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Abstract

Non-governmental organizations (NGOs) have become increasingly utilized in the
rebuilding of war-torn countries. This thesis is a grounded-theory qualitative study of the
role of NGO educational projects in re-building civil society in Afghanistan as well as
other conflict-affected nations. Six NGO project directors and field officers working on
project work in Afghanistan were selected as interview participants. Analysis of the
interview narratives revealed several key findings. These key findings suggest that while
NGO officials recognize several root causes of conflict in their work contexts, conflict’s
causes have limited impact on their project design. However, NGO officials believed
educational project work had transformational potential. Further, NGO officials believed
their project work to be successful in its development and peacebuilding goals, but
suggested a need for increased project time frames. Finally, they believed their NGO
project work to be but one track in a multi-track intervention into conflict-affected

countries.
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Exploring the Role of International Non-Governmental Organizations in Rebuilding

Conflict-Affected Societies through Educational Project Work

Chapter One - Introduction

Introduction

During the second half of the 20" century, an average of one million people died
each year as a result of armed conflict (Ball, 2001). The 1990s and the first years of the
21" century have witnessed a horrible spike in intrastate violence (SIPRI, 2006). Spurred
on by increased support for foreign intervention into conflict, nongovernmental
organizations (NGOs) have become increasingly utilized in the rebuilding of war-torn
conflict zones (Goodhand, 2006; Carter, 1996). If motivated by a transformational view
of conflict and guided by a careful analysis of local conflict dynamics, NGO educational
projects can aid the educational systems in conflict-affected countries in becoming agents
for peace (CIDA, 1999; Degu, 2005). NGOs involved in this type of work have varied
focuses, goals, and time constraints. It is becoming increasingly evident that NGO work
that incorporates both peacebuilding and development objectives is especially suited for
conflict-affected settings (Anderson, 1999; Schloms, 2003). Additionally, NGO work that
functions within a holistic, multi-tracked paradigm is especially crucial in today’s

complex conflict settings (Diamond & McDonald, 1996; Junne & Verkoren, 2005).

Purpose Statement

It is hard to imagine a more difficult and complex context in which to conduct
NGO educational project work than today’s conflict-affected settings such as

Afghanistan. NGOs venturing into the typically chaotic devastation of countries like
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Afghanistan are required to navigate numerous challenges. Extensive analysis of NGO
project work in conflict-affected countries is thus required.

This thesis is a qualitative study of the role of NGO educational projects in re-
building civil society in conflict-affected contexts. The research data gathered for this
thesis serves to explore a possible theoretical framework for NGO educational project
work, provides insight into what extent an analysis of conflict is guiding NGO
educational projects, and explores the perceived power of educational project work to
facilitate healing in divided societies. To this end, a set of six NGO project directors and
field officers were interviewed regarding their NGO project work. An analysis of the
participant’s perceptions of and beliefs regarding their educational project work has
provided data valuable for developing theory for future NGO educational project work in

conflict-affected settings.

Significance of the Study

A growing amount of research is being devoted to the role of NGOs in conflict-
affected countries (Aall, 2001; Ahmed & Potter, 2006; Anderson, 2001; Byrne & Irvin,
2001; Byrne & Irvin, 2002; Goodhand, 2006; Jenkins, 2006; Junne & Verkoren, 2005;
Scholms, 2003). Additionally, the Canadian International Development Agency (CIDA)
has prepared a framework that can guide educational projects in conflict-affected settings
(CIDA, 1999). However, research into NGO work in the field of education in conflict-
affected settings appears to be very rare and therefore requires significantly more
attention.

The theoretical basis for this thesis includes the transformational view of conflict,

the inherent complexity of modern intrastate conflict, the transformative power of
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education in a conflict-affected context, Lederach’s (1997) integrative approach to
peacebuilding, and the value of a holistic, multi-track approach to development work.
This study will hopefully build upon, strengthen, or possibly evaluate and modify these
valuable theories.

