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University of hiaaitoba 

mSTRAa' 

Croup Therapy aith Pre-Adolescent 

Gids in School Settîngs: Obsen-ations 

8: ;\nalysis of the "Gids Rule Club" 

Chairperson of the Supen-isoq Cornmitter: Professor Riva Barteil 
Department of Educational Psycholog\. 

A practicum thesis presented on the irnplementation of an open discussion 

group for pre-dolescent rnidde school girls tu preparc chcm for tiic anticipatcd 

drop in self esteem that occurs as the) make the transition from childhood to 

adolcscencc. 

The transition from cl~mcntaq to rniddle xhool must address the chmgcs that 

are happening cognitively and developmentdy. Thc basis for understanding 

this shift cognitively is found in thc work of Jean Piaget. 'Ikc work of Erik 

Erilison providcs an csplanation for the changc that occurs in going from 

childhood to pre-adoltsccmcc and adolcsccncc. Somc Irnowledgy of thc middlc 

school philosophy is ais0 integral to understanding the dynarnics of this 

transition. 

Reccnt studies includLig "Shortchmgmg Girls, Shortchmging America" 

(American Association of UMversity Women, 1992) and the A CaooeUa Rmon 

(Canadian Teachers' Foundation, 1990) discuss the del-clopmcntd transition of 



gids to adolescents in the 1 %)Os. Both emphasize the problem of boa- girls will 

suffm a deeper and longer lasMg drop in self esteem than boys when they p 

from childhood to adolescence. Not on$ wd this be a longer Iasting and more 

severe drop in self esteem, but boys tend to rcbound better from this drop as 

they go through their teens. Authors such as Brown and Gtlligan (1992). Pipher 

(1 994), Oreostein (1 994) and Friedman (1 994) suggest this is a predictable loss 

that is strongly influenced by cultural norms thm gil-e fernales conElicting 

messages about their development These messages are v q  different from 

those given to males; who are cncoumged to be asscrtil--e and to achierc, and 

who are taught to celebrate th& gender and th& development 

Onc method of minimizing or prevmting this mticipatcd drop in self cstccm is 

to offer girls a forum to discuss their concems. S a n d n  Friedman's Girls in thc 

20 (sic) uses a peer group approach to encouraging girls to mect and discuss 

th& issues and concenis. 

In this practicum, dic Girls in the '90s p r o v  is morlified tu mcct thc nccds 

of a specific middle school setting and includes adaptations to the timc and 

place of the group's meeting, abbreriated number of sessions and dternaavc 

group eserciscs. Thc results, bascd on cm.luation foomiss, intcn-icws with thc 

girls and tclcphone suncys of thcir parcnts suggcst thc group is perccired as a 

supportive tool to help facilitate the transition from elementq  to middk 

school. Girls indicarc that the opportunity to discuss relationships (with pecrs, 

boys and famiiy) and practicc assertivencss/angcr management techniques wcre 

most meaninghil. Parents support thc gmup but an: not txgcr to become 

involved in sessions designed to inform them of the materials and techniques 

used. Future rccommcndations Liclude adding more sessions, mending thc 

goup s e l d o n  process and providing an information scssion for parents to 

meet beforc the start of the 4 s  group. 



DEVELLOPMENTAL ISSUES OF PRE-ADOLESCENT GIRLS 

Theories of childhood and adolescent developmcnt suggest that thmc WU s w ' s  

of devdopment are distinct and a d j -  recognizable. However, in d t y ,  the 

transition from childhood t h m e  preadolescence to adolcsccncc is not n c l d y  

dehearcd Boys are encoriraged to enjoy th& dcelopmen~ to achicvc and to 

succced, whrreas girls are @ v a  conflicting messages: 

"Gids swggted aith mi~ed messages: Be beautiful, but beau5 is only skin 
deep. Be sexy, but not s e - 4  Be honest, but don't hurt anyone's fcchg.  Be 
independent, but be nice. Be s m m  but not so smvf diat o u  thrcatcn boys" 
(Pip hm, 1 994,36). 

The more toward individualization and indcpendcnce is s u p p o d  by our sociep: 

gris howcl-cr, arc not givcn such dar, supportiw mssag's. Pcrhaps cl& is unc of 

the reasons wh- opportmitics for girls of this preadolescent agc to mec& discuss 

and validate th& csperienccs and conccms in s m d  group and indiridual 

are important 

En'k Erikson (im Green, 1989) thcorized that individds go through aght  sngc; of 

dedopment. cadi stagc af6ccting thc ncsi Of thc a&& thc two sw which arc 

most rclevant for pradolcscent y l s  include Smgc 4: Indi~tv 1 m t . s  Infeniinp (from 

agc 6 o r  '7 years to 11 or 12 yean) and Stagc 5: I&n@ rma Rob ConjuMn (Gum agc 

1 1 or 1 7 years through 1 8 ycars). 

l n d w , ~  trnw I>I/erUm'f)' (sggc 4) quircs  thc chdd to learn cooperation and thc 

p* developmcntal task is tu d c d o p  a sfnx of competcnq and achic~~emcnt 



I t  is at this stage &at chUren 's  self esteem is most decidedly affected by th& abiliv 

to do thmgs weiL Profitienq afSmis self esteem and a ladi ofprofiuenq, either bl. 

rimie of the m k  being too adranced for the duld or th& having had too man? 

previous Mures, c m  lead to fnistratiou and Ion-ered self est- It is at dlls spgc 

hat a wok ethic is establkhed - children leam what is valu~d by soOcv by bckg 

givm addt recognition and eaming pesonal satiçfachon for u-hat the! havc 

accomplished A strong or weil da-eioped a-ork ethic lends itself ro a sensc of 

Manu middle school Cie. grades 6-8) students wodd be induded in the lower range 

of I&n@y i m  Rob G+rr (stage 5) where there is a growing need for 

independence and search for sense of self - loohg for role models md heroes and 

aacmpts to integate these ide& into th& owa sense of seK lXiwn coincd the 

terni "the adolescent identity cris&", the theory \hich states that wirh the cornples 

bioIogical/hormond changes o f  ado1escence cornes a na-  scnse of sel t 

".\dolescents gain a fresh a w m c s s  of thcmelvcs y: individu&, as scsual 
mates, as potend workcrs and parents, and as ne\.- persons occupying what used 
to be a child's body. Na- artractions towanl thc oppositc ses m-akrn, and a scxuch 
for ideas and people w-ho are uusnvorthy beglis. N\;cw cxpcct3tions for the self are 
adoptai, and thse self images rend at hrst to be veq flexible. ofien changhg with 
time, place, and situation" (Green, 74-5). 

Over these more g e n d  developmentd issues then can bc: transposed issues 

specific to f d e s ,  e s p e d y  as they reiate to the North Amcrican culturc. 'me 

Ammicm Association of University Women sponsorcd a snidy titlcd, 

"!3hortcfian@g Gids, Shortchanging ~\m&d'  (1992)- which concludes that both 

girls' and boys' self confidence md asscrti~rness tmds to dedine as they appmach 

adolmxnce. Of' note however is that the gids' d&e is sigriifimrly greatm and 

longer t m  than the boys'. Sandn Fuedman (Presenntion, 1995) details a timc 

line that she indiates is spc+ to fernales and reflects their movc h m  vibran~ 

self'assured grrls to unassercive, insecure adolescents. Friedman daims that it is as a 



resuit of a male dominated culture dia fernales lose th& ~+ibibcmcy and their ab* 

to speab: assllzedly about diemselves and what thq  arc thrmimg and feeling. 

Insted, rnom f d e s  leam to speak what they beliere is the oght or polite n-ay of 

expressing themselva- This dimini';hmp: voice is sileuceci to the adolescent fernale's 

detriment. Friedman indiutes that this process is so pen-asive that girL arc not 

even mare they have 'lost th& voice" . 

Mary Pipher, in her book Rai+g  Onhelïz Saviw the Seh-es of Adolescent Gids 

(1994, discusses the individual theqeutic intaventiom shc used in her c x ~ m c c  

in w o h g  w i t h  grds of this dedoprnental age, who were making die transition to 

adolescence . Her expaiences and characterizations coinade aith thc a-ork of 

Brown and GilligJn (1992), and Friedman. F-Ier a-ork dso suppom Erikson's 

schema (Stage 4) vjhere chddmi in generai necd opportunitics in which th- u n  

have success - to perfèct their perfomiance and to work towards strmghened or 

W y  esrablished self esteem. Edison's theoq- suggests that unless dùs can be 

done, subscquent stages u-ould be adversely affeced. .ül the aforementioned 

fernale authors suggest Li di& witings that this strengthening and fifming of the 

bundations OF self s t e m  enhance the ab+? to make a smoother transition to 

adolescence. 

Dr. Lorraine Fos suggests that an effective, anpo\vcxing approach for ado lxcnû  

is a Youth Developmental Perspective' wh& succcssFul Litmention needs to 

focus on issues the puth dcern rcle~mt. Empowvmncnt occurs ahen individu&, 

e s p d y  of this developmentd stage, arc gken oppominities to reffect and discuss 

thtir \iews, vdues and beliefs about issues rclcvant to thcm (Prescnt;ition handouts, 

1997). As George and Alexander (1993) suggest, peer groups are not the ulhatc  

controk of the action of  adotescents, but more ofien the sounding board. 

Devdopentai issues need to be a pMiY). cons iddun  not oniy in how grds arc 

treated, but also in hou- the. are espected to leam, espeaally in thc school setting. 



MIDDLE SCHOOL PHlLOSOPHY 

'W~uman &\-elopment r e s d  d xholacship has inc~easingiy iid~nOGcJ the 
importance of adj- adolescence as a unique phase of growving up - . . ~ d y  
adolescence 'as a d i s ~ c t  d e v ~ t a l  phase that is q ~ t i u t i v e l y  d.iExmt2 fnmi 
both d e r  and Iater period," (George & Alexander, 1993-3). 

Thc middle school phdosophy aad its invoducuon of more cornples thinking into 

the Cumcullum derives its theoretical suppon fmm P+fs thcoq- of childhood 

dedopment (George d i  Alesander). AccordLig to Piaget, dllldren mow fmm the 

stage of Concrete Operations ( h m  7-1 1 ps) to Formai Opcdons (1 1 ~LZUS to 

adulthood). HoWeyer, morc m e n t  rescarch suggcsts that this transition in 

intekctd maturation, ie. from more concrete to complcs, a b s ~  thinking does 

period. It is important that not o d y  tcaching but any inrm-cnuon done Lvith 

studmts at the middlc schml t e d ,  be sensitive to the possibility that myi, if not 

most, studcnts \di 1% bchind Li t m s  of th& ab* to thLik absuacdy, and to 

transfcr infodon to novcl situations. Thcrc is a nad to difftmmtktc instniction, 

to prcsent multiple and vaned modalities of instruction to pmcnt and trych 

conceps by building on the basics. Thc movc t o d  morc complcs thinhg is 

achiewd by offcfing opportunitics to espcrimmt w i t h  transh~g leaming to nav 

siniatioas. This is the first a d  dtimate goal of the middlc sJiool philosophy uith 

respect to leaming - that k d h i d d  na acquire forniai opentions, although s o d  

influences and indiridual aptitudes are the determinlig factors and affect when 

eafh person readics f o d  operations. 

4 



h second goal that a middk sdiool muçt address is leamkg to &te to o h m :  

C%fiddle school shdents becorne in-y miare of theu  own selves and of 
dationships with others. hdeed, human bciags may be more mare of othcrs 
duEng this p&od than durlig an!- other tmie of life Not oniy are ''Who am I?" 
and "hm I nad? persistent questions, but also "Who do o u  think I am?' 
dominates much reflection and man7 relaoonships'' (George and Alexmder, p. 11). 

The grou;th of identic is the main developmental task of adolescence. As children 

moi-e duo& preadolescence and adolescence, diere is a naniral *hg on' of 

different identities. Whereas children wicdy are unquestionlig in dieir artinides 

toward caregivers and ad& in general, adolescents are necessdy more mtid and 

questioaing. hfiddle schools must be prepared to deal wvith thL: main 

developmental task of adolescence (George and Aleuander, 1993). OKcNig 

o p p o k t i e s  to discuss questions and concems could be seen as a h d *  wq- of 

building on the strength of peer groups which arc a developmental r d i ~  and arc 

naturaliy more attractive and in\lting to this agc group. Individu& of this age 

p u p  could thmefore be mcouraged (rather than stifled) to develop their sensc of 

self in positive, hdthy environrnents. 

'T~eer relations allos the eady adolescent to redeGnc sense of self in t m n s  of 
what is normal in eveyday life Relatimships with peers bt, and dim adults. 
begin to be reciprocal radier than 'uni la tdy  controlled' by addts" (Schwartz, 
hhImen and Bursik, 1 987 in George md Aesuider, p. 1 5). 

George Waters hliddle School, und September, 1997 =as comprised only of 

grades 7 ;nid 8. Whm it espanded to hclude grade 6, there was an avid interest in 

oIfering a counselllig group to the youngest guls for a e e t y  of reasons. Firstly, 

there was a small but \-ocal group of parents concerned and somewhat resendbl 

that the demen- schoois di& children had attended up to gradc 5 u-ere no 

longer offixing a grade 6 program. Secondly, thesc incomlig grade 6 $s were not 

known to staEat George Waters School and the stnictu ing ofa group vjas viewed 

as an oppominity to get to h o u .  some of the girls in a smder forum than the 



d a s s m o a  Thitdly, the resuilts of the p u p  were anMpated as an information 

gatbePng ex& to heip prepare €or hihire grade 6 guk Givm die accessibilit)' to 

the writer and the d& to off= a pmmtati\-e intervention that mght bc used to 

antiapate difltidties ia the new middle schooi, the school administrabon was 

eager to support a gids' p u p .  

