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The purif cse of this stucy wa s to invest ica'te empirically
the ref at ionship bet'¡¡een teacher self*actuali¿ation anci teacher
philosophic acceptance of humani.stic education"

I he sampie popula t ion wa s drawn f rorn 390 tea chers empioyecì

by Brandon Schooi D j vision i',Io " 4C. f n t4arch, L977, lgJ and

SS9**"ÇUS questionnair:es were rnailed to a teacher sample which

wa s s'rrat if ied by sex e qrade l-e.yel u aqe and sub.j ect specia tt:¡
at a¿he hi..¡h -cchcol- qrade l-evel. The f ina l, sample f rorn wliich
the dat.a wês coll_ectei consis.Ì:ecl of 76 teache::s.

Tc test the relationship bet'¡reen the lgJ scores ancì .Lhe

åsÇrr"Çlis scores f or the stratif ieci teacher sarnpre u a T-'iest
of the Pearson product-moment correlation rnras usecj at the .0b

-l-er.rel of signif icance. Analysis of variance anc covariance
usíno the SPSS procedureu ANOVA, at the "05 levet of siqnifjcance
was usecj to test bet-,¡¡een-qïoup compari sons and interactions of
sel-f-actualization and philosophic acceptance of humanistic
educat i-cn,

The resuits of T*-Lests revealed the existence of siqnificant
correl-atícns between PoI ancl ÊsÇ " " .ÇUS scores with teacher sex *

grau'e 1eve1-, aqe and subject specialtr¡" F*test resuli:s showec

siqnificant differences betl;een pQJ scores and.i.eacher qracJe

reve j- u and that junicr l-riqh teachers hacl siqnif icantly hiqhe:r
mean P9I scores than senior hich ancj elementary teachers. The

aqe qroi.rp 3c * 39 sho'¡¡ed siqnif i can'Lry higher ASG " " .ciús scoïes



than the aqe grcups under 30 and over 4C. At the senior hiqh

qracre let'ei, F-test results showeC siqnif icant .relationships

between !çJ scores and subject speci aity and i:etvveen ôSp:_:rÇUS

scores and aqe and subjeci specialty. It was found that
humanities teachers were sicnifican',-ly more self*actualized
than science teacherse and that teachers in the aqe qroup 30

39 and humanities teachers were siqnific¿ntJ-y more philosophic-
ally acceptinq of humanistic educaiion"

For the entire t.eacher sampre and at the senior hiqh arade

l-evel, differences in the lever of philosophic acceptance of
humanistic education by aqe (eo - 3g), sex (mare for the entire
sample only) and sub.jec'c specialty (humanit_ies ) \¡/ere atiribut-
able to the level of teacherss self*actualization"
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CHAPTER I

STATEI.¡]ENT OF THE PROtsLEl\4

The purpose of this study r,.ras to investic;ate empiricaliy
the relationship between teacher self-actual-ization and teacher

phiJ-osophic accept.ance of humanistic education. Setf *

a ct ua Iization wa s mea sured by the Pggggæl_Of-f_9ljg!-lgn_J¡ySfjq:y

(shostrum, L966) " Teacher philosophic acceptance of human*

istic education (theory and practice) was measured by the

å_SSbggl*åS*9ggd .. o (Postman and Weinqartner u Ig't3) and

Ç_l3SSgggg*Uglgggnglj_Sly-lg (Curwin and Fuhrman, t9T5 ) instru*
mentsn which were adapted by the aut_hor for the purpose of
this st udy.

The followinq questions were considered in ilre stud./:

I . Wha t is the qenera l- rela t ionship betu¡een the scores on the

lpJ and the scores on the ASG.* "Cl\4S?

2 " l¡/ha t is the correla tion between the scores on the pof and

the scores on the AS9.=*.ÇUS for the follorruinq cateqories?

a" Sex (males and females)?

b " Grade f evel ("1_ementâry u .-j unior hiqh u senior niqh )?
c. Grade level and sex?

d, Subject specialty (humanities and sciences)?
e , Subj ect specia lty a nd sex?

f . Aee (qa and over, 30 - 39, under 3O)Z

3" Is there any difference between the mean scores on the pOI

and ASQg**ÇSS that can be attribui.ed to êÇe, sexe or
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ûraCe level?

At the senior hiqh leveJ-, is there any dif f erence be1.v,;een

the mean scores on the POI anC ASG " " "Cl,jS that can be

attributed to âeey sexe or subject specialty?
ã Is there any difference Iiel-',r,een the adjusted mean

q.Jv9

is there êny difference between

on the POI and the ASG. ".CMS that

on the pOI and ASG " " "C¡úS that can be attribu+,ed to

A

sÊx ^ nr r:rarìp lgvel?

At the senior hiqh le.¡eI,

the adjusted mean scores

can be attributed to êÇê c
qâv ô'l^ c;r'nion+ .: ^ I !-.ôJU^ 9 vr ru!Jçv L 5ptlLIdf LV I

I " CONCEPTUAL FRA¡dEi/'/oRK

This str-rdy is based on two important conceptsu serf*
actuali<ation anC humanistic education. The pïoblem involved
investir;atinc empirically tl-re relationship that exists between

these two concepi;s.

The studies conducted by Abraham tvlaslow (tç=rJ) tecl to the

development of e description of the individualîs personality
knor¡rn as the self-actualization concept. Maslowes interest in
the rationale of psycholocical theory led him to study rnrhat a

healthy persones psyche wês like. For yearse other personarity
theoristsu notabry Freud, had studied the sick anrl made

inferences about'rhe hearthy" To simptify, it is as thouqh

Freud supplied to us the sick half of psychoroqt¡ and tr4a slow

wes tryinq to filr in the othe¡ half" Tov¿ards this enclu

i{ilson (tglp:l7t) states that o t,l'Iaslow studied habits, attitudes
and charactei:istics of healthy, normal people who seemed well
adj usted to society.rr Ma slow studiecl qreat people and ccn_
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cluded that the higher sel-f-actualized a person is; ioe" the

healthier hls. personal-ityo the more human potentialitye aware-

ness, time adjusted and reality oriented that person will
become,

Masrow concruded that individuars must proqress through
a series of growth development staqes in order to become a

welr-adjusted and rrmatureot person. These stages are described
in his hierarchy of needs, and have been summarized by cross
(rgzr:80-92)" The first of five revels of needs are physio-
loqical - wateru food, sleep, These are folrowed by safety
needs, characterized by the avoÍdance of pain and discomfort"
when these needs are satlsfied, the needs for belongingness
become siqnificantu and theseu in turne are superceded by needs
for esteemu approval of others and self" Satisfaction of needs
at a rower level creates a need at a hiqher lever and makes

possible the pursuit of these higher needs. Sel-f-actualization
is at the top of the needs hierarchy and is described by
Maslow (wilson, Lg7zrL63) "s 

rtthe need to become everything
that one is capable of becomÍngor" serf-actualizatioq, howeveru
does not necessaríly follow when lower needs are met; according
to Mussen and Rosenzwei¿ (rçzgs196), ,,only when the individuarBs
survivar needs are satisfied - when he i.s not hung-up ín their
pursuit - can his actualization tendancies be expressed
stronqly, I'

Just as Abraham Masr.ow is regarded as a founder of the
humanistic schoor of psychorogy, the recent origins of the
humanistíc movement in education can be traced to John Dewey"
Dewey struggled against what he thought to be an overly
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coqnitive*c;rieniecJ process of schoolinc" Attackinc the

institutiona-'l izat"ion of the schoclinc piocess e Dei.orey sta,ce d

that (Hook , L49 z7A) n'The way out of scholastic systems
1^-^-^.:-^+.:^,\o-r.'udnr-zarlon of knowledce into pernanent clisciplines, aCmin-

istrative hierarchies, chiidren ma¡chinc to a ssignecl places 
u

sittinc in assiqned places, berls rinqinc to announce chanqes

in'time) tirat make t.he past an enci in itse.Lfu is to make

acquaintance with the past ê means of understandinc and

educatinq t.he whole childe meaninc t-he coqnitive as lryeIl as the

affective domain,'u rt is this emphasis on the individua]
learnerrs own feelinqso human potentialil-yu hence movement

t.or¡rard self*acl.,ualizationu'Lhat characterizes the humanistic
movement " Humenistic education in 'this stucìy implies the cle-

institutionalization of schoolinq and an empha sis on intrinsic
J-earninq apprca ches to educa'.ion, Espousinq similar philo*
sophies of humanist j.c ecìucation aïe educationar theorists,
such as Georqe Brown (rçzr), Douqlas Heath (rçzt), sidnev
simon (tglz) , I',4ario Fantini, and Geraf,d rrleinstein (rç¿g) , anc

Hawley anc l-{aw}ey (tçlz), all of whom have contributed to the
cìevelopment cf methodoloqies to encouraqe students to become.

more self*actualizeC 
"

Educational thecrist--c torho espouse a humanistic crientation
assume that there is a relationship between,che process of the
self-act.uaiization of stucents in the cl-assroom and the use of
humanist.ic methodolocies" Larcely ionored in the controversia.L
discussion of stuclent self-actualization ancl humanistic
approaches to teachinq is the teachere s o\^./n l-evel of self *
actual-izaiion" Althouqh rese¿rch stucjies in,r,eêcher sel-f_
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actìlelization welre conducted in ¡elation tc stucent creaiir,,itl¡
{Dauo,', L975) anc pirpil percep.iicns of teache_cs (lvellinq, ig-l4),
surprisingl',r, the¡e are no s'.ucl i-es, 'ao the authc::?s e\rvare¡esse
.Lhat invesi iqat"e empirically the l-eveI of sel-f -actualiza"ricn
cf *¿eacheis as i-t is relatec to the philosophic accepu¡ence of
humanistic educaiion "

TI" II.JSTRUI'{Ei.IJ'AT]ON

rsgsgm]Jr¿s¡Jssipr*Jlvsrjgsv*flpÐ. rhe pgr was

der,¡eloped by Eve::ett shostrum (lçoo) , ancj consis.ts of l5c tn¡o_

choice compalative val-ue ancì behavior jucJcmen'r.s, For clj"nical
counsellinq rî¿lrposes, the iterns âïe scc:recì i.wice; f irs.,r f or
ir¡'ro basic scares of pÊïscnal o:iieni.arion, Tirne compe-rence {lc)
tZZ items), anc Inner Direc.ied suprrort (r) (nl items), anc

secono for ten sul,'scales each of rn,hich measDres e conceptüalJ-y
important elernent of serf-actuatization" For the pur:pose of
this sl-uciy, the operaticna t clef ini,¿ion cf "level of self -
actualization" is i.he combinecì Time competer.ìce (measures the
decree to which the incjj.vicÌual lives in the here-and-noinr) and
Inner: DirecteC (rneasu]res the deqree to which't.he incliviclual is
autonornous and self -supportive) scores. This is syr.nboricarly
represented as Tc + I"

å*S"qbo-qJ*Js*.ç99d* " -, ,.*ÇJgssisaqr-rvicrgsgrrsrJ*g-gyle-i*Sg***cus 
)

For the purposs cf this s+,uCy u t.he a ui_hor a<lapted the A*Sç¡-gg-!

:s*9-g-ad scare from postman and l,ieinqartner:u s fhg_g-gbgg]
Eg-ak (rçz: ) ' Postman and i¡v'einqertner ident.if iecr 35 items by

'vhich t hey ceemecl a school to be qoocJ in ierms of humanistic
approaches and self-actualized coars " The actual instrument
t,o mea sure expressed acceptance of hr:rnanistic educat j on consists
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of 30 positive humanisiic items to which par'uicipants responcied

chocsincr one of t.he followinÇ elterna-t.ives: stronqly Aqreeo

Ar;ree, Disa eree u strone j-y Disa eree " Response s are scored by

assiqninq varues 4u 3u 2u I to the alternat.ives respectively"
The sum of the val-ues r¡iel-ds a level of philosophic acceptance
of humanistic education " The Ç-lCSSgggU_¡,{C!C_gg[g!-!_S-ly-!9 instru_
ment r¡,,ill be used to measure ihe level of acceptance of
humanistic practices of cla ssroom teachers. rt wê s adapted by

the author from Curwin and Fuhrmannes !-fSggy9g.llg_yglJ*I93Sb-llg
Ss5 (rçzs). The test consists of 46 items expressinq bcth
humanistic and non-humanistic prâctices. Respondents choose

from 'uhe f ollor¡¡inc a.Iternatives: Very Characteristic u Sometimes
Characteristicu Seldom Characteristicu Never Characteristic.
Humanistic items are valued 4 s 3, 2o r and non-humanistic items
ar:e valued 1, 2u 3 u 4 respectively. The sum of the values
yields a measurement of the level of practica,l_ acceptance of
humanistic education. For the purpose of this study, the ,,level-

of philosophic acceptance of humanistic education', is operation-
ally defined as the combined scores attained on the ASG..,cMS"
This is symbollicarry representeu' as ASG + cfuis.

Ssjj:ruild_! sess"d_g rs
The sampJ-e population was drav¿n from 3go teache::s emproyed

by Brandon school Division No. 4a " rn ir4arch o L977, l3o loJ
and ASÇ*r=cU,S questionna ires weïe ma il ed to a teacher sampJ e

which l¡ras stratified by sexe qrade leveI, aqe and subject
specialty" The final sample consisted of l6 teachers who

returned t.he instruments compJ-eted in a usabre form and within
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a t,¡'ro-week deadline " The d¿t-a corlec'r-ed f rom the pQJ ancJ

å99-"-r*,ÇU.s ivere hancJ*scorecl by the authoru and the hvpothesis

as de:ri,¡eC from the research questions \¡r/ere testeC usinq t.wo*

l:a j-Ied T and F tests at the ,05 level of siqnif icance.

III" THEORETICAL S]GNIFICANCE

Thi s st u<ìy wa s ba sed on a theoret ica I f rameu¡ork rela t inq

teache¡ self*actualization anC teacher phitosophic accept¿nce

of h¿;manistic education " Thus u it serves to examine throuch

ernpirical investiqat ion a spects of this theo::y"

ïV. LII'dIT;\T IOÌ{S AND i,\rEA.KÌ{ESSES

The f ol-lowinq limitations end u¡eaknesses of t.h j s studv mav

be pointed out as fol,iows:

l-. Persons often have a fear of tests causinq them to react
abnormally to test items. In addirionu sub.iects rflây become

"test wiseÉ' or be inf Ìuenced by t'response setsil.
2" Teachers may resent the time it takes to write the tests

(90 minutes)u thus causinq concentration to wane"

3. The¡e may be no connection between what peopl.e say they
l:elieve (theoreticar acceptance) and r,vhat thev do.

V " ASSLI'dPT ]Oi{S

This study i,x¿s based on the assumptions l.isted kie.Lci,;s

1. That the lers9rc-l_ggl9llej:e¡_Jgy9f_lgly is a vatid ancj

reli-abl-e test to meêsure levels of self-actual-iza,t,ion"
2 " Tha t the å*sshs-ql-.¿s*Gpqd*r*.-ÇJgss:s-?ü-Mergssu-qlj-stJJs

instrument accurêtely portïays acceptance of humanistic
theory and practice and hence, measures teacher phirosophic
acceptance or. humanistic education 

"
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VI. DEFINITION OF TERMS

Ugg3Cistic Eçlgcgjlg!: For the purpose of this studyu

humanistic education refers to those approaches to
affective learning that assign to the emotional factor in
education a role as important as traditional substantive
content and skills" Humanistic education in this study
impJ-ies the de-institutionarization of schooling and an

emphasis on lntrinsic learning approaches to education.
Leyel-gj Seff-ôg,lgalizeligns For the purpose of this studyu
the operationaL definition of rrlevel of self-actualizationrt
as a major component of personaJ.ity is the combined rc and

I score on the Pe¡sgng¿_ggignjg!ågn Jlvenlgry (pOI), This
is symbolicaJ.J-y repxesented as Tc * f.
@gbig-Agcgptange gf Hgggnlstig-Tþgg¡y_ans!
Prggllcgc For the purpose of this study, the r'rever of
acceptance of humanistic theory and practice* is operation_
all-y defined as the combined scores obtaíned on the A

tests.
4" rggghgg: For the purpose of this study, the operational

definitíon of a teacher is an individual designated
responsible for imprementation of curriculum in Brandon
school- Division No" 40 classrooms in one of the following
srade l-evels s elementary (rc-o ) ; i unior hiqh (l-g) a and

senior hiqh ( fO- 12) ,

Subject Specialtv; For the purpose of this studyo at the
level, teachers were cl_a ssif ied by

as follows¡ humanities (involved nearly
subject disciplines as Eng.l-ish, Com-

2"

3"

senior hiqh grade

subject specialty
full-time in such

_School is Good lassr

5"
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position and Literature, History, Human Geography, or sociaL
science); sciences (rnvorved nearry furr.-time in such subject
disciprines as Mathematics, physics, chemistry and Bior-ogy).