NGOs that endeavor to enter into the highly volatile climate typical in conflict-
affected settings will be required to analyze the causes of the local conflict, provide
appropriate educational strategies that lessen the possibility of future conflict, and
articulate a vision as to how peacebuilding and relief/development work can work
together (Junne & Verkoren, 2005; Schloms, 2003). While the value of these three
requirements of modern NGOs has been affirmed and validated, more research is
necessary to analyze how to actually carry out a successful educational development
program in a conflict-affected setting.

For government policy-makers and international donor bodies, this study may
shed some light on the manner in which NGO development work can fit into the overall
peacebuilding scheme in conflict interventions. For example, the government of Canada
has committed significant economic aid to Afghanistan’s development and thus should be
very interested in having their foreign aid arm, CIDA, make thoughtful decisions in
funding NGO development and peacebuilding activities. Further, Canada has chosen to
play a leading role in NATO’s Afghanistan operations. The Canadian government should
thus be very interested in how to best meet its military goals while working in close

proximity to international NGOs.
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Limitations of the Study

This study has several limitations that must be clarified. First, the study is
primarily concerned with NGO work within the country of Afghanistan. Limiting the
study by focusing on one location has both advantages and disadvantages. A clearer and
more detailed account of development and peacebuilding work will emerge from data as
participants focus on one particular geographical context. However, the reader must
recognize that other conflict-affected contexts will differ significantly from Afghanistan.
Thus, care must be taken when extrapolating the conclusions of this study to other
contexts.

Second, because the evaluation and analysis of large amounts of interview data
requires a significant amount of time, the number of interviews was limited to six.
Additional interviews may perhaps have revealed a clearer description of international
NGO educational project work. However, it was perceived that additional interviews
might negatively affect the completion of this thesis due to time and financial constraints.

Third, my previous experience working for a development agency in Afghanistan
may have influenced the data collection. Having an in-depth knowledge of issues faced
by NGOs and the lingo used in the development community may have shaped the
interviews quite differently than interviews conducted by someone with no experience in
the NGO development field. My personal beliefs about effective sustainable development
as reflected in my choice of theory presented in this thesis may have also influenced both
the participants I selected and the type of data that I highlighted and reported. For
example, I intentionally chose to approach organizations that I perceived as conducting

effective development and peacebuilding work.
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Background and Context

Despite the conclusion of the Cold War, violence continues to plague our planet.
According to the Stockholm Institute of Peace Research (SIPRI), our world has
experienced 57 major armed conflicts since the end of the Cold War with 17 major armed
conflicts in 16 locations occurring in 2005 alone (SIPRI, 2006). Post-Cold War conflicts
have been largely within, rather than between, states (Peck, 2001; Ball, 2001; Gurr,
2001). For example, neither 2004 and 2005 saw any interstate conflicts (SIPRI, 2006).
However, the world’s intrastate conflicts continued to devastate humanity. The Israeli-
Palestinian conflict attained new levels of complexity with Hamas ascending to power in
Gaza through parliamentary elections in 2005. Further, the summer of 2006 witnessed a
violent conflict between Israel and the Hezbollah that destroyed much of Lebanon’s
infrastructure and killed hundreds of innocent civilians. Factionalism and inter-group
hostilities have continued to devastate the Darfur region of Sudan where fighting has
been consistently escalating despite a May 2006 peace agreement. In a similar fashion,
the volatility and continued unrest in the Democratic Republic of the Congo has
continued to hinder peacebuilding efforts (SIPRI, 2006). Perhaps most worrisome is the
violence in Iraq. A 2006 household survey study, published in the British journal The
Lancet by Gilbert Burnham and his team of researchers, reported an estimated 655,000
Iraqi deaths since the onset of war in 2003 (Burnham et al, 2006).

