernales 

s e p a r a t e l y .  

I n  genera l ,  there were rnixed results. For males and 

females, o v e r a l l ,  there was a s i g n i f i c a n t  co r r e l a t ion  

between i d e n t i t y  a s  measured by the Resolut ion  of  I d e n t i t y  

vs I d e n t i t y  Confusion subscale o f  the MPD (MPD I D )  and 

in t imacy as measured by t h e  Int imacy vs I s o l a t i o n  subsca le  

of t h e  MPD (MPD TNT), (n = 207) = 0.52, p < .001; 

rmles ( n  = 146) = 0 . 4 0 ,  p < . 001 .  T h e r e  was a l s o  a 

s i g n i f i c a n t  c o r r e l a t i o n  between t h e  MPD I D  and the 

Expressed Affection s u b s c a l e  o f  t h e  FIRO-B (EA) , rfenales ( R  = 

207)  = 0.24, p < .001; r,~,. ( n  = 1 4 6 )  = 0.27, p < .001. No 

s i g n i f i c a n t  c o r r e l a t i o n  was detected between the MPD ID and 

t h e  Wanted Affection (WA) Subscale o f  the FIRO-0, rfemales In 

= 2 0 7 )  = 0.06, p > .05; rml,, ( n  = 146) = 0.09, p > .OS. A s  

well, there were no s i g n i f i c a n t  correlations between t h e  

Identity Status domains ( K I D S ,  MARR and VOC) and t h e  MPD 

TNT for males or  females, There were, however, s i g n i f i c a n t  

c o r r e l a t i o n s  between the Identity S t a t u s  Marriage and the  

Role o f  Spouse (MARR) scores  and EA for fernales, r(n = 61) 

= 0.29, p < .OS, and MARR and WA f o r  males, r ( n  = 59) = 

0.37, p < .01. In smary,  o f  9 c o r r e l a t i o n s  between 



i d e n t i t y  and intimacy t h a t  were examined sepa ra t e ly  for 

males and females overa l l ,  3 (33%)  were s i g n i f i c a n t l y  

p o s i t i v e l y  co r re l a t ed  for each o f  the genders. 

Table 1 9  presents t h e  co r r e l a t ions  between identity 

and intimacy within each age group f o r  females and males. 

When these cor re l a t ions  were examined, MPD I D  was 

p o s i t i v e l y  correlated with MPD INT for females in al1 three 

age groups, r j u e o r  high ( n  = 5 4 = 0.5 3 ,  p < - 0  0  1; rhigh S C ~ O O ~  ( 

= 7 0 )  = 0.39, p C .001; r,iVe,,iq ( n  = 83) = 0.59, p É -001. 

For junior  high and univers i ty  fernales, MPD I D  was also 

p o s i t i v e l y  co r re l a t ed  with EA, rjuriior high ( R  = 54 ) = 0. 29, P 

< .Os; r,ive,,i,, ( n  = 83) = 0 . 3 4 ,  p < .01. I n  addi t ion ,  f o r  

jun ior  high females, MPD I D  was a l s o  pos i t i ve ly  co r re l a t ed  

w i t h  MARR, r ( n  = 21) = 0.48, p < .05. The 1s domains were 

not  s i g n i f i c a n t l y  co r re l a t ed  with t h e  intimacy measures. 

There were similar f indings for the males. MPD I D  was 

positively c o r r e l a t e d  w i t h  MPD TNT f o r  t h e  jun io r  h igh and 

un ive r s i ty  males, Zjunior high (n = 45)  = 0.42, P < . 01; 
r-versity (n = 53) = 0.57, p < -001. MED I D  was also 

p o s i t i v e l y  co r re l a t ed  w i t h  EA f o r  the un ive r s i ty  men, r ( n  

= 53)  = 0.42, p < -01, but not  f o r  the younger males. For 

high school boysr t h e  significant identity/intirnacy 

c o r r e l a t i o n  was between IS domain MARR and t h e  WA subscale  

o f  FIRO-8, r (n = 20)  = 0.58, p < .01. In  summary, o f  the 



5 4  i d e n t i t y / i n t i m a c y  c o r r e l a t i o n s  t h a t  were examined ( 9  f o r  

each gender a t  3 ages) , 5 c o r r e l a t i o n s  (19%) were 

s i g n i f i c a n t  f o r  the females, and 4 c o r r e l a t i o n s  (15%) were 

s i g n i f i c a n t  f o r  t h e  males. 

A s  will be noted i n  these tables, the most c o n s i s t e n t  

c o r r e l a t i o n s  were between t h e  MPD i d e n t i t y  and int imacy 

s u b s c a l e s .  This i s  expected, i n  p a r t ,  because within- 

measure c o r r e l a t i o n s  r e f l e c t  more sha red  measurement e r r o r .  

There were cross-measure c o r r e l a t i o n s  between identity and 

in t imacy a s  w e l l ,  however, p a r t i c u l a r l y  between MPD I D  and 

EA. Five of t h e  8 t e s t e d  c o r r e l a t i o n s  (63%) ( f o r  females 

and males overail, and f o r  t h e  genders  s e p a r a t e l y  by age 

group) between these two subscales were significant and 

p o s i t i v e .  I n  c o n t r a s t ,  none o f  t h e  c o r r e l a t i o n s  between 

MPD I D  and WA were s i g n i f i c a n t .  

I n t e r e s t i n g l y ,  there were no c o r r e l a t i o n s  between any 

of the I d e n t i t y  S t a t u s  Domains and the MPD INT. As w e l l ,  

there were no c o r r e l a t i o n s  between t h e  IS Dornains and t h e  

FIRO-B subsca les  ( E A  and WA) except i n  t h e  three i n s t a n c e s  

noted above (significant p o s i t i v e  c o r r e l a t i o n s  between MARR 

and EA f o r  fernales o v e r a l l ;  between MARR and WA f o r  males 

o v e r a l l ;  and between MARR and WA f o r  high school males)  . 
Regarding the IS  Dornains, it is also i n t e r e s t i n g  t o  

n o t e  t h a t  o f  24 c o r r e l a t i o n s  tested between the three IS 



Table 18 

Correlations Between Identity and Intimacy Measures For 

Males and Females Overall 

Variable M P D I D ~  M P D I N T ~  KIDS' MARR' VOC' E A ~  W A ~  

Al1 Females 

MPDID --- ,52*** .O8 .O3 .19 .24*** - 0 6  

M P D I N  

KIDS 

MARR 

VOC 

EA 

M P D I D  

M P D I N  

KIDS 

MARR 

VOC 

EA 



Table 19 

Correlations Between Identity and Intirnacy Measures For 

Males and Females in each of the Three  A g e  Groups 

Variable MPDIDb MPDINTc K I D S ~  MAEIR~ VU¢ E A ~  W A ~  

J u n i o r  High Females 

MPDID --- .53*** .28 .48* -13 .29* .17 

MPDIN --- .19 .13 -.32 .68***. 43*** 

KIDS --- .70***--10 .28 .22 

MARR -25  .25 .O7 

VOC --- .O0 - * 1 5  

EA --- .60*** 

MPDID 

MPDIN 

K I D S  

MARR 

VOC 

FA 

WA 

WA --- 

an = 21. bn = 54 .  en = 58. dn = 63. 

High School  Fernales 

.39*** .O2 .O8 

--- - * O 1  -.21 



Variable M P D I D ~  M P D I N T ~  KIDs' MARR~ V O C ~  EAd W A ~  

University Females 

.59*** -.O4 - . 3 7  .41 

--- .ll -18 -19 

MPDID 

M P D I N  

K I D S  

MARR 

J u n i o r  High Males 

M P D I D  --- .42** .16 .43 -. 05 -28 .19 

MPDIN --- .O7 .26 -.O9 .64***. 51*** 

K I D S  --- .64** . 3 3  6 -.26 

VOC --- -.O3 -. 11 



High School Males 

MPDID --- .31 -.O7 -.12 . 4 7 *  .O4 -.O1 

MPDIN --- -.13 -018 . 03 .68***. 26 

K I D S  --- .56** - - 2 6  ,11 -27  

MARR --- -. 06 .O6 .58**  

VOC --- -.O8 -.IO 

EA --- ,58 *** 
WA --- 

University Males 

MPDID --- .57*** .O6 .Z7 - 4 3  . 4 Z X *  -13 

MPDIN --- -14 .42 -21 .53***,26 

K I D S  --- . 03 -20 .14 -.13 

MARR --- .40 .28 - 3 9  

VOC --- . 4 2  ,22 

EA --- .67*** 

WA --- 

N o t e .  MPDID is the Resolution of Identity vs Identity 

confusion S u b s c a l e  of the MPD; MEDIN is the Resolut ion  of 

Intimacy vs Isolation Subscale of the MPD; KIDS, MARR, and 

VOC are the Parenting,  Harriage and the  R o L e  of Spouse, and 

Vocation Domains of the Identity S t a t u s  Interview; EA and 

WA are the Exppressed Affection and Wanted Affection 

Subscales of the FIRO-B. 

* p  < -05, **p < . O L  ***p c .OOL.. 



domains and the other  measure of  i d e n t i t y  (MPD I D ) ,  only 

two (8%)  were s i g n i f  i can t  (MPD I D  and MARR f o r  j u n i o r  high 

females and MPD ID and VOC for high school males).  

To determine whether there  was a s ign i f i can t  

d i f fe rence  i n  the degree t o  which identity and intimacy 

were associated f o r  fernales and males at  each o f  t h e  th ree  

age l eve l s ,  the d i f f e rence  between the correlations f o r  MPD 

I D  and TNT for males and females a t  each age were tested. 

F i s h e r ' s  t ransformation of  the corre la t ions  indicated that 

there were no s i g n i f i c a n t  dif ferences  between the genders 

i n  any of t h e  age groups Z,,.,hi,h (II = 58,50) = .72, p < 

.24; Ztiighlchool (n = 71'49) = 1.04, p < .15; Zu,i,r,ity ( n  = 

8 7 , 5 4 )  = .17, p < - 4 4 .  Table 20 shows t h e  corre la t ion  

coe f f i c i en t s  and the Fisher 's  Z scores.  

Since no gender differences i n  these corre la t ions  were 

detected,  t h e  gender groups were collapsed and t h e  

co r re l a t ions  were examined oves t h e  three age groups t o  

detemine if differences i n  t h e  degree o f  assoc ia t ion  

between i d e n t i t y  and intimacy were evident across 

adolescence. Table  21 shows the corre la t ion  coef f ic ien ts  

a t  the 3 ages. 

Three Fisher 's  transformations ( the  equivalent of t- 

tests fo r  two independent correlations) were conducted. 

There were s i g n i f i c a n t  dif ferences  evident between t h e  



Table 20 

C o r r e l a t i o n  Coefficients for MPD I d e n t i t y  and I n t imacy  

Subscale Scores for Females  and Males 

Female Male z 

0.53 0.42 .72 

0 .39 0 . 2 1  1.04 

O. 59 0.57 .17 

J u n i o r  h i g h  

High School 

University 

Table 2 1  

C o r r e l a t i o n  C o e f f i c i e n t s  f o r  MPD Identity and Intimacy 

Subscale Scores Across Adolescence 

Junior high High School University 

O .  4 1  0.32 0 .58  

c o r r e l a t i o n s  a t  j u n i o r  h igh  school  and u n i v e r s i t y ,  Z ( n  = 

94,136) = 1.61, p < .05; and between those  a t  high school  

and u n i v e r s i t y ,  Z(n = 115,136) = 2.57, p < .01; but not  

between t h e  c o r r e l a t i o n s  a t  j u n i o r  high and h igh school ,  

Z ( n  = 94,115) = -78, p < -22. Figure 6 shows t h e  

c o r r e l a t i o n  c o e f f i c i e n t s  f o r  males and females a c r o s s  t h e  

three age groups. Figure 7 shows t h e  c o r r e l a t i o n  

c o e f f i c i e n t s  c o l l a p s e d  a c r o s s  gender f o r  t h e  t h r e e  age 

groups. 



Explora tory  Analyses 

The f i r s t  e x p l o r a t o r y  a n a l y s i s  exarnined t h e  

r e l a t i o n s h i p  between p a r t i c i p a n t s '  gender r o l e  as ass iqoed  

by the BSRI and  t h e  A S R I  and t h e i r  in t imacy and i d e n t i t y  

development. Based on t h e  recommendations o f  Baron and 

Kenny (19861, gender r o l e  was conceptual ized  as a p o s s i b l e  

mediat ing v a r i a b l e  t h a t  could i n f l u e n c e  t h e  effect of 

gender on int imacy and i d e n t i t y  development. That i s ,  t h e  

degree  t o  which gender r o l e  rather than,  o r  i n  a d d i t i o n  t o ,  

b i o l o g i c a l  gender,  i n f l u e n c e s  i d e n t i t y  and in t imacy 

development was assessed .  

Following t h e i r  sugges t ion ,  txo ANOVAs were used t o  

d e t e m i n e  t h e  effects o f  gender and age group on  the 

Resolut ion o f  I d e n t i t y  vs I d e n t i t y  Confusion scores and t h e  

Resolut ion  of Int imacy vs I s o l a t i o n  s c o r e s  r e s p e c t i v e l y .  

If i n t e r a c t i o n s  between gender and age  had been detected, 

this would have i n d i c a t e d  t h a t  t h e  effects o f  age on 

identity and intimacy development were different fo r  males 

and fernales. Then, if gender r o l e  had been e n t e r e d  i n t o  

the ANOVAs as a c o v a r i a t e  and t h e  AGE X GENDER i n t e r a c t i o n  

disappeared, t h i s  would have i n d i c a t e d  t h a t  gender  r o l e ,  

r a t h e r  t h a n  biological gender was impor tant  t o  differences 

i n  i d e n t i t y  and in t imacy development. Table 22  shows the 

results o f  t h e  two ANOVAs and i l l u s t r a t e s  that no GENDER 
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Fiqure 6. Correlation Coefficients f o r  MPD Identity and 

Intimacy for Males and Females Across Adolescence. 
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Figure 7 .  C o r r e l a t i o n  C o e f f i c i e n t s  for MPD I d e n t i t y  and 

Intirnacy Across Adolescence. 



by AGE interactions were e v i d e n t .  

Table 22 

Analysis o f  Variance For I d e n t i t y  vs I d e n t i t y  c o n f u s i o n  and  

Intimacy vs Isolation Scores on t h e  WPD 

Source df MS F 

I d e n t i t y  vs I d e n t i t y  Confusion 

Main Effects 

Group 

Gender  

2-Way Interactions 

Group X Gender 2 103.12 

Residual 347 73.02 

Int imacy vs Isolation 

Main Effects 

Group 

Gender  

2-Way Interactions 

Group X Gender 2 63.39 

R e s  i d u a l  3 63 66.72 

Exploratory Analysis 2 

T h e  second exploratory a n a l y s i s  examined the degree t o  

which males a n d  females reported that others had i n f l u e n c e d  

a n d  been affected b y  t h e ï r  decisions in the three identity 



domains .  Tables 23 and 24  show t h e  p e r c e n t a g e  of males and 

females r e p o r t i n g  that t h e i r  i d e n t i t y  decisions were/were 

not influenced by others and would/would not affect o t h e r s .  