Moreorer, off- a gids' group at diis school site is c o m p ~ i l c  with the 

philosophy of rniddle school leaming ctmkdum, and ais0 in pro\iding altemate 

oppommities to leam how to relate to 0th- 



GROUPS FOR PRE-ADOLESCENT GIRLS 

Brown and G i L p  (1992) diconide how the intmsiv of gids' thougfib: yid 

feelings wcaken as thq go h m  childhood to adolescence; that is, as yomg g;Ik 

maturc and listen to the ~oices of others, th-- respond to the Lirrinblc tension of 

disagreeing with others by actit-ely Zesisting the pressure to sp& out n c y  daim 

that in one sensc there is movement f o n d  Lom childhood to a d o l c ~ ~ n c c  (i~c 

cognitively and physiolo@cally) but in another sense, thcre is do-clopmmtal c8sk 

in that f d c s  are taught to recognize the Lnpocurice of feelings (th& and 

others) but to stïfle the expression of diese Çeelligs whcn they might prompt 

confict or disagrcement (Browa 8r GilligJn, 1992, p.6). Brown md Gtlligan sugg'c'st 

that WC necd to t h  gids to stay comected to theif self. Piphcr (1993) relates th& 

to hcr oan professiond cspmience: 

'7 found gids to bc obscssed with complicatcd and int~nsc rdationships. Thcy 
felt obligated and resentful loxuig and mg-, dose and distant ali at the same thne 
uith the same people. ..Th& synptoms s e c d  conn~ctcd to th& agc and thcir 
common espmknces. Cernin themes, such as concm uith wnght, fear of 
rcjection and the nccd for perfection, sccmed motcd in culturai expcxtations for 
women d e r  than in the 'pathology' of each indkldual (jd" (Pipher, 1994, p. 35). 

( k e n  what we h o w  of the impomcc of pccrs for rhis agc group, it d c s  scnsc 

to address this need in a group - speaficdy a peer group - contcvt Sandn 

Friedman believes that an important kcy to addresslig thc dim<nishlig 

asdt *encss  and the unique, specifïc concems of gids of this agc p u p  is thc usc 

the prer group conteht In a program shc developed d e d  Girls in thc Ws (sic) 



the group is an important vehide to encounglig grds to euplon: thcir developrncnt 

and share tIi& unique ex@-. 

Gids in the 9 0 s  is a voluntary, open discussion group designed for pre-adolescent 

gids. The locus is on awareness and a c l r n o w l ~ n t  of feelings that are nwtivc 

to gids' concept of self and the use of the peer group forum to air these nqptive 

feelings. Friedman belia-es that this intementicm addresses and monopolizcj on 

the importance of the peer group to dus developmentd la-el &-hile teadilig girls 

hoa. to recognize and strengdim the voices Mdiin themseI1-es. n i e  m X r t k I l e ~ ~  

that is kqumtiy apparent in diildhood D o h  subject to bAng progressively 

subverted as the gids mature and proceed through adolescence Pipher that 

parents, who durlig childhood a-ere the major influence Li the children's lives are 

not to blame. Rather, it is our culture that encourages conflicting d e s  for fernala, 

roles that put d u e  on non-assertkenas. Friedman uses a technique at c d  group 

session whereby she a s b  the gids to d and dcsmic m incident in the 

preceding week cded a 'gningie', a temi that has been coined to refcr to those 

negative thmgs that grds teil themselves which malie thcm feei b d y  about 

themselves. The most common gningies are "fat", "ugiy" and "snipid". "Too ta.LI", 

"too thin" and ''tm sclhsh" rank dosc bchind." (Friedman, 1994, p. 1 1). 

Proceedure 

Based on the pr&c of Friedman's Girls in the Ws, thc writer approachcd the 

administration of George Waters Middle School with a proposal to offa  n @ 

goup targcted to the incorning grade 6 fcmalc population. Givm that it was the 

fmt year that grade 6 was to be accommodated in thar middc school setung, 

administration &-as - receptive to the notion of offcring a pro.cntative smai i  

group that would place na-,  at risk snidents unknown to the George Waters staff, 

at dosc pm-simit)' to the school's guidance counse~or md school psychologist 

AdmLiistrabon's enthuskm was such that not only were they supportive of the 



p u p  and in proding on site resresources, such as a meetkg mm, re la ing  gids 

from dass to attend, mmey for snack, they also allocated a d d i t i d  s r a f f q  funds 

to enable the miter to offer the group and encouraged the guidmcc couoscUor, 

his. Maria Tnolo, to anend the sessions n, help faciltate the group. The maLi 

o b j d v e  of the propoxd girls p u p  to identify at risk grds neu- to the school 

and invite them to attend an all g& group to disniss issm that were relevant to 

hem Once the grds were selected hom 123 grade 6 studmts (no brcalrdoun 

adable on the basis of gender) arriving at George Waters fmm ptimarily threc 

~ t c h m e ~ t  d e m e n t q  schools, thc k t  session u-as set for Tuesda-, Oc tob~r  7, 

1997, which wodd then d o w  8 sessions to be offered (D. 5 of the sis d3y school 

cycle) to the Chrismas br& 

Ms. Trio10 and the writer met to r c v i w  the profila of the g d c  6 (3ds new to the 

school and to select a group that tvere considered at risk. These at risk girls \v*cxe 

chosen from among thox who had beai noted by th& e l a n c n ~  school 

counselors who mtght require some supporr, gids a-ho seerncd not to hm-e wod 

support qstems in placc or gids who w-ould seem to benefit from a gmup 

esperience. In other tords, the p u p  wodd ïnclude gids who the guidance 

counsclion felt c?diibited low self estcan, who seemcd partiCulady ansious about 

the more to the middle school or who seerned at &k for fuwc problems such as 

eahng disorder;, limited or pour p m  rciationships or tcenagc pregnanq. This 

selection process \;ls conducted in late September, so there was a least some 

familiarty by the yidancc counsciior with the composiaon of thc gradc 6 

ciassrooms, which would facilitate sclection and stnicturing of the group. 

Si.. gids were initialiy selected and the Grst step was to invite them to a g r i s  group. 

The guidancc counseilor approached each of the gids Lidi~idually as shc w a ~  

known to diem in the school conte= The gds had not been referred to the &ter 



as potential clients of School Psycholog)- but who were uot f o d y  ref~med. Of 

the 6 g d ~  approached, 5 expressed interest ni partiapating. 

At this point, a lenei was dratied for the grds to d e  home to aheir parents, 

requesting th& permission to alion- th& darigbter to participate in thc p u p .  iUl 

leaers weere renimed aiiowing pa&cipation. 

Descri~tion of the Gmm Sessions 

While the o-al format of the Gids in the 90s pro- suggested the &s be 

imited to drop in and out of the group as d i q  desired, at an off school cmpm 

location, the gds in the George Waters group were selected, inviteci and espcctcd 

to attend ail8 sessions. The group was o f f d  onsite at the school dunOg dass 

time and the participants were encouraged to select die name of their o w  goup 

eady in the course of the sessions. In temis of' content, Friedman cncouragcs the 

concept of discussing "gnuigies". Instead of highLgh~g specific dikg said to 

oneself, gids were skcd to use a &ES bar-shaped jar on whkh thcy projcct~d the 

level of how t h e  wvere feeling at the beginning of each session (note: the use o f  this 

demonstoition is bascd on die illustration of a bucliet and dipper vjhere hou- WC 

feel - the lm-el ofwvteer in the buckct - is a f f m d  by a dipper of wmter being taken 

out - neguiive things that arc said or done by us or to us, and a dippcr of watcr 

b&g added - positive things that are said or done b!- us or to us wvhich inclease the 

l e d  of watcr in ouf buckcts). b c h  gid then had the option and a-as cncouragcd 

to elaborate on why she w a ç  feeling at that lmel at that tirne - the writer then used 

that opportunit)' to discuss with the gd and w-ith other p u p  members thc bask 

for her feehgs and w q s  of coping with them. For e?cample, when one of the g i d s  

relateci that the Icvei on the bear %-as low b u s e  of a fight with hcr modier that 

moming the group discussed relationships with mothers and how- the girl could re- 

open the discussion with her mother d o u t  &ng into an argument again. 



n e  objective foc the tirsr session was to dou- &c grds to i n d u c e  themscl~*e~. to 

h d  out more about what the group was about, and to s e l a  as a group. the topics 

bat  t h -  would Wre to discuss over the subsequmt seven sessions. This \\-as 

accornpiished by haviq the grds wcite cm srnall slips of paper topics diat were of 

interest to hem These were then collected by the w&er and the faalinor @ls. 

Triolo) and listed on poster mer. Then each of the gds was asked to indicate by 

misasing her hand, a number sugges~g the importance of eyh of the topics whm 

they w e ~  announced - the nurnbers being 1,3 or 5 - denoting increaslig d u c  or 

imponance to them. These numbers wcre then tallied md becamc thc list of topics 

that wodd guide discussion or activit)' ar the subsequent sessions @ l a c  see 

hppendis A). At the initiai session, g i d s  were asked to bminstorm and votc on 

names for the group. The oame selected was 'The Gids Rule Club". This name 

\vould thm be usai to r&d the 4 s  ovrr the pubiic adciras bystcm, whrn to 

assemble. 

S p e d c  session objectives for the second to @th scssion (see 11ppend~ D for 

Proposed and A d  session outlines), w r e  then based on these topiu: or on the 

grds interesn at previous sessions - for esample, when the topic of stress d&g 

with the na- d d l e  school and the amount of work nom- expcctcd of the %-as 

broached, it d d t  with at more than one session bccausc it rccurrcd in 

discussion by the $S. Thus, while thme was a session objectlw outllied beforc 

each session began, the gids' guided the degree of ernphasis and the direction of 

discussion. At each scssion then, it was the writeA goal to rcmind the girls of thc 

topics they had indicated were of importance to hem, give hem an activit)' or 

sfamng point, to enable the tlow and cnergy of the grds' interest to carry thc 

session however f x  the g r i s  wanted to p. 

Mu& of the litcrature on the dpamics of group pmcess breaks the tifespan of a 

group into phases LidudLig the s a  cady, rnidde and late with issues for 



teanbation. Yalorn (1985) deals with psychotherapeutic p u p s  which tend to bc 

longer temi than the eight session foimat used P the Gids Rule Ciub aidi some 

fluctuation in membaship bt n a d y  coma from a loager group lifespan. 

Howmer, mudi of the theoq is applicable 

In the case of the Gids Rule Club, cohesivmess was promored by dom-kg the girls 

to dect th& group name and the topks for discussioh i n t r o d u ~ g  themselvn 

md the elemen- sdioois the- came from, dvities dl done at the Grst session. 

Another actkity meant to strengthen cohesiveness was to have the gids collt'ctivcly 

dmde their group d e s .  Normally done at the k t  session, thk \vas done at the 

second session because ta;o new rnembers ioined at dut time (sec Appcndk B for 

the group's des). 

In addition to e n h m ~ g  group cohesion, the selection of the name "Gids Rule 

Club" seemed to suggest mit)' and &O an action by the gids to ictaLi somc of the 

asse&\-mess that individuals such as GiIltgan, Brown, Friedman md Pipher 

theotizc is being lost The grds puiposely sdected a name that gave them an 

opportunity to use the roice these theorists suggest uill othmvise dwindle. 

~Uso of importance in establishg cohesion is supporting a sense of contùiuity 

from session to scssion. One method is to use cituais that bccomc spcàfic to the 

group. Common rituais ùidude b e n i n g  a session by havlig members 'check in'. 

.rile Ciiris Rule Club used the giass bear jar to indicate how they ~vcfc feeling at the 

start of each session and wherever relevant and approptiate the facilitator drm- 

attention to common themes and th& relaaonship to what a partidar gd had said 

Li the past or what was on the agenda for the day's discussion. The bear seemed to 

have p;Zrticular significance to 151s age group because of its Teddy Bear connotation 

- it seemed to provide comfort (the gids ofien cuddled it and caressed when it was 

rheir tum to use it to indicatc their feelings). It also seemed to (71-c the gids 

permission to act younger than die). were, sometimes using dllldish voices and 



gestiups. b b y  of the grds openly admitted ha\ing teddy bear collections. The glass 

bear also seemed to provide the gids Mdi an kmkmte obi- ont0 =hi& thq- 

could codortably verb;ilize issues that were troubliog them - for the grds who 

were less vocal, the giass bear seemed to encouege them to participate when the 

reguiar impetus ofpeer cont:ersation uas noc enou# to prompt hem ro offcr t h ~ u  

e-xpeüences. it a h  gave the e t e t  an opportunit)' to use the ghss bear as the 

obiect of discussim when a parricular feeling or esperience was particularlv 

e m o t i d  - retiaming the e?rpe"nce as the giass beds was a w q  to position 

obsertations that weze thratenhg or Litnrsive to the gd and albweed hcr to 

conmhte her ex+ce/leelings to the rest of the p u p .  

bother  method of enhancing cohesion is to dernonstrate thc impocruice of the 

group to its members. Yalom sugpsts that dus can be facilitatecl by the group 

leader by such actions as arriving punctuaily for meetings, infominig the p u p  as 

far in advance as possible about changes, sharing Mth the group if o u  thought 

about any of the group actirioes berneen sessions, bridging sessions by r e f d g  

to topics discussed at pmiuus sessions, summarizin(: meetligs and usiog p u p  

members to help each other ( Ydom, 131). 

Another rituai that was parti&y signiGcant aias the snack brought by thc miter 

For the gmup members. Friedman, in h a  d d p t i o n  of thc Girls in the 90s group, 

suggests dowing the grds to b k g  money to p d a s e  a snack. Her observations 

wcre that this typicdy m a t  the g r i s  would select junk foods. i iowever, duc to 

the fiut that the Gids Rule Club met during school hours on site, there was no 

opportunity for the gids to go m-hr~c to purchase thcir snack. i l d d i t i ~ n d ~  and 

more importantly, some of the gids in the group were less advmtaged and to 

reqwt them to brLig mon. to buy a snack would place hardship on thcm and 

th& parents and would be comterproduaive to p u p  cohesion. Therefore, snack 

\vas pro\lded by the writcr and was at the end of each session and uas an,xiously 



awaited by the & It %.as parti&y illuminating to the writrer beause it jgw 

dues to the persoaalities of the indidiml grzL and offered some information 

about ho=- treats might be k w e d  in th& lives outside the group. As impomtly, 

it provided them uosmrniied time to soaalize and be obsemed in a social context 

Snack tirne provïdcd a sense of coatinuity and prcdictabilin to the p u p  md 

seemed to give the girls a sense of pridege over other studenn who were not in 

the group. 