Although participants of this study discuss educational project work in several
conflict-affected countries, including Timor-Leste, Congo, North Korea, and Darfur, the
majority of the interview data focuses on the devastated country of Afghanistan, which

has witnessed over twenty-five years of consistent and unrelenting violence. Following
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the Soviet invasion of Afghanistan in 1979, Afghan freedom fighters (Mujahideen)
mounted a sustained violent resistance that ultimately resulted in the complete
withdrawal of Soviet military personnel in 1989. Following the withdrawal, Afghanistan
suffered intense civil war between the heavily armed Mujahideen militias. By 1995 the
culturally and religiously conservative Taliban forces had gained control of most of the
country. Following the 2001 defeat of the Taliban forces by the United States, Britain,
and Northern Alliance Afghan forces, Afghanistan has continued to struggle with
violence and in 2007 witnessed a resurgence of Taliban control in Southern Afghanistan.
The violent conflict in Afghanistan has resulted in a decimated infrastructure,
incapacitated governmental and societal institutions, has destroyed earning potential for
most citizens, and has forced widespread population displacement. A lack of essential
services such as schooling, policing, communication systems, and a functional currency
have required extensive foreign intervention and assistance. However, foreign
intervention has been consistently hindered by an overabundance of small arms, a

thriving drug trade, and lack of governmental control over its territory.

Definition of Terminology and Concepts

The following terminology and concepts are particular to this thesis and clarifying
their usage and meaning in this thesis will aid the reader in understanding the meaning
that I have attached to the data analysis presented in the findings and discussion chapters.

The meaning of each term could be further expanded or perhaps disputed entirely.
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Non-Governmental Organizations (NGOs)

As international objections towards intervention in other countries have
diminished since the Cold War, the role played by NGOs has been steadily growing
(Goodhand, 2006). Jimmy Carter has noted that countries are increasingly turning to
international organizations to assist them in resolving conflicts (Carter, 1996, ix).
Commenting on the importance of this development, Elise Boulding states that, “The idea
of globe-spanning associations of private citizens is scarcely a century old and is one of
the most striking phenomena of the twentieth century” (Boulding, 1988, p. 35). Given
that NGOs are included in virtually all modern international interventions into divided
societies, it is vital that we understand the nature of NGO work (Aall, 2001; Peck, 2001).

Arriving at a precise definition of NGOs is difficult. One may define an NGO
based on its common motivation — to make the world a better place. But to be more
precise, many authors define the NGO as being a private, not-for-profit, and self-
governing organization focused on philanthropy (Aall, 2000; Anderson, 2001). Mary
Anderson (2001) divides NGO activity into four broad mandates which are: 1) providing
humanitarian relief to people in emergency situations, ii) long term development in the
areas of education, health care, and economics, iii) promulgation and monitoring of
human rights, and iv) the pursuit of peace through conflict resolution activities and non-
violence (p. 638). Traditionally, NGOs have focused on one of these four mandates but
increasingly the NGO community is recognizing the interrelationships of the four
mandates and the requirement of focusing on more then one mandate in their projects
(Anderson, 2001; Goodhand, 2006, p. 1). For example, NGOs that are committed to

providing emergency food provisions are increasingly aware of how the food provisions
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can hinder the pursuit of peace in a conflict-affected context. Further, NGO work in
emergency relief needs to be guided by long-term development issues. For example, the
injection of relief supplies can affect local market prices that can hinder community
development goals.

The number of NGOs in our world is growing rapidly. It is estimated that the
number of NGOs doubled between 1978 and 1998 and is now twenty times the number
of NGOs in 1951 (Ahmed, 2006, p. 19). In the year 2000 there were an estimated 45,674
international NGOs of all types (Ahmed, 2006, p. 19). Most developing countries have
witnessed an explosion of indigenous local NGOs such as women’s organizations, human
rights groups, religious bodies, legal organizations, and groups focused on education
reform and training. The number of local NGOs has not been counted but is significantly
higher than the number of international NGOs (Aall, 2001, p. 367).