Table 23 

Percentage of Males and Females Reporting Decisions 

influenced by or A f f e c t i n q  Others in Each Domain 

Inf luenced by Others Will Affect Others 

I d e n t i t y  Female %(n) Male % (n) Female % ( n )  Male % ( n )  
Domain 

Vocat ion 

YES 56% (34) 51% (29) 64% (38) 55% (31) 

NO 44% (27) 49% (28) 36% (21) 45% (25) 

Marriage and RoLe o f  Spouse 

YES 67% (40) 58% (33) 78% (47) 63% (34) 

NO 33% (20) 42% (24) 22% (13) 37% (20) 

The Role of Parent 

YES 70% (40) 53% (30) 81% (47) 73% (38) 

NO 30% (17) 47% (27) 19% (11) 27% (14) 

- Chi-squares detec ted  no significant di f fe rencas  

between males and females, overal l ,  i n  the Vocation or 



Marriage and the Role of Spouse domains, i n  the degree t o  

which they f e l t  that t h e i r  d e c i s i o n s  were in f luenced  by 

o t h e r s ,  2 , c a t i o n  ( n  = 118) = .28, p < -60; y m a r r i a g e  (n = 

117) = .96, p < - 3 3 .  Differences  were d e t e c t e d  however, i n  

t h e  pe rcen tage  who fe l t  others inf luenced t h e i r  d e c i s i o n s  

i n  t h e  Paren t ing  Domain, 2 (n = 114) = 3.70, p < - 0 5 .  More 

fernales reported t h a t  others had inf luenced t he i r  d e c i s i o n s  

about  parenting t h a n  d i d  males, 

N o  d i f f e r e n c e s  were d e t e c t e d  i n  the percentage  o f  

males and females who thought  t h e i r  dec i s ions  would 

a f f e c t h o t  a f f e c t  o t h e r s  i n  any of the domains 2 vocation ( n  = 

115) = -98, p < . 3 3 ;  2 m a r ~ i a g e  (n = 114) = 3 . 2 7 ,  P < .07; 

yparentinp ( n  = 110) = -99, P C . 3 3 .  Table 24 shows the Chi- 

squares f o r  the t h r e e  i d e n t i t y  domains and  bo th  types of  

decision-making. 

When Chi-square tests were used t o  examine w i t h i n  age 

group d i f f e r e n c e s ,  no gender differences were detected f o r  

e i t h e r  d e c i s i o n  at any age group w i t h  one except ion .  The 

j u n i o r  h igh  s tudents  d i f f e r e d  i n  their r e p o r t  that others 

would be a f f e c t e d  by their d e c i s i o n  about marriage, (n = 

38) = 3.70, p < - 0 5  w i t h  the girls r e p o r t i n g  that t h e i r  

d e c i s i o n  would affect others, more than d i d  the boys. 

Table 25 shows the percentage o f  decisions i n f l u e n c e d  by 



o the r s  for females and males, in the three identity 

domains. Table 26 shows t h e  percentage of decisions 

a f fec t ing  o t h e r s  for males and females in the three 

domains. 

Table 24 

Chi-squares f o r  Relational Considerations in Identity 

Decisions by Domain and Gender 

Decis ions  Inf luenced by Others 

n df  

1 1 8  1 Vocation 

Marriage/ 
Role of 
Spouse 117 

Parent ing 114 

Vocation 

Decisions Affect ing Others 

115 L . 98  

Marriage / 
Role of 
Spouse 114 

Parenting 1 IO 



T a b l e  25 

Domain and Gender for Each A q e  Group 

Domain Gender age group 

n decision jh hs univ T o t a l  % - 
Vocation 

Female 
61 no 

Male 
57  no 

Marriage and Role o f  Spouse 

Female 
60 no 7 6 

Male 
57 no 

Parentinq 

F e m a l e  
57 no 

Male 
57 no 



Table 26 

Percentaqe of Decisions Affecting Othets by I d e n t i t y  Domain 

and Gender 

Domain 
Gender age group 

n d e c i s i o n  j h  h s  u n i v  Total % - 
Vocation 

Female 

Male 

Marriage and Role of Spouse 

Female 

Male 

Parenting 

Male 



Table 27 presents a summary of the chi-square tests 

assessing differences between males and females within the 

three groups. 

Table 27 

Chi-squares for Males and Eemales Reporting Relational 

Components of Identity Decision-making within each Age 

G ~ O U D  

Gender 

A g e  Group n Female - n Male 

Junior High 

High School 

University 

Vocation Influenced by Others 

Yes 11 10 

No 10 8 

yes 13 

No 7 

Yes 10 

No 10 

Vocation Affected by Others 

Junior H i g h  yes 12 

No 9 

H i g h  S c h o o l  

University 

yes 14 

No 5 

Yes 12 

No 7 



Marriage I n f l u e n c e d  by Others 

J u n i o r  High yes  1 3  9 

No 7 1 0  

High School yes 14 13 

No 6 6 

Yes 13 Il 

No 7 8 . 21  

University 

Marriage Affected by Others 

J u n i o r  High yes  15 8 

No 5 10 

High School yes  15 12 

No 5 7 

Yes 17 14 

No 3 3 . 05 

University 

Parenting I n f  luenced b y  Others 

Junior High yes  13 

No 6 

High School yes  1 4  

No S 

University Yes 13 

No 6 

Parenting Affected by Others  

Junior High yes  15 

No 4 

HighSchool  yes 17 

No 3 

Y e s  15 

No 4 

University 



DISCUSSION 

Overview 

The r e s u l t s  of  t h i s  s tudy  p r o v i d e  p a r t i a l  s u p p o r t  f o r  

h y p o t h e s i s  one,  which p r e d i c t e d  that i d e n t i t y  development 

would be  h i g h e r  f o r  t h e  l a t e  a d o l e s c e n t s  t han  it would b e  

f o r  t h e  young a d o l e s c e n t s .  A s  measured by the 

q u e s t i o n n a i r e  data, there was a s i g n i f i c a n t  q u a d r a t i c  

affect, i n d i c a t i n g  a drop  i n  p a r t i c i p a n t s '  i d e n t i t y  

development from j u n i o r  h i g h  s c h o o l  t o  h igh  schoo l ,  and 

t h e n  a r ecove ry  ( t o  j u n i o r  high l e v e l s )  from high schoo l  t o  

u n i v e r s i t y .  The i n t e r v i e w  data provided  mixed r e s u l t s ,  b u t  

i n  one  a n a l y s i s  r e v e a l e d  a s i g n i f i c a n t  d i f f e r e n c e  i n  

p a r t i c i p a n t s f  i d e n t i t y  decision-making concern ing  v o c a t i o n  

between j u n i o r  h igh  school and u n i v e r s i t y .  No d i f f e r e n c e s  

w e r e  evident i n  t h e  two communal domains surveyed. 

Hypothesis  two, which p r e d i c t e d  that females would 

demons t r a t e  h i g h e r  l e v e l s  of i n t i m a c y  t h a n  males at al1 

t h r e e  age levels, was a l s o  p a r t i a l l y  suppor ted .  There  were 

s i g n i f i c a n t  d i f f e r e n c e s  in i n t i m a c y  level between females 

and males i n  j u n i o r  high s c h o o l  and u n i v e r s i t y ,  but n o t  i n  

high school. There w a s  a l s o  a s i g n i f i c a n t  linear t r e n d ,  

i n d i c a t i n g  t h a t ,  o v e r a l l ,  i n t i m a c y  developrnent f o r  both 

males and females was higher i n  late adolescence  than it 

w a s  i n  early adolescence. 



T h e  females  a l s o  i n d i c a t e d  t h a t  t h e y  wanted a f f e c t i o n  

more so t h a n  did the males i n  al1  three age groups.  As 

w e l l ,  s i g n i f i c a n t  linear t r e n d s  i n d i c a t e d  h i g h e r  l e v e l s  of  

both  wanted a n d  expressed  a f f e c t i o n  a c r o s s  t h e  t h r e e  age 

groups f o r  males and females .  The j u n i o r  h igh  schoo l  girls 

a l s o  r e p o r t e d  t h a t  t h e y  expressed  a f f e c t i o n  more than  did 

t h e  boys i n  t h a t  group, and t h e r e  was a t r e n d  f o r  the 

fernales i n  t h e  o t h e r  groups t o  do s o  as  w e l l .  

Hypothesis  t h r e e ,  which p r e d i c t e d  t h a t  i d e n t i t y  and 

intimacy would be p o s i t i v e l y  c o r r e l a t e d  f o r  both females 

and males,  was a l s o  p a r t i a l l y  suppor ted .  S i g n i f i c a n t  

p o s i t i v e  c o r r e l a t i o n s  were e v i d e n t  between particulsr 

i d e n t i t y  and in t imacy  measures, b u t  n o t  between al1  

measures.  Gender d i f f e r e n c e s  i n  the s t r e n g t h  o f  t h e  

c o r r e l a t i o n s  were n o t  e v i d e n t ,  b u t  there were a g e  group 

d i f f e r e n c e s ,  with i d e n t i t y  and intirnacy more s t r o n g l y  

a s s o c i a t e d  i n  u n i v e r s i t y  t h a n  i n  t h e  two younger age  

groups.  

Exp lo ra to ry  a n a l y s i s  one, which sought  t o  de termine  

whether p a r t i c i p a n t  gender  r o l e  would mediate gender  and  

the development o f  i d e n t i t y  and  intirnacy, was n o t  

suppor t ed -  Gender d id  not  i n t e r a c t  w i t h  age  i n  r e l a t i o n  t o  

identity and intimacy development a n d  t h u s  gender  r o l e  

could n o t  be identified as a mediator of t h i s  r e l a t i o n s h i p .  



Exploratory analysis two, which sought t o  inves t iga te  

t h e  r o l e  of r e l a t i o n a l  considerat ions  i n  i d e n t i t y  decision- 

making, revealed that t o  a n  almost equal degree, males and 

females repor t  t h a t  their i d e n t i t y  decis ions  have been 

influenced by others  and will a f f e c t  others. Two 

s i g n i f i c a n t  gender d i f f e rences  were evident,  however. 

Fernales, ove ra l l ,  reported t h a t  t h e i r  parenting decisions 

had been influenced by o the r s  more s o  than  did t h e  males. 

A s  well ,  jun ior  h igh school g i r l s  reported t h a t  t h e i r  

decis ions  about marriage would affect others  more so than 

d i d  t h e  junior  h igh  boys. I n  al1 other  domains and f o r  

both r e l a t i o n a l  questions posed, gender differences were 

not evident .  

The c u r e n t  f indings are s i g n i f i c a n t  because they 

provide empir ical  support f o r  G i l l i gan  (19821, Jordan 

( 1 9 9 7 )  and o thers  who have w r i t t e n  about what they have 

temed, a r e l a t i o n a l  crisis faced by females in 

adolescence. They also provide empir ical  support f o r  

Millerrs (1976) assertion t h a t  gender dif ferences  i n  

intimacy development a r e  evident  p r i o r  t o  adolescence 

rather than emerging during adolescence. Further, they 

ind ica t e  t h a t  intimacy development takes place during 

adolescence f o r  both males and females. They a l s o  provide 

empir ical  support for Archerf s (1993b) suggestion that both 



males and females use r e l a t i o n a l  c o n s i d e r a t i o n s  when making 

i d e n t i t y  d e c i s i o n s .  F i n a l l y ,  t h e y  d o  no t  p rov ide  support 

f o r  the sugges t ion  made by Dyck and Adams (1990) ,  t h a t  

gender  r o l e ,  rather t h a n  gender ,  accounts  f o r  t h e  gender  

d i f f e r e n c e s  e v i d e n t  i n  i d e n t i t y  and in t imacy  development. 

Hypothesis 1 

The f i r s t  hypothes is  p r e d i c t e d  t h a t  bo th  males and females  

would demonst ra te  higher i d e n t i t y  l e v e l s  i n  l a t e  

adolescence  than t h e y  would i n  e a r l y  adolescence .  

Q u e s t i o n n a i r e  Data 

U n i v e r s i t y  women and men r e p o r t e d  b e t t e r  o v e r a l l  

r e s o l u t i o n  o f  i d e n t i t y  issues t h a n  did the high school  

g i r l s  and boysf b u t  n o t  b e t t e r  r e s o l u t i o n  t h a n  did t h e  

j u n i o r  high school  g i r l s  and boys. The presence  of  a 

quadratic r a t h e r  than  a l i n e a r  p a t t e r n  of development fo r  

bo th  males and females a c r o s s  ado lescence  is surprising. 

I d e n t i t y  development has been c l e a r l y  i d e n t i f i e d  by Erikson 

( I959/ l98O) ,  Marcia (1966; 1980; 1989; l W 3 b ) ,  and numerous 

o t h e r s  as t h e  c e n t r a l  developmental  t a s k  o f  adolescence.  

That  s o  w e l l  e s t abLi shed  a developmental  t r e n d  was no t  

e v i d e n t  i n  t h i s  s tudy,  may be due, i n  part, t o  measurement 

e r r o r  related t o  h igh  v a r i a b i l i t y  i n  sample s c o r e s .  

T h e  v a r i a b i l i t y  i n  t h e  MPD Reso lu t ion  o f  I d e n t i t y  vs 

I s o l a t i o n  sco res ,  whf l e  e q u a l  for t h e  gendersr  (and 



comparable wi th  t h a t  repor ted  f o r  t h e  normative sarnple) is 

l a r g e  (see Table I I ) ,  and results i n  l e s s  p rec i s ion  of 

measurement. Therefore, l a r g e r  d i f f e r ences  between genders 

and between groups are necessary i n  o rde r  t o  b e  detected .  

However, i n spec t i on  o f  t h e  group means, f o r  both males and 

females, shows t he  same pa t t e rn  o f  r e s u l t s :  higher i d e n t i t y  

r e so lu t i on  in j un io r  high schooi; lower reso lu t ion  i n  h igh  

school and higher  r e so lu t i on  i n  un ive r s i t y ,  t o  

approxirnately junior  high l e v e l s .  Thus, even w i t h  more 

prec i s e  rneasurernent, one may specu la te  t h a t  t h e  same 

p a t t e r n ,  poss ib ly  s t a t i s t i c a l l y  s i g n i f i c a n t  f o r  both males 

and females, rnight have been de tec ted .  A second 

p o s s i b i l i t y  is t h a t  t h e r e  was n o t  adequate power t o  d e t e c t  

group d i f f e r e n c e s .  However, t h e  r e s u l t s  o f  a power 

ana ly s i s  i n d i c a t e  t h a t  there was adequate power t o  d e t e c t  

group d i f f e r ences  (observed power = . 7 0 ) ,  although not  t o  

d e t e c t  gender d i f f e r ences  (observed power = .17). 

A t h i r d  p o s s i b i l i t y  i s  t h a t  it is q u a l i t a t i v e  aspects  

o f  i d e n t i t y  development, such as a more realistic match 

between oner s a b i l i t i e s  and  pe r sona l i t y  and oner s career 

aspirations, rather than o v e r a l l  i d e n t i t y  r e so lu t i on  that 

changes most over  adolescence. This  p o s s i b i l i t y  will be 

d i scussed  f u r t h e r  i n  r e l a t i o n  t o  change i n  i d e n t i t y  s t a t u s  

ac ros s  adolescence, but it appears t o  be a reasonable 



e x p l m a t i o n .  

The f i n d i n g  that females and males enter adolescence 

wi th  t h e  same l e v e l  o f  i d e n t i t y  development they  l eave  t h i s  

stage o f  development w i t h ,  is c o n t r a r y  t o  t h e  view t h a t  

i d e n t i t y  g r a d u a l l y  developments over time as ado lescen t s  

c o n s o l i d a t e  t h o s e  d i s p a r a t e  a s p e c t s  o f  themselves i n t o  a 

cohes ive  whole. I t  does,  however, r e p l i c a t e  t h e  f i n d i n g  o f  

B a t t l e ' s  (1995)  p i l o t  s t u d y  i n  which the i d e n t i t y  

development of j u n i o r  high and u n i v e r s i t y  s t u d e n t s  (wi thout  

h igh  schoo l  s t u d e n t s )  was examined. 

These f i n d i n g s  also s u g g e s t  that i d e n t i t y  development, 

o v e r a l l ,  rnay be bettes d e p i c t e d  as sirnilar t o  the one 

proposed by Marcia concerning  change i n  i d e n t i t y  s t a t u s e s  

a c r o s s  t h e  l i f e  span. Marcia (1993a) h a s  reported a p a t t e r n  

o f  i d e n t i t y  r e c o n f i g u r a t i o n  whereby a n  i n d i v i d u a l  who 

demonst ra tes  I d e n t i t y  Achievement i n  a p a r t i c u l a r  a rea ,  may 

later enter a n o t h e r  p e r i o d  o f  e x p l o r a t i o n  (Moratorium) 

before recommitting thernselves t o  ano the r  d e c i s i o n  i n  t h a t  

i d e n t i t y  domain. I n  this same way, t h e r e  may b e  a process  

o f  r e v i s i o n  that takes place d u r i n g  adolescence i n  which a 

s e n s e  o f  cohes ion  e s t a b l i s h e d  i n  late chi ldhood is 

d i smant l ed  by mid-adolescence and then r econf igured  by the 

end o f  t h i s  developmental  period. 