VÏI " SLIÀ4MARY

chapter r has shown that the purpose of the study was to
investiqate empiricaJ-1y the relationship between teacher self-
actual-ization and philosophic acceptance of humanístic education.
The sample population consisted of 76 teachers stratified by
âÇê,sexe grade level and subject speciarty, The poJ and the
ASG's.'gcUS were admÍnistered to the teacher qroup and the
hypothesis qenerated by the theory were treated with T and F

tests with significance set at the .05 rever- of confídence.



CHAPTER ]I

REVIE'fJ OF RELATED RESEARCH

A search of the Iiterature and research literature ïevealed
a lack of empirical inquiry into the relationship between

teacher self-actualization and teacher philosophic acceptance

of humanistic education.

I. NOR¡IATIVE LITERATLJRE

I'fost of the Iiterature which cìiscusses humanistic educa.r-ion

deal-s r¡¡iih topics relatinc to the processes of self*actualizinc
students and humanizinq schools. The two concepts, teacher
serf-actualization and teacher philosophic acceptênce of
humanistic education are rarely discussed as interrel_ated
variables" References to teacher self-actualization and human-

istic education that do exis'L by inference in the literature
tencj to be normative in style and peripheral to this stucJy"

Arthouql-r not rela tinq directly to the problem of this study
in an empirical sensee it is nonetheress worthu;hile to sample

the referencesu inferential as they may beu .t_hat do pertain to
the va¡iables studiecì in this resea¡ch"

Goldhammeï (tgOg:365) speakinq of the relationship between

teacher and student says u "it is the rer-ationship that teaches
rather than the text." À4any humanists are conce¡ned that this
rerationship has suffered due to the excesses of scientific
and technoì-oqical âpproaches that seem to dehumanize the
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individual. Brown (tglr:8) claims that a society motivated by

materialism and with conflictinq values has with it an
ureducational system, with its overstress and overconfidence in
the intell-ect as the exclusive way of knowing that produces

generations befogged in il-rusion and fantasy, generations

critically out of touch with the onJ_y reality available to
them - the reality of each moment"¡' Brown (rgzr¡rr) focuses
on the teacherss personality when he equates rearity and

teacher effectiveness, "the more effective he becomes in
worku in playo and in love,rr

Humanistic literature reveals a concern for the survival
of the teacheres personality in the institutionar settÍng of
education" Teachers are both products and producers of
educational systems, postman and weingartner (rçog:rg) cÌaim
that as individualsu teachers tive in the past and thus our
educational systems are as'if we are driving a multimirrion
dolrar sports care screaming ¡Faster! Faster!g while peering
fixedly into the rearview mirror., stltr, on the theme of
personaJ-ity and the institution of education, Brown (tqzrcr¿)
exprains thatItthe shaping of an institution Ís obviousry in
the hands of the shapers. And if the shapers themselves aree
in a sensee misshapenu they then wirl- tend to create the
institution in their own image" rf we have rearned werr the
lessons of deniar, distortiono and expression of genuine feer-
inqu it would follow that our institutions wíII reflect these
avoidances in their structuree goals and operations.* A point
of interest is raised by the personal-ity characteristics Heath
(tglls135) ascribes to the teacher shapers of education;
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*dignified, sober, controlled, stuffy, puritanicalu straightu
judicious and cool ooo Letss abandon the role of playing

teacher and learn how to be fully human"t,

To educational humanistsu learning to be fully human

impries discovery and expression of the self. Goldhammer

(rg0gr365) states: rrthe teacher0s emotionar capacitiesu his
cognitive stylinqo his views of life and the worldu his values,

the terms on which he has learned to meet anxiety, and

altoqether his relationship to himself represents his teaching
essence, In other wordsu teaching is a personal expression of
the self"r' Jersild (fçSStg) touches the relationship between

teacher personality and teaching methodology when he states,

'rthe teacherBs understandinq and acceptance of his self is the
most important requirement in any effort he makes to gain

hearthy attítudes of self-acceptance on the part of his
st udent s "

Abraham Maslow, upon whose theory this study is basedu saw

self-knowledge as a major means toward growth and serf-
actuali¿ation, Accordinq to cohLe (tgzo:60), Abraham Masrow

states rrwhen a person understands himserf, he wirr understand
his basic needs and true motivation and wirl rearn to behave

in a manner which wil-L satisfy these needs" SeIf-understanding
wirr also enable one to understand and relate to other people

more effectively, rf the entire human species has the same

basic needs, then it forlows that serf-understandinq reads to
understanding of the entire human specíes.rt

The strongest riterary reference to the relationship of
teacher self-actualization and acceptance of humanístlc educa-



I3.

tion ûomes from Boy anci Pine (rçrrrz) u,¡hen ihey state "the
teacher '¡,'ho can be the most r¡rhole person wil_l make the most

siqnificant contribution'to the dei¡eloprnent of student_s as

self-actualizinq persons"" They postulate that,rthe r¡¡hcl_e

person r¡",i11 use methodol-cqical approaches to encouraçe

students to cÌeveì-op similar l-evers of humenness " " Another
humanistic wri-tern Douclas Heath (tçll.:l3a) clearly sees a

rel.ationship between teacher personality and methocoloqy ,¡.,hen

he states, "the only v,ray to humanize school_s is "úo chanqe the
system so that rleachers can become more educable and mature
persons " "

A search cf 'uhe non-empirical literatu:re revearec that
there is very Ìittte infornation on teacher self*actualization
and +,,eacher acceptance of humanisti.c ecucation, Holn,eve::u

there have been several studies done on seif-actualization anc
other variables that cro have a bearinq on this stucìy"

ÏI. RESEARC]I LTTERATiJRE

rn qeneral, the research reratecì to this study focuses
upon measurinq t.he chanqe in pre- anci post-serf*actualization
EaJ scores af ter some trea'rffiê.t ha s been administerecl f cr
establishinq de'ca on the reliabitity and varidi-uy of the !!J.
coble (1973) in.'"estiqatecJ the relationshrp i:etu¡een rhe rever
of teacher self-acl.ualization and student qains in critical
"lhinkinc. This study is particularlv refevant since it
j nvolvec 424 biolocy s*e udenis and thei,:: lB teachers of Gracìe xr
Bioloqy" l-lis approach measured directJ_y the behaviou:: of
s'l-uclent.s bl¡ administerinq the 'ilatson-Gf a ser critical- Thinki'q
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Apprais¿:l Fo:rrn zî¡ii at the beqinninq of the school_ vear and

aqa i n in April and recorcìinq the stucjent responses. The

teachers \¡rere then dividec into two cìroups baseC upon sir;nifi_
cant anci non-siqnificant chanees that occurred in their
si:udentsB critical thinkinq abilities. Group r was composed

of eioht 'ueêchers seiected on the basis of siqnificant chanqes

and Group II consisted of ten teachers whose stucients evidenced
non-siqnificant chanqes in critical thinkinq" Results showecj

that Group I teachers weïe found to have scored hiqher overall
on Shostrumes lQJ than the teachers of Group II.

Pupil perceptions of self-actuarizinc and non-sei-f-
actualizinc teachers \,vas studieci by liierlinq (yglq). Fleven

teachers were qiven the PgJ whiie 228 pupils v/ere qiven a ,,lvly

Teacher" questionna ire " The top four teachers were matchecl

with t.he -l-or,v four studentss scores" A chi square test was

used to determi-ne siqnificant diffeïences. fìesults of this
study, linkinq self-actualization and methodoroqyn showeo.

students to be perceptually au,rare of teacher attitudes and

rate self-actualized teachers in terms of teachinq effective-
ness above non- self-a ctua lizinq tea chers " An inte¡est inc
recommenciation i-ncruded in this study was that the !,Ql be usecl
as a screen5-nq device on the qrouncls that self-actualizinc
persons are the best teachers.

In a study where the major thrust was to determine whethe¡
or not there is a relationship between a teacheres effective-
ness in the classroom and his acceptance of himself, Reed
(rçs: ), interviewec t.he students of ro4 seconcjarv teachers "

He obtained resurts which showed teachers with hiqher l_evers
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of self-acceptance were evaluated as more effective in the

classroom by the students, Although the P9J was not usedu

this study does infer a relatíonship between personality

factors and approach to education. Another study into student

perceptions of teachers wíth methodoJ-oqlcal implications was

that done by Murray (tglZ). Ten teachers were selected from

a random sample of 26L Pennsylvania home economic teachers"

The POJ was used as a basis for determining self-actualized
teachers" Five were selected from the extremes of the dis-
tríbution for comparison with student perceptions. Murray

concluded through statistical anaJ"ysis that students perceive

self-actuali¿inq teachers as more concerned about them than

non-self-actua Iizinq teachers,

A final research study which contains implications for
this present study is that by Weinkach (lglZ). The POJ

measured schooÌ counsell-or self-actualizatïon utilizinq the

two basíc scales and Wysongss Guidance Program Evaluation

Student Survey was used to measure student perception" The

sample consisted of 23 hiqh school counsellors and respective
eLeventh qrade pupils. Results showed that counsellors with
a hiqh sel-f-actualization ratinq were perceived as most

effective by students"

IÏÏ. SUMMARY

chapter rr, a review of the riterature pertaininq to the

relationship between teacher self-actualization and teacher
phirosophic acceptance of humanistic education, demonstrated

that' although humanist authors are aware of the relationshio
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betw.oen tea cher persona Iit./ and humanismu the topic ha s Ï:een

I arCely ner;-l-ec1.ed anC has been pursued without ernpirical

foundation" A revi-er¡¡ of the::esearch revealed that althcuoh

no other study has been based on the same two variables as

this present stucÌy, self-actual-ization and the use cf the por

usinc similar: sampJ-inc and data qatherinq plrocedures aïe
rel etively numerous and '*¡ie j d vaLid rcsults 

"



CHAPTER IT]

RESEARCH PROCEDURES

The purpose of thís study was to investiqate empirically
the relationship between the leveI of teacher sel"f-actualiza-
tion measured by a selected index of the Pers_o¡a-l Orientation

M)andthe1evelofteacherphiì.osophicaccept-
ance of humanistic education measured by the a school is Good.

9JÊ.9sr9gu-¡{g!egsg9.CIJ-M ) in st r ument,

I. DESCRIPTION OF THE SAMPLE

The sample consisted of 76 teachers derived from a totar
population of 390 teachers employed by Brandon School Division
No" 40, The sampre of 76 teachers was further stratified on

the basis of äeê, sexe grade l-evel and subject specialty, The

rationale for the serection of the independent variables may

be best described as exproratory on the basis that they seemedn

to the authoru to be the most obvious and promising variabres
to study the relationship between teacher personality and
philosophical tendancy toward humanÍstic education, Table 3.I
provídes a summary of the sample,
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]. INSTRU¡',4EN]TAT]ON

Pess"qßf_gsi9n3g$grJnys¡lsgy*Iger ) " rhe pe¡scna l-

Orientation fnventory (Shostrum, Lg66) ,nras sel-ected for this
study because it measures rnent.al hearth in a positive sense as

opposed to a more traditional and patholoqicalry orientec
i nstrument such a s the À4inne sota ir,4ult ipha sic persona lity
rnventory. Furthermoïe, the items on the BQJ are least likety
to be taken by teachers as offensive or pryinc. on the other
hand u the 150 items of the poJ when scored, yieJ-d merely a

qeneralized profile of certain peïsonêIity characteristics and

tendancies belier¡ed 'r,o read to serf-actual ization, and there-
fore the scores shourd be interpreted cautiously.

The Bgrsg!Ê.f_ggJ9tleljgn*JnyS!_lgry is conceptuatly related
to l"4asl-owe s vuritinqs on self-actualization as well as humanistic
education" Test-retest ¡efiability as well as content and con_

current validity have been ïeported b./ rhardy and l,,4ay (rçog),
Knapp (tçlt) , t{cclain (fçzo) , and Shostrum (WAe, Lg66) 

"

I

t
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Accordinq to PelJeqreno (rçog), retiability indices for the

!ÇJ yielc a correlat,ion coefficient of ,32 t.o "74 r¡¡íth the
medion coefficient at "58"

The two basic scafes of the pgJu Time ccmpetence (tc) and

Inner Directedness (r), can be reported in terms of either raw
scores of ratios' The use of ratios is herpfuJ- when the lpJ
is used in a counsellinq settino. Shostrum (fleO;S) sueaestecl
that s "For correlationaÌ or other statist_icar ana_Lysis, it is
recommended that scores f¡om the Time competence scare and the
fnner Directed scale be used in pref e-rence to the ratio scoïes 

e

due to the statistical comprexities of ratio scores,r,
For these reasonse the writer decidecr to repo't- the

resul-ts of the POJ in raw scores in preference to ratio sccres.
rn several studies v,,,he¡e the EoJ i,vas usedu the two basic
scal-es have been combined to yietd a sinqte index of serf*
actualization (Fourdsu 1967; v/inbarn and Rowe (tçlz). Damn

(tçøçs981) sugaested that Énan overarr measure of the Eor can
probabry be best obtained by usinq the raw scores of the r
scal-e or by combininq of the r and rc scales.rr Knapp (IEzr:rs)
contended thatBtthe hichest averêqe correration betr¡reen the
overafl indices studied and the pQl sca-Ies was obtained bv
usinq a simple combination of rê,"4/ scoïes from the Tc and I
scales"rr Based on these references, the author has decidecJ to
use the combined rime competence (r.) and rnner Directed (r)
score ês a sinqle index of the lever of teacher serf-
actualization"

Accordinq to Shostrum (fOOO¡, the Time Competent person
appeârs to fully live in the here*and_nor//, For such a person"
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the pastr presêflt and future is tied in a meaningful continuity;

appears to be Iess burdened by quilts, regretsu and resentments

from the past. For the Time Competent person, the past is used

for reflective thouqht and the future is tied to present goals,

The Time Incompetent person may be excessively concerned with

the past and in a state of disorientation with the present"

A person who is future-oriented is an individual who lives with

ideali¿ed qoaIs, pIans, expectations, predictions and fears;

he is an obsessive worrier

The Inner Directed person (Sf,ostrum, 1966) qoes through

Iife apparently independent. The source of inner direction
begins with internalized parental influences and ïs further
developed by other authority figures" Inner direction is
quided by a small number of principles that become guiding

forces rather than external influences. The other-dÍrected
person may become over-sensitive to ilotherserr opinions in
matters of external- conformity, such an individual does not

seem to have an inner parental quidance and approval by others
becomes the highest qoaJ-. For the other-directed individuar,
fear of l-ack of acceptance or approval by others becomes

manifest as an obsessiveu insatiabl-e need for affection or
reassurance of being loved.

