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ABSlRACT

The purpoee of this etudy ie to examine the devolopment of

geographic education in the echoole of Manitoba from tBlB to 1968,

This development of Geography ie traced through an examination of

Department of Educatfon publicatione (including Arurual Reports and

Programnes of Study)¡ past and preoent textbooke, examinations, course

outlines, Manitoba educational pubi-ications, naterial contained in the

Provincial Archives and private interviews" Any trends.which became

obvious were stated and related to developments that occumed in Great

Britain, the rest of Europe a¡rd the United States"

Geography is first examined at the Red River Settlement echoole

from their establishment in t818, up to 18?O when Manitoba became a

Province. During this period Geography followed the British traditíone

as nost of the teachers and texts had their origins thereu

The establishment of a Provincial Education System in 1871

began the next period. This had a dual nature for it had two sections,

one being Protestant and the other Catholic" lhe period ran from

t87t to 189O when the Separate School Systen was legielated out of

existence and was replaced by a totally secular one. During this period

of twenty years Geography continued as it had in the past teing mainly

a matter of memorízation of places and products from textbooks which

were little more than gazetteers of place naJnes and information.

lbom 189t to 1945 the status of Geography fluctuated in Manitoba"

In the early part of the period Physical Geography continued in

inportance though it was gradually superseded by studies of a regional

nature" Geography now be6an t,o decline in importance so that between

vin



1919 a¡rd the early 1-9)Ota it was to almoet all lntents and purpoaee non-

sxietent in Manltoba'

The growth of Social Studiee 1n the late l9JOrs dld nothing

torgarde the improvement of Geography and indeed helped to perpetuate the

domination of Hlstory. This importance of Hlstory having developed in

the void created by the decl-ine of Geography during the 1920rs and the

early 19JOts.

After 1946 little change if any occurred in the etatus of

Geography. It wae not until the Manit,oba Royal Comnrission on Education

released ite recommendations in 1959 that any change was stinulated"

Even then it was the middle of the l-96ots before any neb, courses were

developed in Geographyu though after this time they were produced in

profusion'

Thus, in one hundred and fifty years Geography courses in

Manitoba have moved from place-name Geography to relational thinking

al-lowing an improvement in individual intellectual development. This

has encouraged an eacy acceptance of the nodern geographic ideas that

have been incorporated in the new cour6es.

vLi,
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CHAPTER }

STÀTEI.{ENT OF ITIE PROBLEI'I

Tn L959 the Royal Com¡riseion on Education in Manitoba publiehed

ito Report in which it made some apecffic reco¡¡mendatione" It etreeeedo

o o ô that greater emphasie be placed on the core subjecte
in the elementary grades"r

(SociaL Studiee was one of these.)

o o o that connencing in Grade V the term Social. Studiee
be replaced by t,t'e tõrms History and Geography.z

o o o that fifteen percent of a pupilts time be allotted
to Historyo Geographyo and Civice.J

Though these were not startling recommendations in the light of

nodern developnents they were a response to the creation of Social

Studiee in al-I Manitoba echools. At this tine there was interestu

coupLed wlth dissatisfaction rvith these subjecteo This fact ca¡ be

evinced from the nunber of briefs and ¡nesentations which were nade to

tho Royal Comoiesion by many interested partieso The brief present,ed by

the Social Studiee Departmental Heade of the City of tJinnipeg High

Schools illuminated eone of the dissatisfaction when ft saidu

Whereae there ie a lack of continuity in the SociaL
Süudi.es progran fron Grade VII to Grade XII and whereae

lManitoba, Eeport, of the-Royal Commission on Educat,iolq,
(Winnipeg: Queenre

2rbid" ¡ p. r5J. hbid.
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there f.e a littLe differentiation in the coür8€8 o o ol

The brief al-so examined the treatment of subJecte (GeograPhy¡ llfstorye

a¡rd Civice) within the curriculum and euSSoeted renediee for ths

va¡ioue ¡noblone which were notedn

To rurderst,and fu}ly d-J- the ímplicatione for Geography in thie

Report involves a close exaninationu not only of the poresent position

of Geography in Ma¡¡itoba echools, but aleo an examination of the

poeition of geographic education in the pastone hundred and fifty

Jreara in the Province" Thie Ínvolves a review of the situation fron

the time of the establishment of continuoue schopling in the Red River

Settlenent in 1818 until- the year of 1968"

By L968 in Ma¡itoban Geographyr along with History and Econonice,

were the maJor entities in the field of Social Studieeo though somà

pilot schenes in Anthropology and Sociology were in pnocese of

development" In Manitoba today the trends in Social Studies are for

couraeg to be [on-seguential a¡d for relatíonships to be stressedo

lthiee however, is difficult to accept when the cour€;es are subject

natter orientated and are not shor+n in the Programme of Studies to be

inter-related. Even in the Junior High area whereu for each yeare

Social Studies prograrnmes are half History and hal-f Geography there are

two eeparate and unrelated textbooks for each part of the yearts work.

In the Junior High School it ie aleo possible to find geographic

concepte ae they relate to the General Science courae but again the

lC" Sn Slnonsono A Brief Frepared for the Royal Commisslon on

Education by the Social Studiee Departnental Heade, City of VJinnipeg HtBh
Schoole, 1959"



t
unitsn although they are found ln each of Gradee Seven, Eight and Ni¡st

are mainly optional and thero ie no attempt anywhere to relate the

Scienco and Social Studiee programmesc Thie lack of relationshipslrúe.Be

no doubt in part at leasto due to the fact that curriculun conmittees

tended to operate in isoLation from each other"

Many of these points are the reeult of the paot etatue of

Geography ln Manitoba, where, for ma¡ry year6, it wae treated at the

best as a poor relative of History arrd¡ at the worst, al¡noot completely

ignored"

Delineation of the Problem

This thesis will study the evolution of the geographic content

of the cr¡rriculun in Manitoba by reference to course outlines¡ past

and trnesent textbooks, Department of Education publications (including

Prograrnnes of Study and Annual Reports) a¡¡d material in the Provincial

Ârchives of Manitoba as well- as the Royal- Conmission Report a¡d certain

unpubliehed theses" It wilL trace the deveJ-opnent of Geography aB an

academíc subject, from the time of the early schools at the Red River

Settl-ement and continuing after the establishment, of the Provincial

School System in t87t, examining Geography in both the Protestant and

CathoLic Schools from 1871 to 1890" Following the time of the Manitoba

School Question it wil-L trace the progress of Geography in the schooLe

under the Provincial Department of Education up until the Royal

Gonmlssion in l-959o Thereafter, it will exanlne the changee which were

etimul-ated by that Connission up until 1968, by which time all coureee

contaÍning Geography in the Frovince had been thoroughly revieed"
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.The author make6 no apolo8iee for the utllization of a

behavloural ecience model for Chapts¡ One of thie theeis' It wae

Belected after much thought aa the best netho¿l of approach to the

otudy in that !t allowed the writer to exanine factors euch ae

definition of terms vrithout a conaequent interruptlon of the logical

thought proceaeeÉ¡ of the readero This would certainly have occurred Íf

terns had been conti¡uouely defined ae they were usedt in the body of

the thesiso

Slgnificance of the Problem

Ferhaps in Manitoba the oft expressed dissatiefaction of the

previous yearEi ie now not as apparent, at least not in the laet five

yearEe following the proliferation of Geo6raphy courses that has

occuffed since L965"

Howevero the problens of the past were highlighted by N" v.

Scarfe when he wrote in the Cana4ian GeoFrapherl that rrthere rdaa little

or no variety of program or point of viewno He pointed out how

Geography suffered from trrigid uniformity imposed by cenùral authority¡l

and it was this wtrich rrdampe down initiative, enterprise and enthusiasmrr"

te followed this up by etating ühat in l'Iestern Ca¡¡ada Geography wae

rrinadequately taughtil, nouhere was frit thought to be very importantrru

ân¿ ttr"t thqse who could teach often looked upon Geographyts nain

function ae being to rrhelp make histot, *ot. comprehenslveo"ä

Coneequentty Geography rris a¡ unpopul,ar subject with poor teaching,

lNo Vo Scarfe, Canadian Geographer No. 5r L955. p' 1o

2rbid.
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lnadequate textbooke and a lack of naterialst

aideor'I Indeedo in 195?o Scarfe, in an addreee

Aeeociatlon of Canadae stated that ilGeo6raphy

subject in North Anerican Schooleortz

Geographyo

Ae the study and discipline of Geography has developedo there

have been nany attempts to define it" It ie relevant to define the

tern lGeographyr for in various placee it is often found disguieed

t¡nder the term Social Studies or interningled w'ith subjects such aE

Scienceu Hietory, and Civics to name only some of the most connon"

oceographyr can be traced to a Greek word neaning literally

cdescription of the earthr. As a diecipline it attempts to utilise

sone of the bra¡ches of knowledge and to discover neanings for the

nany very complex reLationships between differing phenonena found on

the eartho It follows thate because geographic phenomena are also

etudied in other dieclplines, it has no distinct body of lcrowl-edge

which it can claim as wriquely its own, thus it is eepecially difficult

to defineo

Preetonrs reference to Geography ttae the etudy of the earth

including ite physical structure, its reeõurces and its lifettJ is

A Dlocuseion of lelrilg

facititlee and vieual

to the United Natione

ie the woret taught

ln his
thesle o

$choo!,

lrbid.ç po 2u

2Vattco.lltur Sun, J.2 September L9572 p. 10 quoted by lJo Topping
¡rA History of Geo6raphy Teaching in Britieh Col,unbiarre MoA.

Univereity of Britieh Colunbia: po 4o

halph Co preston, Teaching Social Studiee in the Elementarl
(New York3 iropo r 1950): p. 156.
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perhape t,ypicalo Van Rlper calls ít lrthe ecienco of epatial fnter-

actfonill--that ie the study of ths procoas€e by which forms and phenomona

Lnteract through their epatial arralrgemento onn or ne&rr the earthse

eurface eepecial)"y ae to howo and why, theee arrangemente change in

timeo and urith an emphasis on their hunan implicatlone" Hartshorne

eaid that the Geographeres taek was rrto describe and interpret' the

variable character from place to place of the earth ae the world of

s¡¿¡¡rr2 and Broek and !'Jebb have stated that rfGeography is a neaningful

way of looking at the earth not a nere inventory of ite contents"'1]

Al-1 of these definitlonso along with the definitions inherent

Ín various Geography and Social. Studiee curricular imply that

Geography is a study in which the earth and trsn are in close relation-

shipo Indeedn perhaps the last one is a very cl-ose approxination to

the trend which urill be observed in geographic education within Manitobat

particularly i¡ the l-ast fss. Jreargo

One peculiarity fn ldanitoba is that geographic objectivea and

concepte have been found in nany widely dispersed cr.¡rricular â.rêâ.Êo

T¡4pica1- of this in Socia1 Studies are those found in Historyr and al-so

in the optional unite of Junior High Science prograJnmeso This inplies

lJoseph Eo Van Riper, Man Phys{ca1 tforlcl¡ (New York: McGraw-
Hilt Book Company, 1971): po 3-n

Zni"hr"a Hartshorne, Perspective qn the Nature of Geogr*phyu
(New Tork: Rand McNally and-cffi7.

(New Tork: McGraw-Hill Book Company, 1t68.)
fJ* o" M. Broek and John tdo ldebb, A-Gpq@,



that any consideration

must take into account

the subJect itself.

The cornparison

be done v¡ith referenco

Soeigl égienges.

The tern esocial Scienceet hae been applied to those

disciplines which centre on basic hunan activities in various settings'

Their maJor focus tray ra¡¡ge from man himself, through hie position in

eett,ings of ever increasing size--the fanilyu the state, the global

eontext--and to the interyelationships utrich consequently develop

because of individ,ual a¡rd group interaction. The major disciplinee in

thie field a¡e Geography, Anthropology, Econonics, Political Sciencee

Socío}ogy, Social Peychology and History. The latter discipline

however, as at the University of Manitoba¡ is sometimee referred to ae

a huoanityo

&gigl Studies"

Thie is a term fraught with confusion here in Manitoba as well

ae elsewhereo Richardsl commented on ttrie in his 19?O work on the

teaching of Geography in Saskatchewano ln 1940 ln Manitoba Barago¿¡z

7

of what ie meant by Goography, in thle Provincet

the wide ranging fnterdieclplinary nature of

of definitione is inportant but must alwayo

to the time in r¿hich they were utLlized.

IL" Richardsu Teaching of Geography in Canadian Secondary
Schools with particular reference to Saskatchewano I'{.Edo thesist
University of Saekatchewan, Saskatoon Campus, Septernber I97O.

2l!.ed D. Baragar, ilShould Geography and History become Social
Studlee?rro report to the )2nd Annua1 Convention of the Manitoba
Education Association, Wf tero 1940.



I
and Garlandl diucuseod whothor there should be oeparate eubJecta

(Geography and Hlstory--a€ Bupported by Baragar) or whethor thoy be

fntegrated and calLod Social Studiee--aa 6upported by Gar]and"

whon h€ eaid that i¡a eocLal stu{r ls any inquiry which hae ae ite

Gentral focus the study of one or more aepecte of nanrs relationohipe

rrith his fellow narlurrJ

Douglas, howover! did defi¡re it very exactl-y u¡hen he saide

o o o when one inquirles into the historic antecedents of
our olrn society; into the ftrnctions of any of a number of
inetitutions such as the fa.mily or government; into
geographic reLationships in the cæmunityr state or
nation; or into the nature of other cultures a¡d their ,.

eonnections with our orrlll', he ie engaged in a social study.4

Thie impties that Social Science and Sociaf Studies are Bynonymoua

ternsu Indeed many accept the Social- Studies ae rrSocial Sciences

einplified for teaching purposes.¡e Even now in Manitoba the definition

Ls unclear" It appears that no matten theoretical nicetiea are

used to explain it, in practice it is taken to mean whatever happens to

be the casee

Perhapo one of the beet definltions was that given by Douglaoa

lAileun Gar1and, ilThe case for a Social Studiee Programne iu
Manitoba Schoolsil, report to the 52nd AnnualCgnvention of the Manitoba.
Education Associaiion, Winnipeg,

2¡¡o P. Douglas, Social- Studies, (eniladelphia: Jo Bo Lippincott
Company, 196?)3 po lo

hicharde, Teaching Geography in Canadian Secondary Schoolea
po 8o

4Doug1as, Sogial Studies¡ po 5o
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Elenentarv Schoolo

Thíe torn¡ aa ueed at preeent 1n Ha¡itoba, refere to Grades Ono

to Six. However, hietorically, before the introductlon of the firet

Canadian Junior High School at EarI Grey School in l9l-9r it referred

to Gradee One to Eight"

@"
At present, in Hanitoba, Secondary SchooL refers to educatlon

from Grade Seven through to Grade Twe1ve. Gradee Seven to Nine being

referred to as Jr¡nior Higþ a¡d Grades Ten to TweLve referred to as

Senior High. Prior to the eetablishr¡ent of Jr¡nior High Schooleu

howeveru it referred to education fron Grade Nine upwarde a¡¡d the

terms Oollegiate and High School were s)mononous urith this leve1 of

educatlon"

S t e ns__i4_!r_g c_949r e

The problem of the location of reeearch naterial for thie

etudy white not of any great magnitude fron L946 to 1968 certain3-y

beearne more difficult with the widening time spano

Material with reference to education in the time of the Red

River Settlement I81I - 1870 is now only readily available in the

Provincial Archives of Månitoba" There iso however, matetial available

at the Archives in the Archbishoprs Pa1ace in St. Boniface with

reference t,o education in the early Catholic schooleo

Howeveru with the establishnent of the Province in 1870

naterial becamemore readll-y availableo The Board of Education



l"o

produced the Annual Superíntendentet Reports (whlch are available in

the Provincfal Library), These contained Inepectoret Reports

(fnepectors usually being loca] clergy before 1888 and Department

Inepectors after that date) a¡rd they gave a great deal of background

¡naterial on the teaching of subjects. Texte and exaninations then

aleo became more easily accessible and provided further information on

the philosophies w-ithin Geography in Manitoba at the üime.

From L89t to l-945, besídes the Annual Reports of the Department

of EducatÍon, textbooks and exarninationsr nany more aources were openo

These inctuded the Educational Journal of llestern Canada (which later

becane the hlestern School Journal), the Manitoba School Journalt the

Progranrnes of Study in the schooÌs as laid down by the Depart:'nent of

Education and. even personal :-nterviews with people who were teaching in

the system in the later yearsc As might be expected the most easily

Located material was that for the years t946 to 1968. All the material

previously described, as well as course outlines which are distributed

to teachersi was readily available"

.Useability of all the naterial avaflable from 1811 to 1968

Jariea considerably for, at times, it was notable for its brevityu

while at others it was eo full of verbiage that it became a monumentaL

task to sift t,he useful material from the useleeso

This study follows a chronological sequence and is divided into

aix chapters" ft first exannines its own need for existence followed by

an exa.mination of the development of Geography ae an academic diecipline.

It then etudies the teaching of Geography at Red River (1BIB-187O)
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followod by ite developmont (after the eetabliehment of the 'l$oard

of Education in 1B?1) in the Catholic and Protestant Schoolo from

t8?f to 1890" Fron 1891 to 1945 the progress of Geography ie foLLowed

either as a oubJect in its own right or aa a facet of Social Studies"

The revisioneu after the Second Wor}d War, begin the section from

1946 to 1968. Thie provides a different division to the one propoeed

by Wilso¡l where he calLe 1916 to 1959 the era of rrgducational

Stagnationrro For this no apology is made, for progress began to be

made in Geography after the 1946 to 195O revision period though it did

require the Royal commission of 1959 to alIow it to gaùher fuII

monentum"

The Signi$cance of the St,udJ

The study is of personal significance for the r,ßiter ie

presently teaching Higþ School Geography and has consequently been

affected by the changes in Geography teaching in Manitoba eince 1965"

AIso, to date no study of this type has been carried out in

Geography or the, Social Studies in Manitoba" There waee however! a

brief study of the Manitoba Elenentary Grades Foure Five and Six

Social Studies Proþramne camied out in ]9532 u while in 1963 a etudy

It<"itt, hlilson, The Development of Education in Manitobau Ph"D" e

Michigan State University¡ l-96?"

2Hilton Co Harper, A Comparative Study of Elementary
Geography Programmes in Various Parts of Canada and the United Statee
of Âmericae M.Ed" theeie, University of Manitobat November Igrt.
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hras carriod out in Brltieh Colunbiarl and further etudies have been

carrled out for Canadian schoolsZ ln NewfoundlandJr in Ontarlor4 and in

$askatchewano5

Theee havo beon concerned with both historical developnont and

cr¡rrent trends which have developed within particular school eystemeo

Thero have been óther studies reported6 but none in the broad epectrun

followed by those previously mentionedo

lW" Toppingr A History of Geography Teaching in British
CoLunbia"

2R" Cn Oultono Teaching of Geography in Canadia¡ Schoole,
1840-1955e MnAo (Education) theeis¡ McGilI UniversityT L955"

lLo Bn Braine, Historical Survey of Social Studíee Curriculum
in Newfoundtand, MoEd" theeiso Univereity of Albertan 1965.

hAo Ro Grimo, Geography in Secondary Schools of Ontario fSoO-
19OO, l,ÍoEd. thesie, Ontario Institute for Studies in Educationo November
1968: Eo Quickr Development of Geography and History Curricula in
Elementary Schools in Ontarioo 1946-1966, Ontario Institute for Studies
in Education,

hi"n""¿"' Teaching Geography in Canadian Secondary School,s'

foatricia Charlier and Roger H. Charlier, rrThe Pl"ace of Geography
inFrenchEducation,,,'196o'Vo1oLIX:pp"'22-

'26"JuDoChapnan9l|TheStatueofGeography1l,@oVol" 1O, June 1966r ppo Lrr-Ir4. Ao Chisten rrThe Development of the
Elenentary Social Studies Programrne in Albertarre Masterrs thesis,
University of Alberta, Edmonton: 1963" Oo Jo Ro Howarth, ttA Survey of the
Present Position of Geography in Schoolerfr t
VoI. J8¡ 19532 pp" 267-27r. Spencer Inch, lrThe Place of Geography in our
Schoolsfrn Educational Review, Noo 80, Novenber 1965: pp" L7-22"
Eu Co Marchant¡ ilGeography in Education in hg)-and and ldalesrro @ggÈ[t
Noo 4p, 1964: pp. I?Þ191. Ro Ao McNeillyr rrAn Analysls of Geographic
Education in the Protestant High School of Montreailr, Masterre theeleo
]¡963, McGilI Univereity, Montreal. J. Ao Morrie, rrReality in Geographical
Educationrr, Geography, No. 5T, 19662 pp" 8?-98o R" G. Putnam, I'Geography

inCanadíanSecord"rysct,ooIe'',@,Vo1oII'L967."
pp" 2t}-2t4" Fo C. Roberteon, rrThe Statue of Geography Education in the
Two-Year CoÌleges of the United Stateerru Doctor theeien Brigham Young

Univereíty, Provon 1968" J. Lo Robineono rrGrowth and Trends in Geography



in canadian univoreitleerr, canadian GeoÃrapher, vo1. 11"r 1967:
pp, 21:6-229" No Vo Scarfe, trNew Dlrections in Geographic Education Ln

Ñórtf¡ A¡nericarr, Geography, Noo 5Ir 19672 pp. 1t8-2O9. Dudley Stampe

Geography in Canadian Universitiee o l-grJ-t
Reeearch Councifr 1951" Haro1d Ao Wood, Ttrg Teg!lrj!Ir8=o,f=9eosrapll.V Íl__
@eironConiseaodeGeogratío,I997,PubIicacaoNo"}97"

L'



CHAPTER 2

DEVETOPI'ÍEI'¡T OF GEOGRAPHY AS AN

ACADB,IIC DISCIPLINE

Many geographers have found it poeoible to juetify the

developraent of Geography aa an academic discipline within the school

cr¡miculao F1eure saidt

Geography offers a most hopeful line of work for
a better understancling between the peoples of the worldo
å generation of education on Seographical linee is
needed with the idea running through itr thaù the people
of each region have special.Problems and nust solve
them in various vüay6 . o o '

while Fairgrieve stated that rrwe cannot have an education worth the

narne wi thout geographyortz

These ideas have been followed up in the l-96Ors where geographye

in the words of Kohno is nolr included in the curriculun so that

o o o students are being taught how to observe and
interpret the character of places so that they might
develop the skills and abilities to study regions by
and for themselves later on in life.)

Justifications such as these for the inclusion of a discipline

calIed Geography within the school curricul-a are a.Iso supported by the

lH" J. F1eure, ttAn Apology for the Study of Human Geograph$utl
quoted in James Fairgrieve, Geogfqpby in School, (London, England:
University of London Press Lm

2rbid"

Jni"nr"a J" Chorley and Peter Haggetto tr'rontiers 1n
Geographical Teaching, (London, Englancl: l,tettruen ana Cornparqr Limlted):
p" JOO"
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age ar¡d staturo of the subject. Baker eaid that rrthe history of

Geography ie long and honourable. No geographer need aPolo6iso for it

or be ashamed of it.rrl Thie statement eupporte the worde of H. R. Mil-I

fn 19O1 when ho eaid

o o o cortaitler the present position of Geography as the
outcone of the thought and labours of an unbroken chain
of workers, continuously modified by the growth of
lanowledger yet old in aim, oId even in the expreseion^
of the ideas that we are apt to coneider most modern.Z

The Greek neanings of the word cgeographyr attributes to ite

antiquity, for although it would obviously have earlier beginnings

(when an early hunter scratched a primitive map in the sand or when the

ancient Eg¡rtians recorded the distribution of land holdings on naps)

it was the Greeks with their observationaL abilit,y who began ühe real

development of geographic ideas in the western worldo

The first recognition of a Greek geographer cane in the Sixth

Century B.Co3 with Thales, who brought back from Egypt geometric ideas

which were utilised there for the measurement of land. The shape of

the earth was still conceived as a disc and it was noü until the time

of Aristotle in the For¡rth Century BoCn¡ that the earth was shovm to

be a ephereo Aristotle, howeverr was not just' concerned with the

ehape of the earth for it wae he who proposed the idea of the

clirnatic conditions in the southern hemisphere as being the same as

those of similar latitudes in the northern hemisphere" These ideas of

IJ. N, Lo Baker, rrGeography and its Historyr¡, Advanced Scienceu
I955t No. 46: p" I9B quoted in To !ú. Freeman, A Hundred Years of
cááÁi"ortv, (chi"ogo: ^Aldine Publishing cotp"tm

ZHo R. Millr Address as President, Section E. of British
Â,ssociation 19o1" BnAo¡ Report 1901: P. ?O, quoted in lbid.¡ p.28o
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Arfstotlo wore reafly Juet exteneione of the theoretical fdeae of

Par¡nenidee" The baeis of these postulations wac¡ that t'he rtorrid

zonee was too hot for habitation while the tfrigÍd zonec Ìra8 too cold

and that habitation $raa found only in the ttemperate zoner o

Further development of geographic ideas occurred when

Eratoethenee utilised the positions of Alexandria and the well of

Syene to calculate the ea¡thts circumference. This he did with a

renarkable degree of accuracY"

Although initiatly the Greeks were ¡rarticularly interested in

Geography for ite ¡:ractical appl,ications, they gradually developed a

discipline containing both lmowledge and philosophy" Much of this

resulted from an aggregation of ideas which developed because of

travels, observations in the fiel-d a¡d (as Herodotus did) evaluation of

the great accumuLation of geographical documents"

To the Romans Geography was of practical concern (particuJ-arly

nilitary)" Perhaps this was beot exemplified by Strabo in his

encyclopaedic worko He described the known worl-d in seventeen volumes

by utilising his own observations as well as the observations of otherso

Approximately one hr¡ndred and fifty yeara later Ptolemyn a

nathematiciane astronomer and geographe¡L, who tíved in Alexandria

during the Second Centr.rry A.D. ¡ synthesised the knowledge of the Greek

geographers. Although he u¡fortunately discarded Eratoethenesr results

he dld accept Hipparchusc division of the equator into J6O parts and

thus helped lay ühe basis of latitude and longitude which assisted him

lPo Eo James, rrGeographyrr, Encyclopaedic Br¡L'!q4g!!a: p. 112'
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fn the ¡noductfon of hie nap of the vorld on a modlfled conic

¡noJection. Theorotically hie approach to Goography was euch that he

ouggested three different routee to etudy it,

Geography he caLl-ed the etudy of the world ae a
whole; chorographyl tte etudy of parte of t,Le earth;
and topography the etudy of ema-ÌI localitÍee in detaiLoZ

Wíth the collapee of the Roman Empire and the arrlval of the

Dark Ages¡ the knowledge that wae Geographyr-the inheritance from the

Greeks eanlç into the norass of ignorance which pervaded the known

world,.

StrÍct theol-ogical interpretations brought again an u¡rder-

etanding of the ea¡th ae a fLat surface with Jeruealen at ite centre.

Geographye as yet though, wae not a ecientific etudy rather it would be

nore conect to refer to it ae a Cosmologyo

FortunateJ.y, however, the ideae of PtoLenyr anong othere were

translated into Arabic a¡rd. consequently r¡¿ere not lost to the worldo

The mat,henatical ability of the Arbae enabled then to accurately

recalculate the length of a degree and to make new discoveriee in

aetronomy and trigononetryo

The mathematics of the Arabs gradually dieseninated, and this

onabled seanen to deveLop the Portolano Cha¡te in the Fourteenth

Oenturyo These were made

lfhu tchorographyr of Ptolemy would now be described as
Regional Geographyo .

4laroeen "9g@'.
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about a revLval of nape and nap making, The roacceptance of the earth

ae a ephereo the Ídeae of Ptolemyr and the use of latitude and

longitude 1ed to the production of new mape euch ae that developed by

Gerardus Mercator in the latter half of the Slxteenth Century.

The nany voyagea and travels helped in the acquisition of

eopious amounts of detailed ínformation and it wae this information

that began üo have a distinct effect upon rrthe content and organisation

of geography"ttl

This interest in expl-oration and travel brought first of all

an interest on1-y in descriptive geography of continents, counüries

and, placeeo Gradually, lowever, the close examination, classification

and organisation of geographic knowledge becarne more scíentific' One

of the first publications of this type waa the t@t

by Varenius (Bernard Varen) in 165O. He divided the subject field

known as Geography into two pa.rts--lthe generalr and rthe specialro

Varenius himself described the general or universal geography aE rra

science which considers the earth as a whole and explains its

properüiesrr.2

The special geography or chorography he defined as

tfinstruction which concerns the consüitution of the individual regionerto]

This isu perhapsr more clearly explained by Hartshorne when he saidu

o o o using terms r.¡hich one or more of his predeceasors
has usedo Va¡en defined rgeneral geographyr ae that part
of science (ecientia) which rstudiee the earth in
general, describing its various divisions and the
phenomena which affect it ae a wholer o It providee

lIbid" q go 2j" 2rbid. )ruia. r po 24o
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the 0foundatloner and ¡general lawsr of geography
which are to be applied t,o the et,udioe of- índfvidual
countrles which fãrm tepecial geographyt'I

The early death of Varenius only allowed him t,o deal with

general geography ae it did not glve him time to explain his views on

speclal 6eographyn Howevero euch was the import of hie work that

while it wae an oaccepted authorityr for over a century the legacy of

hia dual approach st,ill remaine in geographic method but not in

geographic contento

Exploration a¡rd travel etiU remained the maJor aspect of

geography but gradually during the latter half of the Ei6hteenth

eentury there came a different approach to what was understood as

Geography and geographic methodo

Thie wa€ developed by the German Schoo1 of Geographerso

Perhaps the forenost of these w&6 Jo Ro Forster2 who wae the first of

them to apply scientific nethod to the study of Geographyo This wa€

further refined by the logical thought procesaea of the gteat German

thlnker fmmanuel Kant (1724-l-804)"1 He perhaps more than any other ie

responsible for the placing of Geography 6in the overal-l framework of

organieed objective knowledge" (ecience)o4

Âssocjalion of American Geographers¡ Rand McNally, L9622 pp" IO8-1o91

fuohann Reinhold Forster (tZZg-tZgB)¡ accompanied Captain Cook
on hie eecond voyage around the world"

z-)fnmanuel Kant, German Philosopher: famous for his qli_Ligg
of Pure Reason: 1781"

4Jr""" 
u 
ItGoographyr¡ 

o

lRi"h""du Hartshorne, ilPerspective on the Nature of Geography"¡
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Kant analyeed knowledge from three differing vlewpointe. He

firstly developed the royetematic scienceer where he eorted facts into

dietinct bodiee'of knowledge. Typical of these would be what are noÌú

referred to ae subJectse €.go Geology, Botany, etc" He then observed

facte to glsoe them in thsir relatíonship through timeftol He referred

to these ae gHistorical Scienceer ',ühile the third nethod covers the

ogeographical sciencesr " Thie is where thinge are studied rras they are

aseociated in spacert2 (spatial relationships).

Although in nodern tinee Kantrs ideae are often cha}lenged it

fe interesting to note that Ka¡rtrs idea was to study peoples via

Phyeical Geography, this being rrthe basis not only of History but aleo

of all other poseible geographi""rtol

The other geographies to which he refers are mathematicalt

moral, politicalu conmercial antt theological"

He, Ùherefore, aesociated man with Physical Geography. f.]níe

etatement is supported by the fact that (as reported by J. n' Uay4)

Ln L??5 his course announcement for Physical Geography was entitled 8on

the different racee of nanr" Hie differentiation between the spheres

of history and geography fs, perhaps, beet described by the words of

Hartshornet

lJ"tt O. M. Broek and

Zrbid. ¡ po 14o

fJulo.u,'Geographytto

4J" A" M"yo rKantrs
Recent GeograPhical Thoughtr t
The Canadian GeograPher, Vo}"

Joh¡ l,I" Webbt

Concept of Geography and its Rel-atLon to
University of Toronto, ItlOo Review fron
XVI, No" 1o, Sprin9 L9722 P" 7?"

A Geos¡aphy of=Ue!&ind.3 Po 6o
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o o o doscription accordin8 to tine Ls history that
according to epace ie geo6raphy - - - Hletory differe
from Goography only in coneideration of time and 8'F6âo

The former is a report of phenornena which follow one

another and has refereuce to timeo The lattor is a

report of phenomena beeido each other in epacoo
Hist,ory ie a narrative, Geography a description'
Geography and History fill up the entire
circumferonco of our perceptiorn, Geography that
of spaceo Hiotory that of time'r

Thuso Kant in defining geography began the erasure of confueion

and nisunderetanding aa to what Geography ie and indeed perhaps begaa

the nain strean of its modern developnent"

Kantn therefore, provided the basic franework (philosophy) of

Geography in r¿hicTr both the physical aspectg of it and thoee of

regional studies ar¡d descriptions were able to exist in close proxinity.

This opened the way for the rærk of two great geographic scholarsu

Alexar¡der von Hunboldt (L769-r8:g) a¡rd carr Ritter O??g-].859) "2

Humboldtrs concentration vraa on Physical- Geography and it wae

in thie field ùhat he began to make effective use of all the thoughts

and ideas ttrat have emanated from the neyr geographic thinkere of the

latter part of the Eighteenth Centuryo Of all those who wrote about

Hunbo1t, Janee ie perhaps the most conciee when he said that¡

Hunboltts great contributions to geographic
procedure were twoo First he applied his knowledge

IR, Hartehorne, rrhe Nature of Geographyt, Aggjfg@,!
American Geographers, 1958: P" L15"

ZAlexander von Humboldt, Voyage aux re8ions equinoxiales du
Nouveau Continent, JO vols" AÌso weLl known for his series of lecturee
ffiomyofSciencesj¡rBer]-in,I82?-28,pub1ishedrrnder
Kosmosn ! vols. CarI Ritter, founder of Geeellschaft fur Erdkunde zu
E;Ljrl-(The Ber1in Geographical Society) hie major scholarly achiovement
was Pig-$g!@¡þ, I! vo1e" 181?-1859.
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of phyelcaL and blological proceeeee to the eyetematlc
cLaesification and comparatfve description of the
phenomena he and othere observed: second He devieed
irethode of. neaeurlng the phenomena he obeerved"I

Ithue did Humboldt attempt to underetand landBcape Ínter-

relationehipe--Looking at them in whoLe and in part-hoping to build up

a ¡rrational description of the earth by applying the regJ.ona1 nethod of

deecriptis¿otrz Thie monentoue etep moved geographic thought from mere

0qualitative encyclopaedic description to quantitative eyetematic

deecription. I

Ritter, r¡nlike Hunboldt who emphasized the physical aspect of

Geography, enphaeized the hr¡nan aepect. He looked for the rel-ationship

of the hunan race to the physical enviroûEe¡te It was in hie great

"ork ÞE.dLu¡tdef r¿here he enployed this strategy for he divided the

earth into r*hat can be referred to ae natural regions a¡d theee he

analysed as to their purpose for t,he eocieties occupying the area"

Wíthin this analysis he developed a teleological approach due to his

deeply re3-igious attitude" Despite this Ritter made two most

inrportalt contributions to geographic method

First he insisted that one should proceed fron
obeervation to observat.ion not from opinion to hypothesie
to observation . . o Secondly his approach was regional
rather than systemat'ic¡ emphaeizing unsyetematically
a66ociated phenome4a rather tharc eystematically
related phenomenao'

lJ*"t lrGeographyrr.

2nichards, Teaching Geography in Canadian Secondary SchooLss

Po 25.

lRltt"ru
4J*"uo

Die Erdkunde, 19 voleo 1817-1859"

lrGeographytlo
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the combination of the work of HumboLdt and Rltter ie of

particu).ar import as It ie perhaps here that the final foundatione of

nodern Geography were }aLdn Note the fact that j¡ regional etudies the

phyelcaì. environnent ie examlned and then the work of man ie ineertsd

to show how he uaea and adapta ft" Thie nethod of teachfng is etil1

folLowed by some for duaLisn in Geography ie stiil an ever present

problets"

Since the rnidclle of the Nineteenth Centnry, howeverr the arn

chair approach to Geography is no longer accepted, encyclopaedic

description hae disslpated anil we noÌ, bave tran organisation of

material relevant to a epecified purpose or objectiv".rrl From thie

time there developed a nunber of related fielde of study to the nain

line of geographfc develoPnem,to

Howevern in attemptfng to fol-Iow further the nain devel-opnenù

of Geography it is necesoary to look at the work of two further German

geographere, Ferdinand von Richthofen and A1fred HettneruA in the L88Oue

and 189O¡s and that of the Frenchman PauI Vidal- de Ia BlacheJ in the

early part of the Twentieth Centrry" All three of these echolars

attempted to eolve the dualism which occurredr following the ideas of

Ritter, by developlng the regional approach a6 the main focus of

Irbid.

ZB"ron Ferdinand von Richthofen, geologisto invol-ved' ln the
introduct,ion of new geography into the universitiee of Germanyo

Alfred Hetùnerdeveloped his methodolo6ical ideas in published papere in
the Geographiecho Zeitschrift.

\'aul Vida1 de l.a Blache, introduced the nelt geography int'o
France; founder of La tradition vidal-ienne: at his death was ln the
proceae of rbiüing his definitive work Human Geography.
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Geo6raphy"

The over emphaeie of Phyeical Geography aleo brought about ln

the latter half of the Nlneteenth Century the development of a echool

of Human Geography, ft claLned ae its field the relatfonehipe which

can be found between man and the natural phyeical environment.