There was evidence  i n  t h i s  study, o f  a n  " i d e n t i t y  



crisis", o r  'decisive t u r n i n g  pointJr,  (Erikson, 1 9 5 9 / 8 0 )  

f o r  both females and males o c c u r r i n g  i n  h i g h  school .  This 

f i n d i n g  suggests t h a t  t h e  a d o l e s c e n t s  may have e n t e r e d  

adolescence  with a sense o f  c l a r i t y  r e g a r d i n g  i d e n t i t y  

ques t ions ,  p e r h a p s  wi th  ideas about  f u t u r e  occupat ions  and 

p lans  t h a t  w h i l e  n o t  f u l l y  explored ,  none the less  provide  a 

sense  of f u t u r e  o r i e n t a t i o n  and conf idence  abou t  f u t u r e  

p lans .  They t hen  appear  t o  e n t e r  a p e r i o d  o f  

d i sequa l ib r ium,  p o s s i b l y  a s  they are exposed t o  new 

p o s s i b i l i t i e s ,  became more cognizant  of their abilities, 

i n t e r e s t s ,  and l i m i t a t i o n s ,  and became less s u r e  about  

their earlier ideas. By l a t e  a d o l e s c e n c e / e a r l y  adul thood,  

t h e y  seem t o  have rega ined  t h e i r  e q u i l i b r i u m  and t o  have 

re so lved  some o f  these i s s u e s .  

The results of the e x p l o r a t o r y  a n a l y s i s  o f  gender 

differences i n  i d e n t i t y  development, wh i l e  t e n t a t i v e ,  and 

needing t o  b e  i n t e r p r e t e d  w i t h  c a u t i o n ,  also suggest t h a t  

between h igh  s c h o o l  and u n i v e r s i t y  t h e r e  are p a r t i c u l a r  

d i f f e r e n c e s  f o r  females. This f i n d i n g ,  i n  combination w i t h  

t h e  more g e n e r a l  finding abou t  i d e n t i t y  development 

provîdes e m p i r i c a l  s u p p o r t  f o r  G i l l i g a n r  s (198 2 ) a s s e r t i o n  

that upon their e n t r y  i n t o  adolescence ,  girls exper i ence  a 

crisis. I n  Gilliganf s c o n c e p t u a l i z a t i o n ,  the crisis faced 

is concerning  r e l a t i o n s h i p s .  To remain connec ted  t o  



impor tant  o t h e r s  i n  t h e i r  lives, girls rnay sacrifice 

aspects of  themselves - t h e i r  a u t h e n t i c i t y  and 

i n d i v i d u a l i t y ,  and pe rhaps  t h e i r  f u t u r e  o r i e n t a t i o n  as  

w e l l ,  f o r  t h e  sake  of t h e  r e l a t i o n s h i p .  B y  approximately 

age 16, t h e  age o f  t h e  h igh  school  s t u d e n t s  i n  t h i s  study, 

she b e l i e v e s  t h a t  g i r l s  "go underground" i n t o  i n s e c u r i t y  

( B u m i l l e r ,  1 9 9 8 ) .  T h e r e  was clear evidence i n  t h i s  s t u d y  

o f  h igh  school  be ing  a critical t i m e  f o r  g i r l s  i n  r e l a t i o n  

t o  t h e i r  i d e n t i t y  development. 

Tt is not c l e a r  how b e s t  t o  i n t e r p r e t  t h e  same pattern 

o f  overall i d e n t i t y  development for males i n  t h i s  s tudy.  

These f i n d i n g s  are  disparate from t h o s e  of most o t h e r  

s t u d i e s  o f  i d e n t i t y  development using a variety of 

measures.  That t h e  p a t t e r n  of findings is s i m i l a r  t o  that 

evident f o r  t h e  females is also i n t e r e s t i n g  and raises 

s e v e r a l  ques t ions .  Do t h e  boys, as  well, face an i d e n t i t y  

crisis i n  h igh  school?  Er iksonrs  t h e o r y  p r e d i c t s  a 

decisive t u r n i n g  point, though not  the sort o f  emotional  

tu rmoi l  and loss  of  confidence t h a t  Gilligan is desc r ib ing .  

A s  w e l l ,  the i d e n t i t y  crisis faced by the boys, we would 

speculate given  these r e s u l t s ,  is less intense t h a n  t h a t  

faced b y  t h e  girls. T h e  crisis may a l s o  b e  related t o  

i s s u e s  different than the ones salient f o r  girls. GiiLigan 

(1982,1997), f o r  example, believes t h a t  the comparable 



s t r u g g l e  f o r  boys, i n  r e l a t i o n  t o  important  r e l a t i o n s h i p s ,  

occurs  a t  a d i f f e r e n t  p o i n t  i n  developrnent, a t  4 o r  5 years  

o f  age. Erikson (1959/1982) be l i eved  t h a t  the i d e n t i t y  

cr is is  i n  adolescence  would most l i k e l y  be due t o  

occupa t iona l  concerns.  The f ind ings  of t h i s  s tudy,  as w i l l  

b e  d i s c u s s e d  i n  r e l a t i o n  t o  the  ISI, do not suppor t  this 

view . 
I d e n t i t y  S t a t u s  Interview (EX) Data 

Vocat ional  p lans  

When t h e  data were analyzed by c o l l a p s i n g  t h e  four 

i d e n t i t y  s t a t u s e s  i n t o  two maturity groups, t h e  u n i v e r s i t y  

students h a d  more mature i d e n t i t y  s t a t u s e s  (had done more 

e x p l o r a t i o n  and were more committed t o  t h e i r  p l a n s )  than 

h a d  t h e  j u n i o r  high s t u d e n t s .  There were no s i g n i f i c a n t  

d i f f  e rences  , however, between t h e  high school  group and 

e i t h e r  o f  t h e  o t h e r s .  This  f i n d i n g  i n d i c a t e s  t h a t  i n  terms 

o f  vocat ion ,  t h e r e  was a gradua1 change from t h e  less 

mature to t h e  more mature i d e n t i t y  s t a t u s e s  from young to 

late a d o l e s c e n c e / e a r l y  adul thood.  This  f i n d i n g  is 

c o n s i s t e n t  with those  r e p o r t e d  by Archer (1982,1985) and 

Meilman (1979) and suggests t h a t  the lower MPD i d e n t i t y  

scores f o r  t h e  high s c h o o l  g i r l s  and boys were n o t  related 

t o  concerns about  voca t ion .  

When differences i n  the frequency wi th  which 



p a r t i c i p a n t s  were classified i n  t h e  f o u r  status groups  w e r e  

examined, t h e s e  differences between the j u n i o r  high school 

and u n i v e r s i t y  g r o u p s  were not evident, although t h e  change 

in frequencies was in the expected d i r e c t i o n  (see Table 

Marriage and the Role of Spouse 

No significant d i f f e r e n c e s  were detected between any 

of t h e  a g e  groups i n  t h i s  domain. This finding does not 

s u p p o r t  those  o f  A r c h e r  (1982, 1985)  and Meilman (1979) who 

found the  same trend e v i d e n t  for t h e  v o c a t i o n  domain, 

evident i n  t h e  "family r o l e s "  domain (equivalent t o  the two 

communal domains i n  this study). The gender  difference 

Archer (1985) also reported i n  the farnily roles domain, 

w i t h  more high school  g i r l s  i n  the Pioratorium status, was 

n o t  evident. 

Role as a Parent 

SimiLarly, no status change was evident in 

participantsr t h i n k i n g  about t h e i r  future role as a parent 

from young t o  late adolescence. 

In general, the lack of developmental change ev iden t  

f o r  t h e  I S I  data is surprising, and  different  than that 

reported by other researchers in the area. T h i s  may b e  

due, in part, to a srna11 sample sire, The dec i s ion  about 

t he  number o f  participants t o  i n t e r v i e w  in each age group 



was based on the number reported by investigators doing 

similar cross-sectional research (e .g . ,  Archer, 1982). 

However, in this study, post hoc power analyses indicated 

that for the medium effect size evident with this data, 85 

participants would have been needed in each group for power 

= .70; and 110 participants would have been needed for 

power = .80 (df =2) (Carter-Clark, 1997, p.610). Thus the 

lack of findinys for the four ISI statuses may be due, in 

part, to a lack of statistical power to detect differences 

that may exist. The lack of findings may a l s o  be due, in 

part, to reliability difficulties with the I S I .  This 

possibility will be discussed further in relation to the 

limitations of the study. 

When analyzed in terrns of immature vs mature status, 

the interview findings suggest that of the three domains 

surveyed, identity issues related to marriage and parenting 

were the least salient for al1 of the adolescents. 

Vocational issues were addressed gradually across tirne, as 

expected. 

The findings concerning s p e c i f i c  identity domains can 

help to shed further l i g h t  on the overall i d e n t i t y  

development f indings . As Marcia (1993~) and others (e. g . 
Waterman & Archer, 1990) have s~ggested~ there appears to 

b e  a p a t t e r n  to identity development such that s p e c i f i c  



aspects of identity are addressed at different points 

during adolescence and beyond. The finding that vocation 

was the first identity domain addressed by participants in 

this study is consistent with Waterman's (1985) findings. 

In his analysis of 8 cross-sectional studies with 

adolescents in 5 age groups, he found that for both males 

and females, vocation issues were addressed second to 

religion and morality issues, but before political issues. 

This study would suggest that vocation issues are also 

addressed before family role issues. 

As well, the same junior high students who obtained 

MPD identity resolution scores comparable to the university 

students, had less mature i d e n t i t y  status i n  t h e  vocation 

domain. This finding lends support to the idea that it is 

the qualitative changes in identity, rather t h a n  overall 

identity that are rnost evident during adolescence. 

Hypothesis 2 

The second hypothesis predicted that females would 

demonstrate higher levels of i n t i m a c y  than  would males at 

a l 1  three age levels. 

Measures of Psychosocial Development Daia 

The early a n d  late adolescent females reported better 

resolution of intimacy versus isolation than did the males 

in those groups. The high school females did not. Both 



males and females, however, demonstrated increasingly 

better resolution of intimacy issues across adolescence 

with the junior high students r e p o r t i n g  the least  

resolution and the university students reporting th2 

greatest resolution. This finding s u p p o r t s  Sullivanfs view 

that intimacy gradually deepens during adolescence, as well 

as the idea that overall, the process is similar for males 

and females. It does not seem to support the suggestion of 

Douvan & Adelson (1966), that males and females have 

diffetent developmental foci in adolescence: the 

development of intimacy for females, and the development of 

independence for males. It does suggest, however, that 

there are quantitative differences in intimacy development 

across adolescence, possibly for the reasons suggested by 

the researchers such as Golornbok & Fivush (1994) and those 

s t u d y i n g  differences i n  childrenfs play and social 

interactions (e. g., Maccoby & Jacklin, 1987; Benenson, 

1993). 

T h e  f i n d i n g  t h a t  gender differences i n  intirnacy 

developrnent were not evident in high school due to a drop 

in the girlsr scores, while the boysr scores continue to 

rise (see Figure 3) is interesting. It suggests that 

something is occurring during this per iod  to negatively 

affect female scores but not male scores, Possible 



i n t e r p r e t a t i o n s  o f  this f i n d i n g ,  which pa ra l l e l  the 

i d e n t i t y  development f i n d i n g s ,  w i l l  be d i s c u s s e d  i n  t h e  

next s e c t i o n .  

FIRO-B Data 

Wanted A f f e c t i o n  

I n  terms of  t h e  behaviors  i n d i c a t i v e  o f  intirnacy t h a t  

t h e y  r e p o r t e d  t h e y  wanted and expressed, t h e  females i n  al1 

t h r e e  age groups r e p o r t e d  t h a t  they wanted affection more 

t han  did the males i n  t h e  t h r e e  groups. T h e r e  were a l s o  

higher wanted a f f e c t i o n  s c o r e s  r e p o r t e d  by both males and 

females between j u n i o r  high schoo l  t o  u n i v e r s i t y .  

* 
The j u n i o r  h igh  school  g i r l s  r e p o r t e d  t h a t  t h e y  

expressed  a f f e c t i o n  more than  did t h e  j u n i o r  h i g h  school  

boys. There was a l s o  a t r e n d  approaching s i g n i f i c a n c e  fo r  

females i n  h igh  s c h o o l  and u n i v e r s i t y  t o  r e p o r t  t h i s  as 

w e l l .  These f i n d i n g s  concur with t h o s e  of B l i e r  & Blier- 

Wilson (1989)  who r e p o r t e d  t h a t  females are more conf iden t  

expressing f e e l i n g s  t h a n  are males. I n  a d d i t i o n ,  t h e r e  was 

an  i n c r e a s e  i n  expressed  a f f e c t i o n  r epo r t ed  by b o t h  males 

and females f rom j u n i o r  high schoo l  t o  u n i v e r s i t y .  

The FIRO-B f i n d i n g s ,  t a k e n  t o g e t h e r ,  i n d i c a t e  t h a t  

females e n t e r  adolescence  e x p r e s s i n g  more affection t h a n  do 

the males, and g e n e r a l l y  ma in ta in  this behaviour  through 



adolescence .  Females also want more a f f e c t i o n  t h a n  do t h e  

males a t  al1 t h r e e  age l e v e l s .  However, both males and 

females r e p o r t  h igher  l e v e l s  o f  bo th  wanted and expressed 

a f f e c t i o n  from e a r l y  t o  late ado lescence /ea r ly  adulthood.  

Th i s  lat ter  f i n d i n g  sugges ts  t h a t  in t imacy development 

occurs  i n  adolescence f o r  both males and females.  One may 

a l s o  s p e c u l a t e ,  based on t h e s e  f i n d i n g s ,  t h a t  males may 

r e c e i v e  t h e  a f f e c t i o n  they want from t h e  more e x p r e s s i v e  

females;  b u t  t h e  females may not  r e c e i v e  t h e  a f f e c t i o n  t h e y  

want from t h e  males. The f i n d i n g s  may a l s o  lead one t o  

s p e c u l a t e  t h a t  ado lescen t  females a r e  more l i k e l y  t o  have 

t h e i r  in t imacy  needs m e t  through t h e i r  female r e l a t i o n s h i p s  

t h a n  through t h e i r  r e l a t i o n s h i p s  wi th  boys. 

The f i n d i n g s  from t h e  two in t imacy measures t a k e n  

t o g e t h e r  sugges t  t h a t  a s  a group, ado lescen t  females have 

addressed r e l a t i o n s h i p  i s s u e s  t o  a g r e a t e r  degree  than have 

a d o l e s c e n t  males and t h a t ,  i n  genera l ,  t hey  describe 

themselves as behaving i n  ways t h a t  reflect t h e i r  i n t e r e s t  

i n  i n t i m a t e  r e l a t i o n s h i p s .  The f i n d i n g s  a l s o  sugges t  that 

f o r  bo th  males and females in t imacy becomes i n c r e a s i n g l y  

impor tan t  as they move through adolescence.  

T h e  f inding t h a t  females r e p o r t e d  h i g h e r  intirnacy 

r e s o l u t i o n  i n  j u n i o r  h igh  than  d id  t h e  males provides  

s u p p o r t  f o r  Miller's (1976) p o s i t i o n  t h a t  females e n t e r  



adolescence  with a h i g h e r  l e v e l  o f  int imacy development 

r e l a t i v e  t o  t h e i r  male age-mates. The f i n d i n g  t h a t  

in t imacy  l e v e l s  are lower i n  m i d  adolescence,  a s  a r e  

i d e n t i t y  l e v e l s ,  a l s o  provides  suppor t  f o r  G i l l i g a n ' s  

(1982)  p o s i t i o n  t h a t  young women develop t h e i r  i d e n t i t i e s  

through t h e i r  r e l a t i o n s h i p s  w i t h  o t h e r s .  I t  i n d i c a t e s ,  a s  

she has sugges ted ,  t h a t  t h e  two developmental t a s k s  are 

i n t e r t w i n e d  f o r  g i r l s .  

