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ABSTRACT

The curpose of the writer was to present an account
of the 1life and educational leadership of Daniel McIntyre,
Superintendant of the Winnipeg Schcol Sysfem from 1€¢5 to
1928, especially his commitment to social ccntrol in the
interests of preserving, promoting and pervetuating the sys-
tem of values which were represented in the British Frotest-
ant midcdle class in Winnivpeg.

A brief outline of Manitoba history as it related
te education was first given in order to crovide a back-
ground . for viewing the development of education in Winnipeg.

Felntyre and his ideas were examined by locking first at hi

ft
0]

eerly life and career and then at his sccial and educaticnsl

cvhilcscphy. His life work as the builder of an educationsl

6]

ystem in Winnipeg was viewed through his organizing of the

6]
]

7

w

tem, his rursuit of his guiding rrincivles of unity and

ny

armony 1n society, and his work threcugh the public school
to achieve a unified, harmonious, structured and orderly so-
ciety. His work as an educator and not cnly an  educator

but as an educator for a time of change, was assessed.
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CHAPTER I

INTRODUCTION

This is a study of the life and educational leid-

0

ership of Daniel NcIntyre, and particularly of those inno-
vations that brought him prominence a&s a Canadian educator.
Little has previously been known of this man who had a nro-
found influence upon education in Winnipegr and the province
of ¥anitoba., He, like many educators of the period, hes
gradually been forgotten and, if it were not for the Colle-
gizte that bears his name, he would be unknown to the vres-
ent generation in Winnipeg.

This gtudy is concerned wifh ¥eIntyre's control-
ling hand on education in the interests of a harmonious
society embodving the ethical values of Christianity which
were generally renresented among the middle class British
residents of Winnipeg and Western Cunada. Some major events
in Manitoba's history thet relate directly to educution are

outlined and HMcIntyre's 1life and educaticnal career are ex-

)

amined., Considerable attention is given to his social and

educational thought as the Xey to understanding his behav-
iour as leader of the Winnipeg school system. The crgani-
o

zation of the school system is studied, &s 1is the Manitoba

school guestion, compulsory education, and the develounrent



of "one university". The main chapter in the study is de-
voted to an inve;tig&tion of the public school gystem in
Winniper, the acadenic control exerciced by the Advisory
Board, the school buildings both as to thelr number and
kind, the teachers and their certification and working con-
ditions, and the various facets of educational change.

Attentio

i

1 ig given to the honors =znd acclaim that McIntyre
received for his educational work,

A review of the sources nertaining to ¥McIntyre's
1ife and work reveals that no previous attemnt has peen
made to study this educator. The few references that are
made to him concern some very brief sketch of his life or a
smzl) segment of it and are most often reminiscent in na-
ture. There has been no effort to analyze his thousht and
why he acted as he did; i.e., in the light of the conditions
in Winnipeg society during his lifetime. An educator who
played such a major role in a city's educational system
should be seriously studied. It is hoped t1°ﬁ this may

oL

serve to remedy the lack of study of this notable man.

It must, however, be noted here that the source
material on McIntyrets life and work is limited when com-
pared with the material available on the 1life and work of
soime other educators., This may account in »nart for the

fact that no study has been done on his 1life. Limited

eais 1o based almost

o

thousgh the source nmeterial is, this T
entirely on primary sources. The sources include the

A

Annual Revorts of the Winnipeg Protestant School Board,



the Annual Revorts of the Winniveg FPublic School Bourd,
Hinutes of the Megetings of the Winnipeg Public School
Board, Annuel Reports of the Department of Education,
inutes of the Advisory Board, Minutes of the Council of
the University of Manitoba, Ninutes of the Board of Nanage-
ment of the Canadian National Institute for the 3lind in
Winniveg, Files of the Canadian National Institute for the
Blind in Toronto, Annual Renorts of the Children's 4id
Society in Winnipeg, Educational Journal of Western Cancda,
The Western School Journal, Educational Monthly of Canada,
the Winnipeg Free FPress (nrior to 1830 called the Hanitoba
Free Press), the Winnipeg Tribune, Statutes of Manitoba, a
nunher of letters and a séries of "3ketches of the McIntyre
FTamily Members" compiled by a family member,

Secondary sources were helpful in vroviding infor-
mation on the Winnipes school system, the University of
Hanitobha and education in Kanitoba. This naterial was
found in a number of books and in theses at the University
of Hanitoba. Among the theses consulted were: "The Origsin
and Growth of the Fublic School System in Winniseg" by
Jilliam Harrison Lucowy "The Advisory Board in the Devel-
ocment of Public School Education in Manitoba" by ¥William
Michael Wall; "A History of Public Education in ianitoba
from 1870 to 1890 Inclusive'" by Eldon Franklin Simms; "A
History of the University of Manitoba" by Amber Lavina
Glenn: and a doctoral dissertation "The NDevelopment of Ed-

cation in Manitobha" by Keith Wilson.



Appreciation is exprescsed to Dr. NDonald ¥. C¢. ¥e-
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CHAPTER 11
HISTORICAL BACKGROUND
Early Educational Development

Before Confederation the Red River settlement em-—
braced English Protestants and French Canadian Catholics,
each group having established its own schools,1 By 1870
there was a number of schools, run by Roman Catholics,
Anglicans and one by Presbyterians,z receiving financial
support from church societies and public subscriptions.

The Hudson's Bay Company made grants to both the Protestant
and Catholic missions.3

This dual Protestant, Catholic educational system
was recognized when the new province set up its educational
system. A Board of Educetion was formed with a Protestant
and Roman Catholic section, each with its own language and
schools. The support for hoth sections came from public
funds and loczl trustees were permitted to raise additional
funds if they wished to do 30.4
It was vnder this system that the VWinnipeg Prot-

estant School Board was organized on July 3, 1871.5

It wis
knovm &s "Winnipeg Protestant School District Number 107,

- ) 6 -

(It became number one in 1875.) Trustees were elected on

July 18,7 and the Winnipeg school system began the work of



educating children in Winniveg. Winnipeg had not yet bheen
incorporated as a city. This incorporution took pluce sone
time later in November, 1873. The population at the time
was 1,869 ,8

48 the Winnipeg Protestant School Board begun ifs
work in oproviding educaiion for the city there was neither
Inspector nor Superintendent employed by the Board. The
Rev. W. Cyprian Pinkham, the Protes .cnt Superintendent for
the Provincial Board of Education, had the resnonsibility
of inspecting the Winnipeg schools.” 1In 1876 the Provincial
Education Board gave the Winnipeg Frotestant School Board
the rizht to appoint and pay its own Inspector. The first
Inspector appointed was DT; George Bryce.lo

Prior to this time the vosition of city Superin-
tendent had heen evolving in America, The first Superin-
tendents were appointed in 1837 in Buffelo, New York and
Louisville, Kentucky. (The Winniveg Superintendent wos
called Inspector but this was later chanred to Suncrinten—
dent.) The nosition of Surerintendent arose in American
cities because of the inability of school committees, who
were ar-nointed from the local civil officers corresponding
to our trustees, to care for school administration properly,
There wasg much delay and inefficiency in school adminigtra-
tion. This wes a result of the size of the boards, the num-
ber of committees, inadeguate tenure for boards and Super-
intendents, and political considerations, It led to the

bosrds reducing their size, and delegating responsibility

=}



to the Superintendent. The boards beceme legislative bodies
with the executive function placed in the hands of the
Suuerintendent,ll
Winnipeg was in line with developments elsewhere
in the appointment of their first Superintendent of Schools.
But as was the experience in the United States, there was &
problem of continuity in Winnipeg. Dr. George Bryce acted
for only two years and was followed, in quick succession by
12

five men: Germain, Biggs, Somerset, Stewart and PFawcett.

It was on June 8, 1885 that the School Board

V]

passed a motion to advertise for an Inspector for the

school system at a salary of $1,600 ner year,l3 Daniel
McIntyre who was on the staff of the school system as prin-

cipal of the Carlton School14 responded to the advertise-

I
ment in a letter dated June 27, 1885.%° (n July 28, 1885

the School Board hired McIntyre, with his duties as Inspec—

tor, to start on August 18, 1885.16

5

This was the beginning of a long term of service

as the leader of the Winniveg school system——a term that

17

would last for over 43 years. Winniveg had educational

U4

leadership and the record of Daniel McIntyre, Suverintend-
ent ¢f the Winnipeg schools, speaks for itself.

Providing school accommodation was a longstanding
problem in the Winnipeg system., The first school was a
small building located between Henry znd Maple Streets. It
had one teacher. In 1875 a small school was built at

Kotre Dame and Ellice to accommodate an increasing number



of studente., additional room was secured by obtaining rooms
in & store but iﬁ wes evident that more room wag needed., In
1877 Central School wus built on land bounded by .1L11 m,
Bannatyne, Bllen and Gertie Streets. The next year a house
was purchased at Louise and NMarket Streets and turned into
& school. In 1882 the School Board took advantuge of the
large site at the Central School aznd built an additionzl
school on the site, calling it Central 2. Other schools
were guickly built so that by 1883 there were Carlton,
Dufferin, ¥inkham, Buclid and Mulvey.lg

The School Board now owned ten school buildings
which, with sites, furniture and equipment, were valued at
$225,000.00, But the school buildings were inadequeate.
They were heated by stoves in the rooms and the rocms were
often cold. The difference in temperziture hetween the floor
level and a few feet upward was wg much as 15 degrees F.
in addition to what we would regard todey as primitive
heating, there was the constant denger of fire which in fuct
did destroy some school buildings., Noreover, the buildings
were not ecguipned with fire escapes, were not properly ven-
tilated, and there was & lack of good pure drinking wuterolg
Over the years the number of buildings was to increase and
thelr deficiencies were rectified.

In 1876 there were four teuchers and an enroll-

. . ; o . 20 -
ment of 423 »upils in the Winnioceg school systemn. Thege

~

teachers faced difficult times. Salaries were low, based

on sex of the teucher,
21

grade tausht and yetrs of exper—

ience.,



G

Clagses were large and working conditions were primit:Lve0?2
The school bhocrd, attemvting to stay within a limited budg-
et, hired only enough teachers to get by, The "teacher
load™ in 1886 was an enrollment of 55 to 60 per class.?3

While higher academic trzining was available in
Winnipeg from the University of ¥anitoba, which had been
established in 1877, there was no Normal School and no cer-
tification reguirements until 1882, wWith the establishment
of the Normal School, regulations were issued by the Fro-—
vincial Board of Education for the examining ané licensing
of teachers. Certificates were professional or non-pro-

fessional. The professional certificate had three closseg

]

First, Second, and Third, and each of these had an A &nd R
subdivision. The non-professional certificate could be
obtained if the avplicant was of good moral charucter,
eighteen yecrs of age if a male, sixteen if a female, and
could pass the annual teacher's exam.24 This certificate
ves valid for a period of a year. When the aAdvisory Board
took over the resnonsibility for teacher certification in
1890, they abolished the non-professional certificate and
changed the others. 4 First, Second, and Third cless cer-
tificete now required grade 12, 11, and 10 respectively.25
There was no compulsory attendance in the early

days and this was reflected in a large measure of absen~

teeism. For many years when the 'teacher load® was 5% to
26
60 per class, the average attendance was only 42. There

wes & number of reasons for this, two of which were signif-



icant - poor school conditions to which reference hitc heen
mede, and hezlth, problems. Childhood diseases, in the
‘ . . . ] i ) o7
absence of medical inspection, ren rempent in the schools.
Then, too, in the absence of any compulsory education, it

is easy to see that some parents would become indifferent.
some of the children, too, would crop out of school to take
a job, eilther by personal preference or nrofessed economic
necessity.

The school curriculum had been transplanted from
Ontario., It consisted of the three "R's®, literature,
Fuclid, bookkeeping in upper classes, and oral reading as
the expression of thought. Changes were to come in future
vecrs but in the early days the children were being educat-

. . . : L 8
ed for life in the community of their time., "

Legislative Acts
In 1870 the Canadian Parliament created the prov-
ince of Manitoba, a small “postage stamp'™ province. The

lanitoba Act, by which the province was formed, recognized

French together with English ag the official langu

o

£es.,

Johnson has indicated that the an

‘.J .

toba Act in Clause 22,
ves intended to fulfill the aim of Bishop Tache in nerpet-
veting the rights of denominationsl schcols, The Clause
stated that nothing in any Law would have a prejudicial
affect on any rights or privileges of Denominational
Schools "which any class of persons have by law or praciice

. . . O - . .
in the Province &t the Unlon".g“ This statement with the

exception of the words "or practice", was identical with
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section 93 of the British HNorth American iAct. The two words
"or practice", were to become 2 point of ethnic and relig-
ious strife and "endless legal wrangling®. 30

The first legislature of Hanitoba, in passing
the mducation ict of 1871, created a dual system of educa-—
tion on the CQuebec model. 31 The Board of Education con-
sisted of two sections, Protestant end Roman Catholic, and
its members included both clergymen and laymen. There was
a Superintendent for each section of the Board and they were
to act ag joint secretaries. The two senarate sectiong of
the Board were to conitrol regulatiocns concerning examina-
tions, curriculum, teachers' licensing, textbooks, and
moral and religious instruction. Govermment @id to educa-
tion was to be divided equally betwecen the two scctions of
the Board.32
In 1873 an amendment to the 1871 Act vermitted tax

retes to be paid on a denominationel basis. The sgrant by

the government to a section of the Doard was to be hused on

in poypulation toolk nlace in favor of the Protestunts and in

-ty

1875 the grant formula was changed to one based on school
4

(U]

age populetion.
In 1877 the Legisleture unissed an Act setting
University of Wanitoba, The University was & federation of

the denominational colleres and existed not ¢s & tedchin

institution but as an examining and degree granting insti-

35 The

-

tution. teaching wae in the honds of the denomina-—
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tional colleges: Roman Catholic, Anglican and Presbyter-
ian.36

In 1882 an Act was passed to esteblish a Normal
School in connection with public schools, and Winnipeg
opened its first Normal School that year.37

As early as December 5, 1876, the trustees of the
Winnipeg School Board went on record as oppoesing a dual
system of education and favoring a single system of schools
supported by the Provincial Government.38

This opposition, however, faded away bhecause it was
rremature and needed to await an increase in movement of
peonle from Ontario to Wanitoba to provide a British major-
ity in the province.39 |

As the British majority increased over the vears
the school guestion arose again., The result was that in
1290 the governmment passed the Public Schools Act abolish-
ing denominational schoolg and institﬁﬁing a single state
supported system.4o

Schools were to be administered by local boards un-
der the Provincial Department of Education with a minister

41

and an Advisory Board. The powers that were given to the

boards by the Act of 1871 were almost entirely incorporated
into the Act of 1890, There was one exception and that was
that the Advisory Board was to act as one body and not as

Two sections,42

There was a great outcry on the part of the Roman

Cathnolics which resulted in the ict of 1897 which made con-



cessions to the Roman Catholics regarding teochers an
cnch langucge., It stated that
. « « when ten of the pupils in any school snenl
the French languege, or any lensunge other than Bng-
lish as their native WJHYAune, the teaching of macn
nuplils chall be conducted in French or such of 4
language, and English unon the bilingual syute 3
This bilingual clause wis to create neny orovleng
@5 the poyulation changed. Religious teaching was clso per-
y LN S :! “ - ) i Bal 1 .y - it I /‘:4‘
mitted between 3:30 and 4:00 p.m. for those who wanted it,”

Over the years the British became increacingly sur-

3
B
(R
&2}
®
2

and dismayed es various ethnic grouns tervetuvated

wn languages and cultures. The British had seen

th
bilingual education as an aid to assimilation and when it

di8 not work to that end they sousht to hsve it abolished.t”
In 1816 after the govermment h=d received a renorsd
on the poor conditions in bilingual schools, the Lesisla-
ture passed an act repealing the bilinsusl cliuse. In the
same year the School Attendance fct w@s vessed which made
education compulsory for children from the age of seven to

fourteen,46

Immigration

Interwoven into the early education developments
and the legislative acts was the important matter of immi-
gration. When the Act of 1871 was vassed there was a rough
numerical equality between the English Protestant and the

Prench Catholic elements. This numerical eguzality dise

)

]
3
I

and

[\N)

eared with the immigration of settlers from Cntario

the British Isles.?T oOn July 4, 1887, the Manitoba Free




Press observed that:
It is many years since it was thought that the
French would immigreate into this country in large
numbers and make it a French province. There is not

the slightest likelihood of ¥anitobe becoming a sec—
ond Quebec, 48

With a predominantly Protestant population in Winninegs
and in the province, there was a strong demand for a sing
system of public schools and the strongest demand ceme fronm
the city of Winnipeg.49 It wes immigration, the immigration
of English Protestants, thet brought about the legislation
of 18690 and the single state supported school system,

But immigration did more than that. It put great
pressure on the school gystem tc provide accommodation for
a rapidly growing school population., Beginning with one
teacher and thirty-five pupils in 1871 and a total exvpendi-~
ture of $239,00, the Winnipeg system grew to thirteen
schools, sixty-one teachers and more then 4,000 pupils in
1890. The annual expenditure hagd increased o G 4,679, 7050
which gives some idea of the &dded financial responsibilit-
ties of the Boazrd. Building continued in the following vears
s immigrants continued to seelr a better 1ife in the West.Sl

Immigration increased and the winds of change con-
tinved to blow over Winnipeg and the province. Instesd of
people moving to Kenitoba from Ontario and the British Isles,
as had been the case before, there was now & lurge influx
of peopnle from Central Hurope., Ukrainians, Poles, Jews and
Germans had been added to the French and British°52 The in-
f

creacge in school enrollment in the city

G
o
o
ct
@
I
=

Winnipeg



1900 and 1913 was 200%, The enrollment rose from 7,500 to
22,000, the teaching staff rose from 119 to 527 &nd school

Pad
iR
buildings from 16 to 38.53

A great concern arose among those of the "olanr

society as they saw the immigrants &s a threa

ct

to cultursl
uniformity. The key to the situation, a&s they saw 1t, was
to assimilate the newcomers throush the public school sys-—
tem. British Winnipeggers believed that the school was the
most powerful force for '"elevating the immigrant to the level

of Canadian 1ife.54
Changing Times

Reference has been made to the winds of change
blowing over the province and the city. There was a tran-—
sition from the simpler life of an ecrlier day to a more
complex urban life, The facts of industrialization and ur-
banization were giving rise to a breakdown in what had been
seen as a relatively homogeneous population. Railways and
imnigration had a profound effect on Winnipeg. It was the
goteviey for repidly developing commerce as grain for world
markets moved eastwerd and manufactured goods moved west-—
55

-

e rsd . As has already been indicated, immigrants came by
the thousands, with large numbers settling in Winnipeg.
These immigrents did not share the heritage of the British
56
Ontarian stock who made up Winnipeg's charter groun.
What was occurring in Winniveg was Just & pert of a

large scale change across North imerica., Hofstadter has said

it was a time of "somebimes turbulent transition from the



[
(o)

conditions of an agrarian society to those
S I _—
life."?7T Chafe has commented on the

of growth, but of trisl, of adaptatio

s

one that would huve

an impact on the schools,n58
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CHAPTER 11X

DAaliIEL NceINTYRE'S LIFE AND EDUCATIC

LREER

PR SIS o

A person's attitude, the goals he nursues in life,

and what he actually bhecomes, are often a reflection of

ot
0]
+

&

amilizl persvectives wund background. There is some evi-
dence that this was true of Naniel Wcintvre.

He céme from & family thet hid neither wealth nor
W

e

reat sociel gtanding. His father, indrew Nclntrre, wis
born on Tecember 24, 1810, at 31ifdery on the Isle of
AYTEI, Scotlanﬁ.l Andrew Mclntyre arrived in New Brunswick
ae a result of being seized on a Glasgow street by a press—
cgeng and forcibly enlisted in the British navy. IHe was able
to desert from the navy and settled 2t Dalhousie, New Bruns-—
wick, where he fished, farmed and later became hurbor mas—
"ter.2 His mother, a widow when she married hisg father in
1851, was the first white child born in the Dalhousie area,
The family home was a log house on the shore of the Resti-
gouche River.3

The licIntyvres were Presbyteriane and attended the
rresbyterian Church in Dalhousie., as Pregbyterians they

believed in Biblical princivles, steudy habite and sound

i

moral charccter. Hnown commonly in tThose ¢éavs as "God



fearing peonle', they sought to live lives of common use—
fulnese with & consciousness of the importence of Tivine

Taw, 4

It wae into this home that Daniel MelIntyre was born

rhicIn-

on august 27, 1852, the first son of andrew and Nary
tyre. The family wes not to be 2 small one for there were
geven more children born in the family, four brothers &nd
three sisters, of whom only two boys and two girle sur-

5

vived to adulthood,

A Rurel iHome

The log house was expanded to ccne with the growing
femily., The farm environment incliuded cows, chickens and
horges., The river and the fields wrovided opportunities %o
observe nature closely. It was here that Mcintyre filled
his leisure hours roaming in the fields., He was resourceful

2

ant imnnoveative. He learned to make smzll windmills out of =

stick and a whittled flatwing. He made boats with birchbark
salls and set them sailing on the river. The willow trees

by the wuter vroved ideal for the making of whistles.

v

ites, he found, were easily made and the wind would unfail-

ingly cerry them aloft., The river, too, wias & good nplace to
skip stones and the whole arez had nlaces where spruce gum

ant wild fruits couvld be found. His interest in nature wis
stirred andé awakened on the banks of the Restigouche River.6

However, there were other thines to do bhesides

teke excursions into the countryside. The LcIntyre family
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believed in the value of hard work and aid

SRS

not neglcet to
assign chores to the children. Ncintyre always responded
rezdily to his resvoneibilities, learning the discipline

L..

of life while being watched over by & devout Fresbyterizn
motner who believed in keeping the Sabbath and applying
corporal runishrent when neeﬂed,7

Meintyre's early schooling was in the tyrical rural
school of the time with a large number of punils and a
tezcher who did his best,S In 1857 most of the school
buildings of Restigouche County were log huts and there
were no trained te&chers.g However, improvements in the
education system were made and greater interest in education

—~

we.e stimulated, Commetitive examinations were instituted in

, . . I . 10 .
18656 for the brighter pupils of Restigouche County. This
device for stimulating interest in educution may well have

had ite desired effect on ¥elntryre for he took hold of

o]

. . iy . .4 L1
mathematics, his fuvorite subject, anfi drove chezd.

He did well in his studies and, following an attrac-—
tion to tecching, he began to teach at the age of seven-

12

teen. His first school was

Ay

1ittle log schoolhouse in

13
the backward district of Bathurst, New Brunswick. - It wes

(D

ible 10 recruit teuchers as young as McIntyre with no

1 ,
14 and the

professional training because of low salaries
failure of society to demand a hicher standard for teachers.
He had taken a job which through low salaries atiracted the
. 16 ; 17 1 M ot e
inept, the very young, or the truly dedicated, There
were two ways in which an untrazined tezcher could receive g

third class license to teach in those years. One wiy was
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to be recommended by an inspector. The other was to be rec-
ommended by & nrln01o 21 of & betiter school in the province
and be examined by a Board of Examiners without attending
Normal School.18 McIntyre received his third class license
on liarch 26, 1870.19 Since he was teaching school, 1t was,
no doubt, on recommendation of the Inspector.

YeIntyre continued his education, entering the pro-
vincial Normal School in Fredericton on Octobver 24, 187120
for a three month course under the regulations established

21

in 1852. In 1863 the system was begun which required

teachers, at the expiration of their training, to write an
exezmination in order to gualify for their 1icense°22 He
wrote the examination, receiving an average standing of
91%, end stood second in a class of thirty-three. He re-
ceived his second class license to teach on January 13,
1872.23 By this time New Brunswick had increased the
Jength of its Normal School course to five months in the
interest of raising teacher stanﬂards,24

Having attained a distinguished record at the Normal
School, he applied for a school teaching position in Port-
land, New Brunswick and was hired in Kay, 1873.25 He there-
upon proceeded to obtain his first class teaching license.
The regulations at the time specified that a tveacher who had
atten’ed the Normal Schcol for at least one term or had &
valid license granted prior to Janvary 15, 1872, was eligi-
ble to write examinations for a first class llcen°e=96

McIntyre, having fulfilled the gualifications, wrote the

examinations in St. John, New Brunswick, in September 1873,



He woe grunted his first class license on November 1, 1P73,y7
lle gserved the Fortland schceols well and wiler two
yeors took o glx month leave to siuldy at Dalhousie Collero
in Halifax. He entered the college in 1875 where he bega
his 4Lrts work, studying Latin, Greek and mathematics,28
sfter this he returned to FPortland and resumed teaching.
The year 1878 marked two imvortant events in the
life of MelIntyre. On July 7, he married Nary Susanna Get-
chell, a teacher on the staff of the Tortland schools.?”

bl

In November of that same yeer he was promoted to Superinten-—
dent of Schools with responsibility for a stulf of forty
_ 30 - ; .. . . s .
teachers a position he held until his resignation in
b 1 C

T 91 31
Hovember 1880,
YicIntyre was an excellent student and over & period
of eleven yesrs, first in o rural crea @nd then in Tortland,
-~ A N . . -~ EP- el . i . J 32 mt
had distinguished himself zg an effective teacher.- ne

secretary of the Fortlund School Board szid this of hi

Do)

July 26, 1882:

He pave entire satisfaction both to the Board
xnd the parents of the purils committed to his care.
His ability to impart instruction and gain the con-
fidence of his pupils ig the great secret of his
success in our schools,33
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In Sezrch of a Career

By the time NcIntyre was twenty-eight years of arge,
he had faced the challense of teaching, obtained a first
cless license, and even reached the position of Superinten-
dent in the gchools where he had tuu-ht. Turing this tine,

T

however, he vwos aware that educational conditions in Hew

AR )



Brunswick were not improving because of a poor econonic
climate. Industrial deprecsion had resulted in the c¢losing
of some gschools in the province and in some areas there

he.d been a reduction in the loecal salarie

€]

vailid to teuachers.
McNaugton has indicated that "in industry as well as in ed-
ucetion the decade following Confederation had been a tran—
sitional period™ and it was marked by & change "for the
worge not for the better".34 In looking to the future
MeIntyre did not see that education in New Brunswick could
offer much for a young man'who had married and had family
responsibilities,.

‘When McIntyre resigned from the Superintendency of
Portland schools in November 1880, Theodore H. Rand, the
Yrovincial Sunerintendent of Education, wrote to him incuir-

ing if he would be interested in a yosition as Inspector iLf
such a position was offered.35 The olé County Inspectorates
had recently been abolished and eignt full time Insnectors,
with higher gqualifications than the previcus Ccunty Insvec-—
tors, had been appointed. The change was part of & new plan
implemented in 1879 wherein uniform texts and a graded course
of instruction were introduced Lo the schools. The schools
were Lo be ranked according to the quality of work done by
the teachers and this was to be determined Dy examinations
in all subjects. These examinations were to be administered
by the Inspectors. Grants to the schools were then deter-
mired on the basis of the school's rank. It wes a “payment

by results plan®™.

Any "payment by results pvlan" was contrery to



Ileintyre's educetional philosorhy. He helieved thet there
were a thousund things in education that are of value und
et can never be reached by an eximinction.
that the '"most lasting resuvlt of the teacher's work is Ffound

not in the lknowledge communicated, hut in the imwvress left

37

onn the life and chaorccter of the nuoil™, It is net suvur-

priging thi.t he d4id not seek an Inspector's position in

New Brunswick.
He made arrangements for his wife to remain in 3t.

John while he went to New York to look for a job and "to

38

try Lor &« better living in Hew York'", He intended to seeck

ol

worl &s & proof reader or in some other way become enguged

in the business of printiLq.39 MeIntyre found emvloyment

viith a New York newspaper but soon reaulized that the work

s B S I P J : g ) 3 e} ArO

diéd not suit him and he returned to St. John early in 1801.
Upon his return from New York he received an offer

- - -~ be . : oy} : L. 41

to become Headmaster of the ¥odel School in Fredericton.

He declined this offer for conditions had not chunged in the

educational system., He turned now to the study of léw in

42

A4 oL

the office of Yatson Allen in 35t. John. KelIntyre wis

following a nottern that was common for few Brunswick teich-

o~ T DT E B o L T o e PP W
thoge vears. Ncloughton has indiceted that "

texchers sourht more remunerative work in the province . . .
or left Hew Brunswick for the south and west”a43 Again, 1
ig not surprising Tthat Wclntyre should turn to the svudy of
lew Tor from the daye of his youth he had been impressed by

the gsentlemen of the legsl vrofession when he siw them viegilt
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Dalhousie during the nsxlzes.*4 He wos adnitited as an

cttorney by the Bunreme Court of Judicature for the FProvirce

-
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Heintyre practised law for three months but ¢id not
. , . 46
like the practice of law as much as the study of law,”
In later jeurs he indicated thot the underlying »rinciuvles
of the legul nrocegses id not cnveul to him ag strongly os

a7

that of teaching. He no doubt believed that the worl of

oy

teuching could inculcate values and that human relations

BES

could be governed by internzlized standzrds,., This, in his

vievw, waus a better vursuit for him thun the avalicutbion of

low which was external ond coeréeé neole into =zatterns of
concuct accenptible to society. He aleso found that lowyers
in 5t. John, at the time, did not have & narticularly good
reyut?tion.48
There wag another reason that eIntyre left the

practice of luw in St. John and this resson nerhans explains
wiy nhe left it so soon. There wos simply not enough work to
provide an adeguate income.49 New Brunswick was not the

plece to be for & young nman who degired to move aheod in Tl

world, He had already tried the south in his mcve to New

Yorl and thet Aid not seem to offer anv brighter nreosvects,

He now decided To move west where There vwas &

boom in Winnipeg in land values in 1881 and 1882, This was

loreely due to railwa

roconestruction and wes beconing widely

sy

novm across Conada, It wos in Monitobha that he sow the
wossibilities of resuming & teachings coreer and srowing

with & growing »nrovince,



McIntyre left New Brunswick to travel to Winnipeg
with the full intention of entering the teaching nrofession

51

upon his arrival, He travelled by rail to St. Paul,

Minnesota, and then north on the Great Northern Railway %o

Winnipeg,52
He arrived in Vinnipeg with references attesting

to the excellence of his character and his great ability as

an educator. He took interim employment with Brown &nd

Rutherford Lumber Merchants, working in the yard &t the site

of the present Louise Street bridge. ILater he obtained

another job working with & criminal lewyer, N. F. Hagel,

-

preparing Hagel's cases for presen‘cation.53
During this time he watched the advertisements for

teachers and on NDecember 16, 1882 the following advertise-

k]
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ment apveared in the lManitoba Free Press and continued to

arpear until the end of the month. "Teachers wanted--two
male, holding first cluss certificates and two Temale, hold-
ing first or second class certificates. Tuties To commence
about lst of February, 1883", Interested apnlicants wore

to send their applications to Dr. ignew, Chairman of the

i : s 54
ochool Nanagement Committee in Winnineg.

¥ecIntyre responded to the advertisement and on Jan-
vary 2, 1883 he received & letter from J. B. Somerset, the

school Inswvector, infeorming him that he was one of the
successful arvnlicants for the afvertised positions. IHis

selary vies to be 900 the first year, %050 the second year
[ S
o~

and %1000 per yeer thereafter.” He was appointed principal




of Carlton school and was informed that he was to begin on

Tebruary 1, 1883.7

The VWinnipeg mducator

In June 1885 the Winnipes Frotestant School Board
advertised for an Insvector of Schools, offering o sulury
7
of £1,600 ner year.5’ On June 27, MciIntyre recswonded to the

edvertisement with & letter of avplicution outlining his

N
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gqualifications for the position. A%t the School Board

meeting, July 28, 1885, the Board uncnimously voted to an-

voint MelIntyre as Inspector, with duties to begin august 18

< [P ,
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1885, Hecintyre's career as an ecucational leader in

oo

Winnipeg had now bhegun,

cintyre was no exception to the pattern of the last
decades of the 1000s when young men entered the teaching pro-
fession which vwes available to those of limited education
and financial resources. It was common for many in the
tecching profession to leave it for other fields which they
found more attractive for personal and financiwl reasons,

vWhile in the teaching vrofession MciIntyre developed a specicl
60

attraction for it. When his other pursuvits did not provide
inner satisfaction and the better life that he sought, his
mind returned to teaching. Vhen he become Inspector in

1885 he finally found 2ll that he had scught. It provided
adeguate income, and unlike the practice of law in St. John,
New Brunswick, it provided community resspect. It also in-
cluded the nroswect of increasing resvonsibility and &

challenge to influence the formation of an educational systen.
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Before arriving in Winnipeg he hud studied at the
Hoxmal School in. New Brunswick and hud a year of arts work
at Dalhousie College, Halifax, He sought to further wnre-
vere himself for his work. He enrolled extra-murally at
the Universit- e 61 . o o Ay

niversity of Manitoba. In Vay 1886, he graduated

,."tl,‘ b} he I 62 - - -y . - » M < 63 ——
with his B.A. degree, end received his M.i. in 1893, in
later years he said, "My college work had to be done extra-
murally. I didn't have a chance to attend in the regular
courses'.

The femily moved frequently prior to 1894, living =zt
such &acdrescses as 97 Vaughan Street, 14 Juno, the corner of
Carlton and Graham, 349 York Street, and west on Fortage

Avenue. In 1894 NceIntyre moved to Central Street on Arm-

o : 65 )
etrong's roint, later known as 123 Middler~ate. 7 This was

an vpper cless residential trea occunied mainly by veople
66 - i s ) . :
. It was a good family wrea in which
to reilse the five children in the Hclﬁtyre family, four Yvoys
and a girl. McIntyre's idea that education was to build
character, was consistently avvlied to his children. He
took great care that they read only good 1iterature,67 for
it was from good literature, he believed, that one could
receive ideals and be helped to live a noble life. The im-
rortance of example, in his view, could not be underesti-
mated. He sought, therefore, to set a good example and wag,
as one of his sons said, "honest to the point of exaggera-
68

tion". He would offer constructive criticism when neces-

X s . . N 6 " :
sary &nd give praise where it was due. E In all of this

=)



there was the expression of a kind,
: 0
rathetic nature.7
One of the bvoys and the msird
1898; [+
18903 one son, Ancrew, became & gu

another, Donald

s became a physiciang

died

T4

Var, HelIntyrets wife, Mary, died

21, 1921, as the McIntyres were retu
tou1°75

Evidence of McIntyre's gener
wars constantly manifegst 1n his cuaree

tor. An Icelandic immigrant by the name of orzon obtiined
& Jjob &g caretalzer of the Carlton School where LcIntyre
taurht. He apuproached Melntyre and enqguired if he would
takxe his son, Josef J, Thorson, agc a privete punil ond tutor
him in fatin., NcIntyre did so and encbled the young wman to
vrite his matriculation exams. It wis & credit to both tes-—
cher and pupll that Thorson received the highest morks any-
body héd ever had in i itoba. Thorson hecame & Rhodes
Scholar, & member of Parliament and finally President of
the ccheguer Court of Can&da.76 A young man's ability wes
recosnized and iicIntyre provided an onportunity for that
ebility to be used fully.

Kcintyre also assisted & young Trade Unionist by

N

the néme of Tick Johns, a machiniat

Facific Railwaj Johns was active 1
in YWinnipeg in 1619 and wis charged

understanding and

13

in combat on October 26, 1617 during the

Sym-

died of diphtheria

72

in

ccescstul 1s

]‘(’ero

and the third, Stuert,

Flrst vorla

in Toronto on October

rning from a European
ouve concern for others
T ag a Winnipegs educa-

with the Canadion

n the General Strile

with sediftious con~—
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gpiroacy along with seven other men. s a result, he

o

not find employment to sunport his family. Licintyre,

-

could

0

-

it geems, symvathized with his goal of trying to cchieve
better conditions in society for the working man and
arranged a job 2t a school where the young man could lool:

after machinery., He taught him two or three nights a weel

H’J

for several years, Johns va

}__1
3

inzlly able to get two yeurs

9

-

of Arts at the University and his teacher's certificate and
became a manual training teacher in the public school
system.78
McIntyre Joined Westminster rresbyterian Church on
Jenvary 3, 1094 end continuved his asgociation with that
churcn the rest of hisg 1if 79 The moral emrhasis of the
church was important to him for it was one of the agencies
of society that joined with the school in building good men
end women.
=ve generously of himself in the work of the

)
. . . . . o 0o .
Children's 4id Society, éssisting in its founﬂlnﬁ and

o
)
!
x’l

serving es first President from October 3, 1888 to October
29, 1800, He served for many years on the Council and was
made @n honorary member in 1912, In 1924 he was elected
Honorary rresident and continued in that copucity until
October 21, 1937. It was throusgh the Children's 4id
Society thet he sought to help unfortunate children and
make them useful members of society. He saw his service

with the Jocliety és another means to help build the social

order that he wante
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Tne éifficulties experienced by the handicanped
were of great concern to McIntyre. He helped to found the

Coancdian Nationzl Institute for the RBlind in Winnipeys ond

. . . 2
began service on the Bozr? (ctober 22, 1919.8 He gserved

as Divisional Chezirman and member of the National Council
from 1920-1922. He was Honorary President, Central Western
Division, from 1923-1946 and from 1928-1946, was Honorary
LY ™ LS| o e . . 83
Vice Fresident of the National Council.