Cohesion was also esnblished beyond the initiai sessions by reinforMg thc p u p  

des,  which Uivxiably encourageci them to listen to one another. A unial that was 

begun with the group as an effort to encourage listenïng \vas to use a ''taking stick" 

- an obiect that was pas& to each gid when it was her tum to speak to the p u p .  

Once die talkiag stick \vas passed to a gid shc had the floor so to spcd, and couid 

opt to speali or pass the stick on. Cohesion ws also promoted by reminhg the 

@ whea that the group was a source of support for them and diat whcm th. 

were in a session and using the gbss  bear to relate their feelings, it was up to other 

gds iistening to giw th& artcntion. They wcrr dso remlid~d diat thc group \cis 

one place the)? shouid be able to corne to be supported, even X they fdt that others 

in the sdiool wcrc making them 6x1 less than supportcd. The goup's d c  of 

confidenhality - or kceping things said in the group to those in the p u p  - seemed 

to ~nhmce this lccling of cohesioa 

One of the reasons for cohesion is to establish within thc p u p  a smsc of trust, 

ùiat die group is a safe place to disclose one's thoughts and feehgs. While it couid 

bc argued that trust is a precwsor to cohesion, cnsuPog that the mechanics of a 

group or encoumghg it as a unid duster of inchiduals with similar reasons for 

b&g there, with consistent dcs, paves the way for trust to dedop. At the Grst 

and second sessions, there were members of the group who wxe quiet and opted 

not to use the &s bear jar to indiate th& feelings. Keeping in mînd that thcrc 



were two neui members at the second session, the facr that by the third xusion, dl 

grds were s h a M g  and disdosing th& fèebgs using he glass bear jar suggest~ not 

ody cohesiwness, but also that there was some mist 

Cohesim in the orial stages of the group aras rehvely w d  establishd, however 

the goal a-as to eacoutage gids to maintain some of this conaection bqond the 

endmg of the p u p .  Reminders of the temiinacon of the group and to stay 

connected to other members were made. However due to the fact the grds m-ere 

not foilowed up Mth, th& is an uaknowa Cohesion or at lcasr coancction to the 

group leaders u-as established houwer, in aiat each of the grds continues to 

acknowledgc the presence of the group facilitaton w h n c x r  thcy meet in the 

hatlwa~s at schooL 

The focus of the group %-as easily maintained in that the topics for discussion wrre 

reviewed at each session. As the group progrcssed, issues that had been relevant in 

eadier sessions were cecded and options discussed. 

Terxnination of the Gids Rule Uub was addressed staning at the sixth session, 

wherc the girls i v r e  remlided that thc p u p  had oniv ~ ; o  sessions lek *Ihü: was 

to ensure that topics the!- wmted to disniss were on the agcnda and that th- 

\vould not be surpriscd at the s c m r h  session. Lilicwvise at the r v ~ n t h  scssion, the 

gids uim reminded of this and a discussion foilowing of hou- to celebrate their 

e f f m  in complethg the Rght sessions. 



GROUP PROCESS: THE DATA 

1. Session Outiines 

As previousl!- indicated, each session was loosel!- outllied pnor to its 

commencemen& by the writer, basd on the Topic k t  and also on the prcvious 

sessions discussion. Gids wete then asked, at each session, if thc topic for the 

subsequent session was sti l l  appropriarc Activities, such as d e  playing, \iewing 

videos, and demonstratiw esamples were crnployed by the witm to illusnate 

concepts that were connected to the topics of intcrcst 

Thus, each 50 minute session began u-ith an outline, but did not necessdy foUow 

or conclude with that outiinc. The ' A d  session' somctimes did not look v q -  

much likc the Troposed session' - it was thc wntds  cxperiencc thar thc proposed 

session was too ambitious and indudrd too mm)- achvities or stnicturcd lcsson 

components. Invaciably, the g d s  needed time to process what \eis being proposed, 

u s d y  by taking amongst themselves and in the k g r  group. Thc wciter found it 

most helpful thcn to denil a second, more chronological o u t h e  that joumdkcd 

what the group actually did duPng each sasion. Thc eight Proposcd session 

outlines as weii as the eight A d  session oudlies foiIow. ilnecdonl coments  

about each of thc sessions arc includcd on the Actual scssion oudines (rcfm to 

Appcncii~ D) and reflcct thc proccsslig of matcrial by thc g r i s  and bv the wvritcr. 

Themes of the Individual Sessions 

The Gids Rule Club capi&cs on the strength or@ in a group to support one 

another and to have some opportunities to use and have th& voices heard. 
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The most miporc-mt el-t of m effective p u p  is cohesloa and i t ~  de\-elopmcnt 

s c i m  when the p u p  first convmeses The szuc of the p u p  is depeadent on the 

leader, who determines the cEteEa for inclusion and who &es the focus OF the 

group - evm if the subsequent session topics are self dl;a<ed. The group l d c r  has 

the task of creating a physical entiq - the p u p  (yalom, 1985, 111). Croup 

members are taught aspects of cohesive behaviour by establishg the d e s  of the 

group - what is dowed and what is not Regardlas of how o p n  and self k c t d  

the gmup is dgigned to be, it must be acbowiedged that the group leader affects 

cohesion by modeling behaviour chat it is hopcd the gids d tq on in this safe 

en~ironment and by ceinforcing behaviours, through subtleties Le nodding, 

agreeing, leaning fonvard or ques t s  for more idofmation. Ydom suggcsts that 

the ideal effm is that the group m m b e s  d have th& more manire patterns of 

behallour reinforcecl rather th;m th& less mature behaviour (Yrrlom, 170). This 

was deady demonsmted in the Grst session (see Session #ImAcniaI) when certain 

behaviow were ignored b.  the w8rer (cg. poking, &g) and othm givcn morc 

attention (eg praise gken to the gids for th& concem ovcr inviting dassmates 

who they thought approp&tc for the group). Not dowing bchaviours such as 

k t e m i p ~ g  or name calhg dearly dellieated the d e s  of the gmup. Similad)-, 

ahv~1!' h t e g  (Le. lcrning fonvard, smillig, noddind encolmgcd the $s to 

speak and expand on their thougha. 

The theme of the hst  session \vas to attend to the d e d s  of establishing the group 

and to reinforce to the girls the fact that they were in conml of detcmiining the 

direction of the group and would each be respected for th& connibutions and 

opinions. Proposed actititics to achicvc dus wcrc drafiing a list of thc gds topics 

of interes5 and giving thern as much information as possible about the group and 

the daisions to be made by them. What becarnc apparent in the a d  scssion was 

the gids' ernbracing of this respect and desire to talk with each other. They grasped 

the oppo&ty to assert themselves as a p u p  and further, thcir desLe to indude 



0th- whom they Eélt would also benetit Gom bang a part of this group. Some of 

the gds, at least the mes more vocal at dis  session, quîckly adapted to the lmei of 

tolerance dispkyed by the group faaltators. Mer initial behaviours such as i s g  

oirt of nim or name caIling were rrsponded to by die facilitators, die gLls wouid 

use Gowas or body language such as shaking their heads, amongst thernsclr-es to 

discourage th& pers Eiom continuing the same negative behaxiours. 

In the second session, the proposed outline induded an activity CO stimulate some 

thought about how the gids' sense of effectiveness and th& p a l s  and to g t  thcm 

recognizhg how th& sense of self was affected by others, illustrated by the +s 

bear jar euample. Th& indicated topic of interest relatecl to staying F m e d  at 

school and dealing with the busy schedules of the n a -  middle schwl environmcnt. 

interestin&, the gids were not so much intaested in h&g techniques that would 

assist them w i t h  th& buq  schedules, as just the opporturlity to check out their 

impressions that the vo1ume and difficuity of the worir now being assigncd to than 

in middle school was so different than that of elemenmry school. Thus for the gids, 

checÿng the reality of th& peers was an important themc. Even the #ass bcar jar 

was quickly adapteci as a way of expressing feelings and making odiers aume of 

hou. they were each feeling. For e-xample, there was a lot of discussion about the 

limited time there no%- was to do things such as play outside with €n'ends and 

watch teievkion. Not ody did this observation by thc gris serve to vent th& 

resentment at not bang able to do, as frequmtly, the thtngs th- did previously, it 

also seemed to genesate some discussion and some consensus sharing about what 

the girls did in their leisure time. A@, this checkhg Nith peers seemed to  did date 

how each of the grds spent her hme may Gom schooi. 

At the third session, an activity select& by the wnter to q+n, have the guis address 

th& sense of self and who diey are met with some interes~g results. Whereas it 

might have been predicted, based on the literanire, that the gris would submit self 



statemenrs rhat were less than positil-e, two of the gids were quick ro announce 

v q  psitire selfstat~ments, such as "I am speaaP' and Y am smart" (sec Session 

33: Acnial). They recogn;Zed a stress as coplig widi the wodoad, agdin, the theme 

from ptevious sessions. Again, the oppommity to addiess the n i n a i t  statu of 

one's f- was s&ed by ail the @, 0-en those who were pmiousiy quiet md 

p r e f d  not to participate. This was used as an opporeuni~ to process sorne of 

the feelingj and strategk The wuter made the obsm-arion that there are ~ y s  of 

prevenhng your level of self esteem h m  baog made less by others, some of the 

gds responded Mth appropGte strategies (e.g. ignorlig commcnts, ecalling arcas 

of saength) while another gid o f f d  diat she could d e  0th- think she u?is 

fkeling onc way Cie. positive, Srniiind when in fan shc w a s  fwhg quitc Sffint 

(k- sad, unhappy). The d u e  of  this obsm-arion aras announceci to the p u p  and 

could be ~ iaved  as one of the first h e s  in thw: goup expc.Dencc that thc th~ury of 

Pipher, Friedman and otbers is demonstrated. It semes to illustrate how girls feel 

rhey must appear a ce& vay, despite incongrnent feeling. 

As we4 the stress the grds werc feellig was a p d t e n t  theme - evcm so fir as 

u n d t w d i n g  the term peer pressure, whch the grds belicl-ed to reflcrt the 

a d t y  th. were having coping with the wodoad  in thiç middle school s e h g  

d e r  thm the effect peers might bc having on them. This also seemed to indicate 

th& need to conhnue tu address and discuss with e u h  other this aspm of the n m  

school emironment md dçmands the' felt being imposed on them. Frirnds werc 

recogruzed as ha~ing  therapeutic vduc - it \kas gDod to nlk with thcm. AU thc 

present discussed parents as good alternatives to tak with about pmblems. 

The themes of Session #4 were to  be anger and peer reiationships, with thc writer 

giving some esamples as to ho%- ang~ k ofim expressed. The guls were ~qyx to 

d i s w s  di& relationshqx with friends and each was d y  able <O p r o d e  thc 

group with qualities t h q  found important Li f . d s ,  though th& examples w m  



u s d y  about s@c situations where t h q  f i t  justifiecl in th& actions. Whiie thc 

theme aras devant to the gids, the discussion refkcted th& developmental needs - 

very concrete, expesienaal undestanding of th& relationships Ex-ai the one girl 

who attempted to dominate md redLecc h a  peers and their c~periences and 

provide s~igptions appeyed to be ming to gzin recognition for the \ -Ln amibute 

this developmentai level is s m r i n g  to display - a sense of achia~ement and 

stc  notes re: comperency whm it came to relationships and undestanding rhem (- * 

Gid #3 io Session #W Acn.). Of course, this may also reflert an individual 

personality Pait in the contes of the group dynamic wherein the participant is 

aaempting to estabiish some control Mthh the group. However, the fm thnt this 

the Grst session u-hem die grrls aireci, within the group session, somc 

gsia-ances amoagst themseives suggests that their comfort l d  was Ssing and/or 

that the topic of anger and how to deal with it ws appropriate md Miely. 

In Session #5, an effort was made to i n d u c c  the theme of assertiveness, both as 

a technique and topic for discussion, with the girls focus on peer relationships - 

botfi male and f d e  - in mind. r \ s ~ ~ - c n c s s  was addrcssed via discussion and 

viewing a video. The gris w e r t :  o p n  to thi~ more guided leaming rspc+cc md 

in fa were more receptive to the vida medium than the discussion componmt 

where they were noticcablv more unscttlcd and rambunctious. This did not follou- 

the pattern of previous sessions, where the gids sctmd to mily mioy and 

ma?cimize the oppommih to tak with one another. This rnay have been due to the 

presence of a specmtor to the group who may have inhibited the gris and made 

thern uncom fortable and less willing to share their insyhts in the group (pleasc see 

Session #5: AcniaI) perhaps morc indicative of an cadier sw of the w u p .  This 

ma' also account for the eagmess s i th  ~vhich the grds gravkmxi to using ch& 

journais and w r i ~ g  down some of th& fcetings and plans to try somc of the 

techniques co\*efed. 



M the guis continue to conmbute to discussion and o~-tYall, the quality of th~5r 

contniutions is becomiog richer and more reflectke of th& e,~+encces and who 

d q  me. In some contacts with parents at this stage in the group's timelinc, dl 

comsnents are positive and indude grds beLig las angr); more senled and 

happier/doing berter at school 

ConMuing with die ass&eness theme, Scssion #Ri was geared to completing the 

\<dm of the demonsuated assdvmess techniqiies and gi\Ing the + the 

opportunity to d e  play and discuss theif mderstanding of thesc t ~ G ~ u t s .  A* 

p d a p s  as reflectil-e of the LitelIectuaI matllnt)' of the p i s ,  the)- are to pro\-e 

their knowledge of what th- have lmd of the techniq-, to g t  

oppornuiities to tell the group what each of the techniques are. Iikcxise the- 

continue to have diffidty understandmg the application of thcsc p~aples thou& 

they are eager to use the opportunity to try via the d e  plays for esample, one of 

the grds relates how she did not use a disnissed technique to ded with intimidation 

b a cousin, even though she ha\- how to use it (see Session #6: Acmd). :\ key 

&sue d w  this session is an dt~cation that took place oumdc the group dwhg 

die week preceduig this session. One of the gmup membes hit yiother and \vas 

suspmded The grds dernand M i e  to discuss thc morality of the issue, seckg as the 

'kktim" =-as not, in their estimation, blameless. They dso feel 1-en- compeiicd to 

intervene d u k g  thc x&on, to sit between the 2 gris to prcvcnt a funhm 

altercation. This incident was f m e d  by the \niter as m esample of how the group 

can be a place to feel supported by being able to give voice to ho*- WC arc fechg. 