O n e  could  a l s o  s p e c u l a t e  t h a t  t h e s e  f i n d i n g s  reflect 

t h e  r e l a t i o n a l  crisis t h e  g i r l s  a r e  exper iencing.  Though 

t h e y  a r e  s t i l l  engaging i n  i n t i m a t e  r e l a t i o n s h i p s  w i t h  

o t h e r s ,  e x p r e s s i n g  a f f e c t i o n  and wanting a f f e c t i o n ,  f o r  

example, i n a u t h e n t i c i t y  i n  t h e i r  r e l a t i o n s h i p s  may b e  

impacting on bo th  t h e i r  f e e l i n g s  o f  connect ion wi th  

impor tant  o t h e r s  i n  t h e i r  l i v e s  and t h e i r  s e n s e  o f  who they  

r e a l l y  are. 

E r i k s o n ' s  model i s  a l s o  supported by t h e s e  f i n d i n g s .  

Though Erikson did n o t  b e l i e v e  than  in t imacy was t h e  

developmental t a s k  of adolescence,  he  believed t h a t  

in t imacy  would be developing a t  a more t e r t i a r y  l e v e l  p r i o r  

t o  i t s  ascendancy i n  t h e  nex t  developmental s t a g e .  

Therefore, i t s  growing presence  dur ing  adolescence  would be  

expected  i n  h i s  model. I n  terms o f  h i s  w r i t i n g  on female 

development, these f i n d i n g s  would i n  p a r t  also support h i s  



view, like Gilligan's, that for females, identity and 

intirnacy development are intertwined, 

These findings provide empirical support for the 

position held by researchers on women's psychological 

development, ( e  . g., Jordan, 1997; Gilligan, 1982; Miller, 

1976) that relationships hold particular importance for 

adolescent fernales. While the question of whether intimacy 

development is as important as identity development for 

female adolescents cannot be answered by this study, what 

is clear is that it is an important component of adolescent 

development for young women. 

The findings also suggest that although intirnacy 

issues are less developed for adolescent males, the pattern 

across adolescence is similar in many respects for both 

males and females and thus males may be more interested in 

intimacy in relationships than they appear to be. 

Hypothesis 3 

Hypothesis three predicted that identity and intimacy 

would be positively correlated for both females and males. 

For both genders, higher resolution of identity issues as 

measured by the MPD was associated with higher resolution 

of intimacy issues as measured by the MPD. Thus, for these 

measures, participants of both genders with higher identity 

scores also  tended to have higher intimacy scores. 



Gender differences in the correlation between i d e n t i t y  

and intimacy were not evident. However, for both males and 

females identity and intimacy were more highly correlated 

in late adolescence than they were i n  young and mid 

adolescence. 

These findings provide s u p p o r t  for those of  Battle 

(1994) and o t h e r s  reported by Matteson (1993) who also 

found a positive correlation between identity and intirnacy. 

They are c o u n t e r  t o  t h e  findings from a number of studies 

utilizing t h e  Identity Status Interview and the Intirnacy 

Status Interview Matteson (1993) reanalyzed and from which 

he concluded that identity was n o t  a p r e r e q u i s i t e  for 

intimacy for males or femaies. These findings sugges t ,  as 

he did, that the relation between the two constructs may be 

comp l e x  * 

The present findings provide support for E r i k s o n ' s  

assertion that s u c c e s s f u l  resolution of identity is t h e  

p r e c u r s o r  to successful resolution of the next psychosocial 

task, the development of intimacy. It is not clear from 

these findings, however, whether the intimacy development 

evident here is in its tertiary form (due to the epigenetic 

p r i n c i p l e )  , as Erikson's mode1 would suggest, or whether it 

is in "ascendancyw as well. Further ,  it is unclear how 

Erikson might account for the lack o f  overaU i d e n t i t y  



development ev iden t  i n  this sample, while intimacy l e v e l  

i n c r e a s e s  f o r  both males and Eemales. 

These f ind ings  can a l s o  be  seen as providing empir ica l  

support  f o r  the s e l f - i n - r e l a t i o n  t h e o r i s t s r  (e .  g.,  Jordan, 

1991,  1997; G i l l i gan ,  1982; M i l l e r ,  1 9 7 6 )  view t h a t  girls 

develop t h e i r  i d e n t i t i e s  wi th in  r e l a t i o n a l  con tex t s .  

These f ind ings  imply, however, that i d e n t i t y  and 

int imacy are developmentally r e l a t e d ,  more s o  t h a n  Erlkson 

(1959/1980) made e x p l i c i t  i n  h i s  model. They further 

suggest that whi le  i d e n t i t y  and intimacy developrnent are 

c o n s i s t e n t l y ,  closely related for g i r l s  and young women, as 

proposed by the self-in-relation theorists, they a r e  a l s o  

related for young and older adolescent  males as well. 

Exploratory Analyses 

Exploratory A n a l y s i s  1 

Exploratory analysis one i nves t i ga t ed  whether 

participant gender role mediated gender and i d e n t i t y  and 

int imacy devalopment. The f i nd ings  provided no evidence t o  

suggest t h a t  p a r t i c i p a n t s r  gender roles played an important  

r o l e  i n  the development o f  i d e n t i t y  and in t imacy f o r  the  

ado l e scen t s  i n  t h i s  study. Gender d i f f e r e n c e s  were ev iden t  

i n  in t imacy development, and t o  a lesser degree i n  identity 



development as w e l l .  However, t h e r e  was no i n t e r a c t i o n  

between gender and age evident  i n  either of these  

deve lopmenta l  p r o c e s s e s .  T h i s  i n d i c a t e d  t h a t  p a r t i c i p a n t s '  

gender  d id  n o t  moderate the r e l a t i o n s h i p  between t h e i r  

stage o f  adolescence and t h e i r  i d e n t i t y  o r  i n t imacy  

development.  Thus  t h e r e  was no e v i d e n c e  t o  suggest t h a t  

t h e  e f f e c t s  of development on i d e n t i t y  o r  intimacy were 

d i f f e r e n t  for t h e  two gende r s .  Since there  was no evidence 

of  this t y p e  of modera tor  effect, there was no r a t i o n a l e  to 

investigate whether gende r  role rnediated t h e  moderating 

effect of gender. 

T h e s e  findings d o  no t  provide support  for Dyk & Adams 

(1990) who, using a time-lag design,  found that gender ro le  

p r e d i c t e d  particular p a t t e r n s  o f  i d e n t i t y  and intirnacy 

development.  They found  t h a t  f o r  both males and  fernales 

with high m a s c u l i n i t y  scores ,  (h igh m a s c u l i n i t y  -10w 

f e m i n i n i t y  o r  high m a s c u l i n i t y  - high f e m i n i n i t y )  i d e n t i t y  

development  predicted intimacy development. O n l y  f o r  

females with high femininity scores, w a s  there evidence 

t h a t  i d e n t i t y  and i n t i m a c y  were fused. 

The f i nd ings  o f  t h i s  s tudy overall, suggest that the  

p a t t e r n  o f  i d e n t i t y  and intimacy development is more 

simi-lar f o r  males and fernales than it is different.  Gender 

differences are evident in intimacy development, but  f o r  



both males and females, i d e n t i t y  and intimacy are equa l ly  

and increasingly associated across adolescence. 

T h i s  s tudyrs  f indings rnay be d i f f e r e n t  than Dyk & 

Adamr s (1990)  due, i n  part, t o  t h e  type of research 

question posed. The present  study is assessing three  age 

groups a t  one point i n  tirne, and examining s i r n i l a t i t i e s  and 

differences  i n  development a t  t h a t  one t i m e .  Dyk & Adams 

(1990)  looked a t  t h e  same participants a t  severa l  points 

over a r e l a t i v e l y  shor t  period of t i m e .  Their design, 

therefore,  may assess  t h e  micro-level process of 

developmental change i n  i d e n t i t y  and intimacy development. 

It rnay be t h a t  t h e  impact o f  gender r o l e  i s  evident a t  t h i s  

l e v e l  of  ana lys i s  but disappears when developmental change 

t h a t  takes place over a l a rge r  period of t i m e  i s  examined. 

Exploratory Analys is 2 

Exploratory ana lys i s  two invest igated t h e  roLe of 

r e l a t i o n a l  considerations i n  i d e n t i t y  decision-making. 

Within t h e  i d e n t i t y  domains of Vocation and Marriage and 

the Role o f  Spouse, males and females were equally l i k e l y  

t o  feel that t h e i r  decis ions  i n  these areas  had been 

influenced by others .  Within the  domain o f  Parenting 

decisions,  t h e  females as a group reported t h a t  t h e i r  

decisions had been influenced by others more than did the 

males. There were no d i f fe rences  between males and 



females, o v e r a l l ,  i n  their  r e p o r t  t h a t  o t h e r s  would/would 

no t  be a f f e c t e d  by their i d e n t i t y  d e c i s i o n s  i n  any o f  the 

domains. 

When w i t h i n  age  group d a t a  were examined, the high  

s c h o o l  and u n i v e r s i t y  males and females d i d  n o t  d i f fer  i n  

t h e i r  r e p o r t s  about  whether t h e y  h a d  been in f luenced  by 

o t h e r s  o r  thought  o t h e r s  would b e  affected by t h e i r  

d e c i s i o n s  i n  any of the domains surveyed.  The j u n i o r  h i g h  

g i r l s ,  as a group, r e p o r t e d  t h a t  o t h e r s  would b e  affected 

by t h e i r  d e c i s i o n s  about  mar r i age  more s o  than  d id  t h e  boys 

i n  t h a t  a g e  group. 

I n  a d d i t i o n ,  p a r t i c i p a n t s  i n  u n i v e r s i t y  were as l i k e l y  

t o  r e p o r t  t h a t  o t h e r s  had i n f l u e n c e d  and would be  affected 

by t h e i r  d e c i s i o n s  as were the j u n i o r  h igh  s t u d e n t s .  As 

w e l l ,  p a r t i c i p a n t s  were as l i k e l y  t o  r e p o r t  r e l a t iona l  

e lements  i n  t h e i r  i n t r a p e r s o n a l  ( v o c a t i o n a l )  d e c i s i o n  

making as they were i n  their i n t e r p e r s o n a l  (marr iage  and 

p a r e n t i n g  ) d e c i s i o n  making. 

These f i n d i n q s  p rov ide  s u p p o r t  f o r  Archerr  s (1993b) 

s u g g e s t i o n  t h a t  r e l a t i o n a l  considerations are a n  element  o f  

i d e n t i t y  format ion  f o r  bo th  males and females  i n  a g e n t i c  as 

w e l l  as communal i d e n t i t y  domains. They a l s o  p rov ide  

s u p p o r t  for Marciars (1993a) suggestion t h a t  t h e r e  are 

" r e l a t i o n a l  roots"  t o  i d e n t i t y  d e c i s i o n  making, that 
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may n o t  complete grades  11 o r  12, p a r t i c i p a n t s  i n  t h e  o lder  

groups  r e p r e s e n t  i n c r e a s i n g l y  selected popu la t ions .  Thus, 

as w e l l  as being o l d e r ,  t h e  u n i v e r s i t y  popula t ion  is more 

h i g h l y  educated ,  p o s s i b l y  more i n t e l l i g e n t ,  and poss ib ly  o f  

h i g h e r  SES t h a n  t h e  o t h e r  groups. Dif ferences  i n  i d e n t i t y  

and in t imacy development may t h u s  reflect these confounding 

variables as w e l l  a s  developmental l e v e l .  

E f f o r t s  w e r e  maae i n  t h e  p r e s e n t  s t u d y  t o  reduce t h e  

effects o f  t h e s e  confounds. F i r s t ,  t h e  p a r t i c i p a n t s  i n  t h e  

j u n i o r  high s c h o o l  and high school  sample were from t h e  

same suburban school  d i v i s i o n  i n  Winnipeg, and thus  

d i f f e r e n c e s  i n  SES and belief i n  t h e  value o f  education 

a t t a inment ,  w h i l e  no t  those i n  i n t e l l e c t u a l  a b i l i t y ,  may 

have been minimized. I n  a d d i t i o n ,  t h e  u n i v e r s i t y  sample 

w a s  drawn from one u n i v e r s i t y  i n  t h e  same suburban area i n  

Winnipeg, as w e l l  as from one i n  t h e  downtown area. This 

combination o f  suburban and urban u n i v e r s i t y  popula t ion  may 

have further minimized any SES c i i f ference  between the three 

groups. The impact o f  e d u c a t i o n a l  a t t a inment  d i f f e r e n c e s  

could  be addressed i n  f u t u r e  r e s e a r c h  by us ing  a late 

a d o l e s c e n t / e a r l y  a d u l t  sample t h a t  is n o t  comprised o f  

u n i v e r s i t y  students. And ultimately, f u r t h e r  l o n g i t u d i n a l  

research a d d r e s s i n g  the p a t t e r n s  o f  identity a n d  intimacy 

development for males and females is needed. 



External Validity. According to Clark-Carter (19971, 

external validity refers to the generalizability of the 

findings to other conditions. In this study, major 

concerns involve aspects of the participants and their 

selection. Participants were not randomly selected in the 

study. The researcher attended a number of English and 

Introductory Psychology classes and invited al1 the 

students to participate, but not al1 the students did so. 

Thus, there were self-selection effects, and in the case of 

the junior high students and those high school students 

under 18 years of age, parent-selection effects as well. 

Further, the s tudents who completed the questionnaires did 

not always agree to be contacted for the I S I  interviews. 

Thus, those students interviewed comprise a group that is 

further self-selected, and may not be fully representative 

of the full sample. 

In addition to these concerns about generalizability, 

it is important to note that while this study attempts to 

assess adolescent identity and intimacy development in 

relation to wide ranging theories of adolescent 

development, the results can legitimately be generalized 

only to the populations frorn which they came. 

Measurement Issues. The questionnaire measures utilized 

had adequate reliability and validity, but al1 are self- 



r e p o r t  measures  and as such, do  n o t  n e c e s s a r i l y  reflect how 

i n d i v i d u a l s  behave i n  t h e  environment .  O f  t h e s e  

i n s t r u m e n t s ,  t h e  FIRO-B has t h e  s t r o n g e s t  documenta t ion  

i n d i c a t i n g  that it co r r e sponds  w i t h  direct  o b s e r v a t i o n .  

T h a t  is  one  o f  the r e a s o n s  it was selected as a n  a d d i t i o n a l  

measure  o f  i n t i m a c y  i n  t h e  p r e s e n t  s t u d y .  

A s  n o t e d  above,  the MPD s u b s c a l e  s c o r e s  aLso have  a 

large degree of  v a r i a n c e  around t h e  mean, and as such, 

p r o v i d e  i m p r e c i s e  measurement. An a d d i t i o n a l  p rob lem w i t h  

the MPD i n  t h e  p r e s e n t  s t u d y ,  i s  t h a t  n o t  a l1  t h e  s u b s c a l e s  

had a d e q u a t e  r e l i a b i l i t y  as measured by the R e l i a b i l i t y  

C o e f f i c i e n t ,  Alpha.  This r e s u l t e d  i n  t h e  d e c i s i o n  to u s e  

r e s o l u t i o n  of i d e n t i t y  and  i n t i m a c y  subscale s c o r e s  r a t h e r  

t h a n  identity and i n t i m a c y  s u b s c a l e  s c o r e s .  These  

s u b s c a l e s  did have a d e q u a t e  r e l i a b i l i t y ,  b u t  make 

i n t e r p r e t a t i o n  o f  r e s u l t s  a l i t t l e  less clear. 

Concern ing  t h e  BSRI and  the ASRI,  it was u n f o r t u n a t e  

that the BSRf O r i g i n a l  and S h o r t  Forms did n o t  provide 

results that were e q u a l l y  comparable  to the ASRI .  For this 

reason, it was i n a p p r o p r i a t e  t o  u s e  the measure  c r o s s -  

s e c t i o n a l l y  with the three a g e  groups .  

A more serious  problem i n  this s t u d y  concerned t h e  

r e l i ab i l i ty  o f  the I S L  D i f f i c u l t i e s  with interrater 

reliability, though interviewedraters received adequate 



t r a i n i n g  based  on w r i t t e n  g u i d e l i n e s  recommended by t h e  

l e a d i n g  r e s e a r c h e r s  i n  t h i s  a r e a ,  suggest t h a t  the ISIS are 

more d i f f i c u l t  t o  c l a s s i f y  t h a n  t h e y  appear  t o  be. E f f o r t s  

were made t o  r e d u c e  o t h e r  confounds such a s  d i f f e r e n t i a l  

effects of  t h e  interviewers on t h e  raters, o f  the raters 

knowing each  o t h e r  and the i n t e r v i e w e r s  and so on. 