The geographer r*ho had. perhape the greatest' influence within

the field of Hunan Geography was fbiedrich Ratzel"l Hie work folLowed

the ideas of evolutionary change r¿hich had grown fo1-lowing the publica-

tion of Charlee Da¡wints work, sOn the OriSin of S¡:eciesr o

The eociety of man v{a6 defined a6 an organisn Eurvivin8 by

adapting to the denands of the natural- (physical) environment" This

approach beca¡ræ knowa ae enviro¡¡nentat deterninism. It becane of

extre¡ne importance in the geography of America¡t scholars and

conseguently lt spread into Canada and certainly made its presence felt

in the curricula of Manitoba in the early part of the Twentieth

Century. Ratzel in his v¡ork on hunan distribution and its relation-

ehipe with the environment wae concerned r¿ith the quantification of his

feelings. This, as Richards hae explainede forced hira to consider three

nain probleme,

o o o the dlstribution and groupings of human popuJ-ation
on the earthrs ourface; the dependence of these
dietributions on the physical environnent and ae the
result of human migratione; and the effects produced )
by the phyeical environment on individuals and societieso-

Theee three problemo being an integral part of hie

lFriedrich

ZRichardsr

Ratzel, @, let ed., L891o

Teachins GeoEraphy in Canadlan Secondefy Seþeeþ"
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Ânùh¡opo¡roograpJr:Le which wae where Ratzel eaid that rhan 1s a product

of hie environrnentrlo llowevern 1n the second volu¡ae which wae publiehed

in f89f he did re-adJust nany of hie earlier ldeae. Perhape of noet

eignlffcance hraa the introduct,ion by Ratzel of method into the atudy

of Hunan Geographyo

Ratzel" hae been condenned by some fæ the d,octrine of environ-

nental deterniniem. It was, however, hie pupil, Ellen Sempì-eo who was

guilty of thi,s more extrene deterninistic view of the environmenü" In

her book ehe saidt

t{an ie a ¡roduct of the earthts surfaceo Thie
¡neal¡B not nerely that he is a child of ùhe earthr duet
of ber dust, but that the earth has mothered himr fed
hin, aet hin tasks, directed hie thoughtst confronted
hin with difficulties that have strengthened his body
and sharpened his wite, given him problems of
navigation or irrigation a¡rd at the same time whispered
hints for their solution.r

Semple was much more extreme than Ratzel, so much so that she

lgnored his changed thoughts which he presented in his second volume of

his@oThetrans1ationsoftheseideasofRatze1by

Semple were further perpetuated by WiIIian M. Davis2 in the early pa¡t

of the Twentieth Century. The dualism which he introduced to North

Âmerican Geography in the first thirty year6 of this Century consisted

of two rnajor parts. Firstlyr Physical Geography whích was the study of

lE1leo Churchill
B1aledell , J-96)¿ po ilo ¡
Human GeoFraphyr po 25o

zwillian Morrl-s Davis introduced ¡rofeseional geography into
United States of America; founded the Association of Anerican
Geographers.

Sempì.e,
quoted in Dícken and Pitts, E!g$g!!gþ

u
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aLl the natural featuree and eecondly Human Geography ae the inter-

relatl-onehip betwoen the phyeical environnent and ma¡rs activltLeso

Thie influence vras so etrong that even today tt 1e poeeible to find

facete of it remalning in some el-enentary and eecondary gchool

cuniculao

By the beginnlng of the Twentieth Century Geography wae of

luportance in four najor areas--German¡r, Britain, France and North

America (nainty the United Statee with Canada foll-owing)" Each of

these countries has developed its own geographic ¡nethod and has

eupp).ied differing themee to the development of the disciplineo

The growth of Geography in Germarçy Ìras already been alluded to

by reference to the work of geographers a¡rd thinkers euch as Forstere

Kantr llunboldt a¡rd Rltter and later by Von Richtohofen and Hettnero

ïn France, however, the naJor emphasis in the deveJ-opment of

Geography r,¡as j¡ regC.onal etudiee" The most inportant geographer here

was Paul Vidal de Ia Blache. He stressed the need for detailed

regional studies and from tfrenr the developnent of comparative studieeo

This chorographic tradition as developed in France and Germany allowed

the lfcorrelation of physical and human conditions in their epatial

interrelationsorrl This was the theme which in a few year6 d,eveloped.

into rpoesibiliemr and thue ¡novided a bala¡ce against the renviron-

mental determinismf þrhich was rife in the first part of the Twentieth

Century. This tradition wae further extend.ed by such geographere as

lRi"h""dr u T eachi nA G e qglqÊy--i n C 
"nqqren-ê-q 

c oq4ety S cÌ, pql B .
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Hartonne, Gal1oie, Demangoon, De Fontainee and Monbeig"l

Great Britain also has folLowed the path of regional etudiee"

Initially ito Geography teaching revolved around Phyeical Geography

particuLarly in the 188Ote and. 189Ore. However, in L9O5 Herbertsonre

fsynthesis of Natural Conditions to deflne Natural Regionsr brought

abouü a great and enduring effect on Geography in Britain. In it he

eynthesized ideas of

o o . climate, vegetation, n'ni¡1als and hunan life which
while it accounted in reasoned faehion for the unity of
our environnentr also allowed for ite variatione
according to our location on the earthre aurfaceoa

From this he showed how regions were not eeparate entities but

nerged into each other. Herbertson hae been described ae the rrfather of

nodern geographytrJ in Britain and perhape it wae he more than any other

who stimulated its vigorous growth in Britain. Thie re6ional approach

has renained long with Geography not only in Britain a¡d E\rrope but

aleo in North America. It has provided a cohesive qualfty to the nany

facete of Geography, At the sarne tine it has provided a counter

balance to the effects of Physical- Geography¡ as well as encouraging

}Ênnanuer d.e Martonne, , I!oP; I
vo1. expanded and revised 4th ed.r J volsu, L925-57; Europe Centrale
and LaFrance physique published in Geographie universelle: Lucien
Gallõis ed" r of Geographie universelle and @:
Pierre Deffontainès, i-ntrociuced French geographical ideae to Brazilu
L9r4-L%B: Pierre Monbeig 6ucces6or to Deffontainee, specialist on the
study of Brazil.

zInco"potated Aeeociation of Assistant Masters in Secondary
Schools, The Tãachinß of Geo8raphy in Secondary Schools, (Londono

Ðnglandi

Srbia'
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generalLsations to be made.

In the United Statea followln6 the work of Semple ar¡d Davie

Physical Geography and the man/environment thene have been the moet

dorninantu Davise work bofng particuJ.arl-y long laeting especiaLly hie

development of the 0cyc1e of erosionr and his revolut.ion of Land forms0o

This preponderance to Phyeical Geography was, by 1925, balanced by the

fdeae of Carl- O" Sauerl on the 0cultura1 lendscaper. Sauer defined

Geography as the etudy of landscape--the natural landscape (phyeical)

and the cultural landscape (man made featuree)"

At tåe saæ tineo both rpossiblismr and tdeterminisme remained

aa major factors within the fleld of Geography. The environmental

approach was sustained by the work of geographere euch ae Huntington2

a¡rd Griffith TaylorJu while rpossibilisnr had support frm Louis Febvre

when he stated that man can react ín nrany ways to a particular

environmento

Since the late thlrtiee and particularly since the late

fifties

Geographical r.¡riting and research has in recent years
Lacked any generally accepted overall view of the subject

29

and consequont,Iy allowing pertinent

lCar1 Ou Sauer, The Morophol-ogy of

]Griffith Taylor, first Head of tþe Department of Geography at
the Univereity of Toronto¡ 1915"

ZEilsworth Hunt,ingtonn Civillzation

Landscape, 1925,

a4d.1aUma'Ee, L9L5"



Ð

sven though technlqueo have proliferated'I

Note particularly the development of quantiüative technlques in the

laet five to ten ye&r€ro This lack of overall view has been a

peroistent problem to Geography. Even Ritter wa6 only able to eurvey

part of the world he.wae unable to give an overalL viewo .This suggeeto

that the only way.arotrnd thle dilemna ie to adapt rrtowa¡d the queetion

of method in Geographyrr2 a¡r recleticr approachu and adopt the best and

noet usefu]. of all methods'

Sunnary

Geography as a part of education is nainly a phenoner¡æ'r of the

Nineteenth and Twentieth Centuries" Ite naJor area6 of development

have been in Germany, Britainu France and the United. States" Due to

its cLo.senees to the United States, Canada has exhiblted the sane

traditions as the United States"

Britain was forüunate in that it had both Herberteon and

Fairgrieve aa geographers" Consequentty the chorological tradition

ie strong and since the conclueion of the First lJor1d !úar Geography

has grown rapidly in stature aE¡ a curricular subject particularly in

secondary echoolsn Herbentson stressed three major t¡rpes of questions

r*hich all students of Geography should understand--

where is it?
why 1s it there?
what resuJ.ts fol1ow from ite being there?J

lchorley and H.¿ggsf,,

2rbid.

hi"hr"aun Teachin¡:

trbonti ere in Geogrelb¿gal_leqgh!4g u

Geoqraphv ln Canadlan Secondarv

P" 17"

Schoole¡p']l o
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At laEt etudente were being gUlded from the known to the unknown"

These Ídeae of Herberteon on the reSlonal approach were then

deve).oped and refined fi¡rther by Fairgrieve,

In the Unit,ed Statee, however, euch good fortune did not

foLLow Geography" I!" eucceas ae a eubject haa waxed and r¡aned through

the Twentieth Century and the advent of the term rSocial" Studieer

almost eounded the doath knell for Geographyo Fortunately howevero

teachers such ae Guyot, Sauer and Davis kept it alive and each in his

own waJr has influenced Geography teaching in the United States though

perhaps the most domina¡t trends are those which have been physical

a¡d envi¡onnental"

Having, therefore, consid.ered (if somewhat briefly) the

history, philosophy and natu¡e of Geography a.o a¡¡ academic discipline

it is now poseible to exanine the energence of Geography in Hanitoba

and how it has developed end been affected. by the main stream of

geographical ideas particularly in the rest of Canada a¡rd the United

States ae well- ae in the traditional areaa of Europeo

This last etatenent is, perhaps significa¡rt for the educational

syetem in Ma¡ritoba certainly ehows through time (hlstorically) ttre

inherited influences of European ideas while more recently the

influence of the United States is more apparento



The present etate of Geography ae an acader¡ic discipline in the

echoole of Hanitoba ie a product of the paste resulting fron the na.ny

aunicula¡ revisions and changes rghich have occurred following the

J.nception of the Public School System in 1871"

Hovever, prior to thie tine schools had been viable institutione

in Manitobao For over fifty year6 schools had been eetablished and

a.nongst the subjecte in their curriculum wae Geography"

The first indication of echooling came in L8O8--

o o o the first Europeans and Metie at Red River ,¿ere neither
entirely ignorant nor were they devoid of any deeire for
schooling for their children" the Hudsonre Bay Company did
not neglect ite eerva¡ts entirely; in t8O8o it eent out
James Clouston, Peter Sinclair and George Geddes to act
ae teachers at eome of the posts¡ paying each of these
séhoolmastere an annual salary of f.JOoI

As the Hudsonrs Bay Conpany tended to send the teachers to the Canadian

North-West so the early schools of Ruperts Land were confined to

Company posts and even then were epaenodic and unsuccessfulo

Thue, by 18I] Lord Selkirko in a letter to Governor MacDonnelL

oHAPTER l

DEUE.I,OPMH'IT OF GEOGRAPHY A1 TI{E

RI\TXR STMLN,fENT

r8o8 - r8?o

rco
t8t-t-t854tt u

Me4t!-qbê¡ Seriee

J. Jaenen, rrFoundatione of Dual EducatÍon at Red River
sactions of the Historic
III' No. 2I, 1965" ipeg: p" J5"

Scientiflc S
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o o e thero ie so nuch of a laudable epirlt in their
(referrlng.to the eettlere) deeire that it must bo
attended to¡ and it ie in every view tlne that a echool
ehould be ostabliehed. K. McRae ie well acquainted with
the lnproved methode which have been invonted or
introduced with euch wonderful effoct by Joe' Laaceoter¡
and he couLd in a few weeke organiee a echool on hie
plan¡ if you can pick out fron among the eettlera a
eteady young s¡an of a cooÌ temper to be employed ae a
schoolnaster. Arithmetic with reading and writin6 In
theír native tonguel are the branches to be first
attended to.2

Selkirkre lntention wa€¡ that McRae should eupervise and not

teacho

o o o If McRae remains at the settlernent he can examine the
echool fron tine to tine to see that it is properly
conducted; or at any rate he can give the Schoolnaeter the
nocesf¡arJr inetructione for carrying it on and give you such
infornation aE to the nethod and principles of the systen
you catr be at no lose ùo judge whether this plan is properly
pureued and to el¡eck any ne61ect.5

Educatione although inextrÍcab1y bound up with religion l"n

these early days, did not really develop because of the fact tbat there

wa6 no school for McRae to superviee and also due to problems between

MacDonnell and McRae"

' The first actual school to open was that operated by John

Matheson a Selklrk settler"

Jan" LOo 1815 - Engaged John Mathesone Jr., for
schoolnaster, the school- for the present kept at the
Old Huts, which a¡e to be immediately in repair,

North-hlest. _Ite Early Deqelopment and
Ottawa 1914¡ pp"52-51"

lGaelic most IikeIy"
2Eo Ho oliver Ed., rrselkirk to

]rbid. z po 5i.

Milee MacDonnell, 3he Cana9ian
LeÃislative Record6, VoI" I,
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Jano 14, 1815 - John Mathesonr tho echool-naetorr came

up w'tth hie r'rife to the school houson
Mãn. Jan, fgr-igrf - our school be6ar today'l

However, in June of the 6ame year the Norctleetore attacked the

eettLement and Matheson wae nade a priooner and the school was cloeed.

Thie act perhape deter¡nined the future of education at the Red River

for

o o o the settlers r¿ho are now going out have expreesed
nuch anxiety about the means of education for their
children.2

Little nention is nade of earl-y curricula, texts or educational

ains l-et alone geographical studies. However, the first text which

did rate a mention was in 18150

o o o the amival of the fourth contingent of settlers
eaved the colony in l-815. Among the new arrivals Yrati a
schooLmaster George HcBeth, who during the AtLantic
crossing had eta¡ted a echool on board ehip" Schofield
connents that |tit proved a €tource of entertairunen! to
the adults as well as a benefit to the children.il]
The lessons were given on deck in fine weather; hours
were from 11 a.rlo to, 2 p.m.; English Biblee were the
only textbooks used.4

Perhaps ¿t thie tine the nost valuable lessons being taught in

education are best expressed in the words of Alexander Ross when he

wrote his connento on life in the colony about 1-825" He notee the

lGeorge
prior to 187ou

Zìdo Bu

t94?z po J4o

JF. B. schofiel-d, The story of Manitoba, voI. 1. (Toronto:
So Jo Clark, 1906):, p. I27"

4Jr"rrur,, ilFoundations of Dual Education at Red River 1811-
1834,t z p" 15"

Helvin Newfieldo The Development of
M.Ed" thesis, University of Manitobae

Ready, rrEarly Red River Schoolsrrr The

Manitoba
L9172 p"

Þegver,

Schoole
12"

December
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o o o pLacid and tranquil atmoephere of the colony,
and 1t ie thie atmoaphere and anong these people that
schools were to rise, which show a later generation
how tolerance and education could proceed together in
a community made up of diverse racial elemente and
different, religious beliefe" llowever, great wae the
improvement in school buildlnge¡ in the techniquo of
education¡ aft,er Confederation, the Later echools of
Ma¡ritoba could never excel the record of the early
Red River schools in what must alwaye be a firndamental
¡ninciple of education - the act of living peace-
fully together. in a comnunity, of malnt,aini¡rS cult,r¡¡al
and social diversities in an overalJ. unity"I

Courses of Instruction in Geogrqphy

The eetabLishnent, of schools in this area began under the

auspices of both the Catholic and Anglican Churches. In LBtS the first

eatholic school wa6 opened by Father Frovencheru Iü had no preecribed

cu¡ricula as far a6 can be ascertained. In fact, no indication is

given about what was taugbt r¡nùil a letter, written in 1824, by Father

Provencher to Father Plessis stated of the students that

Lsun a dix ans et ltautre IJ" Mes d.eux autre 6coliers
ont expliqué à prísent tout r6pitone. d.e virie illustribus"
Cornelius Nepos, Iee quatre Evangiles, 1es Actes des Apôtres
et l-a noitie de lflmitation. Ils commencent a comprend¡e Ia
versification, ont vu un abr6gé de g6ographie eù 6crivent
lee bel1es lettres pour 1es voir cet êtê. Je les pou66e
autant que je puis pour en tirer eervice.2

Thie wouÌd be taught during the w'inter of I82J-24, the letter

having been written in the epring ready for su¡nmer transportation to

Eastern Canada"

lReady, rrEarly Red River School-srt.

2letter bo Father Pleesis from Father Provencher, Rivière
Rouge, leo Juin 1824. Bulletin de La Societ. Hi€.!g!.LgE_ du St.
Bonifaceu Vo1" fII, (St
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Thle la tho firet ¡nsntlon in Hanltoba of a coura€ fn Goography

and lt would be a fair aeeumption to believe that ft had boen taught

i.n Red River since the opening of the echoof fn 1818" It is unfortunate

however, that no indication is given ae to what the conpact introductory

course in Geography consieted of.

The first Anglican school was established by Reverend John West

fn 1820. Again there is no indication of what wao tau6ht, though there

fe no doubt that textboolçe were in use for in Ì4ay 1SZO a letter wae

sent to the Reverend John hleet from Aldershot in England which statedt

o o o I have given Mr. Harrison your note reepecting the
books from the Bartlett Building Society" Mr" HarrÍeon
requeets you will write to him at Guys Hospital stating
the books you have already procured for the Colony and a
list of the echool books you coneider necessary for the
echool to be established there.l

The first indication that Geography rras a subject is contained

in a Report produced by Reverend Messrsn Jones and €ockran which was

received by the Church Mission Society in England in October 18J6, so

presumably it was written during the sumrner of 18J5.

Seninaries at the Upper Church; only remain ùo be
noticed under this heading. They are under the care
and superintendence of Mr" and I'frs. Jones; and tJere
organized two years ago with the view of affording the
nean6 of education to the child¡en of the gentlemen
engaged in the Hon. Hudsonrs Bay Compalyrs serviceo
This establishraent at present affords boardr lodging
and education to 5J pupils, ví2. 2l young ladies and
]O young gentlemen; both these institutions when
organized were committed to the charge of a Tutor and
Governees from Eng1and., The couree of instruction in

rletter to
Farnhan, Eng1.and"
of Manitobao

Reverend John V'lest from V/oSo Aldershot,, near
lqpqEls1and {¡cb!Le€, No. IOO8. Provincial Archives
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tho young ladlesr echool embracee readin6u writlngt
arithmeticf Seogr¿ìph.y, the uee of the 6lobou history
and catechet,Ícal information. In the young 8entlemenre
echool progre¡i6 ie made in readin6, writing, arithmetict
bookkeeping, algebra' mathemat'ice, Latin, Greek etc" The

younger ones read Belectue and etudy Sranmart history
6tco, while the new comera are in the New Testament and

Catechiems of varioue sortgol

It is of interest to notice that Geography and the use of the

globes were only given to the young ladies--could this be an indication

of a rather low regard for Geography as an academic subject?

Anglican and catholic parochial schools had continued to

proliferate during theee early yearÊ for by IBZT ttrere were four

Catholic schools, whil-e by 1844 there were nine Anglican schools and

afso a few private schoofso The level of education was confined to

elementa¡y work although there vras a growing demand for a system of

higher education"

Geography as a subject wae part of the curriculun taught at

this time in both the parochial a¡d the private schools. V,lhat was

taught would, no doubt, reflect the British tradítion for most of the

teachers and, incumbents had been schooLed under ito Here Geographyu

in the words of Hughesz, *"t basically physical and Geography which

dealt with the world rested mainly on Astronomy and on Geology" The

way it was taught it wae nconsidered to be a dull a¡d laborious

eubject.t,Jo This wa.6 due in no smal-l neasure to first the fact that

Ichurch Mission Society, ReeL No. A"??" Províncial Archives of
Manitobao

2Wittiu.r Hughes, t8t7-t8?6, ú exponent of the unity of Geography

who wrote a nurnber of school manuals on the subject.

Ideaso (Indianapolis: The Odyssey Press a division of Bobbs-Merrill
Company Incoe ]-97Z)z P. 255"

hreeton Eo Jamesr Â11 poçeibl{,Jq¡kþ, A History of Geographical
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teachors were goneralLy untrained and uninsplred, and socondly t'hat

pupile were expected to do nothing !¡ore than memorizo lfsts of placee

and producto" Typical of the weekly plan of leeeons taught {n the

private echoole was that followed ln Miee Matilda Davie¡ SchooL in

oakfield. The followlng is her weekly lesEon plan ae written in her

1847 notebooko

Leggoneo
Mono Spellingr Poetry, Geography, Ancient Historyo

Queetions'
Tueso Spelling, hglieh, ilistory, Gramarr Questions'
bledo Spe1ling, Poetryu Compooition, General Historyo

Period'
Thureo Spelling, Geogra¡ùry, MythoJ"ogyr Queetionst

Tableso
Fri" Spelling, Poetry, Aatronomy Datesr Lettereu

Patoingo-

Geography wa6 thu6 taugbt on Mondays, and. Thursday ands if

astronony is considered under mathemat,ical geographyu also on Fridaye'

Miss Davis also stated that in t847 she

o ô o received a limited nunber of young l-adies ag board.ere
or daily pupils, who are inetructed in the English and Greek
languages, rrriting¡ arithmetic, historyr conposition and
geography with plain and ornanental needlework"é

Geography was thus considered as a¡ integral part of the

curriculum though no prescribed courae r,¡as laid doumo

Ttre first Presbyterian school wae opened urder Joh¡ Inketer in

f849 a¡ra during the next fifteen year6 it was said to be the best

equipped of al-l the parish schools in the Red Rl-ver"

Archives of Manitobao

2rbid.

I¡l"tita" Davis, Teachers Books, January 184?: ProvinciaL
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o o " ths eubJecto taught included Grammar, geography
EngIJ.eh, hiotory, Engllsh compooitiont arithnetico
and the elomente of Algebra and Geonetry"r

Geography wae thue recognized as an integral part of the

cr¡rrLculun eharing equally with the other subjecte for tLne allotment"

Howeveru this was rea11y true only ln the ¡rivate echools for

they began to place

ô o o Eor€ enphaeis on mathenatics, geography, history,
nueic, claoeice, and deportnent. the schoole they ^ ,
developed were einilar to the English Granoar School"¿

In the parochial echooþ which were etiLl conducted by

religious enthusiasts, religion was the najor factor enphasizedo and

Geography (atong r,rith other oubjecte) tended to be de-enphasized"

The was probably due to the 0competenciesr of tbe teachers

most of whom were of religious background only and consequently in

the average prish echool religion wae the nain point of the curriculun

while only a rrfew teachere are known to have taught historyr geography

and granmar"r] Originally nost incunbents were not conpetent in

Bubjects euch aB Geography and its statua only began to inprove with

the ar-rivaL of better qualified teachers"

In contrast, during the late 185ors and t86O¡su when echools

could afford, to pay more for teachers, instruction in Geographye along

lceorge Hasted Dowker, Life and Letters in Red River 1812-186r.
M" Ao theels, April I 1923' Univereity of Manitobao

fo"otg" M, Newfield, The Developnent of Manitoba Schools Prior
to 1870" MoEd' theeien l-93?" University of Manitoba: Po 71o

Jrbid." u p" 85.
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wlth the other eubJectso was better. For examplet at St. Paule where

o e o there ie an oxcellent oducation afforded in Britlsh
History, Brammarr 6eography and arithmetlc with the
elements of generai history"l

The exact contento and methodologJr in the varioue Geography

coursoe offered in the schoole of the Red River Settl"enent have been

difficult to ascertain except by inference because of the dearth of

extant material, iack of any central control of Educationo and lack of

a defined curriculum. Howeverr an exalnínation of texts in use at the

time could lead to a greater insigþt.

Geoqraphy Texts 1818 - 1870"

There were no textbooks prescribed for use in the schools of

the Red River Settlement. It remained for the teachers to requestt

from sources in Eaetern Canada or in Great Britain, those books t"ith

rshich they were faniliar. The Reverend l¡lest certainly requested books

in fB19 from England (though unfortunately no trace of the list

renaine), while Faüher Provencher would have brought in his booke fron

Quebec"

It wae not possible to ascertain what texts or other printed

material nay have been used in the schools r¡ntil the year 184?" It was

in this year that Mies Matilda Davis stated in her Teacherre Book that'

ehe had had ouppliecl

o o . Exercises on Globes with Miscellaneous Questione,
Ân outline of Geographical Exercisest
A Key to Geography Questions and

IDowkerrrrl,ife and Letters in the Red River 1812-ÌB6Jtt.
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A Key to Bartholomowoe Globee'l
ê

The exercieee on the globoe and mape would most probably have

been the text wriüten by kl" Butler and entitled Exercfeee on the Gl.oles

al¿ Marre2o No further copies 'öd her recorde are avail"abl-e untll f854

when ehe remarked in her notebook that ehe had had

o e o eupplíed by t'he Church Miseion Society.
I Linen map of the Vlorld and LO napse
While supptiea by the Religious Tract SocietY¡
waa one booku rr1¡s Earfþtt")

In the year f855, however, Matilda Davie makes specific reference to

Èextbooks--

Booksordered -
Á, New Introducùion to Geography by J. Oo Buþler"
outline of Physical Geogrãpiti' üv ü. H.tgh"t.4

Theee texteu in line with moet of the Geography texts in

this tineo coneisted in the nain of a glossary of terme relating

physical- Geographyn They really d.icl nothing to nake Geography a

subject of interest or enjoyment" The text by Hughes, Iike nany

Ín Brltaino Eastern canada and the united states, contained a

definition of Geography '¡hich was followed by a sectíon on nathenratical

I¡,t*titau. Ðavis, Teacherds Booko January 1847: Provincial
Archives of Manitoba.

2wtttian Butler, Exerciees on Globee and Maps, (Londonu

En6land: T, Bourn¡ 1827.)

h{atitda Davieo Teacherrs Book, 1854: Provincial Archives of
Manitoba: Although thie refers to the textbook rThe Earthr there is
now no trace or any further reference to it"

4Ibia" e l-854. The reference to these two textbooks appears to
be incorrect as waa very common in theee old records' A New

Intro-{tf@ was, 1n factt a N

Uy Wiffiam tsutler and published in Þrgland;
Geosraphv was by hlilliam Hughee but -correctly titled^Clage-Book

, (Londonu England: George Philip & Soneo

use at

to

othere

Introduction o

of
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Geo6raphy and then a section on Phyeical Geo6raphy.

In aLl eections the presentation wa6 encyclopaedic-- a typlcal'

oxampl-e being

The ea¡thrs Axie is the imaginary line upon which
it tt¡rns" Its extremitfes are called the Polee of the
earth" 4o The earth aleo revolvee around the 6un once

e. ]€arc This motion cauees the fou¡ aeasonsr Spring,
Sunmer, Autumno and llintor, and is ca1led ite Annual
Motiono The exact time of the earthrs rotation on ite
arcis is 21t- 56n 4s. The exact time of the -earthrs
revolution rãuna the eun íe J65d 6tr 9n los.l

The surface of the ea¡th ie divided into land and

v¿ater" l. Land occupies little more than one-fourth
and 2, Water nearly three-fourths of the whole. The

total area of the globe is eetimated at L97rO0Or0OO
aquaire niles, of which land occupiee 

'lt5OOrOOO 
sqr¡aire

nileeo and water l4SfSoorooo squgre mileso¿

Pieces of infornation such as theee were intended to be read

and remembered and repeated oraIly in parrot Like fashion' The oral

work wae very important for little was provided in the way of teaching

aideo ft was possible in sone schools to find only a globe whilet in

otherso there wae sometimes a wall map and a blackboard"

Geography taught from texts such as these a¡rd in such pedantic

ropetitiou6fashfon was the predominant featr¡re of the teaching of the

eubject in the schoole of the Red River Settlement prior to 1870.

Exaninations in Geo8raphy IB18 - 197o

, Exaninations, like textbooks and cumiculum, did not exist in

any prescribed form due, of course, to the fact that there uac¡ no

lHughee, Class-Book of Physical GeogJaphy3 po 1o

2rbid. e p. 6"
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centraÌleed educat j.on authority"

Any tosta of understanding would be at the whim of the teachor

in chargo of the school. It is unlikely that they r¿ould be writtenu

particularly in the earlier yeara of the settlement, for with the

very limited financee and ehortage of school equipment paper wouldu ín

aL1 probability, not be readily available. In factt elates a¡rd slate

pencil-s were common placeo

The littLe child¡en who were beginners had cards with
the alphabet and little words on them. At the school we

had slates and slate pencils. A boy or girl who had no
pencil used a lump of clay insteadr and if there were
little pieces of stone in it they scratched the slate and
you could rub the urriting off, but not the scratchesol

Any examinations, therefore, wouldt in all likelihood, consist of a¡

oral recitatiou of the facts learned from the textbook ¡nescribed by

the teacher.

This use of c,raI questions for examination was noted. in a

revised edition of Hughes¡ book r¿hich included a selection of

queetions after each section'

They (referring to the questions) are mainly designed,
ae the teacher will at once perceive, for oral use; and
have been framed under the conviction that frequent oral

' examination - pursued with constant reference to Maps
drawn upon a large scale - is the soundest test of a
learnerrs advancement in geographical knowledge.2

This did not preclude the use of thern in a written fashion for

1!ùo J. Healy,
Companyo 1923) 

"

ZHughee,

hJomen of the Red River,

Cl-ase-Book of Physical Geographyu

(Winnipeg: Russel, Lang &



the author goee on to stato--

But the greater number of them are egually adapted
for the purposee of u'ritten examinatLonor

Howevero no matter whfch form of examination waÊ¡ undertaken the

author stated thatrrthe r¡se of the Map is indiepeneablerr'2 It did not

matter which queetion for'm (written or oral) was ueed f'or the result

coneisted of nothing more than a recitation of factual information'

Questione typically were of the ewhat and how0 variety" There were no

queotions of the ,whyo varietyo Hugheso i-n his textr asked questions

such as:-

t" Nane the continents"
4o Which of the continents belong to the oldr and which

to the New world?
5o l'fhat (ir, 

"ounA 
nunbers) is the area of each continentoJ

7. What is the exact shape, of the earth?
4. tlhat is the ùimenòions?4

They required no reasoning abil-ity or application of the facts and all

that the student need be endowed with was a¡¡ excelLent memoryo

Sunnary

The status of Geography, therefore, (". viewed now) was, to

eay the Ieast, unsatisfactoryo consisting¡ in the main, of material

which was to be rtreado remembered and repeated preferabli in the words

of the bookorr5 Very little in the way of, teaching aids was available

to the teacher in the Red River Settlement. In the early yearsr iu

particular, blackboards were almost unknovm while rfwa1l tnape were a

44

rrbia. Zrbrd. ãuia., po J.oo 4rbi¿,, po 6o

5Grimor Geo8raphy in Secondary Schoole of ontario"



CHAPTER 4

DEVELOPI"IENT OF GEOGRAPHY TN MA¡IITOBA SCHOOLS

r8?r - r89o

Geoeranhv under the SeParate

In 18ZO Manitoba became a Province and in 1871 the Provincial

Legislature passed a 1aw establishing a syotem of schools' The Board

of Education had two sections, Protestant and Ronan Catholic, with

charge over twenty-four districts--twelve being Protestant a¡¡d twelve

Roman Catholico

Each of these two sections had control over the schools in its

jurisdiction with respect to disciplineo Inanagement, curriculumu

examinations, the grading and licensing of teachere and of religious

textbookso However, within the academic flalds thé selection of text-

books in the schoolrs was under the whole Boardrs jurisdictionq

At its inception the Provincial School System had thirty-three

schools in operationo utrich, by L8?6 had grotrn to fifty-two (thirty

being Proteota¡t and twenty-two Cathol-ic) with 2r?14 students enrolled"

A period of sustained. growth followed, so that by 1BB3

o o o there were forty Roman Catholic schools with lrt4ì-
in attendaÌlcer and two hundred and seventy-one Protestant
schools with enrolment of lOrBJt.l

14. Shortt and Ao Go Dougþty t
(Toronto: To & A" Constable, Edinburgh University Preeo, Publishers
Âeeociation of Canada, 1914) z 427 "
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Thie growth continued eo that by L89O

o o u there wae !O dletricts under the Roman Catholic
section of the boards, and 629 under the Prot'eetant
eectLonn of ?19 in alI.I

The year tBgO te of further elgnificance for thie wae when the

provincial Logielature aboliehed the denominatlonal oyeten of public

education and nad.e the Proteeta¡¡t and Roman Cathollc echoole dietricta

eubject to centralieed Provinciat authorityo Thie, of course, had a

dietínct effect upon tbe curriculum of schools, which, prior to thie

tine, had been 1ar6e1y governed by the reIÍgious eection of the Board

to which the school belonged"

Dnring the yeare f8?f-f89O education wae not conpuleory and

suffered fron nany other probleme:-

Tbere was no mininum equipnent for a achool; text
books were difficult to obtain; school furniture wag

often primitive and handnade; teachers were hard ùo find
and had little tralning; roade were often fnere cowpathe
acrosa the prairieo; chiLd labor wae important in the
home or on the Ia¡¡d. Schooling vIaB a vision preeent
only to those with eYes to see"2

leto despite these obvious prob}ene, not onLy did education begin to

fLourish in an ever widening circle acroes the Province but Geography

as a eubject flor¡rlshed within lts encompassing arns during theee

early formative ¡r€â,tÊro

It requires only a gtance at table 1 to see the growÍng

importance of Goography. No apologies afe nade for what may appear to

lrbid.

2Ao A. Horriot, rschool Inepectore of the Early Daye in
ManLtobart, þE"ct i ons-o¡!--th e tlist ori cal a¡¡LScient if f c S oci etl-lll
I@,s



TABI,E 1

NUMBER OF STUDENTS STUDYING GEOGRAPHY

IN PRO4TTISTANT SCTIOOLS

1B?1 - 18?9

Nane
of

School

$linnipeg:
Senior Divieion

hlinnipegl
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Winnipeg:
North Ward

tJinnipeg:
South !'Jard
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East Kildonan
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S¡ningfield

Sunnyside

Cookrs Creek

Parkrs Creek
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North St.
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St" Petere

D¡mevor South
St. Peters
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Nane
of

School

Woodlande

Morrie

&rereon

Headingley

High B1uff
Morgan

West lligh Bluff
North High Bluff
Portage 1a
Prairie

Proepect

Br¡rnside

Westbourne

Adelaide
(Totogan)

Palestine
kloodeide

Golden Strean

West Poplar
Point

Eaet Poplar
Point

Meadow Lea

Grasnere

Tecunseh

Balnoral
South St. Andrew

St" Johnre
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Namo

of
School

WoodLande

Headingley
l{eet

Rivo aux
Sturgeone

Rat Creek
Road

Rockwood

Livingetone
Plympton

Victoria
Selkirk

Tota].

TABLE L-Continuod

I8zt
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soURCE: Manitoba Board of Education, Annual Repcrt of the
Superintendent of Protestant Schoolsr 1671-1ð79"
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bc obvloue onieeiono¡ but |n tho early yo¿rs roporte by princiPalsr

lnepoctoreo and ovon the Board of Educatlon wsre often inconplete'

Due to thlsu a¡d the fact that, etudonte in the firet claee took no

Geographyu iù le not posaibl"e to calcuLate the percentage of etudonte

in the Ecboola who studied the eubJect. Aleo 1t wae only ae

settlemente moved into an a¡ea that echool-e became a neceesity andt

therefore, all echool-s lieted were not neceesarily open in 1871"

Even with the pro)-iferation of schools and school districte

and the eub-division of eetabliehed areas a eteady increase in

etudents is äpparent. A conparison has beeu given for L877 bstween

the nunber of etudents studying Geography and those studyi-ug History"

It can be seen fron theee figUres that History, at this tinet waÊ of

nuch lees iuportance than Geography.

In schooLs under the catholic sectÍon of the Board of

Education a growth pattern for Geography can be seen in tabl-e 2 which

ie sinil-ar to that exhibited by the Proteotant echools" OnJ.y ttøo

yeajrs of etatietícs are availabLe, but it is süill apparent that

Geography was nainly etudied in Claeses Two, Three and Four and only

in a few schools were there enough etudents to study it in Clasees

Five a¡rd Six. Geographyr aB a subJectr wa6 not offered in CLaes Oneo

In 1886 Geography wa6 a6 important a subJect in the ru¡a1

area6 aE it, was in the City of Winnipeg and the other emall r¡rban

centree aE can be eeen in table J"

Thio growth of the eubject continued over the next few yeara

ao that, by 1890 u ;;Sr71? students were etudying Geography 1n the

Province of Manitobao Thie compared favourably wit'h the other naJor



TABI.E 2

GEOGRAPIIY STUDENTS IN CATHOLIC SCHOOI,S

ß?? - L9?B
(cLAssEsN0s.2-6)

Ecolee

Winnipeg:
Eco1e Ste
Marie
(Garcono)
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Ecol"ee

Loreüte Eet

Sto Anne
Ouest

St. Charlee

St, Fra¡coise-
Xavier Est

St. Francoiee-
Xavier Centre

St. Francoise-
Xavier Ouest

Baie St" PauI
Est

Baie St" PauL
Oueat

Riviere Sa3-et
Baie St. Paul

St" Leon

St. Latrrent t
Lac Þlanitoba

St. Anne Eet

Total

TABLE Z-9onlinura

2nd

18?7 claeesE
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NO'IE: The number 1n parenthesle indicate Geography etudents
studying in Eng1ish. All other students studied in Frencho The final
total gives the combined nunber of students studying the eubject.

NOTE: In the year 1B?B there is no 2nd class quoted a6 no
etatistics were reported by the Superintendente"

SOURCE: Manitoba, Board of Educationt
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Tovrns and Citiee

GEOGRAPHY TN

1ìO qI.TY

1,{innipeg

Portage la
Prairie

Ernereon

Morris
Selkirk
Gladstone

East Selkirk
Pil-ot Mound

Neepawa

Brandon

BirtLe Union

Rapid City
Minnedosa

Nelson

Total

TABTE 1

RURAL SCHOOI,S COMPÂRED

scHoots rN L886.