In Scssion #7, t h e  arises situation whcre thcre is a ncnl to darifi thc p u p ' s  

direction, exempiified by the gids aU individually doing what they wanted at the 

start of the session, i.c. nlliLig amongst themselves, thmwing pm& and writing 

on chatkboards/poster paper (see the start of Session #7: Actuai). Once the gids 

are reminded of their stake in this endeavor as a goup and heir need to show the 



direction the)' a-am to d e ,  the grds are qui& to respond and ~sumr the t h d  of 

th& iaterests and Mdiout exceptioa, ail coopemte and request the opportlwt)' to 

practice the d e  pIaying, which they do with +y, men Mth suagested 

c o ~ o l l s .  This was a stmag example of how committed the gids appear to feel 

about the group. There u-as no threat of' dissoluticm or eturn to the dassrum, 

simply a statement o f  what they appeared to need and wmt - a chance to voice the 

direction they wanted to take. Once rhey did this and the fdtaror asked hou- she 

codd hdp them do thk, diq. quickly &aLied momennun in the dlecnlon the)- 

announcd - doing role plays and disci~ssing them 

In d>e &al session, the gids once agdin capkake on the theme of self cxprrssion - 

the- are eager to explain th& inchidual Treasure C h a t s ,  which the!- have 

developed with momentos and objects meaninghil to them. T h q  seem to d u e  thc 

additional time to ailou- ail the gpk an opportunity to share each othm (se 

Session #8: Acnial) and arc able to r d  f d y  attentix-e to each ohm' 

description o f  the Treasure Chests, ashg questions and requesting that items be 

pas& around. T h q  are also quite eager to daim th& j o d  to talie home, mm 

though the' have spent proporthmtely Little h t f  completlig thm d&~g the 

sessions. They seem to w-ant to take the esercises about thanselves and their goais 

with them, almost as a wvork in progress. There is an air of cclcbration and the gds 

h d  a way to express themselves and the completion of the gruup, by ail finding a 

pkce at the chak and d.q ense boards to leave messages of farcweii from the 

group and individual 

3 Parent Session 

In an effort to enhance the cohesiveness of the group and to dcvelop a scnse 

of  commmity outside the group, the writer ongrnally proposecl a sasion for 

mothers (or the parent/guardian uiho had swed the permission fom) to attend to 

Gnd out more about the p u p .  The intention was to foster in mothers/parmts a 



sense of empathy for th& daughm and some of the issues that u-ecr relennt br 

th- The video, "Sh Hopes'' (IGlborime, 1995) aras ongroally fdt to be an 

excellent ice b d e r  for parents to ~ i e w  and be re-ùitroduced to issues th% mtght 

be devant for the group and th& -tas th thq themselw~ may have had to 

deal with as teenagers. 

The parent session \vas o f f d  to the ~ZUt iCipa~~  grrls' parents and \vas 

scheduled for Wednesday, November 5, 1997. The goal of this session was to 

show- parents of gids paftiaphg in the group some of the relevant litmature on 

the goup i&, arailable cornmimity and school cesources and to answer q of 

their questions. %me of the information made avdable to hem on 4 s  of this age 

group induded a display of some of the more popular non fiction m t l )  

adab le  (eg. Raivine OohelW. School Gids. When Gids: Fed Fat) Additiondy, 

the writer had avadable some relamt artides (please see ''Dying to Bc Thin", 

Himier, 1997) and a list of a ~ d a b l e  subiect rekted book at the local iibrary. As 

wek the manual for the Piers Harris Children's Self C m m t  .We (19û4) was 

adab l e  for rheir penisal 

When the parents were initially contacted by telephone and polled fbr a  

p r e f d  Mie, somc prcfmed a scheduled meeting timc during thc day whilc 

some prefmed a f t a  school hom.  For the one parent who indicated both rimes as 

problematic, the Wfiter off'ed to individually schedule a thne to meet convenicnt 

to hm, but the parent did noc foliow up. Thus, a middle of the weck appointment 

time was scheduled that was at the end of the afimoon - 6m) so that 

parents could attend either durlig the regular school day or a k  work. Despite 

four gids' parents h d i c a ~ g  they would be attendlig, only one parent attendecl. 

The vide0 was not shown due to the parents non-attendance muid the fact that the 

only parent who arriveci did so vqr dose to 6W and dedlied the o f f i  to vim- it 



It is the impressioa of the m a t e r  that the parents were p d y  supportk-e of the 

gids' group concept but preferred that it be mnducted as a responstbility of the 

&ml and in a general format that did not ha\-e to im-olw th- Ir is  und^ ~ h y  

some of the p m t s  wodd not allow th& daiightas to cornpletc the self concept 

d e  or to participate in the intenim-. There was men more hesintion or 

disinterest in attending the parmt session. P e d q s  this reflects a desire to have the 

concems addresseci at ami 's  length; to not have to be a part of what they perceive 

is not a problem at this point Nonetheles, in dùs euample, parait Livokcrnent 

wa!3 rchind 

The original intention and proposal for offking the Ljds group w a s  to mduate 

the effect of the group using an evaluation fomi given to the girLs as  oie1 as to 

administer the Piers Harris Children's Self Conccnt Sc&, an 80 item self rcrort 

qdo& in Grst person singular statements, to which responden~ indicatc  CS 

or no. This insmmient k designed to assess ho\\- children and aciolc-sceats feel 

about diemseIves and can be admkktered in groups. Thc plan had been to 

administer thc Piers Hamis at the second and aghth sessions, to gugc chuigc, if 

any, among the gids as a group, aith respect to th& self concept 

Howvwer, thcre rrnerged the unforeseen problem of hesitanq a m m g  some 

parents (sprrifically rwo) to d o w  th&. daughtcrs to be adrninistered thc self 

concept scale, despite assurances of anonymïty and report of scores as an wcgatc. 

While the Parent Session may have eliminated some of the resemations, the session 

--as not offered mtil a k  the third session of the group (im order that aIi of the 

partiapts codd be Livited), though pesonal telephone contacts were made by 

the writer in addition a letter sent to parents. The concemed parents did not get an 

opportunity to vim- the literature on the Piers Hacris because they did not attend 

the Parent Session. However, it is undear if this w-ould have affccted changed their 



decision not to d o w  diàr daugbters m be gi~-en the masure, since they were 

contactecl by telephone and o f f 4  in&<duai interviews. 

Of the mnaking 5 grds, 4 of the parend fonns were retumed late (le. afm 

the third session). The deasion was therefore made to elimmate the Piers Harris 

and Listead urilize a 10 minute mped intmiew sith the g d ~  in conjunction with 

their completed evaluation fomis. In addition, each parent aas contactcd 

Çollowing the termination of the goup and given an oppomi ty  to offer 

commmts, suggestiolls and impressions of the group. 

The information gieaned from thesc 3 sourm aias hoped to bc an indicator of 

the Falue, if anp of the group process for the gids invoked. Additionally, this 

information ws anticipated to be usefd for pplanning hturcl groups for gds o f  this 

Evaluation Foms Cornrileted bv the Gids 

The grds were asked to cornpletc an eduation form at the final or eighth 

session in an effort to determine w-hich pam of the aght scssïon goup wcrc 

most rncaninfl for them Permission had been granted by parcne; via thc 

letter of permission (see Appen&x C). 

Sumrnan of Results of Eduation Foxms (sce Appendk fi: Girls Rdc 

Club Evaluation Fom Rcsults) 

Overall., it appears thc girls in the group indicated they lcamed more about 

themselves and gctthg dong with others from their exp&cncc in thc group 

process. The group also seemed to positive with respect to peer rclationships 

and making connections to peers. Most of what th. indicated they lcamed 



howe\-a, seems to be techniques or skills that a-ere iritroduced and modeled 

in the goup. These girls did not believe that the goup made them 

more confident (see question #5) tbough perhaps there needed to be 

some examples indicated of how this confidence might be obsmed. 

The guis indicated that there was not enou& cime for discussion 

ce. 4 indicated yes enough discussion, 3 indicated not enough discussion) 

u-hether this was due to the facr tbat sessions were not long enough is 

unclear - the maiority of girls indicated thes would prefer more sessions. 

It  wt-ould seem then that from these written e\-duations, the group \vas 

effective in creating au atmosphere where the girls were cornfortable 

discussing ynongst themselves and the facilitators, issues that w r e  relevant 

to hem. The fact that the. wanted more time to discuss fits the profk of 

this derelopmental age - the need to use peers as soundùig boards in the 

maturation process. The fact that spetiftc skil ls were what the girls indicatrd 

were what the. took away from the group, fits the developmental stage thcse 

girls are at - that of mastering particular skills. It also supports why and how 

the role playkg was effective for the &+ls. I t  could also be theorid the 

girls are unable to envision how this tramfer of'skill to self undntanâing 

wïli be of help to thern because this rcquires more absmct, rransfer of skills 

to insightful self knowledge and awareness; ie. '%ow this will change how 1 

feel about myself' is a del-elopmentai milestone that the girls have not yet 

the inteileaual capacity or mamit). to do. 

26 



Intmiews with the Girls 

As an adjmct to the eduation and with the success and relevmce 

of Brown and GilligHi's wo& with adolescent f d e s  in an intenieu- type 

senkg, the unter fdt thar an intenien- with each of the & might bc helpfd 

in eiiciting +ch components of the guis p u p  was most helpfbl CO the 

individual grds Whde qukons were drafed, the idea \vas to d o w  the gds  ro 

exparid and elaborate upon topics raiseci thmugh th& mm-ers. Howcvcr., if 

there wu hesitatim upon the part of panma to have th& daughtm complere 

the Piers Harris C h i l k ' s  Self Concmt h i e ,  there continuecl to be some 

resen-ations about th& b@ Litmiewcd by the wntcr. Of the 7 girls in the 

group, 2 parents refused permission to have th& da@te<s intenia-cd. 

Tnnscripts of the interviews aith 5 o f  the g d s  are included in hppai&x F. 

The Litmieu- was an excellent means of temiinating the goup - by $-hg 

each indk1dua.I girl (or at least 5 of the 7) an oppommity to elabrate on h a  

thoughts and feelings about the group there w a s  a delibentc scnsc of dosure. 

The Liteniea- was also as  a m a s  of gainlig somc impromptu thoughts on 

what the g d s  antitipatcd for th& adolescence and what th& currmt arts of 

concefn were. 

Impressions fmrn the intmiervs sugg,pt the imprtance of friends for 

these 5 gids and ais0 the impact of peer pressure, wheccas d e r  in the coursc 

of the group it had been a more vague concept mong the gids. Relationships 

with boys were mentioned by a fevj of the gids as areas o f  conccm or 

antiapatim during adolescence but most seerned to envision adolescence as a 

thne that had some positives - it appeared responsibilities and die 

rewads/prideges of adolescence were the most anticipatcd (cg. d a ~ g ,  



&\-hg , a job etc). As in the urntten aduation, a-hm aslred what the grds 

ieamed in the group, all kd id  the assertiveness saategies. h h y  indiutcd 

that the discussion component of the group a-as the best thing about the 

P u p -  

W;e the Gndings of Friedman, the gids in the Gids Rule Club did not 

hdigte that body image or s e l f  esteem was an area of concem for thcm. In 

fa- as suggested br Friedman, Gilligan and Brown and Pipher, relationships 

and getting dong Mth ohers, gpeaally peff is par t iddy  me;nungful at this 

s ~ a g e  o f  the gids' development Some of the gids Lidicated that the 

a ~ ~ e n e s s  strategies wodd be helpful in d&g with odiers - hopefdy the 

transfer of  howledge and slrill d o c m  to simtions outside of die group. It 

wodd seem that the guls at this point in th& development. and mithout the 

benefit of euperience, have lide conteln ivithin atiich to say th~ir self conccpt 

is poor and as was eadier describcd, some of the e s d e s  and discussion 

suggffted positive and realistic self concept by somc of the guls (see Session 

#3: Actuai, Appendis D). Wthout the benefit of ha%% administered a self 

concept scale, it is at bcst, spdat ion  as to \vhether thesc g r i s  have sdf 

concept that is die same as or better than pem Li die normative sample. And 

a.ithout this comparative knoivlwlgc base, it is diffidt to say if th& aspirations 

and th& areas of concern are the same and how much of a problem this is for 

them. 

Parent Comments 

Following the r d a t i o n  of the group in Decmber, parents were 

conracted in J a n u q  and F e b q  1998 to obtali th& cornmens or 

suggestions about th& daughters' involvement in the Gids Rule Club. Ordy 



m e  parent of die 6 %-as not c o n d .  The parents comments are dedeci in 

Appendix G. Orrerall, parent mmments were f%orable and suggest support 

for the type of group o f f d .  WhiIe the concept of the group was deemed 

duable by most of the parents, there d e d  concem expressed by some 

parents th& daughters w-ere &sent h m  a particdu course u-hich might 

impact thar o v d  grader While parents hdicated m e  curiosity m thc topics 

addresseci Li the group and wanted to knoa- ho=- to support daughters in 

the transition to the middle sdiool settlng, die attendance at the Parent Snsion 

suggests that offering an information session as a late aftemoon - cd\- e\-ming 

option was not couvenient or desirable to parents of the grrls. Individual 

appointments to mies- relevant materials were also not sclmed by parents. 

Folow up was also viewed positit-ely by the parents - the maiority sccmcd to 

Lidicate that the sessions were good while they lasrai but what a-ouid happen 

for th& daughters nom- that the group had conduded? Parents seemed to vieu- 

the group as an ongoing coping mechanism in the nav middlc school 

entironment, rathm than a resoluu: that w~uld  be accessed and teminatcd. 