NGO management structure varies according to its country of origin. Most North
American NGOs are governed by boards of trustees and have established operational by-
laws. Board members serve as trustees for the organization and are legally accountable
for its actions (Anderson, 2001, p. 367). NGO decision-making structures tend to be quite
decentralized and are often non-hierarchical. Employees often work independently and
the organization’s success usually depends on individual commitment and initiative
(Aall, 2000). Field staff are regularly given authority in project design and
implementation (Goodhand, 2006, p. 7). The non-hierarchical structure of NGOs allows
them to respond quickly to challenges in difficult situations common to contexts of

conflict.
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Funding for NGO work comes from both the public and private sectors. NGO
budgets range from virtually nothing to billions of dollars. For example, the American
Red Cross budgeted over $5.6 billion USD for operating expenses in 2006 (American
Red Cross, 2006). Other large NGOs such as CARE, Medicins Sans Frontiers, Catholic
Relief Service, and World Vision, all budget more then $300 million annually (Anderson,

2001, p. 367).

Educational Project Work

A broad definition of educational project work is utilized for this study. For
example, one can differentiate between the terms “education” and “schooling”. The walls
of government sponsored educational institutions do not bound the education of youth in
most conflict-affected societies. As a case in point, in developing countries such as
Afghanistan the Internet is increasingly providing a rich environment in which
considerable “education” occurs. The educational project work explored in this thesis is
not simply limited to work in schools or projects impacting the school system of conflict-
affected countries. Rather, project work involved in the education of a country’s citizens
in areas such as vocational training, literacy, democracy, health education, and women’s
rights - to name a few - are also explored.

Perhaps in a related fashion, this thesis explores project work in both the formal
and informal education sectors within societies such as Afghanistan. Formal education is
typically viewed as being situated within institutions such as public schools, colleges, and
universities (Burns, 2001). Formal education is seen as “an important mechanism of
socialization, cultural identity, social control, labor force production, social mobility,

political legitimation and stimulation of social change” (Burns, 2001, p. 1). In contrast,
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informal education is perceived as lying outside the mainstream organizations and
involving informal knowledge, elicitive teaching methods, and involving the unschooled
(Burns, 2001; Lederach, 1995). This study attempts to incorporate educational project
work situated in both the informal and formal sectors. For example, in Afghanistan some
NGO work in Kabul is concerned with the institutional capacity building of Ministry of
Education structures. Meanwhile, other organizations situated in small villages rely on

local structures, mechanisms, and methods to advance educational project work.

Conflict-Affected Societies

This thesis utilizes the term “conflict-affected” as opposed to “postconflict” in
describing the contexts within which this study’s participants work. The term “conflict-
affected” was chosen since most post peace-accord/intervention settings are typically not
void of conflict (Lederach, 1997, p. 20). Though perhaps indicating an end to active
violence, the term “postconflict” is perhaps misleading since is fails to recognize that
high levels of conflict will often exist following the termination of violence (Lederach,
1997, p. 20). Rather, conflict within a newly “peaceful” setting may serve to initiate
much needed personal and structural change necessary for sustainable peace and

development.

Framework

Development and peacebuilding project work in conflict-affected countries is a
complex and fragile process requiring carefully designed strategy and an appropriate
philosophy of education. This thesis intends to expand the body of knowledge available

to NGO personnel and government policy makers as they intervene in countries such as
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Afghanistan. To this end, I have organized this thesis into six chapters: introduction,
literature review, methodology, two chapters of findings and discussion, and a
conclusion.

The introduction and purpose provides a general introduction to the study,
justifies the study’s significance, describes the context in which many contemporary
NGOs work, defines and delineates between important concepts and terminology, and
lays out the study’s framework.