Sùudente
Studying
Geography

Number of
Municipalities

2¡925

4oo

L?O

T9

,t
,2
48

4l
40

45o

115

?o

46

o

Number of
Rural

Schools

?4

Studente
Studying
Geography

48¡

Superintendent of Schoo1s, 1886"
SOURCE: Manitoba Board of Educationt

6o?18

4r4?9 ?4 481

Annual Report of the

6'?78



TÂBI,E 4

NI'HBT,R OF PUPIIS IN MANTTOBA

1886 - r89o

(ar,l scHools Bo'TH

RURAL AND CTTY)

Reading

SpeI).ing

Conposition

Q¡¡mm.ar

Arlthnetic
Book-keeping

Hriting
Geography

tlstory
Hygiene

Literature
Algebra
Phyeics

Mora]-s

L6 .2o,
L4 j?74

lJrL4O

LOt30t

L51258

2t779

15r85t

LL&r7
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t8r78L

LLs625

2Lo7?6
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L5u7L7

? $4?

i:'.'
" 10
171gt3

SOIIRCE: Manitoba Board of Educatione
4nnua1 Reporto of the Superintendent of Schoolet
189r"
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aubjocte and wae doubls the nu.mber studyin6 History as ehown in table

4.

Cor¡rees of l¡struct io¡L-iq lsp€rap¡I

Geography'aswl.ththeothercorrrsee,ofinstruction'

continued as a product of the past and no naJor revisÍons or changee

occurred, with the appearance of a centralised education authority'

Indeed, it wag not until 1876! flve years after the establiehment of

the Board of Educationo that a Progranme? or Course of Studyt for

Proteetant Public Schooi- in Manftoba was defined'

Courses in Proteetant Schools"

There were six classes, or 1eve16, of inetructiOn in a schooL

TABLE 5

PROGRÂMME OF STUDY

Cl-ase

First
Second

Third

Fourth

Fifth
Slrth

No geography taught'
Cardinal points of the compaas and general

d.ef initions o

Definitions--Maps of the tJorld--A¡nerica, and Canada
generally.

Mape of Europe, Aeia, Africa, Canada, Ontariot
Manitoba.

Phyeical and Political Geography with use of Gl-obes"

Geography including mathematics with the use of
Globes"

of
SOURCE:-

Frotestant

Content

S-qhgoÞ, 19?6e
Manitoba Board of Educationt

Apendix E"
Reoort of the Superintendent
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although Geography courees wore found in only five of the cl-aeeeeo

within the eame Programme of st,udy elemonte of Geography were

aleo to be found in the Linear Drawin6 Couree in the Fourth, Fitttr ana

Sixth Claeseeo Here the studente were oxpected to be able to produce

the outlines of maps on paper along with other common objecte.

The philoeophy which governed these coure¡ea ie, perhapsu beet

eumarized in the words of the Superintendent of Schools in his report

of 1875-18?6I, where he said:-

Geography ie chiefly taught urith naps¡ anrd if children
are not taught how to use themt they perhapsr Eay never
r¡¡rderstand, them. They will look at the position of the
several countries on the map¡ but be ignorant of their
location or the extent of tenitory which they repreEento

Fron this may be eeen the importance of first notions in
geography. In these notions our object nust not be to give
onLy a general idea of the earth, and a nore complete
knowtedgo of the country we Ìive in" But above all
children nust be nade to repreeent the localities on
paper¡ a¡d to trace on a sheet of a given size countries
nore and more exteneiveo They nust be al-so taught to
take their reckoning either on the ground or on the mapsu

so that they may have a¡ exact idea of the position in
the country or in the world of the localitiee and of the
countries read ofo

This study of geograPhyr which must not take precedence
over etudies of far more importance, and the only useful
etudy for our school children, must be offected only by
taking what they know as a starting point, and leading
them üo what they are ignorant of, ühat ist from the
topography of the school roomr to the knowledge of the
form and the dimeneions of the earth, of ühe country they
Iive inu which they must become specially acquainted withg
and then follow wiùh other countries"

Spheree alone can show the exact configuration of our
p)-anet--they alone can give u6 an exact idea of the
form, size and locations of the continents and of the

Cathol-ic Scllqcl-su
IManitoba Board of Education, Report of the Suptrintend

:..8?5-762 p" llo
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6oâ8o In short, thoy alone put utt in a poeitlon to
calculate with accuracy the dlstancee extant botween
tho sevoral points of the 6lobe. The study of geography
ought not to be entered upon without a knowledge of the
ephero, from which etudy (when the mind ie acquainted
with the real shapee and forme) ono may pasa on to that
of ma¡re"

The use of object lesoons wae also utilized a¡rd it wae at

this titne that what ïre now refer to ae Physical Geography wae broughf

into the cl"esroono

Object Lessons afe an excellent way to bring variety
in teaching and to inetruct children by attracting their
attention awakening their curiosity and exercising ùheir
judgoent" They are a oort of conversation or dialogue
between the rnaster who queetions, and the pupils who
nnrwer on all subJects likely to çive to the pupil some

ueeful a.nd practical ínfornationo¿

These covered euch topic6 aE meteorological- phenonena (iceu

6nowl heat and cold--temperature, rain, dewo hai], storms, thundert

tightning¡ hrind a¡rd fot) anct physical phenomena (creeks, rivers, earth

and elements of the ea¡th) ae we1l as the uee of meteorological

instrunents such as the thermometer, batometer and hygrometer.

Thie Prograrnme of Studies in Geography continued for the next

nine yeare for it was not until f885 tfrat a revision of any importance

wae nad.e in the courses for the Protestant Schools. At this time

elementary education utas divided into five etandards with senior

division work after this.

For the first time a percentage time allotment was given to

couraea the amounù given being dependent upon t'he length of time a

echool wae in operation in a school year.

ll,trnitob^
@'

Board of Educationo
ß?i-L8?6: p. 18"

Report of the Superintendent of
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Two

Three

Four

Five

TABI,E 6

COUR,SE OF STUDÏ

Idea of place developed; pointo of com¡nos;
Location of obJect,e; ideao of naPÉ developed"

Elenentary definitiona; local geography; boundariea
. countries and leading physical featuree in

Ma¡¡itoba.

Definitions; map of the world in outline; North
Anerica; South America.

Europe; Canada; Unitod States"

Aeia; Afrlca; British fslee.

souRCE: l{,anitoba Board of Education, Progranne of studÍee
for proteetart Schoole as quoted in the Report of the Superintendent
of Protesta¡!--g-ch-q9ls, 1885"

Tn rural., city or town schools which were open for the whol-e

school JeaI¡ Geography was alLoted eeven percent of the total time as

againstthoseofReadin8--6ixteenpercent,Conpoeition--tenpercentu

a¡d Arithmetic--eixteen percent, but more than History which wae

glven six percento In rural schooLs open only for part of the yearr

however, Geography was not classed as an eseential subject and thue

had to share only twenty-five percent of the total tine aLlotnent

with all the other non essential subject,Bo Essential subjects were

gJ-ven an appropriate allotment out of the seventy-five percent of the

tine aLlotmeut remaining"

Thue, fron a geographical point of view the student who

attended an eLemeutary echool opon all year had, perhape, tnice ae

much tine devoted to the subJect of Geography than a student whoee
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echool only waa open for part of the yearo

Coureee in Catholic Schoole"

In the earlieet Jreara (fBZf-fBZB) tfrs Cathollc Schoole ín the

eecular courÊ¡€a (of which Geography wae one) followed a progralnme

eíniLar to that of the Protestant Schoolso However, in t8?9 tt¡e

Catholic Board of.Education developed a few changes in the Programme

of studiee. It had 6even division rather than síx, d-though

Geography wae only found in five of them ae shown in table 7.

TABI,E 7

gOUR,SE OF ST1IDY

Let

2nd

3rd
4$

5È

6s

7b

No geographYo

No geographyo

Geographical definitione "

Âmerica especially the Doninion of Canadan

Geography of EuroPeo

Geograpùry of Aoia, Africa and Oceaniao

Notions of Geology and eopecially of the Canadian
Provinces.

Appendix to the @'
Theee couraes continued through to tB82

ft wae euggested, at thie timet that the course

incl,ude: -

SOURCE:- Manitoba Board of Education, (Cattrolic Secticn)

with no change though

in drawing should
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5ü Division--drawlng of outlinos
6u Divielon--drawing of outlinoe
ohould occurol

Thie eituation in the catholic echools vra6 perpetuated

through to 1890 wlth no change of any coneequenceo

Courses in Hicher Educationo

coureee in Geography in the colle8iates and colleges of

ldÍnnlpeg and St, Boniface faced a rather learr future. Geography wae

required aÁ¡ an entrance requirenent to both--rra general lanowledgo of

the eubJect physica-1 and politicalr2 ¿s ueLl ae being required for

mpreliminary university examinatione, teachers certificates and

entrance examinatione for medicine a¡rd lawrtoJ

At the university itself, however, no Geography coureeg were

taught (it r¡as not a subject until 1949) o An exception to this

actually occumed after 1878 r*hen St. Boniface Colleger which wae

affiliated to the Univereity of Manitoba in L8?8

e e " offered eubJecto of instruction which were Latin¡ u
Greek, English and French Languages, GeograPhlr Historyo'

of
of

mape on elatoe"
mapa on paper

l-Uanitoba Board of
the @!!g@, 1882.

2Manitoba Boa¡d of
quoted from the Re

1885:64"

foanftoba Board of
D" Mclntyro quoted from the
9gþoolro 1885:68.

fuanltoba Board of Education,
SuperLntendont Bermer, 1884:ll+.

Education (Cat,t¡olic Section) u Appendix to

Educationt Report of
Superintendent

Education, Annual InePectore
Roport of the Superintendent

Princi
Protes

(cathol-ic sectton) u !9¡g!-3.!

pal
tant

A. Bowerman

Report of
of Proteetant
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oooTheeooubJectearetauShttoetudentopreparlngfor
graduatlon in ühe University of Manltobaot

In any of the echools, catholic of Proteetantu it wae accepted

that there wa8 a need for apparatue and equlpnent in the claeeroom to

nake the teaching of the couraea an eaeier taek for the teacher"

Certainly by 18?? the Superintendent of Catholic Schools stated that

the foll-owing equipnent waa neceSeary for teachlng Geographyo

A map of the Province of Manitoba ehowing the subdivision
of the Province into Countiee.
A nap of the Dominion of canada ehouing the bounda¡ies of
each provinceo
AmapoftheWorldsþowingt'hevariouecontinentso
A Terrestrial G1obe.2

However, it wae t885 ¡etore tbe regulations legislated whaf

ehouLd be supplied, particularLy ruith reference to Geographyo

EachschoolshallbesuppliedwiththenecesEarymaps
and apparatus which shall be uader the care of the teacher
wno sf¡"1t be responeible for the preservation from injury"

The folLowing art,icles shall be considered necessary to
the equi¡xrent of everY schooLo

One or more sets of read'ing charts.
Maps of the world¡ Canada and Manitoba"
A ãuppLy of cl¡aIk or crayons for blackboard useo

N"Bo 
-In choosing naps trustees are required to procure

only those of canada and Manitoba that have the latest
divieions ProPerlY marked.l

Irbid.

2Manitoba Board of Education, Report of the Superintendent of
Catlrolls-s9hoo16, I L8??-?8o P" Ll"

quoted in the RePort of thg
pp. 1?-18.

hlanitoba Board of Educat,ion, rrRegulations--MaPs
qqpegs!9999@stan!

and Apparatuerf
Schools, lB85t
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Theee regulatione dld noto however, inprovo tho teacherîe task

that muchu for the teacher had no control ovor what napo were

Belected--this tended to be dono by the trueteee, and àe they were

not educatore, they were gUided fn eelection by nonetary expediency'

The teacher aleo had ¡ressure on him to care for the equipment

and this often discouraged fts use a.s it was expected to be in as new

a conditíon at the end of the school year as it was at the beginning"

This tended to encourage the teacher to put it in the cupboard and to

keep the cupboard locked.

The eetablishment of a centralised Education Authority in f87t

brought r¿ith it the eetablishnent of a six year ungraded school systemt

nodelled on ideas which had epread west from Ontario.

By I8?Z the Superintendent of Protestant Schoole, in his Annua]

Reportl! announced not only what subjecte and cor¡rses vlere being

etudied but also the method.s a¡d textbooks which were being utilised.

In the case of Geography üwo texte were authorized. These were

ttLovells¡ EaEy Lessons in Geographytr and rfl,rAt1ae et La Geographierr.2

lM"nitob" Board of Educatíon, Anlual Report of the
Superintendent for Protestant Schools I I872-73o Po 29.

2gu¡1y early üextbooks were difficult to locate due to ühe

incorrect titling in the Annual Reports. The forner book, although
entitled rr],ovellst Easy tessong in Geographyrr wa6r in fact, written by

Jo George Hodgins of Ontario, printed by John Lovell of Montreal in
1864. in" fr[t.r book wae referred to in other Provincee ae ilModern

School" Geography and Atlaer and after an exteneive eearch tho only
referonce thal could be found to the author was under the name of the
publishers, James Canpbell and Sons, Canada Publishing of Toronto and

dated 1877"
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There remalns in Manltoba (ae far ag could be ascertalned by

the author after an exhaustive three year eearch) no trace of oither
I

texto The text lEas.y Lessone 1n Geographyrtt wag, howevere typical of

Lte time. The first twenty-five percent of tÌ¡e book, like that of

Hughesz, (quoted in Chapter Three)t 'daÉi concerned.wlth l'fathematl-cal

and Phyelca-1 Geography (directions, earth, Latitude and Lon6itude etc')

The renaining seventy-five percent of the book consieted of a listing

of information of the major conti¡ental areas--rP1ace naner Geographyo

which Lacked description and interpretation and wao only required to

be conmitted to lo€Borlo

As brith other contenporary texts the introduction began wlth a

definition of GeograPhY;-

1o The word Ge-o8-ra-phy (which is derived from bwo Greek
words) mean' a twriting abouÈ the Earthro tJe now wtdersta¡¡d
Geography to be a Êescription of the Earth, of its people
ana-pràaucte " n oj

and then followed by discuesing the three divieions into which

Geography can be divided"

4" For convenience, Geography hae been divided into three
parte" The first part is called Math-e-mat-i-c+1 or
Ãs-tro-nom-i-calGeographyt legus9 it relates to the

i witn tfre Sun, Moon and Stars¡
the second. ¡nrt is called Phyg-f-cal Geography, becauee it
relates to lhe land a¡d watei division of the Earthre
eurface; and the third lnrt is called Po-Iit-i-cal

frbid.

ZHughes, claes Book of Phyqlcal-.lqeoglgibJ"

fuo George Hod6ins, EaqY Lessons in GeographYt P'
Toppingce Hist

6,
a:

quotod in
P" 4o
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oeo¡rraphy, because lt relatoe to tho various natlons of
the Earthu and to the boundariee of dlfferent countriee.l

The remaining parts of the book thsn diecuesed the continents of the

world from both their phyeicaL and political polnte of viewt and thsn

attempted to snable the etudent to memorize the facts by seking a

seriee of general questione (answere eupplied) on the preceding

materÍal"

The authorrs intent was to devel-op a new and original approacb

to Geography as was shown in his introduction where it stated that

o o o he has, in the first place, sought to embodyt in easy
and familiar languager a Conversational Sketch of each
division of the subject to whiclr the attention of the pupil
is directed. He has then inserted a series of questiona on
the ¡rrincipal points of that sketch; and hae supplied where
deemed noceEsaryl appropriate answers to those questions.é

Despite these good inteutionsr it, did not change the naior function of

the ability to menorize facts which was demanded by the educational

system of the day. This particular statement was borne out by the

coments of the Inspectors (in L8?6) on the teaching of Geography in

the l,tiruripeg Public Schoo1 when they stated:-

o o o while of geography and graJnmar almost nothing wae
known and the little that had been learned' was of such a
l-oose and indefinite kind that it was but a poor equivalent
for the vicious habits of study by which it had been
acquired.3

There wae then a change of pincipal at the school and the fnepectors

etated that:-

rrbid.

JManitoba
the Report of the

2rbid.¡ po 16o

Board of Education, Inspectore! Report quoted in
Su¡rerintendent of Schoo1s, 18/6: p"14o
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o o . though the cLaeeee in geography had to be begun at
the very beginning of the eubject¡ Yet the. Juniore had

maetered with astãnishing minutenese the physical featuree

and polit,ical divieions of Amerlca while the seniore showed

a thãrough knowledge of definitione and aleo of the

mountain ranges, rivere and river elopest lakeet e¡easr

ielands, "a$u, 
baye, iethumusee , etraits and peninsulaet

flora, fauna and ciinate of each continent ae a continent
togetúer rrith nuch incidenta-l- geography from their other

studiee.l

The two books by Campbell and Hodgins2 continued ao the only

authorized texts until tg?? wtren a group of further Geography texte

wereauthorizedforuseintheeducationsystem.

The Superintendentrs Report for Protesta¡t School-s in 1877

]-isted--

Lovell¡5 Eaaf Leesons in Geography
Modern School Geography and. Atlas
Lovell ¡ e General õeoiráPirY.}

for r¡se in the teaching of Geography while the course in Natural

Science4 ]isted two other Geography uooLs--Phyuic.1 G"ography Ðd

gSgl,ggï5. This was later followedn in the 6ame report, by the

Geopraphy"#

JIUi¿. Campbellrs text it wílI be noted is now referred to as

Modern school Geog!.äphy a¡rd Atlaso J" George Hodgins, General Geographyu

(Montreal: John io"ã1l I 1.8?2), quoted in the Reþort of the

Sunerintendent of lrotestant Schools, IB77 "

4Thu 
"o*se 

of Natur:il- science quoted in the Report of the

Superintendent of Protestant Schools, lB??z p" ?6"

m"cuirr"iAiå'::}iJi'iäi;'ffiå'ïaå¿i:"Ti:illå'.
Geikie, Geology, {f,oi.aon, England: MacMillan and Company' IBTtz

repninú m' ãã:; 1902) '

lrbid. r ppo

zCampbello

15-16.

L¡Atl"s et 1a GeoÃraphie. Hodginst Easv Lessons in
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rocommonding of another text, aleo calLed i'hyelcal Geographyl, for

the uso of the teachere. Thusr the Geography texte provided no real

change of direôtion in tho teaching of the eubject even wit'h the

addttion of @ by J. George Hodgins.z

However, the introduction of Geikiere books was, perhapsr the

beginning of the development of the physical aspect of Geography in

Manitoba, The reason for this scientific growth is, nost likely, to

be found in the fact that the major advances in geographical thinking

were now occuring along the scientific background of the subject"

Hopefu3-Iy this would mean a ¡novement away from the simple description

of geographic facts tov,,ards the explanation of their causal factors'

Geikiers ideas were along this line when he stated that--

Phyeical Geography may be made a vaLuable instrument
of ed.ucation. To give it such importanceo the most
advantageous method is to make use of the common

knowledge and experience of the pupils, and starting
from this groundwork, to train them in habits of
observation and. in scientific modes of thought and
inquiry anong every-day phenomena. From the very
outset the instruction should be as far ae poÉsibIe
practical. A shower of rain, the growth a¡d dis-
appearance of a cloud, the flow of a brookr the muddy
water of a river, the shape of a cliff, the outlines of
a nountain, the undulations of a plain--these and the
thousand other common features of landscape should be
eagerly seized by the teacher and used as vivid
illustrations of the broad fundanental principles which
it witl be his main object that his pupils should
thoroughly mastero Thus employed, Physical Geography
is not learnt as an ordinary taskr but rather becomee
a delightful recreation, in whichr howeverr the
observing faculty is exercised, the polrer of induction

IDavid page, IntroCuction to Physícal Geogr^phy, (Londonu En6land:
l{illiam Blackwood

2.T" Guotge Hodgine, @.
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cuLtlvated, and the imagination kept conet,antly activeo
Having been long convinced that euch a method of
lnstruction would placo thia branch of science upon a
firrner and broader footing in our education eystemt
and would moreover lrove a great servico in fostering
a opirit of obFervation a¡rd reflection even among
children o o oI

His hope wae that the etudents would have auakened in them--

o o " a taete for such pursuitsr and lead then to carry
on the study of their ovrn accord, than to try to charge
their menories rrrith dry facts and figrres whicho in the
absence of intelligent and suggestive teachingr are too
commonly neaningless and replusive"¿

Sinil-arly his book on 999þEI attempted to follow the pnactical method

of instruction for he realized t'hat'--

o o o the lroung learner primarily needs a claes-book
which wilJ- awaken his curiosity and intereet. There
should be enough of detail to enable him to understand
how conclusions a¡e arrived ato All through its chapters
he should see how observationr generalisation, and
induction go hand in hand in the progress of scientific
regearcho But 1t should not be overloaded with technical
details whicho though of the highest importancet cannot
be adequately understood until considerable advance has
been nade in the study. ft ought to present a broad.o
luninous picture of each bra¡ch of the subject, necessarilyu
of course, incomplete, but perfectly correct and
intetligible as far as it goes. This picture shoul-d be
anplified in detail- by a skilful teacher. Ït mayt however,
eo amest the attention of the learner himeelf as to lead
hin to seek, of hie ou,n-accord, in larger treatiesr fulIer

. sources of information")

This gradual novement toward Physical Geography we.s perpetuatedo

particularly in Manitoba, because the prescribed text for teachere was

lc"iLi., Physícal GeoÃraphy, Preface¡ pp"vii-viii,
Zrbid" e po ix.

JGeikiee Geology, Preface to the lst ed., 1886: p. vi"
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ono of Phyeical Geography.l It again consíeted of a eoriee of short

etatemente with aome mapa to help move the student beyond memorization

of facte" This wae not eeemingly poseible for the teacheren who had

boen taught to teach in this wayo and who further perpetuated the idea

that t,he nain educational objective was to memorize a nasa offacLual

informationo

Fron this time on (f877) there h/ere no changee or additions to

Geography cour€es or texte in schooLs or teacher coll-eges (with one

exception) r¡ntil the end of the tine period under consideration" The

onJ-y exception to this etatemenù wae in 1884 when a text, for first

class teachers, by Pi11"rru2 ,"u introduced into the course. Àccording

to Pill-ane

Geography, howeverr nal be made eminently attractive
to young minds at an earlier stage than ühat which is
contemplated in the larger work; and, vuhen applied from
the very outset to the illustration of the classics reado
it contributes not a litt1e to give interest, acÍIity¡ and
pernanence to the instruction conveyed. It is with this
end in view that I have put together ttreee rPirst Stepsr.9

Three principles guided Pilla¡er development of this text,

1o hlhen the main object is to throw light, upon the
claesics and give an interest to classical studies, it ie
neither necessary nor desirable, in any ordinary course
of school or college training¡ to go beyond the countriesu
some portion of v,hich is on the shore either of the
Meditema¡ean itself , or of one of those seas which are in
truth part of it " o o " set foot on the soil of a new
country, we quit the coast for a time, and explore the

lPager@.

4tanes PilLans, First Stgpe in the Physical and Claselcal
ggsgrlqjpþ)r ot the Ancient int
izth Ea"u Edinburgh Scotland: Ada¡n & Charles B1ack, 18?8).

]Ibid" o Preface to 2nd ed. u (rne Cotlege of Edinburgh, l855)p"iii.
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Lnterior in every directlon; notlngt aa vre go alongr thoee
physical charactere and localitiee whlch are nost fertile
Ín claesical aeeociatlons, and to which intereoting
{lLueione are moet frequently made by the writere and
eepeclal-ly the poete of antiquity, or by the most admired
poete of our own ielandor

The author then impliee that the proceaa beíng eo developed will give--

o e o a local habitation and nane to everythlng that' ie
memorable, a:rd give lt a hold upon the imagination and
a facillty in being reca1led, which no arrangenent
according to civil divisions can possibly attaino¿

The third principle to which he al-luded in his text ie to seLect

o c o the things worthy of note, that no town or Locality
sha1l be inserted, to the mention of þ*rich is not appended
sone fact, circumetance, or peculiarity, which may not
onJ-y give lt a chance of being treasured up in the nemory,
but be likely to awaken in enquiring ninds a desire to
know nore about the place and its history" These little
touches i¡deed are intended as texte fc the teacher to
pre3-ect and enlarge upon; and if this be done dexterorsly
and felicitously, the impressions made will be both pleaeing
and permanent, and ruilL furnish land-narks for ùhe learner
to eteer by, should he afterwards wish to acquaint himself
more fu1ly þrith the country they belong to"

In every stage of goographicaì- instruction, where the
student receives his knowledge from others and does not work
it out for himself, all- narnes of places which are
fnculcated without such appendage as I now speak of, or with
nothing nore than assigning them to the shire or county
they are in, are Little better than usaless rubbish.
They are indeed $rorse than useless; for these voces et
praeterea nihil 6erve only to encumber the memory and
disgust the learner ryith a oubject which, if properly
treatod, is fuIl of interest to a young mind"/

llom these three principles may be extracted the maln ideas

of al-I geographical knowledge which in the words of Pillans rtought

to be acquired by the learner, and. communicated by the teachertt.4

rrbid. r ppo iv-vo
z--.-,fbid"t pp"vi-viio

Zrbid, u puvio

4lbid., p.iii.
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GeographY thue

I. is ueoful in giving intereet to claesical studiee

2u íe best not eùudled untiL it ie referred to in claesical

writingst

7, requires the memorizing of the Locations and relative

positione of manY P1aces

4. requires to be nade interesting by t'he addition of histoficaL

facte'

It ie of interest here to note that Pitlans realized the

u6eles6ness of jusù nenorizing the positions of tr¡any places but felt

that adding 6ome further facts about the p1aces Eade them intereEting

and consequentl-y easiæ to l"earn"

These naxlms of Professor Pilla¡a are followed to the l-etter

throughout his sixùy-two page texb" TypÍca1 of this is hie deecription

of Pontus:-

?o In PONTUS we meet with Amasea, b.-lp. of Mithridates
and strabo the Geographer. Below it tz,e]'at rvhere caesar
defeated. Pharnaces, son of Mithridates (8"C" 27¡ u

a¡rnouncing the victory in his well know deepatcht 0veni

vidi, vicir.l

The text itself, is therefore, typical of the others in use at

the tlmeu consisting of nothing more than à list of naroes w'ith a few

appended facts" It allowed for nothing more than the menorizing of

place locatfon and, consequently teachere so trained would thus teach

sÈëri"it"m,"
From the examination of all the fore8oing texte used in

lrbid. r po 54.
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Geography from 1871-1890 it would appoar that the etudy of the eubJoct

coneieted of nothing nore than momorization of facteo It wouldu

howeveru be falr to com¡¡ent that the memorization of facte wa.e

ocfomatic of the whole oducationaL eyetem and not Juet of Geography"

This apparentl"y wqa a reaponse to the denandu at that tlnet for

factuaL knowledge".

Examinations in GeoEraphv f8?f-f89O

Tbe term oexaminationr ie used here in the wideet possible

co¡texto It refers not only to *¡ritten a¡d oral exaninations for the

pupile but aleo to the examinatio! taken by proepective teachere for

their third, second or firet class certificatee. The teachers were

aleo exanined on their mode of teaching by inspectors who vleited

different schools during their tours of dutyo

fhese varioue forns of exa¡rination throw fr¡rther light on the

development of Geography as a course of study and also on its teaching

nethodoLogy,

Exa-minations bv rnspectors r87r-r89o"

Ae professiona.L inspection of public echools in Ma-nitoba clid

not begin until 1888, it is very difficult to uee the comnente of the

person doing the inepection (usua1ly the loca1 incunbent) prior to

this tine" This wae because inepection ruae both rrhaphazard and

eporadicr ed dore by Laymed'1 who realIy were amateure in educationo

IHerriot, Schoo1 fnspectore of the EarÌlf Days in Manltoba, po26o
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o o n in Weetbourne School--the third clase read and
anewered queotione in geography pretùy weÌI.I

ny 18?6 eome improvement occurrod in the Report and aleo in

the teaching of GeograPhY for--

o c o the tnanner in which the pupile aquitted themeelves
in the reading geography o o o n being equa)"Iy creditable
to themeelves and aetonishing to the vlsitors e o o'

By 1884 the inspectore realised that Geography teaching

required more than just expository ex¡lertise" Thus üh,e Reverend A"

Matheson noted in his inspection tour that-

o o " at North st. Andrews--wall maps would be of practical
benefit"J

while at

o o " CLandebole--a few wil-l-l- naps are very nuch needed"

This developnent continued into 1886 and along with

improvement is to be noted in Geography teaching methods at

eertain areaE¡ of the Province for D. Mcrntyre stated that¡

Uinnipegt GeographY

o o . had been studied with coneiderable euccees. It is
possible eo to deal with this subject as to couple much

lrbid., p" 1!o

4{a¡itoba, Board
fnspectorrs Report quoted
P¡qt eslq!- Ê-qhoo16., t87 6 z

Report quoted in the Repgr!
scùoorautBS4: p. 66.-

ã¡.ttitoU" Board of

4rbid. t po 6?"

of Education, Do Mclnt¡rre (City of Winnipeg),
in the Report of the Superintendent of

4

it an

least

in

P. 14"

Education, Revo A" Matheson Inspectorrs
of the Superintendent of Proteqtq¡¡!
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ueoful infornatíon and high intellectual training¡ l
eatiefactory progreee hae been made in thie dirsctiono*

hlhite lI" B. Morrl-son at Shoal Lake and Ruseel noted that

l{ost echooLs well euppliod with mapeo some creditable
attempts have been made in the conetruction of apparatue
for the purpose of illustratíng the fundamental principlea
of Natural Philosophy, Astronomy and Geography'

There ie likewise a noticeable improvenent in tho methocl

of preeentin6.the subject of Geography. Many fine models
have been constructed for illustrating the various
definitione. Excellent outlina and topical blackboard
naps drawn r¡ith colored crayona are to be found in nany
of the rural schools.¿

After these gradual improvemente ca.me the development of an

official group of inspectors in 1888. However, it was not possible to

notice any improvement in geographic education for Reports from now

until I89O were only printed in a condensed forn on the recomnendat'ion

of the Select Staruting Comrnittee on Printing"

No mention of any importance was made in the Catholic Board

Reports in the whore of the time period 1871-1890' The main connents

gave information only as to the number of students studying Geography

and gave no information on methods or the status of the subecto

Exaninations for Teachers 18?1-189q.

Fron the

about L882 most

lMarritob" Board of Education, Do Mclntyre (City of ralinnipeg) ¡

Inspectorte Report q99!ed in the Report of the Superintenclent of
Prolestant SchoolgrlB86: P. 42'

inception of

of Manitobars

RusselL) fnspectorrs Report quoted in
of Protestant Schoo1s, J-886"

2H"oitob" Board of Education,

the Board of Education Ln 1871 untiL

teachers came from Eastern Canada. It

Jo Ho Morrlson (Shoal Lake and
the Reoort of the SuPerintendent
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hraa not until t88Z ttrat Wlnnipeg established a High School

Dopartment (etudentu uru"" over thirteon years of age) that providod

cour6ea for university matriculation and for inetruction in teachers

c ouraef¡ o

In the eame year Normal School training wae provided in st"

Boniface while it was beeun in Winnipeg in 1884" this neaÃt that

teachers needed to be certified and to do this they had to r'¡rite

exanninations. This was true with Geography as w'ith any other subject.

The old.est copy of teachersr examinations remaining in the

Province is for the year I8?5. As ehown in examination I the type of

geographic knowledge required to answer these questions was the

menorization of a mass of meaningless details of place and I'ocation

(capes and bays Geography at its worst).

By 18?7 the teachersr examinations in Geography, as irr the

other subjects, were dividéd into three classes which l-ed to either

a first class, second class or third class certificateo depending upon

the number of years of study the student had completed. The

examinations only reflected the Examination Programme required for

teacherso Herer for examplec fu the requirement for the first class

certificate.

Geography--To have a good knowledge of Seography
in its brancheso In particular, to know the boundariee
of the continents, relative positions and capitals of
the countries in the v¡orld, and, the positions etc.,
of the chief islands, capesr bays, Eieae;r gulfs, straitst
mountains, rivers and river elopee. To know the form
of Govornment, religions, and the natural products and
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Tlne--Ono hour and a ha1f

Define Physical-u Political and Aetronomical Geography"

l4ention the different countrl-ee of llurope, and any recent
changes in the map of that part of the world; and give
tJ.e principal cities of each country, diotingulshing the
capitals.

Trace the mountain ranges of Europe and AnericR and mention
the princípal rivers, their courBea¡ and where they empty'

What are the principal rivers, lakes, Ðd capea of Âfrica;
and the namea of sore of its great travellere and
explorers?

what a¡e the principal countries of Asiae and their exporto?

Mention all the colonies and dependencies of Great Britaint
the tine and occasion of their acquisition, and their
principal exporte'

trlhat ¡novinces compose the Dominion of Canada? l'lhat are their
chief cities, their rivers and lakesr æd exporto?

Give the different states and Territories of the Anerican
Union, ehowing those bordering on the Dominion of
Ganada; a¡rd mention the principal cities and towns in
tliat country.

l¡Jhat are the inlete on the west coast of England?

Lo

2o

ÐOMINATION T

t"

4,

5"

6,

7"

g.

9,

SOIJRCE:- Manitoba Board of Education, Protestant Sectiont
E:<amination of Schoo1 Teachers I L875"
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manufacturoe of the principal countriee of the world.l

Typical queetione aro the folLowing drawn from the Januaryt

t8?7 nxamination for the Flret Claes Certiflcate--

1o Nane the planete in thelr æder beginning wlth that
neareet the sun.

?o Give the diameter of the sun, the earthr and the
Boon; the dista¡rce of the earth from the eun a!,d
the dista¡ce of the moon from the earüh"

12" Name the Colonies and Dependencies of Great Britain"

1?" Mention the canals and principal linee of railway in
Canada.2

Queetione for the Second and Third Claes Certificates were no

inprovenent ae can be seen fron the queetions that follotu"

2o Na¡ne and trace the cor¡rse of the principal rivere of
Nonth America'

6" Naæ t,Le aecond rate powers of Europe with their
capitals ' 

J

2o Nane the Continents and parts of the Bameî and the
Islands for¡nd north and south of the Equator"

5" Name the principal- rivers of Africa and South Anerica,
and state where theY emPtY"î

By 1885 the influence of textbooks, such ae that of Pillans

lM"r¡itoba Board of Education, Examination Progranne for Publ-ic
School Teachere, (attopted September 1876) quoted from the Report of
the Superintendent of Proteetant Jchools, I8??z First Claee
Certificate: po 42o

¿Manitob" Board of Education, Protestant Sectlon, Exanination
for
the

School Teachers, January 1B?72 First Class Certiflcate quoted fron
Report of the SUpgr1t-g-@, J8??z pp. 5B-59o

hUt¿., Second Class Certificatea PP. 59-6o"

4Ibia" I Third cLaee Certiftcate: p. 60o
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or of Pagele wer€ begiruring to be reflected 1n tho exanlnation

questlons--

5. Hhere are the following found in the greateot abundance:
gold, eilvero coal, petroleum? Show by hletorical
reference the effecte of the dlscovery of those
upon the eettlenent and wealth of countries in whlch
they are native.

6" ¡rMa¡tge naterial nature, his reì-igíoue sentinents, hie
poetic.feelings, his love of liberty, his social
government, are all lees or more tincturedby the
nature of his geographical surroundings.rr--Page.
Discuss thie statementoZ

At least by now the students were beginning to be asked to use some of

their knowledge to explain factors rather than just regurgitating a

plethora of menorized facts"

Even for the Second Class Certificate some thought provoking

queetions were being asked:-

5o Why does the valley of the-Amazon support so lu:ruriattt
a growth of vegetation?)

These etatementsu howevere Êeem to be true for only the Protestant

Section of the Board as the Catholic Section continued to ask

questions which required only the menorization of factoo

Geographie--quelle est la capitale de lrAngleterre?
Nommez ses villes principaleso. Où est située ItEgypte?
2oo QgeI est lfobJet de la g6ologie? Qp'appe11e-t-on
terrain dralluvion, terrain de sêdinent?+

lPi1lans, Physical a¡d C1assical Geography of the Âncignt hJor1d"

Pager@'

ZHanltoba Board of Education,
t885, First Clase Certificate: p" 95"

for School Tqacherqo tBB5: First, Claee Diploma: po 24'

hbid,, Second C1aes Certificate: po loo"

hanitoba Board of Education, Cathol-ic Section, Examinatfon

Examination for Sclrogl__Tgegþgret
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Goographie--1o. Que comprend I!Enpire Britannlque?
Quelle eet la capitale do lrAngletorro, do lrlrlandoo
de l¡Ecoseeu de la France? Dltee un 4ot du climat de

coe dlvera payao 2oo Quetle prooqutlÌe est formle par
la Hf¿lterrann[e et lrAdriatique? Nommez ea capitaleo
3oo Quravez-voue à dj¡o sur lee antiquit6s de ItEgypt'e?r

Thie remained the tenor of geographic examlnation w¡tiL the end of

the period under diecueeiono There vraa a continuation of questione

which required only nemorlzed inforroationu Hotsever, questionso which

made soue intellectual deurande on the etudente, in so far as they

required the appending of hietoric inforu¡ation to the geographic

faetu were beginning to aPPear"

Su¡nna¡y

Durlng thíe period Geographl¡ as a eubject in the separate

schoole, flourished" Thi6 i6 at least true statistical-3-y if we

consider the nunber of studente taking it as a subject in the

el.enentarXr schoolso However, it suffered fron the fact that its ¡nain

characteristic ,¿as that of requiring the uemorizing of facts. These

large numbers of geogfaphical places and physical features 'c€re

u6ua11y only to be recalLed for a particular exanination"

The first decade of the twenty year6 under consideration

containedo in the field of Geography, nothing nore than the conbination

of etatistical- geography with political geography" During the second

decadeu however, two trends did begin to develop. Firstlyt historical

fact was added rto make geography interestlng¡ and eecondlyr with the

deve)-opment of Natural Science, Physical Geography began to becone more

llbld", Second Claee Diploma: p" 2J"
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fnportanto Geography thue had very llttle in the way of echolarly

appeal- and eo etudents wore nevsr able to dovslop a real fnterest ln

the eubJect"

one of the nnJor problems faced by Geography wae that it wae

not poesible to study the eubJect at UnJ.vereity" This, conbined with

tbe fact that the teachereg courËes in Secondary and Norna1 School t*ere

Juet a regurgitation of the t,extbook, meant that teachers were forced

to teach from the textbook a¡rd thus perpetuate the unintereeting

Geography with which they had been inculcated'

The inopectors were also unabl-e to alter this situation" Until

1888, at least, they were uaually only local incunbents andu thereforet

had no deep knowledge of the eubject, They, Like everyone elsee ÌÚere

feolatecl from all of the new develo¡rnente in Geographyn There waa no

tino between 1888, when official- inspectors túere appointedu and 1890

at the end of the period under discussion¡ for any improvemente to bo

noticed.