Conclusion: An integrative view of the waiuations 

It appears then that while the gids wanted more sessions, thcy enjoyed thc 

discussion scgmcnts. Wrcwiisc, parents were ovcrall, pleased with the conq-pt  

of the Girls Rule Club, thou& thcrc was some conccm that their daugtiters 

mrght be misslig some ïmporran~ core subi- ara mtd.  With respect to 

what the gids feel they gahed frorn the GLls Rule Club, they report retaining 

some of the techniques leamed, &ou& whether the uansfer of thesc leamed 

skills was successFul would need to be followed up. It is &O intcresting that the 

litaatu~e emphasizes the thenpeutic value of' discussion for these grds but does 



not as strongiy emphasue sW d e d o p e n t  - these gtds seem to indicate that 

both are of equat importarrce to arhat rdued h m  the group experiencc. 

O r d  fiom the evduations of the gids and their parents, thc goal of 

o f f i  a p u p  that a d b s e d  pre-adolescent concems seems to have bern 

met Both die gids and dieir parents for the most p a  Felt the experience a 

duable one - as long as  it did not impact subject materiai at school As 

anticipateci, the girls w-ere pr imdy concemed with relationships - to pem 

bodi male and fernale. There was considdie amiet)' about being new to the 

middle school envimument and the gids seem to indicate rhar an opportunit?- 

to discuss issues relevant to them uras helpfd, thaugh on rcflcction, most 

participants recounted skills or techniques as the most valuable pan of' the 

group, d e r  dian the insight as to how dus may have changed their v i~u .  of 

self and the confidence Nith which the? approach adolescence. 



LIMITATIONS AND RECOMMENDATIONS FOR FUTURE CROUPS 

In condusion, the Gids Rule Club sas dedopecl by csamining m 

intervention that appe;as to have some positive poteaàal in worliing with 

pung pre-adolescmt f d e s  nea- to the midde school environment. While 

the me8n of traditional one cm one opportiinities for individuals to discuss 

th& anxieties and antiapation are obxious, group opportmities h n r  grc;itcr 

potenrial and work in concert Mth the dedopmental concems and nec& of 

guk of this age. Thus, the goup at George Waters Middle School was an 

attempt to mod@ and adapt the Fuedmau's Gids in the 90s pmgram to an in 

school, selected partiapant group. Some of the limitations of the design of the 

Gids Rule Club indude: 

Sele&n of ds - the current design delayed the srart of the goup und 

eariy October of the school year. This was due to the girls being screened by 

the xhool guidance counsellor, which mtailed obtaining somc background 

information from Gles and observations of hem in ttieir grade 6 placemmn. 

.An alternative e t  bc to obtali detailed information fmm th& elmentu)- 

sdiools which could be done Li June of the preceding school ycar, when 

student profiles and at risk students are nomially discussed bcnveen the 

Start date and number of vnmo sessions - as described prmiously, scssions 

began in October and, due to the school calendar, meant that the group wmt 

until Christmas break. By begtnning d e r ,  there u-ould be an oppo* to 

offer more sessions before the Christmas bRak As weII, by beginnlig eadief, 



there wodd be an oppominity to more dosely match the point at which the 

grrls are most ahuious about beguuiuig the middle sdiool e~periencc. Another 

consideration might be to lengthm the sessions to dow- more tirne for 

discussicm, howerer the time dots are predetermined by the school's schedulc 

and this would necessitate using another dass per id  

AvaMditv ofco-facilitator - whde the CO-fdtator for the Cid,c Rule Club 

was theoreticdy made adable  by admliistratioa for the Wod n-hen the girls 

me5 the d t y  of her worirlod o h  precluded her attendhg so that she 

might deal aidi more emergent school counselling related issues. The girls 

seemed to react to her absences; and from the point of v i s  of group cohcsion 

and establishg a supportive nemork for the gids that a-ould go bcynd the 

group, it would be more advanrageous to have her attend consistentiy. As weU, 

Çrom the management side of a group rhat is 1- than four grrls, a cm 

faQltator is preferable. 

of fer in^ 3 oarent session - a distinct h m t i o n  to the current design was 

the point at which the parent session was o f f 4  and the poor attendance. 

Due to thc rLncIinc of the xhool's support of'thü: proie= and with n rie\\- tn 

enhanQng group cohesion and ensure trust by thc giris of the facilitator, the 

parent session was offéred a k  the girls had had y, opportunity to mcer and 

k o m e  cornfortable. Howevcr, in hindsight such a parental session might bc 

best offered bcforc the gids convend as a gcoup, thereby cnsuring that thc 

gids felt that no uust had been breached, but allowing parents access to 

information. This might best be done v q  eady in September before the start 

of a gids group and could include invitation of the gris with th& parents. An 

effèctivc way of Licreasing attendance migtit be to  offer an i n Ç o d  'pizza 

dinnei' where gids and p-n are in~ited, with displays and a brief 



i.nPoduction to the group and its philosophy. A smilar strategy a-as used quite 

successfidy Mth other p u p s  at the higfi school l e d .  

usine a self conceor scale - while the original 

intention had been to maiuate self concept for tbe purpose of re~eatch and this 

would not as neces- for the group to function in any other contelx the lei-el 

of hesiomcy on the part of parma was not mtiàpated P&qs by offering the 

parent session eadier there ma? hare been less cesistance to the ide% but that is 

speculaave. Howevex in this de+ by obtaining a veq d y  indication of 

support for the idea, plans to address evaluation couid have been announced to 

the girls and the parents at the p i n t  of di& decision to loin the group or 

d e r  in the goup sessions. 

Use of the tallÿn~ stick - the LalkLig stick was used as a visual, tangible 

reminder to the p u p  that enable each gui to ulie h i n i s  spcdcing and being 

h d  However, the stick used for this purpse a-as constructeci of two pieces 

and quickly became an object which distracted the girls. EncourigLig the girls 

to listen to others and positive reinforcement for such actions wodrcd as 

c ffectively. 

Use of the treasure box actï\in- - due to the success of this activity and the 

relative lateness of introduMg it to the gids (je. At the seventh session), an 

alternative might be to offer the boxes and thcir description at a much dtr 

stage, M that the gds could be "adding to it" , with respect to how they saw 

thernselves, as the group aas progressing. More timc would be b d t  into the 

ha1 session where the gwk share th& treasure boxes through discussion and 

dispiay. 

lndude some omrision for follon- up - in the present design, thme is no 

provision for follow up. Once the sessions are temiliated at the Christmas 



break, there is no formal folloa- up by the facilmors with the group 

participants. Some parents and &eir daughters indicated a desire for contact, if 

not more sessions, following the b d  

A s p ~  of the crinent group that worked particuiariy weii and a-ould 

definitely be c o n ~ u e d  in Future guis groups indude: 

Offerine - the moue duïiw dass tirne - while there was some concern about 

grds missing core subject material, hnue groups would entail d e r  selection 

of participa, which would meau time tabling th& involvement in the poup, 

as opposed to Gnciing &ses the guls could be pded hm. An idm might be 

to hare gUis leare a common optiod course, such as Health, or altematc 

absence from a few courses, as a;is done in the Girls Rule Club, so chat the)- 

are not missing large amounts of any one subject area. Howa-a, unlilic 

Friedman who O+ offm the group off site, attendance was kw.i and \vas 

excellent 

of fer in^ the - .   mou^ to neu- made 6 students - di indications sem to be that 

offePng the group to this age group is vcq appmpziatc and c f f d v c  - parents 

and dieir daughtm indicate that beginniig rniddle school is dificult and 

stressful The group is seen as a way to cope with this anùety, to cultivate a 

support system and to dcvelop some techniques to d d  uith relationships. 

Vafiabilin- in the mernbcrshin of the eroun - dic girls who werc selected 

represented a range of' abilities and backgrounds within thk middle school 

setting. As Lnportantiy, the 7 gLls Li the p u p  came Erom the three primar)- 

Feeder schools. This appcared to be helpfd in establishing cohesion arnong the 

gids in the group. As well, th& range in ability meanr that whilc some gids had 

th& academic progiams modifiecl, others were strong snidrnts who were in an 

accelerated acadernic program. The group served to reinfoice th& 



commonali~ - the Tact chat the). were grade 6 ~KIs, new to a middle xhool 

who had v q  similar interests and concems and need for an oppo&y to 

Other aspects of the Gids Rule Club &at were developed widi the goup 

and s e  Li min4 but uh.ich seemed to work wd and would be considered 

for hture p i s  groups would be prmidmg the snack, n I e e ~ g  on site, me of 

the iournaI, aad d e  play&. Another oppominity for Mer derelopment is 

using some of the bgrad~tes' of the group as peer mentors for incoming p d e  

6 gds the following year. 

The success of the group is demonsnated on an ongohg basis; the 7 &k 

are cornfonable appmadung the faalimtor and the guidance counsellor in 

the hafis and for support as the' require i t  The fact th. 3sk to rcconl-ene is an 

indication of possible benefit., but more importandy, these gids had 8 

purposeM oppommities to fles their asseftiveness muscles, which man? of 

th& peers do not have The ideal scenario would be to follou- up with the 

members of the Gids Rule Club on a long terni basiu, to obscric if th& 

incidence of thin@ such as tccn pregoanq, smoking dny usc, and cating 

disorciers are less than comparable peers a-ho did not ha\-e an oppominity to 

feei comected to peen and supports withli th& school setting. A realistic 

foiiow up would be to obsen-e thesc gids' use of ass~rtivmess md anger 

management skills leamed in the p u p  and th& ab&' to copc with many of 

the situations th. widl be prescnted with Li middle and hîgh school. 
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APPENDIX 

A ~ ~ e n d i v A  ListofToPics: 

Issues in Order of Importance: 

Seiying focused/busy schedulcs - homework. math 

Peer Pressure 

Life - everythuig 

Famiiy problems 

Rules, des, d e s  

Boys tming 

Maklig ;md lieeping f'mds 

DealLig with teachers 

Smoking 

Boyfnends 

Being the na-  lrid ar school 

W a ~ g  (joumals) 

FliendS/clasmes teashg 

Voted value by girls: 

23 

31 

10 

19 

19 

28 

1s 

15 

13 

11 

9 

9 

7 
I 



A m &  B: Gmw Rules 

Keep it in the gmup ce. ConMentiality) 

No s w h g  

Dm't intefrupt 

Settle down and don't be hyperactix-e 

Befespecm-no teasing 

Be nice 



Appendix C: Letter of Parental Permission 

We have begun our Girls group at George Waters Middle School. 

As part of completing rny second Masters degree in the Faculty of Education 
at the University of Manitoba. 1 am researching how girls involve themselves 
in a group such as the one we are offering at George Waters. My intention is 
to identiQ and improve ways to help girls maintain self esteem through 
involvement in a group. 

1 would like to request your permission to involve your daughter in the 
collection of data for my research by having her complete an evaluation fom 
as well as a questionnaire that evaluates her self esteem both as the second 
session of our meeting and at the eighth session or final session to see if 
involvement in the group has afTected her self esteem. Each of these wiII 
take approximately ten minutes to compiete. 

I would like to i n t e ~ e w  each participant for a brief 10 minute period d e r  
the completion of the group to find out her opinions on sorne of the topics 
we have covered. t would like to tape this interview. No narnes would be 
used on either of the questionnaires or in transcribing the taped interviews. 
Ail results of both these types of data would be reported as a group and no 
names or identi@ing features would be use& Yours daughter7s participation 
in completing the questionnaires, eval uation and intewiew wi 11 be voluntary, 
and she can decline involvement in either or both of them. There is no 
penaity if she chooses not to participate or withdraw fiom research activities 
or the group. This data would then be cornpileci into a papedthesis that 1 am 
presenting to the University. The audio tapes would be enwd once they have 
been transcribed. 

You and your daughter would be weicorne to review the results of the report 
and as 1 indicated in both the initial consent forrn and in my telephone 
conversation, 1 am available to answer any of your questions or concems at 
885-1334, voice mail # 136. Please do not hesitate to contact me or my 
faculty advisor, Dr. Riva Bartell, Educational Administration, Foundati ons & 
Psychology, 474-9048 if you require more information. 



Sincerely, 

Colleen Pemer Podaima 
MEd. (0.1-S.E.) 
Schwl Psychologist 

1 hereby give / do not give (please circie) permission for 
to participate in al1 aspects of this study. 

Signature of Parent/G uardian 



A m d k  D: Session Outlines 

Introduce self and Maria 

Have the girls introduce themselves 

Discuss what the group is about 

- invited because we believed that for your own reasons you might 
enjoy the group and hopefidy benefit from it 

- oniy for grade 6 giris 
- only took a few because we want 'ou to be corn fortable in the g o u p  

where we want to discuss things important to p u  

- meet on day Ss, fiom 1035 - 1 1  2 5  
- meet at the office and g~ to the conference room in thc Senior High 
- stm roda). and meet und December 16 (8 wecks) 

- there wiii be a questionnaire to complete nest session 

What do the girls want the group to be about? 

What do the. want to c d  the group? 
Your group, your narne 
- use it to rcmind you o f  it in daily announcemmts 

What wiU the group d e s  be? 
Only mention it if you c m  live by it 

* use of a t a h g  stick 

Write some topics/problerns that are important to you 
- write problems on f ip chart 
- any others that are missing that need to be addcd 
- vote on these 



- use these topics in this order as the things we are going to discuss 

- Snack 

SESSION #l: Amai  

- g d s  eager to meet; as we're w a b g  to meeting room ashg rhy the- can't 
meet more ofien than just Dq 5 

In traductions 
- who are the facilitators 
- who the girls are, what schools are they from 

What the group is about 
- gids determine the topics - we'U provide the infomiation and give 

opportunity to discuss/ask questions 

Review the mechanics of where we mecf how well all go ovcr to the high 
school together, what h r  we'U meet 

Brainstom on smd  pieces of paper areas of concem, problems, things you 
want more information on 

- List thcse on chart 
- vote 1-3-5 on each item and rank order the most popular ones 

Food surfaces, so sen-e donuts 
- joliLi&-, hune;- (sas- the pack of donuts) 
- assured thcm that each time thcre would bc food so strokcd it off thc 

lis& asked thern if I were to sen-e food, would WC still need to vote on it or 
stroke it out? The' said stroke it ofF, but perhaps need to stimulate some 
discussion next session about reasons why food wodd bc on the List (ic. go 
fuaher than , 'is it because p u  are hungaq right now?') 