4-99l^'ggL¿S-gg9d-**.-ôSg. The Agg is adapted from Postman

and Weingartnerus I!g.-9gbgg¿_E9ge (fgz3z2g-aa)" It was

modified by the author to measure teachersu philosophic
acceptance of humanistic education. postman and weinqartner
state 35 items which portray humanizinq trends in education"
The items are broken down by Postman and weingartner into
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eight cateqories as follows: Time Structuring (q items);

Activity Structuring (0 items); Defining InteLliqenceu Worth-

while Knowledgeu Good Behaviour (0 items); Evaluation (0

items); Supervision (S items); Role Differentiation (S items);

Accountability to the public (g items); Accountability to the

future (Z items). A sample of Postman and Weingartner0s

items is shown as forrows: A schoor is Good .rwhen teachers

forego their rol-e as sole authority figures, view themselves

as learnersu and try to develop the idea of a learning
community in which the teacher functions more as a co-ordinator
or facilitator than a dictator. such a rol-e is particularly
suitable to junior and senior hiqh schoors, although it is
beinq widery accepted in erementary schoors on the basis of
its success in the British rnfant schools"co (page 39)" since
Postman and weingartneres items tended to be either too longu

too numerous (gs) or contained expressions offensive to some

teachers (oictator)o the author of this study devised an

instrument based on 30 edited items from @. A

sampre of an edited version of the sample cited above is as

follows: A schoor is Good 'twhen teachers forego their
role as sole authority figureu view themselves as J_earnersu

and t:iy to develop the idea of a rearning community in which

the teacher functions as a co-ordinator or facilitator of
activities. tr The 30 items on the A_.$chgo¿ is-Gggçl o o o test
cover the eight categories offered by postman and weingartner.
Participants fesponcìed to each item by choosinq one of the
forrowinq characteristics: strongly Agree; Agree; Disaqree;
stronqly Disagree, The characteristics were weighted 4u 3, 2,
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l- respec-,.i-veJ-y. Because al.1 items were positive expressions

of humanis'cic educationu the st,ronqest expressj-cn of êqreement

for all 30 items totars t30 " The summation of teacher res-

pons-âs yielCed a measurement assumed by the author -Lo reflect
teachersr philosophic acceptance cf humanistic education"

"Iþs*Çles_erear*l¡e lsqsqsn!*Sjvle*Íg$S ) . rhe Çi"aS i s e n

instrument ba sed on Cu¡win and Fuhrmann s q pjS-CSy-gJ:n-g*yqgf

JS-ASþj$*S9JJ (fçZS). Based on humanisiic criteriau Ci_:rwin

and Fuhrrnann devel-oped a proqram of self-improvement fo¡
teachers. The ernphasis of the strateqies described is on

teacher self *av!'areness and self-knowledqe. one of the

strateqies employed in ÐtSgqJ-93=irg*y9gi*I*Sb:rc*SeJj is the

Çl_CSSSgSn*UgIggSnSn!*SÍylC {14t-qg ) test which consist s of 46

items" The author of this study chose this instrument because

it required participant s in the stucy to ::eveal- a mea suremen,L

cf a level of acceptance of practical classroorn applications
of humanistic education, Samples of the items are as f ollornrs;

1. Desks in my classroom êre usuarly arrenged in rows;

6" I usually follow and complete my fesson plans;

33 " I }a uqh a lot in c.la ss ;

4L" I expect respect from my pupils;
43" I feel- and act differently with students or.;tside my cless"
Respondents chose f rom the f ollowing se,. responses, clevised by

the author f or each item: Very characteristicu scme.times

Characteristic u Seldcm Characteristic o ï'Jever Characteristic.
ltems which expressed humanistic classroom êpproâches frere

numbered as follor¡¡s s 2u 3u Bu g, L6, L7, 2L-23, 25, 2g, 2_9,

32-"34 o 3B*40, and 46 " Responses to the se items '"orere weichted
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4e 3, 2e I respectively. Items whïch expressed non-humanistic

classroom approaches were numbered as follows: I u 4-1 e I0-15u

18-20, 24u 260 27, 3Ou 35-370 4L-45. Responses to these ïtems

were weighted l, 2e 3u 4 respectively" Teacher responses were

summed yieldinq a measurement of teachersB level of acceptance

of practical classroom applications of humanistic approaches

to education.

Althouqh the AgG"..CMS instruments were designed by the

author on the basis of humanistic education advocation by

Postman and Welnqartner and a teacher-growth exerclse by

curwin and Fuhrmann in support of the theoretical framework

of acceptance of humanistic education, this instrument has

not been tested for reIiabiIitY.
The measurement of the level of acceptance of humanistic

education was the sum of the scores derived from the {$G.':Ç&S.

Symbollically this is represented bv 4$-'=r-3-91$9"

TIT. RESEARCH PROCEDURES

The research procedures, which include the collection of

data and treatmente can be summarized ïn the followinq stepss

l-. The author obtained the POI in as many copies as were

needed i

2. The as9*-,s instrument was desiqned, tested on teachers

for commentso redesigned and reproduced in as many copies

a s needed;

3" A list of aII 390 teachers in Brandon School Division No"

4O was obtained, One hundred and thirty teachers were

mailed the POI and ASG-"-:.,:.9W guestionnaires" Self-
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adciressed envelopec were incruded " rnitiar stratification
consisted af sex and qracle ]eve1 in the f c,llowinq numbers u

rn¿les and females each comprisinq half the qïcup: elemen-

tary (<O), junior hiqh (<O), senior hiqh (sO¡" A.t the
senior hiqh rerrel, of the 50 questionnaires maited outu

30 surveys were sent to humanities teachers and 20 oues-

tionnaires wexe sent to sciences teachersu âeâin with
equal numbers of males and fernales. Aqeu which receir¡ed
no pre-consideration in the selection of the samplee wês

indicated by the participants who completed the survey by

checkinq one of the folrowinq cateqories: under 3c

30-39 , 40 and over . (tafle 3. I provides
summary of the sample);

The da ta f or this study weïe corlected in the ra st tv,¡o weeks

of 1',4arch and the f irst week in A.pril , Lg77 " surveys were
mailed to the I30 ieachers representinq the population,
rn addition to the instrumentsu each teacher received an

introductory messaqe forr-cwed by a personar phone carr by

the author" A time limit of two r,veeks was set to ¡eturn
the completed instri:menrs " The instruments, with accom*

pa nyinq in struct j ons, weïe se lf - a dmin i st erinq ;

of the r30 surveys m¿i-Led out, 89 were returnecr" of those
returned, eiqht were spoiled and five exceeded the time
limit f or retuïn " Extra phone calrs v\ieie ïequired to
obtain the data for severel teacher cateqories;
The data collected were hancr scored by the author. r¡riith
respect to the -pQf, the two basic scaresu Time competence
and rnner Directednessu were combined and compu.ied in ïaw

**** 9
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scores out of a possible total of I50' The ASG. " 'CMS

instrumentwhichyieIdsameasurementof.".ffio-
sophic acceptance of humanistic educatione was computed

in raw scores out of a possible total of 304;

7. For the purpose of hypothesis testing, the author obtained

the services of the Brandon University À4athematics and

Computer Science Department and treated the data collected

as prescribed by (n¡ie, Hadlae, Jenkins, Steinbrunneru Bente

L974) Tbe_Slglis!igar_gacBage_Ígg_tbg_gggigl Scie¡geS
/ ¡n¡^ \lJ!È! / ;

8" The hypothesis derived from the theory and the statistical
trea tment can be sta ted a s f ol-lows :

Hypothesis I
Ho: The correlation between t.he scores on the POI and

the scores on the A99.r_r_r.CU9, does not differ from

zero for teachers stratified by sex, grade leveJ",

subject specialty and age"

For the purpose of rejecting or not rejecting hypothesis I,
six sub-hypothesis were qenerated and are stated as folJows:

l, Ho: The correlation between the scores on the PQJ and

the scores on the $SGr*r.C-llS does not differ from zero

for teachers category stratified by sex,

2. Ho: The correlation between the scores on the POT and

the scores on the ôSÇ.-'_.CMS does not differ from zero

for teachers stratified by grade level.
3. Ho: The correlation between the scores on the POJ and

the scores on the êS9-=JU9 does not differ from zero

for teachers stratif ied by grade l-evel- and sex,
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4" Ho: The correl-ation between the scores on the por and

the scores on the AsG,*,9US does not differ from zero

for teachers stratified by subject specialty at the

senior hiqh grade level.
5. Ho¡ The correlation between the scores on the loJ and

the scores on the ôsg*r-rÇug does not differ from zero

for teachers stratified by subject specialty and sex

at the senior hiqh qrade level_.

6" Hos The correlation between the scores on

the scores on the ASG.*.CUg does not differ
for teachers stratified by aqe.

rn order to determine whether to reject or not to reject
hypothesis ru each of the six sub-hypothesls was treated by a

one-tailed T-test of the Pearson product-moment correlation at
the .05 leveI of significance.

Hypothesis II
Ho: There is no difference between the mean scores on

the defined l_evels on the pQJ and the Agg__r.-.CUS that
can be attributed to âe€s sexe and grade Ìeve1.

For the purpose of testing Hypothesis rru an F-test was

used to test the significance of the difference between the
variables independentry at the ,05 level of significance,

Hypothesis III
Ho: At the senior hiqh grade level, there is no diffe¡-
ence between the mean scores of the defined revers on

the !9J and Agc--r-s.gMs that can be attrÍbuted to âeê,
sexe or sub.ject specialty"

the PQJ and

from zero
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For the purpose of testinq Hypothesis rrr, an F-test was

used to test the siqnificance of the difference between the
variables independentLy at the ,05 level_ of significance"

Hypothesis IV

Ho; There is no difference between the adjusted mean

scores on the PgJ and asg.-:.*qus that can be attributed
to âe€y sexe or qrade leve1.

The difference between the adjusted mean scores for each
variabre was tested for significance using the F-test.

Hypothesis V

Ho: At the senior hiqh qrade rever u there is no

difference between the adjusted mean scores on the pgJ

and ASQ*=¡Q!$ t,hat can be attributed to âeês sexe, or
subject specialty.

For the purpose of testing Hypothesís v, ê, F-test was

used to test the significance of the adjusted mean differences
between the two variabres independentJ"y at the "05 rever of
significance,

IV " SLIMMARY

chapter rrr has described the sampre an<i procedure using
the PgJ and AS9-**ÇMS instruments to test empiricarry the
relationship between teacher seLf-actua.Lization and phitosophic
acceptance of humanistic education" The data corrected from
the sample of 76 teachers stratified by aqeo sexe grade lever
and subject specialty was treated by T and F tests at the ,05
Ievel- of signif icance.



CHAPTER IV

RESIJLTS AND DTSCUSSTON

The probrem of thÍs study was to investiqate empiricalry
the rel-ationship between the l-evel of teacher self-actualiza-
tion and the lever of teacher phirosophic acceptance of
humanistic education. Teacher self-actualization was measured
by the PQJ which, when reported in raw scores using the two
most important subscales, Time competence and rnner Directed_
nessu yieJ-d a measurement of serf-actualization. Teacher
philosophic acceptance of humanistic education was measured by
the ôsG.r=ÇUS which, when scored, provides a measurement of
the level of teacher phitosophic acceptance of humanistic
education. To.test the hypothesis derived from the theory,
the sample of 76 teachers was st¡atified on the basis of sex
(maIe, female)o grade leve.I (e_Iementary, junior hioh, senior
hiqh), subject speciaJ-ty (humanities, sciences)u and age (¿o
and overo 30-39u under 30), The hypothesis were treated by
T-tests and F-tests at the.05 r_ever of significance in order
to determine whethe¡ or not to reject the hypothesis.

I " RESL/LTS

Hypothesis f
Ho: The correlation between the scores on the pOJ and the

does not differ from zero for
sexe grade level, subject

scores on the ASG..**.9I{S

teachers stratified by

speciaLty and age.
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Six sub-hypothesís were generated from Hypothesis I. Each sub-

hypothesis was subjected to a one-tailed T-test of the Pearson

product-moment correl-ation at the .05 leveL of siqnificance.

The results of the sub-hypothesis are reported as foll-ows:

Sub-Hypothesis I "

The correlation between the scores on the PQJ and the

scores on the 499*r.*9SS does not differ from zero for
teachers stratifíed bv sex.

The results shown by Table 4.I reject the hypothesis.

Both male and female categories are siqnificant beyond the

.05 level-. Since male and female teachers comprise the

entire sampJ-eu it is not surprÍsinq that for alI teachers the

correlation is "69u beyond the .05 level of siqnificance.

Table 4, I
Meansu Standard Deviations and Siqnificance

EelgeSg_lhe !9I agçl_Aggr..9US_wILh_Sex___

Teacher Category Va ria bIe Ca ses Means Std Dev r s

AII Teachers

MaIe Teachers

Female Teachers

POI
ASG. " .CMS

POI
ASG. . .CMS

POI
ASG. . "C¡¡S

38
3B

38
38

76
/o

101 .60
207 "96

IO2.44
20I.44

IO2,O2
204 "67

L'7 "44
22 "30

I0.54
19 "72

14 "322I"16

.69

"7L

"67

" 
001

" 001

" 001
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Sub-Hypothesis 2"

The correration between the scores on the lef and the

scores on the ASG.--gUS does not differ from zero for
teachers stratified by grade leveI.

The results shown by TabLe 4.2 reject the hypothesis.
The correrations between the pgJ and ôsg.e':.:.Ç$! for teachers
stratified by grade lever are significant beyond the "05
leveI.

Table 4.2

_Means, Standard Deviations and Siqnificance
seju{egn !bg_!o l_gnd_Ase .:. 

" 
gM!_wllb-ggeg"Jeye.I

Teacher Category Variable Ca ses Means Std Dev r S

Elementa ry

Junior Hiqh

Senior Hiqh

POT
ASG " . .CMS

n^?r\J I
ASG CMS

POI
ASG. " .CMS

20
20

20
20

36
2A

97 "25
200.7

107 .55
207.45

I0I .61
205.33

L2"67
I7.52

IO. IO
r9,24

16 "32
24 "45

69

84

63

.001

" 
001

, ooI

Sub-Hypothesis 3,

The correLation between the scores on the pgJ and ASg-.-:.',gUg
does not differ from zero for the teachers stratified by

sex and grade leve-l-"

Presented by Tabre 4.3u the six teacher groups categorized
by sex and grade lever show the correration with the por and
ASG".{US scores to be siqnif icant beyond the .05 leve], since
the hypothesÍs was not supported by the data, it was rejected.
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Table 4 "3

Meansu Standard Deviations and Significance
Eelss e !--t¡s-!9J-c ß-ô99. . *9U s 

- wilb-Se¡-el d 9¡ede-tsysf

Sub-Hypothesi s 4.

The correration bet.ween the scores on the pgJ and the

scores on the 459r*.-Ø$ does not differ from zero for
teachers stratified by subject specialty at the senior
h iqh l-evel .