However, it appears that some i n t e r v i e w s  a r e  more difficult 

t o  rate t h a n  o t h e r s .  

A s  w e l l ,  t h e  c r i t e r i o n  f o r  c l a s s i f i c a t i o n  varies 

between t h e  age groups ,  and t h i s  may have a l s o  provided 

c l a s s i f i c a t i o n  problems. For example, t o  be classified as 

demonst ra t ing  commitment t o  a v o c a t i o n a l  decis ion a t  

u n i v e r s i t y ,  one must demonst ra te  g r e a t e r  behav io ra l  

ev idence  o f  t h i s  commitment (i. e .  , vo lun tee r ing ,  t a k i n g  

a p p r o p r i a t e  classes, app ly ing  t o  a program) than would t h e  

j un io r  h i g h  s t u d e n t s  ( i .e. ,  t e l l i n g  o t h e r s  about  their 

dec i s ion )  . 
Conclusions and Future D i r e c t i o n s  

Conclusions 

This s t u d y  p r o v i d e s  ernpirical s u p p o r t  for a nurnber of 

components of the  s e l f - i n - r e l a t i o n  mode1 o f  womenrs 

development . F i r s t ,  it s u p p o r t s  Millerr s (1976) a s s e r t i o n  

that intimacy Levels are d i f f e r e n t  f o r  boys and girls p r i o r  

t o  their entry i n t o  adolescence. Second, it provides 



suppor t  for the  idea t h a t  r e l a t i o n s h i p s ,  as measured by 

o v e r a l l  r e s o l u t i o n  of in t imacy l e v e l ,  t h e  express ion  of 

a f f e c t i o n ,  and wanting a f f e c t i o n ,  a r e  a more central focus 

f o r  ado lescen t  girls than  they are f o r  ado lescen t  boys. 

Third, it provides s u p p o r t  f o r  G i l l i g a n r  s (1982)  a s s e r t i o n  

t h a t  g i r l s  exper ience  a r e l a t i o n a l  criçis between early and 

m i d  adolescence.  

I n  this s tudy ,  t h e  high school  g i r l s  r epor ted  lower 

r e s o l u t i o n  o f  i d e n t i t y  i s s u e s  r e l a t i v e  t o  the junior high 

school  g i r l s  and u n i v e r s i t y  women. They a l s o  demonstrate  a 

d i p  i n  t h e i r  in t imacy development ( w i t h i n  an o v e r a l i  

i n c r e a s e  i n  intirnacy development from e a r l y  t o  Late 

a d o l e s c e n c e ) .  The i n t e r v i e w  data indicates that concerns 

about  v o c a t i o n a l  a s p e c t s  of i d e n t i t y  were not r e s p o n s i b l e  

for t h e s e  lower i d e n t i t y  s c o r e s .  Therefore  o t h e r  i s s u e s ,  

such as those related to the congruence between who one i s  

and who one appears  t o  be (part of i d e n t i t y  i n  E r i k s o n r s  

(1959/1980) theory; and part of being a u t h e n t i c  i n  

r e l a t i o n s h i p s  i n  the s e l f - i n - r e l a t i o n  mode1 (Jordan et a l . ,  

1991) rnay be what i s  accounting f o r  these Lowered scores. 

This studyrs f i n d i n g s  a l s o  suggest t h a t  for this 

sample, examinat ion o f  qualitative d i f f e r e n c e s  i n  identity 

development, as well as overall quantitative d i f f e r e n c e s  

may prov ide  a r i c h e r  s o u r c e  o f  information about  this 



developmental process.  They a l s o  suggest  t h a t  int imacy 

development i s  important i n  adolescence - p a r t i c u l a r l y  f o r  

fernales, but  f o r  males as w e l l .  Further ,  they  provide 

empir ica l  suppor t  for Archer's (1993~) suggest ion t h a t  even 

wi thin  i d e n t i t y  development, r e l a t i o n a l  cons idera t ions  a r e  

an important p a r t  o f  t h e  process f o r  bo th  male and female 

adolescents .  

T h e r e  a r e  a l s o  c l i n i caL  impl ica t ions  o f  these f ind ings  

f o r  t he r apeu t i c  work w i t h  both adolescent  boys and girls. 

I n  c l in ica l  work w i t h  girls, they suggest  t h a t  s e n s i t i v i t y  

t o  t h e  p o s s i b i l i t y  of a r e l a t i o n a l  crisis, o r  t o  

d i f f i c u l t i e s  with congruence and a u t h e n t i c i t y  i n  

r e l a t i o n s h i p s  with o the r s  would l i k e l y  be he lp fu l .  In 

c l i n i c a l  work with boys they suggest  t h a t  while boysr 

expression o f  affection is  l i k e l y  t o  be l o w ,  t h e i r  d e s i r e  

f o r  a f f e c t i o n  is not,  and t h e r a p i s t s '  e f f o r t s  t o  express 

care f o r  t h e i r  clients i n  ways t h a t  a r e  age  appropr ia te ,  

and acceptable t o  t he  c l i e n t  rnay be  appreciated. A s  w e l l ,  

encouraging pa ren t s  not t o  i n t e r p r e t  t h e i r  sonsr  lack o f  

express ion o f  a f f e c t i o n  as an i n d i c a t o r  that  t hey  do not  

desire a f f e c t i o n a t e  behaviour, may also assist boys t o  have 

t h e i r  needs f o r  a f f e c t i o n  m e t ,  



Future Direct ions  

Future work i n  t h e  area of  i d e n t i t y  and i n t i m a c y  

development i n  adolescence would be g r e a t l y  enriched 

through the a d d i t i o n  of  l ong i tud ina l  research.  W h i l e  t h i s  

t ype  of research  is not  gene ra l l y  f e a s i b l e  ou t s ide  t h e  

parameters of  a n  e s t a b l i s h e d  research team with a s teady  

s t ream o f  researchers  examining change over tirne, t h i s  type  

o f  research  program could  address  t h e  l im i t a t i ons  inherent  

i n  a c ross - sec t iona l  s tudy  p a r t i c u l a r l y  r e l a t e d  t o  

p a r t i c i p a n t  s e l e c t i o n ,  

Within the realm of o t h e r  cross-sect ional  s t ud i e s ,  

those  sampling o t h e r  SES groups, c u l t u r a l  groups, and o l d e r  

adolescents/young a d u l t s  a t t end ing  adu l t  education o r  

voca t iona l  programs, as w e l l  as those  i n  the work force 

fu l l - t ime  would be a welcome add i t ion .  

I n  r e l a t i o n  t o  t h e  exp lora t ion  o f  i d e a t i t y  

development, a s  well as t o  t h e  i n t e r p l a y  between i d e n t i t y  

and int imacy development, a d d i t i o n a l  q u a l i t a t i v e  s tudy i n  

this a r e a  would yield rich data about the adolescent  

exper ience  that i s  not  f u l l y  r e f l e c t e d  i n  t h e  q u a n t i t a t i v e  

research .  In terviews such as those  conducted by Gilligan 

(1982) and col leagues ,  with boys as w e l l  as g i r l s ,  could  

help us t o  b e t t e s  understand t h e  nuances of  development, 

and  t o  f u r t h e r  explore t hose  a spec t s  o f  the  adolescent  



experience t h a t  c o n t r i b u t e  t o  unce r t a in ty  about  i d e n t i t y  i n  

mid adolescence. 

In  terms of the I S I ,  f u t u r e  s t u d i e s  us ing t h i s  

methodology must address t h e  r e l i a b i l i t y  problems i n  

c l a s s i f y i n g  p a r t i c i p a n t s .  Though i n  t h i s  s tudy g r e a t  care 

was t a k e n  t o  adequately t r a i n  in te rv iewers  and raters, 

c l o s e l y  fol lowing the  recommendations of the primary 

researchers  developing and us ing t h i s  rnethodology, problems 

were s t i l l  encountered.  f n t e r e s t i n g l y ,  informal 

conversa t ion w i t h  ano the r  r e sea rche r  who had used t h e  ISI, 

i nd i ca t ed  t h a t  he h a d  also experienced t h e s e  problems and 

had subsequently d i scon t inued  use o f  t h e  in terview.  These  

problerns suggest  that the rnethodology is d i f f i c u L t  t o  

adequately l e a r n  by reading a manual. It would be  

extremely va luab le  f o r  t r a i n i n g  programs, pos s ib ly  u s i n g  

video t r a i n i n g  t apes ,  t o  be developed t o  assist  researchers  

t o  best u t i l i z e  t h e  ISI. 

This  research  study has also yie lded  a d d i t i o n a l  data 

t h a t  was no t  analyzed with in  t h e  con tex t  o f  this 

d i s s e r t a t i o n .  Audiotapes of t h e  ISf  could be reanalyzed 

q u a l i t a t  ively, t o  f u r t h e r  examine the r i chness  o f  t h e  

in te rv iew data. As well, it would be extremely useful, t o  

begin t o  address  t h e  psychometric p r o p e r t i e s  of t h e  ASRI  

and t h e  BSRI O r i g i n a l  and Shor t  Forrns t o  facilitate their 



use in cross-sectional studies. And f i n a l l y ,  if money and 

time were not a limitation, it would be fascinating to 

follow the development of the junior high students who 

participated in this study, to observe and record their 

identity and intimacy development across adolescence. In 

addition, it would be exciting to widen the research "lens" 

and examine gender differences and sirnilarities in the 

antecedents of identity and intimacy development pre- 

adolescence, as well as through early and mid-adulthood. 
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APPENDIX A 

Background Information Sheet  

Age: Years 

Date of Birth: 

Gender: Female Male 

E t h n i c  O r i g i n :  

Caucas ian 

B l a c k  - 

Asian 

Hispaaic  

Aboriginal 

Other - 

Postal Code: 

Telephone Number ( o p t i o n a l )  : 

( P l e a s e  i n c l u d e  your phone number if you are 

interested in being contacted if w e  do a follow-up to t h i s  

study when you are o l d e r ) .  



APPENDIX B 

Modified MPD 

T h i s  q u e s t i o n n a i r e  c o n t a i n s  s t a t ements  o r  phrases  

which people  o f t e n  use  t o  d e s c r i b e  thernselves, their l ives ,  

and t h e i r  exper iences .  F o r  each s ta tement ,  fil1 the c i r c l e  

on t h e  I B M  s h e e t  which best  r e p r e s e n t s  your opin ion,  making  

s u r e  t h a t  y o u r  answer i s  i n  t h e  c o r r e c t l y  lettered circle. 

Fill i n  A if the citatement i r r  Not At A l 1  Like You 

Fill in B if the statooent as N o t  Much Like You 

Fill in C if the statement is Somerhat Like You 

Fill in D if the statement is Like You 

Pila in E if the statement i a  Very Much Like You 

Have worked o u t  my basic b e l i e f s  about  such matters 

a s  occupation,  sex, Eamily, p o l i t i c s ,  religion, 

etc. 

Warm and  understanding.  

Not s u r e  o f  m y  b a s i c  convictions. 

Prefer doing most t h i n g s  alone. 

C l e a r  vision of what 1 want o u t  of life. 

Share  my rnost private thoughts and feelings with 

those c l o s e  t o  m e .  

A bundle of c o n t r a d i c t i o n s .  



Keep rny feelings to myself. 

S t a n d  up f o r  what 1 be l ieve ,  even i n  the f a c e  o f  

adve r s i t y .  

O t h e r s  share t h e i r  most private thoughts a n d  

feelings with me.  

Wide gap between the p e r s o n  1 am and the person I 

want t o  be. 

No one seems t o  understand m e .  

Found my place  i n  the world. 

Cornfortable i n  close r e l a t i o n s h i p s .  

Uncertain about what I r m  going t o  do with rny l i f e .  

Emotionally distant. 

Others see m e  p r e t t y  much a s  I see myself. 

Willing to give and t a k e  in my r e l a t i o n s h i p s .  

Haven't found my place in l i fe.  

Avoid cornmitment to o the r s .  

Appreciate my own uniqueness and i n d i v i d u a l i t y .  

Others understand m e .  

A mystery--even to myself. 

Many acquaintances;  no r e a l  f r i e n d s .  

Content t o  be who 1 am. 

There when my f r iends  need me. 

In search of my identity. 

28. Wary of close r e l a t i onsh ip s .  



APPENDIX C 

FIRO-B 

Direct ions:  T h i s  ques t i onna i r e  explores t h e  typica l  ways 

you i n t e r a c t  w i t h  people. There are no r i g h t  o r  wrong 

answers 

Sometimes people are tempted t o  answer quest ions l i k e  t h e s e  

i n  tems i n  tems of what they think a person s h o u l d  do. 

This i s  not what is wanted here. We would l i k e  t o  know how 

you a c t u a l l y  behave.  

Some items may seem similar t o  others. However, each item 

is different  s o  p l e a s e  answer each one without r e g a r d  t o  

the o t h e r s .  T h e r e  is no t i m e  limit, b u t  do n o t  d e b a t e  long 

over any i t e m ,  

For each statamnt below, decide which of the following 

answets beat appliea to you. Comletely fil1 in the 

numbezed c irc le  on the IBM sheet that corresponds to that 

answer. Please be as honeat as you can. 

1. never 2. tarely 3. occasionally 4. aometimes 

5. often 6. uaually 

L. 1 t r y  t o  be with people. 

2.  I let o t h e r  people decide what t o  do* 

3 .  1 loin social groups- 

4 .  1 t ry t o  have c l o s e  relationships with people. 

5 .  1 tend t o  join social o r g a n i z a t i o n s  when 1 have an 



opportunity. 

1 let other people s t r o n g l y  influence my actions. 

1 try to be included in informal social activities. 

1 try t o  have close, personal relationships with 

people. 

I try to include o t h e r  people in my p l a n s .  

IO. 1 l e t  o t h e r  c o n t r o l  rny actions. 

11. 1 try to have people around me. 

12. 1 t r y  to get close and persona1 with people. 

13. When people are doing things together 1 tend to 

j o i n  them. 

14. 1 am easiLy led by people. 

15. 1 t r y  t o  avoid being alone. 

16. 1 try t o  participate i n  group activit ies.  

For eoch of the next group of atatemonts, chooee one of the 

following answers: 

1. nobody 2. One ot two people 3. li few people 

4. soma people 5. mny people 6. most people 

17. 1 try to be f r i e n d l y  to people. 

18. 1 Let o the r  people decide what to do. 

19. My personal relations with people are cool and 

distant. 



20.  1 le t  o t h e r  people  take charge of  t h i n g s .  

21. 1 t r y  t o  have c l o s e  relationships with people,  

22.  I let o t h e r  p e o p l e  s t r o n g l y  affect my a c t i o n s .  

23. 1 t r y  t o  g e t  close and persona l  wi th  people .  

2 4 .  1 l e t  other people cont ro l  my actions. 

25. 1 act  cool  and d i s t a n t  w i t h  people. 

2 6 ,  I a m  eas i ly  l e d  by peop le .  

2 7 .  1 try t o  have close, p e r s o n a 1  r e l a t i o n s h i p s  w i t h  

peop le .  

For each o f  the next group of statements, choose one of the 

following anauers: 

1. nobody 2 .  one or two people 3 .  a f e w  people 

4 .  aone people 5 .  many people 6 .  noat  people 

28. 1 l i k e  people to i n v i t e  m e  t o  t h i n g s .  

29 .  1 l i k e  peop le  t o  act c l o s e  a n d  p e r s o n a l  w i t h  m e .  

30. 1 t r y  t o  influence strongly o t h e r  p e o p l e ' s  a c t i o n s .  

31. 1 l i k e  people t o  i n v i t e  m e  t o  j o i n  i n  their 

activities, 

32. 1 E k e  people t o  act close toward me.  

33. 1 t r y  t o  take charge of things when 1 am wi th  

people .  

34. 1 like people  t o  i n c h d e  m e  i n  theFr  activities. 



