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Abs tract 

The perceptions of parents of children with cognitive 

disabilities, with respect to their children's transition 

from school to employment, were examined in this thesis. 

These perceptions were ascertained through the use of a 

survey, through individual interviews with parents, and 

through discussion groups between parents. The experiences 

parents have had with respect to the school-to-work 

transitions of their children varied. The results suggest 

that parents have concerns about the preparation and 

implementation of the transition from school to work and 

adult life. There is furtber evidence to suggest that the 

school-to-work transition is a trying period for parents and 

that they have certain preferences, expectations, and needs. 

Implications for schools and adult service agencies are 

discussed and recormendations for improving the school-to- 

work transition process from a parental perspective are 

provided. A better undetstanding of parental perceptions by 

the professionals involved in the transition process may 

lead to smoother schooi-to-work transitions for young people 

with cognitive disabilities. 



Acknowledgements 

The completion of this thesis would not have been 

possible without the input of manp people. 1 wish to 

express my gratitude to the following: 

- to my advisor, Dr. Richard Freeze whose constant 

guidance and support was invaluable and much 

appreciated, 

- t o  D r .  Zana Lutfiyya and D r .  Rod Kueneman for being on 

my t h e s i s  conunittee and for providing their time and 

insights, 

- t o  the  parents who participated i n  th i s  project for 

sharing their experiences and thoughts and without whom 

this study would not have been possible. 

Pinally, f would like to thank my wife Harlene for 

being a steady source of encouragement and inspiration, t o  

my daughter Shaylyn for being a constant joy, and finally, 

to my daughter Chelsea whose short life so enricbed mine. 

To my family, I dedicate this thesis. 



iii 

TABLE OF CONTENTS 

ABSTRACT 

ACKNOWLEOGEMENTS 

LIST OF TABLES 

Chapter One - INTRODUCTION 
Purpose of the Study 

Statement of the Problem 

Educational Significance 

Definitions of Terms 

Limitations of the Study 

Chapter Two - REVIEW OF THE LITERATURE 
Parents of Individuals with Disabilities 

Stress and Grief of Parents 

Vocational Aspirations and Expectations 

of Parents 

Parents' Experiences with School and 

Service Agencies 

Parents' Concerns 

Research Implications 

Sunanary and Conclusions of 

Literature Review 

Research Questions 

Chapter Three - RESEARCH METHODOLOGY 
Participants of the Study 

Research Design and Procedure 

i 

ii 

vii 

1 

2 

3 

4 

8 

15 

18 

18 

18 



Instrumentation 

Phase II Discussion Groups and Interviews 

A Word On Qualitative Research 

Chapter Four - RESEARCH FINDIRGS 

Response Rate 

Interview and Discussion Groups Data 

Analysis: What the Parents S a i d  

Category Identification 

Work Experience 

Parent Involvement 

Positive Experiences 

Negative Experiences 

Support Groups and Networks 

Frustration 

Transportation and Mobility 

Integration 

Quality of t i fe  

Residential Concerns 

and Opportunities 

Comunity Involvement 

Friendships 

Expectations 

Concerns 

Mat ching 

Importance o f  Wotk 



Lack of Follow-up and Cormitment 

Lack of Cooperation Between 

Key Groups 

Sense of Not Being Listened t o  

Advocacy and Parental Input 

Funding 

Information Wanted 

Cooperation and Collaboration 

with Parents 147 

Hwnan Element 147 

Feelings of Stress 148 

Intimidation 149 

Contact 150 

The wwSystem" 150 

What the Patents Want 151 

Parentsw Recomendations and Solutionsl53 

Chapter Pive - CONCLUSIONS AND RECOMMENDATIONS 158 

Conclusions and Implications 158 

Recomendations 164 

Considerations for Future Research 170 

Suimiary 171 

REFERENCES 173 

APPENDIX A 

APPENDIX El 

introductory Letter to Patents 

and Consent Form 

Reminder t o  Parents 



Appendix F 

Appendix G 

Appendix H 

APPENDIX C Parent Q u e s t i o n n a i r e  204 

APPENDIX D Glossaty of Terms 209 

APPENDIX E Letter t o  Parents Concerning 

Discussion Goups, Interviews 

and Consent Porm 211 

Letter t o  Parents Concerning 

Discussion Groups 214 

Discussion Issues Given Parents 215 

E t h i c s  Approval Potm 217 



vii 

TABLE 

LIST OF TABLES 

PAGE NOMBERS 

1. Parent participation in intezviews 

2. Parent participation in discussion groups 

3. Total participation in interviews and 

discussion groups 

4. Gender of respondent 

5. Relationship to child 

6. Age of parent 

7. Degree to which 

child's independence is limited 

8. School placement of child 

9 .  Type of work expected after graduation 

10. Type of work preferred after graduation 

11. Importance of work after graduation 

12. Extent of concern of employment situation 

13. Extent of satisfaction with schools 

14. Extent o f  parent's involvement 

15. Extent of involvement parent would like 

16. Extent patents believe views/wishes 

are taken into account 

17. Extent parents have been involved in 

the advocacy or training of students 

with disabilities 



Chapter One 

INTRODUCTION 

mployment ia aa important aapect of an individual's 

life. The praniise thrt emploment i a  necessrry ta gain full 

acceptance in society underscores its àmportance (HcDonnell, 

nardman, 5 Hightower, 1989). Thcre is a growing assumption 

that all students with disabilities should be pcepared for 

employment rad that preparation should begin in school 

(Chadsey-Rusch, 1990; Rusch, Chadsey-Rusch, 6 trgomrcino, 

1987). 

The importance of employment for students with 

disabilities means that high school progtams likely will 

focus increasingly on the skills and knowledge that these 

students need to live as independently as possible in the 

adult world. Vocational education and training and 

employment etpetiences likely will assume larger roles in 

the overall curriculum. These roles increasinglp wil 1 

include a variety of options, such as comnunity-based 

vocational training, vocrtional educrtion classes, and paid 

work experiences. Regulrr education, rpecial educrtion, and 

vocational education iderlly should work together to promote 

succeaaful emplopinent options f o r  youth with disabilities. 

A cooperrtive relationahip between the parents of 

students with disabilitier, @ducation personnel, and adult 

service delivery providers is integcal to school-to-work 
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transition p l m i n g .  In order to develop relevant and 

functional curricula for students with disrbilities i t  is 

necessaty to know the instructional priorities of parents 

(Epps & Myera, 1989). Unfortunately, most professionals 

have had a Lack of understanding of what it  merna to  be a 

patent of a chi ld  w i t h  a d i s a b i l i t y  (Anderegg, Vergason, & 

Smith, 1992). This lack of understanding contributes to 

what Anderegg, Vergason, and Smith (1992) cal1 a barrier to 

improving comunications between professionals and parents.  

Hardman, D r e w ,  Egan, and Wolf (1991) referted to the 

relationship between parents and professionals as one 

"markcd by confusion, dissatisfaction, disappointment, and 

anger" (p 48 ) . 
The period prior to, during, and following the 

transition front school to adult Iife can be a trying one for 

parents of youth and young adults with disabilities. The 

school-to-work experience is a time of transition for them 

as much as it 1s for their chitdren. 

Purpose of The Studv 

The insights parents can offer about the posi t ive or 

negative aspects of the transition process from school to 

work and adult life are valuable. An auarenesr of the 

perspectives, concerns, needs, and p r i o r i t i e s  of parents may 

lead to a bette? understanding by school personnel and adult 

setvlce workera of the school-to-wotk pmcess .  



To t ry  and understand what expesiences parents and 

their children have had and hou these experiences have 

inf luenced thear perceptions, a t was imperrtive to off er 

parents opportunites to share their insights and their 

stories. This study wrs a two stage process, In the f i r s t  

stage, parents completad a questioaaaire concerning their 

perceptions. In the second stage, parents were given the 

opportunity to elaborate on their perceptions in individual 

interviews, as well as to share their thoughts through 

discussion groups. 

Statement of the Problem 

The probhm investigated in t h i s  study was the affect 

the planning and implementation of the school-to-work 

transition has on the concerns, desires, preferences, and 

needs of parents of youth and young adults with cognitive 

disabilities. In essence, parents' perceptions on the 

transition from school to work was investigated. The views 

of parents were explored t o  ascertain their beliefs, the 

foundations of those beliefs, and theit views on the school- 

to-work process. 

Furthemore, the telatioaships between certain 

vocational preparation strategies, parental experiences, and 

variables such as mainstteaming .ad support networks were 

investigated to determine theit affects  on parental 

perceptions. The information gleaned may eahance the 
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school-to-work transition process. 

There i s  still r paucity of reseatch on why parents 

have the perceptions they do within the realm o f  

transitionhg from school t o  employment and adult life for 

their children with cognitive disabilities. However, 

researchers contributing t o  the literature on parents of 

children with disabilities suggest that many parents have 

experienced a lack of services, assistance, and supports 

from school systems (Ferguson, Ferguson, â Jones, 1988; 

Waggoner b Wilgosh, 1990) and that parents have real 

concerns about the transition of their children to adult 

life and employment (Chadsey-Rusch, 1990; Davis, 1988; 

Fourqurean 6 Lacourt, 1990; Hill, Seyfarth, Banks, & Wehman, 

1987 ) .  

Before education personnel and comnunity service 

delivery workers can accomodate parents' needs in the 

transition process, patents' perceptions, including the 

basis for them, need to be known and understood. 

Educational Sianif icance 

It ha8 been a r i d  that the opportunity to  work is 

extremely Smportant to people uith cognitive disabilities in 

their quest for respect and achievement (Stark & Goldsbury, 

1988). Considering this, 8 au jor goal of high school 

education for students with cognitive disabilities should be 

placement in cornpetitive or supported employment. Idcally, 
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a long-range vocational goal for every individual with a 

cognitive impairment should be placement in some kind of 

employment situation (Hasazi Clark, 1988). 

Pilley (1988) s~~lllled up the ebucational significance of 

employment by stating that if the ultimate goal of education 

is employment and independent living to the greatest extent 

possible, it is vital t o  a s s e s s  the level o f  success of 

graduates in these areas. Wisniewski, Alper, and Schloss 

(1991) t a k e  Pilley's view one s t r p  further by contending 

that the ultimate goal for al1 students should be, not just 

employment, but competitive employment. There are studies 

indicating that many individuals with disabilities do not 

find, or are not able to maintain, employment in the 

community (Will, 1984a; Agran, 1987; Edger, 1987) .  This is 

due t o  a myriad of factors, including: job market 

conditions, the extent of family and friendship networks, 

the gender of the individual, a lack of inter-agency 

coopetation and coordination, the level of disability of the 

individual, and parental influence and attitudes (Brickey, 

Campbell, & Browning, 1985; Chang, 1988; Hoisch, Karen, 6 

Ptanzini, 1992; Riernan, McGaughey, & Schalock, 1988) .  

Suggestions have been made which might reverse the lack of 

employment for iadividuals with disabilitles. These i n c h d e  

more emphasis on vocational training and work exposure, 

bettet 1 inkages with appropriate service providers, an 
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incteased focus on placement in conmuaity-based employment 

during careet/vocational p r o g r d n g  , iacreased f 01 1 ou-up 

and follow-along contact and support during the post-school 

stages of transition, good job matching, a solid and 

energetic transitional team effort, and the empowerment of 

families to be active participants in the transition 

planning process (Frank & Sitlington, 1993; Heal, Copher, De 

Stefano, 6; Rusch, 1989; Roesser, Brolin, 6 Jahnson, 1990). 

While vocational training programs have evolved to 

reflect the current philosophp o f  inclusion in which the 

importance of comnunity integration is stressed, the 

movement from school to successful employment often results 

in unemployment or underemployment for individuals with 

disabilities (Hasazi, Gordon, Roc, Hull, Finck, & Salembier, 

1985; Weisenatein, Stouitschek L Affleck, 1991). f t  should 

be a function of the school system to improve the transition 

systems, if improvements are warranted. 

The role of the parents in the procesa of transition 

for youth with disabilities is one o f  great importance. 

Their input into school-to-work progrun planning is vital 

for a smooth transition and increased chances for success. 

The need and necessity of parental participation in program 

planning has been wel1 documentcd (Btantlinger, 1991; 

Elksnin 6 Elksnin, 1990; Everson, 1990; Miller, La Follette, 

6 Green, 1990; Haring, Lovett, 6 Saren, 1991; Steere, 



Pancsofar, Wood & Becimovic, 1990).  

However, despite a strong emphasis on the need for 

parental participation, a chasm remains between school 

systenw and adult service personnef and parents. There have 

been discrepancies between the p r i o r i t i e s  and desired 

outcomes vslued by professionals and parents. fa addition, 

parents have tteported needs that were not being met and 

concerns that were not addressed (Ferguson, Ferguson 6 

Jones, 1988; Penner, Douglas & Van Lieshout, 1992; Waggoner 

6 Wilgosh, 1990). As such, the perception of success i n  

school-to-work trsnsitioning by professionals is dubious. 

Brantlinger (1991) argues that the frequently encouraged 

notion of patents as partners i s  mere rhetoric because 

parental involvement is somewhat of a formality which lacks 

substance, and that the opinions of parents are not valued, 

but rather dismissed. 

The educational significance o f  the problem is that 

parents, the ultimate advocates and case managers for their 

children (Goodall 6 Btudec, 1986), may not be satisfied w i t h  

the school or adult services provided in the realm of 

transitioning from school to the adult world. On a similar 

note, parents may not be s a t i s f i e d  due t o  a lack of 

services. Their perceptions need t o  be understood to better 

accomodate their needs as wetl as those of individuals with 

disabilities who are leaving school. 



Understanding the situations and views of the parents 

of youth with cognitive disabilities in transition is 

essential if parental needs are to be met successfully. 

Def initions of Terms 

The population o f  people with disabilities which is 

referred to in this paper is not confined to those with any 

specif ic disability, unless otherwise noted. They include 

those with mental, physical , visual and hearing impairments, 

as well as those w i t h  multiple disabilities. The 

definitions for the various disabilities are a means to 

identify groups of individuals, but we are cautioned to 

remernbet that "categories are simply terms used t o  confirm 

that individuals in our society differ from each other" 

(Ysseldyke d Algozzine, 1982 ,  p. 43). Values and attitudes 

of society evolve and, as such, so do the definitions of 

disabilities (Brown, 1987). 

Despite the variability in form and sever i ty  of 

disabilities among the children of the parents involved in 

this research study, they each have a cognitive disability 

to some degree. Cognitive disabilities can be described as 

those which can include memory deficits, problems in 

processing abstract information, poor retrieval of stored 

information, and impaired processing, initiating, and 

carrying out of actions (Wehman, 1992) .  A cognitive 

disability can a l s o  result in reasoning deficits, poor 
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judgement, difficulty in generalization, problems with 

attention and concentration, and problems uith processing 

and sequencing information (Wehman, 1992). Cognition has 

been described as m'...the process o f  acquiring a conscious 

awareness that helps us know and understand in a wide 

spectrum of activities, such as temembering, learning, 

thinking, and attendingw' (Bailey, J r .  & Wolery, 1989, p. 

2 7 6 ) .  ln broader terms, Bailey, Jr. and Wolery (1989) 

stated that cognition is composed of mental processes by 

which individuals acquise knowledge. 

Included among children who have been referred to as 

"exceptional" are those with disabilities (Kirk 6 Gallagher, 

1985). In the educational sense, children are considered 

exceptional "if their development deviates in kind and 

degree to such an extent that they require educational 

provisions not needed by most children for maximum 

development" (Kirk b Gallagher, 1985, p. 3). This term can 

be relevant in school-to-work transition practices as 

particular vocational training and school-to-work transition 

programs are tailored for individuals by virtue of their 

disabi lity. 

The terms 'disability" and "handicapw' are often used 

interchangeably (Davis 6 Bullis, 1990) and not necessarily 

approptiately, as they do not necessarily refer to the same 

concept. Wright (1983) desctibed both concepts as they have 
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been delineated by the World Health Organisation in 1980. A 

disability refers to a limitation of function that results 

from in impairment of a specitic organ or body system. A 

handicap describes the actual obstacles encountered by the 

individual in real life cesulting from a disability. By 

reason of that distinction, a disability miqht or might not 

result in a handicap. As Stewart (1974) points out, whether 

a handicap results from a disability depends not only on the 

severity of the disability, but also on the environment, the 

situation, and the individual's adaptation. The term 

"impairment" refers to the damage, injuty. or incapacity 

that an individual has (Peterson, 1987). The term 

impairment haa been used synonymously with disability 

(Peterson, 1987) .  

Bowever, as Davis and Bullis (1990) indicate, the terms 

have been misused. Therefore, although the distinction will 

be adhered t o  as closely as possible i n  this paper, the 

usage of either "disability" or "handicap" as used by other 

writers and researchers cited in this paper will not be 

altered. To do so would be to presume their intentions and 

inevitably lead to erroneous assumptions. 

The definition for mental retardation has recently b e n  

changed. Currentl y, "mental retardation ref ers to 

substantial limitations in present functioning. It i s  

characterizcd by significantly subaverage intellectual 
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functioning, existing concurreatly with related limitations 

in two or more of the following applicable adaptive skill 

areas: conmunication, self-care, home living, social skills, 

comunity use, self-direction, health and safety, functional 

academics, leisure and work. Mental retardation manifests 

before age 18" (Seiter, 1992, p. iii). The tern mentally 

handicapped will refer to individuals who are mildly, 

moderately and severely mentally retarded unless 

specifically indicated. 

There have b e n  a nurnber of terms used synonymously by 

educators and researchers with vocational training, such as 

vocational education, work education, work experience, 

vocational skills training, job training, and so on. The 

terms are often used loosely and they are not often defined. 

White, Smith, Meers, and Callahan (1985) referred to 

vocational skills training as preparing special needs youth 

for employment through instructional formats which utilize 

proven special and vocational education procedures. 

The tenn "wotk training" was defined by Peck and Hong 

(1988) as a "medium through which work-related skills such 

as punctuality, concentration, persistence, and stamina are 

developed; the actual task is unimportant in relation to the 

devalopment of desirable attributes" (p. 1 4 9 ) .  This implies 

that training encompasses a wide spectrum of related 

behavioura other than the specffic, vocational tasks. The 
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terms work experience, work training, and vocational 

training are often used synonymously in the literature, as 

they will be in this paper. 

There are several othet terms used in the world of 

school-to-work transition and vocational prcparation f o r  

people with disabilities which require clarification. As 

defined by Schalock, McGaughey, and Kiernan (1989) they are 

as follows: 

(a) sheltered employment: '@employment in a 

controlled environment, where payment is typically less 

than the minimum wage" (p. 81) 

(b) transition training/employment: "employment 

that provides time limited support leading to 

competitive employment, where payment is 

typically at less than the minimum wage" (p.81) 

(c) competitive employment: "unsubsidieed 

employment where payment is at or above the minimum 

wage including certain enclaves, work crews, and 

empl oyment in regular jobs, even when f 01 low-al ong 

services are provided.'@ (p.81) 

(d) supportad employarent: "employment that requires 

intensive ongoing support, utilizing worksites where 

persons without disabilities are employed, where 

payment is most often at less than minimum wage" 

(P-81). 
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Supported employment has also been defined as "paid 

employment for perrons with developmental disabilities for 

whom competitive employment i t  or above the minimum wage Ls 

unlikely and who, because of their disabilities, need 

ongoing support to perform the work. Suppott is provided 

through activities such as training, supervision, and 

transportation. Supported employment is conducted in a 

variety of settings, particularly, work sites in which 

persons uithout disabilities are employed" (Wehman, Sale, & 

Parent, 1992, p . 4 ) .  While the wages earned may depend on 

the amount of work pcrfonied or the output, Wehman, Sale and 

Parent (1992) note that one of the key characteristics of 

supported employment is that of receiving reasonable pay for 

real work. 

In an article by Grif fin and Lowry (l989), supported 

employment was described as having the  components of 

competitive work in an integrated work site, ongoing support 

on the job, an emphasis on creating real work opportunities, 

social integration, and variety and flenibility. In 

addition, no one is excluded f r o m  supported employment on 

the basis of severity of the disability. Rather, the 

ongoing support 1s adjusted t o  accommodate the needs of each 

individual. 

While Schalock, McGaughey, and Kiernan (1989) state 

that certain enclaves and work ctews can be part of 
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competit ive employment, Griffin and Lowry (1989) indicate 

that mobile work crews and enclaves can be a part of a 

supported employment service delivery model. Depending on 

the nature and location o f  the work, the enclaves and work 

crews could a l s o  be opcrated in isolation, and segregated 

from individuaïs without disabilities. The primary 

difference between the two approaches is that, while mobile 

work crews operate out of a van and hold several contracts 

(typically in lawn maintenance, farm work, janitorial work, 

landscaping, etc. ) , enclaves pursue only one contract per 

group of workets with disabilities who are matched to one or 

more jobs within a Company. 

The term ''comunity empl oyment" has several of the 

components which are associa ted  with supported and 

competitive employment. it has been defined as paid work 

which takes place in natural settings ( L e .  settings not 

designed for special populations) and includes ongoing 

interactions w i t h  other employees, the overwhelming majority 

o f  whom neither receive nor provide habilitation services 

(Nisbet & Hagner, 1988). 

The t e n  "transition" is indicative of change (Knowl ton 

L Clark, 1987). It could be a change f tom one set of 

circumstances to another or from one environment t o  another 

(Meers, 1992). Transition has been defined as: 

... a carefully planned process which may be initiated 
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either by school personnel or aduit service ptoviders 

to establish and implement a plan for either employment 

or additional vocational training of a handicapped 

student who will graduate or h a v e  school in three to 

f i v e  years; such a process must involve special 

educators, vocational educatocs, parents and/or the 

students, and an adult service spstem representative, 

and possibly an employer (Wehman, 1984, pp. 23-24). 

Transition has also been def ined as "a bridge between 

the security and structure offered by the school and the 

risks of adult life" (Goodall 6 Bruder, 1986, p .  2 3 ) .  

Prom a service-planning perspective, transition is a 

process that includes high school, graduation, additional 

post-secondary education or adult services and the first feu 

years of employment (Wil 1 , l984b). 

Limitations of the Studv 

There are some variables which could have distorted the 

findings of this study. Not al1 parents initially invited 

to participate in the study responded or wisbed to 

participate. For patents who completed the questionnaire, 

the possibility remalns that their truc perceptions were not 

listed among the choices. To compensate for this the 

questionnaire containcd space for conunents or elaboration. 

However, not al1 parents elaborated or made coments on al1 

questionnaire components. Some parents who completed the 
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questionnaire did not participate in a discussion group or 

interview, thereby limiting theit opportunities to seek 

clarification about the questions or provide elaboration to 

their responses. 

Parents who participated in the discussion groups or 

interviews may have been hesitant t o  respond to some 

questions or they may have chosen not to disclose some 

information. Since much of the data gathered from this 

study was narrative in nature and disclosed in c lose  

proximity, there was an added possibility that the 

interviewee responded according to unconscious cues or 

reactions by the interviewer, however unintentional, or ta 

the cues or reactions of other participants in the 

discussion groups. Due t o  the nature of the discussion 

groups and the personalities involved in each of them, the 

discussions did not unfold in quite the same way in each 

case. However, efforts were made t o  prevent wide 

digressions by distributing the discussion issues. However, 

some parents did want t o  pursue certain areas. There were 

digressions and elabotations of issues which may have had a 

bearing on the responses of the participants. 

Some participants in the interview had originally 

indicated a preferance for a discussion group but were 

unabie to attend. Their responses and how they contributed 

to the data may have been dependent on whether they 
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participated in a discussion group or in an interview. 

The parents who participated i n  the second phase of the 

study, that is, in the discussion groups oc interviews, were 

not randomly selected. Some parents chose t o  take part 

while others did not. As such, the perceptions of those who 

did not take part in the second phase o f  the study were not 

probed and the full extent  of their perceptions remains 

unknown . 
There are three additional limitations to this study. 

F i r s t ,  the sample of interview respondents was small. 

Second, there was no control group used. Finally, the 

respondents v a r i e d  with respect to ethnicity, socioeconomic 

status, access to support groups, and the type and severity 

of disability of their child. 



Chapter Two 

ReVfEM OF THE LITERATURE 

In th i s  section previous literature on parents of 

individuals with disabilities is examined. The section will 

be divided into areas pertaining to  the stress and grief  of 

parents, parents' aspirations and expectations for their 

children, parents' experiences with schools and service 

agencies and, f ina l ly ,  parents' concerns. The research 

implications of the literature review will be discussed as 

will the research questions to be asked. 

Parents of Individuals w i t h  Disabilities 

Stress and arief o f  ~arwts.  Much has been written 

about the differences between parents and families of sons 

or daugbters with disabilities and parents and farnilies of 

children who do not have a disability. Previous findings 

differentiate parents of children with disabilities frorn 

other parents on the basis of increased caregiving demands 

(Harris & McHale, 1989: Erickson 6 Upshur, 1989 ) .  Children 

with disabilities make demands on a family's t i m e ,  

psychological well-being, rehtioaships, resources and 

freedom of movement (Brantlinger, 1991). This may 

contribute to the conunon theme of social isolation connected 

with f amilies of children w i t h  disabilities which 

Brantlanger refers to .  

The notion that increased stress is erperienced by 
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parents or families of a child with a disability has been 

well documented (Beckman, 1983: Dyson, 1991: Dyson L Fewell, 

1986; Friedrich 6 Friedrich, 1981; Razak 6 Marvin, 1984; 

Krauss, 1993; Hahoaey, O'Sullivan S Robinson, 1992; Minnes, 

1988; Waisbren, 1980). Flynt and Wood (1989) found the age 

of the child was not relevant to stress levels of mothers of 

children with a mental handicap. The notion that stress in 

families increases with the age of a child with a disability 

is not supportcd in a recent reserrch study on t h i s  tapie 

(Orr, Cameron, Dobson 6 bap, 1993). 

Stress levels have been found to be related to the 

child's need for spec ia l  care. the difficulty of the child's 

behaviour, and the child's ability to comunicate (Beckman, 

1983; Erickson & Upshur, 1989; Frey, Greenberg, & Fewell, 

1989). The severity of the disability has also been found 

to be related to the degree of stress and family 

difficulties. Families with a child with severe mental 

retardation were found to have more difficulties with family 

adjustment and daily Life than families with a child who had 

less severe mental retardation (Blacher, Nihira & Meyers, 

1987). Cohen, Agosta, Cohen and Warren (1989) reported that 

the severity of the disability and the family's capacity for 

coping are related t o  the difficulties experienced by 

families of individuals with disabilities. Some evidence 

suggests that families who have children w i t h  more sevete 



disabilities are more likely to be identified as 

"distressed" (Maboney, O'Sullivan & Robinson, 1992). 

Parents might al80 be under added stress due to the 

attention the child brings to himself/hecself (Baxter, 

1989). Dyson (1991) and Frey, Fewell, and Vadasy (1989) 
* 

suggest factors which seem to be associated with stress are 

uncertaintp about the child's future and a lack of 

information and understaading about the child's condition. 

Periods of transition in families with a child with a 

disability are often times of ancreascd stress and challenge 

for families (Crnic, Friedrich, & Greenbecg, 1983; Ferguson, 

Ferguson, d Jones, 1988; Goodall S Bruder, 1986; Turnbull, 

SUIllPners, & Brotherson, 1986). Adolescence may also be a 

trying time for parents. During adolescence parents may 

confront the realization of long-tem dependency and be 

facing numerous life issues, such as the youth's potential 

and vocational optaons (Hanline, 1991). 

The time o f  transition from school t o  the adult world 

is a particularly stressful time for parents of children 

with disabilities (Brotherson, Turnbull , 8 Bronicki, 1988; 

Hanline, 1991; Wikler, 3986b). The stress oa families with 

children with mental disabilities entering adolescence or 

entering adulthood have been alluded t o  by Konanc and Warren 

(1984) and Wikler (19868, 19863). 

The degree of social supports available to parents has 
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been found t o  influence the s tress  and difficulties they 

experieace (Todis & Singer, 1991). Ffynt , Wood and Scott 

(1992) found a celationship between the l eve l  of social 

support and the perceptions of stress by mothers o f  children 

with mental handicaps. Social supports can help parents 

cope with the changes they experience (Hanliae, 1991; Unger 

& Poweil. 1991). Seltzer, Begun, Seltzer and Ktaurs (1991) 

reported that the support provided by siblings toward their 

brother or sister with a disability had a positive impact on 

the well-being o f  the mothers. 

Other researchers have not found evidence to support 

the notion that families u i t h  a child who has a disability 

experience more stress (Frey,  Fewell, & Vadasy, 1989). 

Houser and Seligman (1991) found no difference i n  levefs of 

stress between f athers of adolescents with mental 

retardation and fathers of adolescents without mental 

retardation, but they did report certain coping strategies 

by the fathers of the mentally handicapped adolescents. 

There is recognition that f amilies o f  children with 

handicaps do cope well with the demands expetienced by 

having a child with disability (Noh, Dumas, Wolf 6 Pisman, 

1989; Erickson 6 Upshur, 1989). 

Some researchers have examined the influences the c h i l d  

and family have on each other. Harris and McRale (1989) 

examined the amount of  tinte parents spend with their 
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children. Their: results suggest that the more time mothers 

spend with a child w i t h  a mental handicap the more 

difficulty they experience in family l i f e .  Some evidence 

suggests that mothers may experience more stress than 

fathers (Beckman, 1991). However, Rousey, Best, and 

Blacher's (1992) research on perceptioas of stress and 

coping between mothers and fathers of children with severe 

disabilities who l i v e  at home found no major differences. 

Friedrich and Friedrich (1981) reported deterioration 

o f  family relationships when there is a child with a 

disability in the family while Dyson (1991) and Hahoney, 

O'Sullivan and Robinson (1992) indicate that, other than 

high Levels of stress, familîes with a child with a 

disabiiity differed very little from other families in 

family functionàag. ft appears that the majority of the 

farnilies adapt to difficulties. Kazak and Marvin (1984) 

found evidence from their research that the marital bonds of 

mothers of children with spina bifida were stronger than 

those of a cornparison group of families without children 

with a disability. 

The work of Kubler-Ross (1969) on mourning ai t e r  the 

death of a child has ptompted research on the feelings of 

parents who have a child with 8 diaability. In essence, 

when the disability i s  revealed parents undergo a grieving 

process. 
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BIacher (1984) presented a model o f  the gcieving 

procesa which incorporated levels or stages  of grief.  In 

Blacheres thrae-phase model parents go through a) shock and 

denial, b) reactions which may include a variety of 

fee l ings ,  such as ange?, hopelessness and shame, and c) 

acceptance and adjustment. According to this theory, 

parents of children with a disability go through predictable 

stages of adjustment and emotions over time. This stage 

theory is not accepted by everyone. There have been 

assertions that predictabfe, sequential patterns of  reaction 

by parents to having a son or daughter with a disability may 

not e x i a t  for many families (Allen S Affleck, 1985; Ctnic, 

Friedrich 5 Greenbetg, 1983) .  Crnic, Friedrich, and 

Greenberg (1983) presented a different notion of coping. 

Accordinq to their perspective, the wap parents of children 

with disabilities cope with problems and difficulties is 

related to t h e i r  perceptions of stress, the resources 

availahle to them, and the school, work, and neighbourhood 

environments in which they live. 

Olshansky (1962; 1966) attributed the term "chronic 

sorrow" to the experiences of parents of children with 

mental handicaps who were thought to be experieacing grief 

throughout their rives due to the birth o f  a child with a 

disability. One of the variables influencing the type and 

degree of these emotions is the type of disability (Harper, 
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1984; Barris, 1984; Harvey, 1984). 

In a research study designed to examine how chronic, 

disabling illness in r child affected the daily lives of 

three familias, Martin, Brady, and Kotarba (1992) reportcd 

low vitality, restrricted social life, and a preoccupation 

with decisions related to their social lives. The findings 

indicated the great impact the child's illness had on family 

members. 

Eveats, either positive or negative in nature, such as 

a change i n  school placement or a speciai event an the life 

of the child or family, can cause the recurrence of emotions 

of grief (Anderegq, Vergason & Smith, 1992; Gargiulo 6 

Graves, 1991). Witcher (1989) cautions professionals not to 

think that once any of the emotions i n  the grieving process 

are played out they are laid to rest. As the adjustment 

process unfolds, these emotions may resurface. There may be 

no conclusion to an adjustment ptocess. Rather, it may 

continue taking on different forms. 

Ometod and Buebner (1988) seiterated many o f  the 

previous research issues related to  parent's rtactions when 

they realized their child's disabL1Ztl was tevealed. They 

noted that the reactions o f  parents vary in intenrity 

depending in part on factors 8ucb as the sevetity o f  th8 

handicap, socioeconomic statua, relagious orientation, and 

the qua1 i t y  of interaal/external support systems . 
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Flagg-Williams (1991) identifies three trends that have 

infiuenced laterature on the perspectives on children with a 

disrbillty. While the chronic stress and stage theories 

have left their mark, the third trend, and the one becoming 

increasingly prominent in reserrch, involves the interaction 

of families and the enviroament. The areas included in this 

approach are a o t  just familg life, but aocial life, schoof 

life, and employment. The variables within these 

environments influence families' perceptions and behaviours. 

Despite the research iadicating levels of stress, the 

grieving process, and family life difficulties o f  parents 

who have children with a disability, caution should be taken 

not to stereotype them as being in continuous distress by 

virtus o f  having a child with a disability. The stages of 

the grieving process do not always occur in a predictable 

order and not al1 parents are affected to the same extent by 

a particular emotional phase of the grieving process 

(Witcher , 1989). 

Gallimore, Weisaer, Kaufman and Bernheimer (1989), 

using an ecological perspective in their study of families, 

found great variation8 between families. There were 

differences in the extent familias wete involved in 

organisations, in the division of labour among members, and 

in the way they constructed their enviroments to 

accommodate their child's needs and circumstances. Also,  
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the complexity and diversitp of eavironmental influences on 

families where there is child w i t h  a disability should be 

kept in mind. The influence of environmental factors such 

as parents' emotional attitudes and time ipent with the 

child might influence one frmilp but would not necessrrily 

influence another family in a similrr wap (Flagg-Williams, 

1991) .  The dynamïcs o f  familier are far too cornplex. 

Further, Glidden (1993) asserts that although there is a 

notion that a family with a child with a disability is a 

family with a disability, the extent of their adjustment is 

influenced by the presence or absence of positive outcornes. 

Huch o f  the research on parents' reactions and feelings 

deal with the early years o f  the chiid and much of the 

research focuses on the diagnosis o f  a disability of a 

child. In some ways, the circumstances are repeated years 

later during the transition from school to work. The 

variables that play such a prominent role in shaping 

parent's feelings in the early years appear to reemerge in 

the high school years as the student psepares to have the 

school system. 

fa sumnary, the factors asrociated with familier of 

individuah with disabilities have been identified as social 

18018tl0rI and increased stress. The 8tte8s of  the families 

have been identified to be telrted to: 

- the severity o f  the disabilitp, 



- the difficulty of the child's behaviour, 

- the child's ability to eomnunicate, 

- changes i n  school placement or rpecial avants, 

- periods of transition such as into adolescence or 

from achool t o  adulthood, and 

- the degrec of aocial supports available to 

parents. 

There i r  also some evidence to suggest that parents of 

childrea with disabilities do not, generally, have more 

stress and problems in f m i l y  functioning. Rather, the way 

parents cope is situation specific and depends on a variety 

of variables, such as : 

- their perceptions of stress, 
- the resoutces available to them (from school, 
work, and neighbourhood), and 

- the interaction of the fsmily and the social, 
school, and employment e n v i r o ~ e n t s .  

Vocational asmirati~ns and exi~sctations o f  ~arents. 

Parents' views on high school preparation for 

employment for atudents w i t h  disabiliti8s have revealed 

concetn. In a study conducted by Bent and Halpern (1986),  

409 o f  the parents indicated vocational preparation for 

students w i t h  diaabilitiea uas the weakest part o f  the 

curriculum. 

Epps and Heyers (1989) aurveyed the parents of children 
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with severe and profound disabilities with regards to the 

their priorities in the domeatic, vocationrl, conmunitp, and 

Leisure domains. The vocational domain was ratcd 8s most 

important for most age levels, despite few parents 

anticipating either part-time or full-time mnployment for 

their children. These findings mrr be misleading. The 

vocational domain pertained to wotk responsibilities at home 

and not necessarily in actual paid employment. 8180, the 

concept of supported emplopment was not presented, which 

perhaps lad to lower work expectations. 

In a study conducted in Virginia, Seyfarth, Hill, 

Orelove, and MeMillan (1987) examined the vocational 

aspirations that parents of individuals with mental 

handicaps had for their children. The parents' aspirations 

were influenced by a number o f  factors. Parents of older 

individuals and parents of childrea with more severe 

disabilities had lower aspirations than parents who had 

younger children and children who had higher developmental 

functioning. 

A relationship betwsen expectations and the aeverity o f  

the disability was reported by others. Souers and Powets 

(1989) tepotted that parents of pauth with severe and 

multiple disabilities believad their sons or daughters were 

ualikelp to wotk ia nonsbeltered wotk sites. 

Pilley (1988) found parents of students w i t h  moderate 
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mental handicaps wete more likely to indicate satisfaction 

with the job placement o f  their sons or daughters than 

parents of  chi ldren who were mildlp mental 1 y handàcapped. 

Also. parents' expectations o f  type of placement dif f ered 

betueen the two groups o f  parents. Ia Pilley's atudy. 

fifteen of twenty parents (75%) of moderrtely handicapped 

young adults anticipated sheltered emplopment, whereas 

sixteen of twentg-seven (59.2%) parents of the mildly 

handicapped people planned to be in competitive employment. 

While the parents of mildly mentally handicapped students 

had greater expectations, they also had greater 

disappointment with job placement. Patents o f  moderately 

mentally handicapped students had lower expectations but 

also reported more satisfaction with job placement. 

Other factors considered important by most parent s  were 

autonomy on the job and the opportunitp to advance to 

position8 with more pay.  Sepfatth, Hill, Orelove, HcMillan, 

and Weàman (1987) suggested that parents might adjust the 

vocational aspiration8 they have for theit son/daughter 

according to avaiiable vocational opportunities, labour 

market conditions, the dentonsttated potential of their 

child, and with ra iacreise in information upon which t o  

base thair judgements . 
Sowers and Powers (1989) auggeated that support and 

involvement from parents can be attained by sharing the 
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success of individuals who have disabilities similar to 

those of t h e i r  childrea and bp giving parents the 

opportunitg to sse theit child in  a conmunity work site. ft 

was n o t  knoun whether these utrrtegies would 8180 influence 

parents ' vocational aspirations. 

There is some evidence to suggest thrt gender 

dif f erences influence the amployment situatf on8 anticipated 

by parents, with male8 expected to be employed more than 

f emales (Epps & Meyers, 1989). 

Lou vocational expectations from parents have been 

reported by Hill, Seyfarth, Banks, Wehman, and Orelove 

(1987). In their survey of 660 parents/guardians of  

mentally handicapped individuals who were receiving rdult 

services from agencies for the mentally handicapped, only 

12% of the respondents expressad a prefetence f o r  

cornpetitive employmeat for their child. Parents of 

individuals wàth mild or moderate mental tetrrdation 

preferred a placement in 8 sheltered workshop, whereas 

parents of children with severe/profound disabilities 

selected rctivity centres as the optimal placement. An 

interesting finding i s  that improving working conditions or 

increasing urges was of little intetest to il 1  parents, a 

finding not supported by the tesertch of McNair and Rusch 

(1991). The evàdence from the atudy by Hill, Seyfirth, 

Banks, Wehnin, and Orelove (1987) auggests parents have low 
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vocatioaal expectations. 

Somewhat higher expectrtions and higher aspirations 

from parents of children w i t h  disabilities of vatious tinds 

were repotted in other research. Haring, Lovett and Saren 

(1991) reported only 408 o f  the parents o f  129 high school 

graduates with a varietp o f  disabilities believed their 

son/daughter would not fuaction w i t h  eompetence in a 

coimnuaitp setting. Sixty p c t  cent of the parents waated 

their child to be as independent as possible in temm of 

social, vocational, and residential independence. Although 

two-fifths of the parents did not express this desire, 21% 

indicated a preference for having their children stay at 

home instead of going to work. One suggestion wa3 that t h i s  

was a reflection of an overprotectionist attitude (Hating, 

Lovett, 6 Saren, 1991). Vocational aspiratfons by parents 

for the i r  childrren with disabilities have been found to 

exceed their expectations (Mclair 6 Rwch, 1991) . 
Turabull and Tusnbull (1988) have suggested that low 

expectations may be due to lack of auarenesa o f  vocational 

options, overpcotection, or an unwilliagaess ta let go. 

They further ruggert that 8 rhift from specialired aettings, 

special clrsaes, and sheltered workshopa will raiae 

enpectations . 
An emphasis on the development of ftiendships, 

increased opportunitiea f o r  decision-making, and future 



32 

planning are inherent in rairing expectations. Evideace 

suggests that parents whose children attend apecial schools 

believe that placement i n  a more i ~ tegra ted  environment 

would prove a negative expesience, wheseas parents of 

children who attended integrrted program had positive 

feelings about integrated environments (HcDonnell, 1987). 

Fear of unknown environments or environments with which one 

has had little enpesience could lead to caution and 

avoidance. Poley (1988) reported hou parents, once f cari ul 

of conmunity-based employment, were delighted at the 

progress their children were making and became conmitted to 

the concept. 

Brickey, Campbell, and Browning (1985) enamincd the 

vocational backgrounds of 53 sheltered workshop employees, 

51 of whom were mentally handicapped, and who were placed in 

competitive jobs several pears later. O f  the 53 adults, 

three were identtfied as being severely mentallp 

handicapped, 23 were moderately handicapped, and 25 were 

mildly handicapped. The results suggested that those 

individu818 still emploped rftert four or tive years had 

parents who winted them in competitive employment and had 

much influence over them. The indfviduala who returned to 

the sheltered wotkahop had patents who ware not as 

aupportive of competitive mplopnient. The point made is 

that parents who desire competitive emplopment for theirr 
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children are more likelp to achieve thrt outcome. The issue 

of why parents preferred cornpetitive emplo~ent, while 

others were not 8s inclined, w88 not fullp rddressed. It 

was noted, however, thrt patents prrovided a more effective 

support system for competitf ve emplopaiant if the hrndicrpped 

adults in the study l ived w i t h  their parents, as oppoaed to 

having other residentiai arrangements. 

The particular vocational aspirations patents have may 

be influenced by what parents do'not know. Wehman (1988) 

suggests that many parents do not understand the concept of 

supported employment and many do not wirh to accept the 

risks of work. 

Raisang the expectations of parent8 $8 important as 

they can have a great impact on the employment potcatial of 

youth w i t h  disabilitier (Sowers 6 Powers, 1989). In al1 

likelihood, the vocational ertpectrtions of parents are 

influenced by what parents experience and perceive. 

Parentsg expectations for the pirticulir progrm they desire 

can be raSsed by progrmm that demonstrate that young people 

with disabilaties crn experieaca more integrrtioa, higher 

paying jobs, and 8uccssr on the job (Hill, Seyfarth, Banks, 

Wehman 6 Orelove, 1987). 

Through-out the laterature on parents' vocational 

expectations and aspirations for their children with 

disabilitiea, the me8889e, however subtle, 1s thit low 
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expectations and aspirations represeat shaltered workshops 

and high expectations and aspirations represent 

supported/competitive employment. Howevet, this distinction 

map be one anade by only educators and adult service spstem 

personnel. 

The vocational aspirations, expectatioas, and 

priorities o f  parents may differ from tbose of educators, 

rehabilitation, and adult service personnel. The meaning of 

success in a work placement m g  be different for parents as 

well. Wisniewski, Alper, and Schloss (1991) noted that the 

basis f o r  making decisions on the quality of a work 

experience program is the abilitp t o  successfullp provide a 

studeat with the skills needed to become successfully 

employed. 

In one study, succeas was def ined as paid employment of 

at ieast minimum urge, for 8t least  10 hourr r week and 

lasting 6 months (Heal, Copher, De Stefano, 6 Rusch, 1989). 

Falvey (1986) auggests that in determining the success of a 

school program for studeata with severe disabilitier, 

educrtors rhould take fnto accouat the type of job the 

gradurte &s doing, whether he/she gets a paycheque, heu much 

he/rhe gets paid, whether he/she geta to work on hia/her 

own, and whether the gtaduite likea the job. The parental 

definition of 8 succeaaful job placement mry incorporate 

additional features, or it might be more narrowly defiacd by 
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them. As for the student, it is important to determine what 

the definition of 8 successful school-to-work transition is 

for parents. 

fn sumnary, parents are concerned with high school 

employment preparation program for their children with 

disabilities. However, the voc8tionrl expectations and 

aspirations parents have for their chi ldren Vary. The 

variables influencing the vocational expectationa and 

aspirations parents have may be: 

- the age o f  the children, 

- the severity  of the disability, 

- parents' attitude toward work a8 a normal part of 

life, 

- the extent of parents' knowledge of vocational 
progtams and option*, 

- parents' expariencecl with having children in 
apecialired settings, 

- vocational opportunitics available, 
- Labour: market conditions, 

- the demonstrated potentir1 of the child, 
- the extent of the inÉomation w i t h  which parents can 

base their judgemeats, and 

- the gendet of the child. 
There is evidence t o  suggest that parents of children 

with more revere disabilities have lower expectations, more 
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satisflction with job placement, and 8 greater anticipation 

of sheltared vocation81 placements for their children than 

parents of children w i t h  less sevete disabilities. The 

reasons for these differences i n  expectrtions is not clear. 

There i s  conflicting evideace regarding the extent to which 

parents desire improved working conditions and increased 

wages . 
Generally, vocational expectations map be heightened by 

parental experiences involving the transition from school to 

cornpetitive amplopment, an emphaais on the development of 

ftriendships, incrersed vocational opportuaaties, a departure 

from specialized settings, and future planning and more 

knowledge of vocational programs and options. 

Patents' exsetiences with schools and service 

acrencies. Parents of children with disabilities have 

encountered difficulties in their interactions with school 

systems . Frustration with school personnel and school 

boards, lack of external supports, social concern8, and a 

concern about the child'a future are issues parents of 

childten with leitning diaabilities have expresaed (Waggoner 

d Wilgosh, 1990). 

In one studp, parenta described their feelings during 

the traasition from rchool to adult life (Ferguion, 

Ferguion, & Jones, 1988). They comented on a lack of 

services and lack of assistance by professionalr. A sense 
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of abandonment wrs also experienced when their son or 

daughter turned 21 because the services suddenlp ended. As 

a parent, Davia (1988) described the difficulties 8he 

encountered uad het concerrns during r school-to-work 

transition proces8 f o r  her child w i t h  a mental disability. 

In a studp bp Morgan-Redshaw, Wilgorh, and Bibby (1990), 

five motheta of heariag-imprited adolescents indicated that, 

while they a11 reported posit ive experiences, they were 

still concerned with the nrgative quality of many parent- 

professional relationships. mployment was aot one of the 

major themes which emerged. Epps and Meyerir (1989), and 

Meyers and Blachet (1987). however, have reported a high 

level of parental satisfaction with the educational 

programning provided to their severely hrndicapped children. 

Young adults with disabilities or their parents have 

indicated they had little input into the development of 

their employment opportunities (Penaet. Douglas & Van 

Lieshout, 1992). Haring, Lovett, and Saren (1991) 

interviewed the parents of 129 high achool apecial education 

graduates with 8 tange of disabilities to learn their 

perception8 on vrrioua issues. Almoat one-quarter of the 

parents interviewed indicated no involvement in their 

child's education. 

Parents want more involvement in the transition program 

for their children than they hava hrd in the past (McWair 6 
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Rusch, 1991). White parents want to participate in 

transition planning, Millet, La Follette, and Green (1990) 

have indicated that parents continue to feel unprepared to 

assume a leadership role in transition planning. A lack of 

knowledge or awareness o f  comnunity services for their 

childtan with handicaps has rlso beea reported (Kornblatt & 

Heinrich, 1985). 

The importance o f  parental involvemeat has been echoed 

to the extent that the absence of parental involvement can 

be perceived as wtong and in need of change. However, 

MacMillan and Turnbull (1983) suggest tbat parental 

involvement should be detemincd more by individual cases 

than generalizations. Their premise i s  that soma parents 

have good reasons for no format involvemeat in school 

matters and, tharefore, school staff should not visu 

noninvolvement as comparable to disinterest. 

In sumnary, parent# have hrd varied experiences with 

sehools and aerrvice agencies. Parents have indicated these 

expetiencea and the emotions produced by them. These are: 

- feelinga of ftuatration, 
- l 8 c k  of support#, 

- social and vocational conceras, 

- feeling8 o f  abandonment, 

- negative prrent/pcofession~l relationahips, 
- r h c k  of input in the developmeat o f  emplopment 
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oppot-tunities, pet 8 deaire f o r  more input, and 

- a l rck  of awareness and knowledge of services. 

Convesselp, there f s  some evfdence that patents o f  

children with severe diaabilities have reported high 

satisfaction w i t h  educatloaal progrmmâag. Parental 

involvement is widely considered to be o f  great importance. 

parents' concerns. A nurnber of investigations into the 

coacerns of parents of children with diaabilities have been 

undertaken. Wilgosh (1990) reported on research involving 

parents of children w i t h  disabilities to learn more about 

their lives and of insues of great concern to them. Several 

themes emerged which included the parents' search for the 

b e s t  educational opportunities, the parents' advocacy for 

their child, the coacera for the child's future, and the 

importance of  support services. Dawson and Kierney (1988) 

also reported on concetas about having adequate support 

services expressed by parent8 of children with moderate 

learning disabilities. 

In the are8 of employment, indications are that parents 

might be more concerned with mployment retention, safety, 

job advancement, continued guaraateea for fiaancial aid, and 

other work-related fsauer (Bill, deyfarth, Banks, Wehmrn b 

Otelove, 1987). 

In an investigation conducted in  Tex.., Pourqurean and 

LaCourt (1990) endeavoured t o  determine the opinions and 
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concerns o f  215 youag adults with handicaps and their 

parents with regards t o  high school experiences and the 

transition to rdult l i fe .  Sixtp-eight per cent were 

learning disrbled, 17% were emotionally disturbed, 121 were 

mentrilly handicapped uid 5% were physic.119 disabled, 

herring ampaired or visiual 1 y impaired. The concetris varied 

with the type of disabilitp. For individuals with mental 

handicapa and their parents, vocational success and personal 

independence uere of concern, a8 were affective issues such 

as self-esteem. Securing cornpetitive employmeat waa also a 

concern. For individuals w i t h  Iearning disabilities and 

their parents, job retention and job advancement were main 

concerns. Parents indicated a need for more vocational 

preparation, especially for those individuals who had a 

mental handicap. 

Chadsay-Rusch (1990) interviewad aine prrents/guacdians 

of students with asevere and ptofound handicapa involved in 

comunity-based vocatioarl training experiencea. Only four 

respondunts believed that what the poung adults were 

lerrning would preprre thean for work. Hoat indicated a 

prefetence for integrated amplopment and five of the nine 

parents/gurrdiaas dirclored rnxiety and uncertiintp about 

the individual's future once school ends. 

There i s  evidence t o  suggest that pareats of young 

adults with disabilities prefer t o  have their: sons and 
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daughters live rt home rather than in aome othetr living 

arrangement (Irring & Lovett ,  1990b; Turnbull & Turnbull, 

1988). In one longitudinal atudy of placement tendency of 

sevetely mentallp hradàcapped and multaply hrndicrpped 

children aged s i x  to thirteen years, one-half of the parents 

indicated they gave no thought to residential placement 

outside the home (Blacher, 1990). The majorïty of rdults 

with mental handicapa live at home or under the supervision 

of their families (Amado, Lakin b Menke, 1990; Seltzer, 

Begun, Seltter, 4 Krauss, 1991). Despite tbis, Blacher and 

Baker (1992) note that the numbec of people with mental 

handicaps living outside the home is teported to be higher 

than it ha8 ever been. The~~efore, social aspects might be 

of concern to many parents of children with mental 

handicaps. This may be even more true for parents o f  

offspring w i t b  severre mental retardation, 8s f - l y  members 

predominate as the onlp 8oci.l networks for these 

individuals (Landesma-Dwyer, Berkson 5 Romer, 1989; Krauss, 

Seltter 6 Goodman, 1992). 

Frey, Fewell, and Vadaap, (1989) found that social 

netwot.ks were an irnportaat part of life for mothets of 

phpsicrlly and mentally haadicapped children. tvidence 

suggests that adults who are mentally hrndicrpped and who 

lived at home with their parenta, in comprrzirorr w i t h  

mentally handicapped adults in other living arrangements, 
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had smaller social support networks which were composed 

mainly of f amily mernbers (Krauss 6 Erickson, 1980; Krauss , 

Seltzer 5 Gooàman, 1992). Social support refers to 

interpersonal transactions involving aid,  affect, or 

af f innation (Antonucci , 1985) .  Rrauss and Erickson (1988 ) 

noted that the individuals who lived at home also tended to 

spend most of their t i m e  with family members. 

The importance of interna1 resources to families of 

children with disabilities has been documented. Cole and 

Meyer (1989) surveyed 166 parents of children who were 

severely mentally handicapped with regards to their plans 

for the future residential placement of their children. 

Black, Molaison, and Smull (1990) reported that 

comunity living services were one of the greatest needs 

expressed by families caring for individuals with mental 

retardation during the transition to adulthood. However, 

the results also indicate that the family requests for  

community living were related to stressors more than to the 

characteristics of the person with the disability. 

Botuck and Winsberg (1991) found that respites from 

school age children and adults with severe disabilities 

benefitted mothers with increased feelings o f  well-being and 

lowered feelings of depression. It has been suggested that 

being in school may act as a form of respite care (Bromley 6 

Blacher, 1989). This may intensify the concerns of parents 
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over their child's future an they prepare to leave school. 

As parents aga, permineacp planning for offspring with 

dasabilities becomes a major irrue f o r  them (Heller 6 

Factor, 1991; Saufman, Adams, 6 Campbell, 1991). 

Haring, Lovett, and Saten (1991) noted that parents of 

young adults w i t h  diaabilities have mang concerna about the 

posstble social, occupationrl, and sexual exploitation o f  

their sons and daughters. Haring and Lovett (1991b) did 

suggest that some ways to alleviate parents' concerns . re to 

provide more information, and discuss p r o g r ~ u  and options 

and research results, as well 88 exposing patents t o  

successful work sites. 

Parents aliro have conceras over nonsheltered 

emplopmant. Sowcrs (1989) reported that parents are 

concerned about the availability of transportation, loss of 

financial benefits, and job retention in conmunity-based 

nonsheltered employment. Low paying jobs8 employer's 

expectations, problem w i t h  CO-workers, poor benefits, and 

lack of wotk are a11 perronal concerna expressad by one 

mother of a mentrllp handicapped person (Davis, 1988). 

In a atudy deaigned to determine the concerna o f  

families o f  children w i t h  diaabilfties, parents disclosed 

wotries about the future ptoapects fot their children 

(Wà lgorh, 1990). Whereas parent. of rildly handicapped 

children may feel optimirm about the future, patents o f  more 
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sevetely handicapped childten wotried about vocational 

training, comnunity anplopent and opportunitiea for 

independent living. If  concezns can be priorired, perhaps 

the grertest generrl concem of parents of children who are 

mentallp hrndicapped revolves arourid the uncertainty of what 

the future holds (Chinn, Drew, C Logan, 1979). 

Some studies have found differencea between mothets and 

fathers of children with disabilities. Some evidence 

suggestr mothera are more likelp tban fr thets  to be involved 

in parent-professioarl relationships (Epps 6 Heyera, 1989).  

The lack of participation by fathers may iimplp be due to 

their not being a8 available as the mothers, but 

ptofessionrh should be cognitant o f  the posaibilitp that a 

father's perceptions map or may not be simila? to the 

mother's. It has been suggested that the degree some 

parents do patticipate in the educrtion of their chi ld is 

indicative of the degtee they accept the situation (Gargiulo 

& Graves, 1991). There is also some evidence to suggest 

differencea i a  expressad needs of mothecs and fathers of 

handicapped children (Bailep, B1.8~0 & Simeonsron, 1992). 

Parent8 m g  have vilid rmsons for harbouring a number 

of coacernr over the ir  son's or daughter's move from high 

ichool t o  aduithood. Màller, La Follette, and Ormen (1990) 

suggeat that the belief of mny parents that 8ch0088 have 

transition planning under control as f r r  from true. 
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In sumnrry, prrenta have indicated maay concern8. 

There are 8 number of issues emergiag t t o m  the literature on 

parents' concetris. Theae concerns revolve rround: 

- educational oppotrtunities, 
- concerns for the future whgch intenaify 88 the 
child nears his/het exit f rom school , 

- employanent retention, 
- sa fe tp  on the job, 

- vocational advancement, 
- continued guarmtees for: financial aid, 

- availability of job training program (such as 

supported employment), 

- social aspects, 

- exploitation (social, occupational, and sexual), 
- rvailabilitp of ttansportatioa, 
- 108s of financial benefits, and 
- job retention in conmuiity-based nonsheltered 
employment . 

Residential arrangements were 8180 of concern to 

parents. There i r  evidence to suggest that aocial networks 

are linked to teaidentaal arraagementa. Parents may plin to 

keep tbeir children residing at home braed on the extent of 

their interna1 reaources. As parenta age, permanency 

planning increraes i n  importance for them. Finally, there 

is some evidence to suggest that there are difierences an 
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the extent of participation, perceptaons, and expresscd 

needs betweea mothers and fathets. 

Research Xiai~licrti~~ 

Increased attention ha8 been directed towards the 

familier of children with dimbilities. Glidden (1993) 

repotted thrt rince 1988, 21% of the articles publàshed in 

the American Journal on Mental Retrtdation described 

research relating to flmily issues. School personnel who 

teach studeats with disabilitiea should know hou important 

educational progtamning within the vrrious domins i s  viewed 

by parents in tema of importance (Epps & Hyers, 1989). 

Thercfore, it is crucial to gain iasight iato parents' 

concecns and desires, and theit perceptions of living and 

employatent situations. 

Turnbull and Turnbull (1988) noted thrt research on 

familp expectations f o r  vocationrl opportunities is 

extremelp limited. Just a few pears ago, Hill, Seyfarth 

Banks, Wehman, and Orelove (1987 ) , af ter a review of the 

literature, fouad mot one study that directlp surveyed the 

attitudes o f  parents of people with disrbilities toward 

adult vocational aexvices. 

The need for infornution on families' views i s  .vident. 

The perceptions of parents c m  provide information which may 

positively influence the vocationrl pteparrtion and service 

delivery to youth with dimbilities. O00d8ll and Bruder 
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pertaining to the seatch f o r  appropriate 8ervice8 for 

adolescents with disabilities during the transition €rom 

high school. 

Humeroua tesearchers have alluded to the importance of 

leatning what the parental pecceptions are of children who 

have diarbilities whea they are in the ttanritlon process 

(Bullis 6 Egelston-Dodd. 1990; Ferguson, Ferguson, b Jones, 

1988; Hoon Q Beale. 1985).  Obtaining informrtion about 

parents' needs rad desires relating to work placement can 

increase family involvement in the support of job placement 

and maintenance (Sowers, 1989). 

Despite  the increaaed rwareness of the importance of 

parental involvement in the school-to-work transition of 

people w i t h  disabilities, there remain concerna that 

parents' needs and wishes are not being met and are often 

not taken into account (Sowets, 1989). 

Much of the reaerrch on the grief of parents w i t h  a 

child with r diaability focuses on the diagnoris of r 

disability. In aome wajts, the ertperiences rad emotions 

repeat themselves yeats lrtet duting adolercence and young 

adulthood when the individual i s  preparing to lmve the 

achool rpstem. It bas been documeated that periods of 

transition are worti8ome times. The feelings resurface 

because tuelve years OZ educataon i s  being replaced by a new 



48 

phase. The rerlity of the inevitrbility o f  ertiting from 

school may rekindle funil iat  aniotiona rnd produce new 

concerns. ?or instance, parent8 umy have financial wotries 

about hrving to pay for respite which was previowlp 

available while theit child was in achool. 

One of the te88ons the transition into aduïthood can be 

a very atreasful time for families i a  due to movïng from a 

familiar situation to aa unfamiliar and uncettain adult 

service system (Brotherson, Turnbull, L Btonicki, 1988). 

Given this, it would stand to reason that familiarity w i t h ,  

and information about, services and supports would teduce 

the sense of feat and anxiety as perceived by parents. 

The transition services offered to poung adults with 

disabifities and tbeir parents must be in tune with the 

demands the parents are facing and with their wishes. The 

services themselves could become a part of a family's 

support aetwotk. A wide-ranging prrtnership between various 

people are important ta plan and implement transition from 

school to employmerit. 

Oill (1988) makes the point that hagh school students 

with mental dfsrbilities benefit from 8 vocational and 

apecial education prrtnerahip. Follow-up atudiea of special 

educatfon graduates have not precisely establiahad and 

described what components are critical in sa effective 

special education program, nor have they identified the 
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(Haring b Lovett, 1990.). 

With the iaput ftoai -y people iavolvec 
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d in students' 

individual mducation plms comer the practice of 

interdiaciplinrry meetiaga durfng whicb plans are developed. 

Warren and Warrea (1989) ruggeat that for a smooth 

transition froin 8chool to wogk, continued contact and 

coordination between parents, and places of amplopment, 

transportataon and houaing services i s  necersary. Bowever, 

such large meeting8 mriy on19 aerve to intimidate parents and 

lead them to not discloae their true feeliags (Omerod 6 

Buebner, 1988) .  Therefore, accurate perceptions of the 

views of parents may not be fotmed by the transition team. 

There is evidence to suggest that there are differences 

in opinion between parents and ptofeaaionals on vrtious 

issues o f  transition planning. Baumgrtt, ?iller and Askvig 

(1991) investigated the importance tating and rankings of 

social 8kills bl 263 parents, teachers, and other 

profe8sionalr. Re8ults indicrita that tercherr and other 

profe8aionals tated social skiils a8 more important than the 

parents did, regardleas of the disability. 8mumgrrt, 

Piller, and Amkvig (1991) suggerted the reaaons the parents' 

perception8 o f  social 8killr differed may be due t o  8 lack 

of infotmrtion avrilable to prrentr on reaertch findinga and 

changer in the field, 88 well 8s pateats aeeing theit 
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children in frniliar or lers socially d-nding situations. 

The results of t u s  rtudy iary indicrte d i t  f erences of 

opinion between parents and prrofessionrla an other arrittets. 

f t  appears that esposure to, or fam%lirtity with, 

erpetiences can influence attitudes as ruggestad by previous 

research on the attitudes of parents o f  people with 

handicaps on the institutionaliration of their offsprîng. 

Spreat, Telles, Contoy, and Feinstein (1987) found parents 

were generallp not receptive to the idea o f  c011111unity 

placement as compared to residiag in an institution, but 

this belief was more pronounced for parents who had no 

experience with group homes. 

tarson and Laken (1991), in their review of 27 studieg 

of attitudes of people on the deinatitutionalization of 

family members, found an overwhelming satisfaction with 

institutional placement and opposition to 

deinstîtutionaliration. Houever, results a180 auggest that 

opposition to deinstitutionalitrtion and high Ievels of 

comnunity satisfaction ire related to comnuaity living. 

Reasons uuggerted for familp inambers' fnitiai deaire for 

institutionalimtion included the aupposed lack of 

potential, vulnerability, and r i s k  of exploitation o f  the 

individuil with 8 dirability. A fear o f  the unknawn may 

have influenced these beliefa. Tharefore, parenta' 

aspirations and expectations mrp be influenced by whrt they 
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do not know and what they do not experience. It would be 

useful to lerrn what ptior erperiences influence the 

perceptions parenta have. 

Hrnline and )l[alvorsen (1989) have rlso reported 

concerns and a lack of optimisai by prreatr o f  children with 

dirabilities on tr~sitioning from segregated educrtional 

setting to an integrated one. Parenta indicated concerns 

that their children would not develop frieadships, that they 

would fail, or that they would corne to physical harm. 

The results of these studies on families' perceptions 

of segregation and institutionalitation could have 

ramifications in the area of amplopment for people with 

disabilitiea as well. Parents may harbour fears and 

concerns about the vocational placement of their aons or 

daughters based on a lack of awareness and knowledge of 

options and their potential for success. Parents want more 

information on crreer options for their children (HcNair 6 

Rusch, 1991). By the aune token, familiarity with, and 

witnesaing a 8uccer8ful tranrsition Z+om school to work may 

taire optimism, reduce concerns, and lesaen fear8. The 

views patents have c m  be shrped by thair experiences, as 

some of the reserrch by Wilgosh (1990) reveals. ft is 

important to alleviate th. conceras of parents and help 

families preprre for future tt8nsitionang (Hanline, 1991), 

but to do 80 neces8itate8 the knowledge of what constitutes 
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those concerns . 
Plagg-Williams (Lggl), in a simmritioa of ber review of 

the petapectives o f  parents of chi ldren with diaabilities , 

indicated other i88uea o f  importance to parents which could 

be explored. They relate to the sttesaora families face, 

their coping rbilities, and thei? social networks. Fhgg- 

Willirms suggested such infomatioa could be of importance 

to school psychologirrt8 whea dealing with familias. By the 

same token, however, parents' responses to such issues may 

help esse the rchool-to-work transition petiod for the 

parents themselves. If educrtors and other personnel 

involved in the transition process knew and understood what 

issues parents were concerned with, and what outcomes they 

wanted, the provision of informatioa to parents and the 

improvement to rchool-to-work transition practices might be 

enhanced. 

Research a8 increasinglp focused on understanding the 

factors a88ocirted w i t h  more effectively dealing with crisas 

situations ftom a parenting perspective (Ittauss, 1993). 

While Arausa w 8 8  teferring to the atra.8 experienced by 

parent8 upon learaiag their child ha8 diaability, periods 

of transition could 8180 have pazallels w i t h  a crisia 

situation. 

Hrlvorsen, boering, Farron-Davia, Usilton, and Sailor 

(1989) proposed an omphasis on individual faülies, during 
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transitioaing, and one braed on parent needs, preferences, 

and resourcer. This individurlirrtion of the transition 

caters to the uniquenesa of mach funi ly .  Ha~vorren, 

Doering , hatrow-Davis , Uaf 1 ton, and Sailor assert that 

educators need to be rware o f  trumitioa irauea of concern 

to parents aad andeauout to alleviate their concems and 

bring about change i n  the service delivery system. 

Turnbull rad Turnbull (1988) suggest that wàat i s  

missing in planning for children w i t h  disrbilities of al1 

ages and their i d l i e s  is  for faaiilies rad ptofessioaals t o  

be able and willing to develop gteat expectrtions and then 

to work together to transform expectations into reality. 

This requires a better undesstanding of parents' 

perspectives. 

U already discussed, research exists on what parents 

of children witb disabilities perceive, and, in te- of the 

stages of the gr ief  cycle, what motions they bave. 

However, there i 8  8 paucity of reaearch on the teasons why 

parent. hrve the perceptions thep do. Suggestions hrve been 

made, but much o f  it &a conjecture. I t  would be usefuf to 

acquàre inaight from parents on their perspectives as well 

as on their experiencea. 

d Conclusion8 of Literwre Review 

Vocational training or anployment preprration for high 

school rrtudenta w i t h  diaabilities i a  one of the issues in 
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the forefront of their prepantion for conmunity living. 

Severrl vocitionrl training and placement programs have 

been de8igned .ad utiliaed to  enhance the omployment success 

and transition ftom the achool to the camnumity. 

There i s  aome contrasting evidence concerning the 

succesa rates of individuah w i t h  di88bilities in their work 

sites. Al though some studierr have indicated high success 

rates, especiallp in supported employment programs, tbere i s  

a great deal of evidence to suggest that individuals with a 

disability have difficulty procuring and maiataining 

employment. Several factotr have been suggested 8s being 

important in employment, ruch as social skills, 

conmuaication, and adequate work habita. 

The role of parents of children with disabilitiea as a 

unique and important one. Several themes have amerged from 

previous examinations of the perceptions and concerns of 

parents of children w i t h  disabilities. Parents have 

indicated concerna about their chi ld'a  future and a belief 

that the children face an uncertain future in the employment 

world. 

Patents, more thrn aayone, kaow their children. 

Parent.' perceptions can be inrtrrtmntal in deteraininu the 

educationil opportunitiea f o r  rtudenta w i t h  dimbilities 

(Haring, Lovett, 6 Saren, 1991). Preprration foc the adult 

world entaila preparation for: employment. T h i s  i s  an 
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integsrl part of secondarp education for: students with 

disabilities. 

These differences in perception and opinion between 

parents and profesaioaals are indicative of a need for 

further investigation. More infomnation i s  needed to 

detemüne not only if patent's perceptions are d i f f eren t ,  

but why they are different. Baumgirt, Piller, .ad Askvig 

(1991) recomend more in-depth probing of parents' 

perceptions and barriers t o  implanentiag social skills 

t taining . 
aoodall and Bruder (1986) auggested parents likely have 

many questions tegarding the trrnaition process. ft ir 

important to know whrt the parents' role is in the 

transition process as parents perceive i t ,  and whether it is 

the role they would like to have. 

Many researchers have indicrted that patents have 

expressed their der i re  for: involvement in the education and 

planning f o r  their child w i t h  a disability and many 

profesaional8 have emphrsismd the necesa~ity o f  this 

invol vement . 
It i a  important to constantly remvrluate the triasition 

procesa and m k e  changea wher8 warrantad. Parents can offer 

vrluable insight into the positive and neqative aspects of 

the procesa. Transitio~8 can rlso be wortiroma and trying 

times for parenta. A bettes underatradin9 of parents' 
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perspectives on school-to-work transition may ptovide r more 

effective transition not only f o r  parents, but for 

transition personnel, and above rll, for their childten. 

In conclusion, the underanployment o f  students with 

disabilities .ad the difficulties tàey encounter form a 

basis for why parents have concernr over the vocatioaal 

opportunities, eveaturl work placement, and future o f  their 

child. 

The concerns and perceptions parents have Vary in 

degree and f orm. Thete are numeroua variables and 

componenti that influence and shrpe these perceptions. As 

such, the perceptions and views of parents may not be static 

and may contiaually evolve. 

I t  is widely accepted that the involvement of parents 

is of crucial importance in the transition process, 

especially for students with cognitive diaabilities. 

Understanding the perceptions of  parents and the variables 

which influence these perceptions requites f urthet 

investigation. 

Hanp iasues and variables have surfaced in r review o f  

the literatute. Hanp of theaa were Lncorporrted into a 

questionaiire 88 well a8 diacusion irsues which parents 

elaborated on. 

The questions or iasuea aelected f o r  the questionnaire 

t o  parents, arrd the dircursioa gtoup or interviewa with 



parents, revolved atound six general rreas: 

- parents' expectrtions, 
- parents ' preferences , 
- parents ' ratàngs of importance of various irrues , 
- parents ' concerna, 
- parenta' experiences and sitasfaction with service 

delivery and education personnel, and 

- parents' participation and involvement 
The information gterned from the questionnaire fomed 

the basis and astablished the direction for more in-depth 

probing of patents' perceptions in the fom of patent 

discussion groupa and interviews. 

Research Oues tions 

The fundamental purpose of  this study was to examine 

the perceptions and attitudes of p a t e n t s  of  youth or young 

adults witb cognitive disabilities toward high school 

employaient p r e p a t r t i o n  and program planning for: their aons 

and daughters. Uithin the context of this broad are. there 

i a  a need to exrmine the variable8 and experiences which 8 

review o f  the literature ha8 found t o  be pertinent in 

influenciag parenta' petcmptions. 

The intent of thia study w88 to gather insight into 

what patants p8rc8ive about the achool-to-work transition 

and why. Soma o f  the irrue8 to be addreraed rnd questions 

to be aaked are as follows: 
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1) What are the vocational aspirations and 

expectations o f  parents for their children with cognitive 

disabilities? Previous research auggests that vocational 

aspirations and expectations are influenced by the severity 

of the disability (Piller, 1988; Sowers 6 Powers, 1989), the 

entent of integration (Folep, 1988; Turnbull 6 Turnbull, 

1988), and by vocational ttaiaiag expetience. (Hfll, 

Seyfarth, Banks, Webnun & Orelove 1987), such as conmunity- 

based enperiences versua 8heltered work sites. Do parents 

w i t h  children taking part in rupportive/competitive 

ernployment expettiences have greater vocational expectations 

and aspirations for their  children than patents who have not 

been involved w i t h  this form or wotk training? 

I t  atanda t o  reason that the severity of the disability 

may also greatly influence the parents' perception of the 

chifd's options in addition to wotk or work training 

experiences. I t  i s  important ta Iearn from parents what 

their judgments are and what the bas28 of those judgements 

are. 

2) What .te the concerna parents o f  cbildrea with 

cognitive disrbilities have regrrding the achool-to-work 

transition for their chkldren? In ptevious reaertch, 

parentr have indicated concerna ïnvolving the uncertainty of 

the future, residentiil concera8, rociil network~,  job 

retention, employm.nt benefits, support services, lack o f  
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vocational prepriration, srfety  and enploitrtion (Chrdsep- 

Rusch, 1990; Davis, 1980; Fourqurean & Lacourt, 1990; Hill, 

Sepfarth, Banks, b Webaua, 1987; douera, 1989). Since 

previous research suggest parents have ertperienced a sease 

of helpleaanasa and uncertainty, the quertion to be isked 1s 

to what extent do commrnitp and educationrl service8 i n f o m  

parents of cofliiunity living .ad vocatiaarl options for their 

children? Are parents sufficientlp assisted and prepared 

with knowledge, optioaa and in format ion as their children 

prepare to exit the 8chool systetn? 

Do parents of childten w i t h  cognitive disabilitiea who 

have received vocational training in community-based work 

s i tes  for eventual supported/competitive employment perceive 

themselves to have better 8upport sp8temm and more positive 

transition planning and implementation errpetiences than 

parents of children who have received vocationrl training in 

shelteted wotk sites, aimu1rt.d work environmnts or related 

instruction in the school? While parent8 may not be able to 

make such 8 cornparison, ther can provide insight and 

information about their specific aituatioa. 

3) Are parents' perception8 of their experiencer i n  

the school-to-work tzanaition proce88 influenced by the 

extent of the i r  involvement a? noninvolvement in the 

process? In essence, i a  there 8 telatioaship between 

parents who petceive they hrd generally positive and 
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8atisfrctoty school-to-wotk transition erperiences with 

school personnel regatding their children, both in terma of 

perceivecl quantity and quality? In previous research 

parents have indicated a vat ie ty  of experiences and emotions 

such 8s a senae of abandonment, frustration with school 

personnel, difficulties encountered during the ichool-to- 

work transition, as well as reports of high 8ati8faction. 

Does the degree o f  involvement actually influence the unount 

of 8atiafaction parents enperience or is parent satisfaction 

linked t o  8 parent's possible limited knowledge of the 

possibilitfea of involvement? 

Parents have fndicated little input into their child's 

education and parents have e~pltessed a need for more 

involvement in transition program (HcNair 6 Rusch, 1991). 

Perhaps greater parental Snvolvement is lirrked with parents' 

perception8 of gterter satisfaction in the school-to-work 

ptocess . 
4) Are parents of children with cognitive disrbilities 

who have participated in vocatioarl training in a connunity- 

based work rite more mtàsfied with and optinirtic about the 

vocotional preprration their children racmiva t h m  parents 

o f  children with diaabilitier who have experienced the 

traditional route of vocational training invotving abeltered 

work aites, aimlated work environmcsats or related 

vocational instruction within the schools? I t  ha# been 
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suggested that experiences with, and exporure ta, more 

integration and deinstitutionali+ation positively changes 

attitudes (Foley, 1988; Hill. Seff&rth, B8nit8 L Wehnui, 

1987, WcDonnell. 1987). It ippears tbat uncertaiaty and a 

debilitating ferr of the unkaown can be eroded by 

familiarity with erperiences. 

On the other hrnd, the degtee of aatisfrction and 

optimism a parent experiences mry be related to factors more 

complen than simply the type of work ertperience their child 

is involved with. Parents' perceptions map be influenced by 

factors such as the child's level of functioning, the 

readiness f o r  work of the child, and the child's attitude 

towarda work. 

5) What school-to-work transition procedures or 

components would enhance the achool-to-adult transition 

procesr for poung adults with cognitive disabilities, as 

well as for their parents? It i s  generally accepted that 

parental input into a child's education is deairable and 

necessary (Ooedrll L Btuder, 1986; Wehmrin, 1990). I t  also 

stands to reason tbat schaol-to-work-to-adulthood 

transitioning for high rchool pouth o t  young adults with 

disabilities i s  an evolving proceas rad, as w i t h  mny 

procesres, there is room f o r  anhmcumnt and improvements. 

This 8tudy proposed to 88k parent8 what, %a their view, 

would mke achool-to-work for their childten more effective, 



more ruccessful and, generrlly, better. 

Essentially, I endervoured to  determine, from the 

perspectives o f  patents of adoiescmts or young rdults w i t h  

disrbilities whether their needs were being met, their 

concerns addtessed, and hou best to do so. School personnel 

involved in the transition procesa need to be auare of 

iaaues that concern parents and 8180 tzy  to rddreas theic 

concerns 80 as to improve upon the service delivery spstem 

(Halvorsen, Doering, Farrow-Davis, Uailtoa. 6 Siilor, 1989) .  

Also, the intent of  thSs study, given the particular 

needa of the atudents, was to deteriaine whicb employment 

preparation stmtegies best served the needs of routh and 

young adults and whether parents are, ot have been, 

satisfied with the education and rdult services rendered. 



Patticil~ats o f  the S t u a  

The subjects for this study wete the parents of  youth 

and young adults with cognitive disabilities who wete 

patticiprting in 8 three-ye.r reraarch project entitled 

"Manitoba Transition Pro ject: ?rom School to  Work and Adul t 

Life". The project va8 fuaded through the Social Sciences 

and Bmanities Research Council of  Canada. Included in the 

designation of parents were the legal guardians. At the 

time the parents begm participatang in the 8tudy their 

children rrnged in age from 16 to 21 years. 

The children of the parents who participated in the 

Manitoba Transition Project: From School to Work and Adult 

Life wete drarn from five Manitoba urban school divisions. 

The primary objective of the research pro ject na8 t o  

describe an erperirnental approach beginnang in junior hiph 

school and contiauing aftet graduation as a conmunity 

suppotted employment program and incorporiting the 

syatemtic cooperation of schoolr, rdult agenciea, 

smployars, md the private rectot  in transition planning and 

service delivery. The studentr' disabilities included r 

wide trage. fa addition to cognitive disabilities, these 

includad learning, 88nrorg, anotional, behaviotrl, and 

medicrl dirrabilitie8, a8 well 88 those wfth severe or 
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mu1 tiple disabilities . 
The parents in the population were identified bp the 

investigrtors implementing the research project. Almost all 

of the parents o f  the 64 students who were participating in 

The Manitoba Transition Project: Ftom School to Work and 

Adult Life project were rpprorched for their participation 

in my study which was designed to examine parents' 

perceptions of the school-to-work transition experiences of 

their children as well as their perceptions of the 

transition process . It was understood that al 1 participants 

would be asked to cornpletc a questionnaire pertaining to 

their perceptions. Parents who participated in the study 

and, subsequently, completcd the questionnaire phase of the 

study were invited to participate further in a second phase 

o f  the study. This consisted of their participation in 

either one of two discussion gtoups with other parents in 

the study or in a personal, informal interview process with 

the researcher . 
Ia addition to eliciting some demographic information 

about the parent and the child, the questionnaire focussed 

on the major issues identified from a review of the 

litaratuce on parents of children with disrbilities and the 

school-to-work transition. The questionnaire items were 

selected to reflect variability in the diaability level of 

the child, the type of school placement of the child, the 
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school expetiencea rad views of the parents, and the 

vocational expectations and pteferencea the parents have for 

theit: children. 

eaearch Desian and Procedure 

This study consisted o f  two parts. In the recond part 

a qualitative approrch was utilited. Part o f  the design of 

the studp was adapted in part from the design, guidelines 

and tecoimiandations of previous literature on qualitatave or 

naturcalintic study (Biklin 6 Moseley, 1988; Ferguson, 

Ferguson, 6 Jones, 1988; Motgan-Redshaw, Wilgosh, 6 EKbby, 

1990; Odom & Shuster, 1988; Stainback b Stainback, 1989, 

Sumnet al., 1990). 

The first phase of the research consisted o f  a 

questionnaire o f  forced-choîce and open-ended questions 

designed to elicit some demographic information of the 

parent8 and the atudent, 8s well as infornation on parenta' 

perceptions and vaews on employment, vocational pteprration 

and other iaaues (aee Appendix C for complete 

questionnaire). The second phase comiated of a a m i -  

structured diacuaaion group format 8s well ris individual 

interviewa. 

A11 of the parsata o f  the 64 rtudents participating i n  

the Manitoba Trmaitton Projeet: ?rom School t o  Uork and 

Adult Life were initially contrcted by latter to iaforni them 

of the nature and design of this reserrch study and t a  
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request their consent to prrticlpate (see Appendix A for 

information letter and consent forxn). Parents wete informed 

thrt they -y be invitad t o  prrticiprte in r follow-up 

discussion group or, if tbey prefetred, an inf onml 

interview procem. 

After, parental consent to participate w8s obtained the 

initial Ietter was followed up with a questionnaire and 

self-addresaed, stunped envelope with which to return the 

completed questionnaire. 

Parents were made iware of their rights and my 

obligations to them. Namely, parenta were informed that 

they could, rt any time, refu~e to participate or to 

discontinue their participation in the study. Parents were 

informed thait their true names would not be used in the 

write-up of the study and their identities would not be 

divulged to anyone other thui the iavestigators of the 

Manitoba Trmait ion  Project: ?rom School to Wotk and Adult 

L i f e .  f t  was also emphaaited thrt no one, other than 

tesearch investigators within the Manitoba Tanaltion 

Project: ? m m  School to Work rnd Adult Life, in which the 

parent8 wmre rlready prrtfciprtiag, would have mccess to 

data which could be trrced to thm. Parents were 8180 made 

rware that al1 participants would av8nturlly be provided 

w i t h  gener.1 information pertainiag t o  the 8tudyms fandings. 

It was understood that the topic of the atudp, in general, 
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waa to be rchool-to-work transition expesaences surrounding 

their child, 8s well as their own perceptions o f  the 

transition experience, put, prasent md future. 

Parents were requested t o  complets the questionnaire 

within two weeks and ratura it to ma by mail. They were 

given the opportunity to contact m e  by telephoae in order to 

answer anp queitions pertaining to the queationnrire. A 

teminder to return the questionnaire was aent t o  the pareats 

after a response waa not received wlthin two weeks. 

Consent ta participate was received from 38 patents 

along with the subsequently completed questionnaires. 

The instrumentation of this proposed study consisted of 

two parts. The f i r s t  part w r s  designed t a  e l i c i t  background 

or demographic information and the second part was designed 

to elicit parent.' perceptions. The four-page questionnaire 

consisted of open-ended and closed choice questions to 

elicit the demographic information i r  well as parents' 

perceptions and views on a vrrietp of i88ues which have 

sutfrced in r review of the litaratute (.se Appsadix C f o r  

complets questionnaire). This quertiomiire wra partly 

constructed to develop 8 t t a t r  for the construction o f  the 

discuraion groups and to select interviewees. Lt was 

initiillg intended that a t r a t r  would be ured to group 

parents mccording to one or more var~rbles and wrs to be 
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detemined by the nature of the parents' responses on the 

questiomaire. 

A ï 8 0  included with the questionnaire w.8 a glossary of 

terms on a loose page which parents were able ta peruse (see 

Appendir D for Glossarg o f  Te-). 

The quertionnaire was deaigned to gathet information on 

areas pertinent to the school-to-work transition for parents 

of young people with disabilities as evidenced in a review 

of the literature. Literrture pertaïning to parents and 

families of chfldren with diaabilities, particularlp with 

respect to the transition ftom high school, was reviewed. 

Questions were formulated that revolved rround themes and 

issues which surfaced in the làterature. 

Phase Two - Discussion Grou~s and Interviewa 

Parents who had patticipated in the questionnaire phase 

of the study were contacted again by l a t ter  w i t h  information 

pertaining t a  the content of the study and i t s  progrers (See 

Appendix B). They were then invi ted  t o  prrticàpate i n  a 

discussion group w i t h  other: patent8 or, if they preferred, 

t o  participate in an infornul interview with the tesearcher. 

Xn a departure ftom the original plan, patents were not 

grouped into di~cwsion gtoups or interviewa accordiag to 

strata .fi deterarined by th. qu~8tionn8ir~ reaponaes 88 

originally plrnned. This change in the nsthodologp i 8  

attributed primarily to the a v a i l i b i l i t y  of parents for the 
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interviews and discussion gtroups. In addition, for nome o f  

the interviews or discuaraon groupa the participation vas by 

both parents, whersas only one of the two completed the 

que8 tionnaire . 
Parents were again infonned that the purpose of the 

discussion group or interview wrs to provide an opportunitp 

for parents to dimuas theirr views on the school-to-work 

transition of their children and to elaborrte on issues 

which surfaced on the questionnaires. The topic, in 

genetal, was school-to-work tran~ition enperiences 

surrounding their child as well as their perceptions of the 

transition process. As in in the f i r s t  inttoduction and 

information letter, parents were rgain reminded that furthet 

participation in thla study was entirely voluntary, that 

confidentialitp of identitierr would be maiatained, and that 

they may refuse ta prtticiprte at ray  tirne. Parents were 

asked to return a consent form which was seat t o  them in a 

stamped, self-addressed envelope. They wete asked ta 

indicate whetber they would prefer t o  participate in either 

the dircwsion group or in the interviaw or whether they 

p r e f  erred aot to participate f urther, 

Patents who agraed to participate in either the 

interview or in the discussion group were seat r copy of  

discuarion irsuar (phase se. Appendix O) with several, 

repreaentative open-ended questions which they were asked to 
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thinJc about. Theae ware sant rt least severrl days prior to 

the scheduled discussion group or individuil interview. The 

question8 were tepresentrtfve in nature of  the informiit5on 

provided on the questionnaire rad ilrom issues which had 

atisen. Purther, the issue8 would t o m  the basis for the 

question8 to be asked and the are88 to be explored in the 

dascus8ion groups and in the interviews. The fonnat of the 

interview wrs quite similar to that o f  the discussion group. 

Parents, whether, they participated in the discu88ion or in 

the interview, were sent identical discussion issues. 

Although the genecal questions were somewhrt structured, 

the sequence of more specific follow-up questions was 

detemined by context and by the experiencea o f  the families 

together w i t h  the judgement of the interviewer on hou best 

to proceed. For instance, incornpletc or unclear responaes 

were often followed up with more questions seekiag 

clatification or elaboration. Parents were nrtutally given 

Ieeway to proceed w i t h  wbrt they wanted to 8ag. Some 

parents hrd more t o  sap about certain iasuea thaa others. 

The perception8 .ad the experiencea of parent8 were a11 of 

relevance as the focua w r 8  on their perception8 on the 

achool-to-work traa8ition in general. 

The d i y  and time of the diacusaion group and 

interviewa wrs agreed upon and the parents had their choice 

of location, either in the home of the intecviewer or: at a 
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location mutually acceptable t o  al1 participaats. The 

discussion groups and the interviews were audiotaped with 

the conaent of the parenta. The trpea were listened to and 

transcribed by the reserrchet. A l 1  of the re8e8rcb data, 

that is completed questionnaires, rudiotipes and 

transcriptions of the rudiotapes, were kept secure by the 

researcher. When there i s  no longer r need to rcceas the 

data for research putposer, the documentation and the 

audiotapes will be destroyed. 

The tapes were thea content-urrlysed for major themes 

and other issues. Sased on 8 revfew of the litetatute, 

pertinent issues witb regard t o  parents, children with 

disabilities, and the trcanaition from school were used to 

categorite the data from the interviews. Some of the issues 

derived Crom the litsrature and which were used in the 

content analysis wete support networks, parental input, 

feelings of stress, positive rad negative erperiences with 

the school ayatem, prefetences for certain vocational 

preprration models, artisfaction or disappointment with job 

placement, and vocationrl expectations. 

WC- m r o ~ 8 .  As previou8lp indicatad, parents 

who consented to participate in the rtudy by completing the 

questionnaire were invited, by lette?, to prrticiprte in 

either 8 discussion group with other paltent8, in an 

interview with the tesearcher, or not t o  participate 
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further. Theg were asked to indicate their ptefermce on a 

consent form and to nuil i t  in r stmnped, 8elf-rddressed 

envalope* A tamànder by telephone wrs nide to those parents 

who did not reapond. 

Ten parent8 indicrted a c h a t  preference for 

participation in a diacwuion group with other parentm. S i x  

parents indicated theg would ltke t o  t a k e  p i r t  in eithet an 

interview or in a discussion group without indicating a 

clear preference. A l 1  sirteen parenta wete contacted by 

telephone. Parenta wete given r choice of one of three 

evenings - a Wednesday, a Thursday, or: r Saturday on which 

to participate. The intention was to conduct three separate 

discussion groups. One of the evenings was eliminated, the 

Saturday, due t o  a lack of tesponses for that evening. 

I t  was acceptable to al1 participants for the 

discussions to take place a t  mp house. Due to some 

cancel lations or scheduling obstacles sonis of the parenta 

were unable to attend the discussion groupa. The majotity 

of theae parenta offered to take part in an interview 

format. The first discussion group was held on Uednesday, 

May 29th. 1996 and St consàsted of ,  in addition to the 

researcher, the mother of  a youag rdult and both parents of 

a young adult - three patents in rll. Som. parenta were 

unable to attend but opted to trke part i n  an interview 

ans tead. 
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The second discussion proup was conducted on Thursday, 

May 30th, 1996 i n  the svening and i t  consisted of two 

couples and two mothers for a total of s i x  parents. Bach 

discussion group lrsted rlightly mer ninety minutes. Both 

discussion groups were rudio tecorded with the consent o f  

a11 participants. It w8r eanphasired that the recordings 

would be used only by the rresearchet. 

fntetviews. Seventeen separate interviews were 

conducted. F i v e  parents preferred to be interviewed ovet 

the telephone. One or both o f  the parents of twelve youth 

or young adults were interviewed in person. A H  but one of 

the in-person interviews wete conducted at the homes o f  the 

parents. The one exception was coaducted in a cafeteria. 

The interviews lasted appsorfmateLy th i t ty  minutes to 

ninety  minutes. A l 1  in-peraon interviews wetie audio- 

recorded with the consent of the interviewee. Written notea 

wete made by the interviewe? during the telephone. 

interviews. 

f i  Word on Q w i t a t i v e  Reswrch 

The  prictice of u i n q  qualitative tesearch to obtain 

patents' perceptions will be rddressad. 

As with any methodology, thete are, of courae, some 

limitation8 to wfag t h i s  forni o f  rmearch. The reaults can 

be difficult to rnalyte iad, given the length of some 

studies, the findings can be difficult t o  replicate and the 
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research cin be costly and labour-intensive (Gay, 1987) .  

Alao, the number of subjects ire geaerrlly feu. 

However, qualitative tererrch can rlso provide insights 

not obtainmble with other rpproaches. It can reveal a 

wealth of informrtioa due to i t s  volume and detail and allow 

researchers to gain a deeper understanding o f  hou people 

intecpret situations or events than they could from 

traditional approaches (Odom & Shuater, 1988; Stainback & 

Stainback, 1989). The open-ended interviewing technique 1s 

su i table  for studping iadividuals' perspectives, 8s as, 

although to 8 lesset extent, the discussion gtoup. The 

approaches can document the patterns of people's fives and 

reveal hou they consttuct meaning .round those patterns 

(Biklen 6 Moseley, 1988). 

AIthough qualitative research c m  be ctiticited for 

lack of contirol gtoups, they have been found to be rsliaàle 

and even desirable. Wilgosh (1990), in her interview-style 

qualitative research on fimilies, noted there i s  consistency 

mong familier on the major themes. In addition, there are 

indication8 that qualitative reseatch on families i a  desired 

by families over alternative research methods. Stumnera, 

Dell8Oliver, Turnbull, Ienaon, Sintelli, Campbell and 

Siegel-Cauaey (1990) found families pceferrad informa1 

approaches and opan-mded interviewa and convetmtioas to 

deternine fam$lies ' needs and deaires for proqrun rervices 
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as opposed to other methods. 

The methodology w e d  for thia study Sncotporates, in 

part, a qualitative 8pptoich in the discussion groups and 

interviews. The apptoach i 8  one which was invaluable t o  

gaining a better understanding o f  the perceptions of people. 

For this reason the qualktative camponent of the methodology 

for this studp was r desirable one. 



Chaptet Four 

RESEARCH FI MDINGS 

Res~onse Rate 

Sixty-one of the  sïxty-four parents participating in 

"The Hanitoba Transition Project: From School ta Wotk to 

Adult L i f e "  were approached to participate in this study. 

The thtee patents who were not approached could not be 

contacted. 

The actual number of participants taking part in the 

questionnaire phase of my research uas thirty-eight. Twenty 

parents did not respond to either the initial 

information/consent form or to the reminder Letter. Some of 

the parents were contacted by telephone and were non- 

cornmittal while others could not be reached. Three parents 

responded in writing but indicated that they preferted not 

t o  participate. 

Of the 60 parents who received the letters of 

information and consent foçms, 41 responded. Of these 41, 

38 parents or sets of parents agreed t o  participate in the 

questionnaire part of the study. Of these, 2 patents 

indicated they did not wish to participate beyond the 

questionnaire phase. This left 36 parents or sets of 

parents who potentiallp could have rgreed to participate in 

the discussion groups or interviews. Twenty parents or sets 

of parents, that is from 20 families, took part in either an 



77 

interview or in a discussion group with other parents. 

In some cases, participation of parents in both the 

interviews and the discussion groups involved both parents, 

whereas some involved only one of the parents. Table 1 

gives some perspective of the participation in te- o f  

nwnbers . 
Here is a swimiary and analysis of the results of the 

questionnaire which was mailed to the parents participating 

in the study. It is a breakdown of the parent responses 

from the questionnaire. The number of responses for  each 

item on the parent questionnaire is presented. Beside each 

count and (in parenthesls) are the percentage values f o c  

each count .  

The background or demographic information, as shown in 

tables 4-6, indicates that the majority of respondents were 

female. Twenty-nine (78.4%) of the respondents were female 

as compared with eight males (21.6%). Thirty-four (89.5%) 

of the respondents were parents, one (2.68)  was a guardian, 

two (5.31) respondents were fo s t er  parents and one ( 2 . 6 % )  

was a sister. 

Seven (18.4%) respondents were under 4 1  years of age. 

Fourteen (36.8%) respondents were in the 4 1  - 50 age group, 

fourteen (36.8Q) respondents were in the 51 -60 age group, 

and three (7.91) respondents werc in the 61 -70 age group. 



Table 1 

Parent Particimation in the Interviews 

Tel ephoae Interviews 

II 

Individual Parent Participation S 

Parent Couple Participation O 

Total Number of Parents Participating S 

Telephone Interviews Conducted 5 

Number of Families Involved 5 

Zn-Person Interviews 

Individual Parent Participation 

Parent Couple Participation 

Total Number of Parents Participating 

In-Person Interviews Conducted 

Number of Families Involved 



Table 1 (Continued) 

Combined Telephone and In-Person Xntervicws 

- 

fndividual Parent Participation 11 

Parent Couple Participation 3 ( x 2 )  

Total Number of Parents Participating 17 

Total Interviews Conducted 14 

Number of Families Involved 14 

Table 2 

Parent Partici~ation in the Discussion Grou~s 

Discussion Group 1 

Individual Parent Participation 

Parent Couple Participation 

Total Number of Parents Participating 

Number Families Involved 



Table 2 (Continued) 

Individual Parent Participation 

Parent Couple Participating 

T o t a l  Number of P a r e n t s  Participating 

Number of Familles Involved 

Combined Discussion Groups 

n 

Individual Parent Participation 

Parent Couple Participation 

T o t a l  Number of Parents Participating 

Number of Families Involved 



Table 3 

Total Particimation from Interviews and Discussion Grouas 

Number of Responses 

Individual Parent Participation 

Parent Couple Participation 

Total Number of Parents Participating 

Number of Families rnvolved 

Table 4 

Gender of Res~ondents 

Number of Responses 

Gender n (%) 

Male 8 (21.6%) 

Fema 1 e 2 9  (78.41)  

Total 37 



Table 5 

Relatlonshi~ to Child 

Number of Rerponses 

R d  ationshim n ( 8 )  

Parent 34 (89.5%) 

Guardian 1 (2.68)  

Foster Parent 2 ( 5 . 3 1 )  

Other 1 ( 2 . 6 1 )  

Total 38 

Table 6 

Aae of Parent 

Number of Responses 

Total 38 



Tabl 7 

Deciree t o  Which Child's Indemendence i s  Limited By 

His or Her Disabilit~ 

Number of Responses 

Dearee of Limitation n ( 8 )  

Not limited 1 1 (2.6%) 

2 2 (5.3%) 

3 18 (47.4%) 

4 11 (28.9%) 

Very limited 5 6 (15.8%) 

Total 38 



As shown in Table 7, the sevetity and range of 

disabilities varied from not limiting (2.6%) to very 

limiting (15.8%) in te- of independence. Almost half of 

the parents (44.7%) indicated the disability was closer ta 

"very 1 imi ted" as opposed to "not 1 imïtinp. " 
Parents provided some elaboration on their: ratings by 

providing some coimicnts. The majority of the comnents 

consisted, at least in part, of the nature of the child's 

disabil i t y  including strengths and weaknesses . The 

disabilities were of a wide range including, learning, 

emotional, sensory, behavioural, medical and physical, as 

well as those uith multiple disabilities. The comnents also 

indicated a range of severity of disability and limitation 

of independence. Several parents in their comments 

described some of the individual characteristics of theit 

child as well as specific situations in which the limitation 

i s  more or less prominent. 

On the questionnaire, parents were asked to indicate 

the type of school placement that best described their 

child's program. As shown in Table 8 the placements ranged 

from regular class to special school. One third of the 

respondents (34.28) described their c h i l d ' s  placement as a 

combination regular/special class placement. Three 

respondents (8.18) indicated "othet" . Al 1 three elaborated 

with a conment: wmsupported work program", "not in school , 
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he's working", and "graduated from [school] on modified 

program". Some parents indicated one of the f i v e  options 

but expanded with a more apecific description of the child's 

present or recent school program. 

One o f  the components on the questionnaire surveyed the 

work expectation parents had for  the child after graduation 

(see Table 9). One half of the parents (52.6%) indicated 

they expected supported employment, at least for a while, 

for their child following graduation. Parents who did not 

expect their children to be working after graduation or had 

other expectations may have been influenced by the severity 

of their child's disability. The following conunents 

provided by these parents indicate their views are 

influenced by the severity of  the disability: 

"1 would like to sec her continue in [the] 

physiotherapy program. That is a i l  that is really important 

[for] her and ourselves. " 

@'[Child] will hopefully be placed in a program with an 

aide that will involve physical activity to keep her limber, 

[as well as ] mental stimulation.'@ 

"1 do not see how [child] will be able to do any job." 

"L really cadt think of anything ha could possibly do, 

even with someone beside him." 

These parents indicated that their childms independence 

uas severel y 1 imited by their childg s disability . 
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Parents overwhelmingly indicated a preference for 

competitive or supported employment f o r  their children. Ten 

parents (26.31) indicated a preference for competitive 

employment. Only one parent made a conunent to elaborate on 

their choice: 

"It bothets me that persons with his  high fuactioning 

abilities (within their disability) would have to rely upon 

the goverment for the rest of theit  lives when, u i t h  

minimum support, they could be self -supporthg f inancial ly . " 
note than half  of the parents indicated a pteference 

for supported employment. Some of the coments made are as 

foilows: 

@'[Child] has already gtaduated and is in supported 

emplogment already . " 
"Hopefully, supported for a while and then graduate t o  

competStive. " 

"Not shel tered employment . loot not working . " 
Some parents made coments describing their chi id's 

learning charactetistics or situations in which the child 

would best f unction. 

Five parents indicated a preference for sheltered 

employment. The connrents they made are as follows: 

"Supervision would aIlow me peace of mind". 

"Cannot work by himself. Needs direction always. He 

cannot answer any mail he teceives." 



Six parents indicated a preference for "not working" 

following graduation or "other". One conment which 

accompanied these selections was as follows: 

"We fitit uant hàm to be happr, safe and loved." 

Another patent indicated that the reason for her preference 

was due to the reverity o f  the disability. 

The vast majority of parents (71.1 B) indicated that 

work for the child following graduation is verv important. 

Some of the cormients these  parents made to accompany their 

choice are as follows: 

v'essential for his well beingv' 

"[Child] is not that mentallp handicapped that she 

doesn't have aspirations. She just doesn't realize what she 

cannot do." 

"1 feel that much of an adult's sense of self-worth 

cornes from working, be it paid employment or volunteering. 

[childVs] handicap is minimal enough she is unauare of her 

differences. Unemployment would only emphasite the 

d i t  f etences." 

"Self-esteem and independence are very ditectly related 

to being self -supportinq. " 

"For a sense of 8elf -esteem. Also it will give us 

freedom from constant s~pervision.~' 

"1 want her to get the message that aftet school 

finishes she is ready f o r  work. Work is a part of life." 
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"As importaat as everyone else to work after grad." 

"It is important to [child] that she either works or 

continues her studies. She vety much dislikes staping at 

home, doing nothing. She likes to be out and around." 

Other parents also indicated the importance of work on 

the 5-point scale. Further comnents made are as follows: 

'@Be needs to have some a c t i v i t y  or outside involvement 

for his well being. '' 

"especiall y for her self -image and independence" 

Only five parents (13.2%) indicated that work was not 

important. The comments they made are ais follows: 

"Raisons: she can't do anything." 

"It isn't important as long as our son remains happy." 

Another parent indicated that the child uas unable to 

do anything independently. Parents who did not consider 

work as important also indicated the disability was severe 

and limited independence. Fot these parents work was less 

of a priority. 

The majority of parents (68.41) were verv concerned 

about the employment situation after graduation. The 

coments some of these parents made to support their choice 

are as follows: 

''Where? At what? Where will 8he live because our home 

is out of town." 

"Because of her weakness we are very concerned as  to 
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how well she would fit in an employment situation." 

"She needs to have a job placement [sol as to help her 

leatn about life and life skills so she may be able to cope 

with living alone and on her own." 

"There vil1 be some plan in place for [child] 

inmediately after  graduation. 1 have conccrns about long 

temi possibilities, job satisfaction and types of work that 

are typically available to young people with disabilities." 

"How will he function on his own?" 

"Due to economic restraints, the future for the 

handicapped looks very gl oomy . " 
" W e  wonder what and how much he can do." 

"Was very coneerned. This is why 1 got involved with 

[a supported employment organization J . " 
"Even though 1 have worked vety hacd in the field 1 see 

changes coming that could very easily prevent him f rom 

accessing the supports he needs to get and maintain 

emp 1 oyment . " 
"Limited abilities in today's job market vil1 pield 

limited to no placements in the employment field. Too many 

employers do not have patience to successfully employ and 

train the handicapped." 

Other parents who also indicated a concetn made these 

coments : 

" ~ h i l d )  has one year left of school. To date he has 
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had very l i t t l e  amount of work experience. H e  still lacks a 

work e th i c ,  is  e a s i l y  d i s t r a c t e d ,  s o  without support h i s  

chances of g e t t i n g  and keeping a job are very s l i m . "  

"The longer they w a i t ,  t h e  g r e a t e r  the  incen t ive  t o  go 

is diminished. 1 would rathcr have her work a s  a helper  

than do nothing ... I would also consider her going back t o  

school o r  [a supportad employment organization] and see what 

practical courses they have t o  f i t  her a b i l i t a e s  to." 

"With jobs so sca rce  and cutbacks i n  funding f o r  

workshops o r  grants t o  businesses t h a t  employ special 

people ,  1 r e a l l y  hope there is something ou t  there for them 

t o  do." 

One of t h e  parents  stated s p e c i f i c  concerns: 

"One o f  my concerns is  t h a t  an unethical  employer may 

take advantage of a naive and t r u s t i n g  person such as 

[ ch i ld ]  ." 
Parents who indicated they were not a t  al1 concerned 

made the following conunents: 

"As we j u s t  can't set  him doing any job we just want 

him t o  enjoy h i s  life doing what ha enjoys (music and TV)." 

"[A supportad employment agency] is looking after t h i s  

f o r  him and so far f am very happy with the way things are 

going for hirn." 

Patents  were asked t o  i n d i c a t e  the ex ten t  they w e t c  

satisfied that schools are doing, o r  have donc, a good job 
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preparing their child for the transition to work and adult 

life. In terms of satisfaction, the responses varied widely 

but, generally, were almost divided. Thirteen parents 

(33.1%) were on the "not satisfied'' end o f  the scale. 

Fourteen parents (37%) wcre found to be on the "satisfied" 

end of the scale. Ten parents (27%) wcre found to be i n  the 

middle of the scaLe. 

A number of parents made comments on this component of 

the questionnaire t o  elaborate on their selection. Parents 

who indicated a satisfaction with the schools in preparing 

their child for the world of work and adult life made the 

following comments: 

"[ChildtsJ teaches has truly tried her best... 

"We are satisfied with the school program and they show 

very much interest in her transition. We are very pleased 

wi th the program. " 

''Attempts are made to balance academic/vocational 

prepatation/lifeskilIs in the mainstream and segregated 

s e t t i n g  - social interaction with mainstream is limited so 
that peer relationships with 'regular' students have little 

opportunity to develop - relationships w i t h  other special 

ed. students are encouraged/developing." 

"[School] staff have been very dedicated." 

"[School] has tried hard to accomodate mg daughter's 

disabilities." 
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Parents who indicated a lack of sat~sfaction with the 

degree the school prepared their child for work and adult 

life made the following coments: 

"Schools do not appear to understand the transition 

required. The focus is more on PO4 programs and our 

childten have to conform. Graduation from school appears to 

be the focus, not transition." 

"Work experience programs did not show empl oyment 

conditions as they truly are. Because she was not on 

payroll, expectations were too high, Free  labour to do 

tasks nobody else would do, Integration in school did not 

work. She spent school life being baby sat." 

"1  am disappointed in the amount of work experience 

[child] has had. Most experience that he has had has been 

group experience and he has done a lot of collating." 

"The sehools have a very limited amaunt of time or 

required f a c i l i t y  made available t o  give the appropriate 

training for each individual students' needs and give them 

the hands on experience." 

"In the last three years [child] has attended high 

school there has been very little progress. There is no 

structure, total disorganization. It is almost like 

administration and staff of the school bave no idea hou to 

run a special education class." 

"Our child is always placed in regressive programs 
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because he is not deemed high functionlng enough to cope i n  

the more progressive programs. The regressive programmers 

do not generally have a vision of what might be possible so, 

therefore, transition to work and adult life is not thought 

through." 

" ... They had her doing work far below [her] Ievel. 

They had her doing wotk far below her ability many years 

ago. She liked it. She learned 'helplessness.' Now she 

thinks she can't learn." 

Parents who indicated a middle score on the range of 

satisfaction with the schools made the following coments: 

"His school prograrns with [teacher] at [school] was 

very good and directed towards preparing him for general 

life skills. The move to  [different school] was a disaster 

and now efforts are being made to regain momentum." 

"1 always felt f had to be assertive and found high 

school the most stressful." 

Table 1 4  shows the degree parents indicated a 

satisfaction with their involvement i n  their chi ld 's  school- 

to-work transition planning. Three (8.4%) parents indicated 

a lack of satisfaction, twenty-two parents (61.8%) indicated 

satisfaction and eleven parents (30.6%) were in the middle 

on the scale with no clear indication of hou much they were 

satisfied with their involvement. The coments made by 

parents provide a measure of insight into how or why they 



Table 8 

School Placement B e s t  Describina Child's Current Proaram 

Number of Responses 

Placement n ($1 

Regular class 

Special class 

Combination regular/special 

Special school 

Other 

3 (7 .9%) 

15 (39 .5%)  

class 13 (34.2%) 

4 (10.5%) 

3 (8.1%) 

Total 38 

Table 9 

T v ~ e  of Work E x ~ e c t e d  For Child After Graduation 

Number of Responses 

T y p e  of Work n ($1 

Cornpetitive employment 7 (18 .4%)  

Supported employment 20 ( 5 2 . 6 % )  

Shel tered employment 5 ( 1 3 . 2 % )  

Not working 3 ( 7 . 9 % )  

Other 3 (7 .9%) 

Total 38 



Table 1 0  

Tvme of Work Preferred For the Child After Graduation 

Nwnber o f  Responses 

TYDC of Work n (Il 

Cornpetitive employment 10 (26.3%) 

Supportcd employment 22 (57.9%) 

Sheltered employment 2  (2 .6%)  

N o t  working 1 (5 .3%) 

Other 3 ( 7 . 9 % )  

T o t a l  38 



Table 11 

Im~ortance of Work For The Child A f t e r  Graduation 

Number of Responses 

Level of Im~ortance n {%l 

N o t  important 1 

Very important 5 

Total 38 



Table 12 

Extent of Concern of Em~loment  Situation A f t e r  Graduation 

Number of Responses 

Level of Concern n (b) 

Not at al1 concerned 1 

Very concerned 5 26 ( 6 8 . 4 % )  

Total 38 
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Table 13 

Extent o f  Satisfaction With Schools in Pre~arina the Chîld 

for Work and Adult L i f e  

Number of Responses 

Level o f  Satisfaction n ( I l  

not at a l 1  satisfied 1 3 (8.1%) 

2 

3 

4 

very sat i s f  ied 5 

Total 37 
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rated this component of the questionnaire as they did. Some 

of the conmncnts suggest that, while parents may be satisfied 

with their involvement, i t  dots not mean they are satisfied 

with the outcomes of their involvement. 

A number of parents who indicated a lack of 

satisfaction with their involvement made the foliowing 

comntents : 

" 1 have a daily log that keeps me posted, plus, the 

teacher phones if necessary. '9 

"We help her every possible way with her school work, 

a l s o  we always present  ourselves for teachersg meetings and 

transition cornittee meetings. " 
"With the school I always tried very hard to be very 

involved. Twice (for reasons of being told 1 was 

overprotective) 1 backed off - Gr. 3 and Gr. 10. Within two 

months his self-esteem was 'zero' and the program had f a l l e n  

apart. SchooLs do not understand the needs of these 

chi ldren . " 
"1 always felt 1 should have stepped in sooner (grade 

10 was a waste as far as work experience goes) ." 
"1 feel that 1 am directiag and implementing my childgs 

school-to-wosk transition with very l i t t le  help irom the 

school . " 
Only one parent who indicated a lack of satisfaction 

with his/her involvement in the transition process for the 
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child made a comment: 

" W e  have drawn her abilities t o  tht ir  attention. They 

acknowledge she does have the abilities w e  Say she has, yet 

have real ly  dont nothing about it. B u t  it could be that 

many opportunitles are not available." 

However, some parents who scored in the middle of the 

scale with no clear Ieanings either way made the following 

corranents : 

"Have had input w i t h  school and job placement services. 

Unfortunately input sometimes ignored. We insisted 

placement and [supported employment agency] in order to 

create employment s k i 1  1s ." 
y ~ h i l d ]  seems to do well only in theory uork. Had been 

sheltered by special education teachers. He relied on 

them. " 

"[Suppotted employment agency] are the first getting to 

know [chi ld]  and vice versa. The staff is excellent but we 

have concerns about what role the school should play in 

programing, etc." 

"1 would like to be more involved in transition 

p 1 anning . " 
"When we have gone for meetings, everything looks great 

on paper, but unless you ate like a po l i ce  person nothing 

seems to get donc and we have seen very little progtass in 

the three years of high school . @' 
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"1 do get together with [child's] teachers, etc., to 

p l a n  her individual education plan. However, 1 want to know 

more about what is happening in between I.E.P.'s. 1 get the 

strong feeling [school] considers me an overconcerned 

manipulative parent - no so! f am concerned and informed. 

However, 1 don't like involving myself where I w m  seen as 

opposition." 

Parents were asked to indicate the extent of 

involvement they would like to have in their child's school- 

to-work transition planning (see Table 15). Predictably, 

the majority of parents ( 7 3 . 7 1 )  indicated a preference to be 

involved. Some of these parents added coments to 

comp l ement their responses : 

"It is extremcly important for parents to be involved 

so that they can help plan and work towards independence. " 

"1 will never back off again. [Child] needs t o  be 

advocated f o r  and 1  will do that for him! Keep up the good 

work. We need it." 

"f want to be involved in planning." 

"1 have been involved and believe [child] would not be 

having the work experience he has had without my pushing." 

"Involved and taken seriously in terms of what 1 

believe [child] is capable of... Somehow, [school's] 

teaching style (especially in the integrated classes) don't 

seem to fit [child's] learning s t y l e .  Their methods of 
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dealing with hcr problema haven't proven effective. For 

years, 1 have considered having [child] transferred to 

anothet high 8choo1, but changes are very difficult for 

(child]. She hasn't wanted it ." 

"As much as possible and consistent w i t h  the programs 

available." 

Only one parent preferred net t o  be actively involved. 

Nine parents (23.7%) scored in the middle with no c h a r  

indication of the degree they want or do not want to be 

involved in their child's school-to-work transition 

planning. However, in some cases the coments made 

suggested more than the rating they gave. Some o f  these 

coments are as follows: 

"1 would definitely want to know what she would be 

doing but [child] tends to work better if I ' m  not involved." 

"We work on her: social skills at home* Job marketable 

skills we are not trained to teach. We will be her support 

for as long as w e  can but we will not be here forever. She 

will need someone she trusts in r support capacity." 

Parents wete asked to indicate the extent  they believed 

theit views and wishes were taken into account with regards 

to the ir  child'8 school-to-work transition planning (sec 

Table 16). The majority of parents (64.8%) rhared 

a belief that tkeir views and wishes were taken into 

account. Some of the  conments parents added to elaborate 
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on their tating suggests that, while parents may believe 

their wishes are taken into account, it does not aecessarily 

mean they are satisfied uith the outcomea, nor do they 

believe their views and uishes wete always taken into 

account. Some of the parents who indicated they belaeved 

their views and wishes were taken into accouat made the 

following comnents on the questionnaire: 

"We are satisfied that  our views and wishes are very 

much respected." 

" 1 believe we are 'heatd' - perhaps because 1 am 

involved through my work in similar planning, 1 would not 

accept a situation where my husband/myself were not here." 

"The school does very well but home lif e, persona1 

decision-making is very bard for Our boy. He likes school." 

"We have been and continue to be involved. But as 

parents we always feel that more could be done (perhaps). 

We have t o  be aware of [childes) ability at this tirne to do 

things . " 
"School knows my views and has decided not to oppose 

them. " 
Five parents (13.5%) indicated a lack of belief that 

their views and wishes were taken in account with regards to 

their child's school-to-work transition planning. Two of 

these parents made the following conments: 

"From the school side - none. Prom [supportcd 
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employment agency] - very supportive and full regards are 
taken to our needs and wishes." 

" They listen a t  the I.E.P. meetings, but believe that 

1 have unrealirtic expectations where [child] was conccrned. 

They seem to take what 1 ray with a grain o f  salt." 

Eight parents (21.6%) rated this item in the middle. 

Some of the coments these parents made are as follows: 

"School Lis] looking to push het out of system as soon 

as possible. Easiest route 2s best. Once she is twenty-one 

she will be someone else's problem. We rasent this and feel 

unable ta change this approach.. .'* 
"My wishes and ideas are listened to but 1 don't think 

they are always acted on. Staffing seems a problem." 

"It seems to have taken a lot of visits/meetings t o  

make sure my views and wishes are taken into account. 

Without repeat visits 1 feel nothing would be done." 

The final item on the questionnaire was designed to 

probe whether parents have ever been involved in the 

advocacy or training of students with disabilities (sec 

Table 17). Nineteen parents (51.4%) indicated no previous 

involvement. Eight parents (21.61) indicated very much 

involvement. Ten parents (26.6%) fell between the two 

extremes on the scale. 

Thirteen parents made coimient8 on the questionnaire. 

Based on these coments, the range and depth of involvement 

in advocacy or training was wide. Those who indicated an 

involvement did so in the capacity of teachers, foster 



Table 14 

Extent of Parent's Satisfaction With Their Involvement in 

the Child's School-To-Work Transition Planainp 

Humber of Responses 

Level of Satisfaction n (b) 

Not at al1 satisfied 1 1 (2 .8%)  

Very sa t i s f i ed  

Total 36  



Table 1 5  

Extent o f  Involvement the Parent Would Like to Bave in the 

~hild's School-to-Work Transitian PIanninq 

Responses 

Level of Preference n (%) 

Not to be a c t i v i e l y  involved - 1 1(2.6%) 

2 O ( O % )  

3 g ( 2 3 . 7 1 )  

4 6(15.8%) 

To be actively involved 5 22 (57.9%) 

Total 38 



Table 16 

Extent Parents Believe Their Views and Wishes A r e  Taken Into 

Account with Reaards t a  Tbeir Child's School-to-Work 

Transition Planninu 

Number o f  Responses 

tevel of Accountina n (%)  

Not at al1 taken into account 1 2 (5.4%) 

2 3 (8.1%) 

3 8(21. 6%) 

4 10 (27.0%) 

Very much taken into account 5 14 (37.8%) 

Total  37 



Table 17 

Extent Parents Have Been Involved in the A d v o c a c ~  or 

Trainina of Students with Disabilities 

Nwnber of Responses 

Level o f  Involvement n (a) 

N o t  at al1 involved 1 1 9  (51.4%) 

2 4 (10.8%) 

3 4 (10.8%) 

4 2 ( 5 . 4 % )  

Very much involved 5 8 (21.6%) 

Total 37 
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parents, advocacy groups, o r  supportcd employment agencies, 

and i n  support groups. 

One parent  who was involvecl i n  the school system as a 

hacher conimented " . . . I know a f a i r  amount about t he  

'systems' ,  but that t e a l l y  didn't help m e  because t o  try 

alone t o  change attitudes is impossible.  X feel t h i s  is a 

very  valuable  program and 1 will suppor t  you in any way 1 

can." 

Interview and Discussion G ~ O U D S  Data Analvsis:  What t h e  

Parents Said 

As previously ind ica ted ,  two d i s cus s ion  groups were 

conducted in my home. Five parents  were interviewed over 

the telephone. Nine individuals o r  couples were interviewed 

i n  person. I n  al1  26 parents  p a r t i c i p a t e d  i n  some form i n  

t h e  second phase of t h i s  study, that i s ,  in either an 

in te rv iew or in a d i scuss ion  group. The  26  pa ren t s  were 

drawn from 20 s e p a r a t e  families. 

Al1 parents  p a r t i c i p a t i n g  i n  the i n t e rv i ews  o r  

discussion groups received a se t  o f  1 2  d i s cus s ion  issues. 

These i s s u e s  formed the basis of t h e  in te rv iews  o r  

discussion groups. However, pa ren t s  o f t e n  d ig ressed  from 

the  issues and wanted t o  share information not  d i r e c t l y  

r e l a t e d  t o  any p a r t i c u f a r  i s sue .  T h e  comnents parents made 

were probed f o r  e labora t ion .  I n  a d d i t i o n  to t h e  in terviews,  

four parents provided wr i t t en  responses t o  t he  discussion 
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s u e .  This was not at any time requested, however parents 

told me they wanted to add their written responaes. 

Duriag these interviews and discussion groups, parents 

disclosed infozmation which w r s  persona1 and important to 

them. The extent parents shared information and confided in 

me is much appreciated. Together, the information provided 

fomm a baiis for what parents' perceptions and views are, 

as uell as the basis for these perceptions. 

There are a number of issues which surfaced in the 

interviews and discussion groups. The content was analyted 

and the variety of issues or points made were categorited. 

Many of these issues were disclosed by different parents. 

Parents shared a number of perceptions. On some issues 

parents revealed difierences in opinion. It is assumed that 

these  perceptions were based, at hast in part, on the 

experiences parents have had. 

There was a gap of t i m e  between the completion of the 

questionnaires and the conmencement of interviews and 

discussion groups. During that time some o f  the children of 

these patents had emited the ichool agatem. Other parents 

had children still within the school system. The delay f r o m  

the completion of the questionnaire and interviews and 

discussion groups often provided parents with more insight. 

Their children had been part of the world of adult life and 

their graduation from school was an event of one or two, or 
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three years ago i n  aome cases. Parenta sharred their 

perceptioas at  the time their children were i n  school as 

-11 8s their perceptions, in some cases, years after 

graduation. f t  was f a l t  bp me that parents genuinely wanted 

t o  share their petceptions, their experiencers and their  

thoughts. 1 believe that parents considered that what they 

had to share was relevant and needed to  be known. 

Cateuorv Ident i f icat ion 

Categoriting the information was a dauating task. 

There was overlap between issues which the parents raised or 

apoke about. Some areas could not be 80 clearly defined 

that they could only be referred t o  i n  i so lat ion.  Often 

parents would mention two or more issues with a feu words. 

Also ,  some issues were not specifically referred to, y e t  the 

issues they represented could be construed or interpreted as 

such. Finally, some of the conmnents parents made could be 

relevant t o  more than one category. 

The following categories were points that parents made, 

or issues that arose during the interviews O+ discussion 

groupa. As already meationed, there is ovetlap between 

issues and parents did not always use a specific word 

t o  describe an issue oc an experience. However, the essence 

of what wrs said wrs often clear bg vi t tue  of  the intent, of 

uhat war said,  and the motions and feelings i n  which they 

were exprcssed. The essence of parents' perceptions i s  best 
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captured by their own words. 

Work enmetience. Parents have indicated the value they 

place on work experiencea. Thep have a l s o  shared some 

positive and negative work enperiences their children have 

had. A feu parents offered suggestions for potential work 

experiences which would mit their child and offer a measure 

of success and satisfaction. One parent said that work 

experience was the best part of her child's transition but 

she emphasized that she bad to push for that. She further 

added that work experience in the conmunity was necessary as 

opposed to acquiring work experience in a school . 
Several parents referred to the need for employment for 

their children as being essential for a sense of self-worth 

and dignity and a feeling of belonging in the community. 

Parents cornparcd the work experiences their cbildren have 

had during the transition from school as well as after 

graduation. They applauded certain work experiences and job 

sites while conceding that other work experiences were 

unruccessful for one reason or another. Some parents liked 

variety in work experiences as well r i  expo8utes t o  a number 

of  them. Some parents indicated inapprropriateness of work 

experiencea. One mother wrote  thrt, while her daughter very 

much enjoyed the work experience, the work she was doing 

"doesn't require that she develops herself as 8 person. " 

Other parents spoke about a variety o f  work 
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expetriences, some of w h i c h  w e r e  better than others. 

Parent Involvement. Patents overwhelmingly expressed 

the importance of parent involvement in the education and 

school-to-work transition of their children. Some parents 

also felt their involvement was not particularly welcomed. 

One parent wrote, "Sometimes it is not welcomed to be 

involved. 

O n e  mother, i n  a written expression of the importance 

of parental involvement, wrote: 

Parents are the individuals who have cared for and 

supported their  special needs child around the clock 

for 20 or 21 years. ft is obvious that it is they who 

know and understand their young adult child's spoken 

and unspoken yearnings and heart-felt desires. They 

and their young petson, together, need to be involved 

in this next most important phase of his (her) life. 

P o s i t i v e  ex~eriences. A number of parents expressed 

satisfaction with some experiences their children have had. 

Some of the satisfaction was due to one or more factors, 

such as specific individuals involved in their child's 

transition from school, special programs, activities, degree 

of coopetation and collaboration, or successful outcomes as 

perceived by them. Several parents related positive 

experiences or a feeling of satisfaction with the school 

their child presently attends, or attended. One parent who 
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expresscd p o s i t i v e  f ee l ings  about the school division aLso 

recognited that, despite al1 the school tried to do, there 

were shortcomings : 

I'm very grateful for everythiag the schoal systexn 

has done for [daughtet] . 1 certain1 y c m '  t real ly 

find frult with it. These are aress that certainly 

could be made more available to the parent...but 1 

honestly think they are doing the ir  best with the 

amount of money they have for funding and for 

staffing. And t o  cut back on that staffing was an 

awful thing to do [raferring t o  provincial cutbacks 

t o  Bducation]. 1 don't know just hou those teaehers 

cope with that .  

Another parent was very pleased with the efforts of her 

son's school, "...they look at everything ... they're doing as 

much as they can. ..really on the ball." 

Parents have frequently sald that the work 

experiences the ir  children have had were positive and they 

were considercd by manp parents to be one of the highlights 

of the transition process. 

While somo parents were very pleased with the school 

prograxw, othems were nota Several parents were highly 

satisfied with the supported employment sgenc ies  and 

personnel with whom their children wete involved. One 

parent indicated, "the [supported employment agency] was 
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fantastic. The counrellors and job coaches, or whatever you 

want to cal1 them, would go w i t h  him and thefd do a good 

job in the workplrce." 

peuative ex~sriences, Parents have offered persona1 

anecdotes relatâng to negative experiences they or their 

children have had. These anecdotes had a coimion thread of 

insensitivity or lack of tact by people, and the parents 

were sensitive to that. One parent related an anecdote 

about a bus driver who shouted out the door @'We@re in the 

parking lot, corne and get her! @' The parent felt that the 

directness and lack o f  discretion was insensitive and it 

Vary much annoyed ber. She added that her daughter has good 

receptive language and uaderstood. 

Another parent remembeted that when she got involved 

with her child's transition and expresscd concerns she was 

told by school personnel that she was an "ovetprotective 

parent". 

One parent wrote at length about the inappropriateness 

and inadequacy of her daughtet'r program or placement at 

school : 

Wp until this year [daughter] was treited like a 

person uho was incapable of lerrning. She wrs 

'babysat fore. She waa given louer elementary 

levels o f  tasks in an institutional-level 

environment, forced to work and play with low 
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functional students, some with serious behavioural 

probl enw . 
The fither of one young adult w i t h  severe, multiple 

disabilities bitterlp related an incident ysar8 ago when his 

child was young. Although the incideat he related occurred 

almost twenty pears rgo and obviourly did not involve anp 

transition from school, the feelings and the bitterness 

remained strong when he spoke of it. It was triggered by the 

discussion of his daughter'r transition. It is relevant, 

however, to parents' perceptions because it still rcflects 

the need for options and collaboration which was not present 

in his example. He related the following: 

You know the advice we  got from doctors. Put ber in 

[an institution] and forget she was ever born. That 

was their greatest statement.... you can't take care of 

her at home because she's retarded, she'll be too much 

trouble. It's my kid! l o t  like yourr or the 

neighbour's. She's mine. What do pou ntean put her 

somewhere and forget her? That's the advice we 

got from a11 the doctota. 

The parents of one poung man who graduated three years 

earlier related a lrck of satisfaction w i t h  their son's high 

school experience. Thep elected t o  have him h a v e  school at 

the appropriate age rather than stag in school longer. They 

explained why: 



Some things academic didn't get worked out 

proptrly...there was a sense that it was kind o f  

filling in time somewhat...why put in anothet f e w  pears 

doing 8 repeat o f  wo+k experience and fooling around 

w i t h  elective classes which aren't that beneficial 

anpway . 
Thep add that their son has had several work 

experiences working with a supported employment agency but, 

'*he has had four long periods of doing nothing ... 80 he's had 

very long periods of having no work and being at Rome." The 

father was asswning the lack of work success had something 

to do with a poor job market but sunmed up by stating *'it's 

been a disappointing expetience, 1 would think." Be did 

gave the school credit, however, for doinq "a vecy good job 

in doing the transition". He is not sure uhy the period 

after the transition seemed so unsuccessful. 

Another parent was quite disappointed with the 

transition process. He spoke with some bitterness about his 

son's school-to-work transition experience: 

There was something missang in the transition 

because be atill coufd have stayed in school f o r  three 

Yeats and we were kind o f  hoping... and of course the 

ceaource teachera .ad things like that again, with al1 

due respect, they have the right butz words but what 

they actuallp get done i s  very little. 
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Some parents were not completelp satisfied with their 

child's school enperience, or work training or transition 

but they did not have the feeling that it was a negatSve 

experience. Unequivocal or ambivalent f ee l ings  were shared: 

O f  course as a parent you r lwaps  think, hep, mp son 

can do anything. It's just a matter of training him 

right ... but you have also to know that your child 

cannot do everything.. .so there is always that 

doubt. Maybe the school division is doing the best 

it can but [son] just  didn't benefit f rom it because 

of the way he is. 

Support mroups and networks. Parents indicated that 

social networks and support groups are invaluable. One 

parent related, "The only parents who are given anything are 

those involved with other associations, other parents, other 

sources. '@ 

Another parent said that her main sources of support 

came from those outside schools and conaiunitp service 

agencies . Ber sources of support came f rom herse1 f , family 

and friends. 

Frustration. A nwnber of patents have shared a sense 

of frustration with the school spstem or conununitp service 

agencies. Som+ of this frustration was disclosed dicectly. 

Other times the frustration could be +ead between the lines. 

Schools conduct major meetings for students in the 
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transition years. Depending on the school, these meetings 

have beea referred to either individual education plan (IEP) 

meetings, individual program plan (IPP) or PA'PH meetings. 

In these meetings, the focus is on the goals and hou to 

reach them. A level of frustration by parents waa fs l t  

during or following these meetings. One parent shared her 

frustration with personnel at r meeting for ber child. She 

stated, "no matter how hard they try not to, the 

facilitatots gear it toward uhere they want to gon'. She 

offered a recorrmendatioa f o r  he? perceived difficulty at 

these meeting. "1 think it's better if they get some outside 

facilitators - an agency or whatever - but some outside 
facilitatot because they'll be much more objective." 

Another parent spoke specifically about her frustration 

on the emphasis on academicr for her child as opposed to 

life skills training. She related an incideat when she 

finally went to an administtator of her child's school and 

directly said, @'You're not listening to what my husband and 

1 are trying to tell you." 

One parent enhibited a sense of frustration in a lrck 

of school-to-work success deapite efforts ftom the school. 

She describes her expectations for ber drughtecns work 

education who was 21 years of rge and was just about to exit 

the school ayatem: 

. . . 1 suppose, to be ready for the job market, but 
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which is not really a realistic expectation because 

where the school finishes thete is a heck of a big 

gap before the marketable skills of a bandicapped 

person are available. But if pou were to ask me, 

"Uhat c m  your daughter do?" f'd have t o  say, "1 don't 

know . " 
One parent related anecdote after anecdote about 

transitional objectives not met, plans not followed through, 

parents' suggestions not heeded, and then sumned up his 

feelings. Be remarked, "1 used to get very frustrated. 

That's why Imd corne home and say I've lost al1 faith in the 

teaching profession." 

Another parent referred to her frustration specifically 

in tecounting some of her experiences involved in the 

transition of her child: 

You are going from a system where you have taken total 

responsibility for your young person into a system 

where pou have to play a game. And you have to know 

who to connect with in otder to make this happen s i x  

months d o m  the toad. 80 you have to figure out 

this game and in the mean time there i s  8 lot o f  t i m e  

getting frustrated, trping t o  sort out what 

really aeeds to happen, and t o  do that rdvocating and 

to be a strong person to believe what pou believe 

should be happening, or could happen. 
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The frustration in another parent's words could be 

sensed but it was a ftustration borne from attitudes of 

goverment, and society in general, in the face of parents 

simply trying to hclp their children with disabilities find 

work: 

Parents are titred o f ,  1 guess, kicking down doors. 

Theyuva been doing it a11 their lives and they are 

saying, 'Well, w e  want our young adult to get up and 

get a job and have a Little independence, a Little bit 

of life, and [ t o  give] some measure of dignity to 

themselves. 

Trans~ortation and mobilitv. Transportation concerns 

were not referred t o  except in one case. The parent spoke 

about the difficulty in procuring transportation for her 

child. She comnented, '@the transportation rules are not 

flexible. You have to book 48 hours in advance and know 

where you are going and when [you are] returning." 

Intearation. Parents have expressed widely divergent 

views on the integration o f  their child. Some parents were 

advocates o f  it; others were opposed to i t .  One parent 

whose child was not ever integrated wanted very much for 

that to happen. When asked if the school personnel were 

avare o f  her wisher she replied "oh, jeah, oh yeah. [School 

personnel ] is philosophical 1 y the person for integration 

over anything, but it never hippened." 

Another parent wrote to me about her experiences in 

trying to ensure her daughter was integrated in school and 
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her failure to achieve this: 

"..J have been ... doing my best to have her fully 

integrated and working up to her full potential. 

Al1 of my labours were totally fruitless. The school 

system made up a l i  kinds of excuses to keep her in 

Special Ed. when f knea right along [daughter] does 

not belong there. " 
Other parents were opposed to