The Winnipeg educator wes a very busy man, vet he
found some time for leisure pursuits. He took a keen inter-
est in outéoor life and gpent much time at Lake of the

42

2 o o, 84
Woodgs. Ie fighed, studied the birds and plants W and wallke

85

jo)

in the woods, His interest in these pursuits was formed

during his boyhood days in New Brunswick. MNcIntyre was a

lover of nature and found the ouvutdocors to be the ideal en—

vironment for rest and relaxad

|.J.

on.
clntyre served as Superintendent of Schoolsg in

Winnipeg for a period of 43 years. He svent time touring

the schools by horse and dbuggy, encoura;ing teachers end
. : s ! 66 .
seekxing ways to improve the school system. His years ag

bunerintendent saw drametic chéanges in the school gystem
and he enjoyed a growing reputation as an outstanding edu-~
cational leuder,

He also served ag a member of the Advisory Board

which h&ad resnonsibility for the academic

0]

ide of education

in the Province. He represented teachers

)

rom the incepiion

of the Bourd in 189057 to 1930 when he retired from the
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Advisory Board. Another area of service was the Univer-
1ty Council, on which MclIntyre served as a representutive
of Convocation,89 He was appointed in 1891 and served un-—
til he resigned to accept the vart—time position of Regis-—
trar for the University of Manitoba in January 1893. He

hel® the position until the end of the vear but gave 1t up
to give full time attention to his Sucerintendent's duties.
He was reappointed to the Council in 189790 and served un-
til 1928.9:L He served on three Government Commissions for
the advancement of education. In 1910 the Manitoba Gov-

ernment called upon him to serve on a commission to make a
study of technical education.92 Two years later in 1912
the Saskatchewan Government appointed lMcIntyre to a com—
mission to meke a broad study of education for the prov-

93

ince, Later in 1923 he ageain served on a Manitoba Gov-
ernment Commission investigating the rural school and the
coordinating of the institutions of higher learning in the

Province,94

The busy educator also found time to be joint editor

of the Educational Journal of Western Canada in 1900. He

continued in that position until 1203 when the Journal was

discontinued.95 When a new Journal, The 3School, was pub-

lished by the Faculty of Education at the University of
Toronto, MciIntyre served as one of twenty-one on the Advi-
sory Board.96 In addition to this he was active in the
Dominion Educational Association which hzd its formative

ideas outlined in Toronto in July 1891.%7
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In 1912 the University of Manitoba formally recog-
nized McIntyrets educational service by conferring on him
the honorery degfee of Doctor of Laws,98 A few yvears after
his retirement, his long service in the interest of education
was noted by the Dominion Government and he was maede an
Officer in the Order of the British Empire.99

The remaining chapters will delineate his social
and educational thought, and his activities and accomplish-
ments. MciIntyre submitted his resignation from the Superin-
tendency of the school system on December 18, 1928.lOO

It is not surprising that many honors were accorded
KelIntyre during his long and active life. These honors

attest to his widely noted educational leadership,.

The End of a Life

MeIntyre, now living with his son Dr. Donald NcIntyre
of 258 Dromore Avenue, was taken to Misericordia hospital
after an illness of two weeks. It was there he died Decem—

ver 14, 1946,7%%

Tribute was paid to him from representa-
tives of the community. Some insight into the mezsure of
the man and his work can be gathered from & resolution of

the School Board on December 17, 1946, and an editorial in

the Winnipeg Tribune of December 16, 1946,

Resolved:

That the Winnipeg Public School Board assembled
in special session to place on record its deep sense
of the outstanding value of the life and work of
the late Dr. Daniel NcIntyre. He sypent forty-five
years in the service of this Board, forty-three of
them & superintendent of schools. Under his di-~
rection the gchool system of Winnineg grew from the



simple limited system of smzall ftown to the comnlex
systvem of a modern city. In building up its vhys-
ical eguipment, developing its nersonnel, and cre-—
ating its tradition &nd character, Nr., Kclntyre
was the centrol fisure., His influence extended
beyond the city schools. He was for sceversl
decades one of the shapers of educational wnolicy

i senitobe, and one of the leazders in educationsl
1t and practice in Canada. His acumen,
‘trength, aend sincerity were recognized not only
in the field of formal education but in many of
the instituvtions and organizations thet affect the
liveg of our weonle. Dr., McIntyre was I rec-—
ogrized as & great administrator and a
citizen, 102

editorial had this to say:

"Into the warp and woofl of the educatiocnal
em had been woven many colors. From the plain

EXNT CL e
LY D
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home-s»unt of the three Z's, it had evolved a fubhric
of intricate and veautifuvl tavestry. The hand thot
moved the shuttle wis that of Tr. Daniel McIntyre.®

That neragrash talken from o bilogranhical sketch
of Tir, Daniel ¥ciIntyre, sums up changes which this
areatly respected educationalist introduced during
hig lons connection with education in city wnd wro-
vince, & life's work which hegen here in 1883,

Ssuch & great snan of wears cdevoted to the better-
ment of education in this community meant that Dr.
Helntyre hed influenced the education and life's
VOTK uf mogst of the wnresent recidents of Yinnineg
who hed gsrown up in this city. Iiis name becane
synonymous with the Winnipeg school gystem. Ite

Towwess and the fine technical iﬂ@ulbubv which

hig me remain &s monuments to his en-

Dr, Weintyre wes not satisfied with maintein-
ing the otmtuv quo in eSVO?tﬁon, vt on thne con-
trary he pioneered in Lﬂe introduction of new
tecching technigues an® the exnaneion of the schceol
csystem to keep pace with the times in vocational
training, citizenship, recreation and health. In
this way his advances influenced the very centre
of community living.

o)

#“hile the city school system wae his primury
11tele;u, hig broad concern for 1019 ng the genercl
h

3
stancerd of education also carried his influence
into university matters and the improvement of
facilities throughout the province. He wig recog—
nized in neighboring nrovinces and throughout



the country as a man who kept his sights

Three generations of pupils, th
teachers and the public generally wi

o}
& cdebt of gratitude to Dr. McIntyre who di
on Saturcay night at the great age of 94 3

v ey
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Fory-slizobeth Melntyre Falmoacus, "Dibliosravhic wnd

. - - - l/- ’ L - -

Geneological Sketches", (Gathered and recorced, 19706,
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FCINTYRE'S SOCIAL AWD ZDUCATICHAT »HILOSCS Y

¥Mcintyre's social vhilosorhy and educational idedcs
are very closely related. When he stated his ecducutiontl
2im he made it clear that it was not primarily the trans-

mission of krnowledge but rather the "making of good men

|—",f'

end women" and "fitting for life service". In order to
wnderstand MeIntyvre's sociazl philosophy and educational
ideas and their relationship to euch other it is necessary
to examine the society that lMcIntvre envisioned,
further necesgcary to examine efucation in that society, for
Helntyre velieved that education wes the building nrocess
whereby his vision of socilety wos to ve realized.

The society that Weclntyre envisioned hed 1its rcoots
in the ezarly exveriences that shsped hisg life, He wug born
into & rural 3cottish family in Wew Brunswick and brought
ue under the influence of & strong 'rotestantism s repre-

1

ented in ithe Fre sbyterian Church, This Frotestantism em-

o ]

vhesized the ethicg of the Hew Tegtament &nd uner sucn

- n}

influence ¥FelIntyre lemrned the mecnins of authorit:, the

cdigscipline of werk and the vprincirles of gteady hiobits and
gound morel cheracter.,” ‘hern ¥ceIntrre left his norental

home in 1272 he carried with him a letter from James urror,

Hinieter of the Presbhyvtericn Church in Daelhousie, Tew



Brunswick, which certified that the young elntbyre wa
men of goor ,rj¢ izles ard gtewdy hebits'™ and thet he left

o~ . ., 3
Delrnousie Y"with @n unblemished moral charactery .-

LeIntyre's early social exverience was that of the

there that the home, school, and church functioned to mein-
tain & distinct set of social values and ensure the contin-

uity of the social order. The devices of social conirol

®
5
[©]
(7.)
i-';

ective in inculceting values and producing Cchi.r—
acter. ¥cIntyre described this "character™ in Lerms of
Alspogition, refinement and habils. in diswosition he suw

charccteristice such as "sweetness, gentlenese, manliness

iness,

-

moctesty and nobleness™; in refinement he saw "manners,

tastes, Bearing and conduct™; in habits there were "neat-
ness, honesty, obedience, truthfulness, and perseverence?,
This society had functioned well in inculcecating these volues

into Kcecintyre's own life a

142}

indiccted in a letter of recom-
atlon Trom the Board of School Trustees in Tortland,
St. John, New Brunswick, dated July 26, 1882, The letter

n

stated that HMeintyre's character was "unimpeachable™ and
that he was "a gentleman in the fullest sense of that

5
term',

Some incdication of the nature of the social control
exerciced by the soclety of thut time 1s contuined in an-
other letter of recommendation written August 2, 1882 by
D. Macrae, Iinister of St. Stephens Church, 3t. John, New

Brunswick. He referred to ¥MelIntvre's pnursuit of the teach-




L6
ing orofession "during some ten years, the greater asortion

of that period being in Zortland, $t. John, under my own

o

gzﬂo”b It was & gociety where one wis able to watch on-
other, where hehzvior was precdictable, It was moscible for
one to =ttest to the character of another with a rreat de-
gree of confidence within the context of a commonly held

o0
085

set of values. John 4. Chesley, ¥ayor of Portland in o

[

wrote of VcIntvre that he took vleasure in recommending him

« « « Tor any office he mey desire to obtai
feeling satisficed s I do that with his urw‘mrl&h
induetry, sound educétion, methocdical methods and
good moral character that he would he a valuable
man in whatever sphere his telents and acquire-
ments migsht be employed.’

This was the society that recent historisans hove

referred to as producing "the pious moral capital of nine-
8
teenth century imerican evangelicel Protestantism".

A Chenging Society

Society, however, was changing os industrialization,
urbanization, and immigraetion were having a profound efiect

on rural village society. In 1880 lcIntyvre went to New

9

}-J

g

York City with the idea of finding work and settling there.
It was there that he had opportunity to observe industrial-
ized urban society. New York was in the midst of ranid

vopulation growth. In 1850 the Wew York City area had a

population of 1,200,000 and by 1800 it wus over B,OOO,OOO.*O

11

It wes & centre of industry thaet drew workers from the

1w1
RNy

form end immigrants from both central znd eastern “urop

In an age of laissez-feire the shepe and life of the city
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n b . v . 12
by thhe convenience of the bus1m:smmen.l“

M. s e e 7y e S B B N L w7 L - P 3
Lhe uvncocosinllioted Toreismer lived in fevlorible condibicr:

TV % S SR RTTR - " , ~
1choreaty vwog ramnant W "vice wnd crime clung to the city
G noinrection’. New Vork could be degeribed g cther

americen c¢ities were deccribed in the 70s

e emole ridden, filthy and overcrowled®,
« - 1
rcinvyre returned from Hew York after o short obtirl
e later made plans to seck emnloynment in the west and
Tollowing these plans took up residence in Winnivnep, In
early 1883 he was able to see that VWinnivees, like ew Yorl,

wes undergoing rapid socisl change., Thig change, marked by

nsonulation increase, the replacing of ¢

ot

)
N
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1
grain trade, and the replacing of ox carts by reilways,
was on & much smaller scale- thwn that which he had seen in

tew York., IFurthermore, the heavy immigration from Zuronesn

: , . N . 1 .
countries had not vet bepun in Winniveg. 7 There wis, how-

ever, no doubt that the signs of disorganized social 1life

3

=

walch cccompanied the rige of industry and the incresse in

norvlation were already evident. The economic boom of 1881

82 had fravn many peonle to Winniveg., The observer could
sce "the clustering cf economic acvivities, the segregation

[

T clesses and ethnic grouuvs, the unecual distribution of

3

o

unicinal s:

(()

o

rvices regicdenticl con--

[

struction™, Winnipeg was now, Dy these developments,

distinguished from "the small, almost rural community" that

19

hed been knovn since 1874,

This "gmall alnost rural community” would have

12

en
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familizr to licIintyre. In 1881 some 83.6% of the vopulation
in Winnipeg were:of British origin. There was also an
overwhelming Protestant majority in the city which numbered
80% of the total population which claimed religious affil-
iationozo It was a society in which could be found the
values thet had characterized McIntyre's early social en-
viromment. This society, however, was threatened by grow-
ing industrialization. McIntyre publicly expressed his
concern in 1891 when he said that "2 serious menace to the
stability of our institutions looms up in the distance
through the approaching shock of hostile interests in our
industrial sysﬁem".gl

He was, without doubt, aware of events in the United
States where the Xnights of Labor had gone on strike as a
demongtration in the interests of legislation for the eight
hour day. In Chicago where organized labor had been on
strike against the McCormick Harvester Company, the demon-
stration, encouraged by anarchists, led to the Haymarket
Riot on May 3, 1866, Seven policemen and four civilians
were killed. The Knights of Labor, though having nothing
to do with the riot, became identified with the anarchists
in the public mind because of their demonstration in the
interests of the eight hour day,22

In Winnipeg, labor organization had been stimulated
by the era of the railway. The Enights of Labor had a

branch in Winnipeg in the mid eighties. The Winnipeg Trades

and Labor Council had been organized in 1884 and was bhased
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on the industrial unionism of the Knﬁphts,zj

<f

Mclntyrq could look into the future and cee corpor-
ations and unions locked in conflict resulting in the
stress and tearing of the fabric of society. There was, in
his view, a great threat to the harmony of society.

This concern that Mcintyre expressed was widely
shared in societies undergoing increasing industrialization
and geve rise to a quest on the part of the socially con-
cerned for a new ideology that would meet the changed con-
ditions. The o0ld ideology which saw nature and human his-
tory as benevolent had been based on classical liberalism
with its doctrine of laissez~faire and a closed system of
religious faith, This classical liberalism was now regarded
by many people in socially responsible positions &s no

A
longer adequate to a changed society»dﬂr

Laissez-faire had been the dominant doctrine as it
weas vpelieved that the general good wes best served by the
oursuit of individual self-interest. Those who worked hard
were rewarded and those who diéd not suffered the conse-

-

quences of their folly. The giant corporations, by placing
pover in the hands of a few, were in fact actually limiting
opuortunity. The o0ld society of & competitive economy,
vrivaete property, individualism and freedom from state con-
trol?S was viewed &s no longer relevant to changed con-

ditions,

<

vel

The Social

4

08

<

Out of this quest for & new social theory there
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arose in the later decades of the nineteenth century, a

ney

Tivweralism wh ch Aiffered from classicul Liberalism in

thet 1t took & more positive attitude toward the state and

-

exhinited & negative attitude towerd the o0ld doctrine of

Qx

lais

neo

gsez-~Teire, This new liberzlism arose in several

vectern ccuntries, including Britein and later the United

26

Stetes and Canade, This new sgocial theory has been de-

ol

scribed by Clarence J. Karier &s "a middle class liberalisn

that eschewed violence and conflict sand ru

ism,

gged individual-

el Stewart Cryscdale haos said that the new liberalism:

« « o pProvided the intellectual basis for a
second alternative ideology, less incisive than
Commurnism, but, as events vproved, more congenial
for most of the complex, pyluralistic societies
that were emergings in western Burope and North
America, The central tenet of this ideoclosy was
that men, in hormony with the historic wvalues of
Christian teaching, which enjoined him to treat
211 men &s brothers, should vigorously seek mastery
of his environment., Tojneﬁ with the traditional
humanistic theistic faith was & new belief in the
2bility of applied science to bring about the

millenivm. o o . Tn the United State e . « Tthe
new liberal ideologsy o . . tooir the :Corm of a

distinctive ty-e of 300141 Gospel which called
into question the abusive excesses of free enter-
rrise but did noet challenge the funfamental tenets
of the econcmic system. The Socilal Gosvel became
& social movement, thourh a diffuse one, among:
middle class american church people in the first
two deccdes of the twentieth century., 28

¥elntyre was & churchmen., Frior to arriving in

Yinniveg he was a memper in full communion and & trustee of
. . R . . 2G

5t. Stephen's Church in St. John, New Brunswick.”™ It nmay
well be agsumed thet given his interest in the church, his

reading would hiéve kept him up to date on new currents in

theology. e was in cuest of & new social theory for he
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believed thet the need of the new era woas "to develop the

intellii

O
{“‘)

rent coeoperative man of the future as ceainst the

Mt A e e - . y 20, : o
competitive man of the past®. A8 & churchman in gearch of
& soclel theory to meet the new conditions it cen bhe urder-
stood that that which had appealed to American church neonle

vnder similer conditions would z2leso svvenl to him ac &

golution to the urban uproblems of Winniver. Welntyre saw

the church as emphasizing love to one's neighbor and  ro-

oY}

moting the doctrine of Christian brotherhood. He repgarded

the Christian church, where the Suirit of Christ ves

nresent, &g representing "the true socizlism"., It was

- LA ]

3

A A

where "faith end love" promoted trust and unity among men.
In order to vnderstand the develowvment of McIntyre's

social philosophy it is necessary to exemine that which

came o be knovn as the Social Gospel. Ronald C. ¥White and

Howard Hovnking have written, "The Jocial Gospel is

32

s"‘\
bt
,-
(0]
s
O
3
i

enon that ig difficult to define or containt,

e » o 1t eludes a single and conclusive defin-
ition., It is a term that can be anplied to a wicde
variety of individuals and grcuns in western soci-
eties who emphesized one aspect of Christian be-
lief, the respongibility of ezch verson for his
neighbors and for the formation of just socizl and
politicel institutions.33

lJ.

In Caneda, according to Lionel Orlikow, the Sccial
Gogrnel was & view of Christianity "which stressed man's
resnonsibility for the social as well g the moral and

gpiritual well being of his felloyw man®. Its snirit could

be expressed in & number of wavs: “practical Christicnity,
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& daily apvlication of the Golden Rule and the bhrotherrood
34

It

can bhe seen that the emvhasis wag not on

foctrine but on practic
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vowerful even to the extent that the doctrine of God

Wa. S

transferred to a doctrine of man. Benjamin Smillie has

-

Sl

A constently recurring text was God's Pather—
hood and the call Tor all men to treat one &an tn er
ag brothers. "If anyone says, I love God and h”
his brother, he is a liar: for he who does not
love his brother whom he has seen cannot love God
wnom he has not seen", 1 John 4:20. With this tyve
of Biblical emphasis to the forefront there was no
special revelation from God necessary: he was
clearly visible in the brethren. God Dbecame the
projection of the highest ethical ideal in man and
Jesus, the personification of these ideals.

c‘}‘ '
U)

ith the emphasis on man, social service became ex—

tremely imuertant for it wes throush such service thot a

new society could be realized. Smillie has exnressed the
emphasis ag:

Jesvg taught God's Fatherhood and kingdom and
the life of service and brotherhood to men. . .
If men but shgﬂcﬁ the Tivine 1ife and D L vine love
the kingdom of God would be acoomnllsheé and re—
ligioug difficulties and socisal disorder would

have an end,30

The Social Gogpel, in promoting brotherhood and

gservice, was seen Dby its adherents asg the solution to the
a2buses of the free enterprise syst

be found mainly in the changed acti

busginess who would govern themselves, implementing "the

teachnings of Jesus and his kingdom of justice, brotherhood
and love",37 A committee on "Sociological Questions™ that

hac been formed by the Hethodist Church renorted in 1804




that "when society hos beern imnregnuted wi
of Jegun of Mamareth, trusts, monopolies, heurtless co ibhin-

atlong and conressive economic corditions pholl hove heen

38

superseced by & universal drotherhood".”” The solution to
social rrobleme, zs far &g the promoters of the Sociad
Goswel were concerned, wes found in o denariure from the
enphecis on the indegendent individual of the ract. The
new emphzeis muet be on the socicl concent of man wnd the
solution of social ills found in & hrotherhocod.

Idezs that were to reinforce the Sccicl Cosael srose
in the last “ecades of the nineteenth century., The nrevail
ing attitude toward children was that they were born in

30
original sin.-” In 1875 the voice of Henry Blang wis

raised in the Wethodist Church in Canzda with the new ifea

i_J.

that 1t woes rossible to consider children as born in "oris—

inal goodness"., Bland maintained that 211 that wes neces-
gsery wos thit proper attention be givern to '"nurture” in

order to keen them in that condition., DBland founded this
40

oo

whole new idez on nhig concevnt of the grace of God.

Bland's idea was a reflection of the theology of
Germen scholir Albrecht Zitechl whose thousht domincted
murcpean rrotestant theology in the 1870s and 1880g.

-
venues to knowledre of God, Out
emhasis on the forgiving work of

LI
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od, cmerged simply ae love, Thig wog, in
effect, a humbler ivinity thon the B CLW e
deformation attributes of holiness ond
allowed. Just as the traditionul churh, teris ilcc
wanich distinguished Gofd from man were discounte ed,
SO the existentisl clienztion between man and God,
exprersed in the doctrine of orins sin, was
dernicad 4.

and man anpewred as fun:@mentally zood . !
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in the religiove &nd gecular vrecg, in
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convicticn that "the nersonal

and social nroblems of the time could only be met by the
44

-

adontion of the absolute ethics of the Yew Testoment™.
Since these were the ethics of the Socizal Gospel, such
articles could do nothing but fan the flames of the new
"social theory" as it was applied to the social vroblens

of the day,
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wertance of envirvonment in reletion to
certain characteristics in the specics,

true, then the scocial environment wis of

for wersonal cocial develorment. Envirvonmentelism wig wro-

2
noted

the
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e that "nature and evolubtion undergsirded
4!
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C

the gocial graceg?.



Furthermore, the ideas of TNarwin were so inter-
preted ag Lo nrovide a foundetion Tor socicl hove. Herbhert
Sgnencer had internreted TDarwinicn evolution zs ®the survival

f}

of the fittest® and wes opposed 1o reform movements &g in-
terference with the course of neture. Thinkers in the
1880s and 1890s began presentins @ new version of the
Dorwinian theory., In this version man could not it
Darwin®s natural model, for man wis not passive in having
environment act upon him but was "an &ctor upon environ—
ment®, The human mode, therefore, was not the natural but
the artificial., This new version also pointed out that
Darwin dealt with the origin of the svecies and not with
"the pattern of behavior by which species survived®,
Scientists had observed that the vattern ror survival wes
cooveration and mutual aid, This Reform Darwinism wag of
great imnortance to the Social Gospel for it gove a scien-

-

ific basis Tor its emnhagis on brotherhood and enabled it

b
‘..J

to incorvorste moral striving zs part of God's evolutionary
plan,47
In addition to 2ll this there develowned a&n imuvortant
attitude toward the state thuot differed from the lalssez—
faire attitude of the past. The idea of the positive siate

arose, developed largely throush the influence of the German

philosopher Hegel. He saw history uos "a wrogressive ex-

pression of the eternal idea culminating in a soclal state
k) i3 - . "48 Y
in which authority end liberty were resolved, This w&s
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immanent in the process of change and thet change wes mov—
49

ing toward an ideal society

The Social Gospel found support in the foregoing

ideas and was promoted in the firm belief thot:

The Sermon on the Mount weg a source of moral
princisles for 211 men . . the death and resur—
rection of Jesus was . . . an 2ct of cos stly hero-
ism, evoking in succeeding generations the soirit
of sacrificizl service . . . the kingdom of God
being realized as the world became more &nd more
tramoforﬂco by the spirit of Christian love.
Brotherhood, cooocratlon, service and the value of
the human nersonallt were based on the ethics of
femily life . . . the world would graduslly come
to see itself as one large family . . . the evo-
lutionary process . . . was not simply a tale of
& battle but & love story ... . there was no wil-

m JARINRY

ful evil in the world....... Human institutions
and individuals were . . . plastic and could be
molded by the good just as easily as they could

be influenced by evil.50
The advocates of thé Social Gospel haed confidence
in human goodness and & certainty that "men could be educat-
€d to choose the good and contribute directly to *'the

building of the kingdom'. . . . Through education men could

51

-

be led to prefer scecial good to private advantage".
The Social Gospel was largely a middle class Pro-
testant British movement in Canada, it was once seen as
rising from a stimulus-response situation in the face of
the problems of urban society. In recent years it has been
seen by some historians &s having its roots in the middle
nineteenth century revivelist movement which "popularized
the slogan *saved for service'uH52 Significant support for

the movement came from the Methodist and Presbyterian

Churches which had developed into national territorizl



Phe Fethodist and Preobyterian Churches in
Uinnives were larcsely Dritish as indi
47 S

shoved thut 757 of the vopulation of

/

s . . . o 4 R .
B3ritish origsin in the veors 1801-1016,77 Lrtikise hos
pointed oubt that the anglicens

lang wccounted for "well over
55
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malzeun’, The Fresbyterians

-~

accounted for 39% of the religious

m

These, Orlikow hos remerked, "excercised o greater influerce

than their numbers would otherwlise

The New Society

"zood men and women' who were "Ifitted for life gervice™,

The Tounfdetion of the society would Dbe 1liid in the Jocinl

>

S
§

which nrovided the fixed beliefls for the society.

5 would wrovide the baelg for juiging what wags Tgood™

be the reference point for cintyre wi

.

"nractice in risht thinking o

emboly the volues und ifecls thot were inculceuted into ho

.. - e e = ke PRS- B P 5o e T - - Ty
in his youth and oreserve 2 gocletul order thot vwis

ternt to nim.
Veintvre's new socisl

: : ik

not doctrine. This became

pelief conceorning the tecching of Sunday Zcnool:

Is there any need
that are not ecsily ¢
selves, or to ask Ior
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texts thut haive no significance to the learner,
but ere given in the vague hove that some day they
mey prove useful. As the old teacher remurked
'perhaps the boy may some day be in jail, znd then
1t will be good for him to hove these things lodwmed
in his memory!. Would it not be better to lodge
some good things in his disposition, so that he
vould be likely +to keen out of jaile"

The social order would emphasize what Kerier hos

called, when referring tc the new liberalism, "& secular-

. - . . 6 - . .
1zed Frotestant moral value syvstem". . MeIntyre believed

in taking this system and using it to "make good men and
women' which meant "lodging" good thinss in the disvosition.
This wes sufficient,in his view,to provide the necessary
inner control for the benefit of society. The external
control, &as represented by "jaill" in the svecific instance
cited above, would be unnecessary. In & society when one
could no longer watch another the control would shift from

external to internal. One would, according to MciIntyre,

¢

[

learn to be industrious, obedient, self controlled exhib-

- C 63
iting honesty, truthfulness end uprichtness. -

This society, in ¥VcIntyre's view, would rest on the
concert of brotherhood. He believed in the development of
"the intelligent, cooperative man of the future" in contrast

s . 64 . N
to the competitive man of the past.” ™ 4 man who would "live

Intyre called *the egsential and so0lid unity of «ll
men', It wes the unity on which it would Dbe vossible To

develop "the kindlier and rentler feelirng of brotherhood
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and the n'c‘:tlon".G(3 leIntyre recurded

-

o « odn the distri
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211l things that militated against this unity os wncccept—
eble. He saw "class hatred®™ as "futal to national unity".
He saw the unegual distribution of wealth wherein "a Tew

individuals or corporations®™ hold ""the wealth of = country®

s breaking "the bond of sympathy thet should bind men to
69 .

=
ﬁ)
B

In addition to this he scw "the extreme narty

spirit in politics and religion asg opposed to all Xindly

70

eeling and honest judsmentsh, The system, in McIntyre's

view,did not have to be fundamentelly cl
to worlk according to the Golden Rule.
eIntyre envisioned & society where uvnity would

nrevail. This unity, however, would not deny individuvality.
The individuzl would not be submerged without identity in
the common life. He or she would not be deprived of the
crovn of personal achievement and victory. lMciIntyre main-
tzined that "God's best gift to vou is wvour pﬁlVlouw“Jt“"7l
Since unlty was to nrevail, this individuality could not he

the competitive individuelity of the rast but rather the

N,
individuality of interdependence. It would be, accoriing

yre, an individuvality where one would "lezrn his

T2 4

limitations and his dependence unon other“" e afvo-

cuted the vigiting of fectoriesg and workshons "in order to
73

show the necessity of each to all and all to esch".'- The

infividualicn thot ¥cIntyre envigioned fcr the new socletbty

voulé be essentially on individualism of funcition.

Individuvalien at this time ond in relotion to the




cornorate coclety was def

"‘)

ined as one wihio had "some gnecind
guality and vurnocge that digtinsuished him from other

menbers of soclety". Tostering true individuaolism wiig

SEVR N MR N VDD

"gzllowing each citizen to develon nis individual telents

: . 4 :
and acgulire z swpecial purpose"a7“ ervert Croly described

—J

ot

ne indivicduality of function:
o s o 51V15U”thf cannot be digsociated

from the arsult of a nlsinterested obhject., It

g al and intellectual quality, and it must
by moral and intellectual means. 4
es individual distinction, not by the
and vigor with which he accumulates
by the zeal and the skill with which
he nursu an exclusive interest . . . 1t is
not exclugive in the sense of being unicue bvut
becomesg excluoﬂve for the individual who adopts
it, because of the single minded and disinterested
manner in which it 1s pursuved . . . As the work
is well done, a man's individuality begins to take
ﬂubgtmxce and form, . . . it 1s wrejected into his
work. Ile does not stor when he his earned enough
money, and he ~Aoes 1not cetse hig improvements when
*“ej cvw‘c to bring an immediate return. Ile is
identified with his job and by means of thaot
identification his individuality becomes con-—
structive., His achievement, just because of 1its
excellence, has an inevitable and uneguivocal
social vzlue. The guality of a man's work re-
unites him with his fellows.TD
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“hat avplied to individuals nnlied To grouus
in this society that wes to exhibit unity even though
mariked by widespread diversgity such &s that which vas
caused by immigration., While the individual weas port of
] i~ - - N o S~ . N 1 P Kol . .

the larger groun and FTound his or her place of service, o0

would grouns as nart of the gtill larger group

¢
jo 3y

their
function in relation to the larger sroupn or brotherhcod.
ilicIntyre exwnressed This idea by citing the work of one

whom he called "a great thinker and scholart., Ti
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individucliom end nati

idiosyncrasy of its netion

Fermeating this entire

service,

T o n

HeIntyre believed the

for his or her V“"gervice

not to be innhibited by

w0

distinctions such wealth.,

a8

that 1s least

greatest in service”,79 ervic

society was to function as a un

as each wverson found his or her

-

and found their eatness in th

gre
rendered to the welfare of the

that or womaen has or
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"every man

naticnal lifen,

The cuestion may now be

which one would find his "place

WcIintyre answered this

e on the bhasis of
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the equalit
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realizing v'the Fform of =&

onzlity" and “tronsfisuvring
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into & brozd humanity',

society would be spirit of
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perti
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icuvlar place of service

e specific function they

grour. NcIntyre believed

should have & yplace in ouyr

2s to the basis on

in our national life™,.

indicating that it would

He believed in

11

men',

ethnic

—~
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In such society

opportunity. iicIntyre

ociety 1Lhe "hest talent in
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cratic richt be gsiven opnortunity to develorn and ure thit
talent regerdless of finsncigl condition or runk in soci-
Freedom then would consist of the individual's un-

hindered v»ursuit of his

U)
]

r her plece in society, based on
ability. A1l of this reguired the realization of Helntyret s
new idesl of the positive state. He believed that if the
state were to receive efficient service, "the state must
provide the higher training”o83
eIntyre did not aim at restructuring society but

rather animuting it with & new gpirit of service, There
would continue to be those who would fulfill "higher duties

of citzenshin” and those who would fill the role of "hewers

3 64 ;
of wood and drawers of waterw,”? They would, however, be

drevn together by & recognition of interdenendence and the

common nursuit of service to the benefit of all. Each

i

t

@]
oy

would T111 the mnlzce for w he cr she was fitted and
recognize that vnlace as his or her natural place.
It can now be seen that for NeIintyre the "best tal-

-

ent in the couvntry" would form an "academic elite" who

would give guidance to the new society. It would be for
them to assess ability and determine "the best talent®

4

feIntyre believed thet

]

ccording to educational standards.
"the state needs educated men and women to vperform the

. &t the beginning of the
lust decade of the nineteenth century McIntyre cited the

remarks of Arthur Hadley of Yale University in which Hadley
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advocated stufent classification on the basis of "the DT oH-
able Cduration of the studies". The idea was, according +to

sess ability ond instruct to perfect in the

Hadley, to &

on

student "such tastes and habits, as will be most necessary

- . 86 -
when he goes forth into the worlam. With such a "guiding
hand" it would be relatively simvle for one to find the
plece of service in society according to ability.

VeIntyre had no difficulty finding the centre of
loyalty in this new society for the Social Gespel made it
clecr. He indicated that it would not be found in '"the
self centered man', 3Such a one "lives, moves and bresthes
in the atmosphere of self", It wes not to be found in
"the family centered man" for while thet was higher it still
fell short of what was necessary in society. Furthermore,
it wes not in "the state centered man" or even in "the
world centered man”", The centre of lovalty was to ve found

: N O o .
in "the God centered man®, 7 for according to the Soc

o
}.J
o
“_J

Gospel that was where "the highest ethical ideal! was man-

P C‘ . . .y
1fect. 8 It wae in the "God centered man" that one Tfound

89

elf sacrifice and it would take self sacrifice to bind

the new society together. Self sacrificing service hene-
Tfitted the entire society and McIntyre believed that it
shouvld be exhibited in each individual 1life. He looked Tor
one in society who, for example, wouvld engege in public
declamation and would think in terms of the pleasure or

benefit that he would confer unon his hearers rather than

any applaus
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win. Ncintyre felt that "the
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real petriot" was the one who "learned to think and exwvress

A

himegelf without the use of the first nersonal pronoun”.go
lieIntyre did not believe that this society would

emerge with great ravnidity but would fall in with & general

process of human vrogress, He looked forward to the mil-

. . . O
lenium or, as he called it, "the Golden gge".“l

He mein-
tained that "things are better today than in the past and
they will be better in a hundred years to come. The Golden

Age is in the future".g2

It was the expression of the op-
timism of the Social Gospel., His idea of progress was gen-
erally similar to that expressed by J. B. Bury.
o « o the idea of human progress - . . 1is
based on an interpretation of history which re-
gaerds man &g slowly advancing . . » in a definite
ané degirable direction and infers that this pro-
gress will continue . . . and it implies that
« « o @ condition of general hapoiness will ulti-
mately be enjoyed which will justify the whole
vrocess of civilization.93
It can now be seen that McIntyre®s social philosophy
vwas of a brotherhood of interdependence animeted by & syirit
of service where everyone had a place and was willing to
sacrifice himself or herself for the common good in a
society moving toward a Golden sAge., It was the philosophy
of a unified well controlled society embodying a set of un-

changing velues.,

The Educational Process
¥cIntvre believed that the building process in
nroducing "good men and women and fitting them for life

service wes education. This education was not to be con-
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fined c¢xclusively to the schools but involved other insti-—

tutions in society as they touched upon the life of the

individual, FelIntyre meintained that the great institu-—

tions of society, the home, the church, the school, the

voce.tion and the state", all had their sreciecl work Lo do.

There wus, he believed, a "common eim" and that wes “worthy

manhood, lovely womanhood", In order to achieve this ain

Welntyre indicuted that:

o + o the family gives nurture, the school
initiates into the technicalities of intercom-
munication with fellow beings, the vocation di-
rects activity into special channels, the State
elevates the individual to the suecies, the
Church relates acts of will to the Divine will,
and behind it all there is the idea of the up-—
building of & worthy iife.94

He was not unaware when expressing these sentiments
that the school might, through the fzilure of the other

institutions, have bo take on greater responsibilities. He

called this "& burden too grievous to be borne".95 In later

years licIntyre had to face this "grievous burden" as the

school took on responsibilities that normally belonged to

the home and vocation.

Whet ¥eInyre needed was an educational chilosonhy

thet would hermonige with his social philosonhy. His social

rhilosovhy was new and he needed a new educétionzl vhilos-

orhy. He found his educational philosovnhy in Herbart, a

¥

4

German philosopher

-~

vublished & number

- 1Y o -+ a0 A
but vwes not widely

(o7

his 1deas

vival of

wno lived from 1776 to 1841. Herbhart

of rhilosonhical and pedagogical works
. . . . o 96 .

acclaimed during his lidetime.” A re—

began about 1865997 These ideas becume



lcIntyre's ideas as he sought to build "the good man and
- - i 98
the good woman for 1life servicen.”