35. 1 l i k e  people  t o  act c o o l  and d i s t a n t  toward m e .  

36. 1 t r y  to have other people do t h i n g s  the way 1 want  

them done. 

37. 1 l i k e  people  t o  ask m e  t o  p a r t i c i p a t e  i n  t h e i r  

d i scuss ions .  

38. 1 l i k e  people to act f r i e n d l y  toward m e .  

39.  1 l i k e  people  t o  invite m e  t o  participate in t h e i r  

act ivi t ies .  

4 0 .  1 l i k e  people t o  act  d i s t a n t  toward me.  

For each of the next group o f  atatements, choose one of the 

following answers: 

1.  nevez 2 .  tately 3 .  occasionally 4 .  Sometimee 

5 .  often 6 .  Usually 

41. 1 try to be the dominant person when 1 am with  

people. 

42. 1 l i k e  people  t o  i n v i t e  m e  t o  t h i n g s .  

43. 1 like people  t o  act c l o s e  toward me.  

44. 1 try to have o t h e r  people do things 1 want. 

45. 1 like people  t o  i n v i t e  m e  t o  j o i n  t h e i r  

aciivit ies.  

46. 1 like people to act cool and distant toward m e .  

47. 1 try t o  influence s t r o n g l y  o t h e r  people's actions. 

48. 1 like people t o  i n c l u d e  m e  i n  their activities. 



49.  1 like p e o p l e  to act c l o s e  and personal  w i t h  ne. 

50 .  1 t r y  t o  t a k e  charge o f  things when P m  with 

people .  

51. 1 Like people to invite me to p a r t i c i p a t e  in their 

activities . 
52. 1 like peop le  to a c t  distant toward me. 

53. 1 t r y  to have other people do things the way 1 want 

them done. 

54.  1 t ake  charge of things when I t m  with people. 



APPENDIX D 

B S R I  (ORIGINAL FORM) 

OIRECnONS 

Write a't  if it is naver or alrnast navar me ttiat yau are sfy. 
Writa a 2 if it is WUÎI not tN@ thatyou am W. 
Wrj!a aj 3 jf it is soma (r mes but frifia uerrtw truo that p u  am sly. 
wnte r 4 dtt is occasionally (N. tdq you m sîy. 
Wnte a 5 if it is o#en Wu that you are sly. 
Write a 8 if lt is u8ually tNe that u are sly. 
Writa r 7 if it is aiways or rlms&ays mi. mit  OU am sb. 

Thus, if you feel it is somatirnet but Infrequantty Vue mat yau ws 'Ji, nrver or llmost riavar ûue mat you ars 
*maliciousœ, r h y a  or qknost rhnys tru. m;rt yau am 'hasporrtible,' and oftrn Que b t  you are ' ~ l b f h e i  thof! 
you would rate th- characbikfks as faU0ws: 

1 2 3 4 S 7 
Never or usua~~y rom eu ma^ out asnilonaiiy %-Lay s w  

alrnost never not ûue infrequently bus bue 22% 
me tnre -Y+ Bue 



APPENDIX E 

B S R I  (SHORT FOM) 
OlRECTiONS 

Reiiabie W i g  to Uke a stand 

Sirong panonality Love childm 

Understanding 'raaful 
a 



APPENDIX F 

1. Stand up for your ideas 

2, Loving 

3. Care about the things you do 

4. On your own 

6. Moods go up and down 

9. Someone you can count on 

1 1, Can feel how another person feels 1 

t 2. Afraid sorneone is taking your place 1 

13. Make- people do what yau wqnp 1 



. 15. Honest 1 2 3 - 4 5 6 7  

16. Able to direct a gmup - 1 2 3 4 5 6 7  

17. ~ a n t  to help sonteone who is hurt 1 2 3 4 5 6 7 

18. Keep tp yourself 1 . 2  3 4 5 6 7 

19. WiIIing to take dsks 1 2 3 . 4  5 6 7  

20. W a m  1 2  3 4 5  6 7 

21. Able to adjust # 1 2 3 4 5 6 7  

- 22. Take charge 1 2 3 4 5 6 7  

23. Tender 1 2 3 4 5 6 7 '  

24.mbkyousrebe~er~mortpsople 1 2 3 4 5 6 7 

25. Not afraid to speak out 1 2 3  4 5 6 . 7  

26. Loves children 1 2 3 4 - 5  ' 6  7 

27. Think before you talk 1 2 3 4 5 6 7  

28. Go after what you want 1 2  3 - 4  5 6 7 

29. Gentle t 2 3 4 5 6 7  

3 0 . 0 0 1 h i n q r b e w y o U ~ ~ m « n d # ~ i  2 3 4 5 6 7 

31. Able to take care of yaurself 1  2 3 4 5 6 - 7  

32. Giving in 

33. Helpful 

34. Good in sports 

36. Disorganued 



38. Shy 

39. Doni& do your job well 

41. Accepts praise 

42. Dmnatic 

43. Can get alonq without help 

44. Faithful . 

45. ~ a p p y  

47. Meek 

48. Someone you can't munt on 

49. Manly 

50. Believe everyttiing 

51. Serious 
O 

52. Try hard to win 

53. Act like- a chifd 

54. Easy to get along with 

55. Want to be the best 

56. Do not use bad language 

57. Care deeply 

58. ~ c t s  as a leader 



APPENDIX G 

I d e n t i t y  S t a t u s  Interview: Ear ly  and 

Middle Adolescent Form 

Genetal ûpening 

How o l d  are you? 

And you a r e  i n  what grade? 

Where are you from? 

How do you feel about  l i v i n g  i n  Winnipeg? 

-?ire both your parents l i v i n g ?  

[ I f  not:] A t  what age  were you when your ( f a t h e r )  (mother) 

died? 

Have your parents ever been separated o r  d ivorced?  

[If yes : ]  A t  what age were you when your p a r e n t s  

separa ted?  

[If appropriate:!  Whom have you l i v e d  w i t h ?  

[ I f  a p p r o p r i a t e : ]  Kas e i t h e r  o f  your p a r e n t s  remarried? 

[If y e s : ]  What age w e r e  you at  t h a t  t i m e ?  

Can you tell m e  something about your f a t h e r ' s  e d u c a t i o n a l  

background? 

What t y p e  o f  work does  he do? 

Ana your rnather, what w a s  he r  e d u c a t i o n a l  background? 

Has s h e  ever been ernployed o u t s i d e  of t h e  home? 

[If appropr ia te : ]  Doing what?  



Do you have any b r o t h e r s  o r  sisters? K o w  many? Which are 

older and which are younger t h a n  you? 

[If n o t  a l r e a d y  provided: ]  And your age is? 

What grade are you i n  now? 

[If Hign School : ]  What s choo l  program are you e n r o l l e d  in 

here at V i n c e n t  Massey C o l l e g i a t e ?  

Do you have any i d e a s  about  what  y o u t d  like t o  do a f t e r  

g r a d u a t i o n  from high  s c h o o l  i n  terrns o f  work, s choo l  and /o r  

rnarriage? 

[Proceed t o  t h e  a p p r o p r i a t e  b lock  ( s  ) o f  q u e s t i o n s  : 

u n i v e r s i t y ,  c o l l e g e  o r  o t h e r  educa t ion ,  work and/or 

marriage.] 

[If "donf t know, " ask: Do you think it is  more Likely  t h a c  

you w i l l  c o n t i n u e  with your  educa t ion  after h igh  schoo l  o r  

that you will seek employment? 

Proceed t o  the  appropriate block ( s )  o f  q u e s t i o n s .  ] 

(If the answer i s  again " d o n r t  know," proceed t o  the 

c l o s i n g  block of q u e s t i o n s  on v o c a t i o n a l  p l ans . ]  

Vocational Plana - -the= Education 

[If appropriate:] Do you have any p l a n s  for  a 

u n i v e r s i t y / c o l l e g e  major at  t h i s  t h e ?  

What type of work would you l i k e  t o  do? 





Kas there been any particular person/people  involved i n  

your  decision-making about  t h i s ?  

How do you t h i n k  o t h e r  people  i n  your life might be 

affected by your career d e c i s i o n ?  

[For s t u d e n t s  who have not  s p e c i f i e d  a d e c i s i o n :  ] Do you 

feel t h a t  choosing a career i s  something t h a t  y o u l r e  trying 

to work o u t  now, o r  do  you feel  t h a t  t h i s  i s  where you can 

let t i m e  take i t s  course and j u s t  see what happens? 

Do you have any i d e a s  as t o  when yourd  like t o  have t h i s  

d e c i s i o n  made? 

How a r e  you going  abou t  getting t h e  informat ion  yourd  like 

t o  have t o  make a d e c i s i o n ?  

1s t h e r e  any p a r t i c u l a r  person who is,  o r  will be involved 

i n  your  decision-making about this? 

How do you t h i n k  o t h e r  people  i n  your  l i f e  might be 

affected by your  d e c i s i o n s  i n  t h i s  area? 

Do you feel t h a t  this is a n  important d e c i s i o n  f o r  you t o  

make now, o r  are you more concerned with other things r i g h t  

now? 

[Proceed to the c l o s i n g  block o f  q u e s t i o n s  on vocational 

plans. ] 

Vocational Plans - Euployment 

What type  o f  employment would you l i k e  tp  find? 

How did you corne t o  decide on ? 



When did you first becorne interested in t h a t  type of work? 

What do you find attractive about ? 

What do you f i n d  n o t  so attractive a b o u t  t h i s  field? 

[If  saveral alternative possibilities are spontaneously 

m e n t i o n e d ,  ask about each i n  turn.] 

Have you ever considered any type of w o r k  b e s i d e s  ? 

[List al1 t h e  fields p r e v i o u s l y  mentioned.] 

[Repeat cycle of questions above for each field mentioned 

that has not been previously discussed.] 

How seriously were (are) you c o n s i d e r i n g  each of the plans 

you ment ioned? 

[For students who have specified a decision: ] Do you feel 

that you were actively deciding between and ? 

Was this a difficult decision for you to make? 

What may have helped you to make your decision here? 

Has there been any p a r t i c u l a r  person/people involved in 

your decision-making about this? 

How do you think other people in your Lire might be 

affected by your career decision? 

[For students who have not specified a decision:l Do you 

feel that choosing a career is something that yourre trying 

t a  work on now, or do you think t h a t  t h i s  is something 

where you can let time take i t s  course and see what 

happens? 



Do you h a v e  any  idea as t o  when you'd l i k e  t o  h a v e  t h i s  

decision made? 

How are you go lng  abotlt  getting t h e  i n f o r m a t i o n  y o u l d  like 

t o  have t o  make  a d e c i s i o n ?  

1s there any p a r t i c u l a r  person/people  who is ,  o r  w i l l  be 

i n v o l v e d  i n  your  decis ion-making about  t h i s ?  

How do you t h i n k  other peop le  i n  your life rnight be 

affected by your  decisions in t h i s  a r e a ?  

Do you feel t h a t  this is an impor t an t  decision f o r  you t o  

make now, o r  are you more c o n c e r n e d  about o t h e r  things 

r i g h t  now? 

Have you ever s e r i o u s l y  cons ide red  c o n t i n u i n g  your  

e d u c a t i o n  after h i g h  s c h o o l ?  

[If y e s : ]  Could you describe your t h i n k i n g  at that tirne? 

[If a p p r o p r i a t e : ]  Why did you decide no t  t o  go on i n  

s c h o o l ?  

[Proceed t o  the c l o s i n g  b l o c k  of  questions on  v o c a t i o n a l  

plans. ] 

Vocational Plans - Marriaqe 
How did you come t o  decide on rnarriage as the best p l a n  f o r  

you? 

Do you p l a n  t o  have c h i l d r e n ?  

[If yes:J Do you plan t o  work or remain at home until you 

have children? 



[If appropriate: 1 After you have children, would you 

c o n t i n u e  t o  work? 

When did you first become interested i n  these plans? 

What do you find attractive about marriage (and work)? 

What do you Zind unattractive about marriage (and work)?  

Have you ever considered any o t h e r  type of p l a n ?  

[If yes, repeat q u e s t i o n s  about when interested and n a t u r e  

of a t t r a c t i o n .  J 

Has there been any particular person/people  involved  i n  

your  decision-making about t h i s ?  

How do you think other  p e o p l e  in your l i f e  might be 

affecteci by y o u r  decision? 

How s e r i o u s l y  a r e  you consider ing each of the plans you 

mentioned? 

Have you ever seriously considered c o n t i n u i n g  your  

education ( o r  going t o  work) after h igh  schoo l?  

[If yes:I Could you describe your  t h i n k i n g  at that cime? 

Why did you decide not t o  go  with school (work)? 

Vocational Plans - Closing 
Most parents have plans for their (sons) (daughters  ) , 

things theyfd l i k e  to see them get into, ~hings they'd like 

to see them do, Did your folks have any plans like that 

for you? 



Do you t h i n k  your p a r e n t s  may have had  a preference f o r  one 

p l a n  ove r  t h e  o t h e r ,  a l though  t h e y  would never  have t r i ed  

t o  p r e s s u r e  you about  it? 

[If yes:  ] Did you ever c o n s i d e r  ? 

[If a p p r o p r i a t e : ]  How do your p a r e n t s  feel about  your  

p l a n s  to go i n t o  ? 

A s  you think about  your activities i n  your coursework a t  

school  and any pa r t - t ime  w o r k  o r  hobbies you have had i n  

t h e  field(s) you might  l i k e  t o  get into, what  would you s a y  

i s  most s a t i s f y i n g  o r  reward ing  f o r  you ( f o r  each of t h e m i ?  

1s t h e r e  a n y t h i n g  abou t  these a c t i v i t i e s  that you would 

c o n s i d e r  t o  be  n o t  s o  good? 

How would you d e s c r i b e  your f e e l i n g s  when you are engaged 

i n  these a c t i v i t i e s ?  

Why do you think you feel that way? 

How w i l l i n g  do you t h i n k  you y o u l d  be t o  change your  p l ans  

f rom ( t h e  s t r o n g e s t  one o r  t w o  p l a n s  ment ioned) ,  i f  

something better came a long?  

[If  asked: I1What do you mean better? Respond: "Whatever 

rnight be better by your  s t anda rds . " ]  

[IF respondent  i n d i c a t e s  t h e  p o s s i b i l i t y  o f  change:] 

What might you chacge t o ?  

What might c a u s e  you t o  make such a change? 





What do you see a s  the  advantages and d isadvantages  o f  

being single versus being rnarried? [ I f  on ly  one side i s  

asked about, a sk  about the o t h e r  p o s i t i o n . ]  

Has your d e c i s i o n  about  (rnarrying) ( n o t  marrying) corne 

easily t o  you o r  has i t  been a d i f f i c u l t  d e c i s i o n  t o  make? 

Why? 

Who may have in f luenced  your d e c i s i o n ?  

(Has t h e r e  been any pa r t i cu l a r  person/people involved i n  

your decision-making about this?) 

How do you think other people  i n  your l i f e  might be 

affected by your decision? 

[If n o t  a l r e a d y  e v i d e n t : ]  Have you gone through an 

impor tant  change i n  t h i n k i n g  abou t  rnarriage f o r  y o u r s e l f ?  

[If yes : ]  Please d e s c r i b e  t h a t  change? 

What s t a r t e d  you thinking about  these questions? 

Who may have i n f l u e n c e d  your t h i n k i n g ?  

How would you compare your ideas abou t  marriage with those 

of your ( f a t h e r )  (mother)? [Make cornparison with parent o f  

t h e  same gender  as the Respondent.] 

What is  your p a r e n t s '  m a r r i a g e  l i k e ?  How do you feel about  

t h e  kind of  marriage your  parents (have] (had) ? 

Would you l i k e  your marriage t o  be similar t o  theirs? 



How do your pa ren t s  feel about  your ideas on rnarriage? [If  

parents do no t  know:] How do you th ink  they would f ee l  

about them i f  t hey  did know? 

Are you c u r r e n t l y  i n  a  romantic r e l a t i o n s h i p  with someone? 

[ I f  yes:] How does your (boy) ( g i r l )  f r i e n d  feel about your 

ideas about marriage? 

How do your i dea s  compare w i t h  ( h i s ) ( h e r s ) ?  