"address next session 

Need to lind group namc 
- Brainstonn some ideas 
- have the girls vote on each name: Girls Rule Club wins 

Need to d e t e e  d e s  for this group 



1 suggest - contdentiality - nothing to go outside the group 
- use of the nlking stick 

- one of the girls suggest i n l i ~ g  a pafthhdy unhappy g d  in chss who 
appears very insecure. O h e s  agree? especially vocal is Girl #3 , vitio the 
counseUor later reiates is bullying the suggested girl, who prompts her tears. 
indicate rhat 2 girls wiü be asked but they and parents have the fmal say. 

Impressions: 

- the one girl srans off v e q  active, loud (Girl #5) seems to becornc 
- 

more quiet and cooperative, less immature as the session goes on 
why? ignored ïmmatutity, paise, give more attention/grcater 

leeway when appropriate 
- unoftitial [aders emerging: Girl #l (w-ha suggcsts othrrgirl, 

also seems to vote without worrying about how others vote) and Girl #3 . who 
seems to take the lead from that end of the table, tries to dominate by 
s u g g e s ~ g  how gids shodd vote (eg. on oame of group, diough g d s  othcr than 
Girl #5 don't really pay attention to hm) 

- Girl #6 is responsive non verbally and seems rad. to r e rbdy  
respond when asked, though doesn't offer rnuch on her own 

- Girl #4 seems pleasant but swayed by what Girl #3 and Girl 
*5 sa>- 

Principal pops in to help with a snick door and says hc has noticcd an incquit-y 
in both the middle and high schools where boys are more risible/participaci\-e, 
girls less so. Girls don? say much then, but Girl #3 says out loud as shc lcrivcs 
that she heard on TV that girls who do bad things are called bad names, but 
bo>*s are cded heroes. When asked whar she thinks of this, says thinks its 
un fatr. 

Dismiss group at 1 120 



SESSION #2: Promsed 

* Not able to administer the P i e s  Harris as planned - 3 nea- girls to thc group 
and parentai permission foms not renimed 

Welcome to Girls Rule Club 

Styt  Journal - Wnte doan 10 things o u  a-ould Wte to d o  in Our l i f e h e  
- lm-e a fm- pages 

Selected Topic: Staying Focusecl/ Busy Schedules 
-math 
-homework 

ReView what the rernaining topics were and hou- they will be addressed in 
subsequent sessions 

Open up for discussion: 
- tell me what it is like CO be new to this rnidde school 
- what are some of your esperiences 
- what's good and what's b d  about being in this rniddle school 

Teil me a Little more about this topic that you aIi voted on as being p u r  
numbcr one concem. 

Discuss some strategies that work for each other coping 
Suggest some stmtegies that rnight wurk: 

SQ3R 
use of agenda books 
Çwiss Cheesc mcthod of approaching assignmcnts 
Resources a d a b l e  at the school for assistance 
Flow to best do homcwork 

'Write down onc thing o u  would U c  to tq today from al1 the stntegies WC 

taiked about 

Do Glass k example as an introduction to next session 'Tcer Prcssurc" 

Snack 



SESSION #2 : Actud 

- 2 new g d s  to this session one (Girl #7) who had not brougtit in h a  
permission Tom the Iast session, the second \\.as the girl (Girl X!) 
recommended to the group by the gids 

Start Journal 

- girls wrote doan 10 things they wanted to do in their lifetime at the back of 
their journal 
- use of taking stick 
- giris use it well with the exception of Gid #5 who is so impulsi~ve that she has 
3 hard time. She also cornes across as immature and needy, rcq dmanding of 
attention 

- Ask the girls about need for group des, they agree and are eager to name 
some. Go around the table to contribute 

Rules suggested and agreed on by the girls: 
Kecp it in the Group fie. confidentia1ir)-) - my initiative 
No sw&g (Girl #5) 
Don't interrupt (Girl #5 - interestingly, the onc kvho has the 

most difficulty with this) 
Settle down don't be hgperactive (Girl #3 - said directly to 

Girl #5) 
Be respectfd - no tcasing (Girl # 1) 
Be nice 

Discussion re: topic "staying focused" 
- girls talc about hou. much more work there is , the cxpcctations arc hghcr, no 
cime for other advities outside homework eg. playhg with f k d s ,  family , just 
to watch TV 

-discuss how to cope with hornework 
- ask girls how the)- copc 
- m k c  3 time to do homework and do it (Girl #3) 
-do Four hornework at the beginning of thc weekend so ?ou 

have time to mjoy the rest of p u r  weekend (Gd #3) 

my suggestion re: Swiss Cheese - not appropàate because 
assignrnents are gken for the next da); not long to prepare 



G l s s  Bear Jar 
-analog of dipper and water 
- gids redy seem to relate and staa to discuss example 
- one of the girls, Gid #7 starts to ask if we cari use the giass bear 

jar to talk about ho=- a-e feel. 
- seod the jar around, aU the girls are eager to show a-here th- are 

at, ail except Gid #6 and Girl #4 indicate why diey are at that level 
- suggest to them that at previous groups we have done this, agree 

thar they would Wie to do this as part o f  th& rinial of  checlilig in 

Girl #1 

G d # 2  Gid #6 Girl #4 Maria 

Girl #3 

Colleen Girl #5 G d # 7  

SESSION #3: Prooosed 

* Cm not administer Piers Harris - not rnough permission 

Do glass bear jar check in 

Discussion re: Peer Pressure 
Questions to discuss - what are the diings p u  k e l  thc most pem 

pressure about? 
what arc some of the things you do to dcal with pcer 

pressure 
- g) back ovcr the List to determine which are 

positive and which are neetive ways of dealing with peer pressure 

- fmd materials on Assertiveness Training 
- role play hou- to do each of these 

Journal activity - 
'Who am I?" 

- list 10 things 1 am (front of the book) 



- do o u  ever feel pressure to be/not to be any 
thin@' 

Snack 

* suggest to the gids that we spend the next session practicïng assertivmess 
skills (eg. role playbig, understanding some of these smtegies) - especidy since 
the next session's topic is 'Zife-eveqthing" 

SESSION #3: Actual 

Present: 
Gu1 #1 
Girl #7 
Girl #6 
Girl #4 
Girl #5 

Absent: Girl #3 
Girl #2 

- Onginal idea was to have the girls complete the Piers Harris, but forrns not 
rcrumed, parents did aot see form approved by the Ethics Cornmittecc so do at 
ncst session or before the 4th session 

Girls p b b e d  their journals From the box so asked them to do the exercise 
which was to write down 'Who am I? 1 a...." 

- asked them to do 10 statements, al1 were able to find 10 things 
- asked them if they wodd Wre to share with the g o u p  
- discussion focused on 2 of the girls statements (Girl #1 "1 am smart" 

and Girl #7 '7 am speaal" which are contradictor). to what is expected at this 
age. Both girls in th& admission to the group appeared ver). positive about 
these statements and not intirnidated or self C O ~ S ~ ~ O U S  about these remarks. In 
the discussion that ensued regarding these comments, the girls indicated 
repeated a similar theme to previous sessions that the stress of increased 
workload at school was stressing them. 

- Girl #5 responded "1 am hungr)." which is consistent with prmious 
sessions where she indicates that. She also made comments later when t)ic 
discussion turned to Peer Pressure that she had no fnends and when asked 



why, responded that she a-as hyper and requested that the guidmce counscllor 
not tell the girls anythhg more about that 

- the gids were asked if they would like to pass the glass b a r  around to tell us 
how they were feeling roda- Debate about where to start. 

- all the gds shared where they were at today, both the level and why. Without 
fail, when a gid indicated a lower mark on the jar aiid when askcd why it was 
lower, the girl responded that it was due to remadis made to her by others, in 
two cases, by one of the grds present (Gd  #5). #en one girl was aslied how 
she could pievent water bom being taken from the jar, she responded that she 
would cover up the top of the jar thou& she couldn't Lidependently describe 
what that n-ould actuallv mean. The writer asked if that meant she muid ignore 
the cornrnents and she agreed, though it was not clear if she r d '  understood 
that as a legitimate strate=. One of the girls (Girl #6) who tends to be v e q  
quiet during the group and is reponed by her mother to retreat to her room and 
not discuss at home what is troubhg her, dmitted to the group that evrn if 
her level on the bear jar is low, she will appear smiling to thosc around hcr. Shc 
admined when asked that sbe &es to go to her room and get away from others 
when not happy or if othm are teasing h a  or  saying hurtfd things. 

When the next topic was inuoduced by the writer about peer pressure, none of 
the gids present was able to detine the terni though it was suggested by one of 
them and voted on at the fmt session (was this topic suggested by one of the 
girls a-ho was absent today?) LUI the girls present today seemed io indicate that 
they understood the term to mean pressure or stress rathcr than the temi pcer. 
When the writer gave them the d e f ~ t i o n  of the temi as occasions when lrids 
the s m e  age as -ou pressure you or tq- to encourage or makc o u  do 
sornething they are doing the girls as a group were not able to corne up with 
any examples and instead kept referrbig to the pressure of trying to k e p  up 
with the worliload and fmd time to maintain frieudships. this is the point at 
which Girl #5 announccd she had no fnends. The writer suggsted what thc 
importance of fnends was to the girls and some discussion started re: the need 
to talk things over with friends. When the writer asked who else the girls codd 
talli to, al the girls agreed parents, though in tekphone discussion with the 
parents (at Ieast one of the &GIS presmt, Girl #6) indicated that discussion Mth 
their teen girls was difficult (the other girl \vas Girl #3 and she was not present 
to voice what her opinion of dialogue with her mother was k e ) .  

Snack 



- Girl #7 took the cookies and began to share uïth others, Girl $5 was 
asked to undo the cienlis and began handing them out withouc a s h g  what h d  
the gds  waated resulted in the girls becoming veq  vocal and 
argumen tative. 

Bting: 
T a h g  stick 
joumds 
pmcils 
bear jar 
snack 

Do glass bear jar check in 

- need to discuss some of the feeiings you tell us about when wc do  the bear. 
Some of the feelings 1 hear you taU: about are happy, sad or down. U.'hat about 
m g r ?  Whar c m  o u  teII me about anger? 1s it O K  tobe mgr'? Do p u  ever 
feel angry or do o u  feel sad and then angry that o u  are feeling sad or bad? 

1 think it is important to talli about anger because 1 think its a part of hou- 
everyone feels. 1 think though that we get some diffcrent messages about 
feeling mgr).. For example, everytime we have met and used the Bear to tak 
about how we feeL ex7. one of p u  has indicated that others have bcen able to 
b ~ g  the level of your Bear down in some way. Does thai d e  you feel any 
m g r ?  Sometimes sadncss c m  be anger, but because we are told anger isn't 
always good, n-e frel it is bcner to be sad. 1s that m e  for an- o f  o u ?  

AU feeiings are energ. Anger is a forni of mer=. Where cul p u  l'el 
anger in Our body? What happens to m e g '  when o u  can't kt  it out? What 
are some ways that we c m  let out the mgr?-. energy without hurting someonc 
else? 

Sometimes we don't know we are angry. We €id out from some of the 
things that we teii ounelves. Let's look at some OC the dues. (How do we look 
when we are mgr).? Mow can pou teii othen are angq by hou- i-ey took?) 



Sometimes we are angr). but don't know how to express it effectix-el?. 
Let's look at some ways people express their anger b a e  and m-hy these wqs  
don't work. 

Some &es we are a n a  but it is too scaq to tell someone directly. 
How c m  we tell someone symbollicdy? (eg. Talking to a chair or to a pillow. 
talklig out loud without the person behg there, writing a letter) (from Girls in 
the 9ûs manual, p. 24) 

Topic from mte lisc "Life - Ex-enhing" 

- kriow we're behind but I think it's w-orth t a h g  about a Little longn 
- some of o u  hare told me, both in the group and outside that f&ds 

are a big problem, and while 1 t h k  its part of the Etw~l/itzg in W/r that .ou said 
was a problem, it is also a little W e r  down the List 

- what are some of the friend problems you have? 

- it's important for us to remember in di our frïcf~ds hips that we cach 
have our own feelings. That's one of the reasons 1 tdked a Litde about yiger. 
It's important for us to remember that each o f  us has our own feeling, and we 
need to be able to sepente our feelings [rom our friends. 

What's the best part of having a best friend? What is the hardest part? 
Who is p u r  best friend? 
What are die sirnilvities betwem you? What are the differmces? 
What interests do p u  share? What are the things you disape about? 
What are the qualities that drew !ou to her? 

What are the things that bug you? 
What are some of the problems you have Mth o u r  friend? How do you 

resolve them? 

* I t  is important to focus on qualitirs and not on "good or bad" thinp. The 
qualities that bug one person ma' attract anothcr. 

- an). two people chat are close are bound to fight 
- an important part of  fiïendship is knowing that you c m  fght  and let 

out angcy feelings and stdl be friends without having to w o q  that dic 
friendship is over. Sometimes having a problem or fight helps p u  feel closer. 
But it is awfiilly s c a q  to go through this process. (From Girls in the .N)s 

manual, p. 33). 



Snack 

SESSION ff4: A d  

BNig: 
Taking stick 
journais 
pends 
bear jar 
snack 

- do joumals (suggested by Girl #1) 
"things that make you angrf' 

Do giass bear jar check in 

- need to discuss some of the feelings 'ou teil us about when we do the bear. 
Some of the feehgs I hear o u  talk about are happy, sad or dom.  What about 
anger? What can you tell me about anger? Is it O K  tobe angr).? Do you cvcr 
feel angq or do o u  feel sad and thm arigrl. that you are feeling sad or bad? 

I think it is important to talli about anger because I think its a part of how 
enxyone feels. 1 think thougfi that we get some diffcrent messages about 
feeling angry. For euample, ere-e we have met and used the Bear to tdk 
about hou- we feel, erery one of .ou has indicated that othcrs have been able to 
bring the lerel of your Bear down in some way. Does that make o u  feel an)- 
anger? Sometimes sadness can be anger, but because we are told angcr isn't 
always good, we feel it is better to be sad. Is that m e  for any of p u ?  

iüi feeling are energy. A n g x  is a form of enera. Where can .ou hel 
anger in o u r  body? What happens to e n e r g  when p u  can't lct it out? What 
are some ways that we c m  let out the an- energy without h&g someooc 
eIsc? 