The textbooke were j¡ use from 1B?I-189O wero generally

reprints of earlier r¡prke that contained cnJ-y a compendd.um of

geographical facts on location and placeo Towards the end of the

periodu added to the gazetteer like factsr were points of historical-

interost (to interest the pupils)o None of the works, howevoru

contajned rgeographyr which r¿as likel-y to engender in the pupils

studying them a qt"ti for fi¡rthor }olowJ-edge.

It wouldu therefoneu perhaps be correct to say that from L871-

I89O Ceographvç ae a eubJect, ln the echools of Manitoba stood etilÌ"
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CHAPTER 5

DEI/ELOPMENT OF GEOGRAPHY IN MANITOBA SCHOOI.S

1891 - 1945

The year 1890 broueht an end to the Separate School System in

Manitoba with the abolition of the Protestant and Catholic Sect,ione of

the Board of Education" Many were the ra.mifications of this factor but

it wouLd. not be valid to discuse them here for they had no effect on the

subject of Geography which, along with other secular subjectso had been

a total Board responsibiLity since l-871"

The reason for com¡nencing this chapter with the year t89L is

its significance in the educational systen of the Province of Ma¡itoba"

It was in this year that a comnittee wac set up to organise eecondary

education" Prior to this time only elementary education (Grades One to

Six) wae recognized as a Provincial responsibility. Secondary

educationu however, had gradually crepü in with the establishnent of

Col"legiate Institutes at tlinnipeg, Brandon and Portage Ia Prairie"

These Inetitutes rdere responsible for preparing students for university

entranceo while in most towns Intermediate Schools were establlshed

covering Grades Seven to Teno In the earLy yearg of this period the

Intermediate Schools trained teachers for the ELementary Schoole.

Successful completion of two years work gave the candidate a Third

C1aee Teaching Certificate; completion of another year gave a Second

Cl"aes Certificate; and the successful compl-etion of a fourth year gave
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a Fl.rst Clase Toaching Certl-ûicateo

Thíe method of tralning teachere for schoofu: changed with the

alteration in Norma1 School training just after 19oo" Grade Ten etudente

then completed a¡ eleven week course to qualify for their Third Class

Certificate. Later after

o o o gonì€ successful teaching and the paosing of Grade
llo they could roturn for a Z0-week course and be

licensed for life as eecond cl-ass teacherso In 1t16,
the ZO-week course was extendod to a fuII year andr in
1913¡ two surnmer school courses were added.I

However, al-though nany such changes did occur in the organization of

the school system between t89t an¿ 1945 Geography continued to be

taught by grades and consequently the nrethodology and the material

taught were littl-e affected by the fluctuations in bhe systen.

Table 8 summarizes the state of the Ma¡¡itoba School System as

ft existed between 1B9t and 1922, while the proposed re-organization is

iltustrated in table 9. By ]-923 howevero the system had been

re-organized into a pattern! as can be seen in table 10, which

remained in being until 1945"

Geograph¡C-qrlq.B 189f -1945 "

Despite the official recognition of the development of

eecondary education in 189f no change occured in the Geography coürs€se

The material and methods of the past remained in vogue for the next

five years until 1896. The educationaL philosophy of the Manitoba

School System had ite roots in England and was rnirrored (with some

IilEarly Teacher Training in Manitobarr,
]O October 1971! po J9"

I'linnipeg Free Presst



TABLE 8

IIANITOBA SCHOOL SYSTffi 189I-1922

Elementary

Secondary

Higher

6?89ro1"1 tzl.5

SOURCE:
School Report as

@u 1916-19.

Manitoba Department of Educationn S"

14 r, 1"6

quoted in the Annual RePort of the

TABI,E 9

M.A,NTTOBA SCHOOL PROPOSED SYSTB{ 1891-1922

School year

18 Lg 20

Elenentary

Secondary

Higher

L7 r.4 L5

SOIiRCE: Ma¡itoba DePartnent
Secondary School Report ae quoted in
åuperintãndent, of Schoolsr 1916-17:

E. Lang, SecondarY
endent o

Lt 14 t5 16 18 Lg 20

of Educationt S" Eo Lartgu
the Annual Report of the
p. 212"

rt r.4 t5
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TABI,E 10

I{.ANITOBA RE-ORGANIZED SCIIOoL STSTE',I l-92}

School year

E}enentary

.Iunior High
Intermediate

High Schoo3-
Co1Legiate

Higher

6?I9rou.
12t 4r 6

NQ'IE: No actual Eourcer or table is avaiLable. Howeveru the
infonnation given in tabLe IO was developed fron infornation contained
in the Departnent of Education, Prograrnne of Studíes for 1923 and
succeeding years.

Ca¡adian overtones) in Oatario. Thie of courser was to be expected ae

during these early years! nany of Manitobare educators had a¡ Eaetern

Canadian 6s" English backgrourdu

t2 Lt 14

?89
r, 16

Lo 11

T? L8 Lg 20

T2 Lt 14 L5

The year 1896 saw the develo¡ment of new courae outlines for

Geography a¡d wae the firet such revision of couroe content since fBB5.

Theee new outl-ines nust have satisfied the needs of at leaet the

educatore, if not the studente, for in the fÍrst eight grades the

outl-ines were to re¡nain unchangod untiL l9L2.

the outlines for Gradee one to Eight, shown in table 1Iu will

be eeen to reflect the geographic developnent ln whlch Geography was



One

Two

Three

TAtsLE 11

PROGRAMME OT STUDY

1896

No GeographY

No GeographY

Development of geographical notions by reference to
geolraphical features of neighbourhoodo
ñt"r"ol""y lessons i¡ direcùion, distancel extent.

(a) Review work of Grade III.
Leeeons to lead to sinple conception of the earth

aB a great ballr hrith surface of land' and watero
eurrounded by the air, Iigþted by the sun, and

having two notions.
(U) Lessons on Natural Features, first from

observation, afterwards by means of noulding
board, pictures and blackboard illustrations"

(c) nrei"ration for and introduction of maps' (Review

of Ieãsons in positiono distance, direction w'ith
representations drawn to scaLe) " Study of map of
viãinity drawn on blackboard. Maps of natural
featr:reo drawn from noulded forms. Practice in
reading conventional map s¡rmbols on outline Ûâpso

(a) General study from globe and naps. The

hernisphere, continents, oceans and large isJ'andsu
their relative positions and size. The continentst
their positions, climate, form, outlinet
eurrounding, principal mountains, rivers, lakeet
the most :.mpoitant countries, productions, peoplen

interesting facts a:td associations.

Simp1e study of the important countries in each

õontinent" The position of the country in the
continent; its natural features, clinatet
productions; its people, their occupationst
mannerc¡, customs; noted localitiee, cities, etc'
Ma¡itoba and Canada to be studied first' Moulding
boards and map-drawing to be aids in the study'

Four

Five



TABLE II-Continued

(a) Tho earth ae a globen Simple llluetrationst and
etatenente wfth reference to form, sizer meridianso
parallelo, with their uee; motions and their
effocte, ae day and nightr aea6on6; zoneo with
their characteristics, ao winde and ocean currents;
climate as affecting the life of ma¡.

(b) Physical features and conditions of North Americao
South America and Europe studied and compared;
poeition on the globes, position relative to other
grand divisionso size, forn, surface, drainaget
animal and vegetable lifer resourcese causes
determining growth of citiee; inhabitante, their
occupations and eocial- condition; irnportant
localitíesr cities and towns.

(c) Observation to accompa¡ry the etudy of Geography -
apparent movements of the 6unr moon and starsr and
varying time of their rising aad setting;
difference in heat of the 6unr6 rays at different
hours of the day; change in the direction of the
6tt¡t6 rays coming through a school room window at
the same hour duri¡5 the yeari varying length of
noonday shadows changee of the weather, wind and
6€â50f160

Physical a¡rd Polltical Geography of the countries in

CONTE¡\¡T

Europe and North America.
General review of the physical featu¡es of the

divieions; position of the countriee in the
divisionsi surroundinge, surfacer climatet
animal and vegetabLe llfe; resources; inhabitants;
their occupatior¡s and social condition; important
local-itiesr cities and towne"

SOURCE:

ae quoted from
4-11_"

Phyeical Geography.
General review of the
reference to Brltish

Topics as in Grade VIf.

Manitoba
the Annual

Department of Educationt
Report of the Department

continents vt'ith epecial
Possessions o

grand
grand

Progranme of Studios
of Educationr t896:
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deflned as rrthe etudy of the earth ae tho home of t"rttr'I Thie showod

the relaülonshlp between man and the earthrs eurface and the wayo in

which lt conditioned hie daily Life. Theee ideae folLowed the early

onee of Friedrlch Ratzelz when he deve3.oped hie thoughte about

euvironnental determinlem"

As can be eeen from table LL no Geography wae taught in the

first two gradeen Thle utasr no doubt, a reaponae to the way in r*hich

Geography was taught" The nemorization of a large number of facte that

had t,o be repeated,las, even in the 189Oteo uot considered suitable

for very young children. It wae better that their |tpowers of

observation and inagination should be called constantl-y into userr"J

Gonsequently the teacher ohould nake use of object l-essons to ?rfix the

child¡enrs attention and fire the imagination"n4 This would thea

al-l-ow them to ttbegin to observe and fincl out things for thenselves.trS

These ideas were see¡ningl-y carried on into Grade Three when

chil-dren studied, Neighbourhood Geography and in Grade Four whenn after

a review of the Grade Three worko they studied, by observation and

practical demonstrationu the earthu the sun and their motions. Later

tbrycoverect the natr¡¡al features around them.

lM, S, VLckerson, rrGeographyttr

9gg@, VoIo I, JanuarY 19oo: P. 266"

2Ratzelo@.

Jvickersono Education Journal of Eeslern Canaù:

4rbid,, 5rbid", p. 26?.

Education Journal of l¡Jestera

p. 266"
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A change in approach, however, ie obvious with regard to the

latsr part of Grade Fou¡ and the work through to Grade Eightn Hereo

euppoeedly, the'student¡ being more advanced, ehould be able to allow

hie reasoning powers rrto come into action¡ sd leee of the inaginatfve

work rrill be necessarynrrl Whether the course€¡ accomplished this eeem

doubtful for in Grades Four to Seven they were fulI of facts to be

learned with respect to countries in different parts of the worLd.

Unlees the teacher was very skilful and knew his subjecü well it seemel

likel-y that all that would be required of the student was the

nemorization of facts and naps as had been the case in the previoue

twenty year€io

Little or no difference occurred in Grade Ei8ht for it' hra6r in

partî a regurgitation of Grade Seveno ldith regard to the Physical

Geographye even though the introduction of this was possibly a response

to Ânerican developments, it was little more than a maas of facts

which, once again, had to be learned"

This organization of Geography courses continued from 1896

right.through to 1912 without any major change occurringo Some minor

changes did occur during 19L2 but it is clifficult to dá.ecover any

reasons for them. It is possibLe that the re-organization wa6 a

re6ponae to the authorizing of another textbook in 1911"2 Howover, it

ie nore probable that it wa6 a response to the further permeation of

lrbid,

2Alexander Mcrntyro, l'lorld Relations an@t
(Toronto:-ld. J. Gage & c;mpan )rre !úaa

Vlce Principal of the l,llnnipog Normal School.



Grade

Four

ÎABIE 12

PROGRA}{ME OF STUDIE.S
191.2

Horne Geography, The eart'h ae a globe; day and night;
aeae¡ona; the zones; ccntinents and ocea¡s from
the globe and from the map of the world. Peoplee
.with tàe1r occupationeo North Anerica and Manitoba"
Map drawing from nemory.

North and South America and Europe. Canada and
Newfoundland, Manitoba in detalln Map drawing
from memoryo

Australia, Asia, Africa; particular study of the
British tupire; the United Kingdon in detaiL;
nap draw'ing fron memory.

Review work of Gradee IVe V and VI"

Five

Six

Seven

SOURCE:
ao quoted fron
12-20"

Content

the Manitoba educational scene by ideae concerning the place of man in

the physical worldo These ideas had been in vogue ia Europe for a few

yeax6 and had. possibly spread fron there to the United Statee and

Eastern Canada a¡rd thence to Manitobao

As can be seen from table L2 the Programme of studies thus

developed. resulted in Geography declining in importance for Hone

Geography had now dieappeared from Grade Three and Physical Geography

from Grade Eight"

Thie decline is a etrange phenomena for, even up to 19O2r the

eubJect had continued to grow in importance. This can be gauged fron

Manitobar Department of Educationt
the Annual- Report of the Department

Progranne of Studiee
of Education 1912:
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TABTE I'

SCHOOL APPARATUS

1889

LSgo

1891

IBga

L897

t 894

1895

1896

1897

r-898

1899

No. of schoole
uelng naps

487

5c9

567

586

6rr
?ú
759

Bo4

8o9

8>z

92?

Noo of
DApa

Lrg4
L796

1849

1g05

?273

2IL1

2445

2625

,016

,256
186,

SOIIRCE: Manitoba Departnent of Educationt
Sessional Papers, No. 2J ae quoted from the Annual
Report of thã Department of Educatio4, l.89gr5[-

Noo of
g1-obee

such factorÉ¡ as the increase in the use of geographic naterialet an

increase

connents

291

,tß
76t+

462

5¿ù

,r7
596

614

6sg

698

For instance, an exanination of table lJ shows the increased

use of echool naps and globee. A eimila¡ increase, upto 3-tO2 is

apparent when one examines table 14 which shows the total uunber of

etudents etudying Geography in Ma¡ritoba schools" These are in

abeolute nunbers aE no relative increase can be shown becauee the

total number of otudente studying in schools is not alwaye quoted ín

Ln

of

the nur¡ber of students studying the subject¡ and the

the inspectorso



TABI.E T4

CIASSIFICATION OF PUPIL5

ïear

1886

r88g

189o

189r

L892

1.89t

t B94

1895

No. Students
Studyin6

Geography

LL2L7

r5?74

L5T7
L8027

L9t?6

t?876

2L325

252ot

Year

An¡¡uaL Report of the Depa¡tment t l9O3z

the Reporte.

The inspectors noted an inprovenent for, in t899r ttrey

that

The subject of geography is slowly gaining a higher
ground, but on the whole it does not receive the attention
it deserveso There is etill too much rsailorr geography
taught, still too many demands on the arbitrary ñ€ßorf,o A

eerious mistake ie being made by leaving primary geography
to Grade III. There ie just as much reason for beginning
rhomer geography in Standard' I, ae there is for
introducl-ng reading in this standard. 1o the child the
geography of the little area inmediately eurrounding him
ie pedagogicall-y the most important ¡nrt of the whole
subject, and there is enough material here to occupy hie
attontion for the first three years of his school Iife.
If teachers '.rould only attend to this part until a proper
outfit of primary concepts and a sufficient skill in
reading the language of mapa '.rere seeuredo the subsequent
study of the r,orld ae a whoLer the continente and the

r896

L89z

1898

1899

lgoo

1901

rgo2

No. Studente
Studying

Geography

SOURCE: !,fanitoba Departnent of

¿4849

26849

aBa88

2984?

tL6?o

12088

>4624

Education:
P' lJu

stated.
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countriee r¿or¡Itl havo eome meaning"l

However, an oxanination of the figuree ehown in table 1þ glvee

poesÍbIo indicatfon that a docline ma¡r have been beginningu There r¿aa

a distinct decline in the number of etudente etudying Geography by 1$O]

yet there waa an incroaee in the nu.nber of students studylng the basic

eubJects of Reading, l{riting and Arith.netic.

TABrE 15

STASSIFICATION OF PUPILS

SOIIRCE¡ Ma¡itoba Departnent of Educationt A¡nual
Report of the Department ¡ I9OJ'. Pn lJo

Ia their comnente the inspectors nay also have cone close to

the major reason when they etated that rrtoo much rsailorr geography wae

taughto still too nany demande on the arbitrary nemorytto2 Thie is the

first indication that there was dissatisfaction with Place-nane

Geography and that less value wae being placed upon nen¡orizing a

myriad of geographic facts on pLaces and products. This over emphaois

Reading

5t881

,4855

Nunber of Students Studying

51886

54;p-¿

Arith¡netic GeograPhY

50804

5Lr81

lM"nitobu. Departmenù of Education,
Division Inspector, Inspectorre Report ae
EèqcelioÀlnnugl--Re-por.!? LB99: p. 4].

146¿t+

12449

2rbld.

A. McInt¡rrer North Eastern
quoted in the Departnent of
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momorization ln Geography may poeoibly have encoura6ed the decline

the eubJect wlthin the Manitoba curriculumo

The Grade Four to Seven programme wast vríth a few minor changeot

on

of

to remafn in effect untll the 1939 revisÍon of the curriculumo The

firet ninor change occurred in 1916 with'the return of Geo8raphy 1n

Grade Eight. It uJae¡ not, however, a chan6e which would encourage the

development of the subject. The only ideas the curiculun planners had

was to develop a reviev, of the rærk done in Gradee Foure Five and Six

(in other rsords a continuation of the work of Grade Seven) ad nauseam.

It is possible that thls development was encouraged by the l-916

Committee on Social Studies of the National Education Association where

Geography was viewed, by the cr:rriculum plannersr a6 a social subject

dealing rvith man rather than as one of physiography'

The weakness of this development in Grade Eightt which just

extended the Grade Seven material, wa6 eventually realized and ín 1923

there wa6 a change which brought to the Junior High course (Grades Sevenu

Eight and Nine) which had only recently become established in Manítoba¡

o e o âr emphasis on geography as a study of mankind regionally
distributed a¡rd controlled by geographic conditionsor

This is a dual statement in that it first looks to Geography as a

irstudy of nankindrr and secondly, exhibits environmental determinism

when it states rrcontrolled by geographical conditionsrr. The isolatlon

of Provincial educators from the main ideas of Beographíc thought which

were developing in Europe and the Unitod States, would no doubt be a

lManitoba Department of Education,
Junio4-Hj.6h Schools I 1923-24: pn 5.

Pror(ramme of Studiee for
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factor 1n the development of euch typee of etatomento

In a t9t8 article in the !,lestern School Journal the author

cornmented--

We had for subject natter in the old nethod of
teaching geographye facts, fixed and ready made, given
to the child aa ao much knowledge, thus destroylng
interest and g'iving falæmotivee for true. This
naterial was selected fron the adult point of viewt
rather than for the purpose of developing the child
o o , o The nodern idea of geography is that it ie
an fntensely human subject o o o . For the child it
broadens his outlook on world affairst on the
occupations of peopler it de"epens hie sympathy and
enriches his life interests.r

In LP2Or Miss Egan stated that

The stuily of the earth and its relations to nant
cr, better, the phenomena of eartht air a¡d sky as
describecl in such a lray as to l-ay the foundation for
an intelÌigent study of the continents o . o n plue
the physical features to show how physical environ¡¡ent
affecte ma¡¡ eociaLlyr politically and commerciallyt
o o o o !lê nust lay stress on the importance of a
knowledge of geographical facts. When we consider that
the greater number of children leave school at the end
of the eixth yea.rr we should be sure they have lea¡ned
certajn outstanding facts that are conmon language to
everybod,y they meet in 1ife.2

These two statements ohow two differing view points. One following

the ideae of Dewey) and stressing the development of the child urhile

the second etresses the learning of important facts. Thus, the ganut

was running from the study of mankind to environmental determinism and

ll,tty Harrison, rrGeography in Grades fV, V and Vft'o !gg!g
School Journql, May 19tB: p. ltI.

2Cnrrtotte Egan, rrGeography Teachingrr, Ibid., 1920.

fuohn Dewey (f859-1952), an influential American philosopher
and educator. Hie educational philosophy became the basis for what is
ueually known aa progreosive educationo
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from interest centred on man to the memorLzatlon of factual knowledge.

In Manltoba the role of Geography lras now relogated to a etudy

of man and hie relatÍonehip to the land Ín a world eetting. Tho

oarlier ideas of Physical Geography remained ae an integral ¡nrt of

the coursee in the upper Elementary and Junior Hlgh Grades ae did

the deecriptive overtones and the memorization of a n¡aar¡ of facts"

Phyeical Geography a6 a course, which had dieappeared from the

Grade Eight cugiculum between l-9OO and !LgÌ| re-appeared in 1928 at the

Grade Nine leveI, al,though it did eo undor the cloak of Science" The

Science cumicufum contained a section on Physical Geography but this

was three-fifths of the course and covered the Solar Syst,ene the Earthre

Crr:st--Rock and Soilu a¡rd ldeather and CLimate.

Such was the state of the Geography courses in Manitoba fron

Grades One to Nj¡e in the L92Ors. Ae can be seen from table 16 there

was littl-e change from those which had been developed in the cr¡rriculun

revision of 1896 and they were to remain this way u¡tiI ]lg3g.

In L939 the term eSocial Studiest vras arc attenpt to link

History, Geography, Civics, Economie, and Ethics and this linkage wa6

r¡not a mere convenience--it has an actual significance of its own"¡rl

Along',rith this was the realization that each of these subjecte need

not be regarded as a separate entity but that rrthey are interdependentrr"2

The new approach attenpted, by encouragin6 ilinterestt activity and

lM"nitob. Department of Educatlon, ilCharacter Building¡
Citizenship and SociaÌ Studiesrr quoted in the Programme of Studíesl
Elemontaryl Gradee one to Six, f9l9: p" 87.

2rbid.



TABUB 16

GÐGRAPIIT COURSES IN GRADES ONE îO EIGHT

r896_L919

Gradee

One

L896

Two

óoo

r899

Three

o o .c

o

r912

I

Neigh-
bor¡¡hood
Geog-
raphy

Four

ooo

o o

r.glg

a8
in

1896

aoo

Review
of earth
and ite
natural
featureo

ooo

Lg23

oao

Five

ooo

ooo

a6
in

1896

L937

Cotrntriee
and
Contin-
ente

0eo

ôoo

ooo

Hone
Geog-
raphy
North
Anerica
trfanitoba

19t9

ooo

Local
Home area

ooe

a€'
in

1896

Bome
Geog-
raphy

Six

Local
Home area

ooo

North &

Souüh
Ane¡'ica
Europe
Canada
New-
found-
land
Manitob¿

'86 iu
1g1g

Study of
the
globe
North &
South
Anerica
Europe

Hones
Around
the world

AE
i¡

L9T2

aa
in

1919

aa
in

1896

Local-
Hone area
Around
the worLd

a6
in

T9L2

Austra-
lia

Asia
Africa
United
Kingdom

AE;

in
T9L2

aa
in

L9L2

North &
South
America

as
in

T9L2

a6
in

L9L2

Europe
Asia



Seven Europe
North
Anerica
PhyslcaJ"
Features

TABLE 16-Continued

Eigbt Physical.
Features
British
Enpire

Review
of Gr
Fourn

t

NOIE¡ No actual sourcee or table is available" Howeverr the
inforrnation given in table 16 was developed from information contained
in the Department of Education Annua1 Reports and Progrannea of Studiee
for the years 1896 to 1979"

tr'ive &
Six work
British
Empire

freedomtru to realize that it is

o o e rrot sound practice, psychologlcally of physically
to ruLe their bounds (referring t,o boundaries of Historyu
Geography¡ Civicsr Economics and Ethice) quite eo
rigidly as has been the customo To change the figures,
we hope to interweave the threads of historlcal
aesoclations with those of their related geographical
and social considerations, to form a bright ner* pattern
that will be definite significance in the nental and
noral development of our pupile,l

It was the intent of theee netr ldeas about curriculum to

Africa
Auetra-
1la

British
Empire

lManitoba Department of Education, rrCharacter Building,
Cltlzenshlp and Social Studiesrr quoted in-the Programme of Studies:
E_Iemenlery: Gradee One to Sixr I9J9: p. 87.
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o o o break down tho arbltrary dfvlslone of our school
progralnme into reubJectar as euch, but aleo we hopo by
thle new approach to produce a chango of nethod fn our
teaching practico. Wo hope that the claeeroom toacher
will regard each rUnlt of Workf ae son€thing that he
bimeelf ie callod upon to think aboutr a¡d to develop
Ln such a nanner ae will best arouse the ínterest and
the individual efforte of hie pupils; that' they nay be
led to find out thinge for themeelvos and to deeire to
find out süil-L more; that they may be encouraged to
make such obJects ae wiII vivify their conception of
what they are etudying; and that they will be Ied to
talk about what they have done a¡d to discuss with
their fellows the difficulties they have metol

No eource ie g"iven for these aew ideae about curriculum although the

progressive aepecte suggest Deweyre infÌuence uhil.e the individual work

reflects Daltonts2 ideas" To accornplish these ideas there Ïras a

cornplete re-organization of the Social ãa,rdi"t curriculun fron Grades

One to Six" As far as Geography uas concerned thie meant that the

naterial studied was a6 shounn in tabl-e 17. This was still the baeic

material which had been covered forty-three years previouely. The

emphasíe now, however, had eonewhat changed although, even in L936u

Mr, Ho McIntoeh, who was then the Assistant Superintendent of Vlinnipeg

Schoolso stated that |tthe first question nust always be rl¡Jhat are the

¡r"¡"7orr) Some material such as that wh.ich had previously been covered

ín Grade sixo namely a etudy of Australia and Africa¡ had, ín I937t

been moved into the Junior High (Grade Seven) along with a review of

the Canadlan naterial of Grade Five and a development of eome u¡xder-

lrbid"

2Johtr Dalton

tr{. Mcrntoeh,
Schoo1 Journaln June

a¡ ftrglish ed.ucatoro

rfGeography, Science and Social Studyrt¡ !E!.9.I4
I9t6z p, 198.



Grade

One

Two

Three

Four

TABTE 17

PROGR/\I',IME OT STUDIE.S
1919

Local comnunities and transportation in the loca1 ereâso

Continuatlon of Grade One.

Enlargement of the work in Grades One and Two. Foodt
Clothing and Homes in other landso Animals.

Local- District, Local conmunitiesn Je¡¡'¡ey studies of
Hanitoba"

Children in other lands"
tndersta¡rding of the Earth,

New Worl-d with reference to the rest of the wor1d"
North America"
The Central Americas"
South America"

A study of Europe and its cotu¡triee.
A etudy of Asia.

Five

Content

Six

SOURCE: Maniùoba Departnent of Educationt @t
t9t9.86-l4?.

standing of the Brítish Empire.

In the 6a.rne year the material studied in Grade Eight had aLeo

changed to that of

Geography of the earth as a wholeo Study of Oa¡rada

and the U"S. with epecial reference to the relations
between physical condit,lons, natural products and
industríes.1

Thle change, however, v.raa only for studonts who were not taking two

lManitob" Department of Education, ProÃramme of Studies: 1941"
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J.anguagee (l,atfn and Frenctr) tn thle grado. It'e stgnificance wae that

only the weakor etudente etudied Geography while bhe t,op etudentee who

studied two 3.anguageae vrere now divorced fron any fiuther otudy of

Geography ln the High School that followed or in Univereity where no

euch aubJect exieted"

ThÍe organization of Geography eeü up in the last Jrearg of the

l9Joes continued through the Second lCorl-d !'lar and it wae not unt'il L946

that any change occurred in the teaching of Geography from Grades One

to Nine"

While there was no revision of content there ura6 a change in

the attitude of educatore towarde what had been the teaching of

Geography"

This title is used because Grades Ni¡e to Twelve encompasaea

alJ- ffigh School work as well as Teacher Training as this was first

covered in the Internediate Schools and then in High SchooJ.s" Later

ca.me the developnent of the Normal SchooL for the training of teachers"

This lras the highest academic l-evel to which the study of Geo6raphy

could be taken in Manitoba as there was, at thie tiner no couree

offered in Geography at the Unlversity levelo

In the whoLe of thls fifty-four year period Geography in the

Iligh School appears to have been in a terribLe state of disamay" It

was choppedu changedo and oven J.gnored, within the educational syeten

of Manitoba, No worde appear adequate to deecribe the d.l"sorder which
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!úas appar€nt fn the eubJect. Thfa dleorder was not eo much a product of

what wae done in the claesroom but rather of the way Geography wae

handled by the'Board of Education who movod lt in and out of the

varLoua leve1e of the eysten with reguLar abandon"

In l-89I a Geography course 'das offered for the Teacheref Third

Claee Certificate. ThLs course had a certaln anount of Physical

Geography in lt but it was the naterial on rtcomnercial geography whÍch

received the speclaL attentÍonorrl Prior to this time Geography had

been offered for the Second a¡rd First Clase Certiflcate but thie

seemed to peter out and it was t897 ¡efore it re-appeared as a FÍret

CLass reguirepentr At this level it was of a physical basisr while the

Third Claes courae continued as a course which lJas primarily counerciaL

with a few physical overtoneÉ¡o

By I!OJ, however, Geography had disappeared from the Normal

SchooL while in the Intermediate School, which prepared studente for

the non-professional Thirct and Second Class Certificateo, Geography had'

become a general rsorld ccur€ec For the third Claes non-profeesional

Certificate the emphasis of thie general cour€ie wae on the Britísh

Empire white the Second Cl-ass non-professional course offered Geography

ae part of the Science course along with Physics and Chemist'ry'

This continued fcr a number of years and consequently Geographyo

without any revision, etagnatedu This stagnation was noted by tho

Conumiseioners for Collegiate Schoole rvho, in 1906r lúere moved to state

lManitoba Department of Education,
Department: 1897"

Annual Report of the
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o o o geography ie succeeefully tauSht though the echool
text mãy not-be the beet oxpooitlon of the eubJect. In
the eubJect of 6eneral goographyr that ie tho Seography
for third claes and comrnercial" etudents your commissloners
are of the'opinion that the present course is sonewhat
venerable and requlree resetting along better lineso
Your commissionere believe that a better courÉ¡o could
be worked out a courae that ehould help to lift
geography out of the rut it hae occupied for several
)reara" l{ere such a courc¡e provided all junior
ãchoLare, students of the 'niversity 

couraesr as wel"J-

as others should be found in the geography cÌassesor

The Geography course for the Second. C1ass C"riitic*te must have

rea-Lly been euperficial for on1-y rrthirty cÌass periods a¡d ten honework

hor¡rettZ were allotted to 1t. This superficial ty¡re of Geography did

little to prepare teachers for the work they had to do in the claesrooB

and it actually helped to perpetuate bad Geography teaching" This

point Ì,ra6 made in I91f when Mu HalLJone6! one of the inspectorsu noted

that

Better results would be securedin geography if the
teachers themselves urere better inforned in this subject'
This end might possibly be attained by teaching geography
i¡ Grade 8oJ

In 1912 Physical Geography was developed ae a subject for

teachers at the Grade fiLeven levelo This courser holteverr I{aE only Ín

vogue r¡ntil tgIJ when it was dropped from the systeno Ïts brief life

kas! tro doubt, due to American influence for Physical Geography was

lManitoba Department of Education, Report of the Commissioners
of Collegtate Schools quoted from the Annual- Report of the DeparlcggL¡
1906: p. 17.

Zyanitoba Department of Education, Report of lln A. Mclnt¡rreu
Principal of Provincial Norma1 SchooL as quoted from lbido ¡ po 24"

SManitoba Department of Education, Report of Mo Ha)-lJonosu
Inepector of Divieion 20, ae quoted from lbid.n 19IJ-14: p" I35,
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Consequently it dtd LittLs or nothfng to improve the lmage of Geography

nor to prepare the studente who took it for anything in particularo

In 1.919 a brief rovival occumed and Phyeical Geography ruao

given in Grade Eleven. It was, however, grouped as a ScLence aubJect

with no attempt being nade to relate lt to a Social Studiee programmeo

The couree given coveredthe Solar System, Climate, *A the Earthrs

Crust¡ and made u.se of examples from around the world' This revival,

howevero la,sted for only four years a¡rd by 1923 the Physical Geography

eourae once agaln d.isappeared from the Grade Eleven Science currículumu

It wae ohortly after this that the General Con¡nercial Geography course

also disappeared conpletelY.

There was, howevere 6olne replacement of Geography (mainly

Ph¡æica] Geography with a few commercial factors) in the General

Seience II corrse given in Grades Nine a¡rd Ten after 1923" The demise

of Geography was now almost complete at the High School level as the

only course to be found amounted to Less than half of the General

Science II course.

It was four more years--1p27--before a course in Geography wae

introduced at the Grade E1even High School level- and this was in Hurna¡

Geography. It was so organized that tt couLd only be taken by extra-

mural female students so ite impact, to say the leaste was minute ae

there were few students in thls category. The course v/as typicaLly one

which wae built around. the environrnental cause (ae one would expect)

when it used a transtation of Brunheel book as a text) in that it

l.leanBrunhes, @n
Felix A1can: reprint ]rd eco I 1925"

(France, Parie: Librairie
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attempted to ehow the rfvarloty of hunan behavioura eimply through the

diffsrentiation of the phyoical environmenf,"11L Thie wae, no doubtu a

result of the trend--firet obeerved ln Britain and Europe--towarde

ltodern Huma¡ Geography and broadened in North Amorica by echolars such

ae Semple2, Daviel and Huntington4. In fact, Huntingtonre book5 Later

became the text.

tlnhappiness with the alnost complete absence of Geography from

the Secondary School curriculum was noted by Inepector A. Moore when he

etated that

Strange ae it nay Eeem Geography is not a subject in
our Secondary School grades" 0f course the History
teachere have to teach it as they go juet as Science
teachers are competled to teach arithmetic, neither of
which night be altogether undesirable were it not fæ
the fact that there is already too much History and science
for the time atlowed (the strength of these two subjects
having reeulted from strong university departments)' v'/ith
our Dresent overl0aded curriculun there is no room for
geogi"phy"6

As a response to thi6, by 1973, two Geography courses were developed

for the Higþ school. These were Geography II and Geography III which

Coluulbus; Charles E" Merrill Books, Inc", JuIy 1965): p.

2EU""o Churchill Semple who firet introduced Ratzelrs
Authropogeogra, hy to America.

JWitfiam Morris Davis introduced professional geography into
the United St'ates"

4nttuworth Huntingto n,, t8?6-tg4? "

IJ"r, O. M. Broekr Geography Its Scope antl Spiritn

Human Geoßraphy, (New York: John lrliley & Sons, Inc.r 1920).

6Mu.nitobt Department of Education, Ao Moore, Report of
Secondary Schools as quoted from the Annual Report of the Department

L9r2-t72 po 77"

SEllsworth Huntington, and sumner !'/" Cushinet 3:l*siÉee

(otrio,
tg
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lr€re gLven ln Gradee Ten and Eleven reepectlvely. Thlor of courset

neceesÍtated the principles of Human Geography courso (Geography IV)

noving into Grado Twelve. Geography II vra6 a frotudy of the cornsrerical

Geography of the Brltieh Empirertrl vhile Geography I11 r¿ae an exteneion

of the Geography Ir work dealing with trraw materials, manufacturing

conmercial centree and tranoportatlonorrz

These two courseeo at Least ln the first three or ao yearse

were nalnly taken aa an option in city echoole by the (academicaLly

weak) studente, The Geography IV courae continued along the lines of

Hunan Geography but wae stiLL organized only for uroEen teachers" ThÍs

wae to renai¡ the eituation in the High Schoole through untiL 1945

desplte the revision of the curriculun which occurred prior to the

Second World War. This revieion had no effect on the High Schools as

its major thrust was towards the Grades one to sLx leveln

Sumnary.
d

To summarize the developnent of Geography as a school subject

during this fifty-four year period is extremely difficult. This is due

to the fact that there was no definlte trend but rather a series of

fluctuations in respolrse to developments outside the Province ae $teIl

ae to influences from inside the Province. Those outside the Province

were the ever d,eveloping geographic npthodology begun in the united

Kingdomn Etgope and the Unit,ed Stateso which permeated into Onta¡io and

thence to Manitoba. The influences inside the Provlnce v'ere the reeult

lManitoba Depa.rtment of Educati"on, Bryr4mmê of Studiee o 1937"

Zrbid"
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of the concerns of teachere and tho responeee of the Department of

Educationu In the early yeare--1891 to approximately J.!ì-6--the intent

of g€ography Ín echool wae to doal

o o o with the preeent etate of the earthes surface and

its reLation to man aa affording him the means of
eubsistence and in nany ways condltioning hie daily life"
Properly tau8htu the subject should expand the childfe
fdeae and widen his sympathies; further the study of
Geography ehould add to the pleasures of life by arouein8.,
an intelliçnt interest in natural 6cenery and pheno6êtlâor

Howeveru due to the lack of training for teachere in Geography

avail-abIe 1n the Provinceo the subject continued to be taught by the

oLd nethods of teaching Geography whereby

o o ofacts, fixed and ready made, given to the child as
eo much knowledge, thus destroying interest and giving
false notives for true. This material was selected
from the aduLt point of view, rather than for the purpose
of developing the child.¿

After 1916 the impl,ication fq. the teacher of smodern geographyo

was that of utilizing material which

o o o has been seLected to neet the needs of the child"
The nodern idea of geography is that it is an intensely
hunan subject.S

The subject, thereforeu is supposed to broaden the outLook of the child

e o o ott ltolld affaíreo on the occupations of peoplet it
deepene his sympathy and enriches his life interest" He

1s given knowledge, too that will train his judgment and
rea6on. Phyeical features are generally taught in such
a lray that climate may be understood, climate determinee
vegetationu which wlth other factors largely determines
human life, I'Ie understand, thenr why modern geography

zr,tty Haníson, ItGeography in Grade IVo
School Journale Po 191.

)rbid.

lvickereon, Education Journal of lJeetern Canada: p" 266"

V and VI"r &g!9g
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attachee coneiderable importance to the general elevatlon
of a mountain range and to the poeition of and hoight of
pase€ar which are tho meanc¡ of conmunicationt and noticeo
not to the.namos and heighte of mountaln peak6n'

This implies that Geography was now a etudy of nan in relatfon to hfe

physlcal surroundings" This ie typical of the influence that had its

roots in Ratzelre early ideas and was brought into North America by

Ellen SempJ-e and perpetuated by geographers euch as Willian Morrie

Davis a¡rd Ellsworth Huntington.