What do you t h ink  a r e  the bes t  and worst t h i n g s  about  

marriage i n  terms of what you would be doing i n  the 

marr iage  i n  your r o l e  a s  a (husband) (wife)? 

How w i l l i n g  would you be t o  change your p lans  about 

marriage? 

[If appropr ia te : ]  What would it t ake  t o  change your ideas  

about marriage? 

Do you t h i n k  you might t h i n k  again about your dec i s i on  a t  

some po in t  i n  t h e  future? 

[If yes : When? Why then? 

On a 7-point s c a l e ,  how important  do you see marriage and 

your having t h e  r o l e  of (husband) (wi fe )  a s  being i n  your 

l i f e ?  Again, 7 means "extrernely important" and 1 means 

"not a t  a l 1  important ."  

The Pole of pagent 



[Remember, for p e o p l e  who answered  vocational plans i n  

terrns of m a r r i a g e  and p a r e n t i n g ,  to beg in  w i t h  "Why do you 

plan to become a p a r e n t ? " ]  

[For a l 1  o t h e r s ,  beg in : ]  Do you p lan  to become a parent 

some day? 

[If yes:]  Why do you plan to become a parent? 

When d o  you think would be a good tirne i n  your  life t o  

start parenting? 

How do you picture your role in p a r e n t i n g ?  

What type o f  behavior in you r  c h i l d  would give you 

p l e a s u r e ?  

If you ever become a p a r e n t ,  wha t  role do you think your 

(husband)(wife) should have in parenting with you? 

What role d o  you think your ( h u s b a n d ) ( w i f e )  ri11 have i n  

p a r e n t i n g  w i t h  you? 

[If any difference is mentioned:] Why do you think t h a t  

would be? 

[If no:I 1s this because you have  never thought about the 

role of parent for you yourself or t h a t  you definitely do 

n o t  want to he a parent? 

Kow àîd you figure out that decision? 

What do you see as the advantages and disadvantages of 

parenting? 

[If only one side is p r e s e n t e d ,  a s k  about the o ther . ]  



Has your decision about parenting corne easily to you, o r  

h a s  it been a dlfficult d e c i s i o n  t o  make? 

Why? 

Who o r  what has had a part in h e l p i n g  you t o  make a 

d e c i s i o n  about t h i s ?  

How do you t h i n k  o t h e r  people i n  your l i f e  migh t  be  

a f f e c t e d  by your d e c i s i o n ?  

Have you e v e r  gone  through an important change i n  yolir 

t h i n k i n g  about  pa ren t ing?  

[If y e s : ]  When was t h a t  i n  your l i f e?  

Please d e s c r i b e  t h e  changes. 

What s t a r t e d  you t h i n k i n g  about t h e s e  ques t ions?  

How d id  you go about working o u t  your ideas?  

Who rnay have in f luenced  your d e c i s i o n  about t h i s ?  

How would you compare your i d e a s  about  parenting with t h o s e  

o f  your p a r e n t s ?  

How would you describe your parenrrs' t h i n k i n g  about  

pa ren t ing?  

What do you t h i n k  o f  t he  p a r e n t i n g  you have had? 

Would you like your p a r e n t i n g  t o  be l i k e  t h e i r s ?  

Would your parents like to see you be  a parenc  some dây? 

How do you feel about that? 



How do your p a r e n t s  feel about  your ideas on pa ren t ing?  [If 

p a r e n t s  donrt know:] How do you t h i n k  t h e y  would feel about  

them i f  t h e y  did know? 

[ I f  p r e s e n t l y  i n  a romantic  r e l a t i o n s h i p : ]  How does your 

(boy) ( g i r l )  f r i e n d  feel about  what you t h i n k  about  

p a r e n t  ing?  

How do your i d e a s  about  p a r e n t i n g  compare wi th  (his) ( h e r s )  ? 

Do you b e l i e v e  your ideas about  p a r e n t i n g  a r e  now f a i r l y  

worked o u t ,  o r  do you fee l  t h a t  y o u ' r e  s t i l l  working o u t  

your t h i n k i n g  about  p a r e n t i n g ?  

[ I f  s t i l l  working o u t  i d e a s : ]  What q u e s t i o n s  a r e  you s t i l l  

t h i n k i n g  abou t?  

What are you doing  now t o  work o u t  your t h i n k i n g  about 

t h e s e  q u e s t i o n s ?  

A s  you think about  be ing  a p a r e n t  y o u r s e l f ,  what would you 

l i k e  best and least about  your r o l e  o f  p a r e n t ?  

How w i l l i n g  would you be  t o  change your p l a n s  about 

p a r e n t i n g ?  

[ I f  a p p r o p r i a t e : ]  What would it t a k e  t o  change your i d e a s  

about p a r e n t i n g ?  

Do you t h i n k  you might r e c o n s i d e r  your  d e c i s i o n  a t  some 

p o i n t  i n  t h e  future? 

[If y e s : ]  When? 

Why then? 



What do you think might i n f l uence  your decision about 

whether to be a parent o r  not? 

On a ?-point scale, how important do you see t h e  role o f  

parent as being to you in your l i fe? Aga in ,7  means 

"extremely important" and 1 means "not at al1 important." 



I d e n t i t y  Status Interview: 

Late Adolescent  Form 

How old are you? 

Where are you from o r i g i n a l l y ?  

And where a r e  you l i v i n g  now? 

How do you feel abou t  l i v i n g  i n  Winnipeq? 

Are both your parents living? 

[If not:] A t  what age  were you when your ( f a t h e r )  (mother) 

died? 

Have your p a r e n t s  e v e r  been separated or divorced? 

[If y e s : ]  A t  what age  were you when your p a r e n t s  

separated? 

[If a p p r o p r i a t e : ]  Whom have you Lived w i t h ?  

[If appropr ia te : ]  Has e i t h e r  of your p a r e n t s  remarried? 

[If y e s : ]  What age were you a t  t h a t  t i m e ?  

Can you t e l l  m e  something about  your fatherls e d u c a t i o n a l  

bac kground? 

What t y p e  of work does  h e  do? 

And your mother, what was her e d u c a t i o n a l  background? 

Kas she ever been employed o u t s i d e  o f  t h e  home? 

[If a p p r o p r i a t e : l  What t y p e  of work does  s h e  do? 

Do you have any b r o t h e r s  o r  sisters? 

[If yes: 1 What are t h e i r  ages?  



[If not a l r e a d y  provided:] And your age is? 

Vocational Plans 

How d i d  you corne t o  decide on attending U of  M? 

What year are you i n  now? 

What i s  your major? 

How did you come t o  dec ide  on as  a major? 

When did you first become interested in ? 

What do you f i n d  attractive about  this f ie ld?  

What drawbacks do you see about this f i e l d ?  

What would you l i k e  t o  do with t h i s  major af ter  you 

graduate  from un ive r s i t y?  

How would you de sc r i be  y o u r  feelings while you are engaged 

i n  activities r e l a t e d  to your major? 

Why do you think you f e e l  t h i s  way? 

Since you have been a t  university, h a v e  you ever thought  

about any majors besicles ? 

&If y e s : ]  What else have you considered? 

When did you f i r s t  become i n t e r e s t e d  i n  ? 

What did you f i n d  attractive a b o u t  ? 

What drawbacks did you see t o  this field? 

Was t h i s  a difficult decision t o  rnake? 

What do you think in f luenced  your choice? 

[Repeat for  each pos s ib l e  major rnentioned. 1 



How about when you were i n  high school-what was your 

th ink ing  about your f u t u r e  vocational plans?  

[Repeat c y c l e  of ques t ions  above for each f i e l d  mentioned 

that has not been prev ious ly  d i s c u s s e d . ]  

[If not  already ev iden t : ]  Was t h e r e  ever  a time when you 

were t r y i n g  t o  d e c i d e  between two very d i f f e r e n t  d i r e c t i o n s  

for your l i fe ,  i n  tems o f  t h e  work you wished t o  pursue? 

[ I f  y e s : ]  What were the alternatives t h e n ?  

Was t h i s  a d i f f i c u l t  dec i s ion  t o  make? 

What i n f l u e n c e d  your dec is ion  here? 

Most paren ts  have plans f o r  t h e i r  (sons)  (daughte rs ) ,  

t h i n g s  they 'd  l i k e  t o  see them g e t  i n to ,  th ings  t h e y l d  like 

t o  see them do. D i d  your f o l k s  have any p l a n s  like t h a t  

f o r  you? 

Do you th ink  your paren ts  may have had a preference for one 

field over another,  a l though they would never have tried t o  

p ressure  you about it? 

[If necessaryrl How do your  paren ts  feel  about your p lans  

to go into ? [Respondentrs current career p lans ] .  

Kow willing do you t h i n k  you you'd b e  t o  change your plans  

from (Respondentf s current career p lans )  , i f  

something b e t t e r  came along? 



[ I F  a s  ked: "What do you mean better? Respond: "Whatever 

m i g h t  be  b e t t e r  by your s t anda rds . " ]  

[If respondent i nd i ca t e s  t h e  p o s s i b i l i t y  of change:] 

What m i g h t  you change t o ?  

What rnight cause  you t o  make such a change? 

How l i k e l y  do you think it is t h a t  you w i l l  make some 

change? 

I n  tenns of your f u t u r e  vocat ional  p lans ,  has there been 

any s p e c i f i c  person who h a s  important i n p u t  i n t o  your 

decision-making about  this? 

Do you t h i n k  o ther  people i n  your l i f e  w i l l  b e  a f f e c t e d  by 

your decis ion? Who? In what way? 

On a 7-point scale, how important do you see your vocation 

as be ing  t o  you i n  your life, where 7 rneans "extrernely 

important" and 1 means "no t  a t  a l 1  important"? 

Marriage and the Role cf Spouse 

Do you p l an  t o  marry some day? 

[If y e s : ]  Why do you plan t o  marry? 

When do you think would be  a good t h e  f o r  you t o  marry? 

Why then? 

What kind o f  a person would you want t o  marry? 

How do you p i c t u r e  what marriage might be Like  f o r  you? 

What do you see as your r o l e  as a [husband) ( w i f e ) ?  



[If  no:] Have you ever thought  about  the idea o f  marriage? 

Why do you t h i n k  you would prefer  n o t  t o  rnarry? 

What do you see as t h e  advantages  and d isadvantages  o f  

be inq  single versus be ing married? [If o n l y  one side is 

asked about, a s k  about  the o t h e r  p o s i t i o n . ]  

Has your d e c i s i o n  about  (rnarrying) (no t  rnarrying) corne 

e a s i l y  t o  you o r  h a s  it been a d i f f i c u l t  d e c i s i o n  t o  rnake? 

Why do you t b i n k  it has? 

Who may have in f luenced  your d e c i s i o n ?  

(Has t h e r e  been any p a r t i c u l a r  person/people  involved i n  

your decision-makrng about  t h i s ? )  

How do you think other people  i n  your life rnight be 

a f f e c t e d  by your d e c i s i o n ?  

[If not  a l r e a d y  e v i d e n t : ]  Have you gone through an 

impor tant  change i n  t h i n k i n g  about  marr iage  f o r  y o u r s e l f ?  

[If yes: ] Please  d e s c r i b e  t h a t  change? 

What s t a r t e d  you t h i n k i n g  about  t h e s e  ques t ions?  

Who may have been a factor i n  your th ink ing?  

How would you compare your  ideas about  rnarriage wi th  t h o s e  

o f  your (father) (mother)  ? [Make cornparison wi th  parent o f  

t h e  same gender  as the Respondent.] 

How would you describe your  parents' marriage? 

What do you t h i n k  of the marriage your p a r e n t s  (have) 

(had)  ? 



Would you like your  marriage t o  be s i m i l a r  t o  t h e i r s ?  

How do your p a r e n t s  feel abou t  your i d e a s  on marriage? [ I f  

p a r e n t s  do n o t  know: ] How do you t h i n k  t h e y  would feel 

about  them i f  rhey d id  know? 

Are you c u r r e n t l y  i n  a romant ic  r e l a t i o n s h i p  w i t h  someone? 

[ I f  yes : ]  How does t h e  person you are  involved  with feel  

abou t  your i d e a s  on marr iage?  

How do your  ideas compare w i t h  ( h i s )  (hers ) ? 

A s  you t h i n k  abou t  t h e  a c t i v i t i e s  involved  i n  rnarriage and 

your  r o l e  as a (husband) (wife), what would you s a y  you 

a n t i c i p a t e  t o  be  most satisfying or rewarding f o r  you? 

1s there any th ing  abou t  t h e s e  a c t i v i t i e s  t h a t  you 

a n t i c i p a t e  will be a source  o f  d i s s a t i s f a c t i o n  for you? 

How w i l l i n g  would you b e  t o  change your  p l a n s  about 

marr iage?  

Do you a n t i c i p a t e  t h a t  you w i l l  reexâmine your d e c i s i o n  a t  

some point i n  t h e  f u t u r e ?  

[If yes : ]  When? Why then?  

On a 7-point scale, how impor tan t  do you see marriage and 

your  having  the ro le  of (husband) ( w i f e )  as b e i n g  i n  your  

l i fe?  Again, 7 means "extremely important" and 1 rneans 

"not  a t  a l1  impor tan t . "  

The Role o f  Po+ent 

Do you plan t o  become a parent some day? 



[If yes:] Why do you p l a n  to become a parent? 

When do you t h i n k  would be  a good time i n  your life to 

s t a r t  parenting? 

How do you p i c t u r e  your role i n  p a r e n t i n g ?  

W h a t  type of b e h a v i o r  in your ch i ld  would give you 

pleasure? 

If you ever become a p a r e n t ,  what r o l e  do you t h i n k  your  

(husband) ( w i f e )  ahould have i n  p a r e n t i n g  w i t h  you? 

What r o l e  do you t h i n k  you r  ( h u s b a n d )  (wife) would have i n  

p a r e n t i n g  w i t h  you? 

[ I f  aay d i f f e r e n c e  is  mentioned:] Why? 

[If no:] 1s this because you have  never thought about the 

role o f  parent for you yourself or t h a t  you definitely do 

not want t o  be a p a r e n t ?  

How have  you arrived a t  that decision? 

W h a t  do you see as the advantages and disadvantages of 

pa ren t ing?  

[If only one side is presented ,  ask a b o u t  the other. ] 

Kas your decision about parenting corne easily to you, or 

h a s  it been a difficult decision to make? 

W h y  do you t h i n k  it has  been? 

What has inf luenced your dec i s ion?  Has there been any 

par t icular  p e r s o n  involved i n  your  deciszon making? Who do 

you think will be affected by your dec i s ion?  





Do you believe your ideas about  pa ren t ing  are now f a i r l y  

worked out ,  o r  do you feel t h a t  youfre  still working o u t  

your  t h i n k i n g  about  pa ren t ing?  

[If still working o u t  ideas:] What q u e s t i o n s  are ycu s t i l l  

t h i n k i n g  about?  

What are you do ing  now t o  w o r k  o u t  your  t h i n k i n g  about  

t h e s e  q u e s t i o n s ?  

How w i l l i n g  would you be  t o  change your  p l a n s  a b o u t  

p a r e n t i n g ?  

[If a p p r o p r i a t e : ]  What would it t a k e  t o  change your ideas 

about parenting? 

Do you an t i c ipa te  t h a t  you might  reexamine your  d e c i s i o n  a t  

some p o i n t  i n  the  f u t u r e ?  

[If y e s : ]  When? Why then?  

What d o  you think might i n f l u e n c e  your  decision? 

On a 7-point  scale, how important do you see t h e  role of 

parent as b e i n g  t o  you in your  l i f e?  Again,7 means 

"estremely important" and 1 means "no t  at  al1 i m p o r ~ a n t . "  



APPENDIX H 

CRITERIA FOR COMPETENT ISI ADMINISTWTION 

Lntroduction: 

( T o t a l )  

Comments 

1. Writes p a r t i c i p a n t  number  o n  t a p e .  

2 .  Checks tape- recorder  b e f o r e  i n t e r v i e w .  

3. In te rv iew area is p r i v a t e ,  quiet, free 

from major  d i s t r a c t i o n s  (i. e . ,  i n t e r v i e w e r  

faces window) . 
4 -  In t roduces  self t o  p a r t i c i p a n t .  