Sometimes we don't know we are angr).. WC fuid out from somc of die 
things that we tell ourselves. Let's look at some of the clues. (How do we look 
when we are angry? How can o u  tell others are a n g .  by how they look?) 



Sometimes aTe are angry but don't homi  how to express it effectively. 
Ler's look at some ways people express their anger badly and why these u-a. 
don't work 

Some times we ace angry but it is too scay to teii someone direct&. 
How can we teil someone qmbol idy?  (eg. T a h g  to a chair or to a pillou-, 
ralking out loud Mthout the peson bekg there, writing a letter) (fiom Girls in 
the '90s manual, p. 24) 

Topic from vote iist: 'Zife - Ex-en.thing9' 

- know we're behind but I think ifs worrh t a k g  about a litde longer 
- some of you have told me, both in the group aud outside that fnends 

are a big problem, and while 1 thinlr its part of the Ezwytbing in Lije that you said 
was a problem, it is also a littie fiirther down the List 

- what are some OC the k d  problems you have? 

- it's important for us CO remember in all Our f k d s h i p s  that we each 
have our own feelings. That's one of the rasons 1 takcd a Little about mgp. 
It's important for us to remember that each of us has our ou-a feelings, and w e  
need to be able to separate our feelings from Our f ' d s .  

What are the qualities that drew you to ha? 
What are the thiogs that bug you? 
What are some of' the probleais you haw with F u r  friend? Hou- do .ou 

resolve hem? 

* It is important to focus on qualities and not on "good or bad" things. The 
qualines that bug one penon rnay attract another. 

- any two people that are dose are bound to Gght 
- an important part of fBeadship is knowlig that you can f&t and let 

out angry feelings and still be Giends without having to worry thar the 
friendship is 01-cr. Somctimes having a problern or fight helps you feel closer. 
But it is awhilly scary to go through this process. (Frorn Girls in the '90s 
manuai, p. 33). 

Snack 

Notes: 

- all the girls anended 



- Girl #3 r q 7  directive; takes care of others, notices imbdances and q u i c e  
moves to correct/appease 

- Gid #6 and Girl #4 are participaMg more 

- grievances are being aired Li the group for the f i t  tlme 

- CO-facilitator not present 

- food continues to be very impomt 

SESSION #5: Proaosed 

To address: 

Peer Pressure 
Life (everything) 
Boys Tming 
h i h g  and Keeping Ftiends 
Dealing with Teachers 

- do glass bear jar check in 

- any questions concems from last week 

- what do you rrmember from Our last session where we talked about mger 
and fnendships? 

An* (some of thc ways people cope with angcr, somc of thc things 
that make us angry (jounials) 

Fnendships (qualities of fnends that we Wre or that wc don? like) 

This week - discuss Assertiveness 

What is it? 

- way to appropriately ask for what you want 
- way to Say no to somcthing 



- way to deal aith mgec 
- one of the ways aithin you f&dships, and ais0 Li oher 

relationships ro let people braow- ho%- you feel or what you wmt or believe 

Ways to be Assertive 

Show ndeo : 'Zeaming to Be Assertive: The Basic Sliills" 

- review the ways to be Assertive 

- roie play using the ways 

Snack 

Present Ail 7 girls 
- Candace present to eraluate 

(Session tirne changed to one period eartier on Day 5, so that girls aren't 
missing Math) 

Glass Bear Jar 

- more of the girls comment that the l e 4  in their bear is the result of 
events in their day, mther than iust interactions with others 

- is this a result of  m. observation out loud last session 
that only one of the girls related her Imel to evrnts in hm day? (At least 4 of the 
girls cornmmted that th& level was the result of doing well on tests ctc.) 

- how does this correspond with the titerature on 
Groups about the maninty of the group fie. tqing to p 1 ~ ~  thc facilitator?) 

Pass out the books (girls do this on th& own accord, without there b&g a 
request ta or to do an exercise). Guls are told th. c m  put an+g they Mie 
into their books. 

- the one gr l ,  Girl #2 who bfiags her own book, has once again 
brought her book 

Review what we discussed last t h e  



- Anger 
- how to manage, techniques, a-hat rnakes each of us 

anm 

tntroduce the Assdveness techniques 
- Broken record 
- Fogging 
- Negative Assertion 
- Compromise 

- gir-e brief descriptions ofeach, 3 of the girls independantly wnte donm 
some of the descriptions 

show video (fkt hall o f  Basic video) 

Gids remain seated and veq  attentive, without comrnenting, evm Girl #5 who 
tends to be wx-y restless and impulsive, throughout the 15 minutes used to 
show the fmt 4 techniques 

Discussion about the video 
- go around the circle as we're handlig out the snack and as each girl 

which technique the. Liked/thought they would iike to out in the nest week 
and then role play nest session. Each girl responded with one, some m t e  
down in their book which one, others indicated they would remember 

Impressions: 

V e q  rambunctious this session 
Why? Maria not present - her presrncr hefps to calm the $s, shr is 

able to intemene and respond to quenes as they arise 
Candace present - attention seeking? 

- good to have a nr ie ty  of media during the session, attention seemed tu be 
held vcrsus the last session wherc thc girls seemed imtated/antsy with more 
dialogue, e s p e d y  comments by the facilintor 

No altercations benveen girls, there is an impersonal edge to this session s d a r  
to when the group Grst startcd. 

(relate this to the Group theoq literature - at what stage is this 
group, how does influence of Candace alter the n a d  progression of the 
PuP?) 



* rememba to note the Mothers comments on changes they see in their girls 
G d  # 1 -  less mg. ac home 
Girl #3 - more settled at home 
Girl #6 - happier, doing better at school and Following through 

at home 
on contract 

In group : 
Girl #1 - coatinues to be most mature, offer suggestions. 

correct the gkIs 
G d  #2 - offixing more of own experiences 
Girl #6 - contributing each time aslied, thou& does not offer ( 

did not go into as much detail this session as previous re: feelings, because of 
Candace's presence?) 

Girl #4 - o f f ' g  comments more now 
Girl #3 - seems to have regressed, more disrup tive anen tion 

seeklig br throwing things and laughuig loudly, whereas in e;irlier sessions, she 
was more mature, helpiûi, attempting to intervene between others in the gump 

G d  #7 - continues to rush to see me in the h d s  g r e e ~ g  me 
\vith hugs, in group w-as not as prominent 

Girl #5 - continues to have great difficulty with impulsivity, 
Litempts, does not sit stiU, ver). demanding of attention 

- girls voice th& disapprovd that their S C ~ M ~  arrangement was disnipted by 
Candace's presence. The' really seem to Like the predictabili- of howlig 
where they sit  Su%gesti\-e of p e c h g  order? 

- snack continues to be v e q  rambunctious, girls darnoring for drinks and 
demandlig that cookies/doughnuis be divided equally, always hungn and 
wanting more 

SESSION #6: Prooosed 

Glass bear jar introduction 

Review defmitions of assertil-mess strateges 
Bro k a  Record 

Did anyone try any of these over the past week? 



Role Play each of the above 

V i w  remakkg portion of Assdveness: Basic 

Snack 

SESION #6: A d  

-Girls in confia - Girl #7 and G d  #5 have been fighting - result is that Girl 
#7 has hit Gid #5 and been giren an in-school suspension, but has been 
dowed to corne to group 

- imm&tely the grds ciamor to relate the story and to agooize orer 
how the girls should sit in the group, in s i s~g  that the' must sit benvcen the 
b"ls to separate them 

- the group is obviously ahgned e s t  Girl #5, hurriedly u)ing to 
indicate that though Gid #7 had hit Girl #5, Girl #5 had been agitahg Girl #i - 

for some time prior 
- Girl #3 is rery vocal in t e h g  Girl #5 what she repeatedly does to get 

others imtated with her and seems to r d y  the girls against Girl #5, so much so 
that her comments are hurtful but agreed to by others 

- 1 interject and remind the girls that this is the place that wc corne Tor 
support and to be sure that we can be heard by others and to have a chance t o  

tell our side 

- the girls wanr Miss Trio10 in group, w-onder where she is 

- no talklig stick today - we tq session without it since we have the bear and 
because during the kst 2 sessions, Girl #3 has throïn it to get attmtion and it 
could jeopardize o u  ushg this room 

Glass Bear Jar 

- each of the b$rIs use giass bear jar, but a . ,  most of the Ievels 
indicated are the resdt of what others have said fie. at least 3 of the girls 
indicate that th& bear levcl is where it is at because of the fght betwecn Girl 
#7 and Gd #5) wm Girl #1 relates that her jar is Vnproved because of what 
Girl #3 indicates - that she is concemed for her and hates to see GirI #1 sad 
and hopes that she WU feel better. 



- 1 Inuoduce the concept of respoasibility for Our own feelings about 
situations - hoa- could a-e change how we f d ,  even if whar others did affectcd 
our bear level? 

- Girl #3 suggests by thLihg of the good things Li Our oun 
hes ,  the thiags we do well or ace loolring forward to 

Revkw of the t m s  discussed last week 
Broken record ( repea~g)  
Fogging (agreeing in part) 
Negative Assertion (accep~g  responsibility) 
Compromise 

- discussion - did anyone try any of these? 
One offm that she did - discussion by group 

One offers she thought about it but it wasn't thc 
rime to tcy (mdicates that intimidation by an older bigger cousin was the route 
she chose to deal with teasin& 

- introduce idea of how the gids codd use an' of the techniques in 
session today in th& con flicts 

Introduce new techniques that will be in video: 

Negative inquiry (ashg  what's so bad about ...) 
Positive inq- (asking what's so good about ...) 

Show last portion of Basic techniques video whde h a ~ h g  snack 
- fcw- more comments than last week regardmg the film but 

basically sd good attention 

Note .... Girl#G v e q  vocal today - offerkg suggestions without prompbng and 
asking questions 

SESSION #7: Pronosed 

- Be sure to r&d girls that this is the second last session 

Review the techniques from last week: 
Broken record ( repea~g)  
Fogging (admitting some of the thin@ said are so) 



Negative assertion ( a c c e p ~ g  responsibility) 
Compromise 
Negative Inquir). (whafs so bad about..-.") 
Positive Inquiry (whafs so good about..") 

Role Play scenarios 
Divide girls into pairs 

Girl #3 and Girl #6 
Girl #4 and Girl #7 
Gid #1 and Giri #5 
Gd #2 

Give =ch pair the sheet to select a scenario to role play 

1 f time Pennits, show Admnced video 

Give each of the girls their box and the assignment that the- should brirtg nest 
wee k 

Snack 

SESSION #Ï: ;lcnial 

Remind girls of 1st session - they espress disappointment and ask if it could 
continue after Chrisunas 

- they question me as to whether they can have a party for their last 
session and MU I be bruiging a special treat for hem; one of them announces 
that she believes I will because it is our last session 

-the!. ask where Maria is - told that if she \vas able to get someonç to c o r n  she 
would be here with us 

- ask what the snack is 

- as 1 begin to review the assertivmess techniques, 3 of the 7 girls are doing 
things independenth and ying for attention (ie. one is wwiting a message on the 
poster paper, another is writing (at my request) the techniques, but is also 
daMng as well, and the third is throwkg perds  

- 1 stop and there is silence. 1 comment to the g r i s  that with so much 
else going on 1 must aot be focusing on what they want to discuss. 1 ask i f  there 
is something they want to discuss, they immediately become quiet , one 



apu&ks and si= dcu-a. Tnis k a I-eq ûbriüus departllre, br d i -  are b e h  
remuided that this is their group and they detide how it should proceed. nie. 
seem confused - unsure whetha to attend because I am the adult and 
supposedy expect ih or because it is what they want to do. I ask what the- 
wodd like to do noa- and they s q  the? want to do skits @dm - that was what 
I had hoped would be on the agenda so that a-e could prachce the assdvcncss 
techniques) 

- 1 explain that my idea had been to break them into pain and givc hem 
a choice of scenarios to do a skit about, the' agree and seem rather relieved and 
veq  pleased and I announce the pairs because 1 have some concems that based 
on the alignmenu of last week., Gd #5 or  G d  #7 may be ostracized based on 
goings on outside of the group). 1 have been I-ery careM to pair together &s 
w-ho might othenvise have not beea with one another. I go with Girl #2 who is 
veq  quiet but uiho codd easdy go a-& an)- of the girls in the group. 

- 1 ask if they wodd Lilie to do the glass bear jar today and the- are 
eager to - I give the option of before or  a k  the sliits - they asli if they could 
sptit into th& pairs and do the bear jar, t h m  do the skia 

- they begia the glass bear jar and relate mostly kadents about home 
that are affecting th& lmels - Gd #7 annouaces that her lmel is due to her 
and her mother fighthg, but that they are getting dong better now. 

Note - today it seems that the commmts of the fmt girl 
influence the nature of the foilowing grds ie. they ralli of home things that are 
hfluencing them e-g. other influences include the dcath of a pet (which sparks 
Four of the other girls to relate the+ esperiences Rith pets that have died and 
new pets thq- have brought into thei. families), an injury to dad at w-ork, the 
death of one ofdad's fiiends and the funeral, the esperiences of a birthda!. 
Part" 

- Girls are g i ~ e n  the 7 options for 3 s liit - the! break in to th& pairs to rcl-iew 
and pramce 

- we &ou* 2 of the pairs to do their slrit, make comments and thcy ask to re-do 
their sliits Mth the suggested comments 

- with d y  10 d u t e s  left, aie return to the table and as is custctmq, Girl 3 5  
begs to be able to hand out thc drinks to the others, 1 ask Girl #2 to hand out 
the coolies 

- while they are having snack 1 give hem the treasure boxes - Unfominately 1 
forgot mine at home to show them so 1 explain what the boxes are about, to 
place in them thgs  that are importaat to them or that sgmbolize people or 
t h l i g s  rneaningful to who the. are. The girls joke about the placing things in 



the room in the boxes and things that are too big to put in the boxes. Girl #6 
asks hoa- she could put her family Lito the box, they're too big and 1 explain 
they could use pictures etc. I ask them CO do this for our last session together 

SESSION #8: Prooosed 

Glass Bear Jar 

Finish role plays 
- do the girls recognire the techniques used in the scenarios? 
- what are the 5 techniques (review- for MaBa) 

Revieu- Treasure Chests 

- give the grsls ch& joumals to keep 

Open discussion 
- revicnv what the topics were at the start - do the gids think WC 

addressed hem? 