The resurts presented ín Tabre 4 "4 do not support the
hypothesis, The correlation between the BgJ and Agg=r.gh4g

for teachers stratified by subject specialty at the senior
hiqh grade level are correrated beyond the .05 .l_evel of
significance e

Teacher Category Va ria ble Cases Mea ns Std Dev r S

EIem. Male

Elem. FemaIe

Jr" Hiqh MaIe

Jr. 
,ntOn 

Female

Sr. Hiqh MaIe

Sr. Hiqh Female

POI
ASG. " "CMS

POI
ASG. . .CMS

POI
ASG. . "CMS

POI
ASG. . .CMS

POI
ASG " " .CMS

POI
ASG. . .CMS

IO
IO

l0
IO

IO
IO

l0
1"0

18
l8

18
T8

90.9
202 "4

103 .6
199 .00

I09.4
2I2.1

105"7
202 "2

103.2
208.2

I00.00
202"4

II.84
13 "2

I0 .43
21 .58

4L "7L
20. 19

8.40
L5.28

20.24
27 "24

l_1"55
2I.7L

"87

.93

.8I

.B'7

"64

.62

.001

.001

.002

,001

.002

.003
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Table 4.4

Means, Standard Deviations and
Between the POI and the ôS9.-:-:.CUS with

at the Senior Hiqh Grade

Siqn if ica nce
Subject Specialty

Level

Teacher Category Variable Ca ses Mea ns Std Dev r s

Huma nit ie s

Sc ienc e s

POI
ASG. " .CMS

POI
ASG. " .CMS

20
ôrl¿\)

t6
16

106.40
2I2 "95

95 "62
l_95.gI

13.26
26 "70

18. I7
17.85

'7^

"50

.001

.o22

Sub-Hypothesis 5,

The correl-ation between

scores on the ASG..,CMS

the scores on the POI and the

does not differ from zero for
subject specialty and sex at theteachers stratified bv

senior hiqh qrade l_evel_.

The results presented in Tabl-e 4 "5 show that the correla-
tion between the Por and Agg*..cMS with mare humanities
teachers and female sciences teachers aïe correrated beyond

the .05 l-ever of significance" The correlations for mare

humanities teachers and female sciences teachers reject the
hypothesis, However, the correration between the por and

ASgj33Q¡19 with female humanities teachers (r = ,137) ano male

sciences teachers (r = .06I) was not significant, Thusu with
the exception of humanities female and sciences mal,e teachers,
the hypothesis was rejected.



TabLe 4 .5

Means, Standard Deviations and
Between the POI and the ASG. ,.CMS with

Siqnifica nce
Subject Specialty

Leve land Sex at the Senior Hioh

Teacher Cateqory

Humanities Male

Humanities Femal

Sciences Mal-e

Sciences Fema le

Sub-Hypothesis 6.

The correlation between

scores on the ASG=**9¡/19

the teachers stratified

the scores on the lQI and the

does not differ from zero for
by age "

Tabre 4.6 shows that the correlation between the BoJ and

the ASG..r9Ug for teachers stratifíed by aqe is siqnificant
beyond the .05 level for arr- three age cateqories" Based on

the anaJ-ysis of the data u the hypothesis was rejected,

ï:*:_
POI

õ^ ^¡r^J\J " . "UIVIJ

POI
SG"..CMS

POI
SG. " .CMS

POI
SG. " "CMS

Ca ses Mea ns Std Dev T s

IO
10

l-0
10

I
8

8
I

?

6

5
2

31
00

B7
23

I06
2I5

t06
2ro

99
r99

9I
22

17 .6
33"73

7 .86
l_8.7

23.8
12.92

I0"43
22,25

.59

"62

79

83

.003

. I37

.06I

,o49
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Table 4"6

Means, Standard Devia t ions and Siqnificance
Between the POI and ASG. . .CMS with Aqe

Teacher CateQory Va ria ble Cases Mea ns Std Dev I S

40 and over

30 39

under 30

POI
ASG" . .CMS

POI
ASG " . .CMS

POI
ASG. . "CMS

t6
16

44
44

T6
L6

105.12
206 "25

103. I8
209 "27

95.75
t90 .43

IT "27
25.33

15.44
17 ,T4

L2 "62
2L "74

.83

"64

.67

.001

.001

"o02

Hypothesis II
Ho: There is no difference between the mean scores of the

defined revels on the por and the ASG**.cug that can be

attributed to âeêr sex or qrade Ìevel_.

The data in Table 4"7 shows no 3-way or z-way interactions
between PQJ mean scores with âeê, sex and qrade rever were
significant' The main effects show that the mean differences
between PgJ scores with grade level_ were siqnificant beyond
the .05 rever. Table 4"9 shows that junior hiqh teache¡s had
mean scores significantly hiqher than elementary and senior hiqh
teachers. sex and aqe were not found to have significantJ_y
different mean ggI scores"

Tabre 4.9 shows that there were no 3-way or 2-way inter_
actions between Agg..=cus mean scores with âgê, sex and grade
revel-' The main effects reveal there is a significant mean

difference between Asg-.-,-cus mean scores with age beyond the
"o5 level-. Tabre 4,r0 revear-s that teachers in the age group
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30 - 39 have siqnificantly hiqher 4S9*-:..çUS mean scores, than

under 30 teachers and 40 and over teachers. sex and qrade

levei showed'no siqnificant mean score differences"
Supported by the data that siqnificant differences were

found between mean 89r and mean Agg-.s.cMS scores with grade

revel" and sex respectively, Hypothesis rr was rejected.

Tabl e 4 "7

BoJ_Sgo¡es_9fess

SOURCE OF VAR OF

Main Effects
Age
Sex
Grad e

Z-Way Interactions
Aqe Sex
Aqe Grade
Sex Grade

3-Way Interactions

o "o74
0.092
0.990
o.o47

o "644
0"51_I
o "957
0. I95

0"685
0.695

0.36I

Age

Expla ined

Residua I
Tota I

Sex Gra d

2L32.885
LO46 "7L9

0.036
L289 "720

1206.499
27t .353
128.861
672 "827

456.402
456.402

3795.795

1596.059

1539I .844

5
2
l
2

I
2
4
2

2-6 "577
23.360
0.03ó

150 
" 912

I35.676
32.2L5

336,4I4

114 " I00
I14. t00

lzzz "zet
I
t"tgg 

"gzz

2 "I34
2"6L8
0 .000
3 "225

o "754
o "6790.161
l_ "693

0.571
0.571

l.Ì17



Table,4"8

POI

GRAND MEAN = 102"0

VAR ABLE + CAT

Age
Under 30
30-39
40 and over

Sex
Fema le
Ma Ie

Grade
E lement a ry
Junior Hiqh
Senior Hiqh

Mult iple
MuI t iple

Squa red

Table 4.9

Mean Sc Devia t ion Aqe Sex and Grade

o "26

I305 .480
2632 "406
L49L.313
445.501

446 "328675.392
558.253

20 "695

I49.083
149 .093

629.080

36.

EDF
INDEPENDENTS
DEVsN BETA

-7.50
I.62
3.04

o.2g

0.00

-3 "87
6 .81

-r.63
o "29

0. I3g

o.372

OFF

-6 "28
1"1_6
3,I0

o "42
-o.42

-4 "78
5.52

-o "42

0"23

0.03

R

R

ASG " " .CMS Scores Clas ifÍed b Aoe ex and Gra

SOURCE O VARIATTON DF

Main Effects
Aqe
Sex
Grade

2-Way Interactions
Age Sex
Age Grade
Sex Grade

3-Way fnteractions
Age Sex Grade

Expla ined

6527.402
5264.813
I491 .313
89t.002

3570 ,625
I350 " 784
2233 "OI44I.389

596.332
596 " 330

LO694.359

3.309
6 "67L
3.7'19
I "L29

l_. t31
L "7L2I .4I5
0.052

0.379
0.379

L "594

0.Oil_
0.002
0.057
0.330

0.357
n 10n
o,240
o "949

o "824
o "824

o.096

5

2
I
z

8
2
4
2

4
4

LI

UNADJUSTED
DEVBN ETA



Table 4.9 - conted¡
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OFFSOURCE OF VARIATION

Residual

Tota I

Table 4 "IO

ASG". "Clvrts Mean Score Devíations þ-y--Age, Sex and Grade

394 .59I

447 .142

22886.30I

33580.660

GRAND MEAN = 2O4"67

VARIABLE + CATEGORY

Aqe
Under 30
30-39
40 and over

Sex
Fema le
Ma Ie

Grade
E lementa ry
Junior Hiqh
Senior Hiqh

MuItiple R Squared

MuItípIe R

Hypothesis

Ho: At the

between

and the

subject

INDEPENDENTS
DEVON BETA

-Ió"70
5 "61I.l0

o "42

-4"50
4 "49

0.21

-2.25
5"85

-2.00
0"17

0. I94

o "44L

III

senior hiqh grade IeveIu there is no difference

the mean scores of the defined levels on the POI

ASG...CMS that can be attributed to âeê, ."*,î

.*.;;

LINADJUSTED
DEVIN ETA

-L4 "23
a /^4.OU
I .58

-3"20
3"¿V

-3 "972,78
0"66
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. Tabre 4.rl- shows that no 3-way or 2-way interactions
between mean PQJ scores with âea¡ sex and subject speciarty
were siqnifÌcant at the .05 revel" The main effects show that
mean PQI scores with subject specialty are siqnificant beyond

the "05 level. Tabre 4"r2 shows that mean por scoxes for
humanii ies teachers are significantly hiqher than sciences
teachers mean scores beyond the .05 rever. Mean poJ scores
with aqe and sex at the senior hiqh lever were found not to be

siqnificant,
The data presented in Tabre 4.1_3 shows that no 3-way or

2-way interactions between mean Agg*..gl,I! scores wíth aeêç sex
and subject speciarty were significant. at the "05 rever. Main
effects revear that mean differences between nsG"*.gUg scores
with aqe and subject specialty were siqnificant at the .05
levef' Table 4"r4 reveals that teachers in the age group 30

39 scored significantly hiqher means on the ASG. ".cMS than
under 30 teachers and 40 and over teachers. Humaníties
teachers mean ASG..*ÇMS scores were significantry hiqher than
sciences teachers mean scores. Resurts show that no siqnifi-
cant difference was found between ASG...cus mean scores with
sex,

Supported by the data that shows that differences signifi-
cant at the .05 rever were found between lQJ mean scores with
subject specialty and between åsgr.r.cMg with age and subject
specía1ty" Hypothesis III was rejected.



Bor-9seres-gess"ifieg-by åse"_

SOURCE OF VARIATION

Main Effects
Aqe
Sex
Subject

2-Way fnteractions
Aqe Sex
Age Subject
Age Subject

3-Way Interactions
Aqe Sex Subjec

Expla ined

Residua I
Tota l-

Table 4 "I2

GRAND_ MEAN = l-01.61

Table 4. II

VARIABLE + TEGORY

Age
Under 30
30-39
40 and over

Sex
Fema Ie
Ma le

Subj e ct
Humanities teachers
Sciences teachers

Multiple R Squared

Multiple R

-19 "27
2. L4
U. /J

-¿"JZ
¿. J¿

6.22
-7 "77

39.

OFF

0.36

0"14

0.43

o "240

0 .490

0.089
0. I25
o "397
0.017

0"655
o "445
0.549
0.815

0 .691
0.691

0"285

ED
INDEPENDENTS
DEV9N BETA

24
9

18
18

zv
t6

2243 "616
1I18 "166

I93.223
1605 " 701

610.337
4L3.897
9I "458
13 .823

39.977
39 "977

2893 "934

6436.590

9330.523

4
2
Il-
'I
I

4
2
't
J.

t
II
l

v

26

35

560.904
559.093
l-83 .223

1605.701

L52.584
206.949

9 I .458
13.923

39 "977
39.971

32I .548

247 "56L
266 "586

2.266
2 "258
o "740
6.486

0"616
o .936
0.369
0.056

0.161
O. 16T

I "299

POI Mean Score

UNADJUSTED
DEVg N ETA

12.28
o "97I Ê,r\

o "23

-I"67
l_"ó1 ,^U.1U

4.79
-s.99

0.33



Tab1e 4"13

ASG...CMS Scores Classified bv Aqe" Sex and Subiect

SOURCE OF VAR ATION

40"

OFF

Main Effects
Age
Sex
Subject

2-Way Interactions
Aqe Sex
Age Subject
Sex Subject

3-Way Interactions
Aqe Sex Subjec

Expla ined

ResiduaL

Tota 1ì

Ì 1209 . t4l_
8298.086
954.363

5513.758

1240. lg5
235.416
634 "O87

6l_ .371

47 "332
47,333

12496 
" 668

8439 "217

20935 .945

2802.285
4L49 "O43
954.363

5513 " 758

310.049
117.709
634 .087
6I .371

47 "332
47 .333

t38B. sl-g

324 "587

598.170

0.000
0.000
0.098
0.000

0.448
o.699
o.I't4
o.661

0.706
0.706

0.002

4
2
I
t
4
2
I
I
I
f,

I
9

26

35

Table 4 "I4

ô9G .r.rQUS_US$_9ggI9_!evietions b-y__Aqe, Sex and Sub iect

8"633
L2 "783

2 "940
L6 "987

0.955
0,363
I .954
0.189

0. 146
0. 14ó

4.278

GRAND MEAN = .33

IABLE + CA

Aqe
Under 30
30-39
40 and over

Sex
Fema le
Ma l_e

Subj ect
Humanities teachers
Sciences teachers

Multiple R Squared

Mul-t íp1e R

ADJUS
INDEPENDENTS
DEVgN BETA

-sl .29
7,24

-2.2I
0.66

-5.30
5.30 ^ ^^vê¿¿

I1.52
-I4 "40

0 "53

0"535

o "732

UNADJUSTED
DEV¡N ETA

l8
I8

¿w
t6

-38.00
4 "92

-o "44
0.48

-2.89
2.gg ^ ì^U"L¿

7 "62
-9 .52

0"35
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Hypothesis IV

Hos There is no difference between the adjusted mean scores

on the P9r and ASg=-r-r.qW that can be attributed to âeêç

sex or grade level "

Table 4.15 and 4"16 reveal- no significant 3-way or 2-way
interactions between adjusted mean scores on the pgJ by aqe,

sex and qrade lever with ASg**,gMS as the covariate, Main

effects show no covariance between the ASÇ...cUS with âe€¡ sex

or grade rever to be significant at the .05 Lever.
TabLe 4 "r7 shows no 3-way or 2-way interactions to be

siqnificant at the .05 rever between ASg.=*cUS adjusted mean

scores by êgêu sex and grade rever with pQJ scores as the
covariate' The main effects reveal that the covariance between
adjusted mean scores of the pgJ with age and sex to be siqnif,i_
cant at the .05 level" Table 4.3 reported mean ASg*=.CUg
diff erences between maÌes and fema.l_es to be zo7.g7 and 2or"47
respectively. The data on Table 4.18 shows that the dÍfference
between male and femaÌe mean 4ggsJUg scores to be attribut-
able to the difference between mal_e and femare pQJ mean scores.
Tabre 4 .l-B shows tha t the dif f erences between Agg.r.gMS scores
for the aqe groups under 3or 3o-3g, and 40 and over to be

significantly attributable to mean differences in ggI scores"
Differences in mean asg-==ÇMs scores by grade lever was found
not to be significantly attributable to loJ score differences,

scores by aqe

Hypothesis IV

Supported. by the findings that teacher AS9*.¿glIS mean

sex were attributable to lgJ scorese

rejected

and

was



42"

Table 4 " 15

POI Score Variat_ion Classified b Aqe Sex and Gra

SOURCE OF VARIATION

Covariates
CMS

Main Effects
Aqe
Sex
Grade

2-Way fnteractions
Aqe Sex
Age Grade
Sex Grade

3-Way Interactions
Age Sex Grade

ExpIa ined

Residual

Tota I

Ta bl-e

POI

4 "L6

Mea n

OFF

0"000
0.000

0"12I
0"510
o "o97
0.109

0.350
o "6260"79I
o "017

0 "486
o "486

0.000

u¡\t1tr ò UE

1
l-
I

5
¿
I
r

z

B
2
4
2

4
4

18

57

75

7052 "g2g7052.828

969.520
I44,406
30I.243
487.080

966.758
99 .856

L79 "345
569 "220

369.488
369 "489

9358 "594

6033 "250
1539t "844

7052.828
7052 

" 828

L93 "904
72 "203

301.243
243.540

120 
" 945

49.928
44 "836

284 "610

92.372
92.372

5I9.922

105.846

205 "225

66,633
66 "633

1 .832
o.682
2 "846
2.301

I.I42
o.472
o.424
2 "689

0"873
0"873

4 "9L2

GRAND MEAN = l-02 , O3

VARTABLE
CATEGORY

Age
Under 30
30-39
40 and over

Fema Ie
Ma.l-e

Sggfg Variations Cl_assifie Sex a Gra

TED
INDEPENDENTS
+ COVARIATES
DEV 8N BETA

o "29-r"02
2 "52

0.10

2,08
-2 "Og

T6
44
16

38
3B

-6 "28
1" Ió
3.10

o ,42
-o "42

o "23

0.15

&

UNADJUSTED
EVgN ETA

ADJUSTED FOR
ÏNDEPENDENTS
DE-\L'N BETA

Sex

0.03



TabIe 4"16 - contsd:

VARÏABLE +
CATEGORY

Grade
E Iementa ry
Junior Hiqh
Senior Hiqh

Multiple R Squared

Multiple R

Tabte 4.17

ASG. ..CMS Sco¡e Varia

43"

INDEPENDENTS
+ COVARIATES
EV9N BETA

-2.93
4 "O8-0.70

0. rg

0 .521

o "722

ON ETA

ADJUSTED FOR
INDEPENDENTS
DEV9N BET

-4 "78
5 .52

o "26

Cla ssifi Aqe Sex a Grade

OFFSOURCE F VARIATION

Covariates
POI

Main Effects
Age
Sex
Grade

2-Way Interactions
Age Sex
Aqe Grade
Sex Grade

3-Way fnteractions
Aqe Sex Grade

Expla ined

Re sid ua Ì
Tota I

0.000
0.000

0.0I7
0.014
0.010
0"879

0"166
0.231
0"163
0"379

0.609
0.609

0.000

SQUARES

15387 .289
15387 "289

3156 "789
1938 "I22
L477.363

53 " 933

256I "594
628.300

L420 "346
4 13 .488

567.457
567.456

21673.I29

11907.531

33580 .660

ìI
I
5
z
I
2

I
z_

4
z-

4
4

18

\7

75

15387 "289
15387 .289

63I .358
969 "06I

L477,363
26.966

320 "I99
314.150
355.086
206 "744

14l-864
I4L.864

1204.063

208 "904

447.142

73 "65773.657

3.O22
4.639
'1 .o72
o.I2g

I"533
I .504
I.700
0"990

o.679
o "679

5 "764
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Table 4.1-8

ASG"..CMS

ND MEAN = 04 "67

VARIABLE +
CATEGORY

Aqe
Under 30
30 - 39'
40 and over

Sex
Fema le
Ma le

Grade
Elementary
Junior Hiqh
Senior Hiqh

MuItipJ-e R Square

Mul-t iple R

Mea n Score Devia t ions
b e

CIa ssified
e

I6
44
16

-I4 "234,60
1 .58

0.35

ñ tq

^ 
lavoL¿

, there

on the

to êeêe

INDEPENDENTS
+ COVARIATES
EVTN BETA

-9.56
4"13

-I "79
o "26

-4.47
4.47

v.¿!

I.44
-0.63
-0,45

0.04

0.552

o "743

38
38

zv
zv
2A

-3.20
?în

-? Q'7

2 "780.66

Hypothesis V

Ho: At the senior hiqh level
the adjusted mean scores

that can be attributable

is no difference between

BOJ and the ôS9".,.*9M!

sex or subject specialty.

3-way or 2-way interactions
grade Ìevel with ASG".,CMS

. Main effects show no

âÇê, sex or subject speciaJ.ty

Tables 4,19 and 4"2O show no

between PQJ scores by âeê, sex and

as the covaríate to be siqnificant
siqnificance þetween BgJ scores by

with ASG,, "CMS as the covariate.

L'NADJUSTED
DEV!N ETA

ADJUSTED FOR
INDEPENDENTS
EVON BETA
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'Table 4:2L shows no 3-way or 2-way interactions between

4S9.-,..914S scores by âe€, sex and subject specialty with PQJ a s

the covariate to be siqnificant" The main effects reveal that

the ¡elationship between ASÇ,*']ÇUS mean scores by age and

subject specialty were significantly attributable to BQI scores

beyond the .05 level-. Table 4"22 shows that hiqher male mean

AS9r.rQUS scores than females and significantly higher human-

ities teachers ASG...CMS scores than sciences teachers

reported in Table 4"13 and 4"IAe were attributable to !9J
score differences. Differences in ASG,..CMS mean scores

between male and female senior hiqh teachers were not found

to be siqnificantly attributable to 8gI score difference,
Based on the resuJ_tsu that differences between AgG:g:gUS

scores by aqe and subject specialty were siqnificantly
attributabLe to Por score differencese Hypothesis v was

rejected.

Table 4. 19

Pe I _ sç o rg_Vg¡èa !!gl_9 rcss:Jleg ÞyJS-9,_99 x_a tS!_S uþj e c t

SOT'RCE OF VARIATION OFF

Covariates
CMS

Main Effects
Aqe
Sex
Sub.ject

2-Way fnteractions
Aqe Sex
Age Subject
Sex Subject

3747.496
3747 .496

I73.927
39.516
0.453

54 .390

533 .2 t0
368.834

I 7q"
50,332

3741 "496
3147 .496

43 "482
19 " 788

0 .453
54 "390

l_33.302
L84 "4L7I 7r\?
50.332

9.259
Lg.25g

o,223
0"t02
0.002
0"280

0.6g5
o.949
0"009
o.259

0.000
0"000

o.923
0.904
o "962
o "602
0"609
0.401
o.925
0 .616

L
I
4
2
I
t
4
2
I
]



Table 4"L9 - contsd:

SOURCE OF VARIATION

3-Way fnteractions
Age Sex Subj ect

ExpIa ined

ResiduaL

Total

Il.Lg4
ll.t83

4465.816

4864,701

9330 "523

Sex and Sub

46.

IF
OFF

0.8I3
0. gl_3

0.045

INDEPENDENTS
+ COVARIATES
ÐEV9N BETA

2.03
-0"87
L.64

0.08

-o.12
o.12

0"01

I .43
-I.79

0.10

o.420

0"648

POI Mean e Variations b

AND MEAN = I01.

VARIABLE +
CATEGORY

Age

Table 4.2O

Under 30
30-39
40 and over

Sex
Fema le
Ma le

Subj ec t
Humanities
Sc ience s

Multiple R Squared

Multiple R

3
24

9

-12.28
o "97L50

I8
I8

-1"61
t"6t

4 "79
-6 00

v"¿3

o. I0

0"33

¿U
t6

l-1.184
lr-.1,83

446 "582

194 .588

266 "586

0.057
0.057

2.295

UNADJT'STED
V8N ETA

ADJUSTED FOR
INDEPENDENTS
ÐåveN BETA



Table 4.2L

Table 4.22

GRA

ASG...CMS Score Variation Classified by

-4æ--Se¡-e!d-tuþiesL----

4J.

FOR
INDEPENDEIff S
+ COVARIATES
DEV9N BET

40.30
6.O2

-z"oó
0.53

-3.99
3"99

ASG.".CMS Mean Score Variations by Age, Sex

------s!g-Sgþies!-
MEAN = 205.33

VARIABLE +
CATEGORY

Age
Under 30
30-39
40 and over

5ex
Fema l-e
Ma Ie

3
24

9

I8
l8

-38, O0
4.92

-a "44
0"48

-2.89
2,89

SOURCE OF VARIATION
SUM OF

SQUARES DF
MEAN

SQUARE F
SIGNIF
OFF

Covariates
PO]

Main Effects
Aqe
Sex
Subj ect

2-Way fnteractions
Age Sex
Age Subject
Sex Subject

3-Way Interactions
Aqe Sex Subject

ExpIa ined

Kesrdual

Tota l-

8408 "676
8408 .676

5103 ,254
4545.625

523 "627
2155 " 015

1034 "867
249 "617
384 " 196

98 "781

t4557.633

6378 " 313

20935 .945

I0.836
I0.837

I
,l
I

4
2
I
I
4
2
I
I
l
I

l-0

25

?ã

8408 .676
8408 "676

L275.8I3
2272.913
523.627

2I55.015

258 "1L7
I24 .838
384 . 196

98 "787

10.836
l0 .837

i455 .'/63

255 " I32

598. I70

32.958
32 " 958

5"00I
8.908
2 "O52
8.447

I.OT4
0,4gg
I .506
0.387

5.706

o "o42
o "o42

0.000
0 .000

0 .004
0"001
o "164
0 .008

0 "419
0 .619
0.23I
0.539

0 .838
0.838

0"000

UNADJUSTED
DEV9N ETA

ADJUSTED FOR
INDEPENDENTSON BETA

o "L2 0.16
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IÏ. GENERAL COI{CLUSIOI.JS

The results cf i es'Li nq the hypcthesis seem to i,,¡erran-t"

the f olloL,rinq qener¿ I ccnclusions.

Resul'cs showed tha'i, ther:e was a ïeratj.onship between the

level of teacher self*actualization anC phitcsophic acceptance

cf humanist ic educa t ion " T*test resuft s showed e relationship
betitreen lgJ scores and åggr_**Ç,UÞ. scores by âeê, sex, crade

ier¡el and subject speciali.y to be siqnificant beyorrd rlhe "05
level with onf v 'rvrc exceptions " The ovelrall IgJ ancÌ 4,SGr.r.Çtdg

correlation for the entire sample was reported siqnifican.t
beycnC the .05 l-evel (r = "6g, p{ "05),

There were siqnificant differences betvyeen lei¡els of
teacher self -actua lizati-on by qrade l-eveL ancl betr¡;een levels
of teacher philosophic acceptance of humanistic educaticn by

aqe. The Cata which resulted f rom an F-'iest shor¡",ed siqnif icant.

cifferences l:etween BgJ mean scoïes by qrade ]evel and thei
junior hich teachers hac si-c;nificantly Lriqher mean peJ scores
t.han seníor hiqh and eLement,ary teachers" It vras also repor-tecì
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that teachers in the aqe qroup 30 * 39 obtained siqnificantly
hiqhe:: å99r-.*ÇMs mean scores than 40 and over teachers and

under 30 teachers in'that order.

At the senior hich qrade leveÌ, results showed that
there were important diffe¡ences b,etween levels of self-
actualization by subject specialty and between levels of
teacher philosophic acceptance of humanistic education by age

and subject speciarty. F-test results showed sicnificant
reÌationships between Por scores and subject specialty and

humanities teachers were found to have had hiqher mean pQJ

scores than sciences teachers. rn additionu the results
revealed siqnificant mean differences in ôÞgrr*ÇllS scores by

aqe and sr.rbject specialty. rt was found that teachers in the
aqe qrcup 30 - 39 hacl sicnificantly hiqhe¡ mean A!Ç***ÇUS
scores than teachers 40 anci over and under 30 in that orcler.
Also, humanities teachers had siqnificantly higher mean

499***9US scores than sciences teachers"

For the en'Lire teacher sample, f indincs suqcest that
differences in the levels of phitosophic acceptance of human-

istic education by age and sex were attribut.able to the level
of teachers0 self-actualization" F-test results showed tha.c

!9I mean scores siqnificantly influenced teacher ôSg.=*çUg
mean score differences by age (so * 3g) and sex (mate). These

resurts seem to indicate that the creater philosophic accept-
ance of humanistic education shown by teachers 30 * 39 and

male were accounted for by hiqher levels of self-actualization"
At the senio¡ hiqh qrade level, differences in the level

of philoscphic acceptance of humanistic educa.tion by age and
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subject specialty seem to have been attributabl-e to the level

of teacher self-actualization. F-test. resul-ts suogest that

PQJ mean scores siqnificantly influenced teacher $S9=r*ÇUS mean

score differences by aqe (gO - 39) and subject specialty
(humanities). It woul-d appear that, at the senior high grade

Ievel, the qreater degree of philosophic acceptance of
humanistÍc education shown by teachers 30 - 39 and humanities

teachers was attributable to hiqher leveLs of self-actual-i¿ation.

III" DISCUSSION AND TMPLICATIONS

The strong relationship between the level of teacher self-
actual-ization and the level- of philosophic acceptance of
humanistic education (r = .670 1\ = 76) found in this study,
supports the assumptions of humanistic theorists. Dta
reported in the resurts support.s Boy and pine (rgzt), who con-

tend that the t.eacher who is "the most whore person'will
possess a humanistic philosophy towards education. The find-
inqs arso support Jersild (tgs¡), who theo¡ized that t.he

teache¡s who have the healthiest attitudes of self-acceprance
wilt be most likely to accept the use of humanistic classroom

strateqies to sel-f-actualize students " The same ¡esurts that
reveal-ed the rel-ationship between teacher personality and

educationar philosophy point to a probable reason why human-

istic approaches to education advocated by such authors of
curricurum as sidney simon (tglz) and Hawley and Hawrey (lglz)
aimed at the se.If-actualization of students have failed to
win acceptance by Ìarqe numbers of educators. Finally, the
results of this study serve to confirm the infe¡ence of Reed
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{1çfS) tf'at there is a reiationship between personality
factors anC approach to ecìucation.

This stuCy has presenteC evidence that junio:: hiqh teache¡s

are siqnificantly more self*ac'cualizec than senior hiqh ancì

el-ementary school teachers. Additional analysis indicated
that junior hiqfr teachers had the hichest mean for philosophjc

acceptance of humanistic education, These findinqs are inter-
esti-nq when compared tvith conclusions reachec by coble (rçz:)
and 1¡/ellinq (twq) who reported that superior teachingn from

a student vieurpoint, was equated r¡rith hiqh teacher self -
ectueli¿ation ievels and that self-actualized teachers were the

l¡est teachers respectively" These finclinqs seem to inCicate
that fcr the popu.'1.:'cion sample studieCu the most self*act¿ralizeC
and humanistic teachers are in the junior hich qrade l.evel vuhere

adolescent learners often experience the most severe -Learninq

anC behavioural. difficulties thcucht to be attributable to the

maturat.ion process, on the other hanc a results also indicate
'that teachers in the elementary qrade leveI are the Ieast self*
actualizedu particularly males, which raises serious questions
about the effort to place the most. self*actualízed teachers
with new learners.

At the senior hiqh level, humanities teachers weïe founcl

to be siqnificantly more seif*actualizec and more philosophic-
a1ly acceotinq of humanistic education than sciences teachers "

The authors s or¡rn vi elry supportecl ):y research lite¡ature is that
humanities teachersu throuqh the nature of their academic

experience and their response to the humanizinq influences
inherent in humaniiies fieldsu cerive a personaJ_ growth expeï-
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ience l:hat is iackinc in the various Ciscipli-nes comprisino the

sciences" In support cf the finclings of this study, I-eback

(fç0ç) studied the setf-actualization levels of coll-eqe students

and found that seni-ors were r¡ore sel-f-actualized than f,reshrn*on

anC that arts students i.vere more self-actueiized then sc:Lence

student.s " rt is apparent from the results of this study that u

restricted to the populaticn sample at the senior hiqh orade

j-eve1, humanities and sciences t-eachers ere very dif f erent

persons in terms of levels of self-actual-ization and their rhilo-
sophic eCucaticnal outlooks.

Teecher aqe was found tc be an important r.rar:iabl-e related
to self*actualiza iicn and phi.losophic acceptance of humanistic

education. The aqe qroup 30 * 39 woulc eppear, judci.nc frcm

the results, tc be the opr;imal years of both self*actuatizaticn
end particularly philosophic acceptance of humanistic eclucation.