Thie environnental influence vra6 perpetuated through the 1920ts

in Manitoba. The Geography courees available had Physical Geography as

a basis and attempted a study of ma¡¡kind in its light"

f. Do Baragar, one of the leading Geography teachers in the

Province at the time, fully concurred with this viewpoint for he stated

that, the funda¡nental purpose of Geography

o c " is to understand these relationships between mart

and environment in order that col-lectively and individually
vre nay ¡nake better adjustments and thus attain a happier
etate of eociety. This fundanental purpose holde within
it both cultural and utilita¡ian aimsné

He followed thfs up by etating that

There is such a thing a6 geographic thinking and it
nust be our purpose to achieve it ourselves and then
cultivate it in or:r pupiIs.}

HLs ldeas were typical of the American rrenvironmentalist echoo}r for hie

training came fron the experts at the University of Chicago which wae

the Univereity at whlch Ellen Semple had taught. Thus¡ Geography in

2Fo Do Baragar, ilPractical Publlc Schoo1 Geography by a Hiþh
Schoo1 Theorietfr, The Western Schoo1 Journalr May lr929:" p. 186"

rrbid.

hbld.
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ln Manitoba wae not

o o ' eimply a fact and nemory eubJect, it lo a tralning
in thinkf"g- "td a etudy of human aãaptation'l

Theeo ideae remained as the baelc tenete of Ma¡itoba Geography coursee

through the early I9JOre. By L936 and later, howeverr Êome basic

changes in geographlc teaching had occurredo H. Mclntosh deecribed a

basLc philosophical change when he etated that

It 1e not profitablel I thlnk, to attempt to expLain
the phonomena of manr6 activlties on this earth Plrely in
terne of either phyeical forces or social forces'¿

Ho realized the interpLay of hunan activities, physical forces and the

tremenclous range and va¡iety of Geographyrs contento This perhape was

the first salvo fired in the developnent of a Social Studies curricuLun

for Manitoba. Tn 1939 it ca.me into being and at Least in name has

renained every since (thougtr in the middLe 196O's History and Geography

again became separate subjecte) " Thie was probably because there was

@ o u no other fiel-d in the cr:riculum so broad in its
scope, so abounding in rich material, and so stimulating
in its dena¡ds upon the initiative and the enterprise of
teacher and pupil alike, as the field that-ie comprised
under ttre general title of Social Studies.]

The intent here was for Geography to contribute to the interdepend'ence

of subjects such as History, Civics, Economics and Ethics but each wae

not to be regarded as a clearly separate field of study" During the

early L94o,e this triggered off nany argunents for and against Social

lrbid. r p. 191'

2H" Mclntosho rrGeography, science

JManit,oba Department of Educationt
Cltizenship and Social Studiesrr as quoted
L9r9z p" 86.

and Social Studyrrz P" ]-97"

rrCharacter Building,
from the Prosramme of Studlest
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Studios ao a eubJect wÍthln tho curriculum. However, no further

changos occurred until 1946 when, after the conclusion of the warî new

nethods and ideae began to ¡mrneate the Manitoba educational Ecen€.

Geosraphy Text Books, 189L:!82.

Along with the coneol-idation of the school syetem cane the

introduction of a new Geography text to be used in Grades One to Ei6ht'

This terb was

Five to Eight. The publisher supported ite wide grade use by stating

that

Ae the Public school Geography is intended for several
years of study (extending over the whole Public School
course) the earlier chapters of the book have been nade
very simple and have been couched in simple conversaùional
Ianguage; as the book proceeds, however, the degree of
mlnuteness with which the topics a-re treated j¡creases
somewhat, and the etyle becones more formal and precise
to al.low of condensation of expression.2

It appears that the intent of the texü was to move away from the

nethods by which Geography had been taught in the past" The authors

realized that

The study of Geography; often the driest and nost
wearisorne the pupil has to deal" witht will always be so
unless the Teacher frto his knowledge adds understandingrl
and presents the subject so that, while he satisfies the
childts eager curiosity by offering to it well amanged
facts, he also kindles the child's imagination, and thus
makes possible the mental assimilation of these factsn2

Publíc and it was utilised in Grades

loot""io Department
(Toronto: Canada Pubtishing

Zlbid., ae quoted from rTo the Teacherf"

hbid"

of Education, @o
Company Limited, 1887)"
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It wae their hope that the

o o " whole of the ¡natter ehall be presented to the pupile
by the Teacher--not in a eeriee of catogorical etatements
tô Ue accepted by the pupils w'ithout reflectlon and \'ith-
out conmenl, but in a seriee of convereatione, consisting
to a largo extent of questione by the Teacher and replies
by the pupiler--questions, not on what the pupil hae
consëiousLy comnitted by rote fron the text book, but on

what he has obtained for hinsetf, ho knows not howt from
the uee of his eyes and ears and brain¡ ever eince he

began to observe and think;--conversations consistin6t
noreoverr of volunteered statements which the pupile
shoul-d be encouraged to offer, based on their own reading
and researchol

A new approach indeed for, prior to this, texte had nainly been gazeteers

of geographical factso However, thie text ÏJas organized into forty-six

Lessons to be taught over a series of years. Each l-esson waÊ graduated

frorn easy to more complex. The textual materiaL ranged fron a

definition of Geography to the importance of directiono map drawingu

naps, physical geography antl finally a continent'al- geographic sürveyo

Howeveru because of the way the textbook handled its material

there vra6 no inprovement over the Geography of earlier years despite the

claims of the publishers. Each lesson uras a serfes of numbered

paragraphs with infor¡oation appended and the etudent was ex¡rected to

learn these. The addition of exercises a¡d reviev questione for each

lesson wae definitely a distinct Ínprovement over the earlier schoolíng

which just required memorization.

This t,ext remained until fBó9 *iren New Canadian Geography2 was

lrbid.

{""-gggqian Geographv, (winnipeg: clark 8ro6, & Co.r 1899)
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becauee of dieeatisfaction wtth Public ,Sqheq]

eaid in 1897

The insufflciency of the textbook in Geography causee,
a difficulty in this department that ought to be removed.r

This new text really was llttl-e different from the previoue one ln that

it again adopted the approach of examining ühe Physical Earth and then

went into a detailed study of North Anerica, canadar south Americat

Europe, Aeia¡ Africa and Australiau Although originally written for

Ontario schools it coul-d, in facto have almoet been written for the

eouraes taken i-u Geography in Ma¡¡itoba schoole"

Although the textual ¡naterial appeared little different from

the previous textbook it did nove away from just a list of nunbered

¡nragraphs. There was also some irnprovement in the type of review

questione it asked. A typical question being

Describe the Guia¡a highland" when does most rain fall
on these highlands? WlnYZZ

The first part of the question is typical of the old Geography but the

addition of rl,rthyr requires the student to reason and use information"

Thís was a distinct step forward, Indeed it noved Ins¡nctor Maguire

to renark that ¡rthe new text in Geography is an inspiration to the

teachersftoJ However! as a text it waa a distinct improvement. Its

u4
The replacement occurred

GeograpþAo As Mclnt¡rre

lM.oit*bt Department of Education,
Superintendentte Report as quoted from the
D.epartment I 1.897'. po 22"

2l¡." C*"ai* C".gt"pny: p" 204"

}{anitoba Department of Education, To Mo Maguire, Inepector of
Schools--North CentråIu quoted from the i\nnual ReIort of the Departmentt

1899.

D" Mclntyre, l,{innipegu
Annual Report of the
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etyl.e of preeentation wae certalnly more readable than the book lt

roplacod and wfth the inclr¡slon of a large numbor of both coloured and

black and whÍte printed maper and picturee it wae almoet certaln to

appeaì- to the intereet of the students.

The text did have c¡re drawback in that its vocabulary wa8

adva¡ced enough to make it dlfficult for studente in Gradee Three to

Five to read. Ae reading of the text was necessary it was felt that

there was a need for a more simplified book at the primary Ievel'

consequentrv was introduced in 1901 for

Grades Three, For.r a¡d Five although New Canadian Geography wae retained

for use in Grades Four to Eight. The ners textbook wae only a sr¡al-I one

with 1]9 page8 plus a 1-2 page review eection after ito The firet eight

chapters dealt with the physical ele¡nente of Geography while the

renalning six clealt with resources, fau¡r4, peopl-e, industry, governnent

and maps" Each chapter appeared totally unrelated to the next. They

were just a serles of eeparate pieces of information, wLth no cohesive

theneo

At this time there wa6 also a textbook being ueed in the Gradee

Seven and Eight for Physical Geography?. Unfortunately no copy of thie

text could be located' It is poseible, howeverl that it may have been

lncorrectly naned aB hlere many of the early texts"

The approval in t899, of this Physical Geography text would

Io¡r-llgt" and Its suqrqundings,, Morang¡e
Ie (Toron Y Limited,

, (New York:

Modern GeographYr Part
n.du )

American Book ConrpanY' )
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probably be the reeult of the lnterest created in ths late 189O's by

the Report of the Comnittee of Ten on Secondary Schoo1 Studiee fn the

United Statee" This Comnittee puehed for coureee in Physical Geography

to be introduced into the schools. It wae, however, not conefdered very

eatlefactory for withln four yeare ito along with Phyeical Geography in

Grade Eight, had been dropped from the curriculum. AE Physical

Geography wae onitied from the Geography currlcul-um so it was inetantly

abeorbed ae part of the ScÍence courses in the Intermediate Schools"

I.nLgo'theueeoftheNel¿Canadian]geogra!ÞItextbookhad

decLined a¡d it was replaced by Our Earth as a t'Jho-lel which became the

authorized text in Grades Five to Seveno As its author inplied

Thie littl-e book is a conti¡uation of the childrs first
step in the stusr of geography, as set forth in rfour Hone

and Ite sr.rroundingsorr The sane plan has been adopted and

the eane principles followed. The object hae not been to
trnoduce a Gazetteer and an Atlas of the l,lorld, but to create
interest and to stimulate inquiry.2

Tte 257 pages contai¡ed many picturesr black and white and coloured

map8o The naps being rrclear, distinct and ímpressivetrJ and the

ÍLlustratións h,ere rtcarefully selectedr with ùhe view of impressing

facts and ecenes on the memorYott4

Ite l-ast forty page6 contai¡ed review questions and a list of

etatistical information. Some of the queetions were a great improve-

nent over earlier onee for although there urere some which said ilr¡lhere fs

Winnipeg situated?rf and rtwhere ie cattle ranching carried ontr5 they

@rMorangrs
Part Ir, @oran6 and
CanpbeIIo

Zrbid.¡ po lli" huia" 4rbid. 5rb1¿'r p. 219o

Fl¡st Book of Modern GeograPhYo
Co., Ltd. r 1902) r compo hl' Co
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foLlowed theee up by aoking rr!'lhy le that part of the country favorable

for raieLng cattlo?tr}

It aleo contafned euSgeetíone for exteneion work for the

student--

ïlrfte to the office of the Canadian Pacific Railways
company for their lllustrated clrculare, in which are anJr

views of westerfl Bc€rrer]oz

which the teacher could utiliee or ignore dependin6 upon the claee he

wae teaching. This wae to be the text for the next eight yeare r¡ntiÌ it

wa6 necessary to repÌace it in L911.

Besialee beiag neceseary in the Elementary School textbooks were

aleo used in the training of teachers. Howevero the Geograpby courGes

for teacbers invoLved them fn nothing more than a study of the textbook

currently in use in the High Schools. thie, of courser did nothing for

Geography as a eubject, for it made the teacher faniLiar s¡ith the contents

of the textbook only and ùid not train hin in geographic conceptso It

fs emall wonder tl¡at, in 1!08 Inepector Walker was moved to state

In geography and history l-find thaü teachers are too
nuch the alaves of text books"2

while Inspector Newcombe noted--

I devoted eome time to an examination of the work done
in primary geography ard fipd that in nany cases the teachers
havã to uutj ¿ãr:.nile aims.4

IIbid" 2rbid.

h{anitoba Department of Etlucation, Eo Ho tlalker, Inspector of
Schools for the Northern Division as quoted. from the Annua1 Reports -of
the Depqrtment, LgOB: p" ?9.

4M"oÍtob" Department of Education, C. K. Newcombe, Inspector
of SchooLs for the l,/estern Division, IbJ.d.¡ P" 84o
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Thle use of the current echool textbook for the training of teachere

continued through until 19LO wlth only one exception. Thle wae tho

ueen in lgOlr of Hlgh Schog1 Geographyl. It wao, however, ueod in tho

Science course for teachers who were taklng thelr Third CLaso Certificateo

Its ueo and the development of the couree vraa due to the fact that

o o o the study of Physical Geography has made rapid
advances; 1t forms part of the course of study ln higher
achooleo and has ite lectureehip and profeeeorshipe in
various universltiee of the United States and Europeo It
is recognized not only as an important etudy in itselfo
cultivating the habit of observation and of associating
cauae and effect, but al-so as an introduction, or rather
ag incltemento to the study of various sciences"Z

This textbooke tbe study of whÍch was ¡nrt of the cour6e? exanined the

Earth, íte physical changes and features aE Þtel-L as the oceanr the

atmoephere, and the Heavens in its 4?O ¡ageao There were also forty

pages of Comnercial. Geography attached to the end of the Physical section

of the texb" fts methodology was sinilar to that of other Geography

texts of the time. The book gave

o o o mltn€roue facts, endeavors, in aL1 the subjects dealt
rr'Ith! to keep principles steadily i:n viewo to refer effecte
to causes to follow causes to effecte to give t'heory ae
theory and fact as fact. But a book alone is not enough;
fieLd work is a neceseity; facto fron the out-door
experlence of both teacher and the taught are the very
lffe of the subject. The features of the eurroundiag
countryo the phenomena of the air and eky that all- kr¡ow
and epeak of, experiments in the chemical and the
physical laboratory along with its necessary adjuncto
the stereopticon, nust all be employed ilt the effective
treatment of the htghly important' studyoS

lGo Ao Chaser HiFh Schoo1 Geography.
Company Limited, 19OJ).

ZIbid., ae quoted fron the Preface¡ po vo

âuia"

(Toronüo: Canada Publishing
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Importanto howeverl wae the etreee which the author put on observatl.on

anl practfcal work. If followed through by the inetrucüor it could

prepars a teacher well to teach Phyeical Geography'

Froru L91O the Wlnnipeg Norrua} Schoolr ed by L912 all teacher

training coursesr used as the Geography text A CompLete Geographyl"

The book may well be described ae an improvement for now, instead of

foli.owing a fornat of nunbered paragraphso ft developed a typicat

regionaJ" textbook approach. It tregan by examinlng General Geography ae

a way of introduction and then noved into a study of each najor

oontinenta'l areao

North Anerica rated ooverage of almost two hundred pagee whil-e

each of the other continents, includÍng Europe, rated no ¡nore than one

hundred. Ite treatment of the material was much more detaiLed than the

studentsr text lùich, in 1p)-1¡ vrae changed to !'Iorld Relations and the

Continent.2 Conuuquently the teachers had the chance to be better

prepared fc'r teaching the subject than formerly. With twenty-four

coloured naps of the physical-political variety--with the political

part dominating it--it allowed the student teachers to work at sone

map studyo An innovation in the text was the use of relief naps" These

had been created by the technique of ehading. By varying the shad,ee on

either side of a nountain range fron light to dark Ít created the

In co*pf"t" c""g't"ony, ed", John-C" Saulo Jrd ed.¡ (Toronto:
Moraug B¿@ited, 19oB) Thie text was also referred
to as Morangrs Complete Geography and later as MacMillanç Complete
Geography.

2M"rr,t¡r"u, VJorld Relations and the Continents.
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lmpreosÍon of varying helghto" It wae now poeeible to gÍve an

appreciation of areae occupied by mountaine and those ¿reaa occuplod

by plaino.

The developrnent of thls text was a roaponae to the French

tradition in Europe of Regional studiee which Vidal de la Blachel had

pioneered from 1899. The text2, although it coneidered physiographyu

no longer 1ooked from the point of envíronmental determinism but used it

a6 a uray of focueíng on first of al-l a continental area and then on to

smaller regions--countries "

In the Science Cowse for student teachers Chasete bookJ had

beenthetextsincel9o1butin1912thetextwaschangedto@

Physical Geography4o The author stated that

Each topic is treated inductively. The essential facts
are first given, and the student is then guided to a know-

ledge of their cau6e8, significance, and reeultso This plan
nakãs it possible to avoid in some degree the vague general-
izations uhich are characteristic of most text-books. The

student ls in poosession of a sufficient nurnber of facts to
enable him to see the basis ald appreciate the value of the
generalizations which follow.)

An examination of the book proves that this was sou Typicallyt in the

section on rrthe Landrt the author discusses crevasses and then goes into

an explanation of glacial movement which causes crevasses" Wherever

lpauffidal de Ia BÌache, t845-t9t8, introduced rrnew Geographyr¡
into Francen

2¡ Complete Geography, ed., John C. Saul.

4Ch""1"" R. Dryer, T,essons in Phllsical Geography (New York:
Ànerican Book ComPanYr 1901) "

5rbia. ¡ po 5o

J0hase, High Schpq! i€eBLAIhX..
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pos6ible the author always followe up an explanation with a realietic

exerciee to help explain the basic prÍnciploo Hovrevero although the

author etates that ho follows an inductive approach to Phyeical

Geography he takes whato in comparison to the Morang textl, could bo

consLdered a retrogreseive step ln that he follows ideas of environ-

nental" determinism. He statee

.Animale capable of being thr¡,s domesticated were entirely
absent from Auetralia, and nearly so from Anerica; hence
the aboriginal inhabitants of these continentet with few

exceptionso did not rise above the eavage 6tate'¿

This text, though an iraprovement over the trrevious ones ueed for

training teachersu wa6 only authorized for one year and then itt along

with the courae in Physical Geography, was aba¡rdoned a.nd ceased to be

a ¡nrt of the Programme of Studies"

A3-though 191-2 was the year in uhich there vraa a re-organization

of the Programme of studies ít was in the previous learr 1911, that a

new textbookJ was introduced for r¡se in Grades Four to Six. The author

was Vice principal of the NormaL School in llinnipeg and the book was

v6itten by him in an attempt to solve what he considered a problem in

the teaching of Geography in Manitoba. Mclntyre stated that

o o . o the study of the rrearth as a wholen, in other words
the study which was to furnish the chíId with a standard
of geographical reference, has meant va¡ious ttrings to
different teacherso This want of uniformity was d.ue in
large measure t,o the fact that the geography of the Junior
grrá"u was outlined in the programme of studies, and the
interpretation of the neaning of the course wae left

20hr"1". R. Dryer, Lessons in Physical GeoF,rtphy, (New York:
A,nerfcan 3s6þ Companyu ltO1")

h corpf ut"-gggg4pLl, edn, John Co Saulo

3&tclntyre, !,lorld Relations en¿l the Continents.
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entire}y to the teachere, who, in the majority of inetanceeu
were teachere of meagre experlence, and ofton ¡noet incompotent
J.n geoSraphical knowledgeo Even whero the teacher had thie
exporienceo f.t waa no easy taek to provide the ri6ht, Eatter
and the rlght method. The lnevltable reeult hae been that
the geography of ttrie grade has beon but poorly taught¡ and
the children have gone on feeling to the end thelr want of a
proper geographical foundatfon" 1o meet the neede of the
children and of the teacher ie the maln reaclon for the
appeara¡¡ce of this book.l

Thie etatement closely 6un6 up the oituation Geography teaching faced in

Manitoba and certainly euggests eome of the reasons why, after this tinet

it went into a distinct decline"

The organízation of the book is sinilæ to that of 99þþ

Geographf examining first World relations--Genera} Geography--lt

eontained a complete series of regional etudies around the worldo

CompJ-ete l,¡ith review questions at the end of each section it real3.y wae

no différent and co¡rtalaed the same nethodology as Morang¡s 99g¡þþ

Geosranhv"

However, it was succeesful enough to stanil the test of time for,

a]-though its use was extended Ínto Grade Eight by lt1po it contínued

for twenty-one year6 as the recognized text until it was replaced in

19JO" The re-appeara¡rce of Phyoical Geography in Grade Eleven in 1919

required the adoptlon of a new textbook' This was High School Phls:þgl

GeographyJ which had been reprinteil for use in Canada, with Canadian

examples. As seems to be the norm it brought no change in the

nethodology presented. It was still a series of eub-headed paragraphs"

llbid", as quoted from the Preface, p' iiio

2A Complete Geography, ed., John C. Saulo

forove Karl
@'
rgl8) "

Gílbert and Âlbert Perry Brighamr Hirh School
(Toronto; MacMiIIan and Company of Canada, Limitede
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Linked l-nto a eerLes of chaptere. Each paragraph contaíned a

deecriptlono too Lengthy to be learnt by heart, but nevertholese the

work of the couree would probably be mainly menorization of the textual

materÍal" This wae probably the case for the courae and text were

only authorized for four Jreara ar¡d.were then dropped fron the Pro6ranne

of Studies after I92t"

The development of JuniqrHigh Schoole and the re-organizing of

Grades Sevenu Eight and Nine ín L923 brought w'ith it a rovanping of the

Geography course in those grades. Iastead of being just a review of

the t¡ork in Grades Four, Five and SÍx it' beca¡¡e a study of mankind"

Thie occasÍoned the need for a new textbook which was satiefied by tbe

adoption nf .1

This book with its 450 pages wae perhaps first of a1l a

Canadian text" The publisher stated that

To write a text-book from the Canadia¡ standpoint has been
the purpose of the present author. The subject nattert the
conparísons, the mapsr and the il-lustrations have the
Canadian atmosphere.¿

It Íncluded nany ùeaching photographs, 2J6 to be precise, but the

eontent unfortunately raas almost encyclopaedic (factual only) with no

real human interesto The text itsel-f was divided into three eectionsn

Part One, which accounted for one-fifth of the textr lra6 the ueual

generaL geographic introduction whereby the Earthu the Atmosphere, the

Oceans and Physiography were explained. The second section contained

alnoet forty pages devoted to Commercial Geography" Thie part examined

lcoorge Ao Cornish, A Canadian School Geof<raphy, (Toronto: Jo Mo

Dent & Sone Limited, 192))"

Zlbid"e as quoted from the Preface, po Vo
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the production of pLant producte around the world. The third Parts

whlch occupied the largeet part of the book (approximately two-thirde)

was devoted to Reglonal Geography of the Wor1d. Thie regional eectionu

bowever, þra6 unbal"anced ln that North Anerica and Europe were explained

ån detail whilo the other contLnente received ¡nrfunctory treatment.

Thie díd have the effect of givfng the pupil a rather one eided picture

of the worldo

Until the middle twenties training in Geography for teachers--

whether in early yeara vía the Intermediate and High Schoole or in

later years via the Nornal School"--had always used the school texts as

the basis fron r'ù¡ich to worko

By 1t26 for the training of teachers counses used two texts

which dealt with ¡sethod rather than with content" These were Teaching

of Geogephj¿I an¿

echool teaching. The author stated that

This study of geographic pninciples i¡ relation to the
teaching of elementary geography was undertaken for the
purpose of aiding teachers in the difficult problem of
organizing the interesting and. valuable facts of geography
about fundanental, central ideas aa a means¡ of unifying,
ín a measure, the geographic knowledge preaented to pupils
of the elementary school . . o oj

Geqgraphic P¡lqcjplqe aimed itself primarily at elenentary

Geoeraphic Prínciples o2

lMendel Eo Branom and Fred
Ernphasizing the Project or active
Ig21).

zDouglas C. Ridgleyn Geographic Principles, Their applicatlon
to the Elementary School, ed., Henry Suzzalloo (Boston: Houghton Miffin
Co, The Rivereide Press Canbridge :..925)".

hbid.¡ as quoted in Preface, po,ixo

K. Branom, Teaching
method, (nór@y,

of Geographyu
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He began by defining Geographlc Principlee and factore and thon used

theee ln explaining waye of teaching Home Geography and the Geography

of North America and lte citfoe. It completed lte teaching methodology

by ehowing a vray in whlch one could organize a etudy of one particular

topic--tbe exanple usedbeing the cotton industry"

This mothodology is, perhaps, best explalned by the editor

when he said

The etudy of geography offere a larger and wider
opportunity for a vital and compreheneive study of hunan

Lite in its environmental relationships ' o o or

Thie is born out by an exa¡nir¡ation of the book" For instanceo under

¡fFactors of Natural Environme¡rtfr Ridgley remarks that

For the pr¡rpose of the sùudy of geography this
environ¡oent may be considered ae consistlng of nine
factors; location, climate, relief, eoil, nineral
resourceB, the ocêânr native pLant life, native animal
life, and other peoples' It i5 the function of
geography to show how manrs activities are influenced
Uy itrese factors of the natura.I environment; how he
uãed them; how he adjusts himself to them; how he modifies
then to his adva¡tage or disadvantaBe; and^how his r¡ork
is modified by their ¡rrsietent influence.¿

The Geography in the Nornal School utilised Branomrs book'J

It aimed itself at the î{rew Geographyr which emphasized interpretations

as well as facts. The authors stated that they were rrnot primarily

interested in geography a6 an academic subjecttt4 and that it wae

o o , possible to organize the geography course of study
in euch a way that the dominant víewpoint will be geographic
and at the same time will permit of the interpretation of
material about, l-ife centr"s.5

lrbia"

Jtsr"nom

4rbld. 
u

2rbid. , p. 65.

and Branom, Teachi¡B-e!-GgcErap¡f.

ae quoted fn the Preface, po vo 5IUi¿"
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Thoy wero, however, concerned with teaching by the Project Mothod" To

thie end they suggested that the followlng methodologies would lead

towards thie approacho

XIV" The Argumentative Leeoon
XV" fþs TopÍcal Outline

XVI. Journey GeograPhY
XVII" Type Studiee

XVIII" The StorY
XIX. Dranatization
XX' The Projectl

If aLL these methods were applied to the teaching of Geography in

Manitoba there is no doubt that it would have thrived" However, this

perhaps was the time vlhen geographic methods began to improveo

Both these books provided good oupport for teachers who having

had previous weak geography training would have little backgfound on

which to base their teaching. Each author got around thie by providing

suggestions for fi¡rther study v*rich would help to give ideae to

teacher eo

Ðespite the s]-ight improvement, in the situation of Geography

and the improvement in training it was 19f9 before Geography teaching

and cowses began to re-appear in Manitoba"

This modern activity type of approach was noted d¿ring 1926 to

19J9 because the Superintendents and Inspectors were prepared to comment

on lts usefulness' \n 1935 Plncock stated

History and Geography lend themselves excellently to
the cactivityr form of approach. small Eroups of studente
may be assigned to secure information regarding various
phases of a üopic and this lnforration later conelated
into a coherent whole. In addition to some formal work
in written expression the writing nece66ary in t'he

}Ibid.3 as quoted from Content: ppo vii-viif"
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complete troatment of the eubJecte mentloned forne the
fineet type of practico naterlal.r

Tn ]91? the use of the method was noted in the Dopartment of

Education Annual RePort

In the upper gradee of the Elementary schools the
rtactivlty mel.ñodtt is being used to advantageo For example

fn the teaching of Geography, rrTraneportation in canadart

may be the immediate eubject of sùudy. In place of simply
r"áaing about.transportation and reproducing what hae been

readyu orally or in writing, the class undertakes the study
a6 a project. sone of the class will search for infornation
ae to transportation during the days of the explorers and

fu¡ traderso Thie will lead to the drawing of naps showing
routee taken; the calculation of distances of journeys and

the time taken to nake them; the naking of birch-bark canoeÊî

nodels of York boats, forts, Red River carts, etco Another
g.oup will take railroad development; another traneportation
by river¡ lake, canalr atrd ocealr; still another the
dávelopmenü of notor car traf'fic incl"ucling construction
of highways, Lastly a group will study transportation by_

air nãtural1y leading to a study of Canadars great mineral
reaource6 in the northo In this way the whole class
working together will assenble models, maps, pictures and 

_

wrftteã work of their own which makes the whole study vital
and rea1.2

Deepite these improvements in the training methods for Geography

teacherse progress in textbooks ar¡d courseo v,Ias slow. In the High

School after L921 i-he only Geography available was in the General

Science course and this General Geography used as a text Canadian

School Geography]. It was, therefore, only a snall extension of the

course in Grades Seven, Eight and Nine.

It was L92? before a new course in Geography appeared in the

High School and this was in Human Geography. The book adopted as the

lManitoba Department of Education, Jn C. Pincockr Superintendent
of lüinnipeg Schoole, aB quoted from the Snnual Report of the Departmento
]-915-Õ62 p. 94.

Zrbid. , rgt?-Jïr p. 11J"

,Cornieh, Canadian School Geo8raphl.
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text wae Huntingtonte Princlpleu of Human Geogr .l Thie book wae

originally publlehed ae a textbook for college use but was ueed at tho

Grade E1even level fn Manitoba because of lte theme in which it

o o o organised a picture of world geography in terme
of hu¡¡an activities $rÍth the rrexplanatory descriptionrr
of the physical earth omitted or greatly reduced'Z

As a text ft attempted to do three things

o o ' first, to set forth the great principles of geography
in its human aspect; second, to provide a conpreheneiven
but easily taught text book for students who have reached
an age when they begin to think for themselvesi andr thirdt
to ftrnish to normal school students and to teachers in
elenentarXr schools a book which will give then a solid
grounding in the huroan relationship whích they are eager
to teach.J

In follorring these principles it had four main points of enphasis

o o . first, its concentration on hunan relationships¡
eecond, its emphasis on the effects of climate rather
than upon the physical and neteorological sídes of the
subJect; third, its inctusion of chapters on vegetatiou
and diet, two subjects v¡hose geographical significance
has been largely overlooked; and fourth, its interpretation
of political geography. This last part of the subject does
not nean the study of political divisions, but of the
political relationships, both donestic a¡¡d foreignt which
ãriue out of geographic cond.itiotuo4

Finally Huntington aimed to reinforce these points by putting then in a

problem format to be solved by the students. Typical of t'his is a

question at the end of the chapter on rrthe Earthte garment of

vegetationfr '

lHuntíngton and Cushins, lggggSggglg&,"
2Preston E" James, All Possible Worlds, A HLutory of

Ideas, Mape by Eileen ht" James, Tlñãffi"p- Bobbe-Merrill
Inco, L97Ðt p. 3?5"

SHuntington and CushJ-ng, Human Georraphy, Preface¡ po

4rb1¿"e ppolii-iv'

Geographical
Companyu

i11.
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?o A few yeara ago numbers of advertiaements appeared 1n

England. emphaelzing the advantages of rubber plantatione
in Burmah. Study the climatic maps and find out whether
the climatic conáitione juetify e;rch advertising.I

The year 19ZB brought the adoption of two new textbooke for the

Grade For.rr to Seven Geography coürs€Bo The Book of Boys ang Girle2 wae

adopted for Grade Four and Public School Geography] n* utflieed in

Grades Five, Six and Seveno It was alsi: adopted for use in Grade Eight

by L93?" The Book of Boys and Girl-s was ideally fittéd to the demands

of the Grade Four course for it coverod, life in the home region and

folLowed tlris up by exanining the life of boys and girls in other lande"

Public Schoo1 Geogra.phy was reaÌIy upitten as a text for the course a¡d

was to replace \,Jor1d Relations and the Continents"4 Both the authore

ruere Manitoba educators so the organization of the texts followed the

organization of the Programme of Studies that had been in vogue since

L9L2"

The first l?6 of the J18 pages in the book discussed North

Âmerica, South America and Europe ar¡d consequently were used in Grade

Five" pages l?? to 248 ¿eaft vrith the Geography of Asia, Africa and

Australia and were taken in Grade Six. This breakdown of the way in

which the book was used changed. for, by L957t Africa, Australia and

Irbid. t p, 2?6,

2fh" ¡..k of g"y. 
""d 

G --a copy of this t,ext hae not been

located.

JRobert M. stevenson and Fred D. Baragarr EgEigj@
GeoÂr¿rphv, (Toronto: l,Jo J. Gage & Co.r Ltd., 1934)"

4McInty"u, l'lor1d Relations and the Continents.
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aLeo the Brit,leh Empire were loft to Grade Sovenu By 1919 there had

beon a complote re-organization of lte uee Eo that North America and

South America viere studied in Grade FLve. Europe and Asia were taken

in Grade Slx and Africa, Australia and the British Enpire cane into

Grade Seven General Geography. Canada and the United States were then

studied in Grade Eight. No matter which form of organization
R

the course took the book was adapted to it and remained as the

adopted text until 1945" Its format and approach were similar to that

of World Relations a¡rd the Continents with facts being given under sub-

headings though it had much nore in the wqy of human interest Geography

intermingled v¡ith the factual naterial. For inetance, in describing

nar¡ufacturing in Central and Eastern Europe

Manufacturing is carried on chiefly ín czecho-slovakia,
where there are coal and iron mineso In thio latter country
luurbering is a thriving industry in the forests \'rhich clothe
the bases on the nountáinsr and_the timber is turned into
firniture, woodpulP¡ and p"Put"I

It then followed this up in the salne paragraph by stating

Large quantities of glass, china a¡rd metal articles made

in Czecho-Slovakia are now sold in our stores in Canada.
Many of the fancy buckles, brooches, pins, barrettesr a4d
other ornaments that girls like to wear are made thereo-

The book also contained maps, both coÌoured and bl-ack and whiter and

many üeaching pfctures. the length of time it renained as an adopted

text may be attributed to the success of its geographical approach"

In an attempt to porovide supplementary material for the

lstevenson and Baragar¡

Zrbid"

Pubtic School Gqqgf"phyz p. 1-67"
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Geography in Gradee Seven and Efght Our gorld Todqvl was approvod ae a

reference textbook" It wae again a Human Geography text urith Llnke to

Hletory and other Social Studiee" The book was

o o o organized into well-defined unlte. It is adapted
both to the one-cycle and the two-cycle plans of
preoentation. Each unit, is likewise organized Ínto
convenient teaching divisions which insure ordered
thinking and correct int,erpretation on the part of the
pupiI.¿

The idea was to appeal to a wide level of student ability by providing

nany questione and activities which were both graded and nuoerous"

The format $as eimilar to Stevenson and Baragarts book] but the

coloured map6 were a definite improvement while the pictures provided

excell,ent teaching naterial 
"

During the last two ¡reare of the war, from 194f on, Ð!þ

School- Geographl4 "". not published and it becanre, in certain instancesu

difficulü to get the authorized texto The echools were allowed to use

Ner¿ Canadian Geography5. Its approach, however, ura6 simplífied and

dateit so it tra6 approved only untí1 the revision of the courses and

texts v¡hich came after the end of the waro

Only one other text that was used in Geography courses during

lD" Fot"rt Stull and Roy VJ. Hatch,
ín the New Geographyr (Boston: Allyne and

2rbid", Preface, p. iiio

]stev"neon a¡d Baragar,

4rbi¿.

5lt"*1" Bverett Frye, Srw Georraphv, adapted for Canada by I.
Gammoll, (Boston: Ginn an¿ companyJgtTr G.r I92r)"

Public School GeoRraphy"

Our World Toda
Bacon, I93Ð"

a textbook



Ltz

the period 1891-191+!, remains to be diecussed. Thie was Geof¡raphy

of Commerce for Canadianelo It was used ín the High School' General

Geography course u'hich wae developed in Grades Ten and Eleven after

L931s and the Hunan Geography course, which used

Geography2 "s . textu became the Grade Twelve courf¡eo This GeneraL

Geography courele was mainly taken by the academicat3.y weaker studente

fn the city echools and was developed as a re6pon6e to a resurgence of

fnterest in world coûlrìêrceo

The t,ech¡ique developed by the author was to etudy Comnercial

Geography by taking

o o n a broader and more scientific view n o o' in
which the commoditiee, industrios, commercial citleet
and transportation routes a¡e the topics about which
the facts of geography are grouped in a logical wayo

Since the pupits in high school have already studied
the geography of the varioue countries, some of then
severaL times, it seemed far better to select the second
method, so that the pupils approach the subject from a
fresh standpoint, and that the topics may be so varied
that each vrill be studied in a diiferent way.3

To accomplish this the author divided the text into three partsu The

first 2)l pa6es covered commodities and industries, the second section

on commerce and transportation occupied 79 pages, while the third

section consisted of 8t page covering a study of the British Empire.

Principles of Human

keorg" A" Cornish, Geography of Commerce for Ca¡adianu (Toronto:
Sir Isaac Pitman & sons (canada) Ltd. i 1934) "

ZH.rotington and Cushing, !Ig4$99gæPÞ.
Jcornishr

the Prefac€¡ po vo
Geosraphy of Commerðe for Cena4le4q ae quoted from
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The laet sectl-on began by examinfng tho physical aepects of an area

and then the commercial activities.

Tho inclueion of tBB aifferent mape, grapire and photographs

made it a good text in tJle hands of an enlightened teacher. The Grade

Ten and Eleven Geography courae retained this text through to l-945 and

it even nanaged to survive the revision of 1946 for a timen

All- these texte reflect the change already noted in the

Geography coursêsc With the coming of the European influence in the

early part of the period, texte studied man j¡ relation to his

sunoundings. The textsr which had at first been mainl-y physical in

their geographic methodology, now began to develop a world regional

approacho

The decline in Phyeical Geography texts ìrras a response to the

change from environmental determinism of the America¡t school to the

need for observation requested by the proponents of regional geography'

The term texaminationr is used very widely and ranges from

written examinations which $rere conpleted by both pupils and teachersu

to the examination of schools, pupils and teachere by the Department

of Education inspectors"

The Reports of the inspectors, made while on their visits of

lnspect,ion to the different schoolsr caJtn if exarnined chronologically

give some idea of the problems being faced by teachers of Geography and

also some information as to how the eubject was being taught.

Exami¡ations during the period from l-B9I to the end of the
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Flret i,lorld war, IgIBt were narked by IÍttIe or no change from what had

been demanded in the previoue twenty yearac Queetions were stfll- being

asked in the toacherst examinatione which required just memorlzatíon of

nany facte"

?"Where¡wtratandforwhatnotedare:Melbourne,Nanaimoo
Sitka, Archangelr Banana Pointo Baikalu Singapore' oklahamae

Heligoland, Atlanta?r

,.Accountforthefo:¡tationoftheSo].a¡systemaccording
to the nebular hypothesie. Narne the planets in order of
distance from the centre.z

These are two exampÌes drawn fronr teacber examination paper6 and it can

be eeen that they require no understandin6 of concepts but rather Just

straight rote learning of facte, to be reproduced for the exanination"

Even by 1892 litt1e improvement had occurred for the First C1ase

Certificate exanination asked questions such as

4o What geological conditions produce eprings and artesian
wel-1s?