The second chapter presents an interdisciplinary literature review drawn
predominantly from the fields of education, international development, and peace and
conflict studies. The literature review is divided into three sections — Conflict, NGOs, and
Education. The first section presents Lederach’s transformative view of conflict, the
social cubism conflict analysis model, and explores personal/group identity inside ethnic
conflict. The second section investigates Lederach’s integrated framework for
peacebuilding work and surveys the literature addressing appropriate NGO mandate and
structure in conflict settings. The third section explores both the potentially destructive
and constructive role education can play in conflict-affected countries.

The third chapter describes a grounded theory qualitative methodology aiming to
understand the perceptions of six NGO officials regarding their organizations educational
project work; chiefly in the country of Afghanistan. Through semi-structured face-to-face
and telephone interviews, an attempt was made to investigate the meaning given by NGO
officials to their experiences in conflict-affected settings.

The findings and discussion is divided into two chapters. Chapter four presents

the participant’s descriptions of conflict in their work contexts and also reveals whether
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or not an analysis of this conflict guides their educational project design. Further, chapter
four explores the potential of education to ameliorate violent conflict and aid in the
healing of divided societies.

Chapter five focuses more specifically on developing a typology of educational
project work conducted by the interviewed study participants. First, prominent categories
of educational development and peacebuilding work are discussed. Second, a framework
for NGO intervention work, including descriptions of both a required level of response
and time frame, is presented. Third, a report of supports and work conditions perceived as
necessary for project success is laid out. Fourth, perceptions of appropriate NGO mandate
in conflict-affected areas are shared.

The concluding chapter six outlines the key findings of the study and proposes
important areas for future research affecting NGO educational project work in conflict-

affected zones.

Conclusion

Numerous countries in today’s world are struggling to gain their footing
following a violent conflict. This thesis attempts an exploration into the role of NGO
educational project work in facilitating healing and development in several conflict-

affected countries — most specifically the country of Afghanistan.
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Chapter Two - Literature Review

“To put it bluntly, the ‘add good education and stir’ approach alone will not produce the
fundamental changes that are necessary in ethnic conflict-affected societies.” (Bush &
Saltarelli, 2000)

Introduction

A theoretical framework for an inquiry into the role of NGO educational work in
the transformation of a conflict-affected society is established in this chapter. First, an
inquiry into contemporary conflict is conducted by exploring Lederach’s (1995)
transformational views of conflict and Byrne and Carter’s (1996) social cubism model of
conflict analysis. Further, the role of identity in propagating violent ethnic conflict is
studied. Next, a framework for NGO educational work is proposed using Lederach’s
(1997) integrative model for peacebuilding, a discussion of the relationship between
development and peacebuilding, and an explanation of a holistic, multi-track approach to
development. Finally, a framework presented by Kenneth Bush and Diana Saltarelli
(2000) is used to guide an exploration of both the destructive and constructive role

education can play in a divided society.

Conflict

NGOs are often situated in areas of violent conflict. NGOs may conduct their
work in the midst of violent conflict or may initiate their programming as minimum
security objectives are ensured following a violent conflict. Since this thesis is focusing
on NGO educational work conducted in postconflict settings, a theoretical investigation
of both the stance NGOs take towards conflict and the manner in which conflict can be
analyzed is crucial. Exploring the stance that NGOs may take towards conflict is the

transformational view of conflict proposed by John Paul Lederach. Guiding the NGO in
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analyzing the conflict dynamics in their particular context is the Social Cubism model for

conflict analysis proposed by Sean Byrne and Neal Carter (1996).

Lederach’s Model of Conflict Transformation

John Paul Lederach, a leading scholar in the field of Peace and Conflict studies,
proposes a useful model for analyzing the NGOs role in transforming interethnic conflict
through education. Lederach (1995) proposes the value of the term ‘transformation’ as
opposed to ‘resolution’ (p. 17). For Lederach (2003), ‘resolution’ seemed to imply a
cover up and quick solutions while not allowing for advocacy regarding needed change
(p. 3). Lederach (2003) defines conflict transformation as follows:

Transformation is to envision and respond to the ebb and flow of social

conflict as life-giving opportunities for creating constructive change

processes that reduce violence, increase justice in direct interaction and
social structures, and respond to real-life problems in human relationships

(p. 14).