5. E x p l a i n s  about c o n f i d e n t i a l i t y .  

6 .  1s f r i e n d l y  and makes  e f f o r t  t o  establish 

r a p p o r t .  

7 .  Voice is  f r i e n d l y  i n  tone. 

8 .  G i v e s  g e n e r a l  i n t r o  t o  in t e rv iew L e . ,  no 

right o r  wrong answers, i n t e r e s t e d  i n  

what you t h i n k .  

9.  Appears relaxed anu coriiiùerit. 

IO. Answers any ques t ions  brief ly and 

hones t ly .  

I L .  Noves quickly into interview. 

12. Explains about audio-tape. 

Accuracy ( % )  



Gsneral ûpeninq: 

Y N NA 1. Asks al1 background q u e s t i o n s .  

- 7 

(Total) Accuracy ( 8 )  

Vocational Plans - Opening: 
Y N NA 1. Correctly determines which  par t  of  

v o c a t i o n a l  plans to pursue.  

Y N NA 2 ,  Proceeds t o  closing i f  participant 

answers "donrt know" t o  t h e  2 q u e s t i o n s .  

Y N NA 3. Leaves no more t h a n  5 secs. be tween  

q u e s t i o n s .  

(Total) Accuracy ( % )  

Vocational Plans - Further Education: Cornent s 

1. A s k s  about major/ job p l a n s  and 

Attractive/unattractive aspects 

( m ~ h Z ~ ï j G ~ ï ï , ï ~ ~  dnd f ) . 
2 .  A s k s  about other fields (KNOWLEDGEABILITY 

and INFO) . 
3, Asks about decision-making 

(ALTERNATIVES) * 

4. A s k s  about people involved i n  d e c i s i o n -  

making. 



- - - 

( T o t a l )  

(Total) 

5. A ç k s  a b m t  people poss ib ly  affected by 

decis ion.  

6. If no decision: A s k s  about time- 

U n e  info. 

Accuracy ( % )  

Vocational Plana - mloyment: 

Vocational Plana - Wtiage:  

1. A s k s  about job plans and attractive/ 

unattractive aspects  (KNOWLEDGEABILITY 

and INFO) . 
2 .  A s k s  about o the r  fields (KNOWLEDGEABILITY 

and I N F O )  . 
3. A s  k s  about decision-maklng 

:ALTERNATIVES 1 . 
4 .  A s k s  about people involved i n  decision- 

rnaking. 

5. A s k s  about people possibly affected by 

decision * 

6. If no decision: Asks about t h e - l i n e  

( I N F O  ) . 

Accuracy ( % )  



1. Asks about decision to rnarry/have 

children and 

attractive/unattractive aspects 

(KNOWLEDGEABILLTY and LNFO)  . 
2. Asks about other plans  

(KNOWLEDGEABILITY and 

INFO). 

3. Asks about decision-making 

(ALTERNATIVES ) . 
4. Asks about people  involved in decision- 

making. 

5.  Asks a b o u t  people possibly  affectea by 

decision. 

6. Asks a b o u t  s e r i o u s n e s s  of o t h e r  p l a n s  

i f  approp. (INFO and COMMITMENT) . 

- - - 

(Total) Accuracy ( % )  

Vocational Plana - Cloaing: 
1. Asks about parents reaction 

( IDENTIFICAS ION)  . 
As ks about related activities (INFO) . 
3. Asks a b o u t  possibility of change 

(RESISTANCE TO SWAY) . 



Y N NA 4. Asks about ?-poin t  s c a l e .  

Y N NA 5. S u f f i c i e n t  data t o  determine 

classif ication,  

- - 

( T o t a l )  Accuracy ( % )  

Marziage and the Role of Spouse: 

Uses c o r r e c t  f o m  o f  opening.  

Uses correct response for Yes/No 

r e s p o n s e s .  

Asks about advantages/disadvantages (mar. 

& single) (KNOWLEDGEABILITY and INFO) . 
As k s  about  decision-making 

(ALTERNATIVES ) . 
Asks about peop le  involved i n  dec i s ion -  

ma king. 

Asks about  peop le  p o s s i b l y  affected by 

d e c i s i o n .  

A s k s  about changes i n  thinking (KNOW. and 

COMMITMENT ) . 
Asks about parents (INFO) . 

As ks about c u r r e n t  r e l a t i o n s h i p  ( INFO and 

KNOW) . 



NA 9.  Asks about p o s s i b i l i t y  o f  change 

(RESISTANCE) . 
1 0 .  Asks about 7-point scale. 

L1. S u f f i c i e n t  data t o  determine 

c l a s s i f i c a t i o n .  

- - 

( T o t a l )  Accuracy ( % j  

The Role of Parent: 

Y N NA I. Uses c o r r e c t  f o m  o f  opening. 

Y N NA 2. Uses c o r r e c t  response for Yes/No 

responses .  

3. A s k s  about  advan tagedd i sadvan tages  (both  

c h i l d / n o  child) . (KNOWLEDGEABILITY & 

INFO)  . 
4 .  Asks about  decision-making 

(ALTERNATIVES) . 

5.  A s k s  about  people  invoived i n  dec i s ion-  

m a  king. 

5.  A s k s  about people p o s s i b l y  affected by 

d e c i s i o n .  

NA 6. Asks about  changes i n  t h i n k i n g  (KNOW. and 

COMMITWNT) . 
NA 7 .  Asks  about parents ( I N F O ) .  



2 63 

As hs about current relationship ( I N F O  and 

KNOW) - 
Asks about possibility of change 

( RESISTANCE) . 

NA 10. Asks  about 7-point scale. 



APPENDIX I 

ISI DECISION TREE 
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APPENDIX J 

ISI RaTING FORM 

S* ject Yumber : Ratex : 

Vocational Plans: 

Knowledgeability? Y N 

Info Gathering? Y N  

Alternatives? Y N  

Emotional Tone? Y N  

Early Decision? Y N  

Knowledgeability? Y N  

Activity? Y N  

Tone? Y N  

Identification? Y N  

Projection to Future Y N 

Resistance to Sway? Y N 

Exploration? Y N  Cornmitment? Y N  

S tatus : 

Person who influenced? N Y who? 

Person af fected? N Y who? 

Comrnents : 

Marriaqe and Role as Spouse: 

Knowledgeability? Y 

I n f o  Gathering? Y 

Alternatives? Y 

Emotional Tone? Y 

Early Decision? 

N KnowledgeabiLity? Y N  

N Activity? Y N  

N Tone ? Y N  

N Identification? Y lu' 

Projection to Future Y N 



Resistance ta Sway? Y N 

Cornmitment? Y N  Exploration? 

Status: 

Person who influenced? N Y 

Person affected? N Y 

who? 

who? 

Comment s : 

Role of Parent: 

Knowledgeability? Y N 

Info Gathering? Y N  

Alternatives? Y N  

Emotional Tone? Y N  

Early Decision? Y N  

Exploration? 

Status: 

Person who influenced? N Y who? 

Person affected? N Y who ? 

Comment s : 

Knowledgeability? Y N  

Activity? Y N  

Tone? Y N  

Identification? Y N  

Projection to F u t u r e  Y N 

Resistance to Sway? Y N 

Cornmitment? Y N  



APPENDIX K 

Dear Parent 

We would like your permission f o r  your child to 

participate i n  a s tudy that is being conducted by the 

Psychology Department at the University of Manitoba. The 

purpose of the s t u d y  is to examine how an individual's 

identity develops and how involvement in relationships with 

others (such as f r i e n d s )  develops. W e  have studied this 

topic with first year university students and now we would 

like to better u n d e r s t a n d  how identity and involvement in 

r e l a t i o n s h i p s  develop in early a d o l e s c e n c e .  

Wbat would participation in the study involve?  

1) Your child would be a s k e d  to f i l 1  out four 

questionnaires with other rnembers of h i s  class. Then we 

w i l l  randomly select a smaller number of students to 

participate in an individual interview. The interview will 

take place at school, during cLass tirne, and be with a 

t rained interviewer from the University of M a n l t ~ b a .  

Completion of the questionnaires would take approximately 

15 minutes and the interview would take approximately 30-40 

minutes. For two of the questionnaires the s t u d e n t  would 

read a number o f  statements o r  phrases such as "Itve got a 

clear idea of wnat 1 want to be", "1 care deeply for 

others", "Warm and understanding", "In search of my 



i d e n t i t y "  and  i n d i c a t e  on a r i v e - p o i n t  scale how well t h e s e  

s t a t e rnen t s  d e s c r i b e  hirn o r  her. For t he  t h i r d  

q u e s t i o n n a i r e ,  p a r t i c i p a n t s  would rate s t a t e m e n t s  such  as 

"1 t r y  to be f r i e n d l y  t o  people" ,  "1 l e t  o t h e r  people 

c o n t r o l  my a c t i o n s "  and  "1 t r y  t o  p a r t i c i p a t e  i n  group 

a c t i v i t i e s "  on a 6 - p o i n ~  scale i n  r e l a t i o n  t o  how often 

they behave t h i s  way and  whether  t h e y  do s o  w i t h  few people  

o r  most peop le .  

2 )  You would be asked t o  comple te  t h e  enc losed  Background 

In fo rma t ion  Form. General i n fo rma t ion  of t h i s  k i n d  is 

impor t an t  because  it will allow u s  t o  compare 

c h a r a c t e r i s t i c s  o f  the s t u d e n t s  p a r t i c i p a t i n g  i n  this s tudy  

w i t h  o t h e r s ,  such  as the u n i v e r s i t y  s t u d e n t s  who 

p a r t i c i p a t e d  earlier. 

The i n f o r m a t i o n  that is obtained i n  t h i s  study w i l l  be 

c o n f i d e n t i a l  and o n l y  u s e d  by researchers who are invo lved  

i n  the study.  Any details t h a t  might  reveal your  c h i l d ' s  

i d e n t i t y  w i l l  n o t  be  r e c o r d e d  i n  t h e  r e s e a r c h  r e p o r t .  

There is a l s o  a p o s s i b i l i t y  t h a c  w e  may do a follow-up o f  

t h i s  s t u d y  w i t h i n  a f e w  years. T t  would be v e r y  h e l p f u l  i f  

were able t o  speak  t o  as many o f  t h e  same s t u d e n t s  as 

p o s s i b l e  as t h e y  get o l d e r .  If you are agreeable t o  our 

c o n t a c t i n g  you i f  there is a follow-up study, please p u t  

y o u r  phone number o n  t h e  background i n f o r m a t i o n  s h e e t .  Of 



course, i f  you did  n o t  want t o  p a r t i c i p a t e  at that time you 

would be under no o b l i g a t i o n  t o  do so. 

If  your c h i l d  would like t o  p a r t i c i p a t e  in this s t u d y  

and  you are w i l l i n g  to have them do so ,  p l e a s e  sign the 

enc losed  P a r e n t ' s  Consent Form and have your c h i l d  sigr! t h e  

Youth's Consent Fom. As well, p l e a s e  complete ~ h e  

Background Information Ç h e e t  and s e n d  a l1  t h r e e  sheets, 

s e a l e d  i n  t h e  envelope ,  w i t h  your c h i l d  t o  their homeroom 

class. Even if you decide t h a t  y o u r  c h i l d  w i l l  not 

p a r t i c i p a t e ,  please i n d i c a t e  t h i s  on  t h e  sheet and send t h e  

envelope  back t o  t he  homeroom c l a s s  w i t h  your child. 

A t  t h e  complet ion of  t h e  s tudy,  a w r i t c e n  summary o f  

t h e  findicgs w i l l  be g i v ~ n  t n  t h e  students d u r i n q  their 

home room class a n d  t h e y  will be a s k e d  t o  b r i n g  t h e  

in fo rmat ion  home t o  s h a r e  with you. 

Thank you f o r  c o n s i d e r i n g  ou r  reques t .  Your p a r - c i c i p a ~ i o n  

and your c h i l d ' s  p a r t i c i p a t i o n  a r e  g r e a t l y  appreciatod. II 

ÿou have f u r t h e r  ques t ions  about t h i s  study p l e a s e  contact 

us a t  474-9718. 

Paula  B a t t l e ,  M.A. C. Koverola, Ph.  D . ,  C. Psych 

Doctora l  Stuaent S u p e r v i s i n g  Psycnologist 

Department of Psychology, U n i v e r s i t y  o f  Manitoba 



APPENDIX L 

CONSENT FORMS 

P a r e n t r  s Consent Form 

1 unde r s t and  t h a t  my child and 1 have been asked to 

p a r t i c i p a t e  i n  a s tudy t h a t  w i l l  i n v e s t i g a t e  t h e  

development o f  i d e n t i t y  and r e l a t i o n s h i p s  w i t h  o t h e r s  [ s u c h  

as f r i e n d s )  i n  young a d o l e s c e n t  boys and g i r l s .  

I unde r s t and  that rny p a r t i c i p a t i o n  w i l l  i n v c l v e  

completing t h e  enc losed  Background In fo rma t ion  Form and 

send ing  this form w i t h  the s igned c o n s e n t  foms back CO 

A r t h u r  A. Leach School  w i th  my c h i l d .  1 a l s o  unders tand  

t h a t  rny c h i l d  woul; c o q l e t e  four q u e s t i o n n a i r e s  and may be  

i n t e m i e w e d  abou t  h i s / h e r  g o a l s ,  b e l i e f s  and p l a n s  he/she 

has formed t o  t h i s  p o i n t  i n  i i f e .  

1 unde r s t and  t h a t  o u r  p a r t i c i p a t i o n  i n  t h i s  s t u d y  is 

c o m p l e t a l y  v o l u n t a r y  and t h a t  there are no p e n a l t i e s  of  any 

kind  i f  w e  decide no t  t o  p a r t i c i p a t e .  1 a l s o  unde r s t and  

t ha t  i f  w e  agree t o  participate now we can change our minds 

a t  any  t h e  and  t h a t  there are no p e n a l t i e s  f o r  do ing  so. 

1 u n d e r s t a n d  t h a t  the i n f o r m a t i o n  s o l l e c t e d  i n  t h i s  

s tudy  w i l l  be kep t  c o n f i d e n t i a l  a n d  w i l l  only be used  by 

t h e  researchers involved in the study. 1 a l s o  unde r s t and  

a n y  details that might reveal the  i d e n t i t y  o f  any  members  



of my farnily will be excluded from any researzh reports .  

1 have had a chance to ask questions. 1 volun tee r  to 

be in this study. 

N a m e  (Please p r i n t )  

S i g n a t u r e  

Date 



Youth's Consent Form 

1 understand t h a t  1 have  been asked to be in a study 

about boys and girls my age and what w e  t h i n k  about 

ourselves and relationships wi th  other people. If I agree 

to be in this study 1 understand that 1 will fil1 out 4 

questionnaires and that 1 may be interviewed by the 

researcher during school t i m e .  

I understand that 1 don't have to answer any q u e s t i o n s  

I don't want to and that it is 0 . K  if 1 donlt want to 

participate at a l l .  1 also understand and that even i f  1 

agree to be i n  the study now, 1 can change my mind a t  any 

time and that there would be no problem if I did so. 

1 understand that my answers on t h e  questionnaires and 

what 1 Say in the interview will be between me and the 

researchers and that no one else will know what I said. 

If understand that if 1 have any questions about the 

study 1 can ask rny parents or the researchers. 

1 have had a chance to ask questions. 1 volunteer to 

be in this study. 

Name (Please p r i n t )  

Signature Date 



d 
' r i  tn 



The s tudents  w i l l  then be asked to bring the surnmary home 

to share with you. If you have any questions about t h e  

r e s u l t s  please c o n t a c t  u s  a t  474-8719 and we would be happy 

to answer them. 

Paula B a t t l e ,  M.A. C. Kovero la ,  Ph.D., C. Psych.  

D o c t o r a l  Student Supervising Psychologis t  

D e p a r t m e n t  of Psychology 

U n i v e r s i t y  of  Manitoba 



APPLIED A I M G E .  ln= 
fi 1653 East Main Street 

=-& Rochester, NY 14809 USA -- --- Phane:716/482-0300 -- --= Fax: 71 61288-5989 

O ?993.Applied Image. l ~ = , A l l  Rlghis R e i e m i d  