?o Discuss the statement that each rna¡ in his life reflects
the physÍcal surroundings of the locality in uhich he lives"J

and

5, lrlhere and for what noted .1" Johannesberg, Theesallr
Manit1a, Delagoa BaY, Armenia?T

Two apparent trends come out of this. One is the domination of the

physical form of Geography and the eecond' is the appearalìce, particularly

in question number 6even¡ of a suggestion of environmental deterninisn"

Ig*itob" Department of Education, Examination of Teacherst July
189Lr Geography, Third Clase Certificate.

2lbld., Second Class Certificate, July, 189J'

hbid.o Flrst CLaee Certificate, Julyu 1897"

4lbla", Third crass certificate.
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Wlth these trende ft |e obvious why, in the echool cLaaeroomu

phyeiography tended to dominato and why memorizatíon of facte wae the

onLy way Geography was taught and learnt"

This 1E confir¡ned by a etudy of the Collogiate Ent'ra¡ce

Examinatlon for t897 for these sxamlnatlona r¡rere a culmination of the

work done in the Elementary echool" Typlcal questions were

?u TelI what you know about the earthrs shape, size
notions, and distance from the sun.l

6. Íbom what countries do we obtain the following:-
coal, iron, cotton, rice, Bugaro coffee, silk and opium?¿

By 1pO8 no trend sþanges had occu¡red, for questions still

emphaeizing physiography were being asked and such questions ¿s--

3o Hention the chief characteristics and give an example
of two of each of the following:- plateausr-coastal plainst
plains of subsidence and plaini of erosion.J

and nemorization questions ae--

?' On a map of the United States marks, (a) tire river systems,
(¡) ttre grazing¡ graino mining and nanufacturing areaer (c) tire
exact location of 20 important cities.+

/
weree in facto continued until 1920"

During the same tine span, 1891-1920r the inepectors, in their

exami¡atione of schools and teachers, exhibited concern over nany

aspects of Geography teaching in the claesroomo

In the early years the ascendancy of Physical Geography was

Irbid.,

2rbid"

]ibi¿.,

4rbrd.,

Second C1ass Certificate.

July l-908: p" 18J.

Third Class Certificate: po 2O1o
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noted when an inePector commented

o o o it is hardly possible to ineiet too etrongly upon
the value of map drawing a6 a meane to the proper under-
etanding of the eubject. It 1e however gratifying to note
that increaee attention is being accorded to physical
geography, to the gradual exclusíon of the dry and
valùeIãss lists anã ¿efinrtions of the texte.r

Perhaps nore important, howevere wâ8 the problem Uith faciLitiee and

equipment for the

o o " lack of an abundant supply of blackboa¡ds in so many

of the schools is I fancy one of the rea€tons why thie
aubject is not very successfulþtaught'2

while

The publishere of the geography ehould be asked to publish
a Hanitoba edition for orr r¡se which would, give us a map

of the country and reliable information prepared by sone

qualified pêrsorlo/

Even in 189? it was noted that

The insufficiency of the text book in Geography causes ¡
ctifficulty i-n this department that ought to be removedoT

The prob}ems of nethodology vrere noted by Lang when he said--

There are many teachers and parents and trustees who still
labour under the mediaeval notion that the boy is not being
educated r¡nless he is making himself unhappy ov€r o . o o

some uÉetched list of rivers or capee or o o o o)

Il4roitob", Department of Education¡ So Eo L*g, Inspector of
Schoo1sfortheNorth-þJestDivisionasquotedfrog1the4@'9
-of-bhe Department, 189t: P..1J5"

-Zluia

]Ibia"r as commentod by Rev. Jo M" t,lelltrood, Inspector of
Schoole for North Central 2 P" l.39.

4Ibid.! aB cornmenied by D. Mclntyre in his Superintendentrs
Report, !úinnipegu 1897: P. 1J9

5fUfaoe B.B commented by S. E. Lang, Inspector of Schoolr Weetern

Division, 1899; p" )I"
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By L899 Geography educatlon had bogun to ehow dlstinct

progreaao It wae realized that it should be started in Grado One:-

A eerioue nietake is being made by leaving primary
geography to Grade III. There ie Just as nuch reason
for beginning rhomer geography in Standard I, ae there
Le for introducing reading in thie standard. To the
child the geography of the little alea inmediately
su:rrounding him ls pedagogically the most important
part of the uùrole subject, and there is enough naterial
here to occupy hie attention for the first three yearÉ¡

of his echool life.r

It was aleo realfzed that the ideas of home and place were

basic to any child and they just had to be etimulated"

There wa6 a growing realízation that it was necer¡sa-ry to expend

Bone Boney on equipnent ùo facilitate the work of the Geography tea.cher

for as A, Mclntyre eaid

l{odern schools should have, a set of the beet mapsr a
good glober a proper sand tableo eüco Geographical
charts purchased by sone trusteee should have been
nore wisely purchasedoé

Money needed to be spent not only on equipment but on l-ibraries for it

was noted

o o " that in echools furnished with a well selected
library those subjects are more easily t'aught and nuch
better results are secured, than when there ie no
library.3

The concl-usion drawn about Physical Geography in 1904 shows

that it tonded to be regarded as a Science.

Eastern Division: p" 4J.

?rbid., p" 41"

Jlbid", as commented by T. M"

Nort,h Central Division, I9O2: P. 64o

lIbid., a6 commented by A. McIntyre, Inspector of Schoolsr North

Maguire, Inspector of Schoolso
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Natwe otudy (a now programme of etudy) haa improved the
work in Geographyo a great correlatlng centre" Geography
trenches largely upon tho domain of natural ecíence so
that the child in etudyíng Seography must turn hie eyee
upwarde a¡d downwardsol

This wae typíca1 of the trends of the time which leant towards the

acfentific aspect of Geography teaching" Perhape this was really a

respon6re to the fact that Geography was still a subJect of memorization

and consequently wae diminishing in importa-ncer and had fallen into

disrepute.

The emphasie placed on map study has been noted from the

number of questions contained in the exaninations but whenever

fnspectors visited the schoole they always eeemed to lanent the poor

work in map studies.

Geography is characterized by an almost entire absence of
nap studyo The lessons are taught from the authorized
text book, neither pupils nor teachers seeming to be
ahtare of the necessity for accurate mental pictures of
boundariee, places, directions, and distances.Z

The probleln was commented upon by Ao Co Canpbell when he said--

o o o 1t ie remarkabLe that the classes in ?flo of tt.o
schools can te11 the capitals of most foreign countries
and be ignorant of the capitals of Alberta and Saokatchewan"
Nine lessons out of ten demand the presence of a waIl mapo

Too frequently the teachers as 'aell as the pupi}s cannot
tell what map€¡ are in the schoo1s.J

IIbld", a6 cornmented by !rr. Jn Cram¡ Inspector of Schools South
Central Division, t9O4: p, 41"

. }¡bid"r aB conmented by To M. Maguireu Inspector of Schoolsu
North Central Division, I9O?z P' 469

]Ibia. e âB coftnented by A, C. Campbellu Inspector of Schoole,
South Central Divlsionr p" 49J.
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Inspector Fallis also commented that

o o . fn the teachlng of goography not enough attentíon fe
givon to map and globe etudy. The teachers make the mistake
of uefng the text book too nuch in clase.^

This promotion of map etudy and the continuation of the idoa of the

menorÍzation of facts wa6 enco¡rraged in the 1908 Department Report

which stated that

There is, after all, much to be said for the old fashioned
map study and memorizing of names. c e . children can draw
from ne¡¡ory maps fairJ-y accurate in outline of thq land
bodies and know and can locate place¡ etc o o o uZ

The fact that map study a¡rd nane nenorization were still in

vogue by 1914 can be observed from the couunents of Superintendent

Ganey of Portage la Prairie.

Geography and hietory are both better taught then heretofore.
In the former improvenent has been made by greater u6e of the
¡¡enory naps, and also by actually menorizing the names and
learning the location of important places or Seographical
featuree"J

With the tremendous encouragement, between 189f a¡rd 1916,

given by the irspectors to the improvement of map study skills and the

use of maps there was a great increase in the number of ma¡xs and globes

used in schools"

In I89O the ratio of maps to schools, a6 can be seen from table

18, was approximately just over two maps to each schoolo This had

risen, by 1!16, to Just over three rnaps per school. At the same time

llbid. I a6 cornmented by A. B. Fa11is, Inspector of Schoo1s,
North Centraf Division, 19OB: P. !2.

2lbid., ae comnented by A. 1,lo Hooper, fnspector of Schools,
Brandon: p" ?3"

a

]fUt¿" r as commented by Superintendent Ganey, City of Portage Ia
Prairles 1914¡ þ. 72,



Year

r89o

1895

19OO

1905

r910

tgLS

1916

' Noo
dietricte
organised

TABI,E ].8

scHool, EQUIPMENT

7r9

956

LL47

t60
r55L

r8o5

L815

Non
echoole

opetr

SOIIRCE: Manitoba, u

JO June l-916r p" JI.

7L2

982

Lt52

T?6I

2227

2?27

2888

Schoole
using
naPa

the nunber of globes used increased from about one globe to every three

schools to æ,e globe for every two schools. A snall but slgnificant

improvement "

Despite these improvements Inspector Hatcher was moved, 1n 1917t

to state that

About eix schools added globes or maps or both. Too many
of the echools are poorly equipped in t'his respectt but
I have given definite instructions to a large number of
Trustee Boards and I am hopeful of an improvement in the
near futr¡re. Geography is taught well in a limited
nunber of cases and in a number it is imposeible to teach
it well owing to the lack of the necessary equipmento.

. However, I ann looking for an improvement in the fall.r

509

759

972

1rg2

TA7
L47?

r4z8

Noo
nap6
used

L796

2445

1935
'?o49

8¡44

9768

9825

Noo
globee
used

293

55?

747

97]-

L263

L194

L5r7

lIbid.r aE connented by A" J" Hatcher, Division Noo f., Brandon:
p. 6?"
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By 1"920 the examinatíon be6an to ehow that the regional approach

waa now eetabliehed as an integral part of Geography, ao can bo seen

from the questfon taken from an Entrance Examination Paper.

Io Describe briefly, under the following head6¡ one of the
following countries: India, United States, or France, as to:
(1) position, extent and population.
(2) climate, pr-oducts a¡rd industries"
()) gortetnmentol

Similarly a question from the Commercial Ðiplona examination asked

2n tJrite a geographical note on one of the following
countries: Brazil, Japan, France, Russia, India. Use

the following topics; (1) position, (2) surface, 3)
climate, (4) industries, (5) productsr (6) commerce and
cities.2

At the same time the interest in and developmenù of coronerce was also

reflected for questions such as

1o l{hat geographical conditions favor the growth of the
following Canadia¡ Cities as great indust'rial or commercial
centre: t{innipeg, HuIl, Hanilton, Reginar Sherbrooke, Ft"
Willia¡n. J

4. Where do the people of Manitoba obtai¡ saIt, gasoline,
coal,oil, sugar, cott,on goods, currants, olive oilr shinglesu
and halibut? In each case state the locality or localities
particularly" l'Jhat becomes of our eurplus wheatt fishu
cattle and fr.rs respectively.4

were being aeked.

In Grade Eleven, however, where the ernphaeis at this time was

on Physical Geography, the questione were stil1 very much a matter of

lrbid.,
zrbid.,

)rbid.,

4rbid.,

Entrance Examination, 1p2O: Geography.

Commercial Diploma¡ l92O: Geography"

Grade Nine Examination, 192O: Geography¡ p. Lo

po 2.
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regurgitation of nemorization of detail. Typlcal is the following

questlon"

?. state the Nebular and the Planetesinal theorles of
the formation of the Sol_ar System.l

None of the questions, in fact, required a¡y inductive thinking"

Geography had declined to euch a point that there was very little in

the elementary schoolei none in the Junior High, except for a little in

General Science; and only one limited Human Geography course in the

High School"

By L9Z? only the Geography entrance examination to the Col-legiate

renained as a guide to the trends of Geography. The emphasis was on

map study fon of the fourteen questions asked in this entrance

examination eight involved some type of map work" They aÌso still

denranded memorization for one of the questions asked

2o Âfter each of the following towns or cltiee write the
name of the river on which it is situated:¿

then appended eighteen narnec¡ each of which had a space for the river to

b.e r¡ritten" Another question followed this up by asking the student to

rrname. three minerals that have been found in Ma¡itoba"'r]

With the regional approach established at the elementary levelt

the commercial materiaf found its way into the High School programme in

Geography II and III. The fact that its base was commercial can be

ees¡ from such questions as

lMroitob. Departrnent of Education Grade Eleven Exarninationt
1920r Physical GeograPhY: P. 1o

Zlbid", Entrance Examinations, L927, Geography: po I.

Jrbid. ¡ po ?"



4. Give eix reaeona

a¡¡d

9. Account for the commercial greatness of any two of the
following places: Singapore, New Orleans, Montreal, Yokohana.z

That thie exanination ldaa for weaker etudents is ehown by the type of

question that really required no detailecl thought processee to answer

It"

It tuas really left to the Grade Twelve Geography examination to

display exanples of the trends which b/ere apparent in the geographic

academic work:-

1o tdrite a fulI description of the life of the rrKhirghizrl
of Central Asia. Indicate how they are to a great extent
controlled by their environment.J

Thls question ehowed the effects of environnental determinisn whfchr by

this tine, wa6 on the decline white the influence of Huntingtonrs

cÌimatic inference were apparent in anotber question on the sane paper

which asked

?" ItClimate largely determines the number of people in a
given regionrt. Explain this quotation fron the te:rtbook.
Give three examples where clinate hae encouraged a dense
population, three exarnples where it has prevented dense
settlement, and three examples where in spite of an
adverse climate, people have lived in considerable nr,nbursu4

L4'

Britaln! E commercial greatrr"u"olfor

IM*itoba, Department of Education, High School
Board, Geography I Examination, L936: Paper No. 57o

?rbid.

]U"r,itoba, Depa.rtnent of Education, Hi6h School
Board (Representing the Department of Education and the
Manitoba) June 19JB: Geography.

4rbia.

Examination

Examination
University of
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Although the questions did require more detailed thought t'hey etil1 did

not require much in the htay of inductive and deductive thinking"

ny f945, however, this trend wae changing for now questione

required a hlgher Level of thlnking from the etudent. Such ae:-

6. Why hae Canada becone a leader anong lrfur producingrl
natione'? Name four other countries that speciaLize in
either rsild fure or ranch produced peIts.1

6. Explain the importance of sheep aa a source of food
and cJ-ãttring. Why have Australia and South Africa rapldly
becone important sheep raising countries?
ldhy hae the nranufacture of woollens become a leading industry
Ín Lancashire?
Mry is the wool grower not subject to the depressing ^.
conpetition that existe anong the producers of raw cotton?¿

Tbough tbese questions had just begun to be developed at the end of the

period u¡der discussion it augured well for the future growth ancl

improvement of the subject.

Within the schools between 1920 and 1945 the inspectors were

eoncerned mainLy with the way Geography was taught for by now facil-ities

and equipment had improved considerably. The period 1920 t,o 19JO wae

one of a decline for Geography¡ so much so thaü in 19JO Inspector Moore

etated

A year ago I reported that civics and geography were not
receiving due attention in the Secondary Schools of
Manitoba. At that time I hesitated to make a recommendation
that general knowledge ae a subject shoul-d be made a part
of the curriculun in each grade of our secondary schoolst
but now I an convinced that such shot¡-ld be incl-uded - not
haphazard naterial but definitely organised every day

Irbid.,

2ibid,,
Paper No" 2t"

June 1945: Geography Grade Elevenn

Geography Grade Twelve, Principles

Paper No. 4.

of Human Geography
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knowLedge that everyone Ls expected to know" Tho avera6e.,
Hlgh school studont ie vroefully lgnorant along thle line.-

Uhile ín L912

Geography should find a place without further dolay'
The pupile know little or nothing of even the geography
of their own ProviBC€n2

with our present overloaded cufficulum there is no room
for Geogrãpiry.3

By 1956r however, ùhe work of the Normal School was helping

improve Geography teaching and learning with the general acceptance of

the activity method"

Hlstory and Geography lend themselves excellently to the
ractivityr form of approach. small 8roup6 0f students
may be assigned to secure information regarding rrarious
phasee of a topic and this infornation later correlated
into a coherent wholeo In addition to some formal work
in written expre6sion the writing necessary in the complete
treatment of the eubJect mentioned forms the fi¡est type of
practice material "4

The teachers aleo showed an improvement in the utilization of

vieual aids to improve their teaching for

All make eome use of visual aids to instruction" Most
of them are equipped with lanterns, filnr-s1ide machinest
of opaque proj"ctóts a¡d some make regular use of 16 mm

motion picture Proiectors.)

lM"nitob. Department of Education, Report ori Secondary Schoolst
by A. Moore of Southern Division, ae' quoted from the Annual Repolt of
the Departmentr 19JO"

ZIbid., Report of the Inspector, þ" 95"

hbla"¡ LB coftmented by A. Moore: P. 77'

4IbiA.¡ âa coüulented by J. Ao Pincocko Superintendent of
ldlnnlpeg Schools: p. 94

5lbia., a6 commented in the Report of the Intermediate Schoole.
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Tho inspectore oven put in a plea for the installation of radioe--

If radios could be ínetalled in our schoole and eepeciall-y
in the outlyin6 rural echoole where there is very little
contact with the outeide world, they would aid in broadening
the pupile outlook by keepinS them in touch with cuffent
events and openln8 up to theur a new world of interest which
would mate¡ially help them in their studiee in History and
Geography.l

During the l-ast flve years of the period under review teaching

appeared to stagnate. A major reason for this wae that many experienced

teachers were avray at the war as well as the fact that Geography was no

longer coneidered a separate eubJect and rdas no placed under the

heading of Social Studies.

Thie was noted in 1944 when

In this subject-fieLd progrese is being made in most
schooLs but there 1s stilt a good deal of confusion in
the minds of teachers. The best teachers have always
taught and now teach history and geography from the
social view point; othere with Iímited background find
it difficult to present the work except ae factual. It
is encouraging, however, to read the lnspectorst reports
and find that, better work is being done in this important
field. The project nethod is being used to a certain
extent and the work is more and more being related to
other subjects. There is a feeling on the part of many

teachers that theír should be an authorized text or
texts; others would be satisfied with a specific out-
line of work to be covered. The effect of either would
be the placing of limitations on the teacher and tbe
removal of thð freedom which now is the teacherr6o2

So stood Geography at the end of a fifty-four year period of

fluctuation as a subject within the organised curriculum.

IIbid", Report on Radio and Visual Education, Bo hlarkentin:
p" 21"

2lbid., Annual Report of the Deperrtmenlt 1941-44: P" 27o
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In 1B9f Geography in the echoole wae etlll permeated by the

idoaa of the British Geographers which had caused the subJect to be

taught in a dull and laborioue way. The teachers \dero in the main

untraj¡ed¡ almost wfthout exception uninspired in thèir workn They

described enormous lists of places and products which the pupila hrere

supposed to memoriZe.

Thís nethod did noü make Geography very interesting as a eubject

ao it vras no surprise when Physical Geography was grabbed ae the

panacea which would nake Geography interesting. This was a trend'

inltiated in Europe by Ratzell whose original ideas were brought to

North A¡nerica by Ellen Semple and then enlarged on into the American

tradition of Physical Geography by l',lilliam Morris Daviso

There was then a gradual demise of Geography in Manitoba as

the field of Physical Geography was no more fruitful than that of the

British tradition a decade or two earlier.

By the 192Ots several trends were becoming apparent in Manitoba"

First there vraa a gradual development in Commercial Geography ao a

re6pon6e to a need for increased world knowledge. Secondly ideas of

environmental determinism began to permeate the Geography courses

reflecting the approach to Geography in the United States and Eastern

Canada. Thirdly, the French regional study tradition becarne firmly

eetablished in the elementary school'

Between I92O and 19JO Geography ae a subject went into a decline

lRatzel¡ @.
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|n Manitoba schools and it was the middle of the tgJOfe before it

be6an to blossom again aa a responee to a trend from Europe and had

eetablished itself aa a reaction to the United Statee Phyeical Geography

achool" Thfs development of Human Geography with envlronmental over-

tones waa encouraged by the acceptance here of the ideae of Brunhesl

and later Huntington.2

This seeme¿ to prepare the way for the acceptance of the ideas

of the Social Studies proponents and by L919 Geography in the echoole

of Hanitoba had become part of the Social Studies progralnme a¡rd was to

renain in the shadow of History from then until the midille of the 196016"

lBrunhes,

zttuntington and Cushing¡ .

La Geoqraphie Humaine"



CHAPTER 6

DEVEI0PMII¡ToFGE0GRAPHYINMANIToBAScHooI,S

1946 - 1968

Befcnreenteríngintoanydiscussiononthd,positionof

Geography in l.tanitoba prograrnnes during thie time period it will be

usefuL to first examine the aims and objectives of Geography teaching

iu the late forties as they were expressed in the unesco Handbookrl

as this, perha.psu sets the stage fron which to coneider the geographic

eumiculum in Manitoba at this time"

ThefunctionofGeographyistotrainfuturecitizens
to imagine accurately the conditions of the great worl!
etage so as to enablã them to t'hink wisely about political
and social conditions in the world around them"

Hunanlifeontheearthcannotbeunderstoodwithout
reference to its setting and some Imowledge of the
geography of the whole world is required in order to
unaertl"nd the Problems of todaY'

The urgent need to study the world stage and' not only
the naiional scene is due to the growing interdependence
of peoples in all parts of the earth'

The ¡nrticípants of the unesco seminar concluded that there
were four uläit po"poses for which geography might legitim-
atelybetaught;toen"ouragechildrentothinkforthem-
setväso to piepáre them for one of the maJly careers which

demand a rnãwrãage of geography, to increase their enjoy-
nentof leisure-tiru o"ðrpations such ae reading or travelu
and 1astly to ¡rovide a lraining in world citizenship or in

' other words to create a spirit of international understanding
and goodwilì-.

lNn Vo Scarfe, Handbook of Su

GeonrapllI, (Paris, France: Unescot I95o): pp' 6-7"
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Thia lengthy quotation etreeeoe that distínct emphaeie ehould

be p}aced on tho following obJectiveo:-

(1) Developing high ideale in Cltizenehlp and Democracy
(Z) Incroaeing geographÍc knowledge
(r) Growin6 interdependonce of people ln various parto of

the world
(4) Improving the childre Judgement
(5) Increaeing the readíng vocabulary or-ability
(6) Pronoting of international goodwill'r

AlL things ccûxeidered it 6eelrc¡ that possib].y there are nine

major aime which should be fostered i¡ the teaching of Geography in the

Elenentary Schools.

(1) Enabte the child to understand the effects of location
and physical enrrironnent on human life.

(2) Increase the drildrs reading vocabulary"
ß) þJiden the childrs comprehension of distant places and

peopl-e and the probS-em of the interaction of people and
places.

(4) Make travel more interesting and enJoyable"
(5) Develop skill in the u,se.of n¡apa! graphsr diagrams

and in reading booke, periodicals and other aourcec¡
of information.

(6) Develop responsible citizens who can solve some of
their daily problems and live cooperatively in their
community '¡hether nearby or far awa¡ro

(?) Develop desirable social attitudee as critical judge-
nent, tolerance, respect and loyalty wherever they
may be"

(8) Help in the preparation of the child for certain careere
or vocations of life.

(g) rieip to develop international goodwill.2

These objectives should feature in sone way in the aims of any

elementary 6eography course. Certainl-y they can fit other courses but,

thie is not detrimentar to Geography. The widsr the scope the more

lH""p"",
ln Various parte

Zrbid. r pp. 1J-14,

A Comr:arative Study of
of Canada: pp. L}-r-t.

ElementarY GeoÃraPhY Proqrarne
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geographera brho will bo able to find favour with themo

The term rSoclal Studieef Ls ueed hore to help readere to

relate to the Progranme of Studies as it was actually doveloped. the

contents of the couraea are then analysed wlth referenco to ffret tho

SocÍal Studles in general and then Geography ín particular.

Social Studies Courseso

Following the end of þ/orld I'Iar fI an examination of the

Programne of Studies occurred though, of necessity, change occurred

slowlyo

During 1946, in the elementary field, a cumiculun revisiono

und.er Ro Mu Stevenson, Inspector of Schools, vras begun. This was

rrwhole heartedly supported by nembers and teachersfrl who helped with

its implementation by the year of L94?,

From the point of view of the Social- Studies there was no

change from the Programme of studies from Lg3g" In factr even if there

had beenr the impact on the pupils would probably have been very slighto

This was born out by the rnspectorrs Report of 1946 when it stated:-

o o . although the social studies was gradually improving
as a subject it suffered from teachers who had very 1itt1e
ability and this engendered a general lack^of interest in
the subjecü by both teachers and students.z

Ín Il94? the inspectors reported that the

o o o nêVl ideas behind social studies are being understood' gradualJ-y though much more use strould be made õf gtoUee

lHanitoba Department, of Education,
Department e 1946.

2rbid.

Annual Report of the
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and map6. The tendency ie for teachere to placo too much
etreee on work books and they neglect oral and practlcal
work.l

Technological improvements håd not yet had a great lnpact on

the teaching ún echools for fronl-y a few echoole have radio while aon€--

Benlto and Swan River--have Just received. proJectors.rtz

Consequently geography was etill tied to the book and

learning of factual rnaterial wae uppernost in tho aims of nany

teachereu

There were, howevero an enl,ightened rninority of teachere
who were attempting to widen the scope of chiLdrenrs
und.erstanding. )

Fron June 1948 through to June 1950, notes of concern were

everywhere obvious, with reference in many places to the generaì- ovêr-

all unhappiness 'rith what na6 occurring in Elementary Social Studies.

In 1948 the Ins¡iectors reported that

o o . schools lack sufficient reference for the Social
Studies progran and there is still some uncertainty as
to what the teacher is trying to do when teaching social
studies"4

By l-949 it was noted, once again by the Inspectors, that

o o o there was a general feeling that the social studies
course in Grades V and VI were not well co-ordinated and
that it wae difficult to complete the ¡nescribed courses
in Grades I to fII"5

lrbid", 1942, 2rbid.
' 

futc Dotton, private interview held at J. Dafoe Schoole
hliruripeg, Manitoba, June 1971

hanitoba Department of Education, Annua! Report of the
Dopartmentr 1948"

5rbi¿. u 1949"
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Howeveru by 195O a few more rrenlightenedrr teachers were

o o . following a looe ri6id approach to eÖcial etudies.
It ie an approach which would eeem to make poeeible the
pooling of constructive aptitudee while it demands

imagination, skill a¡d courage on the part of t'he teacher
to bring unity to hetero8eneoua material and to establieh
clearLy the inter-relation of material from geographyt
history, ecience, Ianguage etc"l

This was the depreesing eituation facing elenentary curriculurn

revision personnel i\ L949-5O and it culminated durin6 the year iu the

re-writing of the

iseuance in printed forn. Due to the difficulties in teaching Social

Studies the Committee etated that

o o o it hae attempted to sort out the main source of
difficulty which chiLdren experience in the field of
social studies. The committee felt that many teachers
were concerned about the l-ack of specific guide lines
to guide theír teaching, but in itself the Committee
oppãsed a line which would act as a straight jacket.S

In actuality only minor adjustments were nade in the content fron the

previous years for the general material of the counse was unchanged.

The changes vrere for the most part the orgaaization and ¡nesentation

of the outline"

A nore detailed etudy of the progranme from Grades One to Six

ís now necessary for it was in operation for a minimum of sixteen

lrearsr in some grades 1on6er¡ from 1950 ìo 1966 having been reprinted

ín ]-959 and L961 without, any change in content or organization. It'

booklet fntroduction to the Social Stq{!e62 and its

Irbid", 1949"

ZManitoba De¡nrtment of Educationt

å$Sie6: 195or reprinted 1959t 196I.

JManitoba Department of Educabion,
Departmentr 1950.

Introduction to the Social

Annual Renort of the
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conoequently had a Lon6 term formatlvo offect on the attitudee of

etudente towarde Social Studies with a perpetuation of polnte good and

bado

fn Gradee One and Two tho childts experiencee fn homo and

echool were used in a¡¡ endeavour to develop soclal attitudeer intor-

dependenco, and essenüLal insights and attitudeen Grade Three work

was really a continuation of thíe scheme with lte exanination of

conrnunity living" Many of the objectives were the 6ane as in Grades

Or¡e and Two but there wae added at least one utrich referred to

different ways of living. The approach in all these three grades was

infornal with a distlnct aim at notivation of the student by using hie

interests wherever possible.

Grade Four¡ however, had an emphasis on how other people livet

but it also suggested the necessity of etudying the Geography of the

regions. This is obvious from the course objectives rdl'Iich ained

(f) to help pupils deveÌop and understand the size of
the earth and its land and water massese

(¿) to show pupils how location on the earth affects
huma¡ life

3) to emphasíze the influence of the position of the
sun in the regions studiedt

(4) . to teach pupilo the meanings of simple symbols which
are used to represent geographic features on globes
and mapst

(5)
(6)
(?)

to develop ekills in map readingt
to develop the basic skiIl in reading for meaningt
to develop an understanding of how peopJ-e in one

region of the world are dependant on those of
another regiont

(B) to promote attitudes of world mindedness, respect
for others, co-operation and inter-cultural
underetanding"l

lH*tpur, Comparative Study of Elementary Geography Programs"
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Grade Five, howevere had a historlcal approach and although one

neede to understand the Geography of a country to understand ite

history, it eoeme very doubtful that relatlonehfpe between the two

would be drawn aa fo\d teachero, particularl-y at the elenentary levelo

wouLd have any geographic understanding at this tine becaues of the

lack of training in Geography after High SchooL"

The Grade Six course, howeverr was just the opposite in that

it was a study of Geography of the Anericas with a distinct enphasis on

Ca¡rada" It looked particularly at varloue occupation" 
"r,¿ 

livelihoode

and stressed eeven main objectives:-

(1) to help pupils acquire information about the geography
of the Americans in general, and Canada in
particulart

(e) to etudy the physical featureso climatet people a¡d
indr¡stries of Canada¡

ß) to help pupils acquire knowledge and understanding
of how people of Ca¡ada earn their livinge

(4) to develop an understanding of the position of
Ca¡ada with respect to her neighbours and oüher
countries of the worlde

(5) to develop understanding of the relationship between
the historical, development and geographical nature
of the countryt

(6) to pronote a 6en6e of pride in Canadian citizenship and
the desire to keep our democracy strong and healthyt

(?) to promote the bel-ief that co-operative action between
. racial and religious 8roup6 can bring about peace¡

prosperity artd ¡atr4,iness.1

Overall, however, in the Elementary Social Studies curriculun

the major aim was to teach the integrated eubject of Social Studies and

not to aim separately at History or Geography. A closer examination of

the course is perhaps lramanted for thie wi1l give a much better in-

lrbld.¡ pp.86-8?"
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eight into the thinking of the timee as to how the naterLal should be

taught 1n the elementary grades.

There ie an attempt to preeent to the children--nost of them

between the agee of eix and eleven--a series of experierrceer by fa¡ the

greater number of which are vicaríoue, that is enjoyed by then through

inagined participation in the experience of soneone e16e"

Except in the'caoe of the very earliest grades when the
pupile{'attention is directed to their inmediate environ-
nento most of the units into which the courses a¡e divided
deal with other times and other places. The beginnings of
history nay be aeen as early as Unit Two of the third grade
when such things ae the lake hor:sen the castlet and the
log house are discussed; the beginnings of geography in the
sa¡ne Unit with the discr.rssion of an Arab tentt the pueblot
the igloo and the rrpaperr¡ houses of Japan"l

In Grades Four subJect matter began to assune greater importance.

The units outlined for the course lrere geographical with a etrong

emphasis upon the effect of environment upon the livee of neno In this

grade the pupils nade the Copernican discovery that the earth is not

flat a¡d is not the centre of the universe"

They have probably learned that much earlierr unofficially
as it vrere, for in these days of radior televisionr and the
movies, our young people learn far more of the ways of men
a¡d the world they live in than we give them credit for.
Many of them are probably familiar with the road mape their
fathers use, long before our courses introduce the ideas of
the nap. But, in thíe grade we start formal- instruction in
these matters - and if we are wise^we shall draw freely on
what they have learned informaS-ly.2

The field of Social Studies narrowed in Grades Five and Six"

In the former hietory predominatedr in the l-atter Geography. fn bothu

Meaitqþs Sqho_Slq Journal. VoI. XIXr No. 2, October
lAo M" Pratt, Suggeetions for Teachers, 'On

Zrbid. r po 9o

Social Studiesr t

r9r?z po 8o
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the main interest was contred on Canadan hletorically to ehow our

devolopment as a natlon; geographically on va¡ioue phaeee of life in

Canada today"

AIL the Unite are deeigned to aseist to build up a
hinterla¡d of lnformation upon which the pupil may

draw freely and unreflectingly when he tacklee history
and geography more formally later on"r

Deepite all these good intentions the general feeling was that

litt1e was being done by the teachers to make the Geography in the

elementary area meaningful and indeed it continued to be a poorly

taught eubject.

During the later 1950'e methodology developed in Calgary wa6

piloted in tlinnipeg which allowed the children to develop their own

research--rather like contlâGtso Howevern this kind of progreas.was

aleo complete}y limited to the metropolitan region, for no effects

were noticed in the ru¡aI areas of the Province.

Late in J959 Llne Royal Commission on Education in Manitoba wae

eetablished" It rnade no specific recommendations for Grades One to

Six with reference to Geography except that it stated that as the

coverage in this subject area waa broad the term Social Studiee ehould

be retainedo

this type of statement helped to perpetuate the system which

wae Ín force and consequently no major changee in course contentu

objectives and or6anization appeared untiL after the elementary

curriculum seminar of July l-964. (Ttle Seminar wac¡ set up in response

to the findings of the Manitoba Roya1 Commiseion on Educatlon). This

lrbid"
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dovelopment wae the firet mor¡o to etimulato change in tho fiolde of

Soclal Studfes Programmes (Grados One to Twelve) e 6oon to become a

featuro of Socia1 Studies in Manitoba.

The elementary curriculun seninar in 1964 developed a eeriee of

obJectivee fcr Social- Studiee Programmee" Iheee etated

o o . the SocLa1 Studies ehould provide the pupil wlth a
background of concepts and knowledge so that he may better
understand soiiety both national and international and
through this understanding become a more useful citizen.l

This seminar also drew up five nrajor principles which should

govern the Social Studies. It recognized that Socia1 Studiee owed, much

to other fields, that both comnunication skills ar¡d ar¡ understanding of

cau6e and effect rather than just factual learning uas necessaryr that

Geography and History should not be taught ib isolation and that

government, economics, ant'hropology and sociology should form part of

Social Studies. Thege points were essentially the sa.me in both the

d¡aft and final reports"z

The draft Report notes the itreprehensible neglect of the

üeaching of Geography in recent yearsrtJ but in the final Reporte with-

out any reason being stated, this lmportant factor was glossed over snd

not mentioned at all" This seminar was the forerunner in the sweeping

series of changes which !/ere no$, bearing do'r¡r¡ on the Social Studies

curriculum.

1964: p. 15"

2rbid.,

Jlbid" ¡

lElementary Curriculum Seminar, Social Studies Report, July

a€;

a6

quoted

quoted

1n

ln

detail in Appendix C.

Appendix C Draft Report: p. llo
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In September 1966 the firgt resulte of the revislon of the

oLomentary curriculum r¡ere eeen with the introductlon of the new

progran in Gradee one and Tr*o. This programme almed to

o o o provide a readiness progratr for Later learning at
upper elementary leveIe, to provide children with many

tã¿ experÍencee i¡ the local community, to increase the
knowledge of the children with respect to thelr home

conmuniùyn to develop skills in oral expreseion, and .,to

teach the children to fi¡nction as members of a group'r

In Grade One the course ltw1l} centre around the study of the

ehil-drs homeu his school, and hls irnnediate communityttoz It also

attempte to compare life of city and country children. Each child will

study hie own area fi¡st and. then compare thie with the opposite t¡re

of comrnunity. The course wilL also includ,e a unit on rholidays¡" In

Grade Two the course specifically continued the work of the Grade One

progra¡n¡ne vtrich was centred about the home and the imnediate comnunity

of the chiId.

This expaads into the larger comrnunity and is centred about
the people 3-iving in it 

"tt¿ 
tttui" occüpations"l

In these two grades there Ï¡aÊ no specific reference to

Geography" Rather, it was contained under the label of Social Studies

with reference to the home a¡d locaL communityo However, specific

developments of map skiIls, travel and transportation were at least

two of the more obvious objectives.

In Grade Three a nev/ programrre was introduced in 1967 covering

IM*itob" DePartment of Education,
Gradee One and Two, 1!66: Po 2o

2lbid, ¡ p. 6n Jlbid. , p. 2).

Social Studies Prqgrg¡nrne.o
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the etudy of man, prehistoric, aboriginal, Indiane, Eokimoe, Deeert and

nlunglo. Each of these broad fielde wae interlroven to brÍng about

development j¡'knowled6e, map skiIIs, and reading skilts, in the ffelds

of economicso sociology, geography, hiotory and natural history'

lypical cjf the geographic conceptsin the course are those for the

Eskimos"

1," The Eskimos depended upon hunting and fishing to survive
in the north and, therefore, they were nomadico

2o La¡d i-e extremely difficult to traveL in due to the baryen
areas, vast numbers of lakes and rivers, and the weather
conditions, w'inter storms, spring thawsr easy to become
lost due to saneness of the land.

3" Eskimos have many words to describe different textures of
6110lrc

4. The cl-imate of the Arctic is severe for the winter nonths
but there io a sunmer period when small plartts grow but
no treeso

5" Eskimos were isolated geographically until the amival of
the fur traders'r

Along with these concepts was a distinct increase in geographical

oubject matter"

lu Coast: high cliffs, 1ow beaches¡ baysr inletsr fiordt
river mouths.