It is not clear when McIntyre adopted Herbart's
ideas., R. Preeman Butts has said thut Herbart's ideas "had
great veogue in America in the last two decades of the

Oq 1. n P 3
century”.”” Henry Hugh Edmunds has shovn thut @rticles on
Herbartiar psychology were carried in eduvcationsl journals

1 .
after 1880,“00 Nunkel has shovn that there was & series

of articles carried in the Illinois School Journal from

December, 1886 to July, 1887.%°Y 1n the 1icht of the
TSN P . . o a 102 ., .
Jinnipeg Frotestant School Bozrd revort for 1286, That

indicates Velntyrets interest

H.

n the latest methods end the

a3

beet journals, it may be assumed that it was through such
Journal articles that he became acquainted with Herbart,

While one cannot ascertain the details concerning icintyre'fs

contact with Herbaritian ifeas it is known thet in 1886 he
ves stressing the importance of tewsch lers heving Yen uader-—

standing of the mind to e treined® and promoting "the
study of psychology in its bearings on education". He bhe-

lieved thet the most important thins in education was not

the tronsmisecion of knovledge bhut the forming of the tustes
znd habite of the student —— "the immress left on 1life and

“

Churacter”.loj Yeintyre made no mention of Herbart at the
time but the ideas that he expressed seemed very much like
those that Herbart had promoted., Vhutever lack of clerity
there mav be concerning Helntyre's contuct with Herbartian

ifdencs in the 18E80s there is no such lack at the beg



0of the luzst decade of the century. UWceintyre declured that

"iermany throuvsh such thinkers ce Rein, Herbart, Tange ond
1 . P o~ . PR -, ot - .. . - \ - e
Hesel has gsiven uzs & messarse thet has heen nerhawns clearer

than that from eny other source”. 104 in 1883 the vinnioe

teschers were studying & book on  General Wethod written by

Chirles Mellurray, a leading Herburtian in the United

States.lOB
As McIntyre's social philosophy cannot be under-

=

stood avpart from an exemination of the Social Gospel, so
his educational philosophy cannot be understood apart from

an examination of Herbart's educabtiorzl ideas. TDunkel hes

given a brief sketch of Herbart's idews on education.

Education takes its aim from ethics; psychology
then shows it the means end hindrences to this end.
The aim is moral strength of character, =& will with
inner freedom whoge volitions &re always in accord
with the moral law, The three major divisions of
education are instruction (Unterricht), discinline
(wevlerunM), and training (Zucht). Since psycholog
shows that tThe enbire mental life (1p07uc;_t the
desires and the will) is built out of presentations,

instruction (W1tq its four steps of clarity, asso-
01atiOﬁ, system, and method) is cirected toward en-
larging the child's circle of thought and develop-
ing in him & many-sided interest by efficiently
introducing the »nroper presentations into his
apnerceptive mass. Discinline keeps the child
obedient and attentive so that instruction and train-
ing can ¢o their work before the child has devel-

oped a nroper will of his own. Training worke con-
stantly with instruction and discipline to form the
will directly through such means as environment,
examples, =znd ideals. Under discipline, the child
actes rightly because he must; under proper instruc-
tion and training, he acts rishtly because he wills
to do s0,106

Herbert believed that a2t birth the mind had no in-
nete faculties and its only power was to relate t

o env ] rTon-—-

ment by sense perception, Since the mind is built up by
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the oresentation of external ideas, the moin business of

education is to impart the most useful knowledge and in

o . 107
zuch & way that the child can eagily grasp and ’

retain it.

Lieuella Cole gtates:

In Herbart's view, the presentations wil
through interaction with one another lead to gen-—
eralized concepts and eventually to reasoning and
morality. ALl spiritusl qualities @re thus de
rendent upon knowledge. Both conduct and charac—
ter grow out of ideas acquired by the mind and
the intersction of these ideas upon one another.
Thus instruction alone is enough to produce good
conduct and ideals,

To instruct a mind was, actuylmr

, To comstruct
it. The teacher's main business is %
0y

ie to furnish the
right ideas, to determine the rc ation of these
ideas to one another, and thus te form the child's
character and to control his conduct. Since a
teacher's principal concern was the zctusl crea-—
tion of minds, nis task was & sacred one and 108
should be undertaken only by the best of men.

Herbart's educatlon&l 16eu% are bhased orn ¥the asgimi-

, o . 09 . - A
lative function of the mlnd”.l - Karl Lange, & German

psychologist, 110 took Herbart®s idea of "the agsimiletive

function of the mind” and published 2 hook on M"Arnpercen-—
i AL 111 A MMeT 3 " 3 1 b e A A 3 HEw o3 17
tion", Apperception’, simply stated, is 'the cssim-
ilation of new ideas by means of idess already accuired™.
The mind, blank at birth, receiveg idezs from the environ-

ment that it in with themselves and re

gy that views

o
3
0
c‘\(
@]
¥
¥
O
ot =
@]

he old concent
Herbart's psychology the will was ne longer an infevendent

fecuvlty of mind but simnly a

ideas thuet were in the mind, "The will is & product of
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experience and not & detecrmining cause of aczlononlld
Herbart did not believe in the simnle suidurnce of

end wie therefore not interested in feveloning the intererts

of children. He believed that fthe interests of children

Jiadl

should be used to better assimilate ideas. H

(h

rhart advocut-
ed the choosing of educationsl moterials with the view to

forming churccter and handling those material

114

ls in such @
way as to wnwromote rapid learning.
The rapid learning would be facilitated Ty the uge

of a four stev legson plan which was & new idea in educa-

o

tion. As already noted, the four steps were: clarity

-

L

aggociation, system and method., Wilhelm Rein, a skilled

o

writer and enterpreneur "neztened and tightened up the

. 1 . . .
whole pedagogical theory". 15 Reln took Herbart's four

steps and mude them clezrer by renaming them and «ddfing o
fifth step. The five were:

1., Preparation.
of interest and s
put the learner in
The lesson's purpose was exy
vrevious knowledge as might throw Light upon the
new was mustered into service.

2. Fresentation. The new meterial wis set forth

and explained.

3. Association. The new material was compared
with the old ené familiar, and relevant like-
nesses and differences were noted.

4, Generalization. The several facts develoyped
in the foregoing were framed into a general
statement or principle or rule.

5. Application. True to the ancient dictum that
nothing is ever learned until it cen be readily
employed, the learner's understunding of the
generalization was »ut to nractice with apr»ro-
prigte vroblems and exerciscs 5.-
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Dunkel hes remarked thet when Herbartianism came to americs
7 o3 P A : N . 3 K - 2 Y3 : 1 1—7
1t wes an educationul theory influenced by Hein.

Herbart had Aefinite

-
U

ideas onn moral education. de

separated religion and ethics and maintzined that correct
instruction in morals would produce good behavior and that
118

"morality followed enlishtenment®, Herbart believed
thaet "the orincirles thaet underlie right and WY ong were
formulated by the society which they are intended to main-

tain in peace and happiness®, Education's primary purnos

is then to mold the child in the morality of the enveloping
. s 119 - ) . S
social order. The two subjects most useful in achieving

this end, according to Herbart, were literature and
history.lgo
The subjects of study in Herbartts educational
theory were to he correlaited and not dealdt with as icolated
entities. Subjects were to be develoved, "their matter . .
. brought together over the bridge of intelligible asso-
ciation”.121
Herbart believed in discirline which was to result
in order. He saw this discipline as an anpezl to reason
and believed that kindly guidance rather than corsorsl sun-
ilshment was needed, Tittle children who could not vedt
appreciate reason were to he anpezled to on the bhasis of
their feelings.lgg
For Herbart, interest was the motive power to the
end of character growth. This differed from Festalozzitse

idea of interest in that it was the nroduct of the careful
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and skillful teacher rather than the enthusizsm of the

The teacher, in Herbart's pedarogy, was "the moin
hone for the nrogress of mankind", The teacher's work was
"a sacred mission", The teacher, not the child, was the
centre of Herbart!'s vedagogy, for it was through the tea-—
cher that a better humanity was to be vroduced. ="

McIntyre received his "clearer message" from Her-
bart, was indebted to Lange for his book on Herbartian

paychology, and to Rein for his clarification of Herbart's
method. McIntyre, like Herbuart, saw the chief end of edu-
cation &s the building of character. NMcIntyre sought to
produce "good men and women®" and it them for "life service"
in a brotherhood. In counselling teachers he sought to
inmpress upon them the importance of their work in pointing
out the eternal dimension in character building. MNcIntyre
believed that "if we would test our work we shall judce of
it in terms of character for it is that which shall live

forever",125

He maintained that the highest products of
education weres "kindliness, consideration for others,
courtesy, refinement in sneech and manners and tasite,
faithfulness to duty, fidelity to trust, loyalty to friends,
- . . ., 126 - oae 14T ,
industry and acplication®. The one in whose life these
were found would be, according to McIntyre, the gcood man or
the zood woman,

psychology, Mcintyre believed

In adopting Herbart's

that he had found the means whereby he could controel the




develonment of cheracter. He therefore, Like lerbort, re-

®

garded the teucher as very important, neéding svecial gual-

ifications. He saw the teacher actunll Ly tTorming’ the tostes

, . L. 12 .
and hebite of children™ 7 nnd leavine an

. 128 . . . . . o .
acter. Heintyre mainteined that "the firet thing to be de-

sired [ina teacher]is not University standing or Normul
training, wut good temner, sane judrement, reveren

129

Ty".777 It would be necegsary for the teacher, in Mclnyre's

view, to regurd his or ner work as "& noble calling', hove
rizght ideals" and be willing tc serve in a spirit of "esclf
sacrifice" and "devotion®., - They should also haves
. « . some cdegree of unders
be trained, some acouaintanc
ounil and some knowledge of

vices of the school are to onc
secure the desived end.l3l

He believed that the best textbools could not comnensute
Ior meagre knowledge 132
cintyre's reference to "acouaintance with the needs
of the punil" seems to indicate that he hed & child-centered
approach to education. There is no doubt that he did give
special attention to the child for he believed, "dealing
with a 7 pl]lwaej infinitely more imwnortant . . . Tthin Jdeali-
ing with a subject of study". It should, however, be re-
membered &t this voint that Mclntyre's emvhasis on the chilc
ves in the context of prepuring thet child for society. Tone
child was regarded as plactic, to be moiﬁeﬁ to nossess “risht

views of 1ife and citizenshin" and be "the intelligsent, coci-

erative man

the nagtw,. -
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metural encuiries and veornings of a childts mindY for he

saw this &s interest that the judicicus tetcher could use

-~ . . 139 ..
for more effe ct*ve eduvecation. ”7 What he ¢iéd onuose wog

making the child's work »lay. HMelIntyre mainteined thot
"we (0 not reguire, nay, it would be criminal to make his

(the child's) work play" 40

Mecintyre's commitment to the idea of work in educa-

tion was expregsed very clearly. He believed thet:

« o it would be physical and psychical sal-

vetion for many young peonle in American towns and
cities if they were actually compelled to do some
honest 1Mn6benhent hard work -- such work &s Eng-
lish and Germén children perform with benefit to
themselves and their Tellows.l4l

The new industriel society was & place of work and Nclntyre
was committed to preparing children for a Yplace in the
ationel 1life of the countrj”e With this commitment such
educational ventures &s kindergartens would not receive any
priority for it has been said of the kindergartens that
they were the first institutional cxp9c¢sions of education

as play &t the fturn of the century. Meintyre mointeined

thet play belonged at home where the mother could establ

l_J .

sh
regularity of habits in washing, eating, playing, and sleen-
ing. The school shouvléd give 1tself To education as work.

faw]

The curriculum of the schoocl took on major signif-

icance in the light of llc t rrets Herbartian psychology.
There was a wide range of subjects among which were reading,

spelling, writing, composition, grammer, arithmetic, music,

144

geography, history and literature. In full harmony

with Herbart®s ideas, Mclintyre regarded history and liter-
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ature as two very important subjects. He maintained that
they were usefvl in character building. NclIntyvre sow hig—

tory as a subject that helped "to overcome local pr ejudice
145

D

and cultivate a genuvine interest in humanity". In addi-
tion to this it provided opwortunities for discriminating
between riszht and wrong and for developing the moral judge-

146 ma ‘] . . b - o g
ment. Literature was equally valuable if chosen by & ju-
dicious teacher, It couvld form the nupil's judgement in

: . _ o . . 14
correcting his taste in regard to literature
interests and aptitudes tending to purify and sweeten life
Q

and lead to wise employment of Welcure,q'-{clntyre believed
that in memorizing beautiful selections “the force of truth
. : a L A
is emphasized or the beauty of sentiment enhancedw, 49 We—
Intyre would have agreed with A. Stevenson of Fickering
College, who wrote in 1901 that if history and literature

were wnroperly taught &1l over the world, war would be elim—

inated end international guarrels would be settled by arbi-
: 3 -~ A - AT o 2 R 150 Ty e A T3 WA
tretion instead of by wholesale duelling. Music, 1ike his-

4

tory end literature, was valuable for its effect on churacter

cevelogment. XcIntyre saw music 2s a subject thut Ynromoted

morality", In fact, he saw the whole curriculum werking
to thet end. The aim was, according to MecIntyre, to teach
o +» « py such method and under the u
of such notives ag will lead to the ﬁstunll.»m o
of correct habits of work and right ways of think-
ine, The subject matter of t¢e lessons . . . &re
employed for the wurpose of formine idenls and in-
culcating sound ;ancmples of «ction.

The moral nurcose, in Mcintyre's view, was to tike no
aﬁ
-

second place in the clésgsrooms of Winniveg Schools.
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HelIntyre advocated the use of the child's natural interest.

He rainteined that "there is no necessity of workings ccrocs

T s

the grain in thig matter of education . . we must hove

160
the Child's] netural bias and interestt, 7
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In addition to this McIntyre believed in creating interest,

He wasg convinced that "“there is such a

' s 162 - . A
study ettractiven. It was here that the duty of the

eacher wes brought into focus for lcintyre believed that
it was the responsibility of the teacher "to direct and

. . . \ 16
stimulete the ounil to do his school work".“o2 Prom the

teacher radiated vthe influences that awaken curiosity”.lé}
The teacher, however, was to talke ciore that "no srimes wre
given, nor any stimulus to emulation applied™., ¥cintyre
believed that "emulation as a motive stimulates only & few
of the brigrhter members of & class to undue exertion, whiile
1 effect of this motive is more than cuestion-
MeIntyrets educational ifens were consistent

Ral

with his social philosophy of & society of coonerative
rather than competitive peonle,
The correlation of studies was pursued by lcintyre

as an effective way of handlins educational nuterizls,

[

This organization of subjects was designed to preserve the

ct
O
Hy
V)
3
‘.J .
=
=
o
[T

unity wnhich is essential to the developmen

. 165 . . e . _ s
congciousness. - ¥elntyre believed, for instance, that

. . R o ]
snelling should be taught through all writiten work,

Tt

Meintvre maintained that Y"the

he teaching of language

5 - Rl L o
he nrofsram of studies 'every

must be brou-ht into the faily
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‘ . o 1
practice of the Classroom"‘“67 He ealso vwut literature,

DR T PO B S S SR N A - A e O R
reogravhy, ond hictory tozether as subiects with o

168 o ,
moral purvose, Felntyre was of the opinion that it we

common

necessury to emphasige imnortant ideas on & uvnified long

term basis. sany attempt to educate by the observance of

Ll

"special duys' or "weeks! such as "Save the Forest Veek!

ES S )

must end in failure. According

ct

o Heintyre "the development
of an ideal so that it may influence conduct, is a mutter
for daily nourishment and growth, Any ideal that is deserv-

ing of a ploce in education should be incorporated in the

o P 169
orgenized work of the school".”?‘ Such approazch to educa-

tion, in lcIntyre's view, would have profound effect on

U

the individual, IMcIntyre believed that it was possible to
"overcome local prejudice, and cultivate & genuine interest
in humanity, a love for all that is right and noble, and a

petriotic devotion to one's home and country', by joining

b

)

subjects together such as literature, geogranhy and history
. . T
and oresenting them on & unified long term basis.

The "Rive formal stevs" were importent in Neintyre's
educational ideas. He illustrated the use of these "gsteung®
in selected lesscon plins thaet he rresented to teschers in

order to &ssisgt them in developing the Herburtian &

to teachin~., The fcllowing is one such lesson that Meintyre .

mace available to teachers. T
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nose in the transmission of knowledge is

stated, It shoul
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21lso be noted that the chief aim of edu-

cation, choracter building, is not neglected. The moral
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force of the lesson is obvious in the emphasis on "goodness,

service, kindness and thankfulnesg" in the sentences that

are used.
METHOD

That there is a generazl method in teaching
which may be applied to all sudjects had been the

contention of the Herbartians. The followine lesson
nlan from Notes on Lessons on the Herbartien MVethod
-by . Fennell (Longmans, Green & CO.) -~ will ill-—

ustrate the general plan:
PARTS OF A SIVFLE Soif

Class -~ Average age, 12. Time - Helf &an hour,

rrevious Knowledge — Subject, predicate 2nd obiect
(direct). Adim - To exercise pupils? uniderstanding
and teach them to generalize.
KATTER

i, Pregaration,

(&) The bov skates.

(b) The bov loves gzmes.

(c) The good boy desireg to

1. Examples. rWeaoo his magster.,
(a) V“kaw in the woods ig

2. Analyse above examples under head of subject,
predicate, and object.
3. Define sentence, subject, predicate, object.
[+ Yresentation, :
I S atior Subject.
Fredicatve,

\
)
1. Bssentis )
' } Object if (b) is transitive.
)
)

Lnlargements of subject.
Indirecs: Ob]CC .
i. Time.
1. Place,
i1, Manner,
v, Cause,

further examnles to illustrate 2:

. Diligent children receive their reward ot
the distribution of unrizes,

B, The kind master gave o holidey 1o his
puplils resterday,

C. He took them to London by train, 4o a

reward,

!.

°

Pl

Bxtension, i

l._l. |.J

H
A
Y



2. continued:

(a) Enlorgement congists of adjective or

, phrase gualifying subject or chject.

(b) Indirect obwoc* denotes nerson or thing
inﬁirectTv affceccted by the action

throush medium of a proposition.

(c) Extension or enlargement of prediciote
denotes circumstonces of time, place,
manner of cause,

Subject: The master
Enlargement: kind

Analysis of Fredicute: gave
last Exemples. Extension: yesterday (time)

Object (direct): a holideay
(indirect): to his pupils.

Iv. ecaritulat*on.

%h t are the esgsential narts of & sentence
What are the non-essent;aT“ What does indirecct
object denote? How many kKinds of extension?

Give examnles of e&ach.
V. Avplication.

Ask class to form & sentence with direct and
indirect object; ancther with two kinds of exten—
sion; algo mele punils anclyse: "erateful chil-
¢ren méke & return to their ozrents in their oléd

age by their love and caxel,
FROCEDURE

I, Begin legson by asking the definition of &
sentence. Ask for & few examnlen, énd write some
on blackboard, supplying some esuch as given in we
ssk for the obvect in each cage and what 1t cdenote
and how Tound., Algo for predicate. Draw from closs
whether predicate i1gs complete or incomnlete. If +the

latter, as in (2) and (e), how is it completeds
Whet “mme is given to completion? Write anslysis of
orie or two sentences.,

ITI. Elicit now from clasg what ave th neceswsry
parts in every sentence; then refer to (c) snd (a),
ond ask what unnecessary words are in the subject:
what 2re their use? To enlarge or gilve us & larger
knowledge of subject; thereifore called en "rgement.
Next give further examvnles (1) and (3). Ask for en-
largement of subiect in (2). Get class to snalyce
sentence. aAsk to what "At the distributiony refers,
and thug elicit thet it enlarges or extends the
meaning of the brcélcateg therefore is
tension. Wow analyse (23), elicit the
tension of time, :luCC, cte.
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III. Testly, #ive sentence (2),'an6 noint

thet the mécter connot ~ive & holide ihout oLVl
it to soumebody By compurison wit 0ﬂ3fct
shich comnletes the sense direc k
runile™ con it inddirectl:
tion. Done verbs rneed smuch @
give, send, tule, etc. Ask exu
vhich vre the direct wund

iV, To everx
extension

sunply dilferent

o ey
2 e

blackbhoord,

e lesson by cguestions in matber &nd ex-
emples siven,

Heintyre velieved that the sresentotion of such

in an orﬂerly'eﬁvironment and to that

portance of classroonm

for more immortant

to tecch i,
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théar upon teachings”, The teucher, accor

neeced "to et wll the vunils o obhert
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nlin, declsion,
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a self-govern
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~uniehment notb he uvoed
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thet "everything must be sacrificed to these ends". This

meant that the likes or fislikes of & teacher zg well os
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nunil or o porent was not to he
regarded as significant, "if it regults in the malidng of o
charecter”, ‘he child neecded ¢iscinline t0 be obedient
g0 thet instruction and Trainines could do ite work belore
the child develoned & prover will of his ovm.

In addition to lessons presented in an orderly en-—

vironment, physical activity was highly regarded b

(@]
[
,_

k%) —““;*“\C

<1
<

28 & means of churacter development. He

training as & corrective to "blt“ hobhits
position and an &id to digeipline, '~ It would, in hie
view, "promote the order &nd discipline of the school and
+ o . 176 4 1

the self reliance of. the punils™,. The games and exer-

n o

cizes of the playground were favored as contributing te the

forgettings of the "peculiarities" of race and creed, It
wag the nlece where sgtrong meral lesgons of mutual for-

bezrance, courage, leadershiv, kindness and refinement couvld

LAY O G

e develorned, Kelntyy

in the gomes. He helieved that such norticipotion
ne somes of the nlayzround
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Mcintyre bhelieved that the vhysical environment,
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such &8s puildings that were cledn, s




ecguinsed for on expanded curriculum, were imgortanT,l(U
Industrizlizotion, urbanization wnd im oL were st
ting pressure on gchool fuocilitics., The fucilities, in
dcintyre's view, should reflect the values thot were to be
incuvlcated into the individual's 1life,

it £ deep conviction thot the educa
tive nrocess ghould be corried on in & common school. Tt
wem through the common school exrerience of "leorning the

national ond racisl [Cubnlc] ocrigin sit side by gide in the
schools cof our orovince . . . there is oonortunity to solve
. . 18 .
seriouveg domestic wroblems®, ™% Thesge sentiments were ex-—
sressed both 2t the the end of his long ten-
ure ags Surerintendent of choowo. They accurately reflect
T T e gy ? T e . . 1?3 T S IT A s e
velntyrets lLong held convictions. Iike Herbhurt, he

scught through the means of training, to form the will
through enviromment, examnle cnd ideals,

Since through the whole efucctive wroce ¥einvyre
wees aining @t character he did not attech any great degree
of dmgportuence to exanminations. Sxuminctions, he maintoe

could not measuvre charzscter.

s+ <« . & Thousand thir
of velue and wet can never

o

A system of educs
rination 'resulis?
f&u:t of rTeul
ntity. 184

ination.

9 e

e 3
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It wes not only thet

wetiong fid rnot mewgure whet
neede’ to be mewgured but that they put prolonged nervous
stredn on the pupll throucsh worry end fear of fuilure,
scintyre was convinced thet one must not worship "the e~

amination fod" or sacrifice the child to the subject of

YeIntyvre recognized that & great foundatlon stone
Tor his whole educative process was comnulsory education,

If education were to build character and "fit for life

‘_

service" wnroviding for a harmonious social unity, 1t wus

important that all

¢]

o

hildren ke in school., Failure in this
arez, Mcintyre meintained, would lead to children growing
ur "without that intelligence so0 necesesary tc good cltizen—
ship", and lead eventually-to such children hecoming e

} ; n 186 e o
menace tc cociety™. It was also an offence against the
child in that it robbed the child of "the rigsht to an ed-

18
veation®,” 7

In accord with his positive view of the
state, Meintyre believed that the state should teke ection
in compelling careless and indifferent parents to gend
their children to school,l88

The ideas thet ¥eintyre embraced in the early
vears of his teaching career remaired consistent during
his vears of educationzl leadersghiv. At one time in look-
ing beck over his career he szid, "radical changes are not
necessarily called for, bubt rather a shifting of emvhasis
so that upbuilding of character and development of power
mey meintain their place as the chief purposes of the

school".189



The Expanded School

tx

Some of The changes that Velntvre introduced in
earlier yvears mizht well have been resarded as radical hy

some observers. 1t wes not only cheraocter that had to be

-¥y

suilt but there had to be a "fitting for life servicel.
In & rapidly changing industrial cociety tais called for
educational innovations that Yceintyvre wus not hesitant to
introduce ornce nhe bhecame convinced of their value. The
principle that guided him in these INrnoveETions was exX-—
rressed in o couplet from Yope that ne often guoted:

Be not the first by whom the new is tried,
Wor yvet the last to lay the cld aside.

MeIntyre mainteined thet he wanted to avoid what he celled

#fanciful schem

®
0

of educetional reconstruction™ which he

felt might vervetucte whot he saw as some of the evils ok}

101 . . a e
older systems. ~ At the same time he looked for what was

hest in the older svsbems for he helieved that "we should

o

be of &1l people most foolish if we did not venefit by th

. o 1892 o,
sxperiences of others".

veator who wigs not an originctor of new ideas but whose
seniuve was found in his wise sclectivity,

) - « " [N~ I T o Ty T S Ay
1t was necessary, according to Weintyre, 10r erllCu-

tion to go through an evolutionury srocess cince soclcty

‘hig nrocess, however, wae not

onne of naturel selection

chilosoyphy, wos & guided

e e Ay - T Ty am o2
viee o he 1n the hande
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mainteined that:

+ « o The evolution of an eduvcational system for
any country dis a study of the needs of the veonle
and the conditions under which they cre livines, Jhet
is euwitable to one neople in one e may be Vory V-
suiteble to enother wneople in anoth

The develonment of McIntrrets eduvcational idess os

ey related to the nrectical gepects of preparition for

1ifle service in an indusirial society soon hecame evident.

)
(-
1
Q’)

o

alrezdy noted in this vaver, ¥cintyre expressed

o)

concern avout the future. He szw "a serious menace to Tthe
stebility of our institutions looming vp in the distance
throurh the annroaching shoek of hostile interectst
Since, in Kceintyre's view, eﬂucétion in & democratic society
was the answer to the '"serious menace” that he foresaw, he
advocated the orovisicn of full ownportunity for each one 1o
find his or her »nlece in societvy. Ile nromoted state involve-
ment and regchonsibility in the financing of high school edu-
ation so that it wouvuld be open to all irresvective of fi-

- g , . 185 .
nancial condition or rank in society.”” ¥elntyre was ine—

terested in the equalizing of opvnortunity so that "the bvest
: . 106 " .
talent in the country"~  would heve ovnortunity to rise un-—

aré to render service tc the state., ¥obility, in ¥Mcintvre's

based on achievement and not on inheritince.

Q"

view, would he

4211 would have the opznortunity to study & common curriculum

e e Lz s : o RN P 33 ¢ S ' A
Leintyre mainteined, in ser g all rerlkes end classes would

be ve nowerful agency for producins thot




which ig the chief safeguard sgainst revolution and vio-

197

lence™,
As commerce and immigration continued to influence
#Winnipeg society Welntyre altcecred his concept of equal

oprortunity. If there were to be an efficient education in

1A

-

h)

or 11

=y

Fitting e service" it would be necessary to see
egual opportunity not simply as ouvportunity to take the
same curriculum but opportunity to take a differentiated
curriculum that blended with an industrial societv. The

school could in this way, redistribute social and econonic

stutus on the bzsis of ability. It would have no effect on

168

ot
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roperty nor the class structure. Heintyre evidently
gew 1o problem in streaming for each one would find his or

her own neturel place., He was not in pursuit of & chuoy

LoD

in the structure of society. He wag bisically conservetive

and chose to work within society
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In 1896 he wus exploring "the feasibility of ndding
some measure of manual and commercial training ©
tad by | A g ] S A n e C I b " lgq
of education e¢lready provided in the schools™.

hed gathered information on a browdened curriculum from

both Zurope andéd the Un

|—e
(_ l‘
")J
[ @]

Stetes. He had been parvicularly
impressed with the work done in Hassachusetts where a
Yonual Training High School had been bullt, He was likewigse

-

imnpressed with the work of C.l. Woodward of St. Louis who

n
O

s n . . . - ; o 200 .. .
had worked out the detsile of Wenuval Troinins. Yelntvre




envisioned curricular innovations which he suid would be
influenced by "the prevailine industries” which in Vonito-
bats cese would he asriculiure. Ile went so for, ot this
time, to sugrest the rossibility of establishing, zlong
with the Colleszizte, a separate MHanuvel Tréining Hich

oo oL .. . , R
.:;caool.2 MelIntyre's idea seemed 10 be thet one should

heve equal opnportunity to receive efucation thot would Tit
each one "egually well" for his function in society. This
mizht appeacr to be in conflict with Heintvrets idea of the
common school. eIntyre, however, saw the common school as

[

primarily the elementery school. He mainteined thet "there

is a common body of krowledge, o gseries of school arts with
wnich all children must become acgueinted”. Adolescence

-

t
required & different approach for vdifferences becune
accentuated and antitudes and interests as well as ourncse
must be telken into consideration™. It was iicintyrets hLe-
lief that opportunity had to be givenc”for training that
meets the recuirements of mentsl,
and (cvemO“”ﬂnt".gog

MeIintvre's commitment to making secondary education
o (el

evaileble to o greater number and melking that education
attrzctive by a differenticted curriculum which could be

offered in o separate high school, susrests that he saw the
high school as serving an increzsingly terminzl educational

Tunction in society. He had develovped & view of allo

educetional resources based on the probable aiult status

5 3 - - ey T o R S P PR S .
of the students. This hid been Fforeshadowed vwhen & Tew



yetrs ecrlier he had cited the words of an educator who

seids:

The advent of reform in
of vital imnortance to us &all
consglst in the sene v“*won of
in the grommar schools and h
thet are about to Lﬂlsh theid
grouns thot cre prepoering to
There is a great Geg? to he
different system whi would clé gl A
the bhasis of the Jrobab]e duration of stuﬁies,“03

Eclntvré belileved, &g we have seen earlier, that siatus
in society and furation of education were directly linked
torether. Status, however, was not s
soclety but "a place of mervice" in goclety., Jervice was
to contribute to the harmony of society und hurmony denen’ -
ed on charzcter, Since character woes inextricably linized

to education it was necescary to uvtilize the resources of
ecducetion in the hest possible manner for the total duretiion
of studies and if poseible lengthen the duration for the
gake of churccter ard service. Lanitoebs had no comnuleory
education law until 1916 so the great concern according to

the 5School Board, was te keep the children “"within the con-

o)

T the school? so that V'none may hecome bhurdens upon

ot
H
O
i_.J
@]

society by falling within the power of the criminal juris-—

leintyre had reported in 1896 that on his trin to
the United States he had gseen manual training "inftroduced
below the high school grades Throurh systemaitically arranged
O

) . 20 U . .
exercises 1n woodwork®. 7 This handwork in the schools

e
heéd o relotionshis s myetvait i :rﬂszMﬁqu“OG Rele
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and urban-
ization he pressed for the implementotion of ideszs thoat he
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cotion, in his view, had

side by sidc with
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ed Stetes viglt., SJecondary edu—
Tor vocaTional education
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this required a complete commitment to educating for an
industrial society.

In advocating this "efficiency" Weclntvre was in-
flenced by the "cult of efficiency" in the Uinited States
where the interest was in vroducing the finest nroduct for

the lowest cost with considerable emvhasis on the lowest
210 T 3 g o 1 - -

cost, ihile McIntyre was "cost conscious™, he was also

interested in "the finest nroduct®™ and in educational

efficiency to produce that product. He defined efficiency

. . 11 .
in terms of reduced class 5126,2 well eguipped gymnas-—

212 213

iums, " higher teacher salzries and an expanded cur-

riculum. When some elements of the "Gary Plan"214 from
Gary, Indiana, were introduced into the Aberdeen School it
was cdue to lack of accommodation and reguired one teacher
for two grades in the ordinary subjects. NcIntyre did not
regard it faevorably, primarily for its financial savings,
but rather in the added interest prodﬁceﬁ among »upils and

in its stimulation of "the cooperative 1life of the

215

schoolv, It was social efficiency above 2ll that inter-

ested McIntyre. McIntyre cited three reasons why in his
view secondary education had to be modified:

. . because of the value of constructive work
in all round development and its tendency to develop
certain powers of the mind not so readily stimulated
by purely academic subjects. Secondly, becauge the
appeal to the liking of boys and girls for con-
structive work guickens their interest and retains
them longer in school and gives further opnortunity
for the general educaticn that underlies thet wider
outlook so necessary for preparation for citizen-
ship in & self governing community. A community
where questicns of the profoundest imporitance have
to be settled by the general intelligence of the




vidings vocetional education and eruregs

people. Thirdly, because in the king information
given, the m*aL;ties of taste ond ski feveloved
and the teﬂnencv to dircet the attent:

student to work, and the rew thtt

application of dintellect to lubor, Lt

cirect mecns of increzsing & student's

& oa woerker, and nhis sense of obl 1f%t'

trihute ﬂonusth nie share towards
community to which he bhelones L2216

[
)
T

:
<

tyre @chieved his goznl in

2

The decigion to erect these buildings

Taent, ¢s it implies o modificiticon of the
CFUCuulon hitherto followed g
of work heving & more direct

trial 1ife of the community., In i

step the board were 1nflﬂ-QCEn b by o1

that the chunging conditions of medern =o

guired that A schools snou]" shave theid

of study s0 as to give more direct as51stance uO
boyo and sirls 1n wrevuring themselves for the
occupations and duties of life. Exverience with
the manual ftraining classes nointed to the con-
clugion That handwork enlisted the interest of the
G“Ur€L+° of all areg and lent itself resdi to

in habits of observution, accuracy and

application, It wag felt thaet the extension of -
work into The secondary school by way of training
in the handwork of the 1n€u stries, accompanied by

an intelligent unferstanding of uhe underiying nrin

ciples and thoroursh instruction in the related
langue e, mathematics and science, would serve to

direct the mind of the student to the work by whi
society is meintained, assist him in the imoortan

matter of choosing an occup&tion and heln to Tit

him to enter intelligently on his chosen worlk, It
was comsidered also that *"cse achools would enable
the board to give onvortunity to roung men engaged

in trades to acquire, LAWOL”h instruction in every
school, a knowledge of the princirlegs underlying
those trades and, where it was desired, to secure

a\:ltloMWW general ecducation, in order that they
m increace their efficiency both &g worikien
as memizers of society.217

Education, in ¥cintyrets view, vould now 8o 2
2 o 9

efficient job of fitting

e hig ideas in

referring to the technical high schocl

the

more

would




93

(")

be better for it. The high school was oven to 2ll who hod
ability and wiho mede attractive to the ambitious yeoung ner-—
son of lower status who could identify with the new voca-—
tional subjects. ALs the Winmipeg School Board reported in
1911, there was now opportunity for one to learn according
to his or her aptitudes and abilities, remain in school for
a longer veriod of time, make "an intelligent choice of
occupation", and contribute to the "efficiency" of the
social order.218
The intelligent choice of occupation occunpied
licIntyre's educational thought. In order to insure that

the "right choice" was made he introduced vocational SULG -

ance. NMcIntyre maintained that it wes necessary for both

ed to the desirability of direct rrenervtion for and Ae-
liberate choice of occupation”. This was, in his view, %o
be preatly preferred over "the he uhwz 1 method +thot ©oo

often prevails", to

Assistance, too, would be given to debermine

s
{\ )

eccurately, aptitudes and abilities. ¥Wcelntyre indicated

& higher level of education throush specicl apnlicaticon of

the curriculum to their needs. He spolke of "an enriched

220

ct
ot
="

curriculum' and ranid advancement of certain punils.

In addition to intelligence tests Velntyre believed in the

-
)

. - . N . 221
use of subject matter tests to determine ability grouning.