Snack 

SESSION #8: Actud 

- d gLls in attendance, Maria &O attmds 

Glas  Bcar Jar 
- responses focuslig on Christmas 

Finish roIe plqs 
- girls arc cager to complcte this section and rcmlid me who needs to 

do th& skit 
- w-e review the techniques so that Maria knows what Ive have been 

doing and as a way to refresh the girls mmory 

* gris, at Maria's prompting, sign a sheet thanking me for faaltating the group 

(girls become noticeably annoyed at Girl #5 for being obvious Li her signing 
of the card and the need to keep it secrct from me) 



Gire the gids th& joumals to keep 

Evaluation forrn 
- remind the grds that this is what we had diswsed with them and th& 

parents at the beginning of the sessions, to help p h  hiture sessions, don't ha= 
to complete but wouid like their input. ail gids agree to cornpiete thern 

- ask the gids to complete them coafidentially 
- seem to take it saiousiy - Girl #G takes a long time, Gid #3 starts one 

and then asks for a new one, Girl #5 is ver). b&f and hurriedly finishes, being 
the first one doue 

Treasure Chests 
-@rg.eager todo 
- even gids who didn't have their chests with them were inriteci to tell 

the group what they had put iii them 
Girl #5 - couldn't Gnd h m  
Girl #3 - forgot 
Girl #6 - f~orgot 

- each grrl took so much t h e ,  the group session was extended by 20 
minutes so that each giri could have a tum 

Snack 
- brought a Christmas decorated cake Mth "girls d e  dub" on it 
- girls w r y  cxcired, usual chaos in cutting and distriburing it 
- ate snack whiie fuiishing treasure chests 

- no overt G g h ~ g  between the gL1ç as in some other sessions, though there is 
definite air agalist  Girl #5 - d are impatient with her and unitc Li thcir 
commenu against her whm she says anything, gds purposely refuse to pass her 
pichires to vicui from other girls Treasure chests. 

- last fea- minutes ofclean up - the girls cach takc a position at thc chalkboards 
and presentation boards to write messages and deconte their messages, putring 
their names and messages €rom individu& as wciI as thc group 

Girl #4 brings me a wrapped gin with a card. The other girls becomc very 
verbal and demand 1 open i t  When 1 asli Girl #4 what she wouid prefer 1 
do, she asks me to wait and open i t  



GIRLS RULE CLUB 

Evaluation Form Resuits 

1. Do you thnk you learned new things about yourself in this group? 
Yes 5 
No 2 

t. If your answer is yes, what did you l e m ?  
"That I could use sorne of these teniks Iike broken records. 1 used 

that 1 or 2twice" 
"1 learned to use stnrtagys like broken record, negative assertion, 

positive assertion, compromis, ect.'- 
"1 leamed that you can't always keep al1 your feelings inside of 

you." 
"1 learned how to work out a problem. The other thing his the 

different things to solve the problem." 
"1 leamed that instead of yelling when 1 have a problem I can 

compromise." 

3 .  Did you learn some new things about getting along with others? 
Yes 5 
No 2 

4. Ifyouranswer is yes, what didyou leam? 
"20 ny to get along with othen is hard but there's some 

tequnecs to use" 
"1 leamed how to stop arguing when it gets wors" 
"1 leamed that you can talk to others about your problems." 
"1 think that solving your problem will get you more fnends." 
"-that when fiends are mad at you there not, not your hends." 

5 .  Do you think what you leamed will help you to feei more confident (that 
is, less fearfùl, more able to face problems when they arise) in middle 
school? 



Yes 3 
No 4 

6. What was the most important thing you learned in this group? 
That getting along isn't difficult." 
"to stop arguing to much" 
'Priends - important!" 

7. Did you think the group allowed enough time for discussion? 
Yes 4 
No 3 

8. Did you think the group allowed enough time for participation by group 
members? 

Yes 6 
No - 

* 1 replied "Yes no kind of" 

9. Do you think this program should (check one only): 
a) remain eight sessions long? - 
b) be longer than eight sessions? 6 
C )  be shorter than eight sessions? 1 

IO What suggestions do you have to irnprove this program, that is, to make 
it a better program? 

"Discuss more things because we didn't have a anough time to 
discus things" 

"have a longer arnount of time for the program" 
"None" 
'Try having more discussion about a cirtin topic more!" 

1 1. Would you recornmend this program to other girls? 
Yes 6 
No 

1 with no answer indicated. 



INTERVIEWS OF FIVE OF THE MEMBERS OF THE 
GIRLS RULE CLUB 

COMPLETED DECEMBER, 1997 
INTERVWED BY COLLEEN PODAIMA 

NOTE: Girls responses are noted with quotation marks, Intmieweer 
comments are italicized. 

'-g al l  the different ways to hande a certain situation." 

"1 think how to lix-e with pecr prcssurc." 

"How to deal with aU the differmt situations." 

"Um, broken records and fogging. 



'When they ask what we do I just Say we do sniff, I don't rd!.. . .." 

' m a t  do you do there, um, whj* do you go and sniff? 

'? don't have no r d  concems." 

'Tm gonna have m. own car." 

'There was one thing but I can't remember what it was." 



'Yeah" 

"No, nothing." 



"Ifs oliay if you keep it on." 

" Some of it was learning to stop an argument" 

"Hou- about when wc had a snack" 

'Teh. 1 nceded that." 

"Most ofit  that 1 was thcrc for was the argument stuff." 

'7 learned how to d, stop arguing and that will hclp mc latcr in iife ." 



Teh ,  It did.. ..argue so much. Most of the times we just argue al1 the Ume." 

'7 just teii them that it's just k e  how to solve problems. 

"1 have nevet been asked." 

" hlaybe jus< one prrson but she was just al1 conhed. . . . . ." 

''1 have no id=" 

"Probably havhg no f k d s . "  

"Just not as much." 



'Weil acnialy, 1 don't have lots of fiends nos-." 

"Kids niould just pick on me. they just corne over and pick on me and smff 
...*-a 

"1 was &ad that we moved." 

Oh, su mo~ing h t 4 4  bc4ed that? Moting/îm whm? 

''Germany'' 

"Yeah. That's where it ail began, the people w e e  from and then all of a sudden 
it just showed up here." 

Teah they did the same thing to me, 1 don't Iinow, it son OF sorts hrre. 

And when war bat? How ola w m  y011 when f/KII w a  happening? 

"Around Grade 1 ." 

'Yeah, there's people in rny raom." 

'Trobably because th- found somebody else to pick on." 

Ob, O@ JO if3 not na& anything ~hatyozu i r  donc. . .. 

'Wo. They SM pick on me." 

YOZI fceI tbat . . . . . . . . . 



'Tve been picked on prettj- bad. 1 almost got h m "  

"Yeah. Its helped a bit" 

'Tmbably just the argument stuff, because I missed the rat." 

'Y'eah, and then 1 missed another one cause 1 was away sick." 

"1 w-ould be happy being taler." 

"No." 



"No, . . . . . . . . .peer pressure or somerhing E e  that" 

O&, n@t, tbut 3 he&iti fo me. Wr(l /hankjoztI Thunkjozt ro mnL+/or iefting mr uskjozu 
u/l thse qnesfiom 

"Having f k d s  Li the Club." 

Oh, JO frendr thuf~ozt made or.. . 

"Friends that 1 have." 

'Yeh, so 1, like, wouidn't be donc." 



"1 knew somebody there". . ... Gd#4 1 have knoam since grade one." 

'1 don't know-, likc" 

''The movie" 

' U e  the role playhg that we did." 

LI um. . . 1 don't knou-." 

'To be more thoughtfd for my friends, cause nou- I h o w  the way they fecl, 
'cause of the othcr girls in thc Club." 



"The fogglig." 

'Teer pressure stuff that ire did, that nre &ed about." 

"I've got a cold" 

'We iust, 1 Say, we iust t a k  about Lfe, pretty much." 

'The peer pressure." 

"1 don't know, ifs just me, 1 don? know." 

'( . . ... afier . . . .." (not heard) 



"More responsibiliy. Like 1 could babysit." 

How old my11 now? 

"Somebody has already asked me to baby sit" 

"More f~ends  as I grow older." 

m o t  that I c m  tfiink of." 



'Weil 1 Wied when we had to d i s w s  other thkg, iike we discussed our 
problems and dl our feelings and ail diat" 

"Broken records." 

'That if someone is teasing sou, sou can just wak away or just stick up for 
ourself, from brolien records, iust be ourself and w& away." 

''Broken records md foggIng" 

"1 just say WC do s p e d  stuff and th? can't say anytbing about it." 

T e h ,  lots of people go, why do you go, why we nlk about stuff and we cm't 
tell you anything." 

'Yeh" 



"On March 31 a-" 

'2ike when 1 gec teased or if the boys keep on teasing me. 1 don't want that to 
happen because I doa't do anything to th-" 

'The boys teasing me." 

O&, and bow tu Aandk that the brsl w q .  

'Weli, my morn says that 1 codd date when 1 get a teenager. That's okîy, and 
then I get to have boy/girl parties when 1 get therc." 

'When  I'm a temager my mom said a1 thirteen." 



'Wot that I know. But we didn't gt to tak about most o f k e ,  the problerns 
and lilie, our h g s  that we put on the paper. We didn't get to nlk about thar 
stuff." 

We ddn 'I ha! le r y long sessions a%d we? 

O b .  Gw. AAgk wefi thankyot~. 



"Umm, uh, to the jar?" 

"Because you dways got to tell how your feehgs wme." 

'%ro ken records." 

Y don't know how-." 

C L  Umm. . . ." 



cwnim, to just ignore the boys that tease ou" 

'Tr's hard for me to do." 

' ' M d ~ n m . ' ~  (nods head) 

T e h .  Broken records." 

'Wothing. 1 just say nothing. 1 don? say anychhg to them." 

"E~cept for ~ I s .  'Edo." 

'7 don't know @au&)." 



W h a t  like h o s t  eveqbody does, is dnigs. 1 don't like that" 

"hlmmhmm." (nods head) 

O& Ahgk Cinm, what d o ~ o r r  h o k  mo~lf irnart i  to.. . . . . 

"Of what?'' 

 en you're We nineteen or eighteen, you mol-e out of the housc with F u r  
boy fnend." 

AM. So thut soma5 good fo y o d  

'Tell, sou get a car." (laugh) 

"Get a job." 

oh, so genifg u job is an important fhitg. 

T e h "  





COMMENTS MADE BY PARENTS AS TO WHAT THEY 
THOUGHT OF THE GROUP & DID T H N  HAVE ANY 
COMMENTS - POSITIVE OR NEGATIVE - OR CONCERNS? 

Contacted by telephone on Januq-  30,1998: 

Parent (Mother): 
"(My daughter'sj grade went down in the dasses she was p d e d  out of to 

attead the group" 
- did aot see an' changes in h a  daughter positix-e or negati1-e 

Parent P o  ther): 
"(My daughter) quieted down whm others were tallring to hd' 
%er e r k s  were up before the break" ce. J~anuar ) -  30 and since 

Christmas) 
"she's sad to be out of the group" 

Contacted by telephone on Februaq 6,1998: 

Parent (Mother): 
hiother struck by daughter's reference to the confidentiality of the group 
"ver). loyal - if p u  told her the group ujas confidentid, that's what she 

would do" 
"She misses group" 
"It helped her, but she s d  needs some conncmon" 
Mother refers to how suessed daughter g t s ,  pressure to remah in the 

accelerated program, necds help to complete the work 

Contacted by telephone on Febniar). 8,1098: 

expe-ce" 
"it was an important thing to do (the group), self este- is a v e q  

impoftant 
issue for @s espe&ally at this age" 

Contacted by telephone on Februaq 19,1998: 



Parent (Mo ther): 
"(daughter) really k e d  it" 
" relatively short program, I would Lilre more sessions" 
" should be some foliow up - not such an abrupt ending to the sessions; 

grds need to feel like they have some suppod' 
"daughtei didn't mind b&g pded h m  Phys Ed. But didn't Like bc+g 

p d e d  from Math - felt suessed at misskg die work" 
" perhaps lunch hour would be a good time to offa the sessions" 
" if there n-ere more sessions, could address na-  concems that 

weren't there before Christmas - like the older kids using words d e  the 
middle school kids feel badly" 

Parent prothff): 
"nothing negative (to sa- )about the group" 
"she enjoyed it and 1 thinlr it will assist h a  in the dassroom and Li 

situations with girls and with boys" 
"she would have corne even if it had been duMg the lunch hou?. 



'Qbsen~ticms aud Analysis of a Gids Rule Club" is an effort to d e  a stmteg., 

Gids in the 90s and adapt it to 3 setMg where it ad benefit the linle corner of the 

n-odd a-hcre 1 can make a difference . When th= gids feel that they arc making 

the joumey uirhout much support or \;th lide understanding of thc adolcsccncc 

they are about to e m b d  upoq my goal as a School Psychologist is to find 

smt'pies that work to mdce h e m  fiel more emponrered and bener able to cope 

with what has traditiondy been such a traumatic transition. Researrh h d y  p m d  

uliat has been painhilly obserred - the strcngth and confidence of diildhood &CS 

some tempering as it pes through adolescence. Boys and girls suffer the samc 

d&e, but $s widI  suffer it longer and with p t e ~  consequence. Using pecr 

groups to understand and bette+ deal with this developmental stcp (or s t c p  

bacb7t-d?) sems such a respectfùi, empoa-cring \vq to hclp girls undcrstand and 

'try on' th& independence by recognizing and addrcssing th& vuhmùiiiq. 
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