Conflict transformation values the resolution of conflict but goes further by noting that
conflict is key in transforming relationships and structures (Lederach, 1995, p. 17).
Transformation maintains a focus on future goals for healthy relationships while working
in concrete ways on current relationships.

Lederach’s model of conflict transformation proposes that change can be
understood in two basic ways — descriptively and prescriptively — across four dimensions
— personal, relational, structural, and cultural (Lederach, 1997, p. 82). Descriptively,
transformation implies the empirically recognizable effects of the conflict (Lederach,
2000, p. 52). Prescriptively, transformation refers to goals that interveners have in

working with conflict (Lederach, 2000, p. 52).
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In the personal dimension of conflict, changes effected and desired for the
individual are considered. The personal dimension may consider perceptual, emotional
and even spiritual aspects of the conflict. Descriptively, individual’s self-esteem,
emotional stability, physical well-being, and spiritual integrity are affected in either
positive or negative ways (Lederach, 1997, p. 82). Prescriptively, transformation requires
intervention that will minimize damage to the individual while encouraging holistic
growth in the person’s physical, emotional, and spiritual dimensions.

Relationally, face-to-face relationships are affected while issues of power,
interdependence, and communication are considered. Descriptively, the relational
patterns of communication and interaction are noted (Lederach, 2000, p. 52).
Prescriptively, transformation represents intentional intervention in order to heighten
mutual understanding through improved communication.

Structurally, transformation concerns itself with the underlying causes of conflict
evident in social structures (Lederach, 1997, p. 83). Descriptively, transformation notes
the social conditions that allow a particular conflict to continue. Prescriptively,
transformation represents the required intervention in exposing and changing the
underlying structural causes of conflict leading to widespread participation in addressing
the structures (Lederach, 2000, p. 52).

Culturally, certain dominant patterns allow for violent expression of conflict.
Descriptively, transformation is interested in how conflict affects the cultural patterns of
a group as well as how these patterns affect a group’s response to conflict (Lederach,

1997, p. 83). Prescriptively, transformation attempts to understand cultural patterns in
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order to build upon inherent resources and mechanisms within a culture in improving the

manner in which a group responds to conflict.

Social Cubism as a Conflict Analysis Model

Successful NGO work in areas of conflict will be driven by careful analysis of the
conflict (Goodhand, 2006). When analyzing modern inter-ethnic conflict, NGOs will
require a model that addresses conflict’s incredible complexity. One such conflict
analysis model is social cubism (Byrne & Carter, 1996). In the social cubism model, six
social forces, history, religion, demographics, politics, economics, and psychoculture,
“interactively and simultaneously combine to produce multiple relationships and patterns
of inter-group behavior through time and context” (Byrne, Carter & Senehi, 2002, p.
731). Historical factors focus on how diverse viewpoints of past events serve to
legitimate tension and conflict between groups (Byrne & Carter, 1996, p. 3). Religious
factors have served to fire conflict for years in places such as Israel/Palestine where the
three Abrahamic religions, Judaism, Christianity, and Islam, all consider Israel/Palestine
to be their Holy Land (Weaver, 2004). Demographic factors speak of the power and
control issues in relationships between majority and minority groups within a geographic
area. Political factors consider the role of political legitimacy given to parties as they
justify their role in conflict (Rubenstein, 2003, p. 168). For example, political legitimacy
given to Israel by the United States has emboldened Israel in taking an aggressive stance
towards both the Palestinians and Lebanon (Rubenberg, 2003, p. 287). Economic factors
focus on the manner in which disparities in the distribution of economic resources enable

domination and exploitation by advantaged groups (Byrne & Carter, 1996). And lastly,
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psychocultural factors describe the manner in which ethnocentrism and stereotypical
perceptions can shape a group’s identity in the heat of conflict.

