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Chapter I
INTRODUCTION
THE PURPOSE AND SCOPE QOF THE STUDY

The Purpose

A major problem in the field of education today in
Canada and the United States is the Training of Teachers for work
in the public schools. These schools are supporﬁed by the state,
and laymen as well‘as educators consider it very necessary that
the teachers receive adequate prepafation for their important
tasks. Findings from school surveys and the statistical reports
of departments of education show that the qualifications of the
teachers in both the Elementary and High Schools have improved
rapidly in recent years. It is not known whether this statement
holds true for the teachers of Home Economics since there has
been so'little study or research in connection with this form
of education. In a recent survey of education this statement

was made:-

v Probably the greatest weakness in Home Economics
education at the present time is the lack of scientifically
validated findings in respect to tie objectives, practices and
actual achievements in the field."

As a result of this lack of real knowledge there has

been some misunderstanding and even misinformation regarding the

-aonditions of homemaking education in the scehools.

1. Survey of Land Grant Colleges - 1928-30, United States office
of Education, Bulletin No. 9, 1930, Vol II, p. 235




This study is an attempt to clarify the situation in respect to

one phase - the preparation of teachers for the work. The purpose

is to give a review of conditions and curricula to beifdund in
some of the institutions'training Home Economics teachers with
the object of discovering, first, the significant developments and
trends in this field and, second, the problemsvlikeiy to arise

in the immediate future.

It is hoped that the findings will prove of interest
ﬁo Heads of Home Economics departments in both Universities and
Normal Colleges, to Teacher Trainers in these departments and to
all'who are concerned with the standards to be set up for the

training of teachers.

The Field €overed

The problems connected with the preparation of teachers
for conducting Home Economics classes in Canadian schools form
the major interest of this thesis but for three reasons it has

been found necessary to include in the field of study the states

of the American Union, which are adjacent to the Canadian provinces.
First, it is a well known fact, that a very large number of both

the early and the present teachers of Home Economics in Ganadian

towns and cities received their training in institutions situated

in these states. A second important reason is that the homemaking

conditions, problems and gractices, which the teacher must be

trained to meet are similaf in type and scope in the two countries.
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The Manitoba rural home is not strikingly different from the
North Dakota rural home, nor is the average Winhipeg home very
different from the average Minneapolis home. This means that

the objectives of Home Economics teacher training curricula

are common to both United States and Canadian institutions. A
third reason for including the adjacent states in the study is
that the history of the growth of Home Economics in Canada shows
that while the €Canadian development was the result largely of
the influence of movements to be found in both England and the
United States, the latter country has really been the more in-
fluential factor in recent years. This is due somewhat to prox-
imity but more to the fact that homemaking education has developed
to a greater extent in the institutions.of higher learning in the
United States than in any other country. Leaders in Home Econ=-
omics from the various European countriss as England, Germany,
Sweden and France as well as from China, Jspan, Australia, India
etc. tend to look to the Universities of‘Unitéd States for the
purposes of greduate study and research.

Preliminary to making the main investigation it was
thought wise to carry on two minor studies. The first was an
hisforiqal study of educational literature to trace the general
development and present status of Home Economics education, in-
cluding a more detailed study of the beginnings of teacher-training
work. The purpose of this study wes to obtain a bettér perspect-
ive for the main study and to get a clearer lidea of the objectives

of teacher-training curricule.
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The second minor stuiy was an investigation made through
correspondence and the study of records to discover where the
present teachers-in-service in the Home Economics field re-
ceived their training. It is impossible to select certsin in-
stitutions for study and to evaluate their teacher training
. éurricnla without hafing a definite knowledge that they are the
institutions'which.are-actually preparing the teachers for service.

| In selecting curricula for study, little distinction
has been made between General and Vocational Home Economics
‘@ourses. In the ﬁnited States there has been & fairly clear cut
line between the two forms of education, due largely to the rapid
development in vocational courses, which followed the passing of
the Smith-Hughes Act in 1917. In Canade the general tendency
hes been to consider all types of Home Economics courses as con-
tributing to the vocation of home-meking and so to consider this
a generalhtype of education, distinet from industrial education
or the actual training for partieipatibn in the trades. This
Canadian attitude, that the contribution of Home Economics educ-
stion is mainly to home-making, a vocation for which all girls
need training, is shown in the address made in 1910 by Mrs.
Adelaide Hoodless of Hamilton, Ontario, at a meeting of the Society
for the Promotion of Industrial Education. Shé seid:-

If 90 per cent of the male population of United States

were destined for some definite work what would you do? Would you

not direct your courses of study and your system of education to-
ward that end? '
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One spesker said yesterday that 'women take to this vocation
instinetively'. Do you run factories or shops by instinct? No,
instinet cen never take the place of organized knowledge. A year
ago I was requested by the Ontario Department of Education to in-
vestigate and report on the trade schools for girls in the United
States. While deeply impressed with the work which is being
accomplished through such schools as the Menhattan Trade School
and others, I was convinced that the value of these courses could
be considerably increased, if, with the trade training the pupils
“were taught the principles of home-making more thoroughly. In
industry they become part of & machine. 1These are the wives and
mothers of the future, who will have the prgparation of the
material for your schools and industries.”

Although, today, it is more exact to say that 80 per

cent of the female population of Canada will have the resPonsibility
of homes at some time, this percentage is so great -that the attitude
of Mrs. Hoodless is also the attitude of the majority of the lead-
ers in home-making education. In a recent bulletin published by
the Canadian Depsrtment of Labour on Home Economics in Cansdian
Vocational Schools the statement is made:-

| "The aim of vocational Home Economics. is .%o develop
efficiency and skill in all the important activities in which a

home-meker engages. The scope, therefore, of this type of edue-
ation is very great.

As it is impossible to foretell which women shall have
homes of their own, it is obvious that all young girls should have
a thorough tresining in the basic principles of Home Economics.”

AS a result of this general attitude in Canada there
has been very little development of that type of Home Economics

course, which gives direct training for employment in the trades,

except in the larger industrial centres and in the Province of

2. National Society for the Promotion of Industrial Education,
Bulletin No. 10, 1909 - p. 179

3. Technical Edueation Branch, Department of Labour, Bulletin
No. 18, Ottawa, 1927 - pe 1
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Ontario. While in the United States there has been a greater
degree of development, figures from the Bureau of Educstion
reports show that courses listed as Vocational include only one- .~
tenth of the total number of students enrolled in the Home Econ-
omics classes of the Junior and Senior High‘Schools throughout
the country. In view of th%gadata and the Canadian attitude,
it seems inadvisable to make any serious division- between the
types of training given to Hdme Economics teachers, whether |
they are preparing for teaching general og‘"vocafional" Home
Economics courses. | ,

Hence the field covered in this'study is that of the

ITraining of Teachers of Home Economics in €anada and the Adjacent

States.

Sources of Data and Methods of Study

The findings for the main study are based on the

analysis of curricula as shown by the "calendars"™ of those
institutions in @anada,which are concerned primarily with the
training of teachers of Home Economics,and of a number of

United States institutions located in adjascent stateé. Some

direct contacts have.been made by interview or correspondence

with teacher trainers in s number of thesg,and verbal eX=-

planations and statements have helped to clarify and enlarge
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the rather meagre descriptions of courses and requirements so
frequently found in the calendars. The historical study has
been based largely on a survey of the literature in the fiel@,
and this, while fairly adequate in respect to the United State%
was found to be very incomplete for Canada. The statistical
reports of both the Canadian and United States governments as
published over a number of years &ere examined and supplied
material for the study. Two recent surveys of Teacher Training
in Home Economics have proved very helpful, one, a "Survey of
the Land Grant Colleges of the United States" and the other,
a "Surfey of Home Economics Teacher Training under the Smith-
Hughes Act." as qulished by Teacher's College, Columbia Univer-
sity. 1In Canada the organizers and directors of Home Economics
education in some of the provinces have provided the writer
with considerable data respecting the regulations as to cert-
ificationfand also as to the institutions which have trained
the bteachers-in-service at present. Teachers in two Canadian
pfovinces cooperated in the study by answering a questionnairee.
The following material has been carefully selected
and examined and used as the main sources of information on which
to0 base the discussion and the findings which follow in later

chapters:=-
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1, Calendars of Institutions training teachers of

Home Economics,
a) Eleven Canadian Institutions - twelve
curricula analyzed. ‘
b) Twenty=seven United States Institutions =
twenty-nine curricula.

2. Statistical reports of the United States
Office of Education for the years 1924-26, and 1926-28. (The
latter published in 1930). o

3. Statistical reports of the Dominion of Canada
Office of Education.

4. Surveys of Teachers Training:-
a) of the Lend Grant Colleges - 1918-28
b) of Home Economics Teacher-Training under
the Smith-Hughes Act 1917-27.
5 Reports on Home Economics Education as issued

by both the United States and Canadian Federal Offices of
Education.

6. Statements and figures furnished by the
directors of Home Economics Education in four Canadian provinces
and two states.

7. Findings from a questionnaire submitted to a
"sampling? of the teachers of Home Economics in two Canadian
provinces.

8. Statements re the requirements for certification
of teachers of Home Economics furnished by the Registrars of
Departments of Education or the directors of Education of seven
Cenadian provinces.

In addition to the above the writer has used the
findings from two studies made by herself quite recently and
used as term papers in Courses in Education, the one on "The
Trends in the Training and Qualifications of Elémentary School

Téachers" and tne other on "The History of the Home Economics
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Movement in Canada and its Relationship to the Development
of this Form of Education in England and the United States.”
For these studies a éonsiderable amount of historical liter-
ature was reviewed, school surveys and statistical reports
of education were scrutinize@/and correspondence wés carried
on with some of the early workers who were pioneers in the
field of Home Economics education in Canada.

The writer realizes tha@,to paint a complete picture
regarding the training of Home Economics teacher% it would be
necessary to collect considerab%g more daté and information
regarding such matters as:-- c

l. The training and professional qualifications of
the ﬁeacher treiners in the institutions studied.

2. The types of schools or classes which serve as
practice teaching material for pupil teachers.

3. The sequence of courses.

4. Entrance requirementg-of‘the institutions.

Such data %ﬁadifficult to obtain and treat objectivelg and

goes beyond the requirements of this study.




- 10 =

Questions to be Considered in the Study'

There are two major questions:-

1., What is the present status of Teacher Training
in Home Economics? |

2, What are the trends in Teacher Training in Home

Economics and what are the probable developments in the near
fature? |

To answer these major questions with any degree of
success several minor questions must be considered. These are:-

1. How have present day standards in respect to
teacher-traeining evolved?

2. How long have institutions been training teachers
bf Home Economics?

3. What types of institutions are training teachers
of Home Economics?

4 What has been the process of evolving teacher-
training curricula in these institutions?

5e What are the fi;ids of service for which Home Econ-
omics teachers should be prepared?

6. What are the objectives in these fields?

7. How do the curricula of differengwinstitutions
compare as to division of time for (a) Academic Courses and re-

lated subjects, (b) Home Economics or Technical Courses?
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(¢) Professional Courses or Courses in Education?

8. What are the regulations for the Gertification

of Home Economics Teachers?

9. Are the teachers-in~service continuing their

training?
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Chapter II

HISTORICAL STUDIES

THE HISTORY OF THE DEVELOPMENT OF TEACHER TRAINING IN HOME
ECONOMICS AS RELATED TO THE DEVELOPMENT OF GENERAL TEACHER
'TRAINING PROGRAMS. -

In tracing the growth of teacher-training work in

Home Economice it is impossible to separate this particular

development from that to be noted in the general field of
teacher-training. The teacher of Home Economics belongs to
the same profession as the teacher of Academic subjects.

The program developed for the training of teaehers:of special
sub jeets is always an outgrowth of the general program and

is affected by the same foreces. The training of prospective
teachers for the work of instructing others is a fairly modern

development and this is particularly true of teacher training

in Home Economics. For many centuries teaching was. largely a -

matter of hearing recitations and maintaining discipline, bub
with the development of modern conceptions of the school as

a social institution in which the pupil's mental growth was
to be stimulated there arose a "Seience and Art of teaching!

and with the new development came the demand for training in

- the Art. The growth has been slow and many factors have

played a pért in it.
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Social and industrial changes, economic conditions, changes

in educational aims &and objectiveg,and the influence exerted
by prominent leaders and thinkers have all contributed to the
evolution of present day standards in the profession of teach-
ing. To understand this growth and to discover the sources

of the}present development it is necessary to include brief
historical accounts of the establishment of institutions and
programs for first, general teacher-training and second,

for the training of teachers of Home Economics.

The History of Teacher-Training in General

Records show that the very first Normal school to
be established anywhere was that founded at Rheims in North-
ern France in 1685, A few years later, 1697, Francke estab-
lished a Seminarium Praeceptorum at Halle in Germany, where
the idea of training teachers for both elementary and second-
ary schools was received with great favour - so much so that
before the -close of the.eighteenth century a dozen teacherd’

- seminars had been estéblished in the country. At the begin-
ning of the next century Pestalozzi made his mgmorable con~-
tiibutions to the theories of education by his enthusiasm for
"psychologyzing education". GCubberly says:~

"A science and art of teaching now arose, method-
ology soon became & great subject, the new subject of pedag-
ogy began to take form and secure recognition and psychology

became the guiding seience of the sechool ...... Pestalozzi 1
himﬁelf conducted the first really modern . tralnlng sechool."

1. Cubberly, Elwoed P., The History of Education, New York,
Houghton, Mifflin Co.,.1932 = p. 750 :

e
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In France, following the early beginnings, the
Normal Schools received enthusiastic support so that by 1830
over forty such schools had been established. In England
the first teacher training work probably began with the
Lencastrian Monitorial systembut it was mot until 1839 that
any record can be found of financial support being accorded
this type of educational work by the government. In 1846,
Englend adopted the "pupil-teacher" system, a form of train-
ing which has been used, to some extent, evef since/and'mﬁéa&
has been sdopted in certain American Stateqfthough'in a some=-
what modified form, for the training of Home Economics
teachers. e

In United States the first state Normal School was
established at Lexington, Massachusetis, in 1839, There had
been some attempts to train teachers mede before this by
privéte institutions. But the inception of teacher-training
work in United States was mainly due to the efforts of such
educators as Horace Mann, Henry Barnard and others. In the
next few years the developmént of this type of training was
very greaﬁ,and numerous. institutions were established to carry
on the wo*k.

In Cansada a similigr'but less rapid development is

/

to be noted. In 1847, largely as the result of the influence

of Egerton Ryerson, a Normal School was establlshed at Toronto.
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A Normal College was opened at Truro, Nova Scotia, in 1855.
As the various provinces became‘settled/Normal Schools were
established in all of them.

In spite of these develoPmenﬁﬁ the professional
training of teachers remained on a eomparatively low level
for many years. However, with the period of the influence
of the psychologies of Herbart, Wundt, James and otherg,
-there came a change in the recognition accorded to this‘
phase of education. The situation up to this period is well
- described by Cubberly:- | |

"Though the Teachers' Seminaries had been organized
in Germany and other northerh lands at the close of the 18th
¢entury, the Normal School in France early in the 19th and
Training Colleges in England and the Normal School in United
States by the close .of the first third of that century, the
work in these remained for & long time almost engirely
academic in nature and elementary in charaeter.”

- With the last Quarter of the nineteenth century a
rapid development came about and pedogogy was given a new
place and ranking. The Engiish, Scottish and German Univer-
sities began to establish lectureships in the theory and
history of gﬁucation and. the movement soon spread to this con-
tinent. Iéﬁ%ﬂited States the first State University to make
definite provision for teacher-training was the University of
Indiens in 1853, but it was not until 1873 thet the Univer-
sity éf Iowa established the first permanent department of

Education, at ﬁhat_time'célled & "echair of didacties".

2, Ibid - p. 824.
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Growth of teacher training work was very rapid after thigfand
numerous Teachers Colleges, State Normal Schools, City and
County Normal and Private Normal Schools were established in
the various States., Enrolment increased rapidly. In the
year 1928, there were over half a million enrolled inwthe
teacher training classes of the various institutions engaged
in this form of education in the United States.

While the increase in both the number of institut-
ions fdr training teachers and the students enrolled has been
very.striking,_probably the most significant development in
this whole field hes been in the change in the content of the

courses offered and the type of trsining given. No attempt

is made to trace these changes in respect to the general teacher
training program but if is to be noted that in eveiy fbrm of
this type of educationﬁhistorgﬁshowsvthat development has
always been along theg; lines - first, the dffering to the
prospective teacher of courses which are largely academic in
type and the outgrowth of traditional subjeet matter, and
later, the replacing and strengthéning of these courses by
the.findings from psyehology and‘reSeareh in eduecation. Ex-
pansion and development of existing courses and programs is
inevitable if the teacher is to be so trained that the schools
of the state are to keep pace with the rapid social, political

and economic changes.




It must be realized that any description to be given of

teacher preparation at the present time is merely a descript-

ion of current stages in the whole process of educational

~evolution.

The History of the Development of Teacher-Training

in Home Economics

The concluding statement of the prévious section is
partieulariy tfue when spplied to any discussion of programs
for the training of Home Economics teachers. This is because
all developmént of-Hbme Economics qdncation'has been both
recent and rapid. The EuroPéan countries were the first to
establish schools for training teachers for this work.Aj
England;, Finland, Sweden and Germany were all to the fore in
establishing training sehools, mainly in the decade from 1860«
1870. 1In England the first training schools for teachers of
the subaects now included in the term "Home Economics" were
established largely through prlvate effort the first in’ 1874.
By 1897 there were thirty of these. In the United States,
while Home Economies was made a part of the public school
curriculum in some cities as early as 1880, there was little
attention paid to the training of teachers for the worgﬁuntil
the beginnings of the twentieth century. Teachers' College,
Columbia University, established in 1888, Drexel Institute
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in 1891, Pratt Institute in 1897, together with Framing-

ham Normal School (1900) and the Land Grant Colleges of

Iowa, Kansas and Illinoi§3formed the pioneer training schools
for teachers of Home Economics in the United States. At the
Lake Placid €lub in 1899 one of- the topics for discussion
was "The training of teachers of Domestic Science". At the
same club in 1904 Mrs. Ellen A. Richards, probably the mos?t
outstanding pioneer of Home Economics education on this con-
tinent, reported the findingé of a survey of "Courses of
Study in Home Economics in Higher Education".' This report

showed that "out of 36 institutions studied professional

work was meagre;z offered in only two or three."

The earliest eémprehensive study of the status
of Home Economics education in United States,wﬁs that made
by Dr. B. R. Andrews in 1914-15, 1In Part III of his Report
he shows that in 1912-13 there were in 53 colleges 1,788
studénts definitely éngaged iﬁ preparation for tesching Home
Economics and these constituted about 32.2 per cent of all
students registered in Home Economics. This finding contiast-
ed with that of Mrs.'Riéhards‘ survey less than 10 years
earlier shows that in the decéde 1902-12 development of this
type of education must have been comparatively rapid. 1In
1917 the passage of the National Voeational Education Act
brought dbout a great advance and through the adoption of the
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Ap{f%k@ZSmith-Hughes prograq;and the appropriation of Fed;
eral and State funds for Home Economics, Teacher-Training
programs, a real impetus Waé given to the'mcvement for the
professionalization of the curriculum. Upf%his time most
of the professional work was inadequate and was not con-
sidereq of as much importance as the subject matter coursese.
Now new standards were set up for the certification of the
teacherg,and while this applied mainly to the teachers of
Vocational work, the whole field of $eacher training in Home
Economics was affected.

In Canada the first training schools for teachers

of Home Economics were established at Hemilton in 1897, at

Truro, Nova Scotia in 1900 end at Guelph in 1903. The Lillien

Massey Treble school at Toronto was developed in 1961,_Mac—

Donald Gollege, Ste. Anne de Bellevue, Quebeé in 1906. Other

centres at Mb. Allison University in New Brumnswick, at Acadis

© University, Nova Scotia and at the Provincial Universities
of the three Prairie Provinces were established in the next

10 - 15 years. 1In these Canadian institutions as in those

of United States}the sub ject matter courses were established

firsgfand the direct training of teachers for the dissem-

ination of the knowledge has had to await later developments.



- 20 =
Summary

These brief sketches of the developmént of the
institutiohs and programs for teacher training in general: and
of teacher-training in Home Economies show that, while the

course of development has been gradual, evolutionary and

| »withal somewhat incidental the lines of genuine progress in

teacher preparation all'point foward the professionalization

of teaching and of teacher-training.

The Development of Home Economics as

a School Subject

It is impossible to discuss either the objectives

of teacher-training work or the verious fields for which Home

Economics teachers should be trained without reviewing, very :

, briefly, the factors which have constituted the sources from

which this modern type of education. for girls has evolved. 1t
is a fecent development, the outgrowth of two larger movements..
the general movehent for the Higher Education of women and the

Movement for Vocationaltﬁﬁucation. AS a school'subjeet Home

Economics has a history of actually less than 35 years in

Canada and of about 55 years in the United States.
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The Movements

 In both the sbove countries, the immediste in-
fluences which operated to bring about the placing of this
subject in the ecurriculum of the public schools have been
grouped by Monroe in his CGyclopedia of Education as follows:~-
"1, The growth of preveﬁtive medicine and hygiene.
2. The desire to counteract the disintegrating

influences upon home life of modern industrial and social

changes.

3. The recognition of womén'svnped.for technical
training. | | |

4. Attempts to solve the problem of domestic
sérviee."3

Fortunately at the time that these social needs
came to the fore there arose progressive leaders and thinkers,
who foresaw the relationship between these demands and our
systems of education. So at about the same dates in both the
pubiie schools and the state colleges and universities the
sub jeets now grouped together under the term. "Home Economics®
were placed in the curriculum. | |

In the decade 1915-1925 in both countries/the Voc-
ational Education Movement became very prominengfénd this has

probably been one of the greatest factors in bringing ebout the

3. Monroe, Paul - A Gyclopedla of Education, Vol. III, New York,

MeMillen Co., 1926, p. 318.



expansion and development of Home Economics. The United
States Bureau of Statistics shows that, while in 1918 there
were 3,276 public schools and private secondary schools
reported as teaching Home Economics, this number was ine
ereased to 8,572 in 1928. - Also the number of pupils of non-
collegiate grade enrolled in Home Economics classes in 1918
was 114,132 but by 1928 a conservative estimate shows this
number t0 have increased tov450,000.

As a result of the passing of Vocational Education
Acts in each country (in United States in 1917 and in Canada
in 19l9lAdefinite requirements were laid down as to the type
of instruction, the number of houré of insfruetionfand the
certification of‘the teachers employed etc. which must be met
by the public sehools to make them eligible for grants under
these acts. This further tended to increase the'standards
to be set up for the training of the teachers who were to
function in these Vocational Schoeols. Iﬁ 1917 Albert Leake,
a leader in the field of Vocational education in Canada wrote
of the "eéhanges initiated by Vocationsl Home Economics" as |
follows:- & -

"It may be said with a fair degree of accuracy thaf
at present.the cultural aim dominates the teaching of House-
nold Arts on this continent end this aim forms the basis of
much of the adverse criticism that is current. The new demand,
not for lessening the cultural but for the stressing of the
vocational, forced on the schools by the social and economic

changes of the twentieth century, makes imperative cgrtain
changes in methods and’organization which the traditional
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academic practices render it difficult to accept.“4

In spite of these difficultwes the Vocational
Education Movement exerted a véry definite influence on Home
Economics both in the public sechools and in those institutions

responsible for training the teachers for the schools.

Leaders in Ganada and United States

There have been numerous outstanding leédgrs who
hgve contributed greatly to the development of Home'Eeandmics
a§$§ sehool subject, but only the pioneers will be mentioned.
IéZﬁhited States,some of these are Emma Hart Willard, €Catherine
Beecher, Eilen Richards, Dr. Isobel Bevier, Dr. Langworthy,

Mr. and Mrs. Melvin”Dewey, Professor Atwater and others. In
more recent times the nemes of Dr. Benj. Andrews, Dr. Sherman,
Dr. Snedden, Dr. Mary thwartz Rase, Dr. KatharineABlunt, the
late Wiss Anna Richardson sre outstending.

In ﬁanada,”among:the;early leaders were Mrs. Adelaide
Hoodless, Miss Mary Urie Watson, Sir. Wm. MeDonald, Dr. James
Robertson, Nrs. Lillian Massey Treble, Miss Laird and others.

All these, through publications, public addresses,

the giving of money,and'above all by their wise leadership, have

contributed to the development of Home Eeconomics and have helped
to keep before the educators of both countries, the importance
of giving the girls some training, at least, for the great voc-
ation of home-making. ‘

4. Leake, Albert - Voeational Education of Girls and Women,
Toronto, McMillan Col, = 1918 - p. 35
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€hapter III

FIELDS FOR WHICH THE HOME ECONCMICS

TEACHER MAY BE TRAINED

A recent writer has defined Teacher Iraining as
"the provision of opportunities for a prcspective teacher to
acquire the requisite body of knowledges, the professional -
attitudes, the teaching skills and the capabilities for
future growth, which are demanded by the specific require-

ments of the position to be filled"! Thus teacher-training

cannot be well understood.nor‘confidenflyfundertaken apart
from a thorough knéwledge of the réquiréﬁents of the specific
posifions to be filled. The curriecula of the public schools
ére changing. and it is.vefy neecessary thet the institutions
preparing teachers, keep closely in touch with these develop-
mentglif their training departments are to turn out graduates
fitted for the work which they must actually underﬁake.

Hence Home Economics teacher-training as conducted today in-
volves a well rounded preparation of the prospeciive téachers
in the many different phases of home-making education.

Home making education as it comes under the jurise-
diction of Public School Boards in bofh Canada and the United
States,is conducted in three distinct types of classes - (1) The
all déy sehool, (2) Evening classes, (3) Part-time or Gontin=

uation classes.

l. Survey of Land Grant Colleges - op. cit - p. 115
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A fourth field which the Home Economics graduate may enter

is the Extension type of Education for both adults and boys and
girls, while a fifth possible field is that of home-making
education as it forms part of the program of Normal Colleges
and of Universities. qur this last type of positioq,usually
training\beyond that for the requirements for a first degree, -
is neéessary, hence this field will not be discussed in this

study.

The All-Day School

As has already been state%/Home Economics heas been
given a place in the public school program within comparat-
ively recent years. When first introduced it was given largely
in the lower grades, in response to the appeal to 'train the
hands as well as the head'; and it involved little‘more than
handwork. .Gradually the éeneépt of the purpose of this form
of edﬁcation broadened, and more emphasis was placed upon
ﬁeth the aeéuisition,of ggggg and of the science which would
explain the ﬁEX of the facts. Hence it was "realized that
this was a subject demending more maturity of thought and judge-
ment than could be expected of the younger girls and so Home
Ecénomics has been gradually disappearing from the lower grades,
althoﬁgh certain phases of it are retained in the form of so-

called industrial work." 2

2. Brown and Haley - The Teaching of Home Economics - New York,
Houghton Mifflin Co., 1928 - p. 5
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During the last few years/enrolmeﬁt in these
classes hgs inereased very rapidly)and the subject is now
found in the following different forms of organization of
the Alle-Dgy School -

(1) The Elementary Grades

(2) The Junior High

(3) Senior High

(4) The Technical High School
In genera;fthevpraétice at present seems to be t0 include

Home Economics as a part of the regular program for the

girls enrolledvin Grades 7 or 8 of the elementary sehoo%,
or in the correspohding grades of the Junior High Organ-
ization, in all those cities or towns which possess the
necessary equipment and teaching staff. While some places
in both Canada and the United States have the work in
grades as low as 5 and 6, the tendency undoubtedly is to
take Home Economies (as we interpret the term now) out of
the grades below the seventh. A study made at Teachers'
College, Columbia University, in 1926 gave the follewiné

table, showing the Grade Placement of Home Economics. 3

3, Ibid - p. 134




IABLE I

GRADE PLACEMENT OF HOME BECONGMIGS IN 200 CITIES

| Percentage offering. -
' Home Economics Percentage not offer-
Grades , _ . ing Home Economics in
: these Grades
Required |Elective
v 20.5 2.5 TT0
VI 40,0 2.5 5745
VII 7L.0 445 2445
VIIX 69.0 12,0 19.0
X 20,5 60.5 19.0
X T+0 73.5 19.5
XX 4.0 70.0 26.0
X1I 3.5 56.0 40.5
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A study made by Miss M., Langdon in 1924 of the

"Status of Home Economics in Four Canadian Provinces"™, shows

Ee much the same findings. She reported in this unpublished

peper the following:-

"l. There is no uniformity of practice as to the
grade in which Home Economics is introduced into the element-

ary school.,

2. The current practice in Canada is to introduce
Home Economics into the elementary schools in Grades VI and

VIi."
These two surVeys.seem to support the statement -

"that the majority of schools do not offer Home Economics be-

low the seventh grade; it is rather generally required in
the seventh and eighth grasdes and is offered as an elective

in The ninth grade and later."
Both the content and the drganization of the Courses

in Home Economies as offered in the Junibr High grades have
been undergoing considerable revision in the last few years.

: Dr.?Eineline $. Whitcomb in the report on Home Meking Education
in United Sﬁates'in the Biennial Survey for 1928-30 says:~

"The instruetion emphasis has changed from manipu-
lative processes in sewing and cooking to education for health,
social and economic adjustments, family relatiomships, child
care and training and the other phases that have to Gp with
the well-beigg of the family and its contribution to the

community.”

4. 1Ibid - p. 146

5. Whitecomb, Emeline S. = Dept. of Interior Bulletin, No. 20.
U. S Government Printing Office -~ Washington, 1932 -

p. 6



- 29 -

S0 also, in the organization the tendency seems to
be to echange from the old established scheme of having in-
struction periods of one-half day per‘week/to the newer plan
of shorter periods (60-90 mihutes) occﬁrring two or three
times a week. Other changes are also in progress/such as the
introduction of the use of Home Projects, Individual Methods
of instruction etc.

S50 in ftraining the teacher who plans 10 enter the
field of teaching Home Economics in Elementary or Junior
High Grades there would seem to be a necessity for:-

(1) Training in the psychology of the adolescent
and methods suitable for this age pupil.

(2) Training to give adequate preparation in the sub-
jeet matter of Home Economics, especislly along the lines of
the newer trends in curricula as outlined above.

(3) Training to give a knowledge of the methods of
curriculun eonétruction 80 as to enable this teascher to keep
pace with the newer developments in the Junior High Home Econ-

omies work in the All-Day School.
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The Senior High and Technical High Schools

A rather sfriking fact to be gleaned from education-
al statistics in the United States is thagﬁamazing as has been
the inerease in High School enrolment, the increase in enrol-
ment in High School Home Economies classes has been proportion-
ately even greater. The general tendency in the past and at
present is tovhave Home Economics as sn elective course in the
High School. In the Technical High the plan generally has
been to give a distinétly vocational trend to this form of
education, so thatﬁthe pupilvelectgi this work as a course in
itself and as one deménding a fairly large proportion (1/4 - 1/3)
of the pupil's total time. The courses were usually continued
by the stﬁdeht for the three‘yearssapent in Senior Highjand
they covered all phases of the usual content of Home Economics
sub ject matter - Clothing, Foods and Household Management.

Another practice, somewhat antagonistic to the aboveg
was to allow the girl to elect phases of the total subject =
either Foods Preparation'anﬁ Nutritioq,or Millinery[or Dress-
making etc. These courses were planned mainly to meet the
special interest of special pupils rather than with any 6bjeet-
ive of training for home-making; Today it is believed that
both these practices involve weaknesses. They have tended to

linit the enrolment in Hi§h School Home Eeénomics classes and
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have also prevented/to some extenﬁ,i& giving to Home Econ-
omics the well established place that has been sccorded the
academic subjects. Leaders in general education as well as

in the special field have recognized thisgand are advocating
the giving of a more general course to be offered to all High
School girls, a course which has as its main objective the
developing of & more intelligent attitude toward right living
and the home. Counts in his discussion of the Senior High

curriculum says:-

"The growing tendency to require a small amount of
Home Economics for all girls is most interesTing. Much cen
be said in favour of tThis if the work they are required to
take is based on thg present and probable future needs of the

High School girl."

Hence the prospective Home Economics teacher pre-
péring for the field of the Senior'High School must be so
trained that she may be ready to give either Technical Courses

or General Courses in Home Economics. 1In both types the

emphasis will be on the present and probable future needs of

the girl and %o meet this demend the teacher must have a

broad training along technical, academic end professional lines.

6. Op. cit. - Brown and Haley - p. 13l.
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The Evening and Part-Time Schools

Schools of this type are usually administered
directly under the Vocational Education Act in United States
and the Teehnical Education Act in Canada. The pupils attend-
ing thesé classes differ in background, attiﬁude_and exper-
ience from those of the All-Day School. Also, they have less
time to devote to the acquisition of the knowlédge they seek,
Henee the organizatioﬁ of these classes is difficulgfand
methods of teaching differ greatly from those in use in the
day school. Experience in the latter form of teaching does
not in itself equip a teacher for conducting this type of
educsation. v |

In the last fifteen years, and especially in the
United Statesjthere has developed a very great demand for these
two types of education. As yet the teacher-training institut-
ion have taken little part in equipping teachers for this
field of work. Without doubt it is & form of training which
will develop in the near future. Even at present it would Seem
important thet all who enter the profession of teaching should
be familiar with the purposes of %hese classes;and.should have
some knowledge of how to organize programs of instruction for
them, so that they may be ready at least to cooperate in futher-

ing educatibn for these particular groups of pupils.



The Extension Field

It is realized that the needs of the rural home
must not be overlooked in any scheme of home~-making edue=
ation. In these homes both the mother and daughter are to
be found facing many problems which could be solved if
assistance were given. In the past, education for the rural
home has followed two 1ines:?

l. The organization of Boys' and Girls' €lubs
or the H, H. Glubs for Junior Homemakérs. |

2. The organization of groups of women in In-
stitutes or as United Farm Women, the Grange ete. to receive
instruction from Home Economics Specialists or through "ILocal
Leaders" or through Home Demonstration Agents. These latter
speeial methods have been found very expedient ih earing for
this type of education. _

To understand their usefboth special training
and experiénce is necessarx,and the prospective teacher in
this field must be given both of these. Some effort has
been made to do this through special courses given in some
of the Agrieultural or Land Grant COllegeé/but so far this

can hardly be called a well organized effort.
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So the fields for which the Home Economies teacher

may be trained sre:-

1. The All Day Sehool either as =
 a. Elementary or Junior High Grades
b. General Senior High Courses
¢. Technical €ourses in Senior High
2. Part Time Schools
3+ Evening Classes

4. Extension teaching

From the brief study made of these fields, one
point would seem to the writer to stand out 3§pecially.
This is, that for the present, the greatest ﬁeed in respect
fiégthe general training of Home Economicsvteachers is not for
specialization and expansion along either the technical lines
of‘Home‘Economics or of the academic subject%fbut rather for
more training along "Professional Lines" -~ Psychology, Soc-
iology and the Principles of Education-so that both the
methods and the eoﬁtent of the Courses given by these teachers

may prove of real value and applicebility in the actual fields

of teaching to be entered.
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Chapter IV

THE INSTITUTIONS TRAINING TEACHERS OF
| . HOME ECONOMIGS

REGULATIONS AS TO THE CERTIFICATION OF TEACHERS

THE GANADIAN SITUATION

Types of Institutions Training

Teachers of Home Ecohomics

The responsibility for administering the system
of teacher~training in any State or Province is usually as-
sumed by the State, which then proceeds to set up certain
regulations or requirements as to the type and amount of
training,.necessary to qualify the teacher for service in the
public schools. But the actual work of training the teachers
is usually delegated to certain teacher-training institﬁtions,

which may or may not be supported by State funds. In both

Cenada and the United States,there are many types of sueh in-

/
stitutions Qarr&ing on the work of training teachers of Home

Economics. There are Universities, Golleges of Arts and Science,

Agricultural and Land Grant Colleges, Teachers' Colleges, Normal
Sehools;, Women's Golleges as well as other types variously'

designated as Institutes, Training €olleges for Technical Teach-

ers. etec.
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These differ greatly as to their entrance requirements, length
of courseﬁﬂand especially as to curriculs and methods of
‘organization. To obtain a picture of the situation it is not
enough to study‘the Institutions of any one Provinece or State
because teachers of Home Economics, possibly more than any
other group, migrate‘frem_one Province to another, from one
State to anofhe;Aand even from one countfy t0o another. The
following table/whieh summarizes the findings from a Queéticn-
raire study of where the present teachers-in-service obtained
their trainin%,shows the great diversity of institutions |
representeds This table shows the number of institutions

which were concerned in training the teachers of Home Economics

in:-

| (1) - 2 large cities and 7 smaller cities (over
10,000 population) in the two states, Washington end Minnesota,
selected because of their proximity to British Columbia and
Manitoba respectively}and

~ {2) - all the Home Economics departments of one

Cenadiasn Province, British Columbia, the eity of Winnipeg in
Manitoba, 3 cities of Ontario and 2 cities and 2 towns of

Nova Scotisa.

These were selected as representative "samplings’
and questibnnaires were submitted to the:~ teachers of these
places, asking them to name the Institutions in which they had

received their training for teaching Home Economicse.
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Samplings were taken from 4 Canadian provinces because this
study is more directly interested in the €anadian situation,
but the table shows quite plainly why it is impossible to
discuss the training of Canadian Home Economics teachers

without considering the influence of the American training

schools. Thus Table II shows that in the training of a

total of T4 teaéhers in the province of British éolumbia

there are 30 different institutions represented and of these

7 are located in Canada, 12 in United States and 11 in Great
Britain. The table shows further tha@xwhile United States
teachers do not come to Canada for any study ih Home Econ-
omics?yet teeetr they go to many different institutions in
different parts of the country for tréining in Home Economics.
Tﬁus, in the State of Washington, sampling of 26 teachers, 2
13 different institutions are repr;seﬁt;d;iﬁ their training.

It was very difficuit:to classify, strietly, the

data listed under Types of Institution%@f;ome institutions

gave both degree ahd shorter coursegjand in a few cases the

statements failed to show which course had been taken by the

teacher. Also in some cases teachers took training first at
one institution and completed degree training at another.

The term Normal or Teacher's College is intefpreted here as

an institution giving a Home Economics training of degree .

level.
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TABLE II

DISTRIBUTION AND TYPES OF INSTITUTIONS CONCERNED IN THE TRAINING OF TEACHERS

OF HOME ECONOMICS IN TWO AMERICAN STATES AND FOUR CANADIAN PROVINGES

Location of In- : : :
No. of{No. of stitutions Types of Institutions
Province or State |Teach-|Instit- - - : Other
. ers utions | Canada (United | Great Univer- Agric. Normal [Instit-|Instit-
States Britain | sities @olleges Colleges | utes utions
British Golumbia T4 30 7 12 11 14 25 6 9 A 20
(Whole Province) - - |
Manitoba 33 9 1 4 4 1 4 1 ' T 18
(1 eity)
Ontario 11 3 11 3 7 1
{3 eities) .
Nova Scotia 12 7 5 2 2 2 4 4
(2 eities, 2 ,
terms)
Washington State 26 13 1 13 15 Y10 3
(1 eity, ?
cities
Minnesota 35 10 10 22 A 3 6
(1 large city,
2 small)

- 1
Note gg&uiggog§igtgn¥ggéga§?d Manitoba are 1ncomplete due to failure of response to questionnalre




* 39 =

The data was compiled in another way, glving the

total freqﬁency with which the Institutions of different types
were mentioned on the questionnaire returns. This gave the
following totals:- |
' Universities.................;..Q.;z#;, 50
Agricultural or Land Grant Golleges..... 14
Institutes or Technical GollegeS eeeess 8
Normal énd Teacher's Colleges eeeseeess 14

The findingé from Table II point very definitely to

the fact that there must be j gredt variation in the quality
and type of Home Economics instruction given in the public

sehoo%s ofﬁgvery province and statg,and that this condition
will gﬁiiii;j long as there continue$ to be so many different
types of institutionﬁfwith their varying standards as to length
and content of courses, entrance requirements etc.)taking part
in the training of teachers of Home Eeonomics for positions

in the public schools, It is most important that State and
Provincial Departments of Education cooperate with the heads
~of teacher-trgining departments to encourage survey and research
along the lines of Home Economics Education?in order that def=-
inite standards may be set up for the training of teachers of
Home Economics. At present the only method of regulating this
training is through thé setting up of State or Provincial Reg-

‘ulations for the certification of these teachers.
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Unfortunately for thesgjin @anadgﬁﬁhere is even greater
diversity of practice, hence it ié necessary to examine
these closely with a view to their reorganization., These
regulations will be discussed in the second part of this

chapter.

The Institutions Selected for Analysis and
| Compgrison in this Study

With so many types of institutions concerned in
training Home Economics teacherngor this study it wes con~-
sidered inadvisable to confine the analysis and comparison
of eurricula to any one particular type. In Canada there are,
all told/8 institutions of college grade giving degrees in
Home Economics, 4 institutions giving courses of two years
duratio%,and 3 institutions giving courses varying from 10
weeks t0 one year in length. All these Cansdien institutions,
varying in type from University and Agricultural Collegeé to
Institutes, Normal €olleges and a Training College for Tech-

niesal Teacheri,were included.

The list of institutions in the United States to
be selected for study was compiled in the following way. In
1930 the United States Office of Education published a bull-
etin of "Home Economics Enstruction in Higher Institutions, in-

eluding Universities, Colleges, Teachers' Colleges, Normal
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Schools and Junior Colleges.™ The institutions were listed
according to States, so those, located in states adjacent to

the Canadian provinces were checkeq?and all #eese showing a

“fairly large enrolment of students were selected. The list

thus obftained was checked against the list of institutions
compiled from the data on where the teachers~in-service were
trained, and the two very large institubtions of Teachers’
College, Columbia and Iowa State College, were added to the
number. | |

While institutions in Great Britain have contributed
somewhat to the training of cagadian teachers}these Were‘not
included in the study, since the data listed in Table II shoﬁ#
that in only one province have these institutions contributed
to any extent. B

The 39 institutions finslly selected for comparison
have been élassified or groupedvas follows:-

(1) Universities and Colleges

(2) Agricultural and Land Grant Colleges

(3) Teachers' Colleges .

(4) Institutes and Women's Colleges

(5) Normal School or ethér institutions offering

less than a four<year course and not granting

a degree.
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In the :emaining part of this chapter it is planned to dis-
cuss these types of institutions quite briéfly from the
following standpoints:= |
I. The Internal Organization of Home Economics Teacher-
Training units as affected by the type of Inétitution;
11. The Relation between the types of Institutions and
the Regulations for the Certification of Teachers as
set up by - |
a) Various states of the American Union and

b) each of the Canadian provinces.

I, The Internal Organization of Home Economics

Teacher-Training Units

There is considerable diversity showﬁ in the in-
ternal orgénization of teache:-training éourses of the various
types of Institutions offering the courses. In discussing
this diversity of practice it is well to keep in mind the
whole history of Home Economics education and of the various
factors which operated to bring this form of education into
being in the different types of institutions. The influence
of such'forces as the movement for the higher education for
women, the vocational education movement, the manual training

movement etec. can all be %raced in the scheme of organization
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set up by the various institutions for their Home Eeonomics
courses. In the Universities and also the Women's Colleges,
Home Economics was first organized mainly as a résponse to

the demand for a form of higher education, which would be
particularly suited to women. In such instituﬁiohs the Hoﬁe
Economics €Course tends to consist of & certain number of
technical courses combined with or added to the academic
courses commonly accepted as being of university level. Some-
times the organization took the fbrm of a separate division
of Home Eeonomics, while frequently it meant merély the giving
to the female students an opportunity to elect or "major in"%
these technical subjects as part of a general Arts Course.

The influerice of the Voeational Education movement may be
traced both in the Agricultural or Land Grant Colleges, and
in the Normal or Teacher's Colleges. The former institutions
organized separate divisions of Home Eéonomics.with the pui-
pose of training rural girls to be successful home-makers
just as rural boys were to be trained fbr successful farming.
Such courses tended to be rather heavily weighted withvtech?

| nical subjects. The vocational influence affedtea the courses
organized in Normal and Teachers' Colleges in'which the pur-
pose was to train teachers to put this new type of subject
matter into the publie'SChools, These courses tended to be

dominated‘by‘professional and technical ecourses to the detri-

ment of the academie'training offered the teacher.
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'The influence of the manual training and industrial education
movement can be traced in the establishment of such institutions
as Stout Institute, Bradley Polytechnic Institute, Drexel and
Pratt Institutes in the United States and Macdonald Institute
and the Ontario Training College for Technical Teachers in
Ontario, Canada. |

So according to the history of their founding and
the varying objectives which first regulated their forms of
training there may be noted varying schemes of internal arrange-
ment ofvtheir teacher treining units. Two main lines of vari-
ation are to be noted especially. First in respect to the

particular division or depsrtment in which the teacher train-

ing work is placed, and sedond in respect to the year of the

course in which the differentiation gﬁ_curriculum>for trainees

begins.

In both the Universities and Land Grant Colleges
the general tendency seems to be to place the Home Economiecs
teacher-tréining work either in the division of Home Economies EL
itself or in the division of Education. In the recent survey
of Land Grant Colleges made in the United States it was found
that of 33 institutions the major divisions in which degrees
are granted to Home Economics teachers are:-

"Home Economics = 17 Education 8

‘Agriculture L6 Arts & Seience - 27!

1. Survey of Land Grant Colleges -1918-28 - Ibid - p. 236
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Since the profession of teaching involves a know=-

ledge both of fundeamental or basic types of sub ject matter

as General and Educational Psychology, General Methods and
Principles of Education ete. and of Special Methods dealing
with the problems of the asctual field to be entered by the
teachers, it wéuld seem to be logical to have the training

of the Home Egonomics teacher under thé joint supervision

6f the fwo departments, that of Education and of Home Econ=-
omics. In those institutions such as State Teachers' and
Normal Colleges which have as a major objective the training
of Home Economics teachers such a relationship as. that implied
above exists as a matter of course. But in other institut-
jons in which the Home Economics department considers the
training of teachers as only one of many funetions this very
desirable form of joint supervision and administration is not
always found. In three of the Canadian provinces - Ontario,
Alberta and Sasketchewan - the arrangement is such that practf
jecally all professional training is taken after the degree is
obtained and the Academic and Technical training has been
completed. If this is given in a Faculty or College of Educ~-
ation of this same University there will probably be the nec-
essary.cooperation between deparﬁments to secure a well
rounded trsining for the teachei but if this professional

training is to be obtained in an entirely separate Normal
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school there is apt to be lack of coherence between the
technical and the professional courses. Such & course is
usually inadequate in type and below the level needed. it .....
usually equips the teacher in a satisfactory manner for
presenting elementary school subjects to elementary classes
but as has already been pointed out in a preceding chapter,
practically all the Home Economics offered in the«public
schools is of Junibr or Senior High School level. Teachers
6f_Home Economics entering these fields need to havé a
knowledge of the methods, devices, illustrative material,
eurricule etec. adapted both to the level of the pupil and to
the sﬁecial_type of subject matter to be taught. Such train-
ing has to be given in special methods courses and through
supervised practice teaching in the type of class, constitut-
- ing the actual field to be entered by the teacher on the com-
pletion of her training. Of all the institutions studied L

in this survey the scheme of orgenization followed at the -

Ontario College of Edueation, Toronto University, seems the
most admirable. To secure a Speciglist certificate the
candidate (who must hold a degree in the specialist sub jeet)
receives along with her general professional training a
special methods course "consisting of at least two seminar
Aperiods per week throughout the session and of special

observation and practice teaehlng in the specialist department




in which the candidate is an applicant for a certificate.”
Not all Universities have the necessary staff and faeilities
for following such an arrangement but such a plan seems to
have many advantages and points of commendation.

Another field of variation to be noted in the in;
ternal organization of Home Eeconomics teacher=-training in
different types of institutions is that of the year when the
frainee begins to differentiate her curriculum from that of
students who are entering other lines of Home Eeonomics work.
In the United States institutions giving four year courses
there is nd standard in this respect aithough the general
trend in the Universities and Land Grant Colleges is to be-
gin the differentiation in the Junior year. The lasi survey
of Land Grant Colleges shows that of 39 imstitutions differ-
entiafien began with the freshman year in 8; in the sephmore

year in T; in the junior year in 23 and in the senior year in

e

1 institution. In the State Teachers' Colleges differentiation

frequently begins with the freshman yéar. In the Canadian
institutions of college grade on aecounf.of g small instruct~
ional staff and limited facilities differentiation is frequent-
ly limited to the final year. This has two disadvantages, it
tends to limit the amount of préfessional training received

and also does not make for the best selection and guidance of

trainegs.

2. @alendar of Ontario College of Education - p. 18.
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This lack of standardization in the internal

organization of Home Economics teacher-training seems to be
due to the faet that this training is undertaken by so

meny different types of institutions, which vary both as

to their objectives and as to the lines along which they have
developed. They have been evolved either to meet particular
situations or along traditional lines. Today new situations
and needs have arisen and trasdition mustvgﬁide rather than
restrain progress. It would seem that the time has come to
take cognizance of the situation in>re3pecf to these various
institutions and to their reorganizstion and reconstruction.
Such steps cannot be taken without considerable study and
research to diseover:- (1) the funetional value of different
courses in relation to the different fields to be entered by
teachers, (2) the sequence of courses making for the greatest
functional value, (3) the methods and types of institutions
found aeceptgble in preparing professional workers in other
fields than teaching etc. etc. Such study should bring
about the acceptance of standards and practices so that there
will be more uniformity in the schemes of organization of
‘training units.‘ It should make for better balanced curricula-

which will not be lop-sided due to overweigliting by either

‘technical or professional subjeét matter.
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Finally it should eliminate unnecessary duplication of
teacher-training work by different institutions within the
same state or province, by the directing of their training
toward definite fields = for example the Universities giving
training for High School Home Economics teachers, the Normal
Gollegeés for Junior High positions, the Institutes or Tech~
nical Colleges for Vocational, Trade or Evening Schoolé etc.
If such research and feorganization as suggested is
not possible at least two of the most pressing needs which
stand out as s result of this discussion should be considered

immediately. The first is the need of a closer administram-

ive relationshgg betwesn thé divisions of Home Eeonomics and

of-ggpartments‘gf education in Institutions and the second is

the need of arranging for the selection of trainees and the

differentiation of their courses at an early enough time in

their training that courses may be taken in the proper sequence.

to secure the highest form of professional training. If

these two heeds are met then Home Economics teacher training

will be much more definitely on a real professional level than

it is at the present time and under present schemes of or-

ganization.
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ITI, A. Regulations re the_eertification

of Teachers of Home Economics in the United States

The situation in respect to the regulations, which
have been set up by the various states, for the certification
of their teachers of Home Economics, does not need to be dis-
_cussed’at any great length because the findings of two recent
surveys in this field have been published snd are available
for study by any one interested in the matter. The first
surjﬁy is that made by Dr. Gladys Branegan, whosé findings
are published under the title of "Home Economics Teacher
Treining under the Smith-Hughes Act 1917 = 1927." The obher
is the recent survey of the Land Grant Colleges covéring the
deéade 1920-19%30. Findings from this in regard to Home Econ=-
omics Teacher Training Courses etc. in these institutions are
given in-two vdlumes of this.repoft. In both surveys the
field has been covered by a very thorough and systematic study.

‘ Dr. Branegan's repoft shows very clearly that the
regulations set up by the different states as to the certe
ification of teachers for Vocational Home Economics schools
has affécted very definitely the length and type of courses
”offered by différent institut;éns. She says in speaking of
the period from 1917 to 1927:=- ' :

"The standards of four years of college trainihg
for day school Home Econgomics teachers has been designated by
practically all states from the beginning. A few of the

institutions sueh as normal or technical schools had only two
or three year courses in the beginning but these were either
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lengthened to four years or the institutions were dropped
by the end of the second year."4

Since the Smith-Hughes teacher-training institutions prepare

from one-third to one-half of the potential Home Eeconomics
teachers, the influence of standards set up by them in re-
sponse to the state regulations for certification must in-

flvuence also the standards for teachers in the non=-vocational

schools. That this statement is true is supported by the
following extract from the 1926-27 Illinois State Report on

Home Eeonomics Education:-

"When Illinois accepted the Smith-Hughes Act
approximately 40 per cent of the high schools were employing
teachers with two or three year diplomas in Home Economics.
Todsy, no vocational and few non-vocational high schools will
employ a teacher who has not met the minimgm requirement set
up for voeational home economics teacher.”

There is a definite trend toward the requirement of a four year

éeurse:gg a college level of all teachers who wish to qualify

- as teachers of Home Economics in All Day Schools. Thus of the

29 institutions of the United States, whose courses were
snalyzed and compared. in making this particular study, only 2

were found offering less than a four year course in Home Econ=-

oniecs.

4. Branegan, Gladys A., Home Economics Teacher Training Under
“the Smith-Hughes Acet, 1917 - 27, New York, Columbia Unive -
~ersity, 1929 -~ p. 1l02. .

50'Opo Cit -~ Po 78
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The regulations set up do more than to merely

specify the length of the training necessary for certification.

Thirty-one states in 1927 specified that 10 - 15 per cent of

the total teacher~-training curricula must be devoted to

professional subjeets. In some states this standard is set

up in a different way by stating that the student must have

"15 semester hours of work in education.™ Then too for

student teaching or supervised practice teaéhing the Federal

Board has recommended & minimum of 36 double period teaching v
lessons. Forty-one states by 1927 had established a standard,
requiring the prospective teacher to,héve 2 years or more of
Home making eiperience. Iwenty-five states specified that
Courses in Special Methods of teaching Home Economics be given.
All these statements indicate that while there
remains some variations in regard to the regulations for the
certification of teachers, as set up by the various states,

yet the trend is toward ever higher standards and towards the

establishing of standards, uniform to the different states.

For part-time and evening schools in the United States

the above statement is not so true as it is for all-day schools.

Dr. Branegan says of these schools:w-

"The specifications concerning the amount of pro-
fessional training, special methods and student teaching were
not as numerous or specific as in the case of the day school
teachers. There is a decided tendency to state them in very
flexible terms so as to allow for the certification of indiv-

iduals especlall¥ fitted to teach %ertain units but who were
deflclent in certain particulars.n

.

6. op. cit. p. 78
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II. B. Regulations re the Certification of

Teachers of Home Economics in the Canadian Provinces

While the situation in respect to the certification
of teachers in the United States has been discussed very brief-
ly, it is necessary to consider the Canadian situation much

more closely and to treat easch province by itself. Oné reason

is that there are no published reports on the matter avail-

able to students hence it seems wise thet in a study, which

is concerned primarily with présenting a picture of Home Econ-
- omics teacher-training in Canada, to study each province
separately and to bring the material together for purposes of

comparison. Another reason is that there is an absolute

- lack of uniformity in the regulations set up by the different
provinces; hence fhere is a great diversity to be noted in
respect to the qualifications possessed by the tea¢hers of
Home Economics in the different provinces.

| It has frequently been said "that the seleetion
of a properly qualified sfaff becomes the largest single re-
sponsibility of a superintendent of schools". Yet in some of
the Canadian cities there are presumably no accepted standards

E

of qualification.
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In connection with the data accumulated from the question-
naire survey of where the present teachers-in-service ree-
eived their training some attempt was made to érrive at find-
ings as to the length of training received and the types of
certificates,ﬁdegrees etc. held by the teaschers in the Canadian
schools investigated. On account of incomplete records it

was found impossible to get sufficienf data to present it in
tabular form, but the citing of a few examples from the mat-
érial presented will furnish direct evidence to support the

statement - There is no uniformity of practice in the reg-

———— R S————————————— ——

ulations for the certification of teachers of Home Economics

in the Canadian provinces. In the province of Ontario there
may be in the seme department teachers whose special train-
ing for teaching Home Economics varies in length from twenty
weeks to five years. In the province of Manitoba for 33
téacﬁeré the training varied in length ffom 6 weeks to five
years, and of these 33 teachers only 5 or 15 per cent held
degrees. In coﬁtrast to this, in British CGolumbia, of T4
teachers, 36 or sbout 50 per cent hold degrees and in no
case is thé special training of less than one year in 1ength.
Conditions such as this could hardly exist in the o¥mewr
professions of Law, Medicine etc. Home Economics eduéation

in Canada as has been shown in Chapter II, is & fairly recent
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and the growth of the teacher training work has been somewhat
incidental. This accounts in large measuré for the lack of
uniformity amdng the provinces in the standards set up for
the qualifications of the teachers. But the pioneer stage
has been passed and it is to be hoped that in the nesr future
there may be such cooperation between the institutions train-
ing the teachers and the Departments of Education licensing
them that standards of certification may be set up as common
t0 the nine provinces, so that the.gnstitutions may arrange

- their training courses to meet these regulations. In the
following section a brief diseription will be given of the
eonditions in each province, both of the;regulatiens and of

the institutions training the teachers.

Nova Scotis

The regulations regarding the licensing of teachers

of Domestic Science in this provinece are as follows:e

ny lieense will be awarded by the Council of Public
Instruction only after considerationcof the gqualifications of
the candidates, individually, as reported on and recommended

| by the Principal of the Provincial Normal College who shall

present for such consideration the diplomas, certificates or
other vouchers of each candidate, demonstrating their profiency
in the subjects included, and indicating the general fitness

of esch to take intelligent and successful charge of such
sehools. But the gradustion certificates of the Truro School
‘of Household Seience, in affilistion with the Provincial Normal
Gollege shall be accepted by the Council as satisfactory evid-
ence of the candidate's quelifications.” _
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This shows that the responsibility of training Home Economics
teachers in Nova Scotia has really been delegated by the
Council of Public Instruction to one institution, the Truro
School of Domestic Science in affiliation with the Provincial
Normal College. The course continues through two years,
coneurrently with'the Normal College classes. During the
first year the candidate follows in the main the training
course of the "B"‘class (Grade X1 standing) of the Normal
College, specializing during the latter half of the term in
branches of domestic science. 1In the second year the work
is entirely technical and the graduate is sligible for both
the Pirst Rank Diploma of the Normsl College and the Diploma
in Domestic Science.;‘This arrangement just described is
unlike any other to be found in any province of the Dominion
but &omewhat similsar- plans for training may be found in some
of the State Teachers' Colleges and Normal Schools of the States.,
There ére three other institutions,'whose work in
training Hgme Eoconomics teachers is recognized by the Nova
Seotia Qoﬁncil of Instruction. These are the Acadia University
and 3t. Francis Xavier's @ollege’(Mt. St. Bernard) in Nova
Scotia and Mt. Allison"University in New Brunswick. Thesé
all provide two types of curriculs, two year courses 1eading

to a diploma and four year courses leading to a degree.

Y
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Graduates of either type of curricula may submit their diplomas
to the principal of the Normal College and are usually rec-
-ommended for receiving liecenses without further question.
However, at these three Universities, the tendency is to en-
courage students to take the degree courses, since it is
‘believed that the time is fast approaching when this will be
considered the mihimum training necessary fdr certification.

The situation in Nova Scotia at present may be stated briefly

as - The minimum length of curriculum for training teachers

Qi Home Economics is two years. Four years is considered

very desirable. The certification of the teachers is con-

txﬁlleﬁ.to a large extent by the Provinoial Normal CGollege.

There are four institutions training teachers of Home Econ-
omics. Sinée the number of trainees is small, this means

that there must be duplication and overlapping of functions
by these institutions. While it is recognized of course, that
theseﬁinstitutions are training students for other lines than
that of teaching, it is also known that the staff members are
few in number and equipment is somewhat limited. It would

seem wiser to either concentrate the teacher training work

at~one'in5titution, so making for a stronger organization

or to have thesé four institutions select specific fields

for which they alone will give traininge.
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New Brunswiqg

In this province there is only one institution
training Home Economics teachers. This is Mt. Allison
University and the Ladies' @ollege in affiliation with it.

It offers, however, three diffefent cufricula for teachers =

a four year course leading to a degree, a two year Normal
and Dietetic course and a one year Normal course for ex-

perienced teachers. The regulations of the-Board of Edue~

ation read:-

"Certificates or Diplomas grented by the Gollege
to persons holding Teachers' License in New Brunmswick,
showing that they have completed the course in Household
Science at the said College, shall be accepted as sufficient
proof of the qualifications of such persons to teach House-
hold Science in the public schools of New Brunswick under
the provisions of the School Act in relation thereto.”

(Note:~ Mt. Allison University also gives a
Teacher Training Gourse which is accepted under the regulat-

ions of the Department of Public Instruction of Nova Scotia

a8 fulfilling the requirements for Superior First Class
License. This teacher's diploma may be obtained by taking

certain courses in Educational subjects along with those

of the B. A. or B. Sc. degree)
In New Brunswick the situation briefly is that the

extent of the special training eourses varies from one year

(given only to experienced teachers) to four years.
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Quebec
(Note:= the regulations cited for this province pertain

only to Protestant schools of the province)

There is one institution in this province train-
ing teachers of Home Eeonomics for Protestant schools. This
is MacDonald College, in affiliation.w;th MeGill University.
The only course offered now for teachers is a four year course
(formerly there were one and two year courses) and students
completing this are - "eligible for the Specialists cert-
ificate granted by the Protestant Central Board of Examiners
of the Province of Quebec"”. Thus at present in this province

the minimum special training is four years in length.

Ontario

In this province the regulations re the certific=-
ation of teachers are sef forth very definitely. There is
rather a clear cut distinction between Household Art and
Household Science and the regulatiohs for teachers differ not .
bnly according to the grade of position held but also for

Household Arts and Household Scienece and Voeational classes.
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The regulations for the Vocational classes read as follows:~
| 1. For teaching dressmaking, millinery and art
in Vocational High Schools and departments and Interim
Ordinary or Interim Specialist's €ertificate is required.

2. For teaching Houéehold Science a Specialist's
Gertificate in Household Science is required. |

3. For the head of a hoﬁe-making department three
qualifications are necessary:- |

(a) Graduation from an institution of a College
grade in a course of study in Household
Seience or Household Arts.

(b) Professional training in teaching and school

| management equivalent to a Specialist's
Certificate in Household Science or in House-
hold Arts. '

(¢) Sueh practical experience in trade or home-
making as the Minister of Education may deem
necessary.

In sddition to the two certificates mentioned above there is a
third type granted and this is known as an Iﬁterim Intermediate
Household Science Certificate. |

There are three institutions training teachers

.

and qualifying them for these certificates. These are:-

1. Mascdonald Institute at the Ontario Agricultural

College. Here a two year Normal Gourse is given to candidates,
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who must hold an Ontario First or Second Class Public
School Teacher's Certificate before entering on the course.
On éompieting the course the teacher is qualified to teach
Household Science in Public, Separate, High or Continuation
Sehools.,

i
1

2., The University of Toronto with the Ontario

Cotlege of Education. In this University a four year course

is given and this must be followed by a year at the Ontario
College of Education. To secure an Ordinary High School

certificate the candidate must be a graduate of g British
University, having followed a course approved by the Minister
of Education of Oﬁtario, and the certificate is granted after
a year's course in the Faculty of Education. For a High
School»Specialist's Certificate one must have obtained stand-

ing in an Honour Course (four years from Honour or Senior

matriculation). and then must attend the College of Education

for one year. A High School Assistant's Certificate is
secured at the same time as the Specialist's Certificate.
The College of Education also gives a one year course to

éxperienced teachers, leading to the Interim Intermediate

Household Seience Gertificate. Candidates who enter this
. course must hold a Second €lass or First Class Public School
or High School Assistant's certificate or a kindergarten<

Primary certificate.
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3¢ The Ontario Training College for Technical

Teachers at Hamilton, Ontario. Different Courses are given

at this institubion.
(a) Course for Interim Ordinary Certificate in
Sewing and Dressmaking. This is one year in length plus one

month of trade expérience, and the candidate must hold &

second class or first class Public Behool Certificate orx
a High School‘Aséistant's Certificate or a Vocational Gerte
ificate. ‘This Interim érdinary Certificate qualifies for
teaching the special subjects in a Vocational Department.

| (b) Summer Courses, leading to Interim Ordinary
Domestic Art Certificates. These are two summers of five
weeks each. Only candidates who hold Ordinary or Special-
ist's Certificates in Household Science are admitted. Six

months trade experience in approved shops is salso required.

Thus the situation in Ontario is:- For Inter-

mediate and'Vocational certificates the minimum training per=-
: mitted is one year of special course work after the usual

professionai training. For the Specialist's Certificates

qualifying for teaching in Collegiates five zgars of train-

ing beyond Honour Matriculation is required. For Evening
School positions fhe requirement is less rigid, the regulat-

ions stabing that "while it is desirable that teachers in
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vocationél ciasses should hold cértifiéates which would
qualify them as instructors in day vocational classes, the
minister may accept such other qualificéticns and experiences
as he may deem expedient.” \

| It is to be regretted that there is such a div-
ision between training for Household Arts and Household Science
since it is believed that traihing‘for homemaking should ine
clude all phases of this composite vocation and the teachers
presenting the courses, while fhey may be specialists in
certain phases, require a certain asmount of training in the
- whole field of Home Economics. But except for this the site-
uation in.Ontario seems to be very good. The regulations are
definite and the standardé set for secﬁring the Speciélist's
Certificate are the highest to be found in any of the Prov-
inces or in the States. The emphasis that is placed on home-
making and trade experienée is also commendable. There is
probably some duplication and overlapping of fﬁnetion by the

three institutiéns concerned and some reorganization might
be advantageous.
Manitoba
The Department of Education revised the régulations

for certification in July,1029, and since then some slight

changes ha#e been made in the rulings. These read as follows:-
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(a) Domestic Art Certificates for Elementary and
Junior High Schools are granted to teachers who have second
class Professional standing and in addition have taken tech-

nical work as prescribed by the Programme of Studies. The

holder of this certificate is eligible to teach Dressmaking,

Millinery or Cooking in the Eleméntary and Junior High Schools

up to and including Grade 1X.

(b) Domestic Art Certificates for Secondary Schools
are is§§d to teachers who have a First Class professional

certificate and who have done at least one year of spec¢ial

work in Home Economics at an gpproved institution. The holder

of this is eligible to teach Dressmaking, Millinery or Gook-
ing in Grade X and X1 in the Secondary Schools. '

(¢) Partial Certificates for teaching Home Eecon-

omics are issued to holder of the Degree of Bachelor of Science

from the University of Manitoba, who have taken special traim-

ing in Pedagogy in addition to the work in Home Economics.

The holder of this is eligible to teach Home Economics in any

school of the Province.

In this province there is only one institution
training direetly for Héme Economics teaching. A four year

eourse is gi#en in the Faseculty of Home Economics and Agric-

~ ulture of the Univérsity/of Manitoba.
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Graduates of this course who have elected the necessary
courses in Pedagogy receive the third type of certificate
mentioned sbove. The amount of special training required
for the 6ther two types of certificates is low in com-
parison with those of the four provinces already described
and particularly Cntsrio. To secure the Certificate for
Elementary and Junior High School positions no speciél train-
ing in advance of that secured in a High School technical
’coﬁrse is necessary. For Collegiate positions one year of
speeial training is sufficient. 1In actual practice teachers
who in addition to general professional training and~exper-.
ience, have had only ten or twelve weeks of special training.

in Home Economics are appointed to these positions.

Sagskatchewan

uThe regulations of the Deéartment of Educstion
show two grades of certificates as granted:-
| ~ (a) Special Certificates for Elementary Schools.
These are granted in Home Economics to persons who hold at
least second class certificates for Saskatchewan or who sub- -

mit satisfactory evidence of scholarship and professional
L.

training and who submit offical evidence of holding satis=

~factory certificates gg_diplomas from accredited institutions

giving special courses in these subjects.
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(b) Special Certificates (High School and Colleg-
iate Institutes) in Home Economics may be granted to persons
who hold at 1eas§ First Class certificates for Saskstchewan
or who submit official evidence of holding satisfactory

certificates or diplomas‘from accredited institutions giving

courses in these subjects.

_ There is one institution in Saskatchewan giving
Home Economics training, the University of Saskstchewan.

A four year course is given. There is a division of Educ-
ation at this University and by attending for an additional
period of one %o twé years an Interim High School @ertificate
may be obtained. In the regulations cited above the ex-

pression "satisfactory certificates or diplomas from scered-

ited institutions" specifies nothing definite as to the
minimum length of special training but since practically no

institutions in either Ganada}cr the United States issue

diplomas or certificates for courses of less than one year's

duration, this may be taken as the minimum emount. The
situation in Saskatchewan is then that the training may vary

from one to four years @lus the general professional training

given in a Normal School or the Education division of the

University.
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" Alberts

The situation here is very similar - to that of
Saskatchewan. The regulations for Special Certificates read:-

"The Department of Education of Alberta will grant
certificates in Manual Training, Household Economics etec. %o
persons who possess satisfactory gqualifications on the request
of a school board. Teachers who hold Second Glass Certificates
for the Province of Alberta, or the equivalent thereof and
who present evidence of having completed a satisfaectory course
of training at an institution giving special instructions in
these subjects are considered as eligible for these special
certificates.” v SR

fhere is one 1nstituticn‘giving.yrainingﬁfdr Home
Eeonomics téaching.in the province, the“University of Alberta,
which hes a four'year gourse. Thehregulations cited above,
however, are so indefinite that it is not necessary to con-
sider this institution as the one at which the candidate for
a Speeial Certificate must complete her training. It would
be desirable to.have these regulations set up some minimum
at least for the "satisfactory courses” qua;ifying as the
spéeial training.' | |

In the three prairie provinces it is quite evident
that greater stress is laid on the value of Normal training
than on the special training for the subject to be taughte.
While it is realized that it is important to know "how to
teach", it is also most important to know "what to teach" and

it is certein that teaching experience gained directly in the
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field of teaching to be entered by the prospective teacher

is preferabie t0 any other type.

British Columbia

- There are no institutions in this provinee, which
train directly for Home Economics teaching. (Some specisl

summer courses are organized for teachers-in-service). The

regulations re certification read:-

"A British Columbia Instructor's certificate is
granted to a candidate who has had approved training in one
of the recognized training colleges in Canada, United States
ete., and also holds a leacher's Certificate or has had

approved professional training.”

For all Collegiate pbsitions in British Columbia

the teacher must hold a degree from a British University.

Since the certificate is given oniy to graduates of recog-

' nized training colleges, the minimum special trainihg would

be one year and that for High Schools would be four years at

least.

(Note:- No discussion has been given regarding
the situation in Prince Edward Island. Home Economics educ~
ation here is very limited in the amount being carried on

and there are no institutions training directly for Home

Economics teaching),
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I1I. Summary of the Main Points of the Chapter

Since the discussion in this chapter has become
rather detailed the main points have been summarized.

l. There is great diversity shown in -

(a) the types of institutions training teachers of
Home Economics and

(b) the internal arrangement of the teacher trains
ing units within these institutions. The general trend though
in the United States is toward the establishment of four year
eourses whatever the types of institution. The sane trend may
be noted in the Canadian provinces although the process of
evolving the fgur-year coﬁrses and discarding the shorter
courses is proceeding at a much less rapid rate than in the
United Btates.

2. In respect to the internal arrangement of
teacher-training units it would seem desirable, wherever
possible, that these units should be administered jointly by
the Home Economics and Education divisions of the University
or College training the teacher. Differentiation of courses

for trainees should begin by the Junior or third year of
a four year course in those institutions in which technical
and professionél training are given concurrently. Where

arrangements are such that professional training follows the
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technical training there should be direct cooperation be-

tween the_Home Economics teacher trainer and the institution

or department giving the general professional training so

that through special nethods courses and supervised practice
teaching thé trainees may be fitted more directly for the
field to be entered. ;

3+ The great diversity in type snd arrangement
of institutions‘and courses is probably due to the fact that
establishment of the teacher-training units has been some=-
what incidental and has followed along traditional lines.

Hence, the duplication and overlapping in function by in-

stitutions and the lack of strong well-rounded professional

courses. It would seem that there is great need at present

for "stock taking". There should be surveys of (1) the

fields to be served by the teadhers and (2) of the institut-
ions training teachers and the findings should be brought
together and the institutions so reorganized that they may be
made to function to the highest possible degree in nfitting"

- teachers for the various fields of service in home-msking

education.
4. The regulations for the certification of teachers

as "set up"'by the various American States and the Canadian
'provinées show also a great diversity and lack of uniformity.

This is not as true of tHe United States at the present time
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as it was a few years ago. The present trend in all the

states is toward the demanding of a four year course in
training in order to qualify for teaching pcsiticns in all

day schools. Another fairly uniform practice is to demand that

ten to fifteen per cent of this four year curriculum consist

of professional courses.

5. A study of the Canadian situation reveals that

there is no practice that can be said to be uniform for all

the provinces. The trend is toward the setting up of higher

standards for the certification of teachers but at the

present time the range of special training necessary for

gualifying for teaching positions is from six weeks to six

years. 1In the maritime provinces the tendency seems to be
to stress technical qualifications rather than the general
professional training while the reverse is true of the three
Prairie provinces. Ontario and British Columbia have set

up fairly high standards for both professional‘énd technical
training. In Ontario ‘there are very clear cut fegulations
for the certification of teschers. A hopeful sign of the
preSent situation is that theré would seem to be a definite
relstionship between the maintenance of high standards for
teacher training and the general progress of this form of
education since the gresatest development in Home Economics work

in the publie schools has been in the two provinces of Ontario

and British Columbis.
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6. One rather regrettable fact in the Ontario sit-

vation is the rather sharp division made in the regulations
for training teachers of Household Science and of Household
Arts. Both are simply phases of the same vocation of home-

meking. If the hope that in the future all girls in the

public sechools will receive some measure of home=making educ-
ation is to be realized the teachers of the subject must
be so trained that they themselves will have a knowledge of

all phases of this very complex vocation.
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Chepter V

THE CURRICULUM FOR TRAINING TEACHERS

OF HOME ECONOMICS

Probably the one factor which is of greatest ime
port in the pre-employment training of teachers is the
curriculum. The personality and qualifications of the staff
members of thé institution attended, the equipment available,
buildings ete. all constitute important facfors in fitting
the prospective teacher for her field of work but in the
development of adult students, the curriculum, undoubtedly,
mekes the greatest contribution. In this study of fhe train-
ing of teachers of Home Economics no attempt has been made
to ‘compare the different institutions in respect to such matters
as the number and qualifications of their staff members, the
- extent of equipment, laboratories available etc. Instead of
this considerable time has been spent on making a detailed
analysis of the cirrucula of all the institutions selected
for study - namely, all the institutions in Canada offering
higher training in Home Economics and the more important

institutions in those States which are adjacent to the Can~

adian provinces.
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In considering teacher training curricula there is
a tendency to think of professional courses only. But cultural,
technical and professional subject mafter are all a necessary
part of the eguipment of teachers. Certainly every teacher
should be a pefson of culture. Every teacher should possess
the requisite fund of knowledge and facts, which pertain to
the particular field of teaching to be ente?ed. (Ideally a
teacher should be at home in all thé common fields of human
knowledge). Skill in selecting and using this knowledge is an
important factor in the teacher's success. Some technical

skills are necessary, especially for the teacher of ‘a vocational

subject. As early as 1903, Dean Sarah Louise Arnold of

Simmon's College said of the training of teachers of Home Econ-

omics:-

"The relations which are established between Home
Economics, the sciences, literature, history and human life, go
to show thet the first foundation for the teacher of household.
economics is a liberal education, which will enable her to
recognize these relations, to glean from every field that which
is necessary for her garmer. She must apply to her province,
the home, that which others have learned in their special
. fields of science OT 8Tt eseceecsseseccsscse We should note here,
however, that one function of the teacher of household science
is to make plain the relation of science to the everyday arts
and to lead the way to a better and sener practice. To this
end it is essential that she should be a skilful practitioner

as well as an expertin theory." 1

1. TLand GRant Gollege Education - 1910-1920, United States
Buresu of Education, Bulletin No., 29, Washington 1925,

P. 54. ‘
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Dean Arnold's stabtement holds true to-day. A4 well-rounded
curriculum of Home Economics teacher training must provide
the prospective tesacher with opportunities to acquire the
requisite body of knowledgé, the professional aettitudes, the
teaching and technical skills and the capabilities for future

. growth which are necessary for the specific position to be

filled.

I. The Distribution of Curricula over

Subject Matter Fields

.The demand for such a broad programme of training
as that outlined above raises the question as to what ié the
best distribution of time among the various subject matter
fields. What per-centage of the total time should be given
to the purely academic subjects such as English and History,
how much to the Home Economicsvand technical subjects of
Nutrition, Clothing and Textiles etc., how much to the Edue=
ational‘squects of Psychology, Methods etc, how much to the
'related Sciénces and Art, as Chemistry, Biology, History of
Art, etec.? This problem of the optimum allocation of time to
different courses is inecreasing in import and complexity each
year. All the important developments resulting from research

in these fields, mean the addition of more and more sub ject

mattere.
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The chemist is accumulating much maeterial in both the chemistry
of Food and Nutrition, and the Chemistry of Textiles ete; the
nutritionist is conducting resesarch in dieteties; the economist

is applying his findings to the economics of the home; the

sociologist and social workers are cooperating in studying the

problems of femily relations, child welfare ete; while the -
research workers in education are developing more and more
courses in this field. With such a wealth of subject matter
and with every staff member pressing for greater recognition
of his individual course, it is quite evident that the préblem
of the distribution of time over subject matter fields is.

increasing in importance all the time.

To solve the problem the principle which must alwsays
be kept in mind is that the purpose for which any curriculum

exists is to train end develop students and not merely to tesch

subject matter. It should also be remembered that it is not

wise to inecrease the width of eurricula at the éxpense of
depth. If Home Economics teachers are to receive the right type
of pre-employment training, the curriculum must be revised
with these principles in mind. This survey is concerned with
obtaining a picture of the curriculum situation to be found

in institutions training teachers today and by contrasting this

with the data of earlier surveys to discover the trend and the

probable future developments, particularly as to the distribution

of these curricula over subject matter fields.
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Forty-one ecurricula have been analyzed and with the above
purposes in mind, the courses which commonly enter into the
Home Economics curriculum have beeﬁ grouped into the follow-
ing four classes:-

(1) The Academic Courses and the Related Sciences.

(2) The Home Economics or technical courses.

(3) The Professional or Educational Courses.

(4) The Elective Gourses.

In the first group the Acédemic, have been placed
the subjects English, Mathematics, Languages, History, Chemistry,
Physics, Bconomics, Sociology, Physiology, Biology and Bact-
eriology. 1In the second group ~ the Home Economics or Tech~-
nical = have been placed Nutrition, Clothing, Textiles,'Art,
Home Management, including the newer courses of The Family,

Child Development, Economics of the Home etc. In group three =

the Professional - have been piaeed the.general, Educational and
Child Psychologies, General Methods, History of Education, .
Special Methods in Home Economics, Praetice Teaching and
Vocational Methods. In group four - the Elective and Related
Courses - are placed such courses as Physicial Education and
all others designated as elective.

Following along the lines of this rather arbitrary
method of classification,an'analyéis haé been made of the

curricula, wherever it is possible, and in as exact a manner
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as was possible. The method of selecting the particular
curricula to be analyzed has been described in Chapter IV.

In some cases there was lack of sufficient information given
in the calendar to permit of arri#ing at any definite compar-
ison of the times, allotted to different subjects. The
general plan of analysis was fixst to ascertain the total
number of eredits (or points) required of the student for
graduation, whatever the length of the course. In those
.instifutions in which the credit system is not in use the
method was to make a count of the total number of hours of
instruction reguired of the stﬁdent and this total was the
figure used in place of that for.total credits. (It is
realized that there is some room for error in this method,
both as to intérpretation end calculation). FolloWing this

a tebulation was made of the time allotment for each of the
subjeets in each of the four divisions. These were then

" totalled for each division and the prbportion of time devoted
to Aeademie; Home Economics, Professional and Elective Courses

was calculated on a percentage basis. This latter seemed

the most equable method of'comparison'since the pufpoée of

the analysis was to discover the proportional distribution

of the curricula oVer subject matter fields. (The method of
analysis may be followed by}examining Appendix "B" which gives

all the data for the Canadian institutions).
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The findings of the anaslysis are given in Table III. The
institutions, both American and Canadian, have been gréuped
according to type and have been given a key letter and
number. (The key is given in Appendis "A"), Thé letter 4

denotes the Universities, B, the Land Grant or Agricultural

Colleges, G, The Institutes and Women's Colléges, D, The

Teachers' or Normal Colleges and E, the institutions 6ffering

less than a four year course.

Table IIT may be interpreted as in the following
examples:- In the institution 64 (The University of Wisconsin
as shown by the keyAin Appendix "A") requires a total of 124
eredits for graduation. Of these 44 credits or 35.4 per cent
of the time allotment is to Academic Courses, 54 eredits or
43.5 per cent of the time to Home Economics subjects, 19 credifs
or 15.3 per cent of time to Professional Courses, leaving T
credits or 5.6 per cent of the time as elective by the student.
In another institution, 8B (The Manitoba Agricultural College
as shown by the key) requirihg 76 credits for gradustion, the
. time allocation is:- A7.3 per cent to Academic, %9.4 per cent
to Home Eeconomics, 9.2 per cent to Professional with 4.0 per
~cent to be elected by the student. |

The findings of this table were given some statiste

ical treatment. A frequency table was made and the median

scores for each of the four divisions were calculated.
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TABLE III
THE PERCENTAGE DISTRIBUTIONS OF 41 CURRICULA OVER SUBJEGT MATTER
PIEIDS AS SHOWN BY THE ANALYSIS OF THE CALENDARS OF DIFPFERENT

TYPES OF INSTITUTIONS

Name Home Pro- Related
of Academic Bconomics fessional EIectives P
Instit~ Total : e
ution Credits Or. % er. % er. % er. %
" 1A. 125 45 36.0 31 z§.8 22  17.6 27 21.6
2A. 124 4 35.6 48 38.7 14 13.3 13 10.4
3A. 130 4 42.2 2 32.& 24 18,5 <o aea-
Ao 180 2 3402 69 38,8 84 18.8 15 .g
Ae 12 44 35.4 54 42.5 12 12.3 g .
Ao 3 11 30.5 13 3b.l 16,7 10,7
Lo 76 39% 51.2 24 31,6 8% 11.2 4 5e2
94A. 96 40 41. 40 41,6 12 12.5 4 é.z
104. 76  43% 58.0 17% 22.0 2t 3.0 12% 6.0
11A. - gz 43 50.6 19 2b.4 1 ls4 9 12.5
124. : 50 50.6 3 40.@ = mmee e mees
134, 6 32 47.0 1 23, 9 13,1 11 16.2
1B, 192 76% 39.8 60% 31.3 24 12,5 31 16.1
2B, 204 76 37.2 -6 31,8 23 11.3 40 19.6
3B. 200 T4 37.0 6 31,0 34 15.5 27 13.5
4B. 210 92 43.8 T8 37.1 3 14.8 19 g.a
5B, 120 1 34.1 51 42.5 1 12;0 7 3
6B. 192 3 22.8 b2 32.4 33 1b.6 31 17.7
B. 136 8 4.0 42 30,9 T 5.l ==  wee-
B. 76 3 47.3 30 32.4 T 9.2 3 3¢9
1G. 12 46 35.9 4 36.7 23 17.9 12 9.3
2C. 120 33 27.g 3 30,0 15 12.5 36 30.0
3G, 120 43 35. 4 39,2 15 - 12.5 15 12.5
4G, 40 15 375 1 45.0 T 1Te5 ==  =ce-
1D, 50 25 50.0 16 32,0 Z 14.0 2 g.o
2D. 198 66 33.3 50 25,2 4 23.2 36 18.1
3D, 180 73 40.5 62 34.3 34 19.0 11 6.1
4D. 126 44 34.9 47 37.3 17 13.5 18 14.
5D, 192 - --=-- not in form to analyze -~- ————
D. 192 56 29,1 64 33,3 36 13.8 36 18.8
TD. 128 32 25.0 50 39,0 24 18.7 22 17.2
D 120 26 21.60 39 32,5 12 10.0 43 35.8

(Continued on following page)
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TABLE III - CONT'D

FIEIDS AS SHOWN BY THE ANALYSIS OF THE GALENDARS OF DIFFERENT

TYPES OF INSTITUTIONS

Name Home Pro- Related
of Academic Bconomics fessional Electives
Instit- Total
ution Credits Cr, %  er. % er. % er. %
1E. 96 28 29,1 26 27.1 36 37.5 6 6.2
2E., 90 28 31.1 2 30.0 30 33,3 5¢5
3E. 112 38 33,9 2 25,0 32 28.5 10 12.5
4%. 96 12 12,5 36 37.5 48 5040 ==  mew=
Ee 180 66 36,6 82 45,5 20 11l.1 12 6.7
B 42 18 42,8 20 Te g 9e5 == wemae
E. 52 12 25.0 32 1.5 1544 ==  =w--
Median Scores
of Groups 4, ‘
38.0 34.0 17.0 11,0

B, € and D.

Note:- For calculating the median scores the first four groﬁps
these all offer 4 year curr-

only are compared because

iculsa.
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Only the data of the 33 curricula leading to degrees was
used for finding median scores. The reason for this was

~ that it was planned to compare these scores with the median
scores of a somewhat simildr: study made in 1916-17. This
survey made by Dr. Jarvis covered feacher training curficula
in 33 Land Grant Colleges, offering four year courses for

the preparation of teachers of Home Economics. He found that

the medisn distribubtion was:-

" Professional subjects - 18 semester hours;
- technical subjects - 49 semester hours; science and cultural
subjects - 62 semester house; elective subjects - 5 semester
hours; total median requirement for graduation - 142 semester

hours.” 2 :

These figures were put on a percentage basis and compared

with the median scores obtained from this study. Table IV

shows the comparison.

TABLE IV
A COMPARISON OF THE DISTRIBUTEON OF CURRICULA OVER SUBJECT MATTER

FIELDS IN 1916-17 WITH THAT OF THE YEARS 1931-32, MEDIAN
SCORES ARE GIVEN FOR EAGH DIVISION ’

Date of Report ~ Academic Home Economics Profess- Elective

ional
1016-17 (Jarvis)  44.5 35.5  13.5 4.5
1931-32 38,0 24..0 - 17.0 11.0

2. Survey of Land Grant Golleges 1920~1930 - op. cit. p. 231
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A close study of tables III and IV reveal some

striking findings and rather significant curricular trends.

The latter are shown particularly by an examiration of the
‘data of Table IV. By showing this in graphic form, as in

Figure I, the changes which have oceurred in the fifteen

years intervening between the survey made by Dr. Jarvis and

the present study, may be quickly and easily noted.

(a) The Academic Divisions

There is & rather marked decrease in the proportion

of time aliotted t0 the Academic field as shown by the com-

parative lengths of the columns or by the mediasn scores in
this division. These cultural and scientific courses, however,
are not being replaced by Home Economics or Technical Gourses
but rather by increasses in the two other divisions, the Prof-
essional and the Elective. No data is presented in this

study to show how the curtailment of Academic subject matter

is being accomplished beyond the fact that a frequency count

- shows that in the 4l-curricala analyzed mathematics was re-
quired in only 3 and a foreign language in 10. _English

was required in all curriculs and Ecomomics or Sociology

in 28. Some form of Chemistry was also required in all

curricula. These findings seem to accord with those of the

two surveys of Home Economics teacher training already noted.
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Dr. Branegan makes the following statement regarding the

place of these subjeets in the curricula of Smith-Hughes

Institutions:=

"In the academic requirements there has been a
decided tendency to reduce the amount of mathemstics and
foreign languages and T0 increase the WOrk in economices
end S0C10l08Y eeececsseses. generous provision for English
is practically universal. History and general psychology
are the other social sciences most commonly required eee..
There has been some tendency toward reducing the total
requirements in the sciences and to Tollow the work in the
basic principles of each subject with certain problems
applied to the home." 3

Similarly in the survey of the Land Grant Colleges
for the years 1920-30, the following finding is stated:-

"Inspection of lists of courses offered by the
institutions discloses a reduction during recent years in
mathematics and foreign lenguages. English, of course, is
everywhere required in liberal measure. RNatural science
has been slightly reduced in amount eesce.es. The actual
needs of Home Economics Geachers do not warrant the extreme
emphasis put on chemistry and similar subjects in some
institutions. Home-making is both a science and an art
and certainly the cultural needs of a teacher should not be
neglected ..... Hence, much of the change in Home Economics
curricula in recent years has consisted in broadening
the content of Home Economics to include usable subject
matter elements.in the fields of economics and sociology.” 4

This last quotation gives an excellent summary

of the situation in the Academic field.

3« DBranegan, Gladys A. = op. c¢it. - 111
4. Xlein, Survey of Land Grant Colleges = op. cit. - p. 231
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(b) The Home Economics or Technical

Division

It is rather surprising to note the constancy
shown in the proportion of total'time devoted to this
division of the curriculum, the medians for the two surveys
being about the same, 35.5 per cent and 34.0 per cent.
Thus there is a slight reduction, which may be partly
agcounted for by the general practice today of considering
courses in Special Methods of Teaching Home Economics as
belonging in the Professional division, whereas formerly
it was usually placed'in_the Home Economics division.
Although there has been so little change in the time allot-
ment for this division, there has been a notable révision
of the content of its courses. Foods, Nutrition, Textiles,
Sewing always have been and probably always will be con-
- sidered basic courses but in recent years there has been a
marked trend toward including in this subjeet matter field,
many courses which feature Home Pianning and Houée Decor=-
ation, Home Management, Child Development; Economies of the
Home, Family and Community Relationships. In addition
there has ﬁeen a change in the laboratory courses required,
somewhat less of actual cooking and sewing, laundry etc. and

more of laboratory work in the Home Management Houses,

Nursery Schools etc.




Remarkable developments have taken place in this division

of the curriculum. Space does not permit of a more detailed

discussion of this.

- (e) Professional Division

There is a marked increase in the allotment of

time to Professional Courses. This division will be dis-
cussed at considerable length in a later part of this

chapter.

(d) BElective Division

Table IV shows that at present there is a distinct

'trend toward increasing the proportion of eleetive courses,

permittea to the trainee. The general principle of per=-
mitting adult students considerable freedom in choosing
courses, has been accepted by most degree granting instit-
utions. This point might be stressed, however, that even
adult students need guidance and many college students fo-
day can hardly be considered to be adults. €Gurrieculs

should not be widened at the expense of depth. Small in-

stitutions with few staff members should concentrate on

a fewer number»of good courses rather than to attempt to

offer the same number of courses as large institutions.
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In this respect also it is well to mentiorn another point,
which was brought out in Dr. Branegan's survey. For some
years the tendency in Home Hconomics feacher training
curricula was to encourage trainees to "specialize" in
certain technical fields as Foods and @ookery or @iothing
and Textiles etc. To this end the student filled pract=-
icaliy all elective'periods with courses in that one field.
Today this same student is encouraged to elect an "option"
éarly in her years of training and such options as“Instit? :
utional Mansgement, Teacher's Course etc. and within-
these options the choice of eleectives is not very great.
The trend today is toward sending out teachers who are not
“specialists" in the sense of having & knowledge of only
one phase of Home Economics, but rather in the sense of
being speéialisfs prepared for particular fields - the All

Day School, Evening Class work etc. Home-making education -

is required by different types of classes and pupils but

home-making is a composite vocation and the teacher needs
to have somé knowledge of every phase of it.

One plan in respeet to the use of electives,
followed in some institutions, is that of giving the pupil _
a chance %0 "specialize" somewhat in other subject matter as
English, Economics or the Sciences so that they may be pre=-

pared to help with the teaching of some other subject than
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Home Economics in small high schools or other institutions

if need arises.

2. Diversity in the Distribution of Subject

Matter as shown by the Range

A close study of Table III shows that there is

'great diversity shown as to the distribution of credits and

time for the various divisions of the curriculum. The
range for the 4l curricula is shown +o Be from 12.5 to 64
per cent for Academic, from 23 to AT:6 per cent for Home
Economics or Technical, from zero to 50 per cent for Prof-
essional while Electives range from zero to 30 per cent. If
the 8 cﬁrricula which are belowlthe.four year or degree
;evel, are omittéd, the diversity is ﬁot so great. Figure

2 gives a diagrammatic representation of this data for the

rd

33 curricula, showing the minimum, median and meximum scores

for each of the four divisions of the curriculum. The range

is least for the Home Economic¢s division and greateét for the

Professional. Apparently there is a considerasble measure of
agreement among the teacher training faculties of these in=-
stitutions as to the amounts, types and proportion of Home

Beonomics courses necessary to equip the prospective teacher,
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‘although even in this field it would be very desirable to
-note a smaller range and hence a greater uniformity of
practice. 1In respect to the Professional Courses, apparent=
ly there is little agreement. It seems diffiecult to con-
ceive of such a range as zero to 50 per cent. With a median
score of 17 per cent it would seem that institutions re-
quiring close to zero as well as those requiring as high sas
50 per cent should check their curricula very closely to
see why they should vary so much from the central tendency.
The range for the‘Academic division is also very
great. With a medién requirement of 38 per cent, institutions
should not be giving as little as 12.5 per cent or as much
as 04 per cent. In both cases the curriculum is over weight-
ed in one direction or the other. This overweighting is
frequently‘caused by lack of staff in certain divisions, or
it may be due to the varying emphasis sccorded to types of
subject matter by differenf institutions . These two also
constitute reasons for the great diversity $0 be noted in

the proportion of electives allowed.
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5+ Variations in Curricula Accord-

ing to the Type of Institutions

It was stated above that curricula tend to differ
in form and emphasis according to the type of institﬁéion
offering them. ‘Although Universities, Agricultursl éolleges,
Technical Institutes etc. may éil have the same objective,
fhe preparation of teachers of Home ﬁconomics, there is
considerable vafiation to be.noted in the curricula set up
to achieve this objective. This is shown especially by
comparing the varying allocations of time accorded %o the
different divisions of subject matter by these institutions.
- The data of Table IIIX has been further summarized and is
shown in.anothér fdrm in Teble V. The range of distribut-

ion for each di&ié&on of subject matter has heén noted for
each type of institution and Table V reveals the comparison.

Some of the points which stand owt from an exam-
ination of this”table are:=-

l. In the Universities there is a somewhat great-

er uniformitz shown as to the proportion of time allocated to

the two divisions, Academic and Home Economics than to the

Professional Division.

~
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TABLE V
THE RANGE IN THE DISTRIBUTION OF SUBJEGT MATTER WITHIN EACH OF THE

DIVISIONS OF THE CURRICULUM AS SHOWN BY THE DIFFERENT TYPES OF

INSTITUTIONS

Percentage of easch of Four Divisions

Academie Home Econ~ Profession- Electives

Type of and Re- . omies or al or Edue-
Institution lated Technical ational
_ ~ Sciences 4

All Institutions  12.5#64.0  23.0-61,5  0.0=50.0  0.0=30,0
A. Universities 30.5=59.6  23,043.0  0.0-18.0  0,0=21.6

B. Agricultursl '
or Land Grant 32.8=64.0 31.0=42.0 5el=l646 0.0=17.7
Golleges

C. Institutes or o
Women's 27.5"3705 30.0"'45.0 1205"1709 000-3000
Colleges

D. Normal or State '
Teachers Coll- 21.6"50.0 2502"3900 lOoO"ZB 0 400“35.8
eges of Degree
Level

E. Curricula of 1 12.5-42.0 25.0=4T.6 9.5=50.0  0.0=12.5
less than four . : ‘
years in length

Fo &a.nadian InSt- 23.0“5906 2300“61.5 000“15.4 000‘1602
itutions (all)

Medisn Scores 38 34 17 11

——

Note:- Median Scores are obtained from the figures for group A, B

C and D. The figures from Canadian Institutions may be
derived from a study of Appendix "B%.
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For this latter in this type of institution the range from
zero-to 18 per cent is much too great. Apparently there ié
great need for a closer administrative relationship between
the teacher~trgining division in Home Beonomics, the educ-
ational departments of the University and the Provinecial or
State departments of education. Since these téachers are
being trained primarily for public school‘positions there
should be a standard as to the proportion of proféssional'
training which is desirable and.neceﬁsary.for these trainees.
The situation in the Universities may well be contrasted with
that of the Normal or Teacher's Colleges inh which the re =

gquirements for pgofessidnal_courses.iﬁ very high, 10 to 23

per cent. Since the median requirement is’l7 per cent, the
latter type of institution approach much more closely to
this central tendency then the Universities. (The Teachers’
Colleges are apt to err on the side of overweighting with |
Professional‘@ourses). In the Agricultural or Land Grant
Colleges the range for this division is from 5.1 to 16.6
per cent., The highest score is less than the median, hence
in this typé of institution there is apparently great need
for checking on this division of the curricula.

The type of institutions showing the greéﬁest
uniformity of practice (that is having the smallest ranges

within divisions) is that designated as Women's Colleges and

Institutes.
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These, however, tend to stress the technical or Home Economiqs
‘division and to limit the Academic division.

The institutions, which as & class show the greatest
variation in practice, are those offering the shorter courses,
below degree level. With these Academic Courses tend to be

slighted and in‘evezxfdivision the range is very great, show-

ing sbsolute lack of uniformity. It would seem that the
sooner these curriculajeither adopt the four year course. or
at least are reorgenized the better for the future of the

Home Economics teaching profession.

4. The Curricula of Canadian Institutions

The Canadian situation shows some interesting

features. The range fqr every diVision is very great and in

,the professional division the Canadien institutions show the

smallest time allocation of any of the groups of institutions,

the highest score 15.4 per cent being below the mediah,';z per

cent. This is explained pértly by the fact that a number of
institutions with curricula below college level are-in this
group and partly by the great diversity in the regulations for
- the certification of teachers as set up by the different pProve
inces. Another probable reason is that in Cansde there exists

no organization such as the American Home Economics.Association;
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through which teachers of this subject in all provinces may
be brought together to discuss curricula, standards etc.
Canadian curricula in Home Economics teacher training cannot

- be said to be truly "professionalized®.

5+ Professionalized Subjeet Matter

In the study of the 41 curricula included in this
survey, a detailed analysis was made of the courses in the
‘professional division. This shows that not only is there
diversity as to the prapbrtion of time allotted to this div-
ision, but that there is also very considerable variation to
be noted within the division itself. This is due partly to
the faet that in all the institutions éxcept the Normal or
Teachers' Colleges the technical. and ascademic divisions were
6rganized first and the.teacher-training‘workzwaaAQeveloped
later. Reference has already been made in a preeceding chapter
to Mrs. Richard's survey made in 1909, which showed that ﬁin
36 1nst1tutions-professional work was meagerly offered 1n“
.only two or'three." At one time professional courses in Home
Economics teacher training conéi§ted almost wholly of Spedial
Methods €ourses, with or without supervised PraétieeATeaehing.
.However, by 1912-13 suech courses as~General Psychology, |
Educational Psychology, tgé History of Education, General and

Special Methods of Teaching and Practice Teaching were being-
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provided by the majority of institutions. Since that time
the development of courses has continued until at the present
time there is certainly s tendency in some institutions to-
wards overweighting the currieulum with professional courses.
In the 1931-32 analysis a list was compiled of 19 different
courses in education, offered by the different institﬁtibns.
The question today is Jjust what‘professicnal courses are nec-
essary for the best preparation of these teachers. There is
an "embarrassment of riches" énd wise selection is imperative.

To present a picture of the present situation in
the institﬁtions studied, the data for this division of the
eurricula has been presented in both tabular and graphical
forms. Table VI shows the frequency of oceurrence of differ-
ent professional courses. in the 41 curricula.analyzed. This
is read as follows:- | |

In the institution 8B (Manitoba Agricultursl College,
the University of Manitoba as shown by reference to the key |
in Appendix "A"™) the professional division includes courses
Ain both General and Educational Psychology, General Methods,
Practice Teaching and Special Methods of Home Economics
teaching. Figure III, which by the use of horizontal bar
presents these'findings as to comparative freguency of occur-

rence of the various courses, may be easily interpreted.
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TABLE VI
THE FREQUENCY OF OCCURRENCE OF DIFFERENT PROFESSIONAL COURSES IN
| Al CURRICULA OF 39 DIFFERENT INSTITUTIONS

L

Name . Gen- Educ- €hild General Hist. Pract- Special Vocational
of in- eral sation- Psy- Methods . of ice Methods Methods

stit- DPsy- al Psy- chology Educ= Teach- in Home
ution chol- chology ation ing Econ.
ogy Teach~
.ing
2A - - - -
3A - - - - -
E A - -~ - - -
A ) - L -
A [ - - -
A - - - -
9A - - - - - -
104)  (All professional training given in = -

114) School of Education or Faculty of
l24) | Bducation) '

134 - - -
. 1B - ) - - -
) BB - - - -
A_B - - - - - - -
B i - - - - - -
B - - - - - - -
B - - - -
B ey - - - -
1€ - - - - - -
2@ - - - S - -
4¢ - - - - - - -
1D - - : - - -
2D - - - - - - -
3D - - -~ - -
4-B ! » - K. - -
11 - - - - -
D . - - - - - -
7D - -’ - -

D {12 er. in Educ. not specified except
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TABILE VI - QQNT'D

THE FREQUERCY OF OGGURRENGE OF DIFFERENT PROFESSIONAL COURSES IN

41 CURRICULA OF 39 DIFFERENT INSTITUTIONS

Name Gen- Educ~- €hild General Hist. Pract- Speeial Vocation-
of in- eral ational ©Psy- Methods of ice Methods al Methods

stit- DPsy~ Psychol- chol- - Edue~ Teach- in Home
ution c¢hol- ogy o0gY ' ation ing Economies
o8y _ Teaehing
18 - - - - -
2E - - - -
38 == = - -
4_3 - - - -
E -

P (not anal zed except these 2 required.
,g (must _ho _greeag ea)s Ticense to ente -

E - -

fF 3131

41 Cur. 28 23 6 28 10 38 40 9
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All institutions exeept omne, that is 40, give Special

Methods in Home Economics teaching, all but three, that

is 38, require a certain amount of practice teaching.

These two courses then may be regarded as "constants". The
two courses apparently eonsidered as ranking next in'impbrt-
/aneeama General Psychology and General Methods, each oeccurr-
ing 28 times, and Educational Psychology is next with the
total of 23 frequencies. Child Psyehology, History of Educ=
ation, and Vocational Methods were found in only 6, 10 and
g curriculs respectively. Séme other courses not listed in
Table VI but found to‘occur more than once were = Principles
éf.Secondary Education, Principles of Education (given as
Intréductory courses instead of Psychology), Educational
Tests and Measurements, Special Problems in Student Teaching
and Demonstration Methods. |

. Prom this data it may be safely said that the
courses which are generally considered as necessary for the
professional preparation of Home Economics teachers are:-

General Psychelogy, Educational Psychology, General Methods,

Special Methods of Teaching Home Economics and Supervised

Practiée Teaching. It may also be said that the trend is

toward the elimination of courses in History of Education

and that 6ourses in Child Psychology are being replaced by

ecourses in Ghild Development, given in the Home Economics

division.
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At the same time there is a tendency to "widen" this div=-
ision by the inclusion of new type coufses as Vocational
Methods, Principles of Secondary Education, Methods for

- Part Time Schools etc. Great care must be taken in'select-
ing these if duplication of subject matter is to be avoided
and the time allotted to this division is to be used to the

best possible advantage for the students concerned.

(a) Courses in Psychology

The importance of General Psychology as a course
fundamental and basic for the training of teachers need not
be discussed here; It is an accepted fact. A close study
of the first two columns of Table VI shows that, while the
general practice is to include both General and Educational
Psychologyjin some few institutions the latter is given
without the first. In this case it is usually found that the
first course in Education required of the student is called
Principles of Education and one of the main parts of such a
course will be a general introduction to the field of psychol-
ogy. If both General and Educational Psychology are given
the selection of content and the sequence of the courses

should be such that there will not be the duplication and over-

lapping frequently found in present curricula.
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(b) General Methods Courses

Like thé General Psychology this type of profess-
ional course is considered basic to the training of all
teachers. Home~making education as carried on in the publie
schools demands something of special equipment, laboratories
etc. but the general methods of presehting subject matter
are common to all types of teaching. A course in General

Methods should certainly precede a Special Methods course.

(¢) Courses in Special Methods of Teaching

- Home Economics

The data of Table VI shows this course to have
the greatest freqﬁency'of occurrence of all courses in the
professional division. BEver since training courses for Home
Economics teachers were instituted, a Special Methods Course
has been considered a necessary part of the preparation of
this teacher. 1In the beginning this course, tdgether with
some practice in "type" lessons, constituted the whole
professional training df the student. A deseription of
the early form of these courses is given in the Survey of

Land Grant Colleges for 1910-20, in the Section on Teacher

Training: =
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"Gourses which gave a background of appreciation
of the problems of educating people were given; very little
specific help in the more immediste problems of 'how to put
a lesson across" or 'how to get the interest of the child
mind' was given. The practice given on teaching special
lessons was largely a problem of organizing subject matter
and getting the laboratory lesson finished in the allotted
time ecesesceess. the emphasis was placed on the fact that
the practice teacher had some subject matter, which was
supposed to be that which the student needed ecececcecceccccas
Practically no opportunity was given for a teacher to dev-
elop any real teaching owing to the small number of lessons
presented and the insdequate practice field."

This deseription has been included for two reasons:
first, because unfortunately it describes the situation
today in s few of the less progressive institutions and second,
because it presents a decided contrast to the situation, which
exists in those more progressive institutions, which sare
striving to professionalize Home Economiecs teaching. Not
only were the early courses inadequate in scope but they were
largely technical in nature. A common practice (continuing
to the present time in some places), was to divide the Spec~
ial Methods Course into two parts, the Methods of teaching }‘
Household Science and the Methods of teaching Household Arts.

Today the trend is toward the unificatien of these to form one
course In methods of teaching Home-making. These courses
preferably precede or at least parallel the Supervised Teach-
ing and have as prerequisites courses in Psychology and-General

thhods.

5. Land Grant Gollege Education, 1910-20, U. 8. Bureau of
Edueation, Bulletin No. 29, Part Vv, p. 27
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They include less material of a biographical and historical
nature than heretofore -~ Jjust sufficient of this to give the
student a knowledge of the evolution of this form of Educ-
ation. They include a less detailed analysis .of courses of
study but emphasize more the scientific methods of select~
ing subjeet matter for different age groups. and types of
classes, as well as the soecial ahd econonic aspects of home-
making education, the use of special techniques, devices,
illustrative'material ete., sources of material and ways

of measuring results. If there is "specialization" it takes
the form of giving the pupil a chance to eleet further spec-
ial eourses, preparing for different fields as Eveging Sehool -

Methods, Methods for Part Time Schools, Junior High Schools

etc.

(d) Supervised or Practice Teaching

This course is required in practically every in-
stitution and is usually closely connected with the Special
Methods Course. There is great diversity shown as to the
number of lessons'taught, the amount of observation, theltype
of classes taught, the methods of supervision etc. whiéh are
set up as standasrds for this part of the professional pre-

paration of the teacher.
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In the United States these standards have proved the topic of
discussion at many meetings of teacher trainers, public school
supervisors and superintendents. Unfortunately in Canads,
there are no associations through which there may be such
interplay of ideas from different parts of the Dominion, hence
practically every institution sets up its own standards. In
some cases these are based on the Provincial regulations for
certification but usually they are Eésed on the judgment ofv
the teacher trainer, whose judgment may be warped by the
liﬁited facilities available. Gertainly the classes serving
as practice material should be taught under normal publie
gehool conditions. In many of the United States Universities
and Colleges and ih a few Canadian, there aie "campus training
schools", These classes constitute excellent practiee material
but éven this should bé supplemented ﬁy observation and teaching
in the regular Home Economics classés of thevpublic schools.

In the Branegan Survey it was foun t-

"that of Tl teacher-training institutions the

actual amount of teaching varied from 6 to 144 lessons with
a median of 35.0 lesSsons e..s.ss.s. There has been a consistent

trend towards a recommended minimum of 36 double period
teaching lessons.”

In only one of the calendars of the Canadian instit-
utions studied was there any statement as to the number or type

of lessons required of the pupil teacher.

6. Branegan, Gladys = op. cit. - p. 129
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It is certainly desirable that in the CAnadian situation
there should be some attempt made to set up standards. 1In
the United States the Federal Board for Voecationsl Education
has set up definite recommendations in regard to the Super-
vised Teaching Courses. Some of thesé areg: =

| "l, The teacher training staff must have the public
sehool point of view.

2, Supervised observation should include some
participation,

3. Students should teaseh a minimum of 36 lessons.

4. Consecutive lessons of double period length
should be taught.

5 Content should not be limited to cooking and
sewing but should include €hild €are, Home Management and
Home Nursing etec. |

6. Planning, teaching and eriticism should be
under the same teacher, preferably the Speéial Methods In-
structors. |

7. When eritic teachers are used, they should
| be members of both College and School staff and should keep

in elose touveh with the instruetors.” 7
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(e¢) Apprentice Teaching

There are a few institutions treining teachers of
Home Economics, who use this method for the preparation of
teachers. In the 1930 survey of the Land Grant Colleges four
institutions, employing the method are mentioned - two of
these are in states adjacent to the Canadian provinces, namely
at Connecticut Agricultural College and New Hampshire Univer-
sity. This method of teacher preparation has been in vogue
in England and has been used there also for training Domestic
Science teachers. It is a method iﬁvolving considerable re-
arrangement of courses,classes etec. but when facilities are
available and such reorgenization is possible it constitutes
one of the very best methods.

In this whole discussion of Special Methods Courses
and Supervised Teaching it must be remembered that the value
of the work canhot.be measured wholly in terms of amounts.

In some cases the teaching of a smaller number of lessons
under the supervision of a well trained teaching staff
secures for the pupil teacher a greater measure of preparation

then a larger number of lessons, taught under less desirable

arrangements.
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6. Selecting Trainees and Rating Pupil

Teachers.

The topic of the professional preparation of Home
Economics teachers cannot be dismissed without some.reférence
to two other problems in the field. One is the method of
selecting trainees, the other that of the systems of rating
pupil-teachers. It is felt today that probably one of the
greatest needs in‘connection with all feacher-training work
is that of the better selection of pupil-teachers. :While
at present the ?ield of Home Economics teaching is not so
crowded as other fields,.yet the enrollment invteacher-trainw
ing options is increasing and students of medioere ability
and personality are eleeting these eourses.v.Some method of
gelection mnst-be used if the standards of the profession
are to be raised. Unfortunately no one measure for this
has as yet been developed. The ¢Orrelatién between schol-
astic attainments and teachihg success is positive but not

high. To measure personality and qualities of leadership

is extremely difficult.
Glosely related to the above problem of seleection

is that of measuring the prospective teacher's qualifications

as shown in practice~teaching etc. While it is probable that

the estimetes and judgments of instructprs and teacher-trainers
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will always have to be the final seale used in weighing the
merits of pupil-teachers, it is recognized that the "personal
equation™ has too large a place in this method‘to make it
entirely satisfactory. In reeent years Rating Scales have
been devised in all fields. In the field of Home Economics
‘teacher-training two institutions, Iowa State College and

the University of M;nnesota havefproducedvseales whidh have
been used gquite extensively. These.scales show progress in
solving the problem but muck yét remains to be done if
trainees are to be wisely selected and pupil teachers are

to be fairly and equably judged.

7. Training of Teachers-in-Service

'X(Y

While this study is mainly ¢ oncerned With pre=-
employment programmes it is realized that probably one of the
most profitable forms of training is that glven to the teacher=
in-the-field. This type of training is not only.vefy valuable
but since Home Eeonomics teacheerrainingVin Gangda is $n a seme=-
what chaotie state, it would seem to be almost necessary. it
has been shown that the conditions of teacher-training vary |
greatly with institutions yet teachers trained in the one place
practice their art in another. Then too, home-meking education
in the puslic schools is far from standardized. Under such conw

ditions it is important tgat teachers-in-service should be well
supervised and should also be afforded opportunities for further

training and assistance.
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A rééént development to meet this need in éoms of the states
has been the appoinbtment of itinerant teacher-trainers. The
state of Indiana has recently appointed four of these. Then
too, the Universities and @olleges are providing Summer éourses
in the nature of Seminars in Teaching Probleﬁs, Special Methods
etc. as "refresher" courses fér graduaté students, as well as
the usual courses éffered.for the purpose of assisting under-
graduate teachers to raise the level of their professional
treining. In this field again, the Canadian.institutions are
lagging and teachers who wish these coursés must have recourse
to “those given in United States institutions. In Ontario and
Britiéh Columbia some summer courses in Home Economics Education
are offered. In 5oth these provinces thére is also excellent
work being done in respect to the supervision of teachers in
the field. Other provinces are making some efforts along these

‘1ines but they are rather meagre and do not afford very much

- aggistance 0 the teacher.
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Chapter VI

CONCLUSIONS
THE FINDINGS, TRENDS AND FUTURE PROBLEMS OF

HOME ECONOMICS TEAGHER TRAINING

The purpose of this study has been to give a re-
view of the curricula to be fouﬁd in institutions training
teachers of Home Economics, with the object of discovering
significant developments and tremds and the problems likely
to arise in the immediste future. With this purpose in view
considerable material has been presented in the previous
chapters. It is realized that the study has been limited in
scope and inadequate, hampered by lack of data and incomplete
reéords. Bult some conclusions have been reached snd these
have Been summarized under the three headings, Findings,

Trends and Future Needs.

I. The Findings

l. Home-~making education in the public schools of
both United States and Canade has evolved as a result of two
main forces:=

{a) Definite social demands and economic needs and

(b)lﬁertain educational movements.
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Teachers being trained for disseminating this form of education
Should be cognizant of these, in order that they may realize the
objectives of this education.

2. There are numerous fields for which Home Economics
teachers should be trained - the Junior and Senior High Schools,
Evening Sehools, Part-time Schools, Extension Teaching ete. 1In
the All-Day School practically all home—making'education is on
the Junior or Senior High School rather then the Elementary
grade level. At present there is little avidence of the or-
ganized training of teacheré for any but the positions-in All-
Day Schools.

) 3. The present teachers-in-service have obtained
their training from meny different types of institutions. Univ-
ersitieé,'ﬁolleges, Agricultural or Land Grant Colleges, Teach-
ers' €olleges, NormaliSchools, Technical Institutions, Women's
Golieges ete. These have been established in regponse to. ﬁ
varying needs and demands and hence vary greatly both in the
organization and in the objectives of tﬁéir teacher-ﬁraining
‘courses. | ) |
| 4. In practically all these institutions except
the Teachers' Colleges, teacher-training work has been
established éfter the Technical and Academic Courses, hence
these units have developed in é somewhat incidentsal fashion
and have not beén evolved on a scientific basis. Their
history, however, dates back nearly thirty years at present

80 that there should now be opportunity for "stock-taking" and

revision.
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5. Forty~one curricula have been analyzed and these
show that there is great diversity in the practice of these
institutions in regard to:-

(a) The length of courses.

(b) The internal organization of teacher-training units.

(e¢) The distribution of curricula over subject matter

fields and

(&) In the type of courses given in the professional

division.
This diversity is particularly great in the Cenadian Institute-
ions. “ ' |

6. In the United States there is some degree of
stendardization of the regulations for the certification of
teaéhers of Home Economics as set up by the state departments
of education, and particularly for fhe teachers of All-Day
Sehools. Four years is recognized as the minimum desirable
length of training course and 15-20 per cent of the eurriculum
should be allotted to Professional Courses. In €Canada there
is no uﬁiformity to be found in the regulations set up by the
different provinces and the length of special training of
teachers being certified varies from 6 weeks to 6 years. |

7. A detailed analysis of the courses in the Prof-
essional division shows the following courses as required by

the majority of the institutions:-



Genersl Psychology, Educational Psychology, General. Methods,
Special Methods and Supervised Teaching. The last two may
practically be regarded as “conétants". There are numerous
other types of courses either offered or required by Instit=-
utions. €hild Psychology and History of Education are not
required as generally as before. Special Methods Courses
vary greatly in econtent. Practice Teaching requirements also
vary greatly. The Federal Department of Education in the
United States has set up standards for the Supervised Teach=-
ing to be required of Vocational teachers and the majority

of the institutians have endeavoured to reach these standards.
In Canada there are no such reguletions and institutions do
not signify in their calendars the standards set up by them.
Apprentice teaching as a method uséd by a few of fhe United

States institutions seems a very desirable method of teacher

preparation.

8. The problem of training teschers~-in-service is
being recognized as very important for Home Economies education.
Some states have appointed both supervisors and itinerant
teacher-trainers to help these teachers. The offering of
summer school courses is éiso very éommon in the Universities
and Colleges of the States. Canadian institutions and the
provinces are making no organized effort either to improve the

professional status of the teacher-in-service or to assist her

in her problems in the field.
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9. In some states and particularly in some Csanadian
institutions there is a clear cut division betwéén'Household
Science and Household Arts. Home-making is a composite voc-
ation and education for this should include all phases.
Teachers of this subject need a well-rcunded preparation along
technical, cultural and professional lines.

10. In two €ensdian provinces and in several states
there is duplicetion of funetion and 6verlapping due to the
number of different types of institutions training teachers

of Home Eeconomics.

II. Trends

It is rather difficult to discuss the trends in
Home Economics teacher-training program&es, except in respect
to curricularchanges, since in this study all the data was
collected in that particular field. Here, however, there are
some fairly definite trends to be noted:-

| l. The tendency is fér all institutions to lengthen

courses to the four year'ievel,g Ih all forms of professional
education this trend can be.ebséivéa, buﬁ it is particularly
noticeable in teacher-training coursés.

2. Home Economics teacherFtraining curricula are
~ being widened. The trend is toward allowing the trainee a

greater freedom in electing courses.
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3¢ At the same time within the teacher-training
there is a tendency to decrease the opportunities for
"specialization" by the trainee in just certain phases of
Home Egonomics. Instead the trend today is toward "special-
izing" for taking positions in certain types of schools.

4+ Within the Academic and Réléted Science division
of the curriculum there is a tendency to decrease consider-
ably the requirements in Mathematics and to decrease slightly
the Natural Science courses. There is a marked trend towards
increasing the requirements invEconomics and Sociology.

5 In the Technical or Home Economics division of
the curriculum there is little change as to the total amount
required but the "content"™ of this division has changed greatly.
The requirements in laboratory work in Nutrition and €Clothing
tend fo be decreased slightly and the newer courses in Child
Development, House Planming and Furnishing, The Family, Beon-
omics of the Home ete. afe being incresased aﬁd extended. 1In
this connection it is well for teacher trainers to remember
that the public school teacher must be so prepared for her
position that she may be a practitioner not a mere théorist.

The pendulum must not be allowed to swing too far in the path

L.

£rom practice to theory. -
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6. In the Professional division there is a marked
trend toward increasing the time allotment and the number of
courses. There is also a trend toward increasing the stand-
ards set up for practice or supervised teaching.

7. In other than the curricularfield two trends may
- be noted as being concurrent and interdependent with the fore=-
going trends. These are:-

(a) The setting up of increasingly higher standards
for the qualification of teacher, tending toward a greater
uniformity of standards as between different states and differ=-
ent provinces. The trend is not so marked in Canada as in
the United States.

| (b) With the increasing standards there is also to
be noted a trend toward the granting of Interim certificates
only to trainees and the requirement of both successful teach-
ing and further training after graduation for securing
Permanent certificates. CGoneurrent with this is the trend
toward fhe training of teachers-in~service through the sppoint-

ment of itinerant teacher trainers and supervisors.

11T, Present and Future Needs

A perﬁsal of the findings from this study shows that
there are many needs and problems in the teacher-training git-
uation. Some are very great and urgent, others are of less im=

portance and belong to the future rather than to the present.
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Some of the more immediate needs are:-

1. The provision of more adequate material and
better'supervision for the practice teaching lessons required
of trainees. » »

2. The-devélopment of better methods and facilities
for training teachers-in~ser§ice.

3. The development of courses with provision for
training teachers for ethef positions than just those of the
All-Day School, that is courses for Evening Schools, Methods
and Orgsnization, Extension Methods etc.

4. The discovery of better methods of selecting
trainees and of scaling the qualifieatidns of pupil teachers,

5. The organization in Canada of a Dominion aé well
as Provineial.Home Economics Associations, meeting at stated
periods to diseuss curricular needs, the qualifications of
teachers, the newer developments in subject matter etec.

6. There are two major needs which should be stressed
particularly in the Ganadian situation.

(a) The first is the #ery great need for a closer
administrative'relationship between teacher trainers in the
Home Economics divisions and the staff members of the divisioh
of Bducation of Univeréities and Colleges and.also between
these divisions and the officals of State or Provincial Depart-

ments of Education in order that duplication of function may



- 120 =~

be avoided, that standards may be raised and made definite
and that teacher-training may be put on a more professional
basis,

(b) The second is the great need for research and
study'expecially to discover curricular nee@s and trends,
the fields of service for which teschers should be trained
énd the optimum length of éourses. In Canada Home Economics
Teacher-Training Gurriculs are still in the "making". It
is not sufficient that in the building of these the plans
which have been used in other institutions and other countries
should be followed blindly. Thus for Canada there should be
some "middle"™ way of building'a curriculum of Home Economics
teacher-training which is in advance of the extreme conser-
vatism being shown by Canadian teachers and educational
officals toward the newer developments in this field, a
eurriculum which, at the same time, does not progress to the
extremes t0 be noted in some of the curricula of United States
institutions. The teacher is being prepared for Service
ih the field and research, study and surveys are necessary
to discovér the optimum training for the actual fields of
service. |
| There is a marked tendency to be noted in some of”
the Americén CGolleges and Universities to develop curricula

in which the art of home-making is becoming completely overlaid
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by the science of Home Economics. Sﬁch,cuiricula tend to

send oﬁt teachers Who are well equipped with the newest

discoveries and facts regarding the Chemistry of Food and

Nutrition and with a knowledge of the latest Economiec

theories but who are not prepared to interpret these in

terms of the every day processes and problems of the home.

Teachers of public school Home Economies courses must be

feady to nelp pupils from homes of léw social status with
limited mesns as well as pupils from the better class homes
with greater wealth. Home-making education is for every
girl and for every typé of home. So €Canadians must discovex
their own "middle way" of curriculum building, a way based
on the findings of study and researéﬁ. A well-rounded
curriculum in Home Economics iteacher-training must provide
opportunities for the prospective teacher to acguire the
requisite body of knowledge, the professional attitudes,

the teaching skills and the eapabilitiés for future growth, 7

which are demanded by the specific.requirements of the

positions to be filled.
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APPENDIX "A".

A Universities

of North Dakota

of South Dakota

of Illinois

of Minnesota

of Washington

University of Wiseconsin

Univergsity of Chicage

Acadia University
(Wolfville N. S.)

Mt. Allison University

University of Alberta

University
University
University
University
University

. University of Saskatchewan

University of Teoronto

« Mt. St. Bernard -
St. Francis, ZXavier
~College

B. Land Grant or Agrie.

Colleges

Oregon State Agric. College
South Dakota State College
Michigan State College
Montans State College
New York State College of
Home Economics (Cornell)
Iowa State College
MacDonald College

: Manitoba Agrie. Gollege

P. Teachers'! or Normal

Golleges

Illinois State Normal
North Dakota State Normal
(Ellendale)

Northern Normal & Ind. School

(Aberdeen, South Dakota).

1.
2.

1.
5e
6.
Te
8.

1.
2.

4.

D.(Continued)

State Teachers' College,
Buffalo, N, J.

State Teachers' College
Minot, North Dakota

Michigan State Normal College
Ypsilanti '

Central State Teachers' Gollege -

Stevens Pt. Wisconsin-
Teachers' College, Columbia

E. Two Year €ourses

State Teachers' College
(Valley €ity, North Dakota)
Northern Normal & Ind. Schools

(Aberdeen, South Dskota)

, Cheney Normal School

State Teachers' College
(Minot, North—Daketa?
Truro School of Domestie

. Secience

MacDonald Institute
(0O.A.C. Quelph, Ontario)

Acsadis Univer81ty
(Wolfville, N. S.)

Mt. Allison University
(2 year Normal Gourse)

€. Institutes

Stout Institute
{Menomonie)
Milwaukee~
- {(Downer)
Bradley Polytechnic Instltute
Lewis Institute
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APPENDIX "B"
TABLE VII
CURRICULA OF CANADIAN INSTITUTIONS TRAINING HOME ECONOMICS TEAGHERS

HOME BCONOMIGS DIVISION

@loth- Nutr.

Institution . : Total ing and and Art Home Remarks
o - .Cr. Textiles €ook- Mgt.
ing
1. Truro School of 68 - - e o= Difficult to anal-
Household Science weeks yze in terms of
' ' hours or credits
2. MaecDonald Instit- 180 7 25 45 - 9 Home Nursing re=-
ute - 0. A. €. _ gquired - 2

3. Acadia University .
aJ 2 year course . 42 % 2
b) 4 year course 76 5 Child Care = 1.
’ May elect 4 more
either of €lothing

or Nutrition

O o
° o
\ @y}
1
NN

4o Mt. Allison _
a) 2 year Normal 52 ¢ 10 14 2 3  Home Nursing or
‘ Child Hygiene - 3

b) 4 year , 96 ¢ 10 or 14 7 3 €hild Hygiene = 3
| 13 :

5. MacDonald College ' Institutional
Ste. Anne's Que. 136 ¢ 9 18 6 4 Administration
MeGill University - 4

6. Man. Agric. Gol- 76 9 9 5 5 Child Care = 2
lege -~ University : - Blectives =~ 3
-of Manitoba

7. University of 84 2 - 4 22 1.5 6 Textiles, Elect-

. Toronto & Ontario ' ive - 8, ©€hild
College of Edue- Development - 2
ation

(See following page)
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APPENDIX "B®
TABLE VII - GONT'D
CURRIGULA OF GANADIAN INSTITUTIONS TRAINING HOME ECONOMIGS TEAGHERS
HOME BGONGMICS DIVISION

Cloth- Nutr.

Institution Total ing and and Art Home = Remarks
o Cr, Textiles Cooke Mgt.
1ng
8. University of 72 2 4 9 2 4 Electives = 9
Saskatehewan
9. University of 76 1 10 - £.5
Albertsa
10, Mt. St. Bernard 68 2 8" - 4 Child Care or
St. Prancis Costume Design
Xavier ' -2

1l. Onterio Training different courses varying from
College for Tech- 6 weeks to 40 weeks in length =
‘nical Teachers not aﬂalyzed
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TABIE VII - GONT'D-

ACADEMIE DIVISION

Institution Total English Chemistry Eecon. & History
Credits ' Soc- S
dology. e
1. Truro School of 68 - - - -
Household Secience weeks (Gourses not analyzed)- above courses
' given

2. MacDhonald Instit-

ute = O. A. C. 180 12 30 2
3. Acadia University
&) 2 year course 40 % 6 4
b) 4 year course 76 2 6 12.5 3
4+ Mt. Allison Univer- '
sity
a) 2 year course 52 ¢ 4 B
b) 4 year course 96 ¢ 6 or 8 12 6 Elective
5. MaeDonald College .
Ste. Anne's 136 % 11 36 3
MeGill University : ’
6. Man. Agricultural i 76 8 o 11 4
College = Univer=-
sity of Manitobsa
T. University of -
Toronto 84 2 9 25 6
_ . 2{4 elective)
8. University of 72 ? 6 13~14 3
Saskatchewan
9. University of 76 % 3 : 15 3 -3
Alberta ‘ _ TOAs
10, Mt. St. Bernard 68 9 8 3
St. Prancis A
Xavier

11, Ontario Training
College of Tech- (Courses not analyzed)
nical Teachers :

(See following page)
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TABLE VII = GONT'D

 ACADEMIC DIVISION

—
——

Institution

1.

Te

8.

9.
10.

1l.

Note:~ Mathematics is required at (1) MacDonald enliege

Pruro School of House-
hold Science

MseDonald Institute =~
0. A. €,

Acadia University
a) 2 year course
b) 4 year course

Mt. Allison University
&) 2 year course
b) 4 year course

MacDonald College - Ste.
Anne's - MeGill Univer-
sity

, Man. Agrie. College -
University of Manitoba

University of Torento

University of
Saskatchewan

University of Alberta

Mt. St. Bernard =~
St. Francis Xavier

Ontario Trgining
College of Technical
Teachers v :

Foreign Phy~ 'Bi- Bacter-
Language siology FPhysies ology iology

7 3 5 6
4 4
6 A 4 4
3 |
3 3 5
7 3 6 7
2 4 4 2
2 3 4 4
6 405 405 1'5
3 4.5 4 4.5
6 3

(Gourses not analyzed)

, - 6 credits
(2) University of Sask. =4 "
(3) University of Alberta = 3 ¥
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TABLE VII - CONT'D

PROFESSIONAL DIVISION

Institution - General Educational €hild General
Psychology Psychology Piych- Methods
ology

1. Truro School of House- - ' v -
hold Science : (General Professional Training given
' at Provinecial Normal College)

2. MaeDonald Institute - (Trainee required to have General Prof-
0. A. €. - essional training before entering)

3. Acadia University
a) 2 year course . |
b) 4 year course 3 1.5

4 Mt. Allison
a) 2 year Normal

b) 4 year ' 3 3 . 1
5. MacDonald College 3

Ste. Anne's - MeGill

University
6. Manitoba Agricultural 1.5 .5 5

€ollege -~ University
‘of Manitoba

T. University of Toronto (Professional training in Ontario
' , College of Education)

8. University of Sask- (Professionsgl trasining giveh at Normal
atchewan or by extra year at)@ollege of Edue-
ation

~

9. University of Alberta (General Professional training at
' Normal or €ollege of Education)

10, Mt. St. Bernard 1.5 1.5
1l. Ontario Training

College for Tech- ’

nical Teachers (Not analyzed)

(See following page)
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PROFESSIONAL DIVISION

History Pract-
: of Edue- ice Home Voc=
Institution ation Teach~ Eecon. ational Other =
.ing Methods Methods  Courses

e s

1. Truro School of House- - 68 - 34 Demonstration
hold Science - hrs. hrs. . Methods e
2. MacDonald Institute - - - Demonstration:ﬂff*
O. As €& » Methods :
3. Acadia University
a) 2 year course 3 1
b) 4 year course 3 1 Demonstration
' ‘ Methods '
4. Mt, Allison
a) 2 year Normal u 2 : 2 1
b) 4 year 1 2 1
5. MacDonald College
'St. Anne's - McGill 2 2
University '
6. lmanitoba-Agrie. 2 1Q5 Demonstration
College = University Methods - 1
of Manitobs
Te Universi%y of Toronto (See preceding page)
8. University of | 1
Saskatchewan
9. University of
Alberta ' 1 1.5
10. Mt. St. Bernard 2 2 Logic and
' Ethics
required
11. Ontario Training (Not analyzed)

Gollege for Tech~
nical Teachers
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TABLE ViII - GONT'D

SUMMARY OF DISTRIBUTION OF CURRICULA IN GANADIAN INSTITUTIONS

Academic Home Economics

Institution Total or Technical
€redits GCredits Per cent Credits Per Cent

wsovatmam—
s

1. Truro Sechool of 68 (Difficult to analyze)
Household Science weeks

2+ MacDonald Institute ‘ : '
0. A. C, | 180 ¢ 66 36.6 82 45.5

3. Acadia University

a) 2 year course 4é ? 18 42.8 20 47.6 féii
b) 4 year course 767% 39,5 51.9 24 31.6
4. Mt. Allison 4
a) 2 year 52 2 12 23 32 6l.
b) 4 year 96 ? 40 " 41.6 40 41.
5. MacDonald College 136 ° 87 64 42 30.9

Ste. Annels -
MeGill University

6. Manitoba Agric- 76 36 47.3 30 39.4
ultural College
University of

Manitobe _

7. University of Toronto 84 ? 50 59.6 - 34 40.4

8. University of 72 2 43 59.6 19 26.4
Saskatchewan

9. University of 762 34.5 - 58 17.5 23
Alberta '

10. Mt. 8t. Bernard 68 32 A7 16 23.0
St. Francis ~
Xavier

1l. Ontario Gollege for (courses not analyzed)

Technical Teachers

(See following page)
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TABLE VII = GONT'D

SUMMARY OF DISTRIBUTION OF CURRICULA IN CANADIAN INSTITUTIONS

. Professional Related
Institution .. or and
Educational Elective
Credits Per €Cent Credits Per Cent
1. Truro School of (Difficult to analyze)

2.

Household Science

MaeDonald Institute 20
@. A. c:.

Acadia University

a) 2 year course 4.
b) 4 year course 8.5
Mt. Allison

a) 2 year 8

b) 4 year 12
MaeDonald €ollege |
Ste. Anne's - MeGill
University

Manitoba Agric. College T
University of Manitobs

University of Toronto

University of
Saskatchewan 1l

University of Alberta 2.5

Mt. St. Bernard 9
St. Francis Xavier

., Ontario College for

Teehnical Teachers

11l.1

104
3
13.1

1.2

12.5
11

(Gourses not analyzed)

.7

5.2

12,5
16
16.2
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APPENDIX "CW

EXTRACTS FROM THE SUMMARY OF DR. GLADYS BRANEGAN'S SURVEY OF

HOME ECONOMIGS TEACHER TRATNING UNDER THE SMITH-HUGHES
| AGT 1917 TO 1927 |

Problems of Development = Preéent and Future

1. Progress in teacher training is very closely tied
up with the developments within the schools, but the universities
and coileges cen and should assume the responsibility for tak-
ing the lead in certain projects, while waiting upon field
developments for others. Some problems can be solved only
through joint activity or educational research and field work.
Meny problems of ﬁbéational home economics education are the
same for all states and therefore suitable studies can and
should be made by a national agencye.

2. The immediate problems of development in the field

of pre-employment teacher training seem to consist largely in

the improvement of the quality of work already started. First,
there is heed for better guidance service before students are
admittea t0 the teacher-training course in order to avoid some
of the all too common tragedies resulting from training young
women obviously unsuited to the job of teaching home-msking.
The interesf and asdvantages of home economics teaching need to
receive more publicity in order to attract a greater number of

capable students, as the future development of this work



APPENDIX
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o (a) Home Economics Teacher-Training Under the
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(b) Survey of Teacher Training in the Land Greant

Colleges 1930,
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depends upon the quality of the teachers and leaders now being
trained.

3. Each institution should subject the content of
its various courses to critical analysis to.insure the function=-
al value of each topiec and to avoid duplicatidéns. A4s éolleges
receive students who have had better home-making training in
the junior and senior high schools, together with more adequate
backgrounds in home-making, through homé projecf work, they
should be able to decrease materially the amount of traditional
home economics eontent'and to make room for the study of some
of the newer and more vital aspects of modern home-making.
Phases of the work which are-of paramount importance but which
are not yet adequately developed are: (1) home managemént,

(2) child development and (3) family and community relation-
ships. These call for strong supporting subjects in the social
seciences. These will doubtless bring into question, if not
replace, some of the required ﬁoanunctioning work in natural
éciencés in the present curriculum.

4. Passing to the professional side of the teacher-
training program, we find great need for improvement. First
and foremost, it is essential that institutions recognize that
if the work of teacher-training in home economics is to succeed

it is essential that the preson directing it have:- (1) a strong

combination of training dhdvexperieﬁCe.in home-making,
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(2) vocational home economics teaching experience and (3)

advanced educational study. These standards ha#e more often

- been approached for the‘special methods teacher, who is usually
in charge of the t eacher-training work than for the assistants
who frequently supervise the student teaching.

5. One of tne most serious shortages of the present
facilities is the lack of vocational home-making classes for
supervised teaching. This seems t0 be a reasonable standard
and one which should be reached through a system of apprentice
teaching, if the local work is not or can not be placed on a

vocational basis.

6. The Special Method s courses have so many functions
to fulfill thét their content hgs to be a matter for very care-
ful selection. Aside from the study of selection and preparation
of home-making content and methods of teaching, other topics,

which need consideration here if they are not covered elsewhere,

are the functions of vocational education, various types of
home economics education, principles and applications of job
analysis, community surveys, home projects, the problem solving
method, home economics tests and measurements, related subjeets
 methods and problems of part-time and evening home-mgking

classes. Much progress must be made before this proféssiona;

work approaches the ideal.
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T. What is most needed in home economics education

today is more experimenting with new content and methods to

prove the value and applicability of our theories to actusal

sehool situations. Therefore, the effective teascher-trainer

must have an appreciation and vision of the possibilities

along these lines and must be able to inspire the potential
teachers in her classes with a desire to make some contribution
to the realization of better home-making teaching. That inst-
itution will best serve the interest of its state, present
studentsﬁand alumnae, whiéh works in close cooperation with its
State and Federal officials, since their interests and object-
ives are identical; namely, the best possible preparation of

teachers for classes administered under the most favourable

conditions.
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APPENDIX "D"

SUMMARY AND CONCLUSIONS FROM THE LAND GRANT GOLLEGE

SURVEY 1920-1930 - P. 292-296

A. Needs

"The meens by which teacher training program in
land-grant institutions may best be maintained on a high level
of effectiveness and good practice, or by which advancement
of existing practices to higher levels may’bé attained, appear
on the basis of evidence available to be as follows:-

l. More carefully defined and more scientifically
validated objectives for teacher preparation in the institutions
should be established. Existihg analysis of the activities
of teachers-in-service, as determined by the life needs of
pupils, should be used as the starting point for intensive
study and research.

2. Study should be undertékén of the conditions of
supply and demand in each state and redirection of the in-
stitutional activity made in the light of the findings secured.

3. The existing concept in some institutions of the
preparation of teachers as an incidental function of the

academic work in Arts and Sciences, or of the techniecal work

in home economics or similar subjects must be replaced by the

econcept of teacher prepa}ation as a professional activity worth
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while in itself and comparable in importance to the work of

other professional schools of the institution.

4. Especially necessary is the provision in many
institutions of 8 campus training school, j
5. Teachers of courses in Education do not yet com-

pare favorably with teachers in other major fields in respect

to their professional training in the field of their specialty.
The median of one year's training of staff members in pro-
fessional education is less than one half year more than that
of the average graduate of teacher-training curricula in land
grant institutions.

6. Rapidly rising standards for teachers in the
public schools necessitate numerous institutional provisions
for management of student personnel to meet these standards.
Hence the development and use of selective measures based on

‘seholarship marks, in high school and college, tests of

personality end related traits, intelligence tests, health
examinations and similar means is highly desirable.
7. The needs of prospective publie school teachers

should be given more consideration in the instructional work

in technical and academic subject matter fields ee.. In most

institutions training in two or three fields of subject matter

rather than primarilyyin one is desirable in order to meet the

needs of the high schools for teachers of combination subjects.
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B. Conclusions re Home Economics Tesacher

Training

The land-grant institutions may safely continue
their present general program of development of the field
of home economics teacher-training, and should greatly ex-
rand their moderate program of refinement of instructionsl and
related procedures in this field. The proportion of high
school girls who are taking dourses in home economics is con-
stantly increasing; while it is estimated that nearly 40 per
cent of the high schools of this country do not yet offer
home economics .e.... Hundreds and perhaps‘thousands of
public schools in many states will soon require additional
‘new teachers of home econmomics as additional funds become
available. The land-grent institutions constitute one of
the very best among all agencies that train teacheré of home
" economics. The potential field of service of home economics
education to the States and to the Nation constitutes a
challenge that may be confidently expected to insure constant
upbuilding of home economics teacher-training in land-grant

institutions.