The resufts showed for the ege qroups that differences in the

levels of self-ac'tualization rnay be the so¿rrce of the clifferences
in philosophic acceptance cf humanistic educaticn for the r¡¡hole

population sample as well as for the senior hiqh qracJe 1evel.
Thi-s f indinq stronqly supports Abraham Masl ows s self -act.ualiza*
tion theories" I.4aslov,,,(1954) maj_ntained that a ker¡ clet.erminant

of self*act-ualization v,/as the number of peak experÍ.ences the

incjir¡iciual vuent throuqh. The more peak êxpe::iences, lvlaslow

rea soned u the qrea ter the level cf sel_f -a ct ua l-iza t i on. pea k

experiences, accordine l-o the theorye aïe inherent j.n such

event s a s ma::riaçe u satisf action of cereer ambitions, ancl

reproduction. The hiqh level of phi-Loscphic acceptance of
hurnanist-ic educa'r-ion is attribu'iabIe +r() seÌf*actual-ization ievels
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oir the -?0 - 39 aqe arcup and is e><plained b.l, Ìúu slows s theo¡ies "

The f indincs in aqe a s a varÍable r,,,ith self -a ctualization
anC philosopiric accep*Lance of humanistic ecjucation, p¿rticuiarly

in tl^re ur:der 30 qroupe are direci.ly opposite to the you'th t'cuj-t*

stereotype of chanqe ancì pl:cqress. The under 30 aqe Ç,roup was

f ounC -Lo har",e the I or,vest self -act.ua lization and philcsophic

accepl ance of hLrmanistic eCucation levels Lroth f or the entire
popul¿'rion sanrple as well as f or the senio.¡ hich sampJ-e. This
j-s surprisinq in that the unir¡ersity experience of Iearninq is
most of ten e s,socia ted r,vith the under 3c âqe qroup anc does not

appear to have t.he self*actuelizinc potenii-al that- -tife expeï*

iences cffer outsice of the formaI educa'i-ionai framewo::k"

/trthouqh hiqher male self*actualiza''¿ion leveis herp

expla in the dif f erences in hicher ma l.e .t,han f ema le phitosophi c

acceptance of humanisiic education level s, qenerally speakinq,

this st.udy revealed no particular sex b,ias" I,4aslow (fçOg)

postulated sel-f*act.ualization revels ilrrouqh differenr peaK

experiences, mei-es and femal-es shourd show no majo:: ciffer-
ences. This stucìy serves t.o subs'rantiate lr'iaslow and tends to
stand as a token qesture i-oward equality of the sexes at l-eas.u

in *"he f ie.ld of education.

IV " SU¡,4I,,,{ARY

This chap'uer reported the results
by the 3Qf and i35Ç:**ÇUg instrumeni. s.

by T and F tests in o::der to test the

the theories of self*ac.tualization ancl

Based on the results reported, qeneral

up and follor¡¡ed by a discussion,

of the data coliec't ed

The dat-a r^.¡as treated

hypothesis cencreted by

humanistic education.

conclusions v/ere drawn



CHAPTER V

SL'MMARY, CONCLUSIONS AND IMPLICATIONS

FOR ADMINISTRATIVE PRACTICE

I. SUMMARY AND CONCLUSIONS

I h e- P¡e Þf em_Bes.lelsd

The present study was undertaken to investiqate
empiricaJ-Iy the extent of the relationship between levels of
teacher self-actualization and phitosophic acceptance of
humanistic education, specificarJ-y, this study sought to
asce¡tain whether siqnificant differences existed between

levers of sel-f-actualization and phirosophic acceptance of
humanistic education by âeêr sexe qrade level and subject
specialty; and whether these differences were attributable to
self-actuarization or philosophic acceptance of humanistic
education.

P¡gsgdgle-g

self-actuarization was measured by the ps¡sgnal_9rignle-
tig!-Jn-y-e!lerú-1!oJ) which consisted of r50 forced-choice
items, The author used the two main subscales, Time competent
and rnner Directedu which when colrected in raw scores (tc + r)
measure t.eacher revels of serf-actuaLization. philosophic
acceptance of.humanistic education was measured by the $
Sg hegJ__is_g9sd_*r*_Çf a sS sg-gp-Þletg_s eU e !L!!ylg_lôgg " * . çMS )

instrument whích was adapted by the author from postman and
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weinqartner (Ibs-ssbggJ*lgg& :1973) and curwin and Fuhrrnann

tÐåsCeyepånS*lgSgJSCS¡jIg*SgJl; :1975 ) " rhe A_$G*==ÇMS consist s

of 76 statements which when scoredu yield a measurement af
teacher philosophic acceptance of humanístic education.

The sample population from which the data \,vas corr-ected

consisted of 76 teachers employed by Brandon School Divisj-on

No,40 in the months of March and ApriÌ, 1977, The sample

population was stratified by êQê, sexe qrade lever and subject

specialty which then became the independent variabres.
The four independent variables, êeëe sexu qrade levelu and

subject specl"arty were coded, and with the raw scotres obtalned
from the EQJ and åS9*¿*ÇUS tests, were transferred to computer

cerds" The data i4ras subjected to T and F tests usino the spss

procedureo Anovau in order to test the hypothesis qenerated by

the theory of self-actual-ization and humanistic education.

$¡d"!sEs
This study revealed that there

tional relationships between teacher

philosophic acceptance of humanistic

qrade level and subject specialty.
cases were siqnificant,

were siqnificant correl-a*

self-actuali¿ation and

education, by êe€u sexe

Nineteen out of twenty-one

It was found that siqnífi-cant differences exist between

PQI mean scores and qrade level and that junio¡ hiqh teachers
had significantly higher mean pgJ scores than senior hiqh and

elementary teachers" Teachers in the aee groüp 30 - 39 obtained
siqníficantJ-y hiqher åSç**"9US mean scores than teachers 4o and

over and under 30 teachers,
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At the senior hiqh IeveJ-, it was found that humanities

teachers were siqnificantly more self-actuali¿ed than sciences

teachers. In addition, findinqs indicated that teachers in

the aqe qroup 30 - 39 and humanities teachers showed a

siqnificantly qreater philosophic acceptance of humanistic

ed uca t ion "

Findinqs show that the source of the variation of the

differences for the ASG.."CMS were attributable to POI scores

by aqe and sex fo¡ the entire sampJ-e and by aqe and subject

specialty for the sample restricted to the senior hiqh grade

leveI" There were no siqnificant interactions between âeês sexe

grade level or subject specialty in any of the tests.
The overall results of this study indicate that there is

a very substantial relationship between the Ievel of teacher

self-actualization and the level of phiJ-osophic acceptance of
humanistic education. rn summêrye teachers at the junior hiqh

qrade revel-,30 - 39 years of âeêr and humanity teachers at the

senior hiqh grade LeveL were significantly more self-actualized
than "rr other groups of teachers. As for phirosophic accept-

ance of humanistic education, teachers 30 - 39 yeêrs of âeêu

and humanities teachers at the senior hiqh grade level were

siqnificantry hiqher than arl other qroups tested" Finallyu
the differences in philosophic acceptance of humanÍstic educa-

tion by âeêy sex and subject specialty seem to be attributabl-e
to self-actualization leveis,

The results of this study have qiven crear empiricar
support to the previously assumed rel-ationship between teacher
self-actuaÌization and phiJ"osophic acceptance of humanistic

ed uca t ion ,
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IL Iir4PLICATIOI'IS FOfì ADi"llliiSTRATIVE PRA.CTICE

Tfie resi-ll"s of '¿his study ha.¡e oiven er,rpiricat evidence

of a close relationship bet,r¡¡een 1e,¡eis of teacher self*
actualization and philosophic acceptance cf humanistic education;

so close, in fact, 'uhet there is reason t.o suspect they are one

and the same di mension of persona J-ity. From the unir¡ersity
perspeci.ive, effo¡ts t.hat may reac to qreater levels of self*
actua lization on the part of future teacheï-administra'ùors are

likely to influence the philosophicai" methocloloqical appïceches

of university qraduates. This study, in no way meaninq ,.o

lessen specif ic methoos u apprcaches. ancJ studies of curricr-if ur:r

content u suqqests tha't at Ieast the philosophical acceptance

of humanistic methodoloqv is e s much a f unc*t-ion of self *

acl.ualization lever as rnethodoloqical_ knornrledqe" since the

level of self-ac'i.ualization has b,een shol,¡n to be a cleterminant

of phiì-osophical acceptence of humanistic ecjucation, it r,vould

follow then that in addition to teachi-nq future teacher-
admj.nistrators humanistic methocloloqiesu efforts be invested
in ::aisinq self -actualization levers. univers_ity teacher pro-
qrams can sicnjficantly contribute to increasinq self-actualiza-
tion levels as shov¡n by Dcqqett (lçz=) who found tha1. stuclents

enrolled in a Teache¡e s colleqe showed increasecj level.s of
self*actualization foiloro¡inq intensive humanisticallv orientecl
cJ"a s sroom experiences 

"

Evidence ha s a l-so been iaisecÌ suqqestina that cl a ssïoom

teacherse philosophic acceptânce or rejecticn of humanistic

approaches to education may be a ïesult of their level of self-
actuaiization rather than just intel-lectual or operant
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Êxplana tions. For: administrators planninc professional cievelop*

men'i-- proerams e 'ihis means that the self-actuai-ization level-s

of 'lhe teache::s in.¿oli¡ei wiil be a Cet-ermi-nant cf tire s¿lccess

or failure cf the proqrêm. In addition to the findinqs cf this
stuciy, accordinq to Goldhammer (19ó9:365), "j-t is the relation-
ship that teaches rather: than the text0ro and the f incJinqs of

tu'iurray (içlZ), it is imptied that moïe philosophic acceptance

of humanistic education on the part of teachers res'i,s with

efforts aimed at increasinq self-actualization levels of

teachers rather than offerinq teachinq methods and/or content

to teachers durinq in-service sessions"

Ar.thouch .ihe rela'ticnship between self-actualization and

humanism has been empiricaliy described in this s'tudyu it stili
remains the task of the administ::atcr to reconcile.Lhe factors
of social control and humanism" Effective school orqani¿ation

dernands ên optimum combination of order and affectir¡e grcwth

experiences. Althouqh this study points towarC the factors that
may promote or inhibit any movement tov',ard qreater prêctice af¡

humanistic epproaches to education, it must be cautionecj that
humanism ancj a*,-tempts to facilitate humanistic education ere

in nc way êny rnore cìesirable in the ex+rreme than an over-emphasis

on social control and i.nstitutionalization.
Continuinq research neecls to be clone'to furthe:: valjdate

l.he rela ticnship Jretr¡,reen personality and -oducational phij osophy.

Addi'i:ional variables such as marital statusu pathinc and-beach*

inq experience may help to further explain teacher seif-
actualization levels and corresponclinq phitosophic acceptance

of hurnanistic education. Finally, administrators should contini-ie
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and abuses, and

self-actuaiizinq
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Personaf Orientatåon Inventory (POI)
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A School- is Good Cl_assroom Manaqement Style (nSC.. .CMS)
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1" a" I am bound by the prínciple of faírness.
b. ï am not absolutely bound by the principle of fairness"

2" a" when a friend does me a favouru r feel that r must
return it.

b, When a friend does me a favour, I do not feel that I
must return it 

"

3" a" I feel T must always tetl the truth.
b, I do not always teII the truth,

4" a. No matter how hard r trys my f eerings are often hr.¡rt.

b" rf r manaqe the situation riqhtu r can avoid beinç
hurt.

5, a. f feel that f must s*ri.r¡o fnr qerfeCtíon in or¡ervthinn
that I undertake" YL¡¡+.¡Y

b. r do not feel that r must strive for perfection ineverythino that I undertake"

ó. a, I often make my decisions spontaneously.

b " I seldom make my decisions spontêneousl_y,

7 " a . I am afraid to be myself.

b. f am not afraid to be myself.

B" a" r feel obligated when a stranqer does me a favour.
b. r do not feel obliqated when a stranqer does me afavour"

9. a" r feel- that r have a riqht to expect others to do whatI want of them,

b' r do not feel that r have a riqht to expect others todo what I want of them"

-l-0" e" r live by values which are in aqreement with others.
b" r live by values which are primarily based on my ownfeelinqs.

11" a" r am concerned with self-improvement at alL times.
b' r am not concerned with self*improvement at all times,

GO ON TO NEXT PAGE 
"
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7.2" a. ï feel quilty when I am selfish"
b, I donst feel quilty when I am selfish"

13. a. I have no objection to qettinq anqry,

b. Anqer is somethinq f try to avoid"

L4. a" For meu anythinq is possible Lf r believe in myself.
b. I have a ]ot of natural limitations even thouqh Ibelieve in myself "

15. a, I put othersB interests before mv own.

b. I do not put others0 interests before my own.

1ó. ê. f sometimes feel embarrassed by compliments.

b. I am not embarrassed by compliments"

L1 . a. .r believe it is important to accept others as they are,
b" ï believe it is important to r.,lnderstand whv others areês they are"

lB. a" r can pu't off unti] tomorrow what r ouqht to do today"
b. r donst put off untiÌ tomo¡row what r olrqht to cìo

today "

19" a' r can qi-ve without requirinq the other person toappreciate what I qi-ve 
"

b. r have a riqht to expect the other person to appreciate
what I qive"

20" a " My moral values are cìictated by society.
b" Ivly moral values are self -deter¡nined,

2L" ê" I do what others expect of me.

b" I fee] free to not do what others expect of me,

22. ê. f accept my weaknesses.

b" f donBt accept my weaknesses,

23" ê. In order to qrow emotionally, it is necessarv to know
why I act as T do

b" rn order to qrow epotionafly, it is not necessary to
know why I ,act as I do

GO OiV TO NEXT PAGE.
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24, a. Sometimes I am cross when I am not feelinq well.
b" ï am hardly ever cross,

25, a. It is necessary that others approve of what I do,

b, It is not always necessary that others approve of
what I do"

26" â" I am afraid of makinq místakes,

b" I am not afraid of makinq mistakes,

27. a " I trr-¡st the decisions I make spontaneously,

b" I do not trust the decisions I make spontaneously,

28. a, My feelinqs of self-worth depend on how much I
accomplish.

b. My feelinqs of self-worth do not depend on how much
ï accompl!sh 

"

29, a" I fear failure.
b. I donBt fear failure"

30" a' My moral values arg determined, for the most partu by
the thouqhtsu feelinqs and decisions of others"

b. My moral values are not determÍned, for the most part,
by the thouqhtsu feelinqs and decisions of others"

31. â" rt is possible to Live life in terms of what r wantto do"

b' rt is not possibre to live }ife Ín terms of what T
want to do,

32" a. I can cope with the ups and downs of lj_fe.
b" I cannot cCIpe wi_th the ups and downs of life.

33' a. I believe j-n sayinq what I f eel lnr dealinq with others 
"

b. r do not bei-ïeve in sayíng what r feer ín dealingwith others.

34" a" Children should realize that they do not have the samerights and privileqes as adults"
b. rt ís not åmportant to make an issue of riqhts andprivileqes,

GO TO NEXT PAGE.
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35. a ' r can tûstick my neck outt' in my rerations with others"

b" I avoid u'sticking my neck outr0 in my relations with
others.

36" â " I bel iar¡o l-hp nrrrssil of self-interest is opposed to
int erãði 

- i;"; tñ;;" "

b. r believe the pursuit of self-interest is not opposed
to interest in others.

37 " ê " r find that r have rejected manv of the moral values
I was tauqht"

b" I have not rejected any of the moral val-ues I was
ta ught "

38" a. I live in terms of my wants, likes, di-slikes and values.

b' r do not l-ive in terms of my wantsu ì-ikesu dislikes
and va lues,

39" a. I trust my ability to síze up a situation.
b, r do not trust my abilÍty to såze up a situation.

40" a" r believe r have an innate capacity to cope with life,
b. I.9: not believe I have an innate capacity to copewrth Iife,

4r" a. r must justify my actíons in the pursuit of my ownintere st s "

b. r need. not justify my actions in 'uhe pursuit of my
own ínterests.

42" a" I am bothered by fears of beínq inadequate"

b" r am not bothered by fears of being inadequate,
43" ê" r befieve that man is essentiatty qood and can betrusted.

b" r bel-ieve tha t man is essentially evi_l and cannot bet¡usted.

44' a. r líve by the rules and standards of society.
b' I do ngt always need to Jive by the rules and standardsof societv"

GO ON TO NEXT PAGE.
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I arn bo¿.¡nd by my duties and obJ_iqations to others.
r am not bound by my duties and obligations to others.
Reasons are needed to justify my feelinqs.
Rea sons are not neecled to j r_rstïfy my f eelinqs "

There are times u¿hen just being is the best way r can
express my feelinqs.
I find it diffìr-rr'l t fn ôvnress mv feeììnqs by just
beinq siieÃf"-----' Y reç{¿¡

I often fee] Ít necessary to defend my past actíons,
r do not feer it necessary to defend my past actions.
I like everyone I know.

I do not like everyone T know"

Críticism threatens my self*esteem"

Criticism does not threaten my self-esteem"

ï believe that knowledqe of what i-s right makes peopleact riqht,
I do not believe that knowledqe of what is riqhtnecessaríly makes people act right"
ï am afraid to be angry at those I love.
I feel free to be angry at those I love.
My basic responsibility is to be aware of my own needs,

My basíc responsibility is to be aware of otherss needs.

Impressinq others is most ímportant 
"

Expressinq myself ís most important,
To feel riqhtu I need always to please others"
r can feel. riqht without always havinq to please others.
r will risk a fr.iendship in order to say or do whatf believe ís riqht
I will not rísk a friendship just to say or do whatis riqht.

h

GO ON] TO NEXT PAGE.
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57 , a, I f eel bor_¡nd to keep the promises f make.

b. f do not always f eel bound to keeo the nrnmi ses I rnake"

58" a " I mr:st avoid scrrovø at alt costs.
b, _ It is not necessary for me to avoid sorïow"

59" a. r strive arrr,rays to predict what wirl, happen in thefuture.
b" r do not feer it necessary always to predict what wil-lhappen in the future,

60. a. rt is important thet others accept my point of view"
b. rt is not necessary that others accepr my point ofview.

6L" a" r onry feel free to express warm feelinqs to rnyfriend s .

b" r feel^free.to express both warm and hcstile feel_ingsto my friends,
62" a. There are many t-imes when it ís more important toexpress feelinqs than to carefully evalLate the situa-tion"

b" There are very few times when it ís more important toexpress feelinqs than to carefully evaluate the såtua-tíon"
63" a ' r wel-come criticism as an opport-unity for qrowth"

b" I do not wel-come crÍticism as an nnnn.y.trrn{ rrr fg¡qrowth "¡-¡,"¿ L ur ¡r L )¡

6/+ " a " Appeara nces are a ll- importa nt .

b, Appearänces are not terribly important,
65. a, f hardly eveï qossip,

b" I gossip a little at times"
6ó" a, r feel free to reveal my weaknesses amono friends"

b' r do not feei free to reveal my weaknesses amonqfriend s ,

67' a' ]^:?::19 always assume responsibiri*uy for other peopreçsleeIl_nqs"

b. r need.no! always assi.ime responsibiri.ty for otherpeople B s feelinq=,

GO Lì]''J TO \iËXT PAGH.
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68 ' a " r f eel free to be myself arrd bear the consequences.

b. I do not feel free to be myseif and bear the conseguences.

69. a. r already know aÌl r need to know about my feelings.
b. As life qoes ohu I continue to know more and more

about my feelinqs.
70. a" r hesitate to show mv weaknesses among stranoers,

b. I do not hesitate to show my weaknesses among stranqers"
7r. a. r will continue to gïow onJ-y by settinq my siqhts ona hiqh-leveI, socially approved qoal

b. I will continue to qrow best by beinq myself"
72" a" I accept inconsistencies within myseif.

ir" r cannot accept inconsistencies within mvself.
73" a. À4an is naturally co-operatir¿e.

b. Man is naturally antagonistic"
74. a" I donet mind lauqhinq at a dírty joke"

b, I hardly ever lauqh at a dirty joke"

75. a. Happiness is a by-product in human relationships"
b. Happiness is an end in human rel_ationships.

76" a' I only feel free to show friendly feelinqs to stranqers"
b. r feel free to shcw both friendly and unfriendlyfeelinqs to stranqers,

77" a, I try to be sincere but I sometimes fail"
b" I try to be sincere and I am sincere"

78" a, Self-interest is natural 
"

b, Self-interest îs unrÌaturaI.
79" a" A neutraI ner*rr .ân measure a happy relationship byon."i"ãtToñl*''

b, A neutral party cannot measure a happy reiationshipì:y observa t ion.

GO ON TO NEXT PAGE.



68"

80. a. For me, work and play are the same.

b" For meu urork and play are opposites.
81. êu Two people will qet alonq best if each concentrêtes

on pleasinq the other,
b" Two people u¡ilt qgt along best if each person feersfree to express himself"

82" a ' r have feerinqs of resentment about thinqs that arepast"

b" I do not have feelinqs of resentment about thinqs thatare past"

83. a" r líke only masculÍne men and feminine womerì.

b. r like men and women who show masculinity as well asfemini_nity"

84. a, r actively attempt to avoid embaïrassment whenever r
UG I I o

b" r do not actively attempt to avo'ìd ernbarrassment 
"

85. a. r blame my parents for a ]ot of my troubles"
b, I do not blame my parents for my troubles.

Bó, a. r feel that a person should be silry only at the riqhttime and place.

b. f can be sílly when I feel like Ìt,
87" a" Peopre should always repent their wrongdoings,

b' People need not aì-ways repent their wronqdoinq.,
BB" a" T worry about the future,

b. I do not worry about the future.
89. a. Kindness and ruthlessness must be opposites"

b. Kindness and ruthlessness need not be opposites"
90" a, I prefer to save qood thinqs for future use"

b" I prefer to use qood thinqs now.

91. a, People should always control their anqer,
b, PeopJ-e should express honestly-feIt anqer.

GO ON TO NEXT PAGE,
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92" a" The trury spiritual man is sometimes sensual,

b. The truly spiritual man is never sensual.

93. a" r am abre to express my feerinqs even when they some*times result in undesirable consequences"

b, r am unable to express my feeri-nqs if they are likelyto ¡esult in undesirable consequences.

94. a" r am often ashamed of some of the emoticns that rfeel bubblinq up within me,

b. I do not f eeÌ a shamed of mV emo.Lions,

95" a. r have had mysterious or ecstatic experiences"

b" Ï have never had mysterious or ecstatic experiences.
96, a. I am orthodoxly reliqíous"

b. I am noi o::thodoxllr reliqious 
"

97 " a " I am completely free of qr.lilt 
"

b. I am not free of quilt"
98" a" f have a problem in fusinq sex and love.

b" I have no problem in fusinq sex and fove"

99 " a . T en.j oy d eta chment a nd priva cy 
"

b, I do not enjoy detachment and p::ivacy"

100. a. f feel dedicated to my work,

b. I do not fee] dedicated to ffiV u¿ork"

101' a " r can express af f ection regardless of +¡hethe:: it is
re t urned "

b. r cannot express effection unless r am sure it willbe re't urned "

lo2" a. l:ytnn for the future is as important as rivinq forrne moment 
"

b. Only living for ilre moment is i*portant.
103 " a , It Ís better to be your:self 

"

b. It is better to be popr:Iar.

GO OXJ TO NEXT PAGE.
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104 " a " tdishing and imaqining can be bad 
"

b" Vdishinq and imaqininq aïe always qood"

105" a" I spend more time preparinq to live.
b" I spend more time actuaÌly living"

106" a. I am loved because I qive love,
b, I am loved because f am lovable,

Lo7. a' when r really love myserf, everybody will_ love me,

b. when r really love myself, there wirl stilr be those
who wonst love me,

l0B" a" T can let other people control me.

b" r can lgt other people controÌ me if r am sure theywill not continue tô control me"

109. a, As they aree people sometimes annoy me.

b" As they aree people do not ênnoy me.

lLo" a. Livinq for the future gives my life its primary
meaning,

b. onry when living for the future ties into livinq forthe present does my l-ife have meaninq.

111. a. I follow ditiqently the motto, o'Donst waste your timeuu.

b. r do not f eel- bound by the motto u r,Don e t wa ste your
tímer'"

1r2" a. what r have been in the past dictates the kind ofperson ï will be 
"

b" what r have been ín the pas! does not necessarirydictate the kind of persbn I will- be,

113. a" rt is important to me how r live in the here and now.

b. It is of little importance to me how I live in the hereand now.

Lr4" a. r have.had an experience where rife seemed justperfect 
"

b" r have never had an experience where rife seemed justperfec t "

GO ON TO NEXT PAGË 
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Evil ís the result of frustration in tryino to be qood.

Evil iS an in*.incìr ner^* Of human nature whjch fiohts
qood.

A person can completely change his essential_ nature.
A person can never chanqe his essential nature.
I am afraíd to be tender.

f am not afraíd to be tender,

I am assertive and affirminq"
I am not assertive and affirminq"
Women should be trustinq and yieldinq"
Women should not be trustinq and yietding.
ï see myself as others see me.

I do not see myself as others see

It is a qood idea to think about
tial,
A person who thinks about his qreatest potential qets
conceíted.

Men should be assertive and affirmïnq.
Men should not be assertive and affirmino"
ï am able to risk being myself"

ï am not able to risk beinq myself,
r feel the need to be doinq somethinq síqnificantall the time"

ï do not feel the need to be doinq somethinq siqnif*i-cant aIl the time"

ï suf f er f rorn memories.

I do not suffer from memories,

Men and r¡úomen must be both yieldino and assertive.
Men and women must not be both yietdinq and assertive.
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L27" a* I like to participate ac',-ively in intense discussicns.
b' r do not like to participa.te actively in intense dís-

cussions 
"

L2B" a. I am self-suffi_cient,
b. f am not sel_f -s¿_¡f f icient .

r29. a. r like to withdraw from others for extended periods
of time"

b" r do not like to withdrarq/ from others for extended
periods of tíme 

"

130, a. I always play fair"
b" Sometimes T cheat a little,

t3l. a " sometimes r feer so angry r want to destroy or hLrrt
others.

b" r never feel so anor\,/ fhat r rnr¿¡f to destrov o:r hrlrf
^"^^_-- 

-"-l* / r¡rv u I vvs¡¡ u rv usÐ \,rv y iru¿ ç
ve¡¿êISu

I32" a. I feel certaln and secure in mv relationships with
^+l-^-^v urrèIS,

b" r feel uncertain and insecure in my relationships
with others.

133. a. r rike to withdraw temporarily from others"
b" r do not Ìike to v,¡ithdraw temporariry f rom others,

134" a. I can accept my mistakes"

b. I canno'c accept my mistakes,

135" a" r find some people who are stupid and uninterestinq"
b' f ner¡er find any peopJ-e who are st.i:pid and uninterest-inq,

136. a . I reqret my pa st "

b" I do not reqret my past.

137. a" Beinc myself is heJ.pful to others"
b. Just beinq myself is not helpful to others.

138" a ' ï have had moments of intense heppiness ,¡rhen r f elt
1j_ke I rsas experiencinq a kind oi"ecstasy or bliss,

GO O}I TO ¡JE}:T PAGE.
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I have not had moments of intense happiness when Ifelt li-ke I was experiencinq a kind bþ bIiss.
People have an instinct for evil.
People do not have an instinct for evil"
For me, the f uture usua ll_y seems hopef ul.
For me, the f uture of ten seems hopel_ess.

People are both good and evil.
People are not both qood and evil"
It4y past is a stepping stone for the f uture"
My past is a handicap to my future,
"Killinq time0' is a problem fo¡ me 

"

t'Killinq timerr is not a problem for me,

For meu the-past, present and future is ån a meaninq-
f ¿.ll continuitv 

"

For meu the present is an isJ-and, unrelated to thepast and future.
My hope for the future depends on havinq friends.
My.hope for the future does not depend on havinqfriend s .

r can rike peopre without havinq to approve of them"

r cannot like people unress f also approve of them,

People are basically good"

PeopJ.e are not ba sical_1y good.

Honesty is always the best policy.
There are times when honesty is not the best poricy.
r can f eel comfortabl-e with l-ess than a perf ect per-
forma nce ,

r feel uncomfortable with anythinç ress than a perfectperf ormance.
h
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I cannot overcome every obstacle
myseì-f .

lT
rultll c> -L

even if I

74"

be l- ieve in

bel-ieve inh



/h

JMtsg ÐUçf JgN*TA-A SESTJANNôJtsE

There are 30 statements in this questionnair:e to which you

are asked to respond by checkinq one of the fol-lov¡inq cateqoriess

- Strongly Aqree (Sn) I endorse this change and can see
myself actively involved in
implementinq it in my school.

-,Aqree (n) This statement may be agreeable
to me but let someone else trv
it in my school"

- No Opinion (ivO)

- Disaqree (n) This statement may have some
merit but let someone in some
other school try it.

- stronqly Disaqree (sn¡ r am against this chanqe and
would actively oppose itss
introduction into mv school-"

PLEASE TNDICATE SEX MALE FEMALE

SA fA lNo D
j--::r:;
I IJA

r*IA ñ;= f' r=*
1SD

I 4 aJ o 2 I I6 4 3 0 2 l"

z 4 3 0 2 I 17 4 J 0 ¿ l
3 4 J 0 a

L l IIJ 4 3 0 2 I
4 4 J 0 2 I l9 4 J 0 2 I
5 4 J 0 I ôn 4 J 0 a

¿_ I
4 ) 0 a I 2I a .)

.J 0 2 I
7 4 3 0 2 l 22 4 J 0 2 I
B 4 J 0 2 I 4 3 0 2 I
9 A 3 0 2 I 24 4 J 0 2 I

IO 4 3 0 2 I 23 4 3 0 2 Ì
tl 4 3 0 2 I ¿o 4 J 0 t
L2

¡B.J¡

-E
-J 0 2 I 27

À 3 0 2 I
t< 4 0 2 t 28 4 3 0 2 l_

L4 4 J 0 2 i 29 4 J 0 2 I
15 4 0 2 l JU 4 3 0 2 l
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A SCHOOL ]S GOOD

I " l,'v"hen its daily time sequences are not arbitrary (q>
minutes fo¡ this, 45 minutes for that, etc.) but are
related to what the students are doinq"
'tl'Jhen students do not mereJ-y serve time in required courses
and the question is notrtHave you taken Enqrish 6u sociar
Studies 8, and Science 7 , ".?to but rrHave vou learned "..?r'
When it allows studen'ts, at least to some extent, to
organize their own time, i.e. decide how thev wirl use ít.

4 " l,'úhen the activities it reguires are not arbitrary (u 
" 
q 

"
"Ilüesve arways done thatu') or based on discrediteå craíms(u.q. rrThe study of qrammar strengths the riÀA.ù)

5. when it does no'r- require all students to enqeqe in the
same activitiesu but qives them considerable latitude inchoosinq amone many options, thus arrowinq students to
make choices for their own Iearning.

6" vr/hen its activities are student activities related towhat scholars in a particular field actualry do ratherthan take notes which jc fr:inínn *n lre a cfênrì.rapher.
I,^'/hen its activities are not confined to a sinqle buildinqbut include the resources of the whole com*unitv"

v'Jhen it moves away from valuing knowledqe for knowredgeessake and moves toward val-uinq the use oi knowledqà iÃ
da ilv life.

.-7

tn

ll

1C

When its actir¡ilipc hl^inn toqether students of qreatdiversitv in þ;çkõ;"r"å"ã'"0 ability composinq crassroomsof so-called bricht and slow students.
when it moves away from varuinq memorization and ventri-loquizinc and moves toward queétion-asking, problem-soì-vinq and research,

when reading is considered only one of severar possibleways throuqh which students can express interrettual com-petence and ínterest. A qood schobl arso velues talkinq,fil-m-makinq, augio-tapilç, photooraphy, vid"o-iupiÀq--anoother communication skills,
vilhen it.uccepts as leqitimate mgny of theu,new,,subjectsu
î..1::::lî:?poloqye socioloqy, cinematoqraphyo 

".oiãéV,cybernetics' linquistics, meteororoqy, -*uiiáé bi;r;õú,musicology, futurology, urbanology,

when it includes in its definition of worthwhile knowledqe,self-knowredqe: A systematic effori il made to herp astudent understand himself , qet in touðr-, wlir'., 
-i-,i."åñ"'

f eelinqs, moni-tor his own n"f,aviour, *t. "

l?
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when it moves away from aversive responses and tor¡¡ardreinforcinq ones. rn a qood schoolu students êre rewarded
for acceptable behaviour but are not necessari rv ounishedfor unacceptable behaviour"

"¡Jhen 
it moves away from factorylike processinq procedures

and instead uses a relatively non-punitive cradinq system,
no homogeneous groupinq, a minimum-of labellino (qood
student, slow student, etc.) and a minimum of permanent
record-keeping 

"

I¡Jhen it makes a s explicit a s possible what kinds ofbehaviour it wants -- assuminq such behaviours aïe
reâ sona ble "

When it does not use standardized tests but rather tests
qrow from what is taught, which should qrow from who is
ta ucht ,

When there are constructive, non-punitir¡e procedures for
the evaluation of teachers and administrators" as well as
students

When it moves away from adversary re.l_ationships between
teacher and student and toward non-authoritarian colla-
borative effort "

20" VÏhen students are given a sense of controt in the function-
inq of the school by opportunÍties to supervise themselves.

2r" when it is small enouqh so that supervísion and instruc-
tion can be personalu not a loqistics problem.

22. t$hen teachers forego their role as sole authority figuresu
view themselves as learners, and trv to develop the idea
of a learninq community in which the teacher functions asa co-ordinator or facilitator of activities.

23' \ühen_it places in a teaching rore the greatest variety ofpeople for examplee para-professionalsu interested
laymen, and even students"

24" When it is so orqanized that it can capital-ize on what its
teachers do best and know most about"

25, v'Jhen students are not constantty placed in competitiveroles wi+h aanh nfhar but function instead ín'coll_abora-
tive retaïiã"ri-'ió;'. "-'

26. 'v'/hen it offers a variety of al-ternative proqrams to the
many publics r¡¡hich compríse a community"-

27 ' I¡vhen it is not afraid to be held accountabl-e for its per-formance, For a qood schoolu the staff tries to makeexplicit to parents and students what it wishes to
accompJ-ish; how it intends to do this; and what kinds of
evidence it will accept âs a siqn of success.



78.

28. l,Vhen it moves away from bureaucratic paternalism and
tovuard increased comrnunity participation. This means
that there are established channels throuqh which parents
can express their qrievances aqainst the school and al-so
participate in its functioninq "

29 " I,¡ühen its concept of knowledge, attítudes and skills is
oriented toward the future, rt means that e school has
realistically assessed what students will- need to know
in the years ahead, ancl is makinq some serious attempis
to help them learn these thinqs.

30" v/hen it interprets its responsíbility to the future as a
responsibili+"V to thq students first, and to other
social ilstitutions (e.q. colleqeu business, the pro-
fessions) only at a l-ate and convónient houí"
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CLASSROO¡'{ MANAGE¡I1ENT STYLE

Desks in my classroom are usually
a rra nqed in roi¡JS .

I encouraqe students to speak spon-
taneously, without necessarily
raisinq their hands"
lt4y students call me by mV first name"
Paners beinc turned in follow a
standard format in my classroom.
The bulletin boards in rny cla ssroom
are usuaì-ly decorated by me u rather
than by the students.
I usually follow and complete my
l-esson pJ-ans 

"

Student s in my cl-a ss are expected to
ask permission to l_eave the room,
I aIlow students to qo to the bathroom
at just about any time,
It4y students may chew qum and eat most
of the time.
lt4y students usually sit in assiqned
places.

I often threaten ounj shment of one
kind or ano*,er' f ;;' ;i;b;i'r;viour.
I frequenty conta ct pâ rent s .

ï do not tolerate swearinq oï other
unacceptable languaqe in my c_l-assroom.
When I monitor a study periodu the
students are quiet.
I often stand or sit behind a 1ecturn
or desk when teachinq"
l'4y students and I sit on the fIoor.
Students often remove their shoes in
my cla ss.

9.
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CLASSROOI.,4 I4I\NAGEfo{ENT STYLE

18. I believe in reasonable dress codes
fo¡ students and teachers "

19 . St udent s proba bl-v consider me trad-
it iona l.

20" Ivly principal probably considers me
traditiona 1.

?-L" I encouraqe st.udents to work independ-
ently in self-directed activities"

22. The stuclents in my cl-ass make decisions
aboui. classroom manaqement.

23" I often depart from or discard my
l-e s son pla ns "

24" I sometimes keep students after school
when they misbehave"

2-5 " I tell my students a qreat deal about
myself.

26. Studentsu questions sometimes friqhten
me"

27, I f ind it dif f icult to say t'I donet
knowtt"

28, I often ask students for feedback
concerninq my teachinq.

29" I am likel-y to be asked to keep my
students guieter"

30. l,,ly classroom woul-d probably be
cla ssified a s tea cher-oriented.

31" I am likely to be advisinq studentqroups, formally or informally.
32" I Lauqh a lot in class.
33. I enjoy team-tea chinc 

"

34" f am careful about checkinq attendance.
35, I usualJv reprimand students who are

ta rdv 
"
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CLASSROOM ¡ilANAGE¡,4ENIT STYLE

36" I qet tense to¿hen my principal comes
into my room.

37" I probably let students take advantaqe
of me.

38. I enjoy beino friends with my students.
39" I frequently touch students"
40" I expect respect. from students"
4I" ï have carefully read mV students€

cumulative records.
42" I feel and act differently with

students outside of cIass.
43" ï sometimes send students to see the

principaln vice-principaJ- g oT counselor
when they misbehave.

44 " I sometirnes use sarca sm to win a point
with a student

45" I often sit on the desk"
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1" Personal Ori entation fnvento¡v

The POI was hand-scored usinc the optical
sheets distributed throuch ihe Educationa

!::AI_ICS:ilS*SCfy_!99, Tes1 Department, P

San Dieqo, California, o,2LO7" The choice

subjects in this stuCr¡ that corresponded

in the optical reader sheets were summecì

iaw score out of a possible 150"

A School is Goocì Questionnaire

..^-J^-
!tJdUÚI

I and Indus-

"O. Box 7234,

s made by the

to the circles
to procÌuce a

a

?

The AS questionnaire t^/as assiqned val_ues (see

Appendix A) for each item ïesponsee i.e. St::onqly

Aqree (¿), riqree (:), Disaqree (z), Stroncrl_y Dis*

aqree (r), No opinion (o)" The ïesponses weïe scored

âs indicatecj and then summed to produce a rar¡1 score

out of a possible I20"

Cl-a ssroorn l,,'ianaqement. Style Questionnaire

The C_US questionnaire was assiqnecl values (see

Appendis A) for each item response rancinq from four
to cne. A four value indicated the hiqhest phitosophical
acceptance of the humanist approach and the one varue

incicatec the least philosophic ecceptance of the

humanist approa ch " subject responses were scorecl and

summed prcducinq a score out of 300. The scores on the

åsG rrvere adced to the scores on t.he ÇL1S prod ucing one

rew score rneasurinq philosophic acceptance of humanist.ic

education,



lJcy, ¡:inqelo
Grov,rt, h

and Pineu Cera
f^-'t-^-^1-^-^
IUJ rCcUllCf Jc

BITLIOGRAPIiY

ld r" E¡pgnd-us*ire*SsJf:**EsgsslsJ
Dubuque, Io',va , i¡Jiltiam C. Brown Cc," u

Êrnr,tn- epnrcp ISaac. Human Teachinq for l-luman Learninc: An
¡ **'ËT*-*-i*ã---**
Conf -Luen"c Eciucation. Vi kinc Press.

lcTl

fl: ; ir.¡ fto: n l-

tþsLreg;s
fl^ ^ ^ ^ +- + À,,1 - - - "LruqUer I e l;tdIâl^l

Eric Abs t

F:n*ini I'rirri¡tq:lLI¡ll9 ri,alrt-l

FCucation
IY lU "

"Se-lf-Actua lizaticn and
9 !-r tJo

Creativity", F¡ic

IntroCuction to
i'Jero; Yo::k , L97 L "

Cobie u C "R. u'Self -A.ctualization and -t-he Ef f ective Bioì_oqy
Tea cher " u lUSfiSgl*Ë_fgJg.Sy*IgC_gþS¡, 35 :4 7 9- ABL, lrlo..-,enber,
¡! / <

Curivin u Richa::d L, a nd Fi-ihrma nn, Ba:cba ra S. Dis coverinc Yo ur
isggh-llp*9gÀf " Pren't, ice-Ha Ìl u FnqIer¡rooo'*õTîîft;*Ñeil*-*
Je::sc*/" 1975.

Damnu Vernon J, t'0ve::a_11 ivieasuïes of Sel.f-Ac-iua.lj.zation
DeriveC f rorn the P e:rscna I Orien La t ion Inr¡eni:ory" 

u

Edggp.!¡gre.J*gld*Psy-çtq]gg]-æJ*Ueq sqrgasrt!, 29, ( rç0ç ),
971-981.

"A Self-/ì
r¡¡*^ l.í-'"
lg!J:e rJroye

D" and 1^/ej.nsteinu GeraId
: ¡ Curricufum of 1\ffect

cì,ua lization Process f or: Teachers",
1 O'7 /'1

" Towa::d Humanistic
. Nev'¡ York : Pra eqer "

FouJ-Cs, l'Jlel vin F.. r'An Investica,cion o1 .the iìele¡t
Between Therapeutic Condit_ions Offered anC a
Self-Act ua liza'i- ionr', Dissert.a'r ion /\bst:racts.july" 19ó8.

Golcìhammeru Robert
Rineha.rt ¿ nd

ionship
lfeasure of
29 z 120-A

Harruley, Robe::t anC
Cla ssroom Use "

. Clinica I Supervision " \Ier,v York : i-lo I *r ,
'i¡/inston " 1969 "

Isobei. Personal Grov.¡*uh Activities fo::

Ha rciy, Robert I- . a nd Ívtay, Theoclore
of Sho s'¿rum e s Persona l- Orienta
Ugßn-lsli!*PsY-qbgfeey, vrr r u I

l/ia,v, "A Reliabiti ty StuCy
*e ion Inventorvtr " Journa I of
| ¡ ¡¡ a \ z 

^\rYOöJ, oú*/¿.

fluma nizirrc Schoo 1s : New Di f gçljgnS**NCW
Hayden Book Co ", F,ochäãïã*päî[;*ñäw*Jõîãev,

o Do ue,la s
T.ì^^ì^.:^*^uuur5¿uil5 

9

Llea th



^ÉHI

Hook, Sidney. E9-gge!i9Ú9g-L¡9d-9$-Ual ' Dial Press, New York u

L949.

JersïId, Arthur T. JLSSCIS!=9{=S9¿f .^ New York: Teachers
Coileqe Press, Tããõñõs ColIege, Columbia University'
1952 "

Kna pp , Robert R. IbS-Ug-gSgg t of Self-Actual zation and
Its Apolications - A ort of Research Base ont

-Æ-=*=-isonal Orientation InventorY. an ureqo: Ed uca t iona l-
ãñd lñdustilã1 Testinq Service, 1971"

Leba ch, Pa tricia " geff:Ag!gsl!3g-!39l-i¡-9gl]999-9!-sd9.!.!S.
Eric Abstracts, 1969"

ùla slow, Abraham. U-q!!y9!i9!-9!d-B-el99!gl!!y. Harper and
Brothers, New York, 1954.

Ma slow, Abraham. Igsg$S-gld Ps"ygþglegJ-9J-Þe!!g-?!g-Eg "
Van Nostrand Reinhold Co., New York' 1968.

McClain, Eclwin W" "sixteen P"F. Scores and Success in Student
Teáchinq" , Jggrngl-gJ-Ieg9bgJ-Edgggifg-!, XIX, I ( 1968) ,
25-32.

Murray, EIoise" rtStudentst Perception of Self-Actualizinq
and Non-Sel-f-Actualizinq Teachetsr', IbgJ-gsrngl-gj
ISg-gbgI_EdSSgSlgl, 232 383-387, Fall ' L9'72

llie, N"H. , HuIl, H.C. o Jenkins J.G. , Steinbrunner, K. , Bent,
D.H. Statistical Packacte for t.he SociaI Sciences 2nd Ed.
McGrawlFïTT-EõõF-õõ;:-ñËw Võ;f . 1ç77:--

Pelleoreno- I)ominick. The Personal Constructs of Counsellor
Ett¡-ol-J-ees. Unpublished Doctorr s Dissertation, University
-=-=-î--'of Toledo. 19ó8.

Postman, Neil and Weinqartner, Charles. The SchooI Book.
Delacorte P¡ess" New York. I913.

Postman, Neil and Weinqartner, CharIes. ICg.Sb_!lg_g5_-g_9-Uþ_yg-
S!yg_ôg!!yj!V. Delacorte Press, New York, 1969"

Reed, Harold .I. trAn Investiqation Into the Relationship
Between Teachinq Effectiveness and the Teacheres Attitude
of Accepta nce", Jg.1¡gle]-g!-E¡peJ-rg-gllg_I_E!ggg!þg 2I z

277-325, June, 1953.

Simon, Sidney B. Values Clarif ication: 4 H-a[dbpqLo-f P¡actical
c+-^+^^r 3s. New York: Hart, L972 

"i¿ L g oisllé!-

Shostrum, Everett L" It4an the
New Yo¡k, L967.

Manioul-ator. Abinqton Press,



86,

Shostrum, Everett L"
Educational ancl

It4a nua I f or Persona I Orienta t ion f nventorv :-_-_-î-î-î_=_---IndustrÍal- Tes-!inc_99¡y!-gg. San Dieqo,
1966.

Weinkach, Stephen G. r'The Relationship Between the LeveI of
Counsell-or Sel-f-Actualization and Student Perceotion of
the Guida nce Proqramt' , E¡!S_{¡S!¡C9JS, Aue ust , '1972 

"

wellino, James K. Egp¿Ll9ggepJ¿sts_efl-æ.sb9¡S_wbg_9gg.rs_Ulgb
9!_SS-A-I9S_gLSb9, s ! rgUl s _ P s ¡ s g n a f 9 r i gl!g! ig!_J nyg! t o fy
VgrSge_Tegcbe¡S_Wbe_Sgg,¡e_!99, Eric Abstracts, L9-t4 "

l^li ñl-\^ T^ Þ^ !-,,¿¡rvv¡¡¡e uvvo and Lowo Wayn. ilSelf-Actualization and the
Communication of Facilit-ative Conditions.- A Replication",
Jou¡¡aI qf Cognse_!¿ing_Bsy_qbgþgJ u 19, I(L912) Z0-Zg "

Wi I son , Co I in . N9g_lg!¡ggysln_P syghglggyj__Mg s19g_-e-09_Lh9
BoS!-Freudian_Revol-qt.!p!. Tuplinqer, 1972