2u Tundra: bamen groundsrlakes, riversr hil1sr plains,
gravel eskers, rockeo

3. P1ant, Iife: dwarfed a¡d low to groundr lichens¡ caribou' no6s, sedges, cotton grasse6, shrubs, dwarf willowo
¡+o Aninals: seals, polar bears, lemmings, musk-oxen,

caribou, char (fish), ptarmigan.
5" Climate: long cold dark winters, short light, süIlltllêTso
6. Settlements: where food is obtainable all- year of

seasonable (scattered population) Iife is governed
by seasonso âc winter along the coastì bo sumner
inland for caribou, fish in lakesr cut timber if
obtainabler guarry soapstone"

7" Peop1e: short, heavily builtr very etrongr short limbso
light olive tan or dark brownlsh ye11ow skinr small
hands and feet, broad facesr slanted eyelidst brown

lM"ttitob" Department of EducatÍon,
Ê$!q, Grade Three, 1!66: p" 36.

Element,ary Prorramme of
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oyeE r Sreat povJer of endurancer actlve and
energetict friendly cheerful people"'

Now perhaps it le poesible to aee even from the earliest

priurary gradee a distinct development and correlatlon of many

geographic concepts and relationehipe.

The revision of the el,ementary prograrnme continued in 1968

with the introduction of'a new Frogralnme in Grades Four a¡d Five"

Grade Four, in which people in many regione are studied', hae a text2

which attenpts to provide a oound factual basis in geography by

etudying topics such ae:-

o o o rivers - 6ourc€ - urouth - tributary - delta -
plains - hilIs. Mountains - peakst ridges - valleys -
canyonG - volcanoss - glaciers - altitude - pa66 -
plateau - islands - peninEula - coastline - sêa level -
bay - gulf - ocea¡t - E€a.oJ

ae well as developing map, globe¡ BraPh¡ picture studyr research skillso

self expression and thinking skiIls wit,hin the social study fields"

Grade Five, however, savt a distinct change in contentr forr by

way of a series of specially developed sanple studiesr with a distinct

geographical orientation a fLexible progranne endeavotred to

o o e encourage pupils to find the facts fo¡ themselves"
By u.sing an inductive approach it is hoped that concepts
will be understood, generalizations will be made and many
useful skills will be acquired.T

lrbid. t p" 39"

2D. L. Massey et al o(Toronto: Ginn and Companyu

å!$Þ, Grade Five¡ 1966¡ po 2o

4rbia" ¡ po 2o

h{anitoba Department of Education, El-ementa¡y Programme

Around þur lrJorld¡ a Study of Com¡nunitiest

of
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There le aleo in the progranme a dietinct shift in emphaefs.

In the past Social Studies programmes had often boen geared toward the

meaningleoe reþetition of datee, facte and namesn In this course there

was a definite shlft of emphaeleo The former obsoeeion with factual

content wae replaced by a desire fcn the development of the childrs

abrareneas and understanding of the world about hím. Factsr becane

eecondary to the ideao which the child carried away with him as he

completod one phaee of his formal education and entered a¡tother"

Through the use of interesti-ng, provocativet and worth-
while activities, this course seeks to provide the child
r'rith a stepping stone toward Índependent thought ancl
understanding" This goal is far removed from the time
worn practice of the rnemorization of supposedly
irrefutable truths.l

Íhe conpletion of the elementa¡y revision came in 1969 v{ith

the introduction of the Grade Six progrârur€o The progranme was an

outgrowth of the Grade Five Geogfaphy course for it traced Canadian

development from a historical point of view. It made consistent

reference to the geographical skills and techniques previously

developed to understand Ca¡adian growth"

In addition to an underlying concern fcn the further
development of basic concepts, understandingr insightst
and skills it is therefore the purpose of the Grade VI
history course to develop in the children a sense of
national pride.¿

Unfortunately, however, except for the first two weeks where

geographic fundamentals were studied little in the way of geographic

thought was developed during the rest of the year unless the üeacher

had eympathies toward Geography. ThÍe was unfortunate for geographic

lrbld. ¡ po 2o 2tut¿., Grade VIi p. 1o
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concepta and ekille remalned dormant for at leaet a year and wereu in

alt 1ikelihood, forgotten by the tfme the student entered Grade Seveno

This wàe the developnent of the elementary curriculum up to

1968-69 when the Social Science Cr.rriculum Council wae oetablished"

It hae bèen reviewing cunicuLa under its first term of reference; to

etudy the relevance of the material studied in the 1i6ht of nodern

trends. perhaps from this term of reference there may come a further

revision of the Elementary Social Studies Programmeo

e

Seven to Nine:

The revision and developnent of new curricula in Grades Seven

to Nine had been started ín 1939 but had had to be sr:spended because of

the Second l,üorld lJar a¡d it was not until Septernber 1947 that the ners

þogramme of Study and the new texts were issued. At the 6ame time

this new programne etipul-ated that the time allotment to the Social

Studies, as they were called, wae to be twelve per cent in each of the

three gradesn

A urajor ain of this .Iunior High prograjnme wes to correlate

HÍstory, Geography and Civics wherever possible. Thereforee

e o u the geography of a country is studied' at the same

tirne as its history but each subject is to be kept distinct
because we believe that the purpose of each can be best
realised this way.l

Within the Programme of Studies distinct purposes were listed

for the teaching of Social Studies at this level:-

Studies Courses
-1

lMtnitoba, Department of Education,
, 19472 Grades Seven to Ni¡e: P" Jo

Junior Hieh Prosramme of
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To develop the ability to take part in eocial Llfe" To

do this children must:-
I" understand eociety, ito organizatlon and ÍnetltutionE"

Thie means tha't he must3 âo acquire informationt
b, understand the general principles on which it ie
basodo

2. Possees abllitÍes eeeential for citizenehip" That ie
the abillty a. to obtain information, bo to think
cLear1y, c. to expreas himself.

," Acqufre desirable social h:ebits and attitudes"I

The course content reflected the trends ofthe time and it was

primarily a study of the rvhole worldo

This does not, of couraer imply that they wil-l learn nothing
about their own country, for the study of any continent in
eocial studies if it is to be vital must be carried on in
such a way that the etude4ts will gain a deeper underetanding
of their own social 1ife.2

Thusu after studying about the world j¡ Grades Seven to Ni¡e they areu

ln Grades Ten and Eleven to centre thelr attention more exclusively on

their own country and return to a more thorough study of the worl-d'

in Grade Twelve"

The Grade seven programme exhibited an attgmp! at sequential

learning for it was stated specifically that

This prograrnme ro'ill be taught most easily if it is studied
1'' thã following order. The study of the early history of
the world taken in Grade seven makes a good introduction
to the study of the work for Grades Eight a¡d Nine. It ist
thereforeu better to take the work of Grade seven before
that of Grade Eight")

AIso noticeable in this progra¡nme was that the Departnent of

Ed,ucatlon wae cognizant of the wide va¡iations within the Ma¡itoba

School System for it commented that

ÌIbid" s p" 36" 2lbid., p. 4oo

Jlbid", Gradee Seven to Nine: P. 40.
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sinco the texts are eaE¡y enou6h for children of these grades
to read and underetand it rnay be posoible even in ungradod
schools which a¡e not overcrowded to follow this order, but
ff the teacher finds it necessary to combine gradee in order
to save time, Gradee vII and vrlr should be combined and the
progranme for Grade VII taken in the odd yeare and the
programme for Grade vIII taken in tho even yeara. If the
teacher has any doubt what he should do he nay consult the
local inspector. conditione in schools vary 60 widely that
ít ie irnpossible to 1ay down any plan for alternation a¡d
combining grades that will ¡e univereally acceptable.l

Many of the obJectivee of the social studiee as of thie time

stil-I held good and indeed the ouggestions nade by the Department of

Education are, in nany instancer stil-l valid today twenty years later"

This ca¡r be inferred from the following Departnent of Education state*

mento

t{ithout a doubt there is some factual information which
every one who v¡ou1d understand society must have, although
there is considerable evidence that the really essential
information is not as extensive a6 some teachers have
thought. But the acquisition of information even essential
information is not sufficient" To understand society the
etudent must see what forces have been at work shaping
hunan life and institutions. From this he must 8o even
a 6tep fi¡rther and make generalizations and try to discover
how people are likely to behave in different situations"¿

Thusu the intention was that the teacher in Social- Studies--as

in Science--should try to develop these principles to help the pupil to

live in the present worldu Besides thÍs major objective teachers were

oxpected to be aware of the types of reading shills involved in the

va¡ious phases of working with Social Studies materials and to under-

stand that theee reading skills must be difectly developed in the

Social Studiee c1a6s" One of the intentions of the programme wae that

rrbid., p. 41" 2rbid. ¡ po 7?.
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o o c beaidea learníng to read, the etudent should learn
to organize hie thoughte and be able to oxpresa them

cIearly"r

To ewnmarize the experiencee that student ehould be acquiring

and developing in Junior High Social- Studies

l-o habits of courtesy, co-operation, industry, pronptnesso
accuracY etc.

2o desirable attitudes and ideale" He should (a) recognize
his debt to the past and to other people; (b) accept
thereeponsibilityformakingacontributionto
eocietyJ (q) recognize the advantages of livil* in
harmon!'with his geographical environment; (d) desire
to impiove the condition of life ald have faith in the
power of nen and women to do this.2

The geographical content for each of these three courseE sraE

not only secondary to the historical material; if the couree was the

text it was almost non-existentu and as to how well it was utilisedn

depended upon the inclination of the teachero In factt the course

could, if so taught ¡ be almost completely historical in nature" Ït

wouLd. appearr however, from the inspectorsr comments in 1948

o o o the new Grade 1rII and VIII SociaL studies courses and

texts are excellentr}

that these courses were in to stay for many yearso They certainly d'id

remain but by 195J dissatisfaction had surfaced for it was noted in

that yearsr Annual RePort that

o o o there is continuous dissatisfaction with the Grade

VIII text rtþs English Speaking Worldforrr

Indee¿ there had been.several attempts to discuss the problem

lIbid. r po ]9. 2lbid., p. 4oo

] UunitoUa Department of Educationt
Departmentr 1948"

4rbia. , r95i"

Annual Report of thq
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a¡rd a number of new texts had been examined. Unfortunately in these

texte frthe vocabulary ie too dífficult and ín 6ome cac¡ee beyond the

abllity of these gradesorrl

This problem continued i¡to 1954 with no solution being found

and this problem vra6 compounded by demands from some teachere for a

separation of Geography and History courses. At the sane tine other

teachers rnaintained that

o o " the two subjects are inseparable a¡rd as euch should
continue a6 art integrated program.¿

These teachers, unlike the forner Sroup! argued tbat adequate

emphasis was given to the teaching of Geography' During this timen

however, a cugiculun conmittee had been set up to consider the

development of parallel courses in History and Geography for Grades

Seven to Nine" It (the Comnittee) was concerned with the weight of

the Grade Eight course--which contained. Britishr American and Canadian

history with some Geography--though it r,rished to retain all three

study areas in the Junior High area. Thus, the two main questione

being discussed. by this Çs6miff,ss vtere

1o How can the cycle of cou¡ses in Grades VII to IX
be adjusted to relieve the weight on the Grade
VIII course but retain the areas of content now
being stt¡died?

2o tlhat ca¡t be done to maintain the teaching of Geography
in these grades?)

quoted

Irbid,, 2rbid,

JManitoba Dopartment
from the Annual Report

of Education, CurricuLum Committeeu
qf tne nemrtment t L954.
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Tho eecond question, perhapsr t"ae the moet difficult to find an

answerforoThesolutioncouldhavebeentodropthetitleofSocial

Studies in Junior and Senior High echool and institute the worde

Hiotory and Geography for eeparate Coür6€elo Unfortunatelyn howevert

this recommer¡dation appeara to haVe lapsed because in following years

the term Social Studiee continued to be usedo

Indeed, the attitude towards Geography leavee nuch to be

desired" The writing of Ao Mn Pratt at this time sums up the attitude

expressed by marry towarde Geography

There is one form of art which I would encourage this year

- it is the art of nap-makin6. Your young people will
readily discover some simple ohapee which will help them

to fix roughly the outlines of the different lands: Francen
for examplã, readily fa1ls into aa igegular hexagon which
ehouLd be faintly sketched before the actual coastline and
the land boundaries are drawn; ioeo rlong-legged Italy
kicking pÞor sicilyr suggests a simpLe figure and so on,
I wouLd. get them to indicate mot¡ttain ranges by hachuring
that is drawing ehort, slightly curved, thin lines to
Índicate each slope of the range - the result it may look
Like a nice woolIy caterpillar but that wonrt matter"I

D¡ring 1958 the Bulletin on Introduction to Socia1 Studies gnd

Guidange Grades-.tÞgven üo-Nine2 was reprinted and the courses continued

to be perpetuated in a relatively unchanged form, frorn that originally

begun in 194?.

f¡g Royal Commission Report was published in the following year

and it suggested that the ti.me allotnent for History, Geography and

Civics should be fifteen per cent, and that the major portion of the

1"¡o H. Pratt, Suggestions for Teachersn @t
VoI" XIX' No" 6o February f958: Po 6.

2M*itob. Department of Education,
Studies and Guidance Grades Seven to Ninet

Introduction to Socialffi
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fifteen por cent be devoted to Hietory. Other than theee pointet

howover, it made no etuggeations on courae content and so the ¡etatue

guor remainod and so continued until 1964' Thuen for seventeen yeare

with only a ¡ninor change or two the teaching of Geography within Social

studies had rer¡ained at leaet i¡ the Junior High school relatively

etable and very Bubservient to History. Improvement in Geography

occurred only when there was a syrnpathetic teacher who understood the

importance of the subject to the fieLd of History"

Following the decision to revise school pro8ranmes rin toto0

and the wcrk of the few vocal geogratrùrere there occurred a revisiont

in t!64n of the Grade Nine progranme both in the geographical and

historical parts. The Geography portion developed a¡ regional study

organised. around a new textl and using th" @'2

After the introduction to geographic fundamentals the rest or najor

part of the course consisted of a study of the British Islesn Africat

Austral-ia, New Zealand and Anta¡cticao The text, however¡ was not

suitable for, in L965, the course prescription was changed and

consisted of a study of South America, Africa and Australiao

At the Junior High 1eve1, perhaps for the first timeu general

and epecific aims were stressed ae well ae skil-l-s of a geographicaL

natureo Prior to this time progranmes had only listed the work to be

cpvered generally by way of fundamentals without statlng specific aims

that had a geographic basieo Perhaps then, as these \¡rere a significant

Winston

2Canadian Oxfæd School AüIae, (Toronto: Oxford Univereity Prese

L96t)o 2nd edo

IDavid CIeer fn ManY Latitudee
of Canada timitedr f96o)'

, (Toronto: Holtu Rinehart and
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development in Manitoba Jr¡¡rior High Geography, I may be forgiven ff I

lfet them Ín eome detail

Lo
2o

,.

4.

5"

6.

to gain knowledge about the earth as the home of na¡
to develop an approciation of location and dietance

(ttre ltlas habit')
to develop the ability to recognize the distinctiveneaa

of placesu
to gain an insight into the significance of the natural-

environment
to develop a É¡enae of responsibitity for onecs own

environment
to develop a ÊJrmpathetic understanding of peopleo in

other lands.r

Also stressed by the same prograÍune were the following specific aims

Knowledge" Students ehould gain a knowledge of
ln the concepts that relate to the fundanentals noted

in Part A

2o the nap aa a specia-Ì means of transmitting information
3" the regional concePt
4. nan - land relationshiPs
5o location, distribution and association information
6, place location, the pattern of distribution and the

content of areas

Skille
Lo Map reading aÉl related to the southern Iands"

Scale anit the understanding of symbols
2o map interpretation. Conclueions from the analysis

of the relationship between two or more nap
distributions

3, the.technical vocabulary of geography
4o creative geography ioen the recording of observationet

the preparation of accurate maps¡ the ability to
describe an areaol

ln 1)6? a ner¡r Geography course in Social Studies was intro-

duced at the Grade Seven Ievel" This again made Geography a eeparate

discipline, and it also had a speclflc set of aims und.erstanding

lManitoba DePartment
Studies, 1965¡ Grades Seven

2rbid" o po 4.

of Educatlon,
to Nine: p. 1"

Junior Hiqh Programme of
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attÍtudee and ekille" It, primarily aimed at

1., enabling student to visualize accurateJ-y the areae
theY are studYín6

2o doveloping a willingneaa to try to understand the wa¡'o

of peoplee in other lande
7o íntroducing the concept of world citizenshipol

By ueing the foLlowing points

1. man reacte to his environment in different ways to
produce clifferent cultures

2" the bod¡¡ of knowledge that is related to geographic
principlos and elemente has a continually w'idening
horizone

,. the natural- principles of division e.g. relieft climatet
natr¡ral vegetacÞåto& are to precede pri-nciples related
to nan and his r,,Jork

4, the principle of hunan regions does not obscure the
significance of complete political entitieso

Attitudes
1o ansÀrarenees of the growing interdependence of peoplee
2" an abrareness in the student that he is a citizen¡ not

only of Canada, but of the world.

Skill and abilities:-
L. ability to read facts from various types of maps

2o ability to relate these facts
," development of the habit of using naps¡ not only

to secure information, but also to expreas ideas
4' accuracy and precision in map work and in statement
5. ability to locate, gather, organize, and present

information
6" ability to intorpret globes, charts, pictureet

graphs and statisticst
7 " ability to use^grorrring geographic vocabulary

accuratelyo¿

The textJ utilised a regional approach and then developed a

serÍes of sanrpl-e studies to help devel-op nany of the relationships made

lrbid., 196?z p. 2?.

2rbid"

Rinehart and V'ti¡ston of Canada, Limitedr It
JD. Clee and l,J" Hildebra¡d, Eastward 9r (Toronto: Holt,
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in the materJ.al dealt with prior to the etudy'

Theno in 1968 the revieion of tho Junior High naterÍa1 'sae

completed by the introduction of tho new Grado Eight courae which aleo

featured a new textol This again ïraa a regional couree occupying half

the aLloted time of fiteen per cent for Social Studieeo Ite fielde of

interest after a general i¡troduction to Aeiae ar.e a study of Indiau

the U.S,SoRo and either China or Japano The sanple study approach was

continued in the belief that

The sample studies will help the students to use the
otools! of the geographer i.€u map6r photographst
diagrams, and pictures¡ a6 well as developing an
understanding of the inter-relationship between man

and hio environnento2

The text is aLmost identical in approach to that for Grade

Seven except that it, deals blith different regions. Howevert it ie

beneficiaL to students in that it ie just a contj¡uation of the approach

from Grade Seven and fa:niliarity with approach and style is

advantageous.

To date no further changes have developed in the Junior High

prograJnme excepü that the India¡r-Metis Cumículum Committee hae

developed a resource unit on nPeru--fndians off a reoervefr--for use i¡'

the Grade Nine programmeo

AJ-though the discussion of the geographic content of the

Sçcial Studies at the Junior High leveJ- is complete two further points

Rinehart

2M"nitob* Department of Education,
å! , 1968t Grade Eigtttz p. ?.

IW" Hlldebrand. a¡d D. CIeo, !'Jestward
and Winston of Canada Limitedt 1!

Junior Hieh Programme of

(Toronto, Holt,
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n€ed to be raisedo as they do affect the geographlc knowledgo of

etudenta o

Flrstlyo 1n the middle of the 196Ots! a neh, eeriee of Science

cour6e6 were developed at the Junior High leveI. They wore of

fmportance to geographers in that they contained a aerie€¡ of units

which are normally classed r+ithin the field of Geography' These units

were either compulsory or optional depending, at least in the opt'ional

parte on student interest and avaiLability of time

Grade 7
Compu3.sory - atrnoepheric llressurer minerals their üEsso

Optíonal - erosione its effects"

Grade I
Compulsory - effect of heat, atmosphere, densityt preosuret

earth in sPace, laws of motion.
optional - rock types, their changes, nature of soilst

chemistry of soilso

Grade 9
Compulsory - climates, microclimatesr man and hie

environnent, record of rocksu diastrophisnt
vulcanisn, glaciation.

Optional - weather, its cau6esf causes of windst air
masses fronts, cyclonic storms, weather
mapsr forecasting, topographic mapsor

This, for geographersr wae¡ rather unfortunate for important geographical

concepts were contaj¡ed within the optional parte'

It if had been possible for both optional and compulsory r¡nits

to have been developed. then Junior High students entering the higher

school would have been much more adequately prepared to deal with the

objectives and the concepts that had to be developed in the Senior

High progranmeo

rrbid.



Goography cour6e6
en to Twelve: I

Fou-owlng the second ldor1d !{ar, for a period of t,r¿o yearae

there uraEi a geographic etatus quo in Grades Ten to Twelve ensuring the

continuance of the courses of the LgJO¡s and early I94Ot8. Howevero

during l94B a ¡sw Social Studies curriculum was set up for these gradeeo

It wae set up in three levele each level having a core course and an

optional courser aE can be seen in table 19.

TABI,E 19

SOCIAL STI'DIES CIIRRICULUM

GRADE"S TEN TO TbIELVE

1 948

Gradee

174

Social Studies I

TitIe

SOURCE: Manitoba Departneut of Educationu Progral4nq-q! Studiest
1948"

s NCIIE: Later, in t949, this became regionalo

In the Senior High school the course in Social Stud.ies appeara

designed to e¡obrace the interplay of social, economi", nturo"ical and

physical facts that affect human society. To encourage a thorough and

eystematic treatnent, in the units of work prescribed for the three

Social Studies II

Social Studies ÏÏÏ

Geography
(t¡or1d)

HÍstory
(Canadia¡¡)

History
(Modern)

History

Geography
(comnerce)s

Geography
(ttr¡nan)
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levele of t,he courae, the fields aPpear to have been limited both in

time and apaceo Somo will be found to be predominontly geographicalt

eome historicair Eome soclological hrithin the bounds set for each year'

A¡ examlnation of the core coursee in Social Studiee wiLl reveal that,

Social Studíee I

o o , is aLmost exclusively geographical with the emphaeis
thrown on the interdependence of nationa and comnunitiee
in the modern wor1d. The core courses in the second and
third years will he nainly historical and v¡ill ain at
developing an understanding of the evolution of our own

society and of rnodern civilization.

In each year provision willbe made for an option in the
fíeId of social studies which will complement the core
course. For the first year this option will be historicalu
for the second and third year6 the emphasis lril1 be on
the geographical conditions affecting the peoples whose

histõry is under studY.l

social studies I which is completed in Grade Ten has as its

nain aim

o o . to develop understanding of the influence of environment
upon human society with an appreciation of the impact of human

witt an¿ energ.y upon physicaf surround.ings. It :s primarily a
etudy of relationshiPs.¿

The only reason it sr:¡vived as a cour6e unt,il 1965 was, perhaps,

because there was nothing better to replace it. Social Studies fI and

III were unfortunately from the geographic point of view both optlonalo

In. l94B in Grado Eleven the Commercial Geography of the lgJote prevailed

where lt att'empted to teach Commercial Geography from a

o o o broader and more scientific view in which the
commodities industriesr commercial citiesu and trans-
portation routes are the topics about vuhich the facts

lM*itob. Department of Education,
Studies, f94B-49: p. 86;

. ?rbid.

Senior High Programme of
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of geography are grouped in a logical wayol

Thl"s course only survived fq one year and tn 1949 wae replaced

by a new Regional Geography courae which aclopted a nel, texto2 Thie

courso wao a much more reetrictive etudy than that in Grade Ton eeelling

to examine and underetand

o o " the reLatíonships between man and hie environment
in particular.regions. This wiII involve a closer
attention t,o maps and l-ocations, and the student should
gain clear-out ideas of human activities in the countries
of the new world"J

fn Grade Twe1ve during 1947 and 1948 tfre optional Geography

courE¡e was in process of being changed" The Human Geography aspect of

the course wa6 remaining but the najor vehicle, the text, rrra6 changing

from Principles of Human Geography4 to Thu Earth and Man5" In both

Ínstances the course wa€¡ the text with littIe optionaL material in themo

So no major change took place even in the time allotment which at Grade

Twelve was eighteen per cent a¡rd in Gradeo Ten and Eleven was twel-ve

per centu Due to this there tiras a

o o o revoJ-t against the practice of requiring the committing
to menory of copious facts, the facts of physical geography;
rivers, mountains, plains, coastal featuresr and so on; and
the facts of economic geography: resources, manufactures,
trade, cities and density of population, rather there vras a

-South America, ed. Lo Dudley
Stanp anA ån ana Co., tgi+J).

lCornish, Geography of Commerce for Canad.iansi po vo

of Studies, 1949-50z p" L?9.
ä{anitoba Department, of Educationo Senior High Schoo1 programme

ha¡re11
ïork: MacMillan

huntington and Cuohingo Principles qf Hunan Geographyo

Haug Davis,
Company, 1t61

The Earth and
Ist ed., lt

Man, A Human Geo6raphy,
2 revieed ed. 1948"

(New
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general swing towards t,hat whlch is knows as the ¡sociaL

St,.,ai"u t conceptol

The baeie of thie concept wae the study of man in hie envlronnenü--and

genvironmente comprisee much more than hie Seographical setting

o o o ít includes hie culture and how that culture hae
developed; the hietory of the struggles from which he

has ener6ed; the history of his triumphe over.his enemieeu
both hu¡a¡ and the hoetile forces of nature. A eplendid
conceptionl comprehensive, intelligible - but perhaps a
littl¿ unwieldy.2

Fbom this time until l962 the High School programme remained in

a steady state as regards Geography" In 1962 a General Course

programme was added in Grade Ten" This was designated Geography tOl

to differentiate it from the University Entrance courses now numbered'

Geography tOO, 2OO a¡rd JOO in the Grades Ten, Eleven and Twel-ve courses

reepectively"

The General Geography course wa6 split into four partst dealing

with fundamentale, the physical- world. and íts effect on nanr the local

reglon and the regional geography of North and South America. The main

aim of the course

o o o is to help pupils develop an understanding of the
recip¡6ç¿] relationships existing between man and his
environmento Teachers should encourage pupils to be on

the watch for illustrations of how environment has
influenced the life of nan, and of how in turn nan has
attempted to master and change his environnentoJ

lAo Ho Pratt, Suggestions for Teachers,
VoI. XIX' Noo 7. March, I95B: p. 8o

2rbid"

Programme of Studies, L)622 po 1o
ä{anitoba Department of Education, Grade Ten General Course

Manitqba Sclro_ole Jegrnal r
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philip Atlael and two texte by Stembridgez were utilLsed as the nraJor

gource materials in thio courseo

' The ns¡, couree eeemed to be very trromisin6 for the inspectore

reported

o o o lntereet was generall-y great and tþe pupile worked
consequently achievement ttac¡ 6uccesefuln/

Unfortunately the obJectives for the General Course were not

neceesarily being met for it was stated that both the General and

Univereity htrance courses would have the same exanination although

it wae stressed that in the General cou¡se there r¡ou1d be gfeater

enphasie ¡¡placed on tern work and on realistic testing of objectives.tr4

fn L963 came the begirurings of the major changes which

characterized the Geography courses in Gradee Ten to Twelve from 196J

to 1968. The scene was set by the Seninar on the University Entrance

Course in July 1963" (Though eeparate from changes in the Jr¡nior High

Schoot the Seminar did take into account the work of Grades Sevenu

Eight and Nine). It lieted certain guiding principles and specific

directives for the Social Studies which were to be of importance to

Geography for the next few yearso It set up two guiding prínciples:-

(London,
Philip &

zJ"up"r H. Stembridge, , An
oxfordProgrãssiveGeograptryseñi.orSeries,eooffinþIand:
Oxfcnd University Press 1958): IOth ed.

Jasper H. Stembridge, North and South Amenlcar (London, England:
Oxford University Prese, tt.d.)-

IPhilipst Modern Schoo1 Atlae t 39ttr ed., edited by George Goodall
L 

-æEngland:-Ïondon GeographÍcal- fnstitute on behalf of George
Sons Ltd.. r 1948) "

âlar¡itob., Department of Educationt
Department June 1962"

4rbid,, June Lg6t.

Annual Report of the



L79

8o that each courEe offer an intellectual challenSe and

that therefore tho emphaeis be placed on those
elemsnts that require critical Judgement rather
than on the merely deecriptive or narrative
aPProach

bo that each courae offer a golid body of lnformation
ofthekindneces6aryforunderstandingeocietyand
leading to the cultivation of wide intereste and to
the deielopment of broad attitudee.l

Moving from the general philoeophy to the specific directives the

eeminar stated that

8.e that each social studles subJect be based on a syllabus
rather than on a text

bo geography and history be organised as distinct disciplines
co the course in geography and history¡ although dístinctu be

inter-related at each Ievel
d. careful attention be given to the Junior High school

ProsraJnmesothatthecurriculuminSocialStudies
from Grades VfI to XII be lntegrated and coherent

€o careful attention be paid to the pro8ra¡ilnes suggested
by Prof" Jaenen and by the social studies committee
of the Winnípeg District Associationo Manitoba
Teachersr SocietY

fo cor¡sid,eration be given in providing for an area of
intensification in each coì.rrse so that teachers a¡rd
students map study in some delaiI each year an a-rea

or topic of-sPecial interest.2

Fo11owing the University Entrance Seminar the first change to

appear was in 1965 with the development of a pilot progranme in Grade

Ten on the Regional Geography of North Americau

The rnajor intention of the

o o o introduction of a course on North America at thie
Level is that it serves aa a capstone to the accumulation
of the studentrs store of geographic knowledge that has
been wid.ening gradually throughout the lower gradeo" It
represents a Itrounding outtr of the real coverage of world
regions n )

lUnlversity Dntrance Seminar, July 19632 pp. 1O-11.

Zrbid. âuia"
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At thie more mature level- a reinforcement 1o poesiblo of the

etudentre knowledge of his local environment. This course by emphaeizing

onviron¡nents close at hand--area6 with wtrich he nay have some

fa.miliarity--together with thoso of his ovrn country and of neighbouring

lands, provides an opportunitY for

o o o & rorê immediate and interesting practical appl-ication
of the varied geographic fundamentale covered in earlier
studies.l

The introductory section on rsystematic patternst emphaeizes the

basic concept of causal relationships" Thls is the very core of

Geography, l.Jith this basic concept understood and appreciated the

student should be in a position to apply it in his study of the section

on rregional patterns¡ that foflows. This section begins with a regional

coverage of Ca¡ada and the United States. The approach is largely one

which is in keeping rsith recent trends. The objectivesr attitudesu

understandings and skills stressed by the Departmental programme

consists of

Attitutte:- the Geography teacher i-s responsible for
developing in each etudent a sense of sooial responsib{nfty
as appJ-ied to his role as a citizen of this province" Also
interest in nanre problems in varied epheres of geographic
activity. To give the student a¡ appreciation of reEource
development in his Province and country and an awareness of
what it means to be a canadian citizen. The student must
also have al appreciation of his role as a world minded
Canadia¡ and a sympathet,ic awareness of other people both
at home and in neighbouring lands to the eoutho

Understa¡ding:- the following geographic understandinge
should result from the study of geo6raphy.
a'o an awareness of changes that tirke place in the home

conmunity and the rea6on6 for the change.

lMu¡ritoba Department of Education, Geography IOO Progr"*u o!,
Studfee, 1966.
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b. underatand the value of rurtural reeources and the need
for their íntelligent ueoo

co recognition of the fact that many regional problems aro
' related to the physical em¡ironment.
d, underetand other peoplers adaptations to their va¡ied

environmentso
€lo understand the reasone for the difference between people

in different part6 of our continent.

Skill.s:- in the emergence of the total environmental picture
of Nort,h America, the careful guidance of the teacher should aid
the pupil in the development of various skills, the most important
of which relates to mapsu In acquiring map ski]Is the student
should be taught--
8." to find places a¡d identify map data using the legend.
bo to understand the significance of relative location.
co to interpret factual data on various t¡pes of naps eog.

soil mapsr vegetation maper settl-ernent mapso
do correlate and d:iscover relationships between varying data

on ¡naps eugo soil types and types of climate"
êo identify simílar data on mapsr air photos, and picturesn

read air photos"
fo express map data in written form €ogo êssây on physical

envi¡onnent of region using only succession of different
mapso

go devise synbols and suggest methods of expressing data eogu
statistical data on maps; learn fundamentalo of good map
cornpositiono

ho skills in expressing geographical data from weather recordsu
populationr productj,on statistics on mapsr graphsr tables
and diagrams.

io skill in gathering alrd organising data and relating geographic
facts secured fron variety of sources

j" skill in making geographic records either individuaf or as
a teamo

ko skiil in interpretation of own environment and contrasting
other environments with ou'n through growth of geographic
vocabulary and increasíng knowledge of geographic concepts"
Skill-s both oral and written.l

During 1966 two new opt,ional courses in Geography at the Grade

Eleven ard Twelve leve1s were introduced. These were the general

couraea Geography 201 and JOl dealing with PhysicaÌ a¡d Economic

lMrnitob* Department of Education,
Studies, L96T ae quoted from Appendix Do

Senior llish Programme of
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Geography respectively. At t,he same time there had been a revieion of

Geography lO1 whose main aim was t

o o o to helppupils develop an underetanding of the
reciprocal relationships exieting between man and his
environment. Teachers should encoura8e pupils to be on

the watch fæ lllustrations of how environment hae

influenced the life of man, and of how in turn man has
attempted to master and change his environment. The
geography of Canada will form the background from w\rich
lt is hoped that the relationship can be developedo*

one of the major objectives of the whole course is to get the

studento to understand the intricate relationship between the hunan and

phyeical environnent. This factor is constantly stressed ae more

important than the menorization of facts for factsf sakeo

Fo11owin6 this in 1967 f1¡e decision of the University to

recognize Geography as a subject for entrance credit stimulated a

tremendous interest in Geography on the part of High Schoo1 students

and teachers. The introduction of a new Physical Geography course

Grade Eleven--Geography 2Oo--and a new pilot collrse in Human Geography--

Geography 3OO--at the Grade Twelve Level which followed brought about a

6reat resurgence in Higþ School Geography. The objectives of each of

these courses follow closely the ones indicated for all the new courseÊ

developed fron 1-965 onwards"

The decline in importance of examinatione, particularly external

one6r meant that evaluation had to become more meaningful for it had to

reflect the aims of the individual schools now a6 they were not being

compared against any outside standards. Thus, the teacher was

Pro¡lramrne of Êqqql-q6, 1966:
lManitoba Department of EÇucation, Grade Ten Geography 101

po 11"
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€ncouraged to be profoesional ae it became hie reeponeibillty to see

that. the course obJectivea were being adequately attained.

Geography Textbooks 1946-1968,

a) Elementary Textbooke, Gradee one to Six.

During the year 1946 the textbooks authorized in the Elementary

School Social Studies course were those which had been used since before

the revision of the Programme of Studiee ín 1939"

The use of Publ-ic School GeographJl and New Canadian GeographyÍ

was discontinued in 1947. Fbom 1947 to 1968 there hrere no textbooke

authorized in Grades One, Two and Threer while in Grades Fouro Five

and Six there were no texte authorized until 1955" Of the three texts

which were authorized, Pages from Qq¡q4el6 q!9rIJ, Canada. Land of the

8""""".4 and Canada and her Neighbours5r onll the last one--which was

authorized fcn Grade Six--was recognizable as a Geography text. This

waa a step along the modern road of Geography in that it did not strese

facts for their own sake but it, attempted to look for relationships and

interpretations of manrs life in different environments, and for

fitting children to solve social problemsu In fact the authors stated

lstuourrron and Baragar¡

zFry", Iew Geography.

JD" J. Dickie and Helen Palk, PaFes from Canadars Story, (Toronto:
Jn M. Dent & Sons (Canada) Ltd., ) f.t vol-umes
in one--19J1.

Ce¡qda and her Neighbourst

4R"id, canada,

5criffith raylor,

Pub1ic School Geoqraphyo

Land of the Beaver, (n.pou n.do)

Dorothy J. Seiveright and Trevor Lloydt
(Toront'o: Ginn and Company, n.d.)
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t,hat

o o o to teach pupile to reaeonu to interpret, and to
foel n o o o the pupile must be guided to seek our for
themselves the information they need; to use thie
information in Eome purpoeeful actlvity; to express
whattheyhavefound"oeoto||feel|ltherelation-
ship between what they are learning and the life that
í-e round about them o o . nr

The book wae set up aÉ¡ a regional study of canada and it

exhlbited a good balance for it gave from twenty to thirty pages to

each regiono with no emphasis on any particular 8r€âo The emphasis was

left to the teacher in that he wae exlæcted to give a more intensive

study to the home region. It contained exercises and assignments but

these were not religiously prescribed, but rather they were just ideas

!úhÍch the teacher could use or ignore as he wished'

This book remained as the only Geography book authorized in

Grades One to Six until 1968" Then two nell courses, which had been

developed for Grades Four and Fiver were introduced'

The Grade Four course used as its t"*t @o As an

gearly ager text for Geography it is a distinct improvement over many

others" It begins by drawing geographical concepts from the home

corrnunity, then goes ilto a series of sample studies which is good as

it prepares the student for Grade Five"

The authors attempt to 6ive the student a basic geographic

vocabulary and to begin the understanding of certain geographic conceptst

IIbid", ae quoted from the authorre Foreword for Teacherse po vo

ZDo L. Massey ed., et al Around Ou¡ !'Jor1d, a Study of
Conrmunitiee, (Tor onto : Ginn a¡d c;ñ'p-"y-6Ð-.-
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Buch aa t¡weather and cIímatert a¡¡i rrwhat ie neant by induetrJttol

The varioue oample etudíee allow the student to underetand

such geographical ideas ae finding food a¡d ehelter which then lead to

more cott¡p1ex ideas such ae problems of overpopulationo The many mapaî

chartsn diagrams and pictures in the hands of a good Geography teacher

are excellent teaching toole and allow for deta'iled student analysis"

the Grade Ffve textbook. ft wae in reality a eeries of eample studies

which dealt with the local region, then a series of studies of

different groups of people in the Ma¡ritoba environmentn These were

theu followed by separate studies of Ma¡¡i.toba, Canada a¡d North America"

This allowed the teacher to buil-d on the known and to explain the

unknown. It iso howeveru impossible to a66ess the impact and effective-

nese of this axd the other authæized text as this study closes in the

year that they were both introduced"

b) Junior High Textbookèo Grades Seven to Nine"

ALso in 1968, Manitoba. its People and Places2 waa approved as

which were Public School GeoqraphyJ and New Canadian Geogr"phy4. Ho,s-

In 1946 the texts in use were those from the l9JOts to 194O0e

evere these had become obsolete and they were replaced by--

llbid,u as quoted from Preface fon Teachers, p" vii.
t'Gary de Leeuw, David Jones, Ed. Koch, Max Wooley, Manitoba

its Þople andPlaces, Gen. ed., Evelyn Moore, (Toronto: Holt, Rinehart
ffiLtd.r1968)"

lstev"nson and Baragare P-¡fbflq School Geogrepbll.