In any given conflict, one could argue that any one of the six factors dominated
the escalation of conflict. Social cubism proposes that conflict is a system and thus, when
taken alone, each of the six factors will provide an inadequate analysis (Byrne & Carter,
1996). An accurate analysis of the conflict that is helpful to NGOs and other interveners
needs to consider the web of relationships between the various factors. In social cubism,
each aspect of a conflict is affected by the other five aspects in the same way
manipulating one side of a Rubik’s cube into a single color is affected by the other five

sides of the cube (Byrne, Carter & Senehi, 2002, p. 732).

Conflict and Identity

Commenting on the role ethnic and national identities played in fueling the
horrific killing in both Bosnia and Rwanda, Jeong (1999) states, “Communal conflict can
be investigated in a theoretical framework of identity formation imbedded in social and
political practice” (p. 60). Therefore, understanding the process of children’s individual
and group identity formation will be crucial in studying education’s potential role in

conflict transformation.

a) Children’s Individual Political Identity Development

A prerequisite to understanding how education is involved in conflict
transformation is an understanding of children’s political identity development.
Importance of this task is evident in Sean Byrne’s (1997a) study of Belfast

schoolchildren. Byrne states, “Children in their formative years who accept political
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violence and terrorism as normal will be caught-up in a vicious cycle of violence difficult
to break in their adulthood” (p. 172).

Fred Greenstein (1965) focuses on the political development of children between
the ages of nine and thirteen. He concludes that children rapidly move from ignorance of
adult politics towards an awareness of the most salient aspects of politics during this span
of years. Largely responsible for this drastic advancement in development is the
education system. Greenstein (1965) names education as a “highly efficient (and, in fact,
necessary) instrument of politics” (p. 2). How an individual operates inside of a political
system is largely determined by learned predispositions. Individual goals, ways of
looking at the world, loyalties, and views of authority are to a large degree learned. The
education system plays an important role in the ingraining of political behaviors — so
much so that external rewards and punishments will often not deter the individual
(Greenstein, 1965, p. 2). For example, respect for and obedience to political authority is
to a greater extent certain when citizens have learned it from social institutions such as
schools than if respect and obedience is demanded through the use of sanctions
(Greenstein, 1965, p. 2).

Greenstein points out that leaders have long realized the vitality of extensive
political education. Soviet totalitarian rule found it necessary to assume much of the
typical institutional and family roles in political education. According to Greenstein,
Soviet writings emphasized special attention on instilling patriotism and commitment to
the cause of communism (p. 5). In North America, similar intentions are all too obvious.
From an early age in school, children learn about government, the value of democratic

politics, and the future role that obedient citizens are to play in the adult political world.
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Robert Coles (1974) found that children in elementary school have a surprisingly positive
disposition towards the President, the American flag, and the government as a whole (p.
5). Through interactions with teachers, family members, television, and the Internet,
political awareness steadily develops in young minds.

Robert Connell (1971) also discovered a dramatic surge in political development
before the age of thirteen. By this age, children have intricate knowledge of hierarchical
structures and have mastered the idea of issues resulting in conflict (Connell, 1971, p. 50-
51). Connell further points out significant ideology development by the age of 16.
Connell’s study provides a basis for insisting that education is crucial in influencing how
children understand their political environment. Children today increasingly face a
bombardment of political images and messages due to increased access to information,
communication, and exposure to violence — often in the classroom (Byrne, 1997b, p. 18).
Today’s information culture impacts children’s perceptions of themselves, the manner in
which they relate to each other, and their assumed position in society (Byrne, 1997b, p.
18). Political patterns established in the educational system will affect the manner in

which children approach conflict and its resolution.