N

While giving attention to thne gifted who would Till
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made uvse of curriculer differentiaticn,

ceting, and scrouning, in order to give dogig-
terce to pueils in finding their place of service. e mude

vege of the curriculum and The educatiocn

9
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tlerburt's psyehcelogy Meln the theory by which he
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believed the values of the Social Gostel could be inculcatend

into the individual life, By relying on Herbort's psvehol-

ogy &nd methods, Mclntyre believed that he could produce
the good man and woman and fit them for 1life service.
Efficiency in society, in McIntyre's view, could be realized
by adhering to Herbartian principles, and making use of in-
novative educational ideas asg society moved through & pro-
cess of change,

McIntyre's ideas were neither new or original, &
faect that he readily admitted. He confessed that he owed
a debt to the "experience of others" in Germany, England,
Schotlend, the United States, and Ontario.o<! He
2lly mentioned Ontario ag a place from which much had been

borrowed.228

The ideas of Ryerson of (ntario which were
expressed earlier in the 1800s concernine non-sectarian
Christian principles, practical education, free universal

q a . -
229 are Tound to be Kelntvrets

and compulsory schooling,
basic philosophiceal views, It should not, however, be
thought that there was nothing oririnal in his system of ed-
ucation. He maintained that it was based on a "study of the
needg of the people and the conditions under which they are
working".gBo There would then be a measure of distinction
in the Winnipeg system so far as conditions differed from
those in another city. It cannot be szid that the Yinni-
veg system was besed on any specific ouvtelide system either

in Canada or the United State

n

®

What can be said ieg that Nelntyrets icdeas were in &
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men end his cavacities and a atism while

the sepuration of church and stztes; ond the svecial needs
of the people of Winnipeg &s he saw them, If one looks for

the one decisive influence in his whole social and educa-

tional vnhilosonhy it must be found
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CHAPTER V

ORGANIZING THE EDUCATIONAL SYSTHEM

[

1t éid not take McIntyre long to make his nresence
felt on the Winnipeg Protestant School Board and in the Win-
ripeg School System. When he assumed the duties of the Su~
perintendency he brought to that vosition his educational
abilities, his administrative gifts and his view of orderly
society. His pursuvit of an orderly, harmonicus, efficient
society embodying the values of the Social (osnel soon be-
came reflected in his organization of the School System.

When McIntyre came to Winnipeg he came to serve un-
der & 3chool Board of twelve elected representatives. They
were elected on & ward system for a two year term with the
term of six members expiring at the énd of each year., This
differed from his experience in New Brunswick where the Board
had been appointed partly by the Provincial Government and
partly by the Municipal Council. NcIntyre felt, at the bhe-

ginning, that the Winnipeg system could not guarantee sta-

o’

ility and doubted that there could bea continuity of policy
under such an arrangement. The popular vote and the possibile-
ity of having half the board members changed each year
seemed, to McIntyre, to be an undesirable arrangement,l It
is apparent that he initially saw the system as one through

which it would be difficult to exercise control over educa-



11G
cation., If policies were t0 be suddenly chenged, long term
goals and long term control would be jeopardized,

¥cIntyre was soon to learn that the popular vote
was & limited vote and though board members changed they
represented a select group whose interests dictated a stable
end continuing educational policy.

McIntyre found, &s he later indicated, that ihe
board wes, in his view, "progressive®. lcIntyre's prorresg-
ive Board was one that placed great emphasis on education and
sought "to keep pace with the development of the city and
the changing needs of the timesﬂ¢2 In this sense the Board
saw ltself as "progressive’, 1In 1900 they were anxious %o
hzve “the work done in our schools compared with that done
in progressive cities outside Manitoba",3 The purvose of
this was to find "the methods by which other communities
were attempting to solve problems" that were common to cit-

ies of thaet time.4 In 1920 the Board made reference to "a

progressive programme”" in building school buildings. They

M

saw this as a program "subject to modifications in the light
of developments to meet the needs as they arise”gs Wihen the
Board adopted the policy of organizing the schools into

three divisions, grades 1-6, grades 7-9, and high school
grades 10-12, they indicated that their action was "following
the example of progressive school systems all over the contin-

ent”.6

The Board was "progressive®™ in that it was oven to

new ideas to meet new demends, It wes also Mconservative®
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cualifications necegrary before one could vote in the

Winnipeg elections). The thr cther requirements were thot

one must he male, over twenty-one years of

British citizen. Artibise went Jurtner To noint ouv whe

impact of these qualificati
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and the ofiiice to which he hed been arn-ointed made
Suiervising O :E‘ip(}' of the Dourd.
Wiebe hieg shown thet there wie trongition from
where "affaire were arvangsed inform—

ugtrial life with ite undirected cociol
torceg. 4 new scheme wag develoned vhich vag regulative
end hierarchical to meet the needs of gociety. "Phroush

rules and imnersonal sanctions

. v . wt
prec¢ictabllity in a world of endlecs chonge. 3

it ig of interest to note thot bureauvceratizetion in

some medsure preceded Nelntyre's leccdershin., The mopulotion
of Winnipeg increased from 1,869 in 1874 to 20,000 in 18837
which made some rationsl organizetion necessary David
Tyeck has indicated that a wain reason for buresuvcratization
™ o S e Ao - : - 1 ;
in orgenizetions was the nrescure of rumbers. Th

tion of Inswvector reveszled the efforts o
to orcanize the Board along the lines of successful business
mensgement with a chief executive officer, to meet the de~

mands of e&n increaging nopuvletion of the city

e

The rise of an urban educational buresucracy hes

. ; 16
been the subject of a study by Michael B. Xatz.

L]

icdea that bureaucrecy began because maen confronted sccial

problems with sarticular sccial r»urvoses in view, which
reflected class attitudes and class interest, are not true
for the city of Winnipeg, his elements of bhureasucracy anply

with remarizable exactness. In his study of the city of

Eoston, Xatz made uge of Carl Friedrich's definition of
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burezucracy and listed his elements of burecucrzcy as --

centralization of controel and supervision, differentiation

ey

3

of function, qualification for office, and rules definin

i

behavior patterns of members of the organization such as,

2
objectivity, precision and consistency and discretion°17
The Winnipeg Protestant School System and later the Winnipeg
Public School Systen, unﬂér McIntyre's leadership, was to
exenmplify these elements of bureaucratic organization.
McIntyre had a keen mind, and judging by his re-
ports on education he had a love for well organized, clearly
defined and detailed procedures. It may well bhe assumed
that he had a significant influence in the further bureau-
cratizing of the organization of the School Bozard in 1886,
The pattern of organization was on the basis of "differen—
tiation of function"., Four commnittees were anvpointed: (1)
Finance, (2) School Management, (3) Building, and (4) Print-
ing and Supplies. He carefully delineated the duties of
each committee so that there would be a clear understanding
of responsibility and a harmonious operation of the Boar&}s
So effective was the organization that in 1948 when

13

the Reavis team surveyed the Winnipeg School System they

"conceived in abstract School Board divisions not unlike
the committees defined in 1886".2O The Superintendent®s
responsibilities as deliniated in 1886 remained unchanged
all during McIntyre's years as Superintendent.gl

An outline of the duties indicates something of the

differentiszted function of the committees.



The Pinznce Committee was to sucervise all fiscal

concerns wnd subnit an cnnual revort to the Dourd., Thev
were to prepure @ detailed statement of the necessury eoti-

mates of money to be raised by the City Courncil for the
supcort of schools, and not later than the reguler meeting
in March euch year, submit such estimates to the Boerd., It
wes the responsibility of the finence committee to examine,
consider, and renort on all accounts presented to the Board,
and to insure school pronerty. At the Junuvary meeting edch
year the committee was to submit to the Board & detailed
account of the expenditures of the previous year.zz
The School Management Committee was given responsi-
bility for personnel matters. They supervised the examina-—
tion of all applications for such nositions asg insnector
and teachers and made recommendation +to Fill all vacancies
which were subject to the annroval of the Bosrd., Thev were
to have power to0 suspend teachers For misconduct and make

tenmporary appointments to fill vacancies. Such sction was

the caretaking staff of the schools, In January of e:=ch
year they were to revort to the Beoard on all tecchers em-
ployed by the Boord, setting forth the grade of certificate
of ecch one and salary onaid, In addition to persomnel

matters they were to revort at the firest regular meeting in

7]
i
i

of each ¥ indicating the localities where &d

school. accommodation wag recuired. Their nower wi

n
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to extend to the inspection of schools und the recommenda-

U o S 2T
vion of specinl rules

they deemed necessiry ©toe secure

elfective instruction

the genersl sunervisgion of buil

2laso T0 be re-—

gsoonsible to recommend suitable sites for new school build-
ings. In Jenuary of each yesr thev were to submit to the
Board en inventory of the character and value of a1l school

-

puildings end grounds in the city.’

The Printing sné Suonnlies were to overses

by the Board. They were 10 act with

the consent of the Boerd in re-seating school facilities

Lot 2enool furniture

rovide necesslry
sunplies for the schools,

ztug, an’ exercige responsi’

fuel. The heating avppuratus wio

and recommendation
95

additi oneg

- o o . . P o
Difierentiation was now clearly &

e am A I T ) - a4 .
and fixed mernner than

trovive duties in a muc

previously known. Both technical differventistion and

ae Intvyre outlined

hierarchicsl A3

his own duties. They were well defined and in their defin-

ition mede cleor the relastionshin and resvonsibility of the




Inspector to head teachers and teachers. Frecision is ev—
ident at thie early date as HeIntyre indicated his respon—
8ibility for reports of aittendance and other metters.,
Among his reports were to be statistical accounts, cost out-
lines, rerorts on teaching, examinations and other things
that the Inspector might decide to record zs useful for
discussion and reference, The full responsibility of the
Inspector as fixed by regulation was outlined and indicates
further that the one who held the office needed to be a
"gualified verson®.

Among the Inspector's duties was the responsibility
to take charge of the government of the schools and under
the authority of the Board, direct and conirol the business

of teaching. He was to administer the government of the

[an

schocls in every practical detail, enforcing regulations for

o

the sake of efficiency under the direction of +the School
lanagement Committee. Monthly reporté on the attendance of
teachers and pupils and an annuval report on the schoolts
recording statistics, cost, system of teaching, and exam-

inations were to be submitted by the Inspector, e wa

,.
Q
0n

generally to give effect to the directions of the Board

and School NManagement Committee whose meetings he was to
attend regularly. His powers were to be such that for any
cause that he deemed sufficient he could suspend any pupil,
and with the concurrence of the School Hanagement Committee,

k)

any teacher, and was to renort such action to the

v}
jav]

-
30ATC

o

The parents or guardians were to be given notification of



the susnension of their children and the couse of the seme
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ha for office.

out orders for
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all exvenditures, He was als

entered into between the

fteachers 1n 1ts
employ. The Secretary-Treasurer was to @ct under the direc-

tion of the

1ittee on Printing ond

to the digtribhution of




116G

4

Among hig various duties he also had the responsibility of
taking the schoo; census in the city and preparing
school assessment roll and to act as recuired by the NMan-
itoha School Act.27

The greater number of those who served in the School
system were teachers and in relation to them all the ele-
ments of bureaucracy became evident, Ranks were indicated

as the teachers? duties were defined. There were Head

efined re-

[

Teachers and Teachers, each with their clearly
sponsibilities.,

Head teachers were to be males and under the direc-
tion of the Inspector were to exercise supervision over the
teachers. They had power to suspend pupils, subject to the
approval of the Insnector. ~They were alsc to supervise
school huildings and premises and heve charge of all school
supplies and appzratus. They were to be resnonsible for
agssisting the Inspector in distributiﬁg blank reports to
teachers and collecting them. In addition o this, they
were, in the Inspector’s absence, tc receive all new pupils
and see that regulations were followed concerning them.,
They were to punctually signal the calling and dismissin,
of school. After dismissal they were responsible to see
that pupils left the building or remained by permission.
They were to see that the building was either locked or
left in charge of the caretdker.gg

Teachers were reguired to be punctual. Those who

were not punctual on any given occasion were required to



to supervice their rooms in the interest of food order ond

vt recess excewt on
ecessury business., AT noon and recess one teacher, by

arrangement, wag tc be in charge of the

ehgle

m

m
=
e

the vrinci:
entees,

cleanliness of the punils and amainst the attenfance

0% those with infections or diseage., The
teachers were resvongible to give careful attention to

reating and ventiletion of their rooms and were to

;.,..4

ally supervise the handling of al

element in bureavcracy, was evident from the heginning of

uCiPtvm€'° leadershin of the school systen.

here was no Normal School in the
certification reguiremente. On

eetebliich Mormal School Tepartments

Leture The sct
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estahlich in connection with 1he Fro-
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in the system., Certification was now an imsortant matter.

the Suner—
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School

v of the School Bouord wos Jdropned from the Com-
mittes Tor it become evident to the professionally cuali-

ied +thot he dif not wlweys vossess gualilicatilons for
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formetion, wagz another evidence of bureauvcracy which becime
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evident as reports were comviled on tewcher

7
.

& view to removing the incomnetent.

algo served to reveal not only the incompetent but the

"front rank" teacher who was singled out for nromotion with-
in the syetem from the Jjunior I

arrangement which indicated the

~

of the hiergrchical

Lersonnel

et sy
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in the school gystem,

Speciclization, &

increased under Mcelntvre's direction of the School System.
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riculum of the schools the turn of the century

other specialicsts were hired. Jhen the teaching of

work wig adounted, & serinteancdent
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employed. 4 gewing specizlist was emnloved to tench sev-
ing to the girls. When neture giudy became on cgtahlished
nart of the school progrem & specizlist tetcher in neture

A , . . 44
study was added to the staff,”"

The pursuit of sgpecialization continued with the

-

creation of new positions and an emvhasis on specialized
training. In 1905 two positions were created in the school
system that had not existed prior to that time. Two ladies
were relieved of classroom duties to become assistents to

, . L s . " 4 -
the superintendent in the work of the LY imery graaes,‘5 In

]

908 the superintendent of menuvel training went to Hew York
to pursue further specialized study in his subject field,46
The "expert" within an hierarchical organizational
structure became more clearly defined at the locel school
level in 1911. W#elIntyre indicated that #the nrincipals of
three of the largest schools were relieved from classes
that they might give their whole time to the management and
oversicht of the schools under their chearge”™. He saw this
step as unifying the school and he believed that any school

1 who would

A7

with over ten teachers should have a princis

give his full time to supervising the work of teaching.
Continuity, another element in bureaucratvic organ—

-

iztion appeared as the number on the teaching staff increa

oy}

ed. IMcintyre used his influences in an attempt to improve
teacher tenure. He was concerned over the loss of good

teachers and desired to see staff members remain in the

N

o
40
school system,



In a report for the year 1913-14 feintyre summarized

the organizational struciture of the school sysbem, A1l

the
elements of bureaucracy that Katz had indicated zre either

clearly stated or implied. The school system had differ-

s
entiantion of function, qualification for office, expertise
in performence, precision and continuity and discretion.

The operation of the school district, under
direction of the Board of School Trustees, naturally
falls into three divisions: +that of finance at the
head of which is the Secretary-Treasurer; that of
building and eguipment, presided over by the Com-
migsioner of Buildings and Supplies; and that of ed-
ucation, the general executive officer of which is
the Superintendent of 3chools. The Suverintendent
is resvonsible for the organization, direction and
supervision of the work of teaching. This respon-
glbility is shared by the Assistant Superinte entent,
wno, besides taking vert in the SMPCIVLSJOQ of the

upper gradeg of the elemewtar" schocls, et
present for his svecial department the ﬁ,CUﬂﬁ"fJ
schools and the work of the evening schools. Three

primery supervisors are women who have themselves
been successful oprimary school teachers,
bring to the agsistance of the vounger teuchers the
fruits of meture experience, sympathetic understand-
irng of schoolroom difficulties ané problems, and
much skill in the art of orgenization and instruc-—
tion. HNo single factor contributes so much to the
elementiry school,

In addition to fthis provision for general direc—
tion, special supervision is vrovided Tor certain
e expert

subjects, which from their nature regui
direction. The subjects thus treated are drawing,
music, militery and ohysical drill; the Subgect
included under the term manusl training and btech-
nical ecducation for boys, and those included under
the generzal Jdescrintion of household arts for

-

girls., This OTg&n]Zdthﬂ secureg expert direction
for every deparitment of work, expert sssistance
end instructicn to teachers, and “Hch OL‘TC“ of in-
spection s ensures a reasox"? i

iency on the nay with
these special subjects or 1it”1e

Purther refinement and

syatem In 161020 & grecialiils
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by the students. The educational system wlso embodied the
idea thet "knowledge is virtue® for in detailing res:on-
sibility for wvarious functions the system imnlicd the ex-

nectation that "to know is to do", It created an ztmogcvhere

of control and npredictability which was to lead to & har-
monious overall overation. The numerous nlaces 0 service

. oy

in the system and the grades or ranks of function accord-
ing to ability and ftraining exhibited the ideal to be nur-
sued in society. The whole system with its order, svecial-
ized function, work patterns, cooperative relationshirs,
resnonsibility and goal of character [formation was a mirror
image of what society was to be. Xatz has submitted & hy-
pothesis that early educational systems were murked by

"men [who} brousht to the design of their organizations,

their velues, their ambivalences, their T and ¢bove
54 .

2ll, their aspirations for the shane [of society]", it
seems that Kelntyre did all of this, assisted by school

members who soucht order and rotionality in & socclety

o

hoar

threatened bv industrialiem. Trhrough tihe School Board,

¥

efucation could be controlled in & manner consistent with
the value sysiem of the British Protestant majority.
Through the control of education the volue svstem could bhe
implanted in the rising eceneration who would form & soclety
thet could successfully meet the tensions of the new in-

MeIntyre was one of those whose interest in central-

ation of control and social efficiency in education marked

}.J
53
jas)



el

s belonging to the groun of men wend women whom Tyack

8y

him
has called "administrative nrogressives", These were edu-

cational leaders whose "socizl versyective’, cccording to

[
i~y

Tyack, "tended to be cosmopolitan yet paternclistic, ce

consciously 'nmocdern' in 1its deference to the expert and its

oE
guest for rationgl efficiencyt.””

Ag ¥elIntyre hed developed an orgunizational systen
that embodied his ideas of a gociety that was to be egual

loned & bureau-

&)

to changing times, he also, in so decing, deve

cretic model that was in itself the ideal systom in which
1”T1f10¢po educational chanses could be made in future

vears, A recent study by Lloyd ¥, Bishopn has indicated

that "a vositive relationshin [exists] between a high degree

of bureaucrecy within the orgonizational structure of a

3

school svetem and the tenfency for this gveotem 1O
e \ o _ . 56 PR N
nificent educational changeg'. A gtable fremeworl had

been nrovided which cave a sound basis to bring to

the educational changes that Velntyre new must be

future daye.
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Wiebe has argueﬂ that there was 2 transition from the old
agrarian face to face relationships which he called "com—
munity" to a new set of relationshins above and beyond
community. Social change involved the decline of community
and the rise of society. Disorderly forces appeared and a
drive was instituted to shave society so0 as to bring crder
and direction through organization and system. Wiebe also
arcued thet & "new middle class" was at the root of reform:
a group of wnrofessionels and crgani ] revresentatives
who brousht in new systems to order life on & el
than community.
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He, rvarﬂ University Press, 1074). p. 38, See also a study
of Calgery eduvcation by Robert . Stamp, "The Regponse 10
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monious society. He believed thet

. « o in many instances men 40 not belong to
party and espouse & creed from conviction. They
owe their allegiance to the accident c¢f birth.

The faction fighting, whether between individuale,
clans, tribes, denominatione, political parties Or
nations, is unworthy of any people who claim to be

civilized.l
MeIntyre maintained that "the various elements of The com-
munity" had to be "arawn together in friendly cooperation',

It was his view that there wis need for "the bond of gym:

that should bind man to men® and lead to national unity™.
FManitoba School Cuection

1t wes education, zccording to Melntyre, thet was the

key to unity end hermony. Through the school veople yeuld be

-

dravm together, "the various elementse of the commu

diverse elements, would find & unity".  Thie 2ll reguired a

unified educationsl system which would unite the community in

a common bond of brotherhoos and scrvice, ‘hen Xelntyre ag-—

sumed educetional leadership in Winniveg & unified systen of

R
®

education Aid not exist. In recalling his avpointment to ¥

Inspectorshiv he indicated that when he vas anvointed 1t wa

&)1

he Protestant school gvetem, The schiools were organlsz

ed

o

in t©

3



asg Catholic public schools and rrotestent wublic schools

Trior to the rublic School ict of 1820. “hen thet ict was

was begun &nd the sunervigory officer of the "~ roiestant
. . 5
public schools became superintendents,
Ncintyre was & lresbyterian end a promecter of the
social Gospel. He emphasized the practicul asvects of

Christianity and put little emchasis on doctrine. The im-

portant thing in the whole Christian Yessare, as far s

-
fayd
oy
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®
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3
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¥clntyre was concerned, was the ethics of

P

Iis position on separacte schools was, nerhans, well articu~
lated by Zeve Dr. J. Y. ¥Wing, & rresbyterian, who when
sreaking on the subject of sevncrite schools saids

It 1s not possible to keew the moral nature
in suspense or inactive while the intellectual is
being dealt with. . & system of oublic school
instruction which makes no =rovisicon for the rec—
ognition of God, which foe

=3 not even allow such
recog‘nitﬁon9 in which the Bible shall be & sealed
book and the name of the Suvior of a ]
be spcken, and in which the highest
morality and the mogst vowveriul
conduct - those, I mezn which
alone supnplies - are not to be
system could scarcely 1&11 to
state. . . . AT the ouvnosite ext
system of separate or dC“O”lﬂux*(H&
which . . . the distinctive coctrines
of individual churches tewnht. .
direct violation of the pTLQCLnlc of
of Church and State. . . . The
surely meant to be the gchool of
it is sunported. . . . It does
tiate . . . into the tadl
or to prepare (stu
if not indeed i
zens: intelliger ;
o o o The gystem of sepurate or
perates injuricusly on tne well
o o o 1T Occasicns a line of cleavar

1




the highest interests of which demand that it
should, zs far as powsibLe be one. It zerpvetu~-
ates distinctions and almost necessorily gives
rise to sentiments which zre &% once & roach

and a peril. . . . The youth of the country, its
future citizens, are ceparated in the school and
N ;
iR

the playground. Separation results in mutuval ig-
norance and ignorance begets indifference, miscon-

b
ceptions, sometimes even contempb. . . . The Stdte
should not » . . lend . . . the support of wnupli
moneys, to a system ¢f ecucation which so injur—
iously affects its unity and therefore its sta-
bility and well being.

What is proposed . . . & system of public, un-
sectarian but not non rDnglous schoocls. . . .
The school should be onened and closed with nrayer.
The Bible should be read daily . . . the morality
inculcated should be Chrisftien morality . . .
a system of public educatiom (with) no sectarian
features yet it is not godless. . . . Roman fatholic
brethren ghould he IclvT and if possible, even
gcnevou 1y considered . . . but.. . . the claim to
teach distincetive doctrines and rites of tTheir
Church in schools sustained by public moONEys . - .
the State ought not to concede. . . » It is & priv-
ilege . . & hOb granted to any other church . . .
there is no room therefore to speak of injustice
to a class who hapren to be in the minority, when
exactly the same privileges are granted to them
which are granted to other classes of the community.

Lovell Clark has remarked that it was possible that

what Dr. XKing and "others like him" were seeking was "simply

né moral training'. The religious exerclses were

-3
&)

ethical
so diluted, according to Clarl, thelt they were "scarcely
religious, let alone Christian®,

iiany of the thinge that Ty, Kins eaid were part of
WcIntyre's educational philosophy. ¥oral tewching must be
vart of education and the hicshest sanctions 0L morality
cre found in religion., The failure to promote such morality

-

is prejudicial to the steate. There must be no church doc-

trine tauvght in the school for such teaching is divisive

and does not produce hermony in society. The morulity



taught in the schools should bhe Christisan morality and
schools must be open to all. The support of the stote must

:

g0 to scheols that are committed te an education that will

unify, harmonize and strengthen the state.

The province of Manitoba atiteined o unified school
system in 18390. The inflow of settlers during the years prior
to 1890 was largely from Ontarioand the British Isles.

. _ s 8 . o
They made up & majority British group and demanded a unified

Uz

school system. The British had lived with & dual system
since 1871. At that time they had protested against bilin-
gualism, expressing a profcund éislike for the dual systenm
of education and the use of the TFrench lansuage in the legis-
laturesg They also opposed the dval system on religious
grounds. Wilson has noted that for some, their opposition
was inspired by Ontario SGC'arianismgl)When they attained a
strong majority & bill was introduced into the legislature to
change the school system. Itabolished separate schools but
maede no provision for compulsory educatio&gl‘The lack of a
compulsory education clause was explained by reference TO
"the questionable constitutional right of the provincial gov-

ernment to enforce attendance &t public schools"™, since pri-

12

vate scheols existed.”“ another of the root causes for this

C‘;“

lack of compulsory education wias relizious considerations
which made the government hesitant to act. The new system
was nondenominational and its administration rested locally

with trustees. The Tepartment of Education had & Winister

who was responsible to the legislature and therc was an Ad
]

12

; 3 ; » 3 —~ TP A e -
visory Board "a pale vestige ol the former School BoardY,



Great controversy arose and

the School Act was amended as a comnromise measure.

amendment indicated that Catholic

vloyed when there

}_J.

school or ten in & country school.

were to allow relisious instruction

heads of Tumilies, The insftruction

from 3:30 P.il., to 4 P.¥. by a minister of

children who had made the reovest.

teachers

136

continued to 1897 when

The

mere forty Catholic children in an urban

the Taith of the
There was o be no re-—

guirement that a child of another faith attend thece
classes., There was to be no separation by denomination

during the hours of secular instruction.

religious exerciges

Schools Act)., The amendment als

ing in a langvage other than

were already pormitited
made

Enslish,

{(Nondenominational
under the Public
provigion for teach-

When ten

any school spoke French or any language other than Enslish,

they were to be taught "in

and English upon the bilingusl syste
MeIntyre himself said nothinz in his published

vorts, between 1890 and 1896, regarding

Question. sengitive isgue

harmony in society through a

he sought to bridge the gop between >

He bvelieved that the public schools
It was

divided society.

-

by practi

{.J

best system”. In 1897 lcIntyre and

French or

commitment to

such

14

otner lanpuage,

e

Wanitoba School

the

My

an® as a nromoter of

LI - . A PN
the Sociel Gospel

convince the Catholics

cal example that the public schools were "the one

u

invited His

the Board
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Excellency Monseigneur NMerry Del Val, +the papal ablegate,
to examine the overation of the public schools. The NMon-

seigneur examined classes in reading, geography, music,

>}

geometry and military Srill, and acccrding tc the reportd

of the Board, the pupils "acgultted themselves creéitably”}5

It is not without significance thet three years
later when the Catholics were not able to gain concessions

-

from the Board, they were well aware that the attitude of
6

}_J

the Board was most courteous and friendly.
When the NManitoba school system was unified &s &
public school systen, Mcmityre found himself as Superinten-
dent of the new Winnipeg School System., HHe met with the
School Board on May 13, 1890 and began to become adjusted
to the new situation.l7 The new system fitted his social
and educational ideas for it ministered to a unified soci-
ety. The common school would shower its blessings upon &
society threctened by great division. The system could
exercise a control over the population and produce "the
good men and women" that McIntyre looked for in society.
MeIntyre and the Winnipeg Fublic School Board re-
sisted all efforts at compromise that would threaten a
single school system. This resistance became evident when
the Roman Catholics, feeling the financial pressure of sup-
porting their own schools, approached the Winnipeg fublic
School Board in the interests of some compromise. They

wanted the Public School Board to take cver their buildings,

salaries, snd budgets, and they agreed to submit their



schools to the same type of inswpection as used in the other

gchools., Negotiztions were entered into but broke down

S S B

over differing interpretationsol8 The hezrt of the matter
can be clearly seen in the correspondence between the two
groups as set forth in the public sress and recorded in the
¥inutes of the School Board,

To the Chairman and Members of the VWinnipeg rfublic
School Board:

Gentlemen,

The undersigned, on behalf of the Catholics
of Winnipeg, beg leave to submit to your board for
its just and favorable consideration, the following:

1. There are at present in the immediate neigh-
borhood of 700 Catholic children attending the sep-
arate schools of Winnipeg, and upwards of 200 more
who attend no school at all,

2. The Catholics of Winnipeg have for almost 10
years past borne their proportion of taxation for
the erection and maintenance of the Winnipeg public
schools, from which, for conscientious reaQ04n, they
are unable to derive anyv benefit for the education
of their children,

3. That while thus »aying their shere
towards the public schools of Winnipeg,
period above stated, they have had to assume the
additional obligation of providino and ma 11ta4mm
ing schools for the education of their own chil-
dren; and that despite all their efforts and
sacrifices, the double tax thus imposed hés press-—
ed so heavily uvon them thet their schools are now
burdened with a heavy indebtedness.

4. The city separate schools are now provided
with teachers holding certificates from the pro-

vincial department of education.

5. The Catholics of Winnipeg are willing To ac-
cept the public schools system of insmnection.,

Therefors do we on their behalf request your
board to rent our schools, retain the teachers now
employed to teach 1in said ochoouU? and to assume
the payment of their salaries, and the expense of
equinping and maintaining the said schools, with
the understanding that our children shall enjoy
the right of attending thereat.



The registered attendance since September at
the undermentioned schools is as follows: S+t
Mary*s iAcademy, 191: Holy z.ﬂkelsy SG: St. Joseph,
70: Brothers School, 186: Immaculete Conception,
173s total, T729.

n
]

(Signed) J. ¢. Carroil,
Chairman

7., Narrin
Secretary

19

Yinnipeg, April 1ld4th, 1900,

Vir. J. G. Carroll,
Chairman, Deputation of Catholic 3chool Board.

Dear 3ir,

I am instructed by the Specisl Comnittee ap-—
pointed by the Winnipez Public School Board to
confer with a Committee of the Catholic School
Board as to the terms of a proposal made by the
gaid Catholic School Board, in a letter of Tlarch
27th, to say that the members of the Sub-commit-
tee avpreciate the good feeling with which the
discussion of this important guestion has been
carried on and desire to do &11 that can be done
under the law to make the schools &@cceptable to
21l classes of the community.

To this end the Comaittee are nrepired to re-
commend to the Board:

1. That so many of the buildings of the Cath-
olic Schools as may be required by the Fublic
School Board, if found suitable, be rented by the
said Tublic School Bozrd at a rentel and on terms
to be agreed upon.

2. Phat in carrying out Section 4 of the Ammend-
ments to the Public Schools act, 1837, the Committee
would recommend to the Board that ajppointments ve
made from the present teaching staff of the Catholic
Schools, »roviding of course, that they meet the
requirements as to certificate and &bility.

3, It is, of course, understood that all clas
conducted by Catholic teachers shall conform in a
respects to the reguirements of the Tublic School
Act and all regulations in force unfer its author-
ity.

If the foregoing meets the annroval of your
deputation kindly advise the Committee &t your
convenience, that they may submit these recom-
mendations to the »ublic School Board,

N

O

N
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Yours truly,

(Signed) Steward Nulvey, 50
Secretary-Treasurer”

To the Chairman of the Sub-Committee of the Winnivpeg
Public School Board:

Tear Sir,

I am instructed by the Committee of the Winniveg
Catholic School Board to state that after several
meetings with your Committee we regret to say that
they find themselves unable to make any imporitant
concession owing to Clauvse 7 of the Amendment of
the Schocl nct of 1897 [viz.,that there should be
no separetion of children on the basis of denom-—
ination during the secular studies] which they in-
sist must be strﬂct\v adhered to, therefore we have
made no progress towards a settlement on the lines
rroposed.

Yihen we opened negotiations we were fully coo-
nizant of the Iublic Scheol Taw ond anproached vou
in the most friendly suirit howing thut an omicable
settlement could be arrived at, which only could be
acceomplished by a liberal intervretation of the Law,

We Teel that a number of your Becard are favor-
ably disrposes? to a foair arrangement, but your Solic-
itor's severe definition of the 3chool Act was cer—
tainly wnexpected.,

We are in hopes that when you report to the full
Board they will in Tthe interests of all concerned
endeavor to meet our prowosition, always bearing in
mind that we represent a large number of taxpayers.

In conclusion we have much pleasure in stating
that all our conferences with your Commitltee were
of the most courteous and friendly nature &and
trust that any further negotiations may he con-
ducted in the same suirit,

Signed on behalf of the Winnipeg Catholic School

Board,
o Marrin
- Lo 21
DECTetTarye.

Pinally in 1906 ¥cIntyre and the Winninpeg School

Board made it clear that they were willing to nrovide educé-
o0

tion for all the children in the city. This, of course,

was according to the terms of the rublic Schools Act as the



Board hed informed the Cotholics in 1400, This expressed
Velntyre's belief that the wchoel must "éraw together the

variocus slements of the community unitine them in & common

2
)

bond”,z“

cIntyre and the Scheol Board also resisted any

)

attempt by the Governmenti to compromise or retrace its

d

steps baclk to the days prior to 1£90. In 1912 the Kanitoba
Government brougcht in the Coldwell Amendments in an attenpt

to satisfy those who insisted on operating private schools.

The implications of the Amendments were far reaching.

The first amendment indicated thit as far as the bi-
lingual clause of the fublic School Act was concerned every
classroom was in fact & complete Yschool'., This meant that
in the public schools of Winnipeg almost every individual
class could claim a bilingual teacher. Furthermore, by the
second amendment, the School Board wes to provide gpece
211 children of school age in the city. This would mean
that the Board would have to finance the operation of exist-
ing privete schools. The third amendment would permit the
separation of children according to religion during secular
school work. This would not oniy be @ departure from the
legislation of 18280, but would be fully oppoced to it.

There wes no doubt that thege amendments 1f imple-
mented would have destroyed the Public School System. HNe-—

Intyre and the School Board served notice that they would

no
5N

not comply with such amendments.” HeIntyre wes zet 1o

resist all vressure to weaken or destroy the Tublic School
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System. It mettered net if the recsure cume dircctly from
the Roman Catholics as in 1200, or indirect’y throush the
Government in 1912. If the resistence could be cuiet and

cordial as in 1900 when dealing directly with

(M_
(D
Q
e
¢
ct
s
=
O
1
b
(@]
0

thet was to be desired, But if it could not he as it wos
in 1900, now that the Covernment voe invelved, then there

-

was tc be no doubt that the unity ond hermony of cociety, as
Ycelntyre saw it, was more imcortant than cuviet and cordial
elations with the CGovernment.
¥elntyre end the School 3oord wlso resisted the
1egisla%ion‘th&t called for bilingual efucetion, “Yhis bi-
lingual claouvee wes seen as festructive of the ublic dchool
oystem., “Yhen reguests for bilinsual inctruciion were made
by ethnic groups they were simnly ignored on the ground thet
coricession to one group weuvld mean concescions tTo another
and vltimately to the breakdown of the Public Scheol System,
With some schools hovine 80 to 90¢ foreim students it was
deemed wise 1to have only English as the language of instruc-

26

tion, Other places in the vprovince had bilingual schools

but Winnigeg schools were English only. It was important,

1

in McIntyrets view, nct only to have one scheol system,; but

o]
also one lonpguege of instr 1ctwo“a‘7

Compulsory mducation
MeIntyre thought that the lack of a comnwulsory edu-
§
cation clause in the Educaticn ict was & greut hindrance b0
the effectiveness of a scheool system an’ consequently a

threat to the good orier of society, In the tbsence of such
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a law other means were sovsht Lo achieve the sime end, The
el oy ~J T Al - - -+ A SN . o 3 p N
Doard gave thought to the irfca that 1t 2isht he wosgl

s

compel certain youngsters to attend schocl. Royvs arsed 10-15
years who so0ld newsnapers on’ blucked peots to assict famil
finances were seen ag being subject to the cvil influences of
the street. It was thousrht trnut it micht be wessible to
have a licensing scheme whereby @ license would be grented
to "the lade who had previously redched a certeln standard

of education in the ordirary cradeg". For all the others the
condition of license would be attendance at speclally ar-
ranged classesgs with "hours and progrums arranged to suit the
reguirements of this clasg". Thoursh such action was never
taken it ¢i6 indicate the mezsure of importance that both
MceIntyre and the School Board placed on compulsory ecucation.
A single school system could be only partially effective
without compulsory education. The control that it would ex-
ercise would not touch the entire population and therein

would be & danser to society. Ncintyre maintzined that "it

ig poor econromy to allow even a small proportion [of the chil-

dren] to grow up in ignorance to be in later life a menace to

. ? . - , . o
society ' E Further he believed that the lack of compulsory
attendance at school robbed the child of the right to an ed-
ucation. What was needed, according to lcIntyre, was the
action of the state in "compelling careleses and indifferent
H ot A 3 Lo 1 - g3-i- = by E. -
parents to send their children to school', In order to getd

state action on compulsory education, ¥elntyre called on the

Goverrnment to urge them to pass needed legislation.



N

Ag & member of trne Council of the Chilirents £10
Society he;was anvointed to o Socilety committee in 1902 to
interview @he Government regording the commulsory etiend-
ance of children at school. sgein ot the annuval meeting
of the oc Lety, Cctober 30, 1905, the subject of comrulsory

i

education was discussed. The action toéken wis noted in
theoe werds: "1t was moved by ¥r. Velntyre, seconted by
Lsrchdeacon Fortin and carried, thet o committee be awnoint-
ed by Fr. ashéovm to bring the subject of comnulsory educi-
bl

o

tion before the Frovincial Government.