4F v"u lgL@rslr.
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Grade VfI:- The Builders of the Old tlorLdl

Grade VIII:- The Story of t,he Englieh Speaklns Natione2

Grade IX:- The Story of Nationu.J,4

were historicalu Even fn 1957, when the Story of English Speaking

Natie4s was replaced by The Great Adventu¡e5 ana Ca¡ada"

An examination of theee books revealed that their entire contents

there was¡ no change in the course content.

During this period there vrac¡ no Geography content at all in the

Programe of Studies for the Junior High Schools in Manitoba. The only

Geography which woul-d be taught wotrlil be that which was developed

incidentally to help in the teaching of History"

In l-964, however, \rith the development of a new course in Grade

Nine, Geography was studied as a separate subject for hal-f of the $êâ.ro

This change nade it neceesary to adopt a new text, fn Many LatitudesT"

Here, the text wa6 a series of five regional geographic studies which

lGertrude Hartman, Builders of the Old t¡rlorld, with a Foreword.
by A1lan Nevins, (Vancouver: Copp Clark PubLishing Co. Limited, 1946)"
rev. ed" ¡ 1957 with ¡æw Unit IX writt,en by F. E. Tinklero

ZRogers et a1, The Story of English Speaking Nat,ions (n.p.
vJårK ,ru'-n !l-m,."ao, ,,.-

fhen and Now6n

n"du)
SRog"rr et al-, The Story of Nations, (n.po Clark Irwin Limited,

Department, 1946.

5Donalda Dickie, The Great Adventure, an I1l-ustrated Hístory of
Ca¡ada for Young Canadians with illustrations by Lloyd Scott, (Toronto:

"r" Mo Dent & Sons (Canada) l,imited, 195o)

6AiLu"n Garland, Canada, Then and Noj¡r w-Ith unit in American
llistory by Kenneth McNaught v,ith illustration by Robert Banks (Toronto:
MacMillan Company of Canada Limited, 1956)"

?cr."u@.

\'lanitobao Department of Ed,ucation, Annual Report of the
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followod the claseical mode of studying a region" It followed an

order of posltions, size, phyeiography, climate, mineralB¡ populatíont

economic actiùltie6 €tc., in each region and continued to foIlow thio up

by fwther subdividing into smaller âr€â8o These, unfortunatelyt were

not well balanced for Britain, Africa, and Australia each warranted

approximately one hundred page6 each while New Zealand and Antarctica

occupied approximately twenty pages ee.cho

The approach of the author vras to make every effo¡t

o o o to make this an interesting and readable geography
booko The chapters on physical forms and climate are, of
neceseityf more formal and precise. Elsewhere, howevert little
descriptions and events have been included to add. interest
and to try to present the real picture of the re8ion being
exanined. some emphasis has been laid on the study of the
peoples of the various countries, their.,customso habitst
occupations, and their future problemso*

However, it was not very satisfactory for it was only authorized for one

year and then it was replaced bY @2"

This was, again, a regional text which first of a-Ll examined

populatbn a¡d world climates then completed regional studies of South

America, Africa, Australia, New Zealand and Antarctica. Most of the

naterial dealt with South America, Africa and Australia r+hile New

Zealand and Antarctica were treated in a very minor fashiono

princíples in their methodology for they realized that

f.) although a topic may be of eome importance in several

The authors of Southern Co4t!4egþ howeverr'adopted two basic

advieor
1965) "

lIbid. ¡ ae quoted from the Preface by the author, po ilio

2Wo Bruce Braund and John K. t/oods, The Southgnn Continentst
Edwa¡d Pleva, (Toronto: McGraw-Hi1l Co., of Canada Limitedt
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aroas, it receives detailed coneideration only within ths
area where it le most eignÍfÍcant;
(Z) the important factors of each regionre economy, and the
offects these factore have upon the poople of the regions
have been etreesed. However, actual productlon methods
are not described unLess the final ¡roduct represents a
maJor aource of incorne to the inhabitantsu or unlese the
total production ie a significant fraction of the worldre
euppì-y"r

The book also contained, in many sectione, a eproblemsr unit whose aim

was to expand upoú any matters that constitute a najor problen to the

people and areas that were being studied"

It was not until 1967 l"}tat- there was a further proliferation of

Geography at the Junior High leveI" l,Jith the division. in both Grades

Seven and Eight Social Studies, into Geography and History with equal

enphasis on each, we have a situation of equality between the two

subjects in these tr*o grades as wefl as in Grade Nine"

For the Grade Seven course Eastward to Europe2 was authorized

while for Grade Eight Westward

regional studies containing ma¡y picturest diagrams, and maps which are

ideal teaching tools. They were well balanced with a suitable reading

level and in the hands of an understanding teacher would allow many

geographic concepte to be understood by the pupils--thus preparing them

for Geography in the Senior High School.

2to Asia, was usedn Both texts are

IIbid., as quoted from

2C1.u and Hildebrand,

]Hi1d"b"u.trd and C1ee,

the Preface"

Eastward to Europe.

!/estward to Asia"
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c) Senior Hlgh Textbooke, Gradee Ten to Twelve'

The Goo6raphy booke which had been authorizod for uee in the

l-gt}'e 1n Gradèe Ten, llleven and Twelv€ hrere still the textual materlal

ln 1946"

and E1evèn while Principles of Human Geography2 was the text for Grade

Twelve"

The first change occurred in 1948 when lJor1d Geggraphy] was

adopted for use in Grade Ten. It was realIy a tsurvey courser of world

geography treated, (as one would expect for a ¡survey courset ) in a

rather superficial fashion" The book clained that it was a basis for a

rrthoroughe realistic, and dynamic course in the world geography at the

secondary school level.rr4 It had world citizenship as a prime aim and

also aimed at giving the student nore trsining in skills¡ such as map

reading a¡d int.erpretation of charts¡ graphs and table. It aimed at

encouraging knowledge of place geography (shades of earlier years) but

u¡ished also to develop an understa¡ding of geographic principles

through abundant illustrationso

Some of these aims are ad¡rirable but it is uncertain whether

this text would enable the student to attain them. Indeed, to be

realistic, we should consider the comments of N. V" Scarfe for porhaps he

puts the book in its correct light when he said

hv of Commerce for was ueed for Gradee Ten

lCornieh, A Geography of Commerce for Ca¡radians.

2Huntington and Cushing,

fJohn Hodgdon Bradley, Vrrorld Geog.raphy (Toronto: Ginn & Co", n.do)

4IbiA., ae quoted from a Note to the Teacher¡ po vio

Princirrles of Human Georraphvo
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o o o he wouLd ban it from all schoole and universities
not because it i¡ fult of vague jor:rnalistic platitudes
and irrol-evancee but rather beçause it murders geography
by ite method of presentation"I

This text remai¡ed until 1966 and was utilised for the

Univereity Entrance courseo It was then replaced by Regional

Geog:raphy of North America2o This book was

over t,he !,lor1d Geography3 tex,- ln reality it was a source textbook

and, a repository of teaching materials, The authors lresentation is

based on the fact that

o ! . generalizations can be made meaningful only through
detailed, vivifl, realistic data such as large-ecal-e maps,
photographso graphical and statistical material, eample
stuores, ald written descriptions. VJhenever a general
principle is discussed, a concreto example is cited to
illuetrate it. Moreover¡ the student is required to
describe and analyze this data and, under the teacherrs
supervision, to draw his own conclusionsl ioeo, to make
hiã ov¡n generalizations.4

The text did all that it stated while utilizing the inductive approach

and in the hands of a trained Geography teacher could be an excel-lent

way of inculcating geographic conceptsn However, in a teacher not

trained in Geography it was a difficult text to use.

Prior t,o this development in the University entrance course a

a fantastic improvement

lNo V. Scarfe, rtThe Teaching of Geo8raphy in Canadail, &g
Canadian GeoFraÌ:hgr, No. 5, 19552 p. 4o

zc"o"g" S. Tomkins and Theo L. Hills a¡d Thomas R. tdeir,
A Reßional Geography of Ncnth Amelj.ca, Manitoba edition, (Toronto:
lìlo J. Gage Ltd.r 1966.)

SBradIey¡ l,Jorld GeoÊraphy

homkins, Hills and !/eir, A ReRional GeoRraphy of North America"
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initially used two

and South America2.

Geography of CanadaJ.
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the Grade Ten level wae establiehed in 1962. Thíe

l,Iorl-d4wae originally published for Africa. The use of it was attempted

to be justified by the fact that the simpler language used would be

easier fcg' the General Course students to untlerstand. However it, along

texte--ReÃione and Peoples of the l'fo{dl

with North and So,¿!b_4!g"ige5 by the same author, u/ere scarcely suitable

However, tn 1965, this wae changed to a New

for the course and it was quickly changed and in L965 en infinitely

superior text was approved. Thie r¿as A New Geography of Canada6o

According to the authors the book represented tta ne\., approach to schooÌ

geographyrrT" Ito like the University E¡rtrance text, was really a source

book from which the teacher could draw material as he wished. It

included aJnong its naterial

o o o carefully selected photographs of various typest
J-arge-sca1e topographic maps in fu1l colourt authentict

firsthand, vivíd descriptions of scenery and lifer graphs
and statistics and fiel-d studies of various kinds" The

The first of the texts (Reeions and People of

and slg

Oxford Progressive Geographyr Senior Seriest Book
Oxford University Press, 1958).

IJ"up"" H. Stembridge, Re

Â New Geography of Canada, (Toronto:

zJ*"p"" H" Stembridge,

JNeville V. Scarfe, Geonge S.

45tembridge,

5stembrid8e,

6scarfe, Tomkins and Tomkins,

hbia", ae quoted from the Prefac€¡ po viii.

North and South America, (n.pn, n"odu)

Regions and Peop1e of the l{orld.

North and South Americao

Tomkins, Doreen Margaret Tomkins,
l¡J. Ju Gage Ltd. , 1961)"

otr¡

A New Geoqraphy of Canada.

an
land:
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Latter include eamplo studies made by the authors them-
eelveo, ae vrell ae town planning studlee and original
investigations carried out by geographers Ín all regione
of Canada.r

The format wae that of a eeríee of reglonal provincial studieso which

in allowing the pupils I'to study and draw conclusions of their own"Z

would hopefully allow them to rrpractise and acquire the ekills of the

geogra¡ùrerrrJ in the spirit of true inquiry"

A review of the Geography prograJnme of Grades Eleven and Twelve

occurred in 1949 and 1950 respectively" Both cor¡rses, however,

remai¡ed as optional courses and very much subservient to History in

each grade. The Grade Eleven course, which was to remain unchanged

u¡t,il 19661 utilised two textbooks during this time. These were North

and South Americaù and ReFíonal Geography--The Americas5o

Both book6 vrere re@onal studies of North America and south

America. The former text by Stamp and Kimble and authorized from 1949

to 1958¡ consisted in reality of two books--one on North America of Z4?

page6 and a second on South America of 1.26 pages" Each was a regional

study which began with General Geography of the area and. was completed

by a series of exercises on each chapter" The questions in the

exercises ranged from physical to regional to economic to map work"

lrbid. 2rbid. hbi¿.

4L. D,rdl"y Stamp and George H. T. Kimbler North and South

4gglgr A Geography f9l To-day Canadian Series, Book I - North America;
E-o-or-ff-south America (Toronto: Green & Co.r 194J).

5L. Dudley Stanp¡ A-Eggion.l Geog¡¿ìpbif, for Advanced and Scholar-
ehip Courses, part r-The Affigland: Longmans, Green
& cã. ¡ ?th ed., 1955, Ist ed", Jury 19fo" )
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Typical of theso are queetione euch ae

6. Describe and try to account for the different typee of
climate found along the coaetal lands of weetern North
Americao l¡Jith which part of Sout,h Amerlca can it be

compared?

5. Draw a map of the Great Lakes and tho St. Lawrence.
Ma¡k the chief towns rnentioned in Chaptero VII and VIII.
Use different colours for those in the United Stateo and
thæe in Canada?

," Attempt a comparison between the baein of the Amazon
anct that of the Sao Francisco. Refer to the physical
features the natural vegetations and the navigability of
eachol

As can be seen there was not only a range of content but also a range

in the difficulty of the questionso However, the North American

guestions typically demanded more understanding of geographic concepts

from the pupils than did the questions on South Ânerica"

The authorization ín 1959 of The Americas2 changed nothing as

far as the course lJas concerned. the text covered North Anerica,

Canada, the United States, Mexico, and Central America as well as South

America and was combined, in two separate books, under the same covero

The cor¡erage of North America was about twice that of South America"

Each section on North a¡rd South Anerica was cornpleted by the addition

of examination questions vùrich were drau¡n from English Examination

Boards. They were mainly of the discussion o¡" description variety which

demanded comrnunication skills to convey the answer to the reader. Both

texts had few teaching pictures though they had a plethora of sketch

Irbid.,
Chapter Vflfi p.

Zsùamp,

ae quoted from Questíons and Exercises on South Amerfcau
r25"

ReÄiona1 Geoßraphy, Part Io the Amerlcaeo
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map6 and diagrame, This was typical of the typo of Geography taught in

Great Britaín at this time

The development, in 1966 and 1967, of both a General Course and

a University 
,Entranco 

Course in Physical Geography brought about the

authorizatlon of a new textbook, Elements of GeoRraphyl, for the

General 2OI Course and a new text fcr the University Entrance 2OO

Course which was Geographic Fundamentals.2

Both texte followed a similar format beginning with a study of

the Solar Systern and Planet Earth followed then with a physiographic

etudy of the Earth a¡td then a study of its weather a¡d climate. A

study of climatic regions a¡rd their effects on mal-shades of Huntington0s

Ídeae]--follow and then a brief exanination of economic Geography and

population.

This re-appea.rance of Physical Geography, for the first time

aB a course in its own right since I923t is a 6ood commentary on the

revival which Geography was going through in Manitoba,

Grade Twelve Hu¡nan Geography, which vra6 re-organised in 1950,

adopted as its textbook The Earth and. Man.4 It, is

o o o a treatment of man and his economic activities
in their rea1, environmental settings; a study of

lJrr,*u M, Smythe and Charles G. Brown, Elements of Geography,
baeedan0ut1ineofGeneraIGeographybyB.o.@o:
MacMillan Co., of Canada Ltd. r I9r9).

2i,r" G. Stone and R. Spence Inch,
(New York: McGraw-Hil] 1962) 

"

4Dame11 Hauq Daviso The Earth and Man. (New York: MacMillan &

Con, red. ed", 1P48)"tst ea"rF

JEllsworth Huntington, Civilization and Climate, (n.pn 1915)"

Geographic Fundamentalss,
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temestrial unlties.l

The work covere¡

f.) Manre nunbere and dietribution; 2) tire interactlon
of environment and man i t) how man makes his living in
various environmental settinge at different stages of his
development; and 4) tf¡e distribut,ion of nan¡e economic
activitiee. Throughout, changed a¡d changing envi¡onmental
conditions and valuee resulting from human activities and
progrecs are stressed, not only as they affect the life of
the individual, but as well- the existence of the community
a¡rd internat,ional relations.2

The text is extrenely detailed a¡d contains many sketches, napse

diagrans¡ and pictures which are good teaching instruments for use in

the High School" The addition of questions and exercises at the end of

each chapter provides nuch extension work for the students. Most of

the questions began by asking rrwhatrr a¡¡d rrhowil and then continued by

asking rrwhyrrn Typical of this is

15, Ì,Ihat has caused deterioration of the population stock
in the Kentucky Mountains? lrlhy are the Kentucky m ountaineers
sonetimes refemed to as our frcontempor ary ancestorsrt?J

The book remained on the authorized list until t967 when two new Grade

Twelvo optional Geography ccn¡rses were authorized.

The University Entrance JOO Course wa6 one i¡ Human Geography

while the General lO1 Course was in Economic Geography.

Introduction to Human Geography4 whil-e the Economic Geography course

The Human Geography course had as its authorized text

lrbid., Preface po vo àl¡ia.

Jfbid., as quoted from Part Three: Man and Environment, Chapter
Six: The Environrnent: Factors and Funct,ione, Questions and Exerciseerpo64"

Geography, (V/altham, Maesachuseùts: Blaisdell Publishing Co. r

4Samuet N. Dicken and Forrest R. Pitte, Introduc-ti-on to Human
t961) 

"
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authonlzed The Geof¡raphy of Economic Âctivltyl and then, a year

!,lorld Economic Activitíes.2

la BIacheJ anA Jean Brunhee4 and 
"raa 

organized in a topical- fashiono

As the courae js a study of mano hie origin, diotribution and hie

cultural features the text covers these topics ae well as making

reference to their evolution in tine and to manr6 physical environnent"

The problems facing man in his world are presented but the student is

encouraged to fo¡mulate his own opinions as to their solution.

The Geoeraphy of Economic Activity which was introduced with

Introduction to Human Geosraphy followed the ideae of Vida1 de

the Economl.c Geography course in 1967, was barely satisfactory ae a

text, This was becar¡se the book was too difficult for Grade Twelve

General Course students to handler dd as the course was initially

built a¡ound the text, it had to be completely dranged" l{ith this

change in course came change

was authorizedo This textr which followed the

approach to Economic Geo;3raphy, was easier for

stand and pnovided a wealth of material i.n the

lRichard S. Thoman, A Geography of Economlc Actjvjty,, an
Introductory World Survey, c áw York:
McGraw-Hi]l Book Co., Inc " l-962) "

2Richard M" Ilighsnrith and Ray M. Northan, Wor1d. Economic
Activities: A Geographic Analysis, (New York: Harcourt, Brace & I'IorId
Inco, 1968)

in text and so l/orld Economic Activities

fuiaat ae

4Brunhue,

traditional descriptive

the student to under-

form of ûtapsf tables

la Blache, introduced fnew 6eography to Francer "

La Geoeraphie Humainen
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and dlagrame in an attempt to broaden hie understanding of Economíc

Goography concepte"

ågllEg.
AI1 the Senior High Geography texts have been changed within

the last one or two yeare and coneequently it is very difficult to

aaaesa the impact.they will have on students. However, each one

follows the recent trends in Geography. They have all moved away from

the original regional approach which was, for eo longr the typical

approach in school Geography in the 195Ots and early l960t6,

A Regional Geography text remaine in Grade Ten but it has an

approach which allows development of concepts while in Grade Eleven

and Twelve the texts now follow a more systematic treatment.

Examinations in Geosraphy. 1946-1968.

Prior to this time. the term rrexaminationrr has been used in its

widest sense and included the examination of schools, pupils and

teachers by the School Inspectors whenever he visited the school as well

as the examinations written by pupils for departmental standing.

During this period of geographic education a cha¡ge occurred

in the functions of inspectors and in tÌre way the Department of

Education Reports were r.¿ritten. No comments were now mad,e on

individual subjects or on indlvidual schools. It, therefore, becomes

difficult, if not impossible, to discover any trends or problems facing

geographic education in Manitoba from an examination of the Department

Roports. What information has been obtained, by reference to the

Department of Education Reports, has been incLuded within the develo¡r
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ment of GeographY coür6€8e

The only material remaining which can be referred tor in order

to find trende indicated by examinations consists of the Annual

Deparùment, of Educafion examination papera which were taken by Grade

Eleven and Twelve stulents during the 1946e1968 time period" This

unfortunately only gives the trend in the Senior UigÌ, S"Ì,oot. However,

trends here, if any, Eeem to be indicative for if they occur in the

Higþ School they eventually permeated into the Junior High and Elementary

school-s o

The two fold approach of Geography is very apparent in any

anaLy6i6 of examinations during this twenty-two year period. Questions

a6ked i¡ examinations either reflected the systematic geographical

study or the regional study approacho

In 1950 such questions as

Grade Eleven - Map work
B. Describe both the advantages a¡d methods of growing coffee
in Brazilo

L2. I'Jhat are the principal economic activities of Newfoundland"
What resources does this Province possess which gives her an
advantage in these activities. I'Jhat advantage of location does
if posséss:I

vrere askedo Question twelve only really aske for a listing of factual

material der,randing only recall while question eight is only looking

for a listing of materials.

Questions at the Grade Twelve level vrere more demanding--

lManitoba Department of Education Departmental Examinati.ons
Grade E]even, Augustr 1950.
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4, The plantation system tende to promote civllÍz¿rt'ion
J.n tropical areas. Discuss the truth of the ¿rbove state-
ment with reference to Java, Ceylon, Jamaica and Southern
States of the United States of America.

8. Give reasons why Antwerp and London have bocome great
seaporte" b) Discuss the ernergence of Montreal as a 6reat
city.1

Question four, for instance, demande not only information but the

ability to use information to ll.ove statements, and then it requires

the material to be ut,iLised in a seriea of regional comparigonso

Question eigþt, however, after demanding the factors required for sea

port developnent, also asks for a regional comparison and follows this

up by utilizing the information for solving a Canadian problem.

The same trends are apparent when considering questions from

the 1955 departmental examinations:-

10. Briefly cha¡acterize man¡s chief use of the following
areast- 8.c Pacific Coast of British Columbia¡ bo Newfoundiand?

8. lrlrite on the Pola¡ Eskimo under the following headings:-
a, Kinds of shelter b. food supply c. clothing;3

By 1p6O, however, questions were moving away from just the recaIl

and the regional comparison to ones r.hich require the use of information

to solve problemo--

9o Discuss the influence of climate on the distribution
of population in South America. Name the a-reas where
three major concentrations occuro

15" The Andes have been a help and hindrance in the
development of South America. Explain fulIy this statemento4

1rbid.,

2rbid. 
o

4rbid.,

Grade Twelve,

Grade Dleven,

Grade E1even,

June 195O.

June 1955.

June l-960"

5rbid", Grade Twelve
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The quesbJ.one, thereforo, ÌEd become more demanrlin6of the

etudents, aoking them to apply their knowled6e to a problem.

Further reference to these two questione and to

I, rrThe bushman ie a creature of the d,eeert which is his
homo epecial-ized to cope r.rith the environment where he
liveeo¡l âo l,Jhat are surface features, climate, vegetation
and animaL life of the homeland of Kalahari bushman.
b" Describe their way of Iife.}

be6in to show perhaps some what of a resurgence of Physical Geography

with particular reference to environrnent and nano Perhaps this point

is indicative of five years hence when we have the first re-appearalce

of a Physical Geography course since 1923. This trend continued through

to 1966 for in June 1966 Grade Eleven students were asked t,o

1I. VJrite an account of transportation in Canada. In this
account show the inportance of rail¡ air, water, road and
pipeline transportatj.on to this country.¿

From this development of questions through the 195Ots into the

196ors it is apparent that, many questions reflect the s¡rstematic

approach w-ith a consequent reduction in the importance of the

traditional regional approach. The at,tempt, in 6ome questions, to

keep the regional approach is obviously to control the possibre vague

generalizations which may occur if one is not careful in systematic

Geographyo

The development from 1967 onwards to new approaches to

Geography will bring about new forms of examination questions" These,

no doubt, will give the student

flbid.o Grade Twe1ve, June L96O.

2Ibid., Grade Eleven, June 1966"
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o c o much lese chance to rely purely on the memorizing of
facts and much more change to ehow their ability to thlnk
originally and to aseese eolutione to simple pràblu*u.1

E_gnrngry.

ïn order to determine the status of Geography within the

prescribed curricuÌum it must be known

lu whether it is separat,e or inùegrated; 2n whether
it receivee a major or mincor ehare of the teacher time;
and J' whether it, is optional or compulsorlo¿

Table 20 sets out the status of Geography in Manitoba from 1946

to L968 and shows also a comparison r¿ith History. An exa¡nination of the

table will give a good general overall picture of trends and changee

which have occumed in Geography in Manitoba since 1946" From Grades

One to Six courses are integrated. Social Studies courses, while from

Grades Seven to Nine they are separate half courseso They combine the

elements of Geography and History plus a smattering of other social

Sciences within one yeare worko

In Grades One to Three the emphasis has been and stíl1- continues

to revolve around social studies with reference to the home and

communityo In Grades Four to six, although the courses have, over the

year6u been referred to as social studies, they have been concerned

t¡rith either Geography or History" The actual subject being dependent on

the time of year and the 6rade levelo

Geography in the Social Studies Cumicula of Canadian Schoolsrr, The
JournaL of GeoFraphy, volo lB, September 1959: p" 2BO.

l0hor1ey and Haggett, Frontiers in Geographical Teachinß.

ZThor"u R" Weir and r/itliam Jo Russel1. rrThe Status of



Soparate Course
in Gradee

TABLE 20

GEOGRAPHY IN MANITOBA SCHOOLS

r.946 - 1968

9101I].'2

8/H çftr

s/H s/H

8/H e/H

s/H s/Lr

s/H E/n

8/H 8/H

8/H 8/H

8/H 8/H

s/H B/11

B/H E/11

e/n 8/H

B/H úH

s/H E/H

8/H e/n

E/H s/h

slu s/n

8/H e/n

G/h

G/11

G/h

clh

G/h

G/h

c/\'

G/h

c/h

G/h

c/h

c/h

G/11

c/h

c/h

G/h

G/\

G/ /^H G/ c/h G/h E/H

G/ /n G/ E/H e/1t s/H

G/ /H G/ E/H E/H E/11

c/ /H c/ E/H slí E/H

e'/ /11 G/ B/H slí B/H

c/ /1t c/ dH E/H s/H

G/ /11 G/ e/H B/H E/H

c/ /1t e/ E/\ B/H E/H

G/ /11 e/ e/E E/H E/H

G/ /H c/ E/H s/H s/H

c/ /^H G/ elT s/H s/Á

G/ /11 G/ 8/H 8/H 8/H

G/ /n G/ B/H E/H s/H

c/ /H G/ efti E/H EIH

c/ lT G/ B/H s/H s/H

G/ /R G/ ÐlH 8/H 8/H

c/ /11 c/ 8/H 8/H 8/H

G/ /1t G/ sfir s/H s/H

fntegrated Coureeo
in Gradee

45
ec

s"s.

s.s.

c<

s.s"

s.s.

s"s"

s"s"

crc

s.s.

s "s"

cê

s.s.

s.s .

s"s.

s.s.

s.s 
"

s.s.

1946 soso s.s.

1947 S.S" S.S.

1948 s,s. s"s"

1949 S "S " S.S .

1950 S"S. S"S"

L951 S.S. S.S.

1952 SoSo S"S"

L953 S.S" S.S "

L954 s"s. s.s.

L95' S.S. S"S.

].916 s.s" s"s.

r95? S.S" S "S"

]-g58 s,so s.s"

]-959 S.S" S. S.

Lg6o s.s. s.s.

1961 s"s" s.s"

t962 S.S" S"S"

Lg61 S.So S.S.

Tear
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1964 s.s.

Lg6, sos o

L966 s.s.

L967 S.S.

1968 s.s.

TA¡LE 20-,s!i1""9

Integrated Courses
in Gradoe

s.so s.so

s"s" s.s"

s.s. s.s.

s.s" 8/\
s.s" g/h

4j

SOURCE; l{anitoba Departnent of Education as quoted from the
Annual Reportq o "

KEY 10 TABLE: S.S" = Social Studies; G = MaJor emphaeie
on Geography, i.e. Grades One to Nine; fl = Major emphasis on Historyt
ineo Grades One to Ninei E/h 'e No major emphaeie on either subjecto
ioê, Grades One to Nine; Q = Compulsory eubject in Grades Ten to
Twelvei H = Compulsory subject in Gradee Ten to Twelvei 8/h =
ELective subjects in Grades len to Twelveo

At the Junior High leveI, Grades Seven to Ninet History for

year6 dominated Geography--in fact Geography was really non existent.

Only in the last few years have separate palallef courses developed

which give equal emphasie to both subjecte"

In the Senior Higþ school cowses have always been separate

in the time span covered by this chapter. Geography has always been

dominant in Grade Ten and Histony dominant in Grade E1even. OnIy in

the last few years in Grade Twelve have both eubjecte gained equal

emphasiso This etemned from the University of Manitoba recognizing

Geography as satisfyinS university entrance requirements"

G/ /11 e/ 8/H 8/H G/\ c/h E/H 8A'

c/ /n G/ B/H s/H Gfii G/h B/1t sh

G/ /U c/ B/H sfii a/^H G/h sfir e/n

G/ /'Ir G/ c/^tt c/lt G/\ c/h s/H e/n

c/ c/ G/ Grtt alT G/11 c/\ s/fi e/n

Separate Couree
Ln Gradee

l-o u. 12
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History hae, in these past twenty-two yearE¡r been the dominant

eubJect wlth Geography very much eubservient to it. However, in the

nid-1960¡s this began to change due in part at least to the improvement

in the training of Geography teachers through the Univereity Geography

Department, and Geography bega¡ to aseume something akin to ite

rightful place.

with the proliferation of new Geography courses during this

tiure period there must be a regard for curriculum change and construction

for it is not sor,rething which is entered into without any prior thouþht.

It also becomes neceasa¡y to set objectives a¡td to show how they will

be met in a new cotlxs€o

An exanination of some of the changes in the past wtrich were

done without enough thought worrld be, for instance, in the Junior High

changes of 1942-48 where within only a few years teachers and pupils

were dissatisfied with the Grade Eight progra¡nme. More recently problems

have developed in the Grade Five Social Studies coursee Geography,

where within two years of its introduction people vrere decrying ito

The India¡/,fetis Committee for instance have forced the withdrawal of

two pages in the text claiming they d*spIay racial discrimination

against the Indian. This Grade Five course is one of the newly

introduced Elementary courses and it was really introduced without a

eatisfactory pilot progralnme development"l The organizing committee

asked for an extra pilot year to iron out any sna86 but the Department of

lgiu" A" Gunthero Chairman of Grade Five Curriculum Revision
Group, Princlpal of Laura secord school, private interview held at
Laura Secord School, t'linnipegr Manitobar June 197I
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Education decided that 1t wae in a hurry to introduce thie courae ao

rofused an extra pilot yearo There seemc, also to have been a lack of

two way communication between the pilot staff and the commlttee for

nons of the pilot otaffeE¡ reconmendations vüere accepted and aLl the

direction came from abovelu Consequentty many teachers found this an

ideal course for the brighter pupil but, very difficult for the l-ess

gifted.

From post wa¡ times courses have tended to centre on the etudy

of man in relation to his environment as well as following both a

regional and a systematJ.c pattern" This has conti¡ued to date and

even shows in a-Ll the new courses of the sixties. However, one point

beco¡nes obviousî for coì.rr6es to be succeesfully implemented they nust

have a sound philosophical base.

Effective Geography teaching seems in the last few year6 to be

improving perhaps because there is now more geographic continuity in

the Social Studies programme and at least in some schools some inter-

disciplinary development from the point of view of Science.

For most of this tine Geography was not thought to be an

important subject" Its importance only began to increase in the rniddle

sixties, 'n'ith the development of Geography courses that vrere concerned

with general principles and problem solving" This

o c o has already had an impact on the practice of geography
teaching . " o o 6üch new approaches to the teaching of
geography aim to introduce the student to the fundamental
concepts and intellectual methods of geography as a
disclpline, rather than merely attempting to ¡:ass on to

IPrivate interview heLd with the staff of Laura Secord School,
tJinnipeg, Manitoba, June 1971.
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him a 6Íven body of geographícaI data" Thuer exposltory
methods of teaching, in which the teacher preaonts facte
to the pupil¡ âr€ replaced by hypothetical or inferential
methode in which the etudent applies hia own intellect to
the eolution of specific problems. The many benefit'e of
Ínvolvement in problem-solving include the development of
the studentrs capacity for flexible thinkingr a greater
understandíng of the mechanisms whereby geographical
patterns tend to evolve, an appreciation that there is
more than one poseible eolution to any locational
problem and more efficient memorization of those facts
which are relevant to the solution of the problem in
question"l

These new developments augur well for the continuation of a

viable Geography progranme in Ma¡¡itoba"

lPn Ro Thornas, Education and the New Geographyr geography, Vol. )J"
No" le Juty 19702 p" 216.
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the aim of this theeie was to etudy the evolution of Geographíc

education in the schools of the Province of Manitoba 1818 to 1968.

Within the echools of Manitoba, Geography has always been a

eubject 6rf study. To say thisu however, is to eay nothing about the

etatus of Geography in any one t,ime period for it has not always

occupied the position it has today. Rathert ite fortunes have

fluctuated generally in response to changes in content over the years.

Thie wa6 generally a result of changes in geographic research and the

denands of societal pressure groupr;.

The review of the development of Geography showed the trende

and changes occuring within academic Geography during the ùime

occupied by thie study" It aLso allowed eorne reference to developments

occurring in Eastern Canada (generally Ontario) tire United Statesu

G¡eat Britain and Europe.

The study is chronological, being divided into a series of tine

periods" These dÍvisions are not arbitrary but a¡e of significance

within Manitobars educational history" They begin with the schools of

the Red River Settlement from f8f8 to lB/Oi and then examines Geography

in the Separate Schools from 1871 to 1890" The establishment of

secondary education in t89t begins the third period which ende after the

Second t¡rtorld Vlar in 1945, The final" period follows the modern develo¡r-
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nontp from 1946 to 1t68.

Sources of material for the study ranged through the Manitoba

Provincial Archives and Legiolative Library, the Reports of the

Department of Education (including those of the Superintendents and

Inepectors) ¡ and the PrograJnmee of Studiee produced for teachers by the

Department of Education. Authorized textbooks and departmental

examinations r¡tere also consulted as they often provided important

information on the philosophy of Geography r"'ithin the Province at any

given timeo

In the schools of the Red River Settlement a¡d in the Separate

Schools the Geography that was taught consisted of the memorization of

facts. These facts consisted of lists of places, products and Physical

Geography terms. The t,extbooks used at this time were in the main

just gazetteers of information. Poor texts encouraged poor courses a6

invariably the text was the courseo Teachers were largely untrained in

Geography and certainly uninspiring. This was typical of Geography

during the latter part of the Nineteenth Century in Eastern Canada,t

the United States and Great Britain"

low,ards the end of the Nineteenth Centr.rry and during the early

part of the Twentieth Century this situation in llanitoba continued.

However, in the academic world the ascendancy of Physical Geography was

occurring following, particularì-y in North America, the work of Semple

and Davis. This brought, a brief revival of Phsyical Geography in

Ma¡ritoba though this faded very rapidly and what did remain vras

absorbed into General Science"
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None of thie type of Geography gave any place to mano llowever,

there waa, in Manitobao a movement towa¡de descriptive Geography with

brief looks at certair âr€âBo Thie euggeets trends from the ideas of

Herbertsonl which had been developed in Great Britain.

It was then, in the 1920 to 19f0 periodr that Geography

experienced its greatest decline in Manitoba and it alnost disappeared

completely from the curriculum. This was due to a variety of reasonsu

a¡nong them being the. failure of Physical Geography to provide

leadership in the academic field. Also the regional courses developed

weaknesses when, in a¡r attempt to encor¡rage student interestr they

tended to avoÍd geographic facts. As there vras no Geography Department

at the University of Manitoba no leadership could be provided and

Hlstory gradually occupied the space created by the decline of

Geography due to better preparation of teachers and courses, Following

this the development of Social Studies in the late l9JOrs wag also,

detrimental to a resurgence of Geography. During this period what

Geography was taught was little more than an understanding of relation-

ships, between man and the physical environ'ment.

In the post war period Geography in Manitoba (reflecting the

academic trend of the thirties) began to centre on man and his relations

to his environment. The regional course assumed ascendancy and ite

combination with the ideas remaining from earlier periods lead to

Geography acquiring a¡ eclectic nature.

lAo Jo Herbertson, the British goographer who developed a system
of world. regione"
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Iù wae, howevero perhapo the eetablishment of a etrong

Geography Department at the UniversÍty of Manitob¿r in 1949 under

Professor Thomae R" Welr that, in the long run, triggered the gradual

6rowth and improvement of Geography coureee in the schoole of Malritoba

during the middle 1960e6.

VJhere the cor¡,ses of the forties and fiftiee \ñrerer in placesu

repetitiveo inconeietent and utilised foreign textbooks, the coÌrses

of the sixties (reflecting both Phyeical a¡d Hunan ae well a Regional

and Systematic Geography) were being better taught by better trained

teachersu This latter point, no doubt, a result of the growth of t'he

University Geography Departmento

Fron the analysis of the trends and developments in Ma¡titoha

which mirrored those taking place elsewhere in the geographic worldo

certain conclusions may be d¡awn which hopefully will be of benefit to

geographic curriculum developers here in Manitoba in the lg/Ots and

1980e e,

Geographic education should be built ground the development, of

fdeas and concepts though it is difficult to decide whether physical or

human ideas are suited to any one particular age group. Useability of

factual content, teacher personality and teaching methods all exert a

distinct influence on learning. It therefore appears that the greatest

influence on geographic attitude ts teaching method n particularly where

it deals with concrete ideae and real eituationeo A wealth of concrete

descriptlve detail 6eems necessary for geographic reaeoningt relational

thinktng and development of geographical ideas and conclusions. It

ohould be noted, howeverr that an interest in a content item is not a
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prerequiofte for teaching it" t¡Jithin this framework, however, the

most important method appears to be the industivo one which takee the

pupil from the concrete to tho abstract.

All of theee points have graduall-y come to the fore in Manitoba

(particularly in the last few yeare) atttrough they have taken a long

time to anive. At the sane time along with them has come an increase

in the uee of va¡ious teaching aids and a distinct improvement' in map

ekille.

This situation showe that we have, in Ma¡itoba, moved over the

laot one hund.red and fifty year6 from place-nane Geography to

relationajl thinking which, in itself, aims at a¡ improvement of

inclividual- intellectual developnent and social virtue, these

constructive types of develog[ent should alIow a¡r easy acceptance

of nodern ideas in Geography such as spatial analysis and quantitative

techniques. This wil-l-, no doubt, help to perpetuate the interest in

Geography that has been engendered in students by the new course develo¡r-

ment in the last few years"
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