b) Children’s Group Ethnic Identity Development

Noting that most modern conflicts are typically large-group identity-related
conflicts, Vamik Volkan (1997), in his book Blood Lines: From Ethnic Pride to Ethnic
Terrorism, seeks to understand “why, beyond their individualized motivations, [do]
people kill for the sake of protecting and maintaining their large-group identities” (p. 17).
Further, he asks, “What happens to a group’s ‘we-ness’, its distinction from others, to

become so deadly?” (Volkan, 1997, p. 17). In explaining ethnic identity violence, Volkan
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discusses the role of “chosen trauma” in the transgenerational transmission of identity
and the concept of “time collapse” in conflict.

According to Volkan (1997), crucial to understanding violent ethnic conflict is the
idea of transgenerational transmission of chosen trauma (p. 43). Occasionally a tragedy or
injustice committed to a group will result in a complicated and incomplete mourning
process that results in lasting damage. Following these painful group experiences, the
“tissue of community” is damaged. Transgenerational transmission occurs when an older
person from this damaged community “unconsciously externalizes his traumatized self
onto a developing child’s personality” (Volkan, 1997, p. 43). Due to their influence in
societal structures, the elders inadvertently cause the child to absorb their broken identity
and communicate their expectations to the child. The elders expect the child to act
regarding the painful experience. Volkan (1997) states that it now becomes the child’s
task to continue the mourning and to work towards reversing the humiliation and
helplessness felt in the damaged community (p. 43).

Transgenerational transmissions, communicated through stories and nonverbal
messages, can be thought of as psychological DNA that are planted in the personality of
the younger generation within an ethnic group (Volkan, 1997, p. 44). This psychological
DNA includes a mental representation of the tragic event that caused mourning. When
the mental representation of a wounding event becomes too burdensome for a group of
people to bear, due to an inability to resolve the issue in healthy mourning, a “chosen
trauma” is passed on to the next generation in hopes that the youth will be able to mourn
and resolve what the older generation could not. Since widespread transmission of the

chosen trauma occurs across the group, a group identity is shaped (Volkan, 1997, p. 45).
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A second concept developed by Volkan (1997) is the idea of “time collapse” (p.
34). Using an insightful account of the atrocities committed under the banner of ethnicity
in the breakup of the former Yugoslavia, Volkan (1997) illustrates how interpretations
and feelings about ancient events can commingle with views of current situations (p. 77).
In time collapse, an ethnic group may be able to intellectually differentiate between
ancient and modern events, but emotionally the events have been merged into one

(Volkan, 1997, p. 35).

Non-Governmental Organizations

Motivated by the belief that educational work is crucial for peacebuilding and
development in a divided society, NGOs are increasingly intervening in divided societies.
Four theories can guide NGO officials as they determine the structure and goals of their

educational projects.

Lederach’s Integrated Framework

John Paul Lederach (1997) provides a conceptual framework that serves as a basis
for an investigation into NGO educational project work (p. 80). Lederach’s An Integrated
Framework for Peacebuilding is a two dimensional framework valuable for NGOs
interested in the transformation of conflict as they conduct their educational work. In his
framework, Lederach links together two nested models — one on the horizontal axis, and
one on the vertical. The vertical axis describing the structure of NGO work is drawn from
Marie Dugan’s (1996) Nested Theory of Conflict. The horizontal axis describes the

process of NGO work and incorporates a time frame model that “links short-term crisis
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with longer-term perspective for change in society” (Lederach, 1997, p.79). Together, the

two dimensions form a matrix of 5 spaces into which most NGO work can be situated.

a) Marie Dugan’s Nested Theory of Conflict
Marie Dugan’s nested theory of conflict describes the continuum between immediate
issues in a particular conflict and the broader systemic concerns causing the conflict
(Lederach, 1997, p. 55). Her four levels inside a particular conflict are issue, relationship,
subsystem, and system. 