The Winnipep Public School Bourd awnncinted Jicintyre
I

)

to a svecivl commitiee in 1006 to wress the Government Tor
R4 . . . ,

compuvlsory school legislation.”” It was during this time that

the Goverrnment indicated that it would not vroceed with compul—-

sory educztion without the Tourd making some arrangement with

35(

CJ_
-1
et
6
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)

the Romen Catholics. The Catholics claimed Tna
vtend to fofce Catholic children into Godless schoolsh.)”"
The Board informed the Govermment that they could nct see
that they had any responsibility for making any arrvengements
with the Catholicsg. They indicated that they were ready 1o
provide for the education of the children attending the
schools generally known as Catholic schceols. They were also
willing to meet representatives of the citizens by whomr the
schools were meintained to discuss means vhereby this couvld
be accomplished within the law. versistent effort at last

wzs rewarded Dy success &s a decadfe loter the lLegislature

passed the Compulsory Atterdunce Law.
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Univercity of Hanitoba

4 . 1

Meintyre waes committed to one rublic schoel system,

o

one language of instruction and & lew that would comuel

children to attend the common school. The school

however, needed 1t0o be totally unified wuns that mesnt thet
the carpstone of the svstem, the University, would also hive

to be "one University'. &8 the school system had been re-
moeved from church control to vwublic control so would the
University have to be removed from church control to rublic
control, WclIntyre believed thot the Univercity should be &
\ ‘ . : . . 28

"provincial institution™.-

1871, St. Boniface College, Ht., John's, and Lanl-

.‘g
-3

toba Colleges were indorporuteﬁ by the Provincial
and in 1877 were united to form the Universily of Fanitcba.
The University did no tezching but was only an examining
and degree granting institution patterned cfter the Univer-
sity of Londona Such an arrencement made 1t wossible for

the denominational colleses to unite in one University. The

N

.y
or T

o]

University sct established & corporation sovernment
of the University consisting of a Chancellor and Vice-Chan-

cellor with & Council., The Council hed the resvconsivility

4
@]
}

of the entire management of the affuir £ the University
except that 1l statutes, by-laws, and reguletions of the
Council had to bhe anproved by the Lieutenant Governor-in-
Council &s vistor. This was, however, only nominal con-
trol The Council managed the University, vhich was not a

ollments were

(W‘

difficult task in the early yeirs when
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small,
KMelntyre was apuointed to the University Council in
a N t s - s A1 . S .
1891 as a representative of convocation, The University
followed established practice of making the convocation

of members and graduates of the University pert of its

t°42

governmen fleIntyre was to serve on the Council for

O

many years. There was a short break when he took over the

responsibilities of Registrar from Januvery 1893 to Decenmber

7,43

18 and was not reapvointed to the Council until 18¢
H gl

From 1897 onward, McIntyre bewap to work toward a University

which would be removed from church control.

The goal thot McIntyre sought was a University that
was state controlled and committed to a practical curricu-
lum that related to the 1life of the community. On February
14, 1907 he was appointed by the University Council to a
committee to consider changes necessaryy in the Constitution

. . ] : N A4
of the University to make it more truly vrovincie l The
next year the Winnipeg Fublic School Board went on record
as saying:

Any proposed modification or reconstruction

of the University of Manitoba should look towards

the establishment of a provincial institution,

maintained and controlled by the Government of the

Province and equipped to give instruction in every

department of cecular learning that has a bearing

on the 1life and activity of the community.4d
Welntyrets position on the development oi the Uni-

.

ecularist, one of

the three

w

a

0

versity identified him a
competing viewpoints of the time. The secularists advocated

the establishment of a secular, state supnported and state



controlled institution. They were opvosed by the tradi-
tionalist who wanted to leave things essentially as they
were. The traditionalist desired & continuation of church

-

control, with just sufficient state aid as would maintein

%)

an examining body. They also would pla a limit on the

ce
growth of the Science teaching faculty.’ 46 (The University
began to teach science in 1900 and in that beginning, became
a teaching University).47 There was a third viewpoint that
was closer to the secularist than the traditionalist. It

was something of a compromise that saw an evolutionary de-

velopment of the Colleges and the University. Many who

.'

held the evolutionary viewpoint thought that the University

should teach Arts and the Colleges should teach Tleolooua48

A1l of these views were to be found on the University
Council., The secularists, however, were the most outspoken
. . . e e 49
and the most influential advocztes of their position.
These three positions did not become clearly evident until
after 1904 when the secultrists began to press for chénge

oo
in the University, both in organization and curriculum.

I% was in 1904 that a Faculty of Science was Or-
punized with six professorcghing, but furth r exnansion nad
many ramifications., These remifications hove been outlined
by amber Lavina Glenn.

~

1f the Government wis to zlﬂ:nce an advance
movement it would expect to exercise more control
in University affairs. Was the U-iversi’y Council
ready to agree to curtwltmcnt of its own power 1in

the management of University wffeirs? To what ex-
tent would the Government ﬁem&nﬂ controlt What
form would the control take? Would the University



’_J
I~
m

of Manitobhz become a State University? If the
peoplets money was used to support the Univer-
sity, would these same npeople continue to sub-
gcribe to the denominational colleges? Vould an
expansion of teaching in the University sound

the death knell of the denominational colleges,
as Arts Colleges? Vhat would be the status of
these Colleges in & State University? Was the
present site large enough for such a University?
Could the area of the present site be increased
sufficiently to meet the future needs of the
University? If the present site hud to be aban-
doned where was the ideal location for the Uni-
versity? The problems to be solved seemed to
revolve in a circle, and to be so interlocked
thet no single one could be settled without pre-
judice to the others. It was becoming clearer
thet a University policy would have to be out-
lined, and agreement reached on it by the Uni-
versity Council before advaricement could be made.
If a policy were decided upon, and adhered to,
each issue as it came into vrominence could be
dealt with from a central viewpoint. All real-
ized that & clear statement of policy was nec—
essary to advancement. But to formuvlate & policy
broazd enoush to satisfy those who were in favor
of University expansion and yet with sufficient
safeguards to calm the fears of those whose in-
terests centred in the denominational colleges
was no easy task., In all their discussions, too,
the Council was handicavnped by the knowledige that
however adeqguate the policy it might outline, the
Government might ignore it, or render it ineffec-
tual by long delays.Dl

The University question was tied in, as Morton has
observed, with the Manitoba School Question for it involved
advance toward secular state education at the university
level, which was opposed by the Roman C&tholics.52 The
same forces that confronted ¥elntvre in his work for a
single language public school and compulsory education were
present in his promotion of a state university. The con-
tending forces centered on three main interrelated issues:

the extension of teaching, the future relation of the Col-

leges with the Universitry, and & permenent site. These were




igsues, as far as Kcintyre and the other geculiurists were
concerned, that had to he se t wées fecared thet og
wlation grew and the strengsth of the denominations ire
creased, there woulld be conflict over higher educction, ws
there had been in Ontario, ws to who wouvld control higher
education, the Church or the Statee53

Meintyre devoted his atitention o the three nein
issues and worked toward reorganization, curriculum changes,
and an expanded site. The Council was & cumberscome organ-—

ization consisting of fifty members at the turn of the cen-

h
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tury. They were divided into a Board of Studies, a Commit-
tee on Finance, & Land Board, a Committee on Natural Scilen—
ces and a Library Committee, In the next ten years after

the turn of the century the University enroliment was to in-

crease from 243 students to 736 in 1910, The growth of the

University by itself demanded some measure of reorganiza-

ooy
tion.)4

The Frovinecial Government mude it kriown that in-

creased grants depended on reorganization wndé such propo-

™

sals would have to come from the Council. On Februvary 14,

1907 MeIntyre was avpointed to a committee, by the Council,

[

to consider changes necegsary in the Constitution of the

55

University to meke it more truly provincial. Some three

months later the committee recommended that the Government
appoint 2 Royal Commission to enguire into the University
5
: 5
ques*tlon,5

The University Commission wzs appointed bult was
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divided into traditionalists, sccularists, and evolution-

N

ists,; and could bring bwck no unarimous recommendations on
the major issues. They were, however, agreed on some recr-
genization., The business and academic resvensibilities
should be seperated. There shovld be a Fresident and con-
trol of &academic matters should rest with & Senste or Coun-—
¢il. Though the recommendations on wiaich agreement was
found seemed simple enough their implementation vproduced
disagreement, It was the old question of where the Colleges
- e T 57 . s N .
woulé stend in a new crganizatioen. Kven though the Uni-
versity Commission nroved itself incopeble of reuching de-—

._,

. were in line

(@]

cisions, its recommendations for organizeti
with McIntyre's thinking. The recommendations suggested a
more efficient organization where effective control could
be excercised.

The University Council took zetion on reorgeniza-

[83)

tion and McIntyre was appointed to a committee to prepare
draft pill on University policy which was to be presented
to the Govermnment. MNecIntyre and other members ol the

committee believed that the governmment of the University

hands of a small executive group. & Board

t’.a

should be in
of Governors &nd 2 Senate with a President s chief execu-
58

tive officer was the form suggested. The traditionalists

on the Council did not fevor such a form of government and
the Frovincial Govermment took no action.

WcIntyre had, in 1893, held the cofifice of Registrer

of the University. This was & part time position, hut



significantly, as the demtnds of sdministraticn grew 1t was

; 3 s O P s P . 4 1- AT e
this position that wes tTo become the first

vted w pal-

aried position in 1907. ‘When the Counci

aried full time Registrur 1t was first ster in the de-
velopment cof & university administreétion,.
An emendment to the University Act in 1911 auvthor-

ER
U

the appointment of & Presicent for the University.

[o]

ize
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1is was delayed as a result of decdlock on reorganization
but in February 1912, the Council moved towurd 2vpointing
a President by striking a committee to chooge and agvpoint

a Fresident. The choosing of a Fresident was & significant

and responsible task. lcintyre wes gelected t0 be choir-

nman of the commititee., The result of their work was the

appointment of Dr. J. A. ¥clean from the University of

. 60
nitoka.

P

Idaho as First rresident of the University of &

The general election of 1915 saw a change of Gov-

Yt

ernment in Manitobs when the Roblin Conservative Govern-—

ment resigned and & ILiberal Government under T. C. Norris

was formed, and with that change came changes in educatlon-

61

al policy. WicIntyre wes anvoilnted by the University

Council on June 1, 1916 to & committee whose responsibll-
ity was to approach the Government on the relaticn of the

N
. . 02 . ; o
University to the Government. He wes not to be disan-

‘_J
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D

u

pointed for the ideas in the éreft bill thot he had hel

D

~e some six years before, werc taken seriocusly by the

o

-

ot

T e e

oy

new Government,

A4 pill was introduced into the Legiglature in 1917
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that mace the University a Froviwmeial University. The

bill provided for a Board ol Governors to e

pointed by

the Lieuvtenant Governor-in-Council to look after the gov-
ernment, conduct, management and control of the University.
-
The Council was to look after academic workeo4 This was
the organization that MceIntyre hzd long scught. It was well
defined with duties assigned and resvongibilities clearly
outlined. It reflected an orderly and hierarchical society
with a ladder type of public education from elementary to
university where pecople found their pleces according to
nerit. It also represented the grecific middle class busi-
negss man's British Protestant values that llcIntyre sought to
yromote in the "making of good men and women®™, This was
evident in the fact that the Board of Governors had no re-

rresentation from labor, the French, or the large immigrant

. 65 . o - .
population, 7 Dhe values and viewnoints of the Board of
Governors would be ch 2s to promote a harmonious unified

society with the basic principles which were identified with
the British middle class.

If, however, the university orgenization wes a small
picture of how Melntyre vieved socilety, The curriculum O
the wniversity was closely reluted for it £it people for
service in society accordings to their ability. The cume

curriculum

problems thut hindered
development. NcIntyre believed thut & university should be
equipped to give instruction in every devariment of secular

learnins that has a bearing on the 1ife and wctivity of the
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community.

-

This was a merked devurture from a classiceal

curriculum and ceritain to be resisted by the traditionsal-

LI

l_}

ists. This departure was clready characteristic of the

tate Universities in the mid-west of the United Jtates but

w2

needed to be specially vromoted in Winniveg because of
church involwvment in university ecucation.

MeIntyre vigorously pursued his ideal that each one
should be fitted for life service and find his or her place
in the national life. In 1607 he was arnpointed to & commit-
tee, by the University Council, -to consider University
policyo67 As spokesman for the committee he recommended

that the University esteblish chairs or lectureships in

modern languages [beginning with Englis h], engineering,

history, volitical economy and law, There wags also & re-
st that the CGovernment provide a larger rrant and & more
+ i 68 T 1 \ 3 v
adequate site. This work of the committee clearly re-
flected McIntyre's view that the University should be en-

faged in curriculum change to meet the practical needs of
ciety,
The Government indicated an inability to finance

the program so the report was amended to provide for & pro-

)
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fessorship in engineering, courses in engineering and
. . ) v 69 : - - ; Aead o L -} 4
tureshin in mathematics. It wag also recommended at this
time that matriculation reguirements for engineering be re-
70

duced to one language bhesides bknglish.

important change in the University, for Zngineering became

”3'2

the first of the professional echools 1o nrovide skills
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hat the new society needed. Keintyre, with octhers, hao

his influence to Treak the classicael traditicn and set

(0]
jor}

use
the University on & new course.

Mecintyre actively promoted the addition of courses
at the University and led the move in 1908 to institute an
o Axres . R 2
advanced course in agriculture.

& year later as & member of the Board of Studies
he supported the introcduction of English, political economy
and history/3 into the curriculum. The introcduction of
these subjects eventually led to the establishment of the
N “ . M .
Faculty of Arts and Sciences. Mcintyre continued to give

Jeadership on curriculum change. He served on & committee

that met with the Pharmaceutical Associstion which led to
75

\

the teaching of pharmacy. The next year he was on a com-

mittee that dezlt with legal instruction and this led to
70
the egtablishing of the tesching of law at the Univers;tV.7o
MeIntyre was graduzlly achieving his aim in bring-
ing the courses at the University into closer harmony with
the 1life of the community. He persuasively argued for the
one language reguirement and knew that its adoption would
he the final indicator that he had succeeded in displacing
the o0ld clessical curviculum. The arguments for this chenge
in matricwlation reguirements that Mcintyre advanced, are
clearly in accord with his social and educationsl philos-
ophy. He argued that the aptitude and interests cof students

must be taken into consideration and that experience has

shovm that some students have 1ittle aptitude for languages.



In MeIntyrets view, %o bar such sivients from courses like
Lnglish, philosovnhy, methematics, occilence and hictory,
which can be pursued without the aid of & foreipn larnguipe,
would do & wrons to the student and the community. There
were fields of service which such subjects could help in
preparing one for, and in which one, so prepared, could
render valuable service. Furthermore the pursuit of a mod-
ern language as distincet from a classical languase would

aid one in the practical understanding of life and more

effective service 1in society. Ncln tyre concluded his appeal

for one language only, and that a modern language, by
saying

, The modification that is asked for contains
nothing new or revolutionary. It is merely &
proposal that the University of Manitoba zdant
its course to the needs of different classes of
students and the conditions of the community it
serves. (1

-
1
s

The one language matriculation reguirement that iic-

Intyre argued for was accepted in December 1918. HNorton ha
commented on the significance of the change,

The decision marked the victory in education
of the practical man over the classical scholar;
it signalized the cclipse of the classical lang-
uages and the end of the old clasgsical curricu-
lum with its splendid tradition of clear cut if
narrow CCmreTence and its pursuit of disinter-
ested excellence. It was also & major step, it-
self both necessary and ﬁeolvcb €5 in aﬁlﬁn*ﬂg
the Provincial University with the school system
of the Province of which systemn it was properly
meant to be the crown and standard,’d

McIntyre had used his influence to break the class-

ical tradition. He believed that education shouvuld not e

pursued in isclation from society but in harmony with

~



society. In fact, it was to minister to & nirmonious
society.

McIntyre hed for many years sought an adequate uni-
versity site. His commitment to a stute university requir-
ed that he also promote the acquiring of a site sufficilent
in size for such a university. The University's first site
was on Broadway where & building was completed in 1Q01.,
The traditionalists recommended expansion on the Broadway
site. The secularists, who 1included McIntyre, favored a

larger site within or near Winnipeg, preferably including
&0

the Agricultural College. licIntyre, believing as he did
PR r . . o . 81 . . _
that the Broadway site wis inadequate, served on & com-

mittee which met the Fremier in Janusry 1913 to discuss the

Unilversity site.82 The Government offered 137 zcres of

land on the 5t. Vital site of the Agricultvral College,

tro

which was recommended for acceptance by the counmitiee.,
form of transfer for the land was signed toward the end of
the year°83 A site in Tuxedo, that had figured in debates,
and would have been acceptable to begin construction of

wuniversity buildings, could not be used because of the (ov-
errment®s reluctance to finance censtruction. The Govern—
ment took the side of the traditionalists who wanted the

84 y

Broadway site.,  The site guestion was not yet settled

¥+
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Kelntyre was to continue to exert his influence for the

3

spacious St. Vital (Ft. Garry) site.

On June 13, 1923 the Government appointed ¥MclIntyre

85 i .
to the Murray Commission. The responsibility of this



Commigsion wus to look into all vovects of elementury, sec—

ondary and university educaticen. The committec wae to ine

vestigate the vposcibility of readjusting

the instituticas of higher learning, so as to vrovide for

their extension in the future, lessen the hurden of their
<
O

support, and increasge their services to the Province,

The recommendation of the Ccemmmission ves that the
Agricultural College be amaleamited with the University and
that the permenent home of the University be the S%., Vitel

site. The Government acted to amalgcoamate the sgricultural

3
N
<t
i_] .
fond
Ly
(¢
H

College with the University. “he site questio

mained to be settled but the course wag now set. Fceintyre
attended hig laest Council meetins on Fay 14, 18208, In
November 1929 a Special Committee To study the site ques-—
tion brouvght in its decisive repors
(Fort Garry) site be the University site. 7

McIntyre had worked hard to see that an adecguste

12 had succeed-
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site was selected. He succeeded in t
ed in the realization of his vigion of university organi-
zation and curriculum. There wags "Une University™ that
stood ag a symbol of unity, administered tThrough & well de-
ined, orderly system, and ofiferins training that was prac-—
tical and related to community needes. Lt would sexrve

¥eIntyvre's society and in ite function serve to control

for specific functions
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according to their ability. uclntyrets service on the Uni-

versity Council, pilaced him in & vosition of considerable




influence in the control cf education. 4%
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the university

level he was able to gee, ag a result of his labors in his

various ecucetional offices, the canstone of & uni

system from the early grodes throush unive:

s

ie

=

reity. If edu-

cation was to vproduce harmony, in NMcintyre!s view, the

“

system would have to be harmonious,.
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CHAITER VII
DEVELOPING AN INEAL TUROUGH THE FUBLIC SCHOOL

MecIntyre strongly believed that the welfare of the
state rested not on what ceople possessed but on what they
were as eeople,l The making of good men and women &nd fit-
ting them for life service was the great aim of education.
The good man and the good woman finding his or her place
of function in society and motivated by & spirit of service
would, in ¥MciIntyre's view, prcfuce & good society. NMcIntyre

nizaticn ¢f the

projected this view of society into his orgs
Winnipeg Public School Svystem énd manifested his desire to
see a harmonious society by nursuing one unified school
system., It was his belief that anything less then a unified
school gystem would lead tco & lack of unity through the
dividing of children one from another and depriving them

3 & unified

(f‘
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of common experiences. ss he des

school system he also wes in fuvor of wnified control on

the nrovincial level.

The Advisory Board

Mcintyre sought to nroduce the right kiné of pecple
for the rirht kind of society and no doubt soiw his service

on the advisory Board, at least in part, as a mezns to that




control the centralized asmects of educaticnal administra-
tion., They were the Advisory Bosrd and the Department of

2

T

Educetion, The Bozrd consisted of seven nembers: four

were aponointed by the TNepartment of Education, two were

elected by the teachers and one was appointed by the Univer—

sity of Manitoba. All were to serve for & two year period.3
The Advisory Board had control of the acaédemlc side

4

of education, among its duties were authorizing texts,
determining the qualifications of teachers, inspection and
setting stendards for admission to high school, appointing
examiners and settling disputes. It also wae to be re-
gponsible for regulating ecuipment and ventilating of
school houses.5
In the fulfillment of these duties the Board met

6 . . _ ;
Daniel Kelntyre had been elected

first in Kay of 1890,
by acclamation to represent the elementary school teachers
of the ezstern division and wes among the Board members To
give leadership from the beginﬂin§,7 In serving on the
Board, NcIntyre extended his influence beyond the city of
Winnipeg to the whole province. This influence wes gignif-
icant, for licintyre represented an urban area that had a
large measure of the powulation of the province living with-
in its Dborders. Some indication of his influence on the

Board ctn be seen in 1896 when the Winnipeg Public School
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Board decided 4o &dd a commercial course to the Collegiate
curriculum. The Boerd wis sure thit the necess ry regulsa-
tions would be nrovided by the Advisory Bomrd and wrocecded

to hire Kr. R. Scott, & Commercial Specizlist from Onturio,

I

to teach the new course. When the rew course outline wes
presented the record reads "the outline thus submitted was
aéooted”;a The fact that McIntvre gave lezdership to the
School Board and also gave leadershic to the Advisory Bozrd
made it possible for him to initiate changes to meet the
needs of en urban population that were different from the
rest of the province.9

The Advisory Board's responsibility for éontrolling
textbooks, controlling teacher qualification and the stand-
ards of admission to high school made the work of the Board
of great importance to lMcIntyre. ‘hen one examines the
minvtes of the Advisory Board it becomes clear thet McIntyre
was a very active member of the Board., His name apuecrs
continuvally, not only as one who attended but as one who was
deeply involved in all the work of the Board., 4is the need
arose he was frequently apnointed to chair 2 meeting in the
absence of the regular chairman. In almost every meeting
his name appears as the mover or ceconder of motions that
involved the important business of the Board. This service

on the Board was to be his until his retirement from the

Board in 1930.

i

textbooks tha

[0}
el

Since the Advisory Board conitroll

’.l.

were used in the schools 1t was possible for lcintyre to
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exercise his consicderable iniluence in controiling what was
tauvght in the schools He disapproved of history books

that contained what he called "hasty generslizations by &

. 10 X : R
piased author®. He waes deeply interested in the pro-

- . . - . , ; 11
vision of good literature for 2ll a2ge grours in the schooll
sSuch literature, in McIntyre's view, "tended to sweeten and

12 , . , . ,
. It was imvortant, tco, that textbooks meet

purify life®
locel conditions and be adanted to the work of Canadian
schools. 1If they did not, he used his influence to see
IR - . 13 \ s :

that revisions were made, Furthermore, because of the
unigue local condition of bilingual schools, it wés neces-
sary for MclIntyre and the other members of the Advisory
Board to exercise suvervision over textbooks in foreign
14

he challen~e to Mcintyre was found not only

®

languages.,
in the changed comvosition of the population resvlting from
immigration but also in the development of an industrial
socliety., These led icIntyre to give leadership to revis-—
ing courses which resulted in the addition of reference
books for the revised courses. This specific action to

-

which McIntyre gave direction resulted in the establishment

-
(S g

of school libraries. These revisions also saw the intro-

duction of new courses. MNcIntyre initiated the addition of
: . 16 e _— 17

household science to the curriculum, physical culture,
and in general promoted practical subjects.
¥eIntyrets work on texthooks and courses of study

wis most important. 4As soclety changed courses would

change. Immigrants, too, would hove to have inculcated
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4.

into them the values that VcIntyre bhelieved to be most im-
portant. Those values were reunresented among the middle
class British Frotestants.

BeIntyre was corncerned with what was tausht but he
vas equally concerned with how it was taught: in fact, 1t
might be said that he was more concerned with this for on
teaching rested the success of education, &z he saw it.
Through the Advisory Board it was possible for Mclntyre to
use his influence to control teaching in two ways, exam-
inztion and certification. cIntyre believed thot the

19

teacher must have a good general education.” He maintained

that the best textbooks could not compensate for meagre
knowledgeego

In order to insure the requisite knowledge he be-
came involved, on the advisory Board, with the examination
vrocedure., These examinations were for collegiate students,

for as early as 1897, under Ncintyrets leadership, promotions

below the collegiate level were "determined by the fitness

=
®

of the pupil as shown by the reguler class work during T

year"21 in the Winnipeg Schoole. There were no Department

of Education exams except for those who wire seeking admit-

2e

tance to the Collegiate.’ The Board sought through strict

ion of suffic-

2]

examination procedures to insure the nossess

ient knowledge on the part of those who would teach, and

of course, those who would nroceed to higher education.
Wall has suggested that the examination tradition

for all grades above seven was established for the purcose
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of standardizing the work of the schools. He claimed that

in a day when many of the tea

el

hing nersonnel were insuffic-
iently trained and highly mcbile 1t was necessary to have
some method of standarﬁizationqg3 There gseems to be little
doubt that the promotion of examinations on lcIntyrefs partg
was directly related to teachers and their standsrds, both
those who were teaching and those who would tezch., In 1899
the Advisory Board regulations for tewcher certification
demanded grade 12 for a first class certificate, grade 11
for a second class and grade 10 for third class certifica-
tion., Frior to 1899 a nonprofessional certificate could be
obtained by & person of rood moral character, eighteen

years of age if a male, and sixteen years of age if a fe-
male., Such certificates were obitained upon writing an ex-
amination and were valid for one year. In 1889 the advisory

4
24 The

Board abolished the nonprofegsional certificate.
abolition of this certificate was wholly consistent with
McIntyre's view that the teacher needed to obtain a suf-
ficient level of knowledge, formally acguired, in order O
teach. Furthermore, since the necessary knowledge came
through the high school, it was necessary to insist on
strict examination procedures.

In his work on the Advisory Board, Mcintyre pre-

. . 25 . . .. .
ared examination papers  and assisted in revising examin-
i E ta

N
N

ation requirements as the need arose. in this way he had
his hand on detbtermining the academic gualifications of

~

teachers. 1In & city where many had come from non-Znglish



backgrounds, a proper grasp of English was essential in

v

F41
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MeIntyre®s view., He attemnted to heve the minimunm. Engl

grammer mark set at 60% and to huve cne mark deducted for

-

each misspelled word in exumination papers for the first,

27

second and third clase certificates. This require-

ment was tied to McIntyre's insistence that English be prop-

ind

erly spoken, He advocated the withdrawal of teaching priv-

ileges in Kanitoba from teachers who could not satisfy the

(@]
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oard in the matiter of practical English. The
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common gchocl with one languige .was imvortant to McIntyre
even thougsh there was bilingualism in the province, If, in
his view,a unified society was to be attained in the face
of the tension occasioned by great nurmbers of immigrants,
it was necessary to have a common languvapge. The danger
that English might be improperly taught both by example as

well as in actual grammar lessons led HceclIntyre to the nro-

MeIntyre, however, saw that more was needed than
the right textbooks and teachers with knowledge of what
they were to teach. The teachers needed professional train-
ing so that they would have "acquaintance with the needs of
the pupil, some degree of understending of the mind to be
trained and some knowledge of the way in which the devices
of the school are to operate in order To secure the desired
end"agg In 1882 the Manitoba Government had passed an ac

to establish Normal School Tepartments for the purwnose of

training teachers in the science and art of Teaching.
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Later in 1885 regulations were vassed concerning Normal
School which stated that a Wormal School was to be main-
tained in comnection with Winniveg schocls; to which the
Protestant section of the School Board was to contribute
an annual granf of $2OOO.OO,31 The MNormal School mide use
of the public schools for practice and proved 1ts value
according to the Winnipeg Protestant School Board in
"disseminating sound educational views" and teaching "the

32

latest methods of imparting instruction. It was to th
Normal School that the Advisory.Board looked for help in
solving the problem of teuchers of uvncertain gualifications.
1t was McIntyre's opinion that certification regu-
lations should be closely adhered to in the matter of teach-
er gualification. He influenced the Board on one occasion
to inform the Brandon school district that in a2 matter that
concerned the gualification of a classics teacher the Board
would hold to its regulations,33 He continued to emphasize
his conviction on the Board,'"we cannot depart from the
- 34 e . \
regulations", By such insistence McIntyre was able to
exert considerable influence in controlling the gqualifi-
cations of teachers in the classroom.

Since the Normal School was operating well it wae
vossible for teachers to become gualified and cven better
gualified. In 1886 many Winniveg teachers were, at great
personal expense, taking adventage of the onrortunities

[2

offered for professional education at the Hormal School.- 27

MeIntyre worked on exemining and considering tne
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adeguacy of the Normal School course.- In his view the

Normal School courses were most important. The course

had to meet the needs of the schools &nd in order to 4o s0
had to be subject to some measure of chinge &s times
changed. In 1907 he served on a committee to simnlify the
Normal School course in order to give grester prominence to
the practical side of the work,38 In dicintyre’s view a
soclety of greater functional specialization had need for
changes in the schools and also a need for a change in the
training of teachers. In a society where communication was
important to harmony, ¥cIntyre took the initiative on the
Advisory Board to raise the quality of handwriting among
teachers., Those who entered the Normal School whose writ-
ing was not up to standard had to submit & specimen of
their writing to the principal each month.39

Over the years the Advisory Board continued to work
to raise standards and to provide professional training for
new courses that were being added to the gchools. HcIntyre
used his influence in bhoth wreas to strengthen teaching in
the schools. In 1914 it was still poszible to obtain a
teaching certificate having comnleted grade Tten, but Hcln-
tyre took the initiative in seeking to have students com-
plete three years of high schcol prior to entrance to
Normal School,4o He further assisted in outlining a one
vear Normal School program and advocated that after July 1,

1916 all students would neve to have a one year Normol

. ) 11
School course in order to te&ch.é
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In addition to reguler certification Mcintyre
worked toward special certification to meet the needs of

a broader curriculum, He served on a committee to consider

: . o . ‘ 12 .
the guestion of swnecial certificates in mu51c,4 in draw--
. 4 e e 5
1ng,43 household arts,4' end industrial arts ,4) He had

viewed with favor the proposal of the iAgricultural College
gy , 46 , ) \ : .

to train teachers, and had taken keen interest in the
outline of the home economics course, suggesting the
. . . , 47
strengthening of certain points.

MeIntyre and those on the Advisory Board aimed at
raising standards. Their work covered the whole province
and while it was not possible to have all the teachers
highly trained during a time of rapidly expanding popuvla
tion, their work was marked by some measure of success.

?

The city of Winnipeg, &s an urban area, had its choice of
teachers, and the standards were naturally hisher than in
rural areas. One notes that in Winnipeg with its higher
standards there was an improvement in teacher gualification.
The percentage increase, according to certificate level for
the years 1916 to 1926, indicates something of ¥cIntyre's
influence. In that decade the number of collegiste certif-
icates increased from 10.5% to 227, first class certificates
from 9% to 30% while second class certificates decreased

o ¢ 48 " on i
from 74% to 43%. McIntyre's early insistence on higher
T

standards bore significant fruit as years went by.

-h

When one refers to the raising of tesacher's stand-

ards, it must be recognized that higher certificates do not

ok



he+

o
®
e
D
0]
0
o
o]
t.}
“J
g

{

o’
©
},_X
f.J .
6]
=
o
rrt
[
m

teachers in Winnipeg were egual to

arshiv,

ness and in personal character and

iatheson, one of Winnipeg's leading

specifically mentioning teachers in

certainly included them in his high

School System. FHe stated that "the

peg is second to none in Canada"
By 1816 one notes &

ation tradition. McIntyre along wi

Board recommended

date could submit his or her

from day to day of

o1

geometry .

ited were empowered to promote

without reference to the TNevartment Examination.

also advocated at

9 be left with the

tion with the princinal of the high
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teacher.”~ Teacher stancards had be

be expected that Mcintvre would fovo

examination nrocedure.

sory education had been instituted.

fer as he was
any
in knowledge of schoolroom practice,

worth!,

books containing class
drawlag
schools

“unils

this time tThet promotion {from crade

ter stendurds in nractice. That

wits certalnly kcelntyrets

concerned the
in Canada "in schol-
in earnegt-
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citizens, though not
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the Winnipeg

School System din Winni-
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in grade G, 10 and 11
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or sunerintendent in cormsulta-
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r a relaxation of the
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L7L

this was & step in the right dircection as it served the irn-—
terests of a unified society. There was no doubt that the
"hostile interests” in society, thut he haud seen years be-
fore, still existed. He, however, could be encouraged by
the fact that teachers, whose job it was to nroduce a good

soclety, had become, as Tar as he was concerned, better

gualified for the task.

w
t
©

The gualifications for the tasgk algo included moral

fitness. A good society, in NMclntyre's view, needed teach-
ers with Christian morality. It was through the idvisory

Board, with its control of certification, that he cculd in-
fluence the moral standards of teschers. Since he believed

P

that the moral character of teachers greatly int

luenced

-

pupils and uvltimately society itself, it wae

withhold certification from those whose moral character was
in doubt. It was alsc imuortant
tion of teackers in service if it wes vroven that they were
morally unacceptable as teachers., elnityre did not hegsi~

tete to take the leadershin on the Advisory Board when morsl

questions arose in relation to teachers. Teachers whose

oL -
conduct was guestionable were investiswuted.”” Thoge who
were found to bhe guilty of miscenduct were ouiclkily declt
56

with as the occesion warrented.

KeIntyre, through his service on the acdvisory Board,

wes also able 10 exercise his influence in the interests of

educetional change., sfter the Junior High Scheol was in-

o

troduced to the province, he toock & place of lead

(9]
(D
’j
=



suggesting the course of study thet he believed would be

approyriate for all Junior High Gchools in FManitoba,
He also gave lecdershin in wrescribing tonics for

essays which were required by high schocol studerts who ey—

U)

rected to enter the teaching profession. amongs the topnics

n which students couvld write trere was ovuwortunity vro-

oo
/L/

vided to focus on "educutional change",
MeIntyre's interect in chunge wes further evident
in 1819 when the Advisory Board was involved in discussions

'ith the University regarding & new matriculation course
which involved the outlining of such courses g vhysical
geogravhy, home economics, industrial zrts, cporiculture and
cemmercial work,59 This recognition of the wnractical
studies in metriculation work followed the trend of the
state universities in the United States which recognized
the need for a more practical course of studies to meet
the needs of society. For Meclntyre there wis no doubt
the practical courses had to bhe recognized ot & higher elu-

cetional level. He served on & commitiee c¢f the Advisory

Board that recommended that graduates of the home econcmics

pasis as gradueates in Arts in the University. This ecuval
recognition a»nplied to MNormal School training ond
sional reading necessary to cualify for teucning in
60

Thrcocugh service on the asdvisory Bourd Xcintyre was

able to exercise & congideruble mevcure of social control,
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He was able through recommendations concerning textbooks,

curriculum &nd teacher certificetion, to safegucrd his values

and provide Tor their inculcution in the Lives of others,
In addition to this he was uble to give sigmificent guild-

s
s

ance o

o

¢ direction to provide educetion te it one for his

or her specific function in life. The acdvisory Board was

th

a stronghold of centralized control where those of merit
who had risen uvpward could function in giving guidance

to gociety.

School Buildings

In MeIntyre's pursuit of 'making good men and women
and fitting them for life service" school buildings vlayed
a large part. He believed that '"the school should help to
create ideals, and buildings and grounds are educative in

e ~‘

. . . - . [N .
their effect in & right or wrong direction. He main-

tained, with others such as the Commissioner of School
Buildings, that "better surroundings undoubtedly caused
better behavior on the part of the pupils",62 It was also
MeIntyre®s belief that since education fitted one for life
service,; the buildings had to adaot to chanscing times. He
believed that the school had to adaspt "to individual re-
guirements and aptitudes as demanded by the various activ-
ities of industrial and commercial life". The schools, in
#icIntyrets view, had to Dbe equivved to vprovide this train-
ing,63

Melntyre, upon assuming the leadership of the
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Winnipeg Frotestant School Sygtem, set himself to upgrading
the school facilities. ‘When he Zecieme Inspector of Schools
for the Winnipeg Trotestant School Board, school conditions
needed upgrading. The buildings were golidly built but
were herd 1o heat. There was a stove in each room but in
64

the cold winter months the rooms were far from comfortable.

There wis a marked temperature difference between the floor
65

)

and a level six feet above the {loor. This was s0, 1in

spite of the fact that all the scheol buildings had been

66
banked with earth in an uttemnt to make the floors warnmer.

The net result of a&ll this wes that the studentes had cold
feet and warm heads. Those close to the stoves were much

too warm while those farthest away were only moderately

67 . . . i . 68

comfortable. Ventilation was practically nonexistent.

There were no fire escaves or fire extinguichers provided

69

for the buildings.

.

thiet he deter—
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The need that I nty
mined to take a three-weelt leave of absence and observe

5 ) A 3 o 1 1 i LT X e o whe 70 m
schools in Ontario and the northern United States, The
School Board readily granted Mm the leuve and azsked him to
take specific note of the heating and ventilation systems

N

in the schools., They voted the sum of 340.00 to gay for

T e 4 : 71

hig railway ticket.
The result of the tour of other schools guickly be-

came evident in the Winnipeg schools ar the Smead Dowd and

Company system of heating, ventilating andé closet accommo-

. o - 72
dation was introduced and adonted for the larger schools.
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About 70% of the pupils enrolled benefitted from this new
system and it was expected to ocroduce better health, vro-
move regularity of attendance and improve the guality of

school work,73 It was important to inhibit the snread of
disease and have children in regular attendance a4t schocol

1f they were to be properly molded through education. The

whole matter was described by the School Board as & “long
step towards securing the desirable conditions”,74 tie
had set his hand to the imnrovement of school fucilities
and the school system was to continue to advance in that
direction,

The rapid growth of the city of Winnivneg through
immigration provided KcIntyre with a great challenge in
giving leadership in providing accommodation., after 1890

when a common vublic school system was tdopted there wa

9]

the necessity of providing accommodation for all the chil-
dren in the city who did not attend nrivate cschool. This
was & Formidable task s the populaticn of Winnipeg in-
creased every year from 1870 to 1915 with only three excep-
tions 1877, 1886, and 1889075 After 1915 there was a popu-
lation decrease, in 1916 and 1917, but the school population
during those yesrs increased rather than decreased, and con-

tinuved to increase until 1928. For 38 years, the major

vert of MeIntyre's leadership of Winnipeg schools, the
76

school population steadily increased. The measure of

this increase can be understood in comperison to other

cities. Between 1911 and 1917 Winnipeg had the largest



percentage increase
77

of students among ten representative
cities in Canala.
MeIntyre described the period of public school ex-

pansion beginning with the rapid increase in 1S05.
The period of rapid expansion made large de-
mands on the energy and judrment of the members
of the school board and its officers. Tetween
that date and the close of 1915 the denartments
of finance and building and sunply had to provide
for seating accommodation, eguipment, maintenance
of teachers and caretakers, for an increase of
approximately 16,000 DUﬂils. To do this some
twenty buildings containing about 350 classrooms
were erected, equivpved, staffed, and occupied.

It had been expected that as immigration
stooped in 1914 tho rate of increase that had pre-
vailed would not continue beyond 1615, This left
out of account that the newcomers had brourht with
them not only children of schocl age who were
promotly enrolled, but alsc chi 1dren under ase who
entered school as they ceme cf age, and thet with
the large number of new fuomilies & larger natural
increase went to T£ill the primary classroom.T8

Between 1015 and 1623 the increase of the school

population was 12,420 and this increase put considerable

OJ

pressure on school facilities. New building continued and
additional equioment and stali were aaﬂed@7”
As a result of the increase in the number of students
it was often necessary to rent facilities on a temvorary
basis until schocels cculd be constructed. But even with
the best of efforts there woae still overcrowliing year by
year as great effort was mude to provice sufficient accommo-

e

dation, n 1918 the same compleint was hecrd as at the turn

-

of the century, the continuing comnlaint of the "over-
s 81
pressure’ on school facilities.

Careful planning was necessary. In



pation of further growth six new school sites were pur—

. 82 . : P .
chased, This policy of anticinating growth and purchas-—
ing sites ahead of time was rveferred to by the School Board
in 1922 as & "wise policy" adovtbed years ago, which resulted
‘ . L - : 83
in a significantly decreased expenditure for school sites.
This reflected icIntyre's good management &s a cost con-
scious administrator who was able to bring to the Board
ideas that had been tried elsewhere. By making use of the
experience of others MeIntyre was able to lead the Board to
develop according to local needs and at a rate proportion-
. 84
ate to the city*s means.

MeIntyre's success in giving expression to "thrift®
while at the same time vroviding excellent school accommo-
dation i1s found in some statistical cost comparisons among
selected cities. While not exclusively related $to bhuild~
ings the figures indicate careful finsncial management. In
1602 among ten selected cities, seven of which were in the
United States,; Winnipeg stood second in huving the lowest
bupll based on average attendance. Toronto stood

85

first in the statistical outline, In 1923 among seven

cost per

-

selected Canadian cities, Winniveg stood second, having one

of the lowest costs per vpupil in attendance. Only Vencou-

- 86

ver surpassed Winnipeg at the time.
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In 1008 when some 5600,000 was needed to se

D

e

educational accommodation, the money was readilly raise

t thaet time "The interest of the people

0

iclntyre indicated

of Winnipeg in maintaining & good standerd of education was



shown by the fact that the bylaw authorizing the issue of

57

debentures was passed almost without opposition™. ! In

©

time of repid immigration with the resultant tension in
society, McIntyre was giving leadership to an educationzl
program that throush the inculcation of the values held by
the middle clasgs British Protestant majority would, it was
hoped, lessen the tension. Schools were needed and more
schools and the money would somehow be found to support
this important cause in society. YciIntyre saw large numbers
of children, to whom English wad¢ a foreign lenguzge and who
needed individuval attention, meeting in crowded classrooms.
He maintained that more facilities needed +to be provided.
While the rapid increase in school population made
it difficult to keep up with school building, it did have
the advantage of providing licIntyre with the opportunity of
seeing constructed, the kind of buildings that he believed
was necessary to meet the needs of society. He d4id not,
however, neglect older buildings but socught to renovate
them into bright and pleasant educational facilities with,
as he indicated, "conveniences to be foundéd in the newest
build gs”,88 These buildinegs were to serve a vital educa-
tional purpose meeting the needeg that immigration brousht
to the city, the needs that indusitrialization produced and
also helping to overcome, in some meésure, the lack of a
compulsory education program through their cttractive
construction,

When NcIntyre and the Commissioncr of School Builcé-



ings returned from observings schools elsewhere in 1907,

i

Commissioner expressed Nelntyrets belief thut *ta building
created for educational purposes should set an example of
the velues held, such as taste, simplicity &nd dignity.
MeIntyre vigorously pursuéd the kind of building proeram
that would set an example and through that examnle exercise
an influence on society.

McIntyre maintained that "great care™ hzd to be

taken "to secure correct sanitary conditiocns in the new

N
}_J
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buildings™., He set himse to see that buildinss were fire-

proof through the use of reinforced concrete, and plaster.

-

Blectric wires were placed in conduits and plaster lat

D"

vas used in walls as a fire preventive measure. Steam heat,
forced air ventilation with provision for the cleaning and
humidifying of the air, was provided in the schools, 4as
McIntyre observed the buildings he remarked "every care has
been taken to provide the best possible sunitary condi--
onen 90 N - o s
tions®, As older buildings were imoroved and fire eg-~
capes were added 1t was ocbvious that education was important
in Winnipeg. The fire escaves protected the citizen and
exhibited a sense of responsibility for the general civic
welfare. As early as 1905 the School Board was commended
by the Minister of Education for "setting an example of

91 fira e 2 ] :
which it can be Jjustly proud". With such care given 1o
sanitation McIntyre looked forward to decreased incidence

of disease caused by poor school buildings and, &s a resul’,

increased school attendance., Children could not be influ-
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enced and molded unlecs they were in regular attendance at

important.

When MceIntyre begen to give leaderchin to the scheol
system he made the maintenance of cleanliness an imvortant
metter. School janitors were chinged in some schools so
that cleaning would be more efficiently doneog‘ As dmmi-
gration increased it was more than the cleanliness c¢f the

buildings that concerned lcintyre. He emphasized personal

cleanliness and in 1908 began the installation of shower

93
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baths in the new school basements., In addition to the

buildings emvhasizing cleanliness they also had to ve
attractive. When heavy expenditures were being made for
school accommodaticn in 1881 McelIntyre indicated that "ine

creesing attention . . . [was] given . . . to beavtifying
94

1 b

the grounds and external avpearance oi the vulldings®,

5 A
¢

However, it was not only the exterior of the buildings thz
were made attractive but the interior o well., The Jchool
Board expressed it 1his way:

e « o« the character of the Tinishing, the
pleasant effect of the coloring in furniture,
walls and ceiling has on imoortant velue s one
of the educaticnal influences by which chi]dren
are affected. With no museums or plciture
leries or other agencies for the cthwwuuloh of
taste and promotlon of art amongst ve, 1t is im-
portant that the school should not Lull in its
duty in this respect, for no educaticnal agen-—
cies have greater claims on the ground of util-
ity alone than those concerned with the educa-
tion of taste. There is . . . no situation in

1ife that is not enohled by tasteful surround-

125.95
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5111l further the buildings were so constructed =
to emphasize order and control., By 1886 school desions
had included cloakrooms within the classroom. This enabled
the teacher to exercise "complete surervision" and have +the
rupril act "in an orderly manner" while getting his or her

" . 96 o R .

clothes from the cloakroomn, In similer fashion the
schools were desipgned to give the teazcher control in case

of the need to leave the building hecauvse of fireog/ Dis-

h

organized behavior in the case of fire or in the develop-

v
)

ment of 1ife would, in lleIntyre's view, pose a hazard not
only to the individual but to cthers with whom the individ—~
ual was associated,

As early as 1096 & system of electric bells was
introduced into the school design. These bells "enabled the
orincipal to control the movemente of the entire school in

n
assembling or dismissing".”” This centralized control
system assisted the inculcation of punctuality, regular
movement and movement as a groun, This group restonse and

group movement was such &g to eliminate disorgenized indi-

.J..

vidual action that would threaten the harmony of the learn-
ing environment.

The promotion of harmony was also sought in the
planned placement cof school buildings, The school grounds
that were sought were of considerable size. The securing
of large playvgrounds for the gchools was described

McIntyre &s "wise provision” on the purt of the Board.

HeIntyre foresaw the growth of the city in 18G1 and the
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need for ample playgrounds wherever possible. The ample
playgrounds according to NcIntyre, orovided for '"the edu-
ciztion that comes from encountering each other in health-
ful and manly sport™. He saw pupils learning to adjust
individual rights and desires to those of others. The
lesson of self-control is learned as well a&s "the principle
of mutuval concession and asreement on which society is
based".loo The School Board under lMcIntyre's leadership
did not fail to give the playground high priority. \ihen
they saw the city developing they allowed for large play-
grounds in the realigation that such grounds might be the
only playground in the whole area,lOl

The success of the emphasis on playgrounds made 1%
vogsible for the Winnipeg Playground Association to be
formed in 1910, This Association was organized with repre-
sentatives from City Council,; the School Bourd and the
Yarks Board, Their purnose was 1o eguip and use the school
playgrounds as places .where youngsiers could spend their
time in constructive pursuits. Icintyre, whose leadership
made such ample vléygrounds possible, was zrpointed to the
first playground Commission.,102

One of the major develo ments in school construc—
tion was related to the fitting of the pupil for 1life ser-
vice through an expanded curriculum. Initially wien the
teaching of manuval training was introduced into the schools
in 1900 it was necessary for the School Board to rent fa-

e . : . . : . 10
cilities and set aside certain rooms in existings schools] 3
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When such teaching was formally adopted plans were made to
provide proper facilities. By 1908 schools were built that

provided "for manual training and domestic science cls

104
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es", Melntyre, however, faced difficulty in expanding
the Collegiate curriculum as a result of the heavy demand
for school expansion at the elementary level. He continued
to work toward expanding the curriculum and adapting the
school to the demands of the "various activities of indus—
trial and commercial 1life". He maintueined that the Colle-
glate building needed to '"be eguipped for training in con-
structive and other forms of industrial work that appealed
to the interests of students".lOB By the nextv year, 1909,
elntyre was able to report in reference to the Collegiate
thet he believed "that buildings planned to provide courses
having & direct practical bearing will be begun during the
coming year“0106 These plans were brought to fruition in
the construction of the St. John's and Kelvin Technical

Hirh Schools in 1911, MMciIntyre envisioned these buildings
as bringing the scheme of educatién closgser to the indus-

o7

trial life of the community. Such school buildings, it

was hoped, would generate interest and so insure hetter
oy A 108 e T P o9 A " R e~ DY Y 4 11U
attendance, Seaborne has szid, "changes in curriculum

e o o are likely to be reflected in the layout of the build-

ings" 109
foe L

¥cintyre described these new buildings és relating
to the practicel callings of life:

acilities will

h

For the first time, adequate
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he at hend for making the education given in the
school bear immediately on the »nractical callings
of life. The departments of work for which pro-
vision h&s been made are mechanical drawing, furn-
iture making, wood turning and pwttezn making,
forging and machine shop practice. The bulldings
are so vnlanned that they will lend themselves to
the introduction of instruction in electrical work,
plumbing, sheet metaL work, etc,, should this be
found advisable., osulta ble rooms are also provided
for the teaching of dressmaking, millinery and
housechold science for girls. Well-equipped labor-
atories will make nrovision for a good measure of
scientific training, both for its value as train-
ing and for its bearing on the industrial pro-
cesses taught in the Lohool, The enlarged accom-
modation will make it possible to improve the eqguip-
ment and extend the usefulness of the commercial de-
partment, while commodious classrooms will give
facility for the carrying on of that general educa-
tion which must underlie all effective special
training.110

In Helntyrets view, such buildings provided the

facilities that would help solve social and economic HIrob-

Kiges

lems and would in doing so, repay "the expenditure in-

117 . . , .. .
curred®. 11 Eoch one would be better able to find his or

her function in society as & result of such educational

The introduction, by Wcintyre, of the Junior High

School led Lo the construction of buildines for Junior High
112

-

School uses in 1920. The schools now defined different

levels of function and were designed to provide eduvcation,

as McIntyre saw it, so thet one could find hils or her spe-

cific place in society &t whatever level he or she was

gualified for by native ablility.
At the close of his educational career McIntyre in-—

dicated that the School Bourd "determined in & spirit of
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civic pride to keep abreast of the older communities of

11 . . L .
the east", 3 Inherent in this civic 1

B

ide were the values

5

of the middle class British Protestants who had originally
come from the east. What the east wie, and thot was vri-

merily Ontario, Manitoba would be, and the school buildinss

»

would helv to achieve that end.

Teachers

b ST
L

As far as lelntyre was concerned the teacher wvias

2

the key to education. There was nothing that could mini-

mize the importance of the teacher. In his renort to the
Department of Education in 1891, he had this to say:

Well appointed buildings and comnodious grounds
tastefully kept are but accessories . . . the all
pervading force unifying and directing the entire
system is the teacher. From him radiste the in-
fluences that awaken curiousity, guicken the in-
tellect and stimulate and strensthen the faltering
purpose of childhood. ¥o excellence of material
conéitions, no perfection of organization can com-
pensate for defects in the composition of the
teaching staff.114

1

McIntyre spent much time visiting the schools to
suggest improvements in teaching vroce’ure. The greater
vert of his time, however, wee spent in encouraging and

stimulating the teachers. 1t was said in a newscaper re-

port, that he "allured to brishter worlds and led the
31 115 It + 1 ¥ o - - -F' o~ b
wayh. MeIntyvre was keenly aware that if he was to

attain his ideal of "meking good men and women®” and "fitting
them for life service" he would accomplish it mainly through

the teaching staff.
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MecIntyre led the way in making greater use of
women in the Winnipeg school system. slmost from the begin-
ning of his educationsl leadership he saw to it that women
were promoted to positions which hed formerly bveen held

only by meno116

He had &t least two reasons for doing this,
The first was that he believed that women were superior to
men as teachers, with the exception of their inability to

117

supervise the activities of older boys., Secondly, the

promotion of women enabled the School Board to fill posi-
tions at a salary less than that normally paid to a man.118
4t & time when finances were in short supply licIntyre de-
termined, &s he saw it, to raise the guality of teaching
and at the same time reduce the cost. A third, and obvious
reason, may well have been that the teaching staff was al-
most all women., There were 111 teachers in 1899 and of
those only 10 were men.

When NMcIntyre observed the teechers in 183G he found
that though all were "conscientious and painstaking" they
were not all of egual aptitude for the work of teaching,llg
In order to screen out those with 1little aptitude for tezch-
ing, McIntyre introduced & hiring vwractice thaet out teachers
vithout a vrevious record on & =rovisional list before 21v-

120 .
20 Preference in later years,

ing them regular employment.
before the turn of the century, was given to tedachers who

. . . e 121 .
ned experience outside Winnipeg. Necintyre's

nad gaix
effort to raise teachers' standards has been outlined ear-

lier in this paper in reference to ithe advisgory Board., is



the leader of Winnipeg's educational nrogram he constantly
encouraged teachers to raise their stendards by professional
training. He permitted teachers to dismiss thelr classes

on certain days in order to &ttend clésses themselves at

the Normal School. The HNormal School used T
schools for purposes of practice and an &ttemst was made to
keep vefore the teaching stauff the latest methods of im-
parting instruction. He encourwvuged in-service training.
The teachers formed half-hour reading clubs at which they
read various educational journals. They also formed an
asgociation for the study of psychologyalgg In 1520 he
commended the meny teachers who were taking wdventege of
the opportunity for self-imnrcvement offered by the exten-
sion lectures at the University. The lectures in English

-

were well attended and a sci e course had been added for

the benefit of the teachers. McIntyre's emphasis on
improved standards d4id not fail to bring nositive results.
By 1916 about 10.5% of the Winniveg teachers held collegiate
certificates and by 1926 this was railsed even higher, 1o
00¢. Pirst class certificates increased from 9% to 30%
and second class certificates decreased from T4 to 43%.

in 1923, out of a total of 939 princiuvals end Tezchers, some

400 to 500 hzd, in the previous year, improvecd their schol-
arship and professional training by voluntary attendance at

the evening classes of the high schools and &t clesses held
outside school hours a2t the Normal School and the University

of Wanitoba. Others attenied summer school both in Canada
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and the United States. 20 Jn KMay 6, 1927 the School Board

passed & resolution stating that the wmirimum reguirement
for teaching in a city school would be a first class, non-
professional certificate. & teacher of sunerior ability
holding a second class certificate could be hired hut could
be required to raise his or her academnic standing to first
3 = + 3 126 s - 3 -
class within a reasonable length of time. Melntyre had
succeeded in raising the teaching standards in the light of
the responsible work that teachers had to perform. In com-
menting on the raising of standards in 1926 McIntyre spoke
. 12
highly of the teachers, !
No factor contributes so largely to the effec~
tiveness of the schools as a teaching staff with
fine personal eguipment and with a high standard
of academic and professional gualifications. This
raising of the standard of gualifications which is
accomplished only by very earnest effort, is at
once an evidence of the guality of the men and
women on the staff and a guarantee of thelr readi-
ness to meet the obligation of the teacher -—-that
he ghall himself be always a learner.l28
MeIntyre, in his concern for the efliciency of the
teaching staff, gave his attention to more than teaching
standards. He saw that teaching conditions needed improve-
ment. MNMany teschers remained in their avpointments for &
“ B 129 iy 4 b ey : r 1 7 From
very short time, These teachers not only resigned from

their specific appointments but resigned from teaching as

indicated in the fect that of 120 teachers employed in

Winnipeg in 1901, the average length of experience was 8
130 . E o A e " 17 . .t 4 ehRe)
years. Teaching was not generally a pursult in which

the majority of teachers svent their lives. Vhile Yinnipeg

as an urban area could select teachers of experience, 1t
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was not always easy to get competent teachers.
When McIntyre assumed leadership of the Winnineg
rrotestant School System, teachers' tenure wic on & yesr—
to-year basis. By 1891 he wes eble to renort that the
School Board was desircus of making the tenure of teachers
as permanent &s possible, consistent with the interests of
the schools.l32
In pursuing some system of tenure, licIntyre was
attempting to give the teachers a greater sense of job se-
curity. This he hoped would lead to teachers remaining in
the teaching field. If teachers did remain in teaching,
and made it & lifetime career, it would be necegsary to in-
troduce some kind of & pension scheme to give them some se-
curity for old ase., MNclIntyre gained some ideés on pension
schemes on & trip that he made to Cnterio end the United
States in 1900, He described for the School Board, the
teachers® retirement fund that had been enacted in lMassachu-
setts in April of 19003133 He further presented a detailed
outline of a plen that the Toronto Fublic School Board was
carefully Considering,l34 After careful consideration of
how older communities were nuking nrovisicn for teacherst

retirement and the local conditions in Winnipeg, the School

Board asked for and was granted by the Legislature in 1805,
: b 5 m PR M TR ] 135 MY
authority to establish a Tecchers? Hetirement Func, The

Fund was established and the teuchers responded in practi-
cally unanimous agreement between themselves and the

Board¢136 MeIntyre had succeeded in leading the School



Board in a major step to imnrove the conditions of teacher
employment,

The retiring teacher could look forward to & pen-
sion of a maximum of $300 per year if he or she had thirty
years of service, fifteen of which was in VWinnipeg
Sch 137 ) S o £ 4 P T ~ e 2 A -

chools, This was 609 of the snnual selary paid to a

Grade I to IV teacher in the first year of regular ser—

s 138 : 4 s 4 : 139
vice. 3 By 1920 the pension had increased to $800 39
which was 80% of the szslary of & Grade I to IV teacher in

that year,l4o

The pension had imnroved in more ways than one. At
the inception of the scheme, the School Board contributed
an amount egual to all that the teachers had contributed.
A teacher earning $1,200 or more per year contributed £2.00
in alternate months and a teacher esrning less than 51,200

141

contributed §1.00 in alternzte months. Since the great

majority of teachers made under §$1,200 as grade school
teachers whose maximum salary after eleven years was %850}42
the greater number paid $1.00., By 1912 rates were revised
and the School Board paid $1.50 for every dollar contrib-
uted to the pension.,143

4 further improvement wes made in 1918 when the
Board took @ction to refund to the estate of eny teacher
who died in service the full amount of that teacher's con~
tributions to the Fund. This action was to be effective
from July 1, 1915.%4%

McIntyre had directed the Board's attention and



given leadership in the matter of tenure and
if teachers were to be retained in the Winnipegs syvsten,
salaries would have tc be increesed. It was not only that
living costs were rising in 1903 but ¥McIntyre indicated
that "it was found that men could not be kent in the work
of teaching at the o0ld salaries when so0 many more remuner—
ative openings were available". The loss of able teachers
according to MMcIntyre "made & convincing argument in favor
of an increased scale".145 Salaries were increased for
principals, assistants and grude school teachers. The
range at the grede school level was from $500 to %675 de-

146 11 tne collegiate the

pending on years of experience.
range was from $1,200 to #1,800 for men and 51,000 to
$1,100 fcr women. The principel of the collegiate received
£2,200 to $2,400 maximum. *rincipals of schools up to 12
rooms received #1,200 to $1,800. ‘Vomen principals received
alaries from 725 to $1,000, depending on the school
served. 41

With the raising of salaries, NcIntyre had mide use

of his position to influence the School Bourd. Unlike 66%

of Canadian cities the chief executive officer in Winnipeg
143

could advise the Board respecting salaries of teachers
¥eIntyre continued to do so and a further revision wag made
in 1909 when the minimﬁm salery of a grade school Teacher
was raised to $575 with other similar increases for all

teaching and suvervising staffl.

Agein in 1912 a revision was macde, [or men wer
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still leaving teaching for other

<85

lines of work and the
cost of living was rising. Winimum silaries for grade

school teachers were raised by 175 and regular increments

-

were raised from $25 to $50. The maximum for a grade I 1o

IV teacher was raised by £200, with similer incresces for
all the teaching staff,”

Further revisions were made in 1018 which made the

.

minimun salary $1,000 and the maxinum $1,500 for & grade I

151

to IV teacher. Melntyvre's idea behind his continuing

work to increase salaries wos that it was important to re-
tain in the service of the schools, men and women of
scholarshin and character with forceful and versuasive per—
sonality, which were in his view, essential for eff
work in the school. He =aid thuat:

e o « 1t is recormnized that real educational
progress can be made only throush improvement in
the calibre and eguinment and ifeals of the men
and women in the schoolroom. In order Lo zecure
this, society must recognize the sunreme impor—
tance of the teacher's work by holding out to it
the rewards that await well directed and earnest
efforts in other fieldg. The aim, therefore,
was insofar ags the means at the disnosal of the
Board ypermitted to fix 2 minimum szlary and &
progressive rate of increase which weculd tend to

attract to education, and retain in i1t & larger
proportion of the abhility and telent meu h“d
been attracted by the wider field and
opunortunity of commerce an
professions, 52

)

Je e

industry and tae
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That McIintyre wus succeeding in reéuching this goal
is evident by the increagsed salory echedules already noted.
In the year 1816-1020, lcintvre relerred to teachers' re-

muneration g *one of the moct importent mutters dealt with
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during the vear"., He helieved that "educotional nrosresg?
wag involved and that prosress Jdepended on men and women
of cheracter, ideals, teaching «bility &énd gcholarshinm,
The local branch of the eachers' Federation had sub-

b mm e v e ] e vae . . NS TN K Vg R RN e
mitted =rcposdls wherein wigs the reguest TaaT nerearter

conference hetween & committee of the Board and a committes

of the teachers before final edontion was waoreed to hy the
154
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Board. Tiscussions were hel” between the teachers and
the Board and lcIntyre expressed the hope thet the new

salary schedule would reprecent an effort by the Boazrd "io

5

A

‘4_1

improve permanently the economic status of tedchers”,

8y

There was no doubt in Weintyvret's nmind that thogse vwno had

the responsibility of making socilety what 1t cught to be

Ly

should be trested in a manner that befitted their imporitent

function in society.

As ¥ceiIntyre sourht to make good men and women and
fit them for life service, he fiuced & rapidly chonging
society where industrializstion and dimmigraition were “ro-—

ducing conditions that were different

I

nast., In order 1o profuce & harmonious society that would

embody the values of the past end i

for the increasing differentiction of function in an indus-
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i riety, Melntyre saw the need to int duca-—

trial society, Mcintyre s the need to introduce educe

tional chénge., He mainteined that one of the first thing:

that was needed was a study ol the pecple end  tThe condi-

tions under which they were worlking. Zducation could then
A R . . 156

be adapted to it the needs of the people in & new age.

L i -
The adaptavions that Mcintyre introduced involved the
chool enviromment, curriculum and organization.

In the pursuit of

society, KcIntyre
school
poral punishment,
higher motivesg®,
to resort to
keep a book

where cormporal

58
ure.” 7" Later on,
Board that stated
flicted without

school,

renport on each

159

£

wupil. The

The schools vwas
teacher,16o

self-control

environmend.

157
vhysical force,
whereln a record

punishment weg

the permission of the

in addition to +I

an orderly, unified and

turned his attention first of all to the

\

He began to discourcge tne use of cor-

it

favouring in g place an apreal to "the
In order to encourage teachers 1o cease

he reguired ewch teacher 1o

weees to be kent of each case

uzed ciplindry meag-—

a resulation wos passed by the School
that no corporal punishment could be in-~

princinal

}

to submit &

C‘
]

the teacher had

e

case where vhysical force was used on &
force that leIntyre vreferred to see used in
the personality of a strong and sympathe
In this way the »nupil would gradually develon
which would not he devendent on an outside

force represented in an cuthoriterien figure.
MeIntyre promoted militery drill for boys, maintalin-
ing that it was & corrective 10 one-sided develonment, en-



couraged correct physical wmesture, and oromoted the general
, 160 o . , . o
health of the school. ilitary drill treined the boys
to habits of attention and obhedience to the several school
... 162 . s .
command s, 2 ALYl of this led to
163
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order &nd the disci-

pline of the school. In the place of militury drill,

the girls were provided with calisthenic exercises. Such
training was ideally suited to an industrial society where
workers would fill a place in the industrial machine. At

the turn of the century, annuval nublic demonstrations, or

concerts as they were called, were vprovided for the citizens

of the city. 4t one such demonstration in 1894 =t which
16

C . > 4 :
His Excellency and Lady sbverdeen™ & were in attendance,

3000 children moved in orderly array, each moving according

to command, each in harmony with his fellow, each in his

specific place, and all showing the effect of "systematic
physical tr 1ﬁ1n¢“. A special demonstration was given

o - e s 66 . ; . _ .
Tor Lady mmntol in October, 1900. Her remirks on this

~

occagion are significant. After expressing appreciatior

orugses and

L.g

for the entertainment which had consisted of cho
drills, she remarked that '"the significance of & well con-
ducted periormance, such as this, . . . is the evidence 1%

1f control to which

O

gives of the habits of good order and se
the children are being treined'™. She went cn to remark on
the value of the treinin in producing men and women " 10
do with all their might the worl that is weiting for them
It is not surprisings that lclintyre vigorously pro-

moted militery Arill for it profuced an environment of good
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order in the school that he sought to produce in soclety.
It was no longer to be a gociety of persornal informal ways

but & system described by Wiebe as '"designed for the reg-

+

vlative heirarchical neelg of the city where industry

168

flourished®. In 1895, Wajor Billman had heen employed

to provide more general instruction in physical and mili-

169

tary drill, and by 1888 he had placed it on @ secure

footing.17o In 1607 the drills had developed such promut-—

-

ness and exactness, when the boys paraded, that militery

. . ‘ 171
reviewers had nothing but preise for the effort, Ll

McIntyre, however, realized that life
militaery parade ground and it took more than & commencer

giving commands to produce the order and discipline neces-

3

sary in society. It was necessary to introduce gumes which
would require the following of rules and coonerative en-—
deavour to achieve success. He therefore advocated the in-
troduction to the school playground of games such as foot-
ball for the boys and basketball for the girls. These
would, in his opinion, teach pupils how to win &nd lose and
+t0 exercise self-control when under the gsupervision of a
teacher, who ideally would be a participant in the games 372
In 1907, football and lacrosse were added to military drill
t0 produce "physical well-being", Thabits of self-control”,
and "moral training®. The pdoypground was regarded by Meln-
tyre as providing opportunities Tor training that could not

173

be obitained elsewhere.” It vios for thece reacons that

he continuvally gave leadership to have school buildings
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placed on sufficiently lerge lots so as to provide adecuate
playground space,:w4
In McIntyre®s view, there was & direct link between
physical activity and physicel efficiency and that mide it
necesgsary to extend pnhysical treining to the high school on
a systematic basis for both boys and girls. When the new
technical high schools were built, they were ecuipped with
gymnasiums. At this time & physical education instructor
was appointed for the boys and one was slgo apuointed for
the girls, Hugh Urquart was also appointed as essociate
instructor of physical training for the elementary grades.

Kcintyre had been successful in providing the entire school
system with a program of nhysical activityel75
There were, however, two things that troubled

Wcintyre at this time. Une was that there wags not enough
competent leadership in rhysical training and the cother was
that there was not enough time zllotted to vhysical train-
ing in the school program. He solved the first problem

by having teachers on the fteaching staff tuke a course of
thirty lessons after school houvrs in order to cuvalify to
instruct in physical troining. In the year 1813-~-14 there
vere 125 teachers gualified as insitructors. +he second
problem couvld not be solved within the structure of the
school day, as KcIntyre's vision of the vielue of physical
training was broader than some others in the school admin-
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school hours to train to instruct in physictl training,
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mrembers of the school staff apgsin rallied to give of their
leisure time to provide organized sports for boys outside
of school hours. The trincivels of the elementury schoolgs
end the men of the manuval training staff formed an athletic
association in 1917 %o conduct school snorts. The resulis
of their eiforts wvere noted and commended by the Scheol
Board., The bovs were learnins how to conduct themselves
on the field, observe rules and acgoulesce in adverse de-

cisions. They also gained exercise end through the games

)
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eIntyre continued to press for an improved progran
in the schools and fihally succeeded toward the cloge of
his educational leadership in having stens taken o reor-
ganize the department of physical training. ir. Robert
Jarman, an expert in Fhysical Education in bngoland, wae
brought to Canada under contrect from September 1928 to
April 1929 to make a complete survey of the physical educa-
tion training in Winnives schools.l79

The school enviromment wés not only to have the
gradual elimination of vphysical force and an emphasis on
the imyportance of vhysical activity but @leo the promotion
of & healthful atmosphere, Disease ceused great distur-
bance in the educational program. Those who became 111
were absent from school and fell behind in their work.
Quite often, before they were toc 111 to attend school,

their attendance and contact with others had infected many

with disease, who in turn missed school. ‘hen those who



had been ill returned to school they were far behind others
in their studies, The whole clues wes often returded while
those who had fallen bhehind were c: tchines un with the others.
In the interests of school attendance, which wos imporitant
to McIntyre, and of general efficiency, it was necessary to
remove cauvses of disease from the classroom.

Among the first things that lcintyre did when he

took over leadership of the Winnipeg P'rotestant School

w

ystem was to upgrade the sanitary conditions in the schools,

+3

he heating, ventilation end closet accommocdation was im-
proved to provide for "comfortable, healthful surroundings
for pupils"., VWithin four years Kelntyre was able to red

y 3.1

To "the great improvement in the sanitary conditions of the
school rooms"o180

In addition to the almost immediate ungrading of
senitation in the schools, llcintyre gfuve leadership to hove

legislation passed in 1887 enabling the Scheol Board to ex-

ude from school any p»upil whce had been exposed to infec-~

181

tTion. such action was cimed at controlling the suread of
such common diseas as measles, whooping couzh and chicken

. : , 13
rox which syread rapidly through the gchools, °2

Prior to 1907 the resronsibility for the control of

f diseases rvested primorily with the home and

e

<k
o
o)
4]
e}
3
o
o
(o]
<

the teacéher. The home was to detect 1illness or the teécher

was to detect illness, and the Medical Officer was to be in-

2
formedclSJ Melntyre, however, saw that there wag more 10

®

maintaining of health than the control of communicabl



disease and furthermore such work ws related to the health
of people should be in the haonde of those who would function
in a professional cayacity. Edvcation and hewlth were link-
ed together, in Hcintyre's view, with heclth providing an
important condition for effective education. Immisration

had increased and many had come to Winnipeg wnose customs

£
and living standards were much below those that lMecintyre
regarded as adequate, These conditions had to be corrected
and what was needed was the introduction of Medical In-

spection which would place hezlth care in the hands of

those who had found their function or place of service in
society, ministering to the +rhysical needs of others,
The plan of Fedical Insnection that lelntyre en-

visioned was presented to the School Board by the School

m

Fanagement Committee and was as follows:

In consideration, then, of the conditions as they
exist here, of the fact that, after long investiga-
tion, and hy the advice of the best medical opinion,
other committees are meeting similar conditions by
gsystematic medical insnection, and that such insnec—
tion has received the strongs approval of the medical
profession of this city, your committee recommended
that stepns shovld be taken at once to organize such
systematic medical inspection, making provision for:

school chil-

(a) The periodic exemination of all
e or insanitary

dren with 2 view t0 detecting diseas
conditionsy

(b) The prompt exclusion of all children affec-
ted by communicable diseuse;

(c) Some efficient agency by which the
cance of conditions revealed by medical inegn
may be impressed upon parents, so that
action may be taken (for this purrnose
tor, who should be a qualified nurse,
the most suitable agent);
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(d) The influence of &1l school corfitions and
work so that they may be in accord with the luvs of
sound hygiene;

(e) The keeping of such records thet 211 informo-
tion may be available at uny time for the purpose of
any particular *aaey “rﬁ also as data for future
development of modification of the system,

These recommendations having been ziont
wes further resolved, at thc T‘ece“‘ribe:r* meeti
board, that a qualified - should be
as nmediczl insvector, whos ﬁhouid,%“;

(a) To make a physicul excmination of ench child
when he enters school, und agc often asg thereafter be
found necessary, and from time to time determined by
the board of school trustees; and to keep a record of
the same ag may be determineds

(b) Where evidence of diseuse is found, to
represent the condition to the parent or guardian,
s0 that appropriate treatment may follows

(c) To direct the exclusion from school of all
children affected by communicable disease, or who
wve been exposed to communicable disease, so that
if there is danger they may communicate the same,
and in case of infectious disease of the throat to
take a culture from the throat and to submit 1t for
examingtion at the health office of the citys

(d@) subject to the regulations of the rrovincial
Board of Hexlth and of the health department of
Winnipeg to make all necessary examinations and take
all necessary precauvtions to protect the schools on
the return of children who have been excluded for
communicable diseasge;

_J),J
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(e) To advise with the various committees and
officers of the board in regard to 211 = 1 g
tions affecting the health of the children

(f) o co-operate with the health deportment of

the city of Winnipeg in all matters affecting the
school, in any efforts to nrevent the svread of dis-
ease or to promote good sanitary conditions in the

cityv, and generally to assist in giving effect to the
intentions of the board in regard to school hygiene
and sanitation.l84

The plan was adopted and vprovision for its admin-
fsa i)

istration was made in an amendment to the Schools Act. The

School Board had assumed regsonsibility for «itending to the
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health, cleanliness and vnhysical condition of the pupils
and not just for the control of communicable diseases,

This had once heen left to the home but now wes assumed by
the school in the anvointment of two medical practitioners.

These physicians, a lady and o gentlemen, were avnpointed,

in 1908, as Inspectors on & pari-time basis at salaries of
4 00 - 185 2335 +4 - + [ ~
%9 ver year. In addition to these two vhysicians,

7

Dr. Mary Crewford and Dr, 4. W, Allen, two full-time nurses

. 186

were hired at $700 ver year.
The.development of a program to Look after the

health needs of pupils became very clecr in 1908, not only

ners

o]
O

in the appointment of medica nnel, but in that shower

o

baths were installed in new schools in the interests of
. 187 e o L
cleanliness. Medical Inspectors promoted the program by
instituting vhysical records and giving examinations. Com-
nlete physical records were prepared for each child in
188 .

1910, In 1911, pupils were weighed and measured and

their vision wag tested to eliminate retardation resulting
189

N

from poor sigzht. Dental needs were attended to in 191

with information sent to narents reauesting remedial action

190
where 1t was needed.

The parents were a concern tc MHelntyre, for a har-
moniouvs society depended on co-operative endeavour to reach
an agreed-upon goal, What was needed was something rore

£
L
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then reguests to parents to rectify specific health &
iencieg in their children. Somcthings had to be done about

a basic health reform in the home. If proper health
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measures could be introduced intoc the home, the health
standards would rise and the school medical devaritment would
not have to attend to so many medical needg,

The answer was Tound in 1912 with the formation of
a Little Nurses League "for instruction in child hygiene in
the schools of the northern nart of the city". An experi-
ment had been conducted for & short time in 1912, with a

nurse from the Margaret Scott Nursing Mission giving lead-
e 191 PR
ership. The next year a department of instruction in
child hygiene was formed. Instruction was given to girls
ten years of age and over in all matters of cnild care, the
feeding of infants, and preparation and pregservation of
milk., The girls practised what they learned in school and
were encovraged to make tactfuvl susgestions whenever they
saw a baby unwisely handled. The result was obscrve
. e . e 192
lessening of the infant mortality rate. The I
Nurses Leagve was adopted &g a permanent depariment of
school work and enabled girls from immigrant homeg to raise
health stendards in their own homes and later to become com-
vetent mothers themselves., They were enabled through the

school to be nrenared in a vpractical manner Ior thelr func-

tion in society.

The M¥edical Tepartment continued to exné

oy . . 19
clinics were introduced in 1G17,

L;J

with Dr. B, J. H. Bright
as Chief Dental Insnec tore Yrovision was &iso mede for thre
hzlf-time assistants. Where circumstances worronted, the

actual dental treatment was given by the school dentist.
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A5 the lMedical Devartment expanded, a Chiefl Kedical Inspec—

¢! 1

tor, Dr. Mary Crawford, revlaced the two halfi-time Insvec-

19 . o .

tors, 95 and two oculigts were apgointed to deal with cases
P i 196 5 -

of defective sight. In October, 1923 a sight-seving

class was organized in the William Whyte School for pugils
having less than one thiréd of normel vision. Eighteen
punils from grades II to VII were enrolled, studying the
work of the regular curriculum. It was Hcintyre's hope

that these pupils could receive their education without

further impairment of their s qt,“97 Such children, in

lcIntyre®s view, needed to be given the best opportunity to
prepare for and find their function in socilety according to
their ability. Finally in the yeur 1925-26 an immunization

program against diphtheriz was begun with oulbstanding re-

) . .. .. ] 198
sults in a decrease of incidence of the disease, E

MeIntyre gave vigorous leadership to the medical

0

program, He maintained that

Care for the physical well being of

child, the correction of physical defec
removal of conditions that stand in the
fullest pvhysical develonment are esse ential measures
in the effort to attain to individusl and natione
efficiency. Whatever contributes to that end will
make good its claim to a place in the educetional
activities of the community. 700

He saw the Devartment of edical Inspection as a '"recog-

niged social service agency, co-onerating with all similar

agencies in the city and doing valucble work
. 00

munlty".g

The gchool environment changed under liclintyrefs
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1 rship. It became gentler, wic marked by a ol for
ohysical activity, and was conducive to the general rood
health of the puvile. He sought through the control of the
environment to n»roduce mood men and women end fit them for

1life service,

With the chansed environment there also
hanged curriculum. WMelIntyre believed that an
system had to change "to meet the neceds of the o

20

I}

the conditions under which they are working',

educational

an

onle d

lieved that what was suituble to one neonle in one age

. oy o . . . ) 4o 202
could bhe very unsuitable to another peonle in another age.
The new industrial society needed not only the communica-
tion of knowledge as found in the traditional school sub-
Jects put the addition of subjects that applied to practi-

cel 1ife. The first sterg towerd the change were token
shortly after Vecintyre ascuned leadership of the Winnineg
Protestant School System. He was instrumental in having
1. a . .203 204 . . SRy ot s
both drawing and music introduced into tne curriculum,
These two subjects were significant, ior they indi-
cated Meintyre's aim, throusgh the school, to »roduce ood
men and women and it them for life gervice. He helieved
that music exerted a »nrofound moral influence over the wunil,
.. 205
safeguarding the pupil from atitractions of & lower order.”
He saw drawing as trainins eye end hand and having, as he
: . . . . . ., 206
expressed 1t, both "an educative and indusitrial valuel.
The next gubject that was initroduced was plant study This
study, introduced in 1895, was to train the vowers of ob-



servation ond "lead up to elementury asriculture and thus
commect the schools with the *inductrial Life' of the

o 207 . B ‘ e m ‘
province., The next subject was a commercial course in-

troduced into the Collediate ingtitute in orfer %o "hring

=

the Collegiate Insititute into closer touch with the busi-
A L P R ?OE)’ * R S - Lol D -

ness interests of the city Before the turn of the cen-

tury, fcintyre had set the course of the educational systen
in which he would not only form character husb nrovide train-
ing so that the individual could it into & plice in indus-—
trial scociety and thereby serve.society.

Nelntrre heartily embraced the idea of the tezching
of manual training Tor he saw it as directed boward meet-
ing his ideas on the ends of education. 1In
forming the School Board concerning manual training and en—
couraging them to consider introducines it inte the gchool
system., It h&d been introduced into schools in sSurope and

the United states and, according to lcintyre, had proven

2046 .
< He had bheen

its Yeducational and induetrial value',
deeply impressed with what he had lesrned of the work of

Co lle Woodward of St. Touls, &s Woodward sought to provide

ol

practicel training in his Hanuvael Training High School. lic—

intyre presented the School Bourd with & summory of the
scope of the treining rnrovided, which he hod talken from a

report of the Commissioners of Lduvcation for the United

States. The summary given

In all indevnenden
ength of the course
cramme conteins
Bach nunil has

b‘j ™ i——‘




210

period, languoy TE
two neriods. MWont schools
gs mzy be elected and some
pare nuvnils for admigsion 1
nical schools not recuiring ¢
of Latin or Greek. All ain 3
boratory troining in chemistry end nhysi
reguire constant study of litersture and
in Enelish comnosition. §ome have g
for the study of biolesy. In all, the
erbraces: woodwork—-joinings, turning, wood-carvine
or perguetry and pattern muline, olastice—-molding,
casting or modelling, hot-metal mork—~1orgLng? tem—
pering, soldering and brazing, colﬁ—motaW wWork--—
bench uﬂC mechine cutting, fittins end £ iehing of
iron, steel and bress, the thoroush s Lﬁf
mentary forms and project work.210

ceriod und shon
cneh or Germ
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Meintyre also indicated-that manual treining hod
been "extended below the high school grades through syste-
metically arranged exercisges in woodwork™, The whole scheme
of vocational training which Hcintyvre 2t the time referred

to as "industrial training” was, cccording to his sccount,

influenced by the prevzi

,_

i)
.
3
<
w0
lean
}_S
[
(0]
@]
iy
pus
iy
@
o
=
f?
<
3

his enthusiesm for these new additions to education he sug-
gested the possibility of establishing a school of the same
rank 2g the Collegiate Institute™ which would wrencre young
preveiling industry in Vanitobe,

ional pursuit came
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The stimvlus to
1900 when Jir William Mchonald of ¥ontrezl, having re-
mical training acrosg

golved to '"lay the founcdation of tec

centres

Canadea™, chose Winnipeg as one of

and paild the ccests for three years of
boys in grades V, VI and VII. The Winninegs School Booxd

ile the trustees of the Lichonald Fund

1o

orovicded the rooms wl



bere the exvense of teacherst ralaries ond coulrment. ¥r,

oy e el v
Oy rom which nro-

]

Ve d. Varters organized and directed the 1

o

vide@ one half day mer week of instruction in woodwork For
1,000 boys.”
When kcIntyre observed monual training in ovneration
in the Winnipeg school syctem he sow it fulfilling two im-
vortant purnoses. In tréining the hand and eve it stimu-
lated interest, for in the use of tools, the boys found
delizht in physical activity. Furthermore, Feintyre main-
tained that the new subject had & profound effect on char-
acter through treining in habits of exsctness, nerseverance
and independent effort in overcoming difficulty. *
Wihen the three yecr veriod of lichonald's funding of
the program was drawing to a close, dclntyre made & strong
appeal To the School Board for the continuance of the pro-
gram, arguing that to abandon it "would be a distinct re-
214

trograde step". The Boord became convinced of the value

-

of the teaching of manual training and made it a part of

b 'f‘h 215
the school nrogran.

There was no doubt thaet Keintyre »ursued education-

(@]

al innovations with great vigor und enthusicem. HNothing

less would do when a "good gociety" rested upon the effec~

yetem. In 1900, when the

[]

tiveness of the ecducational
teaching of manual training hed been introduced into Winni-
peg schools, he was alretdy congidering means whereby 1t

culd be expanded., He hed visited eastern Cenzda and the

United States that year and retvrrned with & number of idezg.



among nis ideas were the wrovisicn of facilitics for art

Trainin the necessity for more wrtistic trewtment of
buildings and grounds, and the development of manuval train-

ing for girls. Since immigration was increasing and stand-

ards of life in varts of the city were telow middle-clacs

n

British Protestant values, Mcintyre saw the need to raise

-

those standards by refining the tastes and raising living
standards in the home, In ¥cIntyre®s view the peorle of
central Duropean origin needed special practical treining in
"home—making", He indicated that -

The wWillieam Whyte School, cituoted in a part
of the city the people of nhlch are largely of
central European origin, is svecially nlanned end
eguipped for this work., The unner floor contaings
two kitchens, a laundry with sterilizine room ad-
jacent, a household arts room for instruction and

-

practice in dresgsmaking and nillinery, and a dem-
onstration room which, by means of movabTe DL
titions, can bhe converted into apartments of var-
ious kinds, s0 as to give opnortunity for wracti-
cal inestruction in house furnicshing end decoration
and the care and keening of a home . . . to instill
just ideals of homemaking and the manasement of the
household.

_J

“hen promoting the idea of manual training for girv
he maintained that it wouvld "exert a nrofound effect on the
housekeening of the future'™ in that it would consist of sew-
ing and cooking and "other suvbjects included under the term
217

fdomestilic sciencet®,

In 1203 NciIntyre waes succescful in having sewlng for
o

. o e N 218 .
girls introduced into the curriculum.” This, however, was
just a part of what he wanted to see in the school program,

He therefore did two thinss. Une was to hove liss Reeble

Lennox, the Director of the Winnineg School of Household
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Science, sponsored by lrs. Massey-Treble of Torontoe,
address the School anagement Committec on the subject of
TDomestic Science teaching in the schools. mecondly, as e
member of the isdvisory Bourd, he influvenced the Board to
place Household Science in the curriculum of the public
schools. The resvlt was that in 1905 Househceld Science

vias introduced into Winnivpegs schools under the direction of

liss Lennox. It consisted of & cookins cource for grade

An interesting event took nloce during the first
year of the operation of the course in domestic science,
KeIntyre no doubt wanted to show the School Board and
the wisdom of having such @ nrictical course in the school

curriculum. He arranged for the class in domestic science

to provide a formal dinner for the nmembers of the School
Board, the members of the nress and their wives. An account
of the event is contained in a letter written by Nrs. Reeble
Lemnox ¥aclleill in 1961 as she reflected on those days.

During the first year Dr. VcIntvre decided we
should give a dinner to the School Roard, the mem-—
bers of the press and their wives, about Torty in
2ll, I told him it was utterly imnossible. The
children couldn®t lean from individuvzl portions
to a formal dinmer and we had zbsolutely no equip-
ment for such an event. But he hzd o solution for
every difficulty I mentioned. Juch agoinst my
better judmrment I agreed.

The Board took out all the sea of an adjoin-
ing classroom., They had Latons cover the walls with
bunting. They gave me a free hand with flowers from
the city park congservatory. I must say they

everything possible to make it easier, or ot
possible, but we hed to borrow or rent every
article we used as we had nothing blg enoush
cater to such & number. ‘e got tnrovxn 1t and they

2
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0
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seemed most a&pnreciative and complimentary, bvt
Itve often \onﬂored how hot the dinner wago, bheing
carried across & draughty hall.22L

T 'y e o~ ~ ey I N P a4 ma”
fcintyre was able to demonstrete that young girls

at the grace VIII level were able, under proper leadershis,

o

to overcome obstacles and through & prectical arts course

be enabled after & short period of time to nrovide tasty

and deliciouvs meals., If anv School Foord members had had

doubts about the value of domestic gcience fTor girls,
these doubts were dispelled,

In building a good cocigty reintyre was concerned

lead-

with the homes, and had very ecrly in hig educational
rshin sought to strengthen the bondés between the home and
the school. The school staff were given detuiled instruc-
tions concerning their communication wnd general relatlion-

ship with the homes from which the purnils came. They wcere

. o a - . 22 o
to cultivate an attitude of co-operation, 7 Silnce Cco-oper—

ation depended largely on & shering oi valuves, idetlg and

goals, it was obvious to McIntyre that direct wction would

T

be necessary in order to agsist in raising the standurdg in

- o

the home. Sewing and cooking were the i

Y

ct

direct attempts

fout

to achieve this end. Good food and clothing were necesstry
and that was followed by an attemnt to nrovide a more
healthful envirconment through, as has already been noted,
the Tittle lurses Teauve, Thig, along with the inculcation

3ritish FProtestunt values through the

o
-

of the middle~cless
regular busic subjects of the school, reinforces by such

: : P . | -} 3 - jola
innovetions as "the penny savings bvanks® introduced in 1099
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3and Empire hay, to promote patriotism

and a sense of national uniﬁy$224woulﬁ, it was hoped by

toc promote thrift,

MeIntyre, raise the standards of living. In 1914-15 keIn-
Tyre; in his pursuit of a harmonious co-operative society,
led in the forming of a couvle of narent-teacher associa-
tions which he expected would be productive of much good.

Another innovation in the school program that was
directly related to the home wos school gardening, This
was to stimulate interest, give useful knowledgze, and, like
the other subjects, nrofuce "a mere honest generation of men

and vomen”,226

Gardens were develoned at the homes of the
children where possible, as well as at school, &nd since

the teacher had to inspect the gardens it afforded, accord-

i
T
N

ing to McIntyre, "an excellent opnortunity to meet the

ente who are pleased to see the teacher taking en interest

227

in the work of the children". MelIntyre maintoined that:

o o . even very small children can learn in
this way how the necessities of everyday life are
produced and that labor is reguired to obtain them.
Pailure to learn this lesson is the cause of much
dishonesty among children who are accustomed to get
anything they want without any adequate effort on
their own part.228

School gardening soon gained a firm foothold for its moral
value and practical training. It was making good men and
women and fitting them for life service,

MeIntyre had given leadership so that the elementary

school provided for emphasis on the ordinary, so-called

fundamental subjects, and in addition, & well developed

menual training program for bhoth

O
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manual training program besgan in grade I with plasticene

29

. . 2 . s ; .
modelling and proceeded to clay modelling and woodwork

for the boys and sewing and cooking for the girls. ¥ciIntyre
continually wanted to improve the »rogram in the interests
of personal development Tor service in society. One no-
tices that the principles of manual training outlined by
J. Liberty Tad of Philadelyhia were introduced. This con-
sisted of freehand drawing with either hand, first on the
blackboard, then on paper prior to develovment of the model
in clay or wooa.23o
The vision that McIntyre had possessed concerning
the Manuval Training High School had not been lost. The
Collegiate Institute had been committed to the traditional
academic program leading to the University or to the Normal
School, McIntyre believed that the high school needed to
be brought into line with the elementary school and to that
end reguired & broadened curriculum, It would then better
serve the needs of the community. Mcintyre incdicated that
as the Collegiate was eypanded to cccommodate the increase
number in attendance, provision would be made "for training
in constructive and other forms of industrial work that

o

gppeal to the interests of students on account of their

6]

direct bearing on the occupation to which they lcook for-

ward"AZBl He expressed the belief that the high school
should be opnen Y"to minister to the educational needs of all

students of normal capacity who have outgrown the stage of

mere childhood, independent of their ability to pass the



conventional entrance examinations”, His idea was that
all students should fit themselves for "itaking nart worth-
ily in the activities of the community",
Wihen MeIntyre expressed these views in 1908 he was
attempting to meet the pressing need nresented by a great
number of non-English immigrants who needed to be prepared
for places in society. Nany who desired educational oppor-—

tunity to be fitted for service in society did not have the

background to enter the traditional high school and were

too old to be classified at the-elementary level. In ordex
to meet this need, lcintyre advocated the introduction of

night classes "flexible enough to fit the requirements and

(o2
aptitudes of the students"s‘J4 If these gstudents were 1o

benefit from these classes, access to them had to be made
available, There was a clear distinction in McIntyre's
mind between those who would pursue the academic programn
of the high school and those who would benefit from the
practical offerings in the expanded curriculum. Upporitun-
ity must be provided for all to find their specific places
of function in a unified, harmonious society.

In promoting his idea that what he called "indus—
trial education” had to exist side by side with general
education in the high school, he presented three bhasic

reasonss

firstly,

. . pbecause of the value of constructive work
in all~%ouno development and 1its tendency to develop
certain powers of the mind not so readily stimulated
by the purely academic subjects.
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secondly,

« « o because the aupeal to the liking of boys
and girls for constructive work quickens their in-
terest and retains them longer in school and gives
Turther opportunity for the general education that
underlies that wider outlook so necessary for vrep-
aration for citizenship in 2 gelf governing commun-—
ity. A community where guestions of the profound-
est importance have 1o be settled by the general
intelligence of the peovnle;
and thirdly,

. .« o because in the kind of information given,
the gualities of taste and ckill developed and the
tendency to direct the attention of the student to
work, and the rewards that await the application
of intellect to labor, it is a very direct means of
increasing a student's efficiency as a worker, and
his sense of obligation to contribute honestly his
share towards the work of the community +to which
he belongs.?235

The grocundwork for vocational education was being
laid. A few years later the Nirector of Manual Training
and Technical Zducation was to say, "The foundation of the

work is laid in the classroom and manuval training roome of

the grades, from modelling in grade I to bench work in
grade VIII". The Sunervigor of Hougsehold Arts said at the
scme time, "The foundation lies in elementary handworl and
sewing in the grades . . . 1t extends into the field of
home-making®.
Keintyre's vision of a high school that would meet
the changed needs of society came to fruition in 1910 when
vlans were annouvnced for two technical high schools. These
schools, S5t. John's and Xelvin Technical Hi~h 3chools, were
described as a new stage in the educational development of

Winnipeg. These schools were to serve the north and south

ends of the city. McIntyre indicated that the move 1o
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build them was "the most important advance of the yvear",
He described them as follows:

Zach puilding will contain thirty classrooms
with ample space for laboratories for chenmistry,
physics, biology and household art and science

while the basement mekes provision for acvwnceo
woodwork, Torging, machine shop practice and elec-
trical work. The classroom accommodation is suf-
ficient to provide for the introduction of instruc—
tion in the principles of other occupations should
the demand arise.237

Jith the opening of the two high schools, HcIntyre

hed achieved his goal of wroviding vpractical education
throughout the school system. HEis remarks on these high
schools gives an idea of what he wanted them to achieve in
the lives of the pupils so that the problems of society
could be solved.

It is hoped that the new subjects will appeal
to the interests of lorge numbers of students who,
on account of want of aptitude for, or interest in
purely academic work, now leave school before com-
pleting the course. Through this appeal many of
these students will be led to remain longer in
school., #With their greater matur ‘tv they will get
a clearer view of the relation of the general educ-
cation they have already received To thJ worik of
1ife, and a nastery of some of the processes employed
in the world of industry and commerce. In & prac-
tical way and as nart of his education, every boy
will learn the conditions that make for success in
industry, the value of time and materisl in snroduc-—
tion, and the relation of diligence and attention
to efficiency. Through operations that call for
the exercise of nercention, p*omnt judgment and ener-
getic action, opportunity will be afforded for the
development of these hablits and powers that are in
constant demand in everyday 1ife. In addition to
this, through the rangse of activities offerec, the
student will have an opportunity to learn his
avbitudes and abilities, and should in this vay be
greatly assisted in making intelligent choice of an
occupation. It is hoped by your Committee th
varents will recognize the value of the tra:
offered by these schools, and that they will cveil




themselves of the advantases nresented for the edu-—

cation of their children.
But besides the children who =re foun

ought to be found in the day echools, %

octher importent clase in the community, ich
education should be provided. ILarge numbers of
young men and young women who ore engaged in the

trades during the day wish to rcet a 2
the principles underlyine their occupations &nd a
wider ccquaintance with nrocesses than the conditions
of modern industry provide for. fThe neccssity for
economical production confines the operator to a
single process at which he beccmes expert. Thus
limited in his range of work, with no demand on his
1ﬂue111cence, the individuval de%erloratv» mentally
and becomes narrowed in his vision and less effec—
tive as a member of society. The remedy for this
condition is the evening technical school. There

the workmen may not oniy ledrn all the nrocesses of
his trede and master the underlying princivles, £o0
that his work is done \“Lh intelligence rather than
mechanically, but he may also extend his general
education so that his range of interests may be
broadened and his view of life enlarged. The older
cities make ample provision for instruction of this
kind, and the opportunity is eagerly seized by the
workers., Such werk is believed by educationzl bodies
to make an important contribution to the soiutlon cf
economic and social preblems and to well repay the
expenditure incurred. The accommedation and equip-
ment of these schools will make it possible to do
this work most effectively.238

In the ten years nrior to the opening of 1the tech~

nical schools, the labor force in Winnipeg had grown con-

2

g
10 it was 17,000,777

st

O

siderably. In 1900 it was 5000 &ndé by 1
At the turn of the century the rezilway machinists, boiler-—
mekers and blacksmiths hed gone on strike. In 1906 the
Winnipeg street railwey men went on strike for hisher

5

wages and recognition of tTheir unicn. It was a fierce

strike with violence brecking out &g troops were used against

. 240
the strikers,™

LcIntyre's view was that a solution To such problems



could be found by increasing the worker's runce of i
ests and enlorging his view of life through education..
This would eliminate a narrow selfish vieyroint and create
greater hurmony in society. He envisioned both labor and
business working together in & hormonious relationship.

When the technical high schools opened, high schcol
work, according to lcIntyre, "had been contrclled by the
departmental and matriculotion derartments'™., Both teachers
and students were interested primarily in subjects tha
vrenared one for either of these departmental or matricula-
ion tests. WMcIntyre advocated a high school curriculum
that would lead to "a leaving certificate”°241

Having changed the school environment and the
school curriculum in the interests of producing good men and
women who would find their specific functions in society,
HeIntyre turned his attention to organizing the punils in
the school sc that they could more accurately and efficient-
1y find their place of sgervice.

The differentiated curricvlum had provided opnor-
tunity for &)1 to receive training eccordins to their abil-
ity and probable destiny in socicety. Those vecationally
classified punils received vocational puidance so that they
could more easily debtermine their future function in soci-
ety. This guidance consisted, accordings to Melntyre, in
talks given to the boys in senior classes hy men 2lready
engaged in the occupations. Leaflets containing the sub-

_

stance of the "talks" were also v»rovided for the pupils.
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When the lectures begen, Felntyre indicated thit they cov-
ered the following subjects:

"Lithographing”, "Commercizl Trainine', “Possi-
bilities for Success in Hailnuy wWork', Cz rpent*y"
"Pattern-making”, "Training of an Electrical
Expert®, "dachine Traden, "SaWe smanship™, "Building
Trades", "yestern Canzdian Grain Trede™, "Self-
culture after School Tays*, "Valuve of Fhysical

Training", "Apprent 1cesh1p" "Preparetion for Civil
bnglneerlnv", "Grain and Milling Industries®,

"Architecture.242

Melntyre supported classes for non-Enclish speaking

B

citizens. When some non-English speakine neople reguested,
in 1907, that the School Board pHrovide English classes, the
decision of the Board wus to vrovide not only . English

-

classes but also classes that included "the ordinary sub-—

U)

jects”. These classes met three times a weelr for those
over fourteen yetrs of age whe were employed durins the
day. They also assisted in the assimiletion of the immi-
grant, enabling him or her to find a place of function in
society and contribute to it°243
This venture into special clusses occasioned by

the large number of non-English immigrents wes followed by
other special classes, Children who cume 0 school with
no knovledge of English had orgunized for them, "epecial
classes where &l work is subservient to instruction in
244

English®, A speciel cléss was also provided for those

who were having difficulty as a result of "mental inecti-
2LE L Cas s
tude or physical defect®, %2 1n zafition to thig, many

imnigrant children entered school late and lciatyre refer

red to them as being beyond school age vefore they comrnleted
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the elementary courses. Provision was made for girls in
this classification to vrevare for their nluce in society
regardless of their school standing. Special classes were

provided for girls in elementary dressmaking and cooking.,

A similar relaxation in academic requirements was made in

e

&S]

the high school, wroviding for a course in "practical art
that did not reguire algebra, geometry or science. Such a
course which maintained high standards in the diminished
academic subjects could wrenare s girl to receive a teach-
ing certificate and thus be eligible for Hormal School.
leIntyre saw this as meeting a great, immediate need, for
the course received a large resvnonse. IHe further indicated
that it was easier to make vprovision for girls than for
boys for the mzjority of girls would all end un as home-
maker59246 These special provisions, in McIntyre's view,
would be a great help in reaising standards in the home,
From the provision of special classes, Nelntyre
used his influence to provide svecial schools. The work
anong elementary school girls proved so successful that the
William Whyte School, situated among people largely of cen-—

247

tral European origin, was used t0 teach homemaking.

@

-+ 3

In addition to elementary school subjects, sewing, dregg-
making, laundry work and cooking were tausht. delntyre
maintained thet in providine this ounortunity for education,

the school could "gerve the community by insisting on the

importance of the occupation of the home by setting stand-
248
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of livingth, It was a special school that guve
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Melntyre the opportunity of inculczting the valuves of the
middle-class British Protestants of the city among the
great many immigranteo.

Since the boys had meny avenues of emuloyment open

N

‘to them, the vocational courses of the technical high
scheool, both in the day and evening clicses, were available.,
McIntyre outlined these courses as follows:

Instruction was offered in the following sub-
jectss business English and arithmetic, shorthand,
typewriting, bookkeeping, practical mathematics
(general), builders' mathematics, mechinists' math-
ematics, industrial chemistry, mechanical drawing,
machine drawing, drawing for carventers, drawing
for masons, machine shop practice, blacksmithing,
plumbing, tinsmithing, cebinet-making, patiern—
making, wood-turning, building construction, prac-
tical carpentry, painting angd decorating, the steel
square, plan reading, electrostatics, printing,
decorative and apnlied design, dressmaking, millin-
ery, plain sewing, and cooking.?249

The William Whyte School, and to a lesser extent,

King mdward School No., 2 and Earl Grey School were highly

successiuvl in the teaching of homemaking to older-age ele-
- cimiie 290 oy R L

mentary punils. Their practical curriculum prepered

rupils who were about to leave school, for their future
role in society. It was nct a grest step from that special
organization to the junior high school,

Meintyre hed visited the United States in 1918 <o

@]
i
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investigate how others were adjusting "the scho

v changing industrial and social

new demands made upon them b

2 , N o .
Conditions“,“51 He was inmpregsed with the junior high
school plan of organiszation., It reorganized the grade SV S

tem so that it could adapt the senior grades of the elemen—
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tary school both in material 2nd method "$o the sunils?

stage of develornment, their varying interests and sntitus

1 o ~ 3 b . X e {«.r)
and the new demends made by soc ety uvson the S’hCOl”ag/a

The plan took gredes VII and VIII of the clementary school
and grade IX of the high scheol and joined these together
to form an intermediate or junior high school. The work

of instruction was devertmen talized, which enabled the
teacher to be a subject specialist and to have & schoolroom

better equinped to teach the subject. In studying the

Junior high school plan, Hcintvre was nerticularly imprecced
with the organization of classes in the schools of (a
Indiana. There was & threefold division of activities which

recognized work, study and v»lay through the use of labora-—

nasium and playground cctivities., lcIntyre was very inter—

ested in the Gary school's balanced cvnproach to cres

interests, developing tastes and implanting ideals,
Vihen licintyre was successful in having a junior

high school opened in Winnipeg in September 1919, to pro-

vide "a liberal training in the direction that prepared for

5

occupations of the home, of commerce andé industry", it was

not only & first for Winnipeg but alsc a first in Canzada.”

ie maintained that the new organization allowed for "some

measure of choice by the cupll according to his interest

255

and abilities and outlook for +the future®. Thne terminal

o

point of education for many students would now no longer be

grade VIII but grade IX, as students would be exposed to



education for & longer period of +ime, to their cwn benefil

and the henefit of society. MelIntyre saw the function of
the junior high school end the high school as “more firmly*
Tixing ideals in pupils who lived in & society that threat-
ered to undermine the cherccter of wafolescents. FHe went so

far as to suggest that it might be wise to consider keeping

adolescents in school until eighteen years of aze even

»]
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though they might be emnloyed. In the junior high school

MelIntyre hed succeeded in providine opportunity for all,

o7}

baged on their needs, tastes and abilities. He found it

4

impossible to avoid the conclusion "that the new organiza-

. _ : . ; 257

tion . . . stimulated both pupils and teachers,
With the introduction of warious gpecial classes

to meet special needs, and the organization of special

schools, HMcIntyre was left with only one more innovation

which would refine the organization of pupils and that weg

the introduction of intelligence tests and measurements.
These tests were first developed for use with

soldiers in World War I, and were to reveal "wpractical

soldier value", They were develoned bhebween Kay 28 and

June 10, 1917, at Henry Herbert Goddard's Vineland Institute

in New Jersey. HMany of the ideas for the tests were drawm

from the work of French vsychologist Alfred Binet's vritings

and tests., The definition of intellirence was vague but the

tests were used on over one million men &nd were regarded

as veluable in determining a man's velue toe the militery by

. 258
assessing his intelligence., 2



After the war most psychologists desired to anply
the intellizence tests to 2ll zreas of society. Godderd
indicated that

« o « the efficiency of the humen group is not
80 much a question of absclute numbers of persons
of high and low intelligzence as it ig whether each
grade of intelligence is assigned & pax
whole organization, thet is withi

Spring has remarked that "selective 4irfs

school was to prepare students for sel

etyn 260

A specilalist, Miss kMary.Bere, was hired to handle
the program of intelligence tests ond measurements in Wine-

nipeg. Helntyre mentioned that This would -ut the clussi-

fication of students on a scientific basig., He believed
that this advance would nrove to be most imnortant in the

. 261

efficient organization of the schools, Pupils could now

accurately be guided towurd their place of naturel function

)

in society and as one found his or her vnlace, all cculd

l_

together in harmony and unity.

As the classification system was refined, McIntyre
believed that the bright, the average, and the slow could
be more efficiently determined. They could then be assigned
to their classes so that the bright students would not be
held back by the slow, nor the slow discouragsed by not be-

ing able to keep up with the brisht. Tromotions were soon

]

made at any time during the year, and the brighter students
were found to be able to complete their education as much

& year ahead of schedule, while the slow worked at their

L work
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ovm rates., MceIntvyvre indicated that when tThe brisht students

comnleted Their work ahead of time i1+t scved 1the School Fourd
. poq 62 .
thousands of dollars.”™ " Those of ability moved on to high-—

~

er places of service wnile others found theilr own particu-

lar places, ALl working together, charing the same values

e

nd ideals imbued with a svirit of service, would con-

o

tribute to a good society, That society would be made un
of good men and women fitted for life service.

McIntyre led the Winnipeg School System throush
some significant changes in school environment, curriculum
and organization. He sought to develop character in all
his innovations and to Tit the pupil Lo a place in soclety

that was determined through education.
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Ernest Butterworth, in his M.Bd. thesis entitled "The
History of the Manitoba Educational aAssociation", Jan-
uary 1965, p. 25, had indicated that after the Manitoba
Teachers® Association, which had been formed in 1881 had
died out, a movement to form & new association was begun.
A meeting for the organization of a Provincial Teachers'
Association was held in the Carlton Street School on
Thursday evening, July 21, 1905. It was Daniel McIntyre,
Sunerintendent of the ¥Winnipeg schools, who served as the
chairman. PFrom that meeting came the Manitoba Educa-
tional Association. The Western School Journal, vol, VI
no. 4, April 1911, vp. 181 indicaites that in 1611 lr.
Mecintyre was chosen as president of the Manitoba REduca-
tional Association. At that time the following words
were recorded, "At no time could the Association have
availed itself of the services of Mr. Daniel ¥cIntyre
more advantageously, in view of the fuct that the Super-—
intendent is taking such an important part in the organ—
ization of the newest department of our curriculum,
namely, that of technical education® In another edition
of the VWestern Schocl Journal, vol. XIII no. 5, May 1918,
one learns that when 1% appeared that the teachers' in-
terest could be best served by an organization devoted
to that end, a special committee was set un to look into
the matter of a teachers® federation., This committee of
ten was appointed in 1918 and Daniel Mclntyre was one of
the members of the committee,

W. S. McIntyre in & speech delivered on March 3,
1930, as recorded in the Western School Journal, vol. XXV
no. 4, 1930, v. 143, incicated that Daniel Mcintyre used
his influence and sgkills to help bring about the forme-
tion of a Teacherg! Federation in 1919. The Teachers?
Federation is today known as the lanitoba Teachers'
Society.
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In assessing lcintyre's 1ife and educationel ca-
reer, &attenticn will first be focussed cn the asséssment
given by those who shared his vision end his ideals and ex-
rrecsed themselves in Hnncia that were ;ivern to him. Fol-
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lowing trat will be a genersl ascessment of his lesd
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of the Winnipeg School Svstem during his Surerintendercy

& o

from 1885 to 1G2€,

A CGrest Zducator

Melntyre wes & member of the dominant middle-cluss

rritish majority in Winnipog. Eis  whole educsztional »ro-
gram was concerned with the values of the middle class soci-

and all that he did had the effect of

{~ge

rengthening that societv. It is rot surprising then that
he should be greztly henored by the sccietv for which he had
done so much.

The first public hencr cane Just alter he had com-

nleted reforming th
& (e

@®

public school curriculum to help meet
EN Py
the needs of industrial scciety. Ir June 1912 the Univer-

itoba honored Icintyre with the Doctor of Lows de-

o
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gree. ne Clty Scheocl Eozrd showed its aporecistion of tre



fitness of the honor ccnferred con Nclntyre
its minutes an acknowledgement cf his serv

ificuticn of the public acknowledyicment o

versity.
Convecation day,

o~
(=R

A
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At a special meeting, called for
it presented M

2
ess, end & decter's goewn and heed.”

The resoluticn that the Schocel Roa

time was as follows:

sSuccess as

Wherezs it is deemed

some Icrmal expression of cong rhtul ticn
dence shculd be extended to our superinten

this cceasion heresafter referred to:

Therefore be it resclved that the Winnivnoc

Schecol Boerd hereby records it
ticn that the University of i

coenferred upon Superintendent D. lclnty

orary degree of
hearty congratul

Dector of Laws, and

fitting &nd oprortu

o R al
[S- Y

ations to Dr. Mclntyre upcn

»I

L

ing made the recipient of sc Q‘vtinguithd an
thet the Board feels that this d*¢t¢1ct OL

merited by Dr. “cl“t}re, in part &t lez

his splendid administration of the
svstem of this city for the vest 25y
period which required the exerc1sc of
foresight, good judgement and exccutive

a
the bLCCeSS of the Winniceg public hcnocl
i

proud pesition which they cccupy today
due to the many-sided nerso“a7‘t” wnd
superintendent.

And te it further resolved thet
be reccrded in the minute bock by the
that & copy tkereof be c~uitubly tron
wierded to Dr. Mclntyre with the exores
teenm and confldbncc and the hope tk t
Ufared fer many years of further cf
bosrd and to this city in the “ngovi;
tinction to which he is so worthy a r
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an educstor. It indicated thot

joN
[
ct
wn

measured by the Schcol Bozrd an

tulatery addresss node men
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zeng in generzl" were the dominant middle cluss it is clear
thut Melntyre was honored by these in soclety whose inter-

ests he shared.,

jo ¥

The tezchers exrressed their congratuluticns an

showed their apprecistion fer lMceintyre at a speciel geather-

izte Institute, when

they presented him with a2 gold watch wnd chzin. They zlso

3

expressed their kind regard for lrs. licintyre by presenting

g

o

her with a cilver tea set.”

In 1922 another honor came to Melntyre - a rew high

P,
—+

oy

( 5}

school designed to serve the central part of

h

city weas

ct

nearing completion. he Schoel Eocerd decided to name the

scheol in honor of their long-time superintendent, znd called

0
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. . g - . c O o
it Daniel FKciIntyre Collegiate Institute. Thi
serves the community in which it was built, and to qucte from

the 1946 edition of the school yearbock, The Breezes, "r

7

petuates the name of this worthy gentleman®.
The University had honcred Melntyre; the School Board

had honored him; and on May 30, 192L the teachers, office
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the presentation to the Winnipeg schools of an oil portrait

cf McIntyre. The presentaticn was m

by ejor J. Mulvey,
principal of Isazc Brock Schecl and wazs unveiled by W. C.
Cramberlain, the oldest emplovee of the Board. The picture
was accevted by Fr. F. S. Harstone, the Chairmun of the

A e

1, - 4] 3 - 5 e .y o v s ~ R v, SN o N o~
Schocl Poard. The victure wes & steciel commisslicn executed




. C e &
by Toronto artist, F. H. Varley.
The Manitoba Free Fress carried an editorial marking
the occasion. It indiccted something of Melntyrets beliel

in education and the fact that his cwn 1ife and relation-

ships exhibited the ideals thet he scught to share with

others.

A painting of Superintendent Mcelntyre will be
presented by all branches of the staff of :Le pub-
lic schools of the city this afterncon to the Schcol
Board. This painting will hang in the handsone

school nemed for Dr. McIntyre, but although only one
school out of the 66 is 50 named and only one can
house the Ddlntlng, Dr. c¢ntyre s impress is on

every school and his regard égually cherished by all.

And although the gift is from the stoff the honor
surrounding it has its roots in the esteem of 2ll the
citizens of Winnipeg and altrough received by the
School Board, in reality it becomes the possession

of the city.

That Dr. McIntyre still heolds the pesiticn to

it
ti

in

its administration the same qualities of statesman-
ship which have distinguished his vears of service,
but adds to the vpleasure which thit occasion holds
for the city.

Dr. McIntyre brought his "feel"” for education
inherited from his ucottth forebeusrs, to young Hani-
toba from his native New Brunswick in 7663 At this
reriod the only towers of the city were builded in
the sunset clouds and in dream castles. Dut already
Winnipeg had established a schocl system, tc the
staff of which the tall, dark, earnest ycung man was
appointed. Some two vears later he was made super-
intendent.

It‘s a far cry from then, with LQ teachers and
11 scheel buildings, to today with 945 teachers and
66 handscme brick structures. But the spirit of theat
time and the spirit of today are zkin, a belief in ed-
ucetion. It 1is this bellef which Dr. McIntyre has

gathered up into a working vohilosophy. It is a phil
osophy sufficiently hospiteble to grant a hearing to
new thecries of education with which the last two de-
cades have been filled and vet sufficiently csutious
to retein the old love while testing and azdapting

the new,

The esame spirit of courtesy and under:,:rding
has permeated Dr. McIntyre's relationship with his




3 administration and among
s 1 he tale of the Doctor's
told. When he began, 3,000 children answersd
chool bell -- rung from the City Hall.
report at the electric summons. It is not a
thing that at their head is a man known through
Cens do
pro

as
his ofessicnal gifts,

well for his integrity of charszscter as for

During his regime he has seen the Ci itty, the rro

vince, the West grow from places kricwn only t
QdentLTCL‘, to a place in the ccnsclousness
world. He has seen the flow of politicel 1
in the province and beating in urcen it from

@]

bl).

e

¢ of the
% 1 f e ‘/\71 t ‘fl ad
t

restless nations. He has seen the volume of nopular
education grow until it JLQ*VLC every hcme on every

o

street. - He has seen Winnipeg's inlluence -
among her younger sigter CLELQC of the West.

best of &ll, in his estimation, he has seen b
trousands of boys and girls ge cut from Winnipeg!

Lo
<

is

S

schoels and take their places in building up a nation.

He has watched Winnipeg's sons, among them his ow
gallant ycung lad, march away to defend the right
calm amidst a reeling world.

b)

Life has become more compliceted and the task
progress more arduous. Len Quch as Dr. rclntyre
give in their lives an answer, "Eeccuse right is
right, to follow right were wisdom."
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Winnipeg honors herself in honcring the superin-

tendent of her scheools.§

The partrait in oils now hangs at the end of t

>

he

rge hellway on the south wall of the Daniel Fclntvre Col-
& 3

lar
legiate. CQuoting again from the school yearbcok of 1946,

we have these words, "To all who pass through these halls,
it recalls the name of one who shed lustre on this institu-
tion, and who paved the way to help us fit ourselves for the
. . . 0
greet tasks which lie ahead.”
The Manitoba Educiticnal Asscciation hcnored lciIntyre

in May of 1926, with a certificute of Henorsrary Life

departure from the regular procedure
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was to grant such certificates only to those whe had retired

from active teaching but zn excertion was made for elntyre
. - 11
and two others at thet time.
The Decminion Educational Association, at its four-
teenth Annual Convention in 1927 paid tribute to lclntyre at
a dinner sponsored by the School Master's Club of Winnipeg.
The dinner was held in the Hudscn's Pay Cempany's dining
recem with more than 200 educators in attendance. At this
dinner the experirmental spirit of Winnipeg's school systen
was eulogized as unique arong the cities of Cansda. Dr. wal-
ter C. Murry, Fresident of the University of Saskatchewan and
orincipal speaker szid:
It is the best educational leboratory in Canada.
Started in the lifetime of a single man, the Winni-
preg system has experimented, tested new methods and
tréined men to the admiraticn of the teachers of
the Dcominion. The schools of this city and their
attainments are a monument to that grand old man of
education, Dr. Daniel McIntyre. UNo single man de-
serves any greater honror for his energy and his 12
4 : o 3 Yoy <
achievements in our field than dces Dr. lcIntyre.
It was, however, u.on his retirement =t the age of
~y + T l m %
/7 years that he was greatly hcnored. 3 ‘he teachers gath-
ered at tiue Gerden Bell School and there in a great expres-
sion of good will presented Nclntyre with a rew automcbile,
This was in reccgnition of his long service and the high es~-
teem in which he was held by the teaching staff. it the op-
pertune moment the large doors of the auditorium were opened
and the cer was driven in and stocd in front c¢f the plat-
o -U+ T, crhava an ] Sy ymen A e s E
form. IThe teachers said ". ., . for vears to come his in-

fluence will still be here.!""

lLeter a great banguet was held by the Winnipeg School



Board, at the Fort Garry Hetel, cttended by leading represen-
tatives of Western Canada. It was & memorable event as lic-
Intyre was upheld as cone of the mcst powerful and contribu-
tive factore toc the »rogress of education in Western Cenade.
The expression of many on this cccuasicn summed up the zd-
mirztion and esteem his meny Ifriends had for
The School Board presented him with an il

address inscribed upon a btezutifully decorated and lettered

T

scroll. It was signed by all the members of the Schoeol
RBoard. The last part cf it read as follows:

While your educational carecr challenges the
“edmiration of your friends and estitles you te feel
a deep pride therein, yet it is the influence of
yvour personelity that will remein long after your
administrative acts have begun to fade I'rom the mem-
ory. It is not to belittle your wide knowledge and
experience of educaticnal prcblems to say that vou
will be rememtered chiefly for vour courageous sin-
cerity, your unfailing vatience and, greatest of &ll,
your kindliness of syirita

It is a matter of deep gratification tec the
Foard to know that they will sti tain the advan-
tage of your experlonce and wi dom in the special
service to which you have now been asgipned, and it
is the hope and praver cf every member that you will
long bte Qtared to feel the satisfacticn born of a
great work done in a preat way and that the years
that remain to you will be full of the rare nleas-
ures wnich your mental and sriritual endowments it
you to enjoy.l7

it is to be noted thet zt the end of the screll a
reference was made to an assignment of special service to
the Board. This in itself{ was an honcer to the retiring Zu-
rerintendent. The Ecard had so highly regérded his long ser-
vice that they retaeined him after his retirement "to study
and 1nvestigate special problems rclating to the school sys-

tem,”lg




L8

*

FHelntyre was deeply moved by the greust expressicn of
J J & £

vreciaticn and affection that had been showrn towsrd him.

p
ap

tey

In his remarks at the close of the occasion he sazid in ful-
tering words, "It is the rapriest night of my life.®
McIntyre wzs henored by the Dominion Government in
1S3L in having the Prime Minister of the ccuntry reccmmend
him for the award of the Crder of the British Emvire in rec-
nition of his cutstanding work in the intercsts of Canode
L/“ i suboLal gy wOT RS L2 AL COLsE O4L [ER SYPL GREAN
The Prime Ilinister, R. E. EBennett, indicated that the awarc
was for recognition of MeIntyre whe "quietly and nnostents-
ous — 20
tiously rerdzred very valusble service to ocur country."”
The award was made on May 2, 1635 at L:30 p.m. at Govern-
: e in Ottsowa .t JeTntvre e 1l et end
ment House 1in Cttawa. Mclntyre wue unable to attend the

. _
W0st Axcel-

o

Investiture so the Insignia of an Cfficer of the

lent Crder of the British Hmpire torether with the warrant

X : . v 22
passed under the Royal Sign lManual was sent to him.

By

McIntyre had worked tnceasingly through education to

(x)

build a harmonious unified societi. His standards were those
of the middle-class British Protestants who made up the

leadership of Winnipeg and other cities like it. It was Fit-

ot

CJ

ing that the man who had tried to make a better country

should te honored bty the Covernment which wes mede up larcely
o L

of %oce who shared his idea

s and goals,
After lMclIntyre had received the honor of the C.B.XH.
the new School Board at its inaugursel meeting vessed & res-
[ [s T

clutior congratulating him and commending hir for the sreat

Do

. . . R ) . . . ~ , 3
contributicn he had made o education in Cenada.



McIntyre had been henored by the great rublic insti-
tutions of society. The state had honcred him; the scheol
haed honored him; and finally the church honored him.

The Westminster United Church of which Dr. HcIntyre
had been a member since 1894, honcred him at a svecial din-
ner &t the church, The dinner, given by the dezcons angd
sessicn of the congregaticn was, ". . . in recognition of the
man who, in the King's list of New Year's hcnecrs, received
membership in the Order of the British Empire in reccgnition
cf his L5 yeasrs of valued service to Wwinnipeg schcole.”

The pastor of the church, Dr. Bonnel, the chairman of the
trustees of the church, F. Harstone, and the unew Superinten-

dent of Echcols, Mr. J. C. Pinccck spcke in high vraise of
b i st by

Dr. McIntyre's services. A volume of poems by Eliss Carmen

was prresented to Dr. McIntyre by the pastor on behalf of the
+ £ = 3 v 214'

hests of the evening.

The last of the long list of henors wes given to lic-
Intyre by the staff and students of the Daniel Jelntyre Col-

iate Institute. The 1GL6 editicn of The Breezes was ded-

icated to him. The principal of the school, E. H. Yorgan,
wrote the foreward to the 1640 editicn in which he s
FeIntyre's contribution to education and his efforts to vre-

pare pupils for the society in which they would live.
We sre happy that this issue of the schecl an-
nual 1s dedicated to the spirituzl father of this
great schocl, Dr. Daniel McIntyre. It is our loss
that we may not frecquently meet him and experience
the perscnal influence of the great and kindly man

'
whose portrait we know so well in our main hall.
Only the physical infirmity of his ripe old zge pre-

vents it.
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Por to this city he is indeed & great mzn in
whose debt ezch of us lives tc lav. His =trong, vig-
orous mind and nnderstanding huma nirit directed
its rublic schcols for Iortvutnruc vears, teascring

its children, guiding its School omrdd, and deter-
nmining the policies that rave ;ced Winniner in the
forefront of Canadian public education. Addition-
«llv, he was a key member in the ccuncils for the

putlic schools and the university of our urcvince.

fs Danielites we proudly btear his nzme. Lven
the youngest of us can draw inspirstion from him as
& strong men of high ideals, kind and understanding
of his Tellows, and certszin in his faith in the

power of education to produce great lives and rrest
living, while the older of us who are alsc Tavored
to know him versonally hold him in genuine znd last-

ing affection.?5
Forgan had well summed up that which trought Helntyre
the honors he received. He was a man cf high idegls, kind

and understunding of his fellows and thr-ugh education

"

Living. As Mcintyre

<

sought to produce great lives for gsreat
himself expresced it, "good men wnd women 7itted for life
service™. He possessed the high ideals and the attitude of
brotherhoed found in the Social Gospel. He scurht to repro-
duce that in others and so rroduce great lives. These "great
lives™ prepared through educaticn would find their nlace in
society and exhibilt "great living?. With such people in so-
clety McIntyre hoped to produce a "great scciety" and for his

1

efforts he was honored by those who shared his ideals and

vision.

En Educeator for a Time of Change

Daniel McIntyre, as the leader of the Vinnipe
System from 1885 to 1928, was active during the period of

time thet Richard Hofstadter referred to as an wce of reform.

reform, according to Hofstadter beg

=
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The age o
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and continued to World war I1.
cial and techrnolepical charnge. An exp

was Tound in the '"new educaticon” in the schools.

o

fclntyre was a strong advocate of

S

the "rew educsticn?

[

and introduced many refcorms into the Winnipeg School Systen

vation depended on educaticen.

FJ

in the belief that social sa
He was successful first of a1l lLecause the dominant aroup
in Winnipeg was the middle cless, British Frotestants who

escentially shared his educstional goals and gave continued

>

support to his innovations. Ltner regsons ror nis success

oy
Jte

was hils own perscnal insight into human nsture, his great

ability in working with cthers and his outstunding zdminis-

c
<

o o

trative gifts. He was successful fer yet snother reason and
that was his unigue educational pesition wherein he plaved
several reles. In addition to being Suverinteadent of the

Winnipeg Schools, he was &lsc a member of the Advisory Poard

and & member of the University Council., Irn thess positions

he exercised a powerful influence over educational volicy

and procedure not only in Winnipeg but in the ertire pro-

vince.

Felntyre's behavior as an educator cannot be under-
stood apart from the events that were taking place in
Winnipeg at the end of the nineteenth century and the te-
ginning of the twentieth century. The lanitcba Scheol fues-
tion with its many ramificsztions, the rapid growth of the
city of Winnipeg, the great influx of

who crowded the schools and the raridly wdvancing industrial
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revolution were all important factors in his cducstional
activities. He was a progressive in the senc: that he wac
rapldly sdanting to change in the interests of the comnon man

who in his vision was the middle class British Protestant.
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Ir the pursuit of his educa

o

in generel hermony with progressive philoscrhy. He shar
with the progressives an interest in the rnositive state that
would legislate to serve social and individual needs more
effectively. He scught to provide oppertunity for education
fer 211 so that each person ccqu be develoned in character
and find a place of service in society. 1In this pursuit he
sew the preservation or the restoraticn of & tyre of life
thet had existed in the quiet rural village. &1l of this was
-

undergirded by McIntyre's firm commitment to the ideals of

the Social Gospel and a psvchology of educction thet was de-

-

signed tc implant those ideals in the life of each person ir

.

soclety.

McIntyre saw the value of the common school experience
in producing a harmonious unified society. The common scheol
experience, however, wes confined meinly to the elementery

level. A tension developed between the ideals of the educsa-

tional lesder and the requirements of the prezgmatic schoolman.
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n the face of heavy non-English immigretion a
industrialization, he deviated in scme measure from the idezl
of the common school where all study tcgether and learn to-
gether. He did, however, seek to maintain the common school

insofar as he could, and never deviated
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alm in education, which was to bulld charscter. In remuining
consistent in the pursuit cf cheracter building, iclntyre
remained true to his clear and well-defined socisl and ed-

ucational vhilosophy. He was a clear thinker znd adcpted &

tyre of Christianity which as the simrle embodiment of proc-

tical ideals, was least likely tc be ofrensive or divisive

L

in a sensitive religicus climete such as existed in Winripeg.

e

1is educationeal psychology and thed were such
cpinion, as to guarantee implementstion of Christicn idecls
for the good of society.

The goad society demanded majcr inncvaotions in th

D

educational pregram. In the interests of sccial efficiercy
he introduced phvsical training end medical inspecticn, The

high schecol program was expanded with the cdditicn of voeca-
tional subjects to the szcademic subjects. This nro
which included both the acudemic and vocaticneal
forerunner of the ccmprehensive high schecol ideza. The Uni-
versity curriculum was altered and it tco was exrvanded sc

that it would be more relative to practical community life

and bring about the ladder system of education. The changes
meoved downward into the elementarv school as curricular ad-

diticns were made. A Jjunior high school was formed as & new

‘*\

crganizaticnal structure. Wwhile intended to

[

:repare the

puril for high schocl more effectively, it provided a prac-

tical curriculum which could be utiliszed as terminsl educa-
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tion. Prevision for terminsl edu
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the practical subjects of the junio
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school.
FHelntyre was most recentive to the newer educational
tools and technicues of the times. le sought out und im-
plemented the lectest methods of educsticnal tecting and
messurements in order to mexe the school system mere eifi-
ciernt. lleans to achieve the gcels of educaticn were inpor-
ant to MclIntyre, for in his view it was not only necessary
to kncw where you wanted to go but also how to get therc.
For lcIntyre, the key to reasching the goels of edu-
caticn was fcund in the teacher, and this beliefl motivated
him in professicnalizing the teaching staff in & day when
meny were uncertainly trained and tesching was often & step-
ping stone to some other emnloyment. his atterrts to vrevide
better working cenditions were indicative of his desire tc

est talent «nd to retain it.
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ucational werk. The organizeticn of the scheol system, the

design and ccnstruction of buildings, the playgrounds, the

standards for teachers were all exu: tre kind of
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soclety that he attemnted to produce: a soclety that was

unified, harmenious, hierarchical, orderly, and mctivated by

2 Tt r : o A . ron ~o T e F T, .
FcIntyre's life and work revecls that he wis not

noted feor his originality or genius but rather for his ver-

e 1 r ol - R 34y
and capecilty for rd work. Cne of his moset digtinctive

attributes as his ad astrative =r311iit:- Ure of his
[ZRVAVRY utes was his acdministrative zbility. Cite 01 nis




friends remarked thet he was rossessed cf "an uncanny insigl

@)
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into human nature beoth old and younc”a“7

Lis practical ap-

'._J
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rroach te 1ife and his ability to make friends were assets
that enabled hinm to give cutstanding leadership in educction.
is accomplishments are & matter of the recerd of Deniledl

- T

ricIntyre C.B.E., M.A., LL.D., educator.

Conclusion

MeIntyre had a profound confidence in cducation. He

believed that it had power to bring about the kind of sccicty

[
@]
O
o

that the leadership of socilety desired. Contro

exercised over all of scciety through educuaticn, which
< 3

moving toward an ultimate golden age. It was his belief that
one's place in soclety was determined by «bility. Ireedom to
find that place in society had to be vreserved and opprortunity
for the exercise of that freedem had to be provided. Hence,
he develcped a school system with educaticn for «ll, to the
limit of & student's ability and a classificaticn system

N

that would simplify the process of ones finding his or her

e

place of function., While LcIntvre did nct sect out to pro-

o

duce a echecol system 1n the interests cf the Industrial

]

machine and for the bencefit of these who directed 1t, the

R

practicel effect of his educational pursuits did produce the
result. It is not difficult toc understend why the leadere of
industrial soclety would highly acclaeim the achlevements of
clntyre.

An assesgsment of Mclntvre's 1life and work given with-
J &

in the context cf the time and the valiucs held b



class was given at his retirement by the Ochool Board and by
three of his leng-~time friends. The School Lourd sssessed
his weork in the following words;

To few, if to any other Canedian educsctors, has
it been given to spend 55 years in zctive education-
al work and of these, 43 in the resronsible office
of superintendent. During your periocd of ser‘“ce
you have witnessed a phenomenal growth in the schools

1
of the city, merked by enormous increasses in enrcl-
ment and pronortlonate additions to teaching staff
and material equipment; but more striking still heas
been the development under your fostering care of

a wider Ccnceptlon of the meaning of education zn
of the services to be rendered bv the scheocls to
community. In the planning, 01rect1nb, codifving
and harmonizing of the prcgressive rrogramme neces-
sary to attain these broader-educational aims in a
rapidiy growing city, the board recognizes yours &s
the guiding hand and understand the degree to which
the totel achievement stands to your credit.

While your deveotion to the schools cof Winriveg
has been the outstanding characteristic of your life-
long service, you have also been zctive in every
vhase of the educational 1life of Manitoba, end your
influence has extended throughout the whole of west-
ern Canada. DNone of the government commissions which
have from time to time reviewed and revised policy
and curriculum has lacked the advantage of your know-
ledge and experience. The records of the advisory
becard of the department of education are replete
with evidences of vour wise counael' while your dis-
tinguished service to higher education has been fit-
tingly reccgnized in the 60uferr1n5 uron you by the
University of Manitoba, of the honorary degree which
you have worn with a worthiness and dignity highly
creditable to the body which honored you.2¢

His friends Archbishov S. 7', Katheson,

Frimete of all

Canada and Chancellar of the University of Menitoba, Dr. Walter
C. Murray, president of the University of Saskatchewan and

J. W. Dafoe, editor-in-chief of the Manitoba Iree Press, had

this to seay in acsessing Hclntyre's 1ife and work.

archbishop Matheson, in his opening remurks,
pointed out that Dr. .C¢ntyre had been his "life-
long friend”, adding that he, like himselfl, wzg a

"hlue nose from New Brunswick™.



banguet on January 1929 which was attended b

"It is hard to dc justice to his record, & long
and unbreken record™, the srchbishor corntinved.
"Few men can lock back to so many vears of faithful
and ardent service; few men can lcck back to see their
aims and aSw_TdtLOHS reaiized, their enteryrrises

i :
doubled, tripled, multirlied a rurdredfocld.?”
3 P ) I

second tc none
largely, ves

. kel nbyr . fe
cle thing «nd the

"The school system in Winripeg 1
in Canada," His Grace seid. "This
very largely due to the efforts cof
kept his hand on the vulse of the w
whcle thing is due to him."

"What 1s the secret of his success®" His Grace
asked, nointing ocut thet Dr. McIntyre was & man of
uncommon common sense, pursuing ideas with earnest -
ness; endowed with the great faculty of h monwcucly
working with others and having enviable Alngﬁ_ness
and persuasiveness.

Dr. Furray was reluctant to allow Winnireg or
Fanitoba to lay full claim to Dr. Feintyvre. "He be-
longs to the Dominion," he sald, pointing cut that
his name will live forever in the educctionzl historv
of the west.

"Dr. HcIntyre’Q forward look ard his uwnusual
sanity in judgment were firely @mkogu<d in his work
for the scheool board", Dr. Murray stated. "He is the

achinery of vour educstion system here. The suprere
excellence of that system is imbued by his ‘“iFlt.

]

He recognized the recessity of cultivation
spirit - that sense of humun ty. "

The secret of his success", Dr. Murrav ccrcl
"is his uncanny insight into humen nsture, old and
young .

r. Dafoe, wont to touch upon the ethical basis
of a life of se rvice, apncrt“‘fed Dr. bcintyre's
success to both "his un ! soiut

selfishness and his s
of the greatest and most difficult g

art of living " is Mr. Bowles,
when intrgducing Mr. Dafoe, he

a member ol the fourth estate,

Felntyre put his life and erergy into the winnipeg

B
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hecel System. He found the work inter esting and challen
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Fe summed up his feelings when he spoke st his retirement
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rresentatives of Western Cansdian life":

I fostered an educ.tional &
was worthy of the city. It was ¢
consideration pest exreriences arn
we developed the present systen.
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that we were led by public sririt Bat gave
us the best of encourszgement. 1t was a great help
this, for it showed that tre public were with us
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backing us to the core, svmp & with
difficulties, rejoicing with us in Cur cu
was glad of the opportunity ZOrK In o
gave me g0 much pleasure and satisfoction.
you and knowing that you were behind me gave
couragenent .30
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1852 - Born august 27, farm near Dalhousie, Mew Bruns-—
wick, son of Andrew und Mary Mcintyre.

1869 - Entered the teaching crofecsion ot cre 17 at Bath-
hurst, ¥ew Bruaswiclk.

1870 - Received the Vew JBrunswick third cless teacning
license,

1871 -~ BEntered the Provincial Norm:l School in Fredericton,
New Brunswick.

1872 -~ Received the MNew Rrunswick second
license,

class bteaching

1873 ~ Accepted & teaching rosition at Portland, now purt
of 3t., John, New Brunswicl,

~ Received the ¥Wew Brunswiclk Tirst cluss teaching
license.,
1875 - Took & six month leave from the Portland schools to
attend Nalhousie College Halifax,

P
O
=ty

1878 -~ larried Mary Getchell, daughter of Henry Cetchell
Nelson, MNew Brunswick,

Resigned from the oonition of Superintentent to work
in New York City.
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Rrunswicii.

- Returned from New York and
the office of Watson Allan
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[oa)

(J/\)

o
!

Admitted as an attorney in New Brunswick,

- Emploved with Brown and Rutherlora rchants,

1883 - Accepnted employment in the law office L.

- Resigned from Hagel's !
ployment with the Winnig o)
as principal or Carlton school.

1885 - ?ror ted to the position of Superintendent of the
irmiveg rotestant School System.

Received the B.i, degree Trom the University of
Manitoba.
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Hlected to the Advisory
Frovincial Bducation Syeten.

ntative of Convocation.

“esigned from the University Council t0 accept the
pnosition of Registrur of the University of Manitoba.

Resgirmed from the wosition of Registrar of the
University.

the M.A. derree from the University of

Zeappointed to the University Council.

Suffered the loge of two children who died of
1 e

Elected first oresident of the Children's 418 Socie

Became joint editor of the Educational Journal of
Western Canada,

1
{

Became Honorary President of the Winniveg Scheol
fasterts Club,

chnical education.

Elected Sresident of the Manitobha Educational as

cilation.

s ohE

C“‘

Horored with TL,.D, Trom the University of dani

Saskatchewan Govermnment Commiscion

I

o

{

¢
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Teran service with the Canadian National Institute
for the RBlinc.

his wife who died on return

snored in heving the new collegiate named, Daniel
clntyre Collegiate.

N

Bourd of the newly organized

ing of the Children's 4Ald Society

to a Manitobe Government commission to in-
Te

0

|63
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!

cez of his son Stuart, who was killed

the Council of the Univercity of anitoba



1930

1935

1946

Avpointed to a Manitoba Government commission on
education.

Elected Honorary iresident ol

Society.
Retired from active Aduty as Suverintendent of
Schools,

Retired from service on the Advisory Board.

Honored by the Government with the awerc of tne
Urcer of the British Empire.

Died Saturday, December 14, 1946.




BIBLIOGRAYEY

Cenada. Sessional Papers.

Menitoba., Acts of the Legislature of the rovince of ¥ani-
toba, vol. I, 1916, VWinniper: King's rrinter,

Menitoba, Department of Education. anmual Re~orts of the
Department of Education.

Manitoba., Statutues of

Records of Westminster United Church. Waryland Street,
Winniveg, Manitoba.

The Canadian Historical Association, Report of the
Meeting, 951 eﬁ R. freston, ¢. Stanley,
montagne, Canadas Tribune Yress Ttd.

Univergity of Manitoba. [inutes of the Council of th
Universgity of Manitoba., University of & 1]
Archives,

il

Winnipeg. Children®s AiA Society YWinnipegs Arnuval Revortd,
1602, Records of the Children's 4id Society.

Winnipeg. The Children’s Aid 3Jociety Winnineg, Organizati
and Incorporation, July 1958&. Hecords of the Chil-

dren*s Society, Winniveg, 18208-1037,

Winnipeg. Minutes of the Protestant Board of School
Trustees, Winnipeg, 1881-17C0,

Winnipeg. Winniveg Protestant School Board isnnual Revporis,

Winnipeg. Winnipeg Fublic School Board annusl Renorts.

D

Winniveg. inniveg Tublic School Bourd, Sneci
December 17, 1946, Office of the Wi
Division No, 1, Wall Street, Wi

k TN T 00 L NTY DT TOTY T AT O
B, ARTICIL o5 AND PERIONICALS

Bishop, I.loyd X., "Bureaucricy and Educational
The Clearing House, vol 44 no. 5, Ju

e, "The Ideoclogies o
1sto rv of Zducation Qw
inter

Ty 19679

s

Bowers, C
H

f Frosresgive
1Y +C“lv, vol.

1



[y
(829
A

History, 61 or
ety, 40 Eglinton

icrecy in Urbhan
te $ rart 17,
vol. VII no. 3,

¥anitobha Free lress,

Morton, W. L., "Manitoba Schools and Canadian Nationality,
1380-1823", in ”Ho Canadian Historicael Association,
1951,

Snring, Joel, "Educetion and Progressivism', History of
Educetion Quarterly, vol. X no., 1, Spring, 1G70.

The Breezceg, Yearbook of Naniel McIntyre Collegiute, Daniel
ncintyre Collegiate ILibrary, Winnipeg, Manitoba,

The pducationzl Wonthly of Canaca,

The Western World.

Yiestern School Journzl.

Winninegs Free Frecg,

Winniveg Henderson Directory.

Yinnineg Tribune,

Bilash, Borislev Nicholas, "Bilinguel Schools in Nanitoba'™.
i, thesie, University of Manitoba, 1860.

Certificate of the Suvnreme Court of New Brunswick. rrovine
i vives of Wanitoba.

Dulhousie College Calendar, Halifax, Nova Scotia, 1876-1877.

£dmunds, Henry Hugh, "The History of the Herbartian iove-
ment in the Unitec States™. A papver in the library
of Illinocie tete University, 1929.

nxtract rom the Ferulations of the Board of Bducation for
Hew Brunswick wos attached tc the school license,
1873, “rovincial Archives of Manitobo,




Glenn, A History of the University of Kani-
thesis, University of Hanitoba, 1927.
Lucow, Villiam Horrison, "The Origin and Growth of the
Fublic School bjstem in Winnipeg'". kK.Bd. thesis,

University of Manitoba, 1850,

tuntz, A.J,. @nd Hurley, DN.C., "Armstrong's roint: 4 Histor-
ical Survey?. Winnipeg, Manitoba, 1969

Malmaeus, Mary-blizabeth Melntyre, "B“OF””UFJCM and Geneo-
logical Sketches". Gathered and recorded, 1976.
incizl archives of Manitoba.

First - English Only: The Background
end Multiculturalism 1in Vestern
per nresented at the Faculty of Educa-

n, University of Manitoba, January 13, 1977.
Urlikow, Lionel, "o Survey of the Reform Novement in Vani-

toba 1910-1220%, M.A. Thesis, University of Kani-
toba, Serntember 1955

velmer, Howard, “iosaic or Melting Pots Reality or Illu-
sion', Lﬂucutlon Foundation Files, University of
Hanitoba,

Sims, ®ldon Franklin, "A History of Public Education in
Venitobs from 1870-18G0 Inclusive, M.ABC. thesis,
University of Manitoba, 1944.

wall, Willioem ., '"The Advigory Board in the Development of
Public Schcol Education in Manitoba”a L.Ed. thesis
University of Aanwtobu, 1939.

Wilson, Keith, "The “eve]olmc”t of Education in Manitoba".
“h.n. dissertation, iichigen State University, 1967,

Sernnett, Prime Kinister R. B., to Maniel HMcIntyre, December
5, 1034. rrovincial srchives of HManitoba.

<9 o

Bescbourough ¢t Government House to Daniel licIntyre, May T,
1935, Provinecial archives of MNanitoba,

Board of School Trustees of Portland, St. John, New Brunswick
to TManiel McIntyre, July 26, 1882, Provincial
Lrchives of ¥anitoba.

hitd



Chairman of th Bozrd of the School Trustees, Portvland, New
Brunswick, to Daniel McIntyre, Februvary 17, 1885,
Prov1nc*wl archives of ilanitoba.

Chesley, John L., Bajor of Fortland, New Brunswick, to
Daniel ¥el nﬁyrp9 June 24, 1885, Provincial
archives of Manitoba.

Taniel McIntyre to John Palk, Chairman of the School W“n3ﬁ9~
ment Committee, ‘/inniveg, June 27, 1885. Provincial
Archives of WManitoba.

Holmes, G. W., Director, Canadian National Insititue for the
Blind, Toronto, to Maniel NMcIntyre. Provincial
Archives of Wanitoba,

Tonald, St. Stephen's Church, 5t. John, New

iacrae, Tr. Ly
Brunswick, to Daniel Mcintyre, Avgust 2, 1882,
)rovwmc1wl Archives of Manitoba.

macrae, Dr. DOﬂald, St. Stephents Church, St. John, New
Brunswick, to Naniel lMcIntyre, November 6, 1880.
Provincicl Archives of Manitoba.

Yurray, Jameg, Minister of Talhousie Fresbyterian Church,
to Maniel ifcintyre, November 2, 1872. Provincial
archives of Nanitoba,

to Daniel Kelntyre, Karch 20, 1935. Provincial
Archives of ¥anitoba,

Jereira, F.L.Z., 3531ut&nt Secretary to the Govenor General,

Rend, Theodore H., Frederiction, New Brumswick, %0 Daniel
Licintyre oncmger 11, 18 80 Provincial Archives
b ¥

of ¥aznitoba.

Secretvary of rortland School bOu“O, Fortland, Wew Brunswick,
to Naniel ¥clntvre, July 26, 1882. ¥rovincial

sdrchives of Kanitoba.

Secretery-Treacsurer of the Winnipeg Public School Board to
Naniel ¥elntyre, January 3, 1835. Provincial
Archives of WManitoba.

J. B., to Daniel ¥cintyre, January 2, 1883,

somerset,
Provincial Archives of Manitoba.



¢, ed, “ne social Goepel in fanada, Hational
Lusevm of Canocde, 1677,

Tre Social FPoussiont: Relision and Socizl
in Canwda, 1914-1920, University of Toronto

1477,

- .

artibisc, alen T
Growth -
Oueens U

Jo 2., The Idea cof rrorress, London: Hecnmillan and
Co.y, rtr., 1928,

2utts, Freemen R., 4 Cu
Yorw: debGraw Hi

ltural Hisgtory of Educetion. HHew
11 Book Co., Inc., 1947,

ymond K., Dducation and the Cult of Efficiency.
Cp*c)(oe University cof Chicago Press, 1967,

Callaha

‘nie Tor the Teacher., Winnipeg: Hignall
1207,

Clark, Lovell, ed, The Nanitoba 3chool Question: MNajority
e or Winority Rights. Toronto: The Copp Clark

mducetion. New York: Rinehary

ferbvert, Fromise of American Life., Few York:
Hobbs—ieTTill o Inc., 18065, originally vublished
in 1€09,

(!
=
o
‘(._)

¢ B., Herbart end Herbartianism: An Lducation-
host Qtor . Chicago: University c¢f Chicago
s 1970,

Dunkel, Haro
<

cyclovedia britenica. Toronto: Grolier of Canada, 1957,

1s Bncvc‘onca%aa Hew
ence “ublighing Co., Inc., 1959,

il

Hofetudter, Zichurd, The ire of Heform. New York: Random
House, 1655,

Hofstudter, Hicherdy »iller, William; Aaron, TNaniel, The
United States, 4 Historv of a Republic. Inglewood
Cliffs, New Jersey: rrentice Hall Inc., 1957.



Tistory of Canedian Eductition.
- e e At
111l Co. of Canawd,;;mﬁ,g 1Coo.

Johnscn,

ey, s.d., ed, rower wnd Iceology
York:s Qxford University .sress,

Roots of

Tevelovment of the Theory
uion in Tew Brunswick, 1784-1600.
University of A

947.

nducation
onn Canada,

Tducation,

University

onto

:
Tor

off the University
tor TeCTellend and

cenner, 101Q: The Striters Cvn Hig-
~{feneral Strike, Toronto:

Lewie und ;urvﬁx, 1973,

Zichurdson, Jillicn Teeds, The idministration of Schools
] ] the “omlnlop of Canada. To

sons LtA., LO2L.

“fism in the Middle wWest. Toronto:
“ress, 1946.

Q
&

. J., The English School: Tts Architec-—
nizetion, 1L370-1870. Toronto: Uni-
1971

the Corporate

d., The Canadiary
wart Limited.,

The Enecvelonedin of ~hilesoshy. New Yorks Mackillan, 1967.




©
0
0
8

. , —
cvid B., The One Best System. Cambridge,
Herverd University “ress, 1974.

},g

Wiebe, Robert H The Search for Order. HNew York: Hill and

lopkine, Howard, The Social Goespel,
rle University Press, 1976.

vilsen, Johanna Gudrun, A Uiqtorv of Home Fco nomics Educa-~
tion in Fanitoba. Winnipeg: The Manitoba Home
KCOromics AssociatLon, 1669,

vcation in Manitoba Winnioveg: NWanitobha
Survey Bowrd, 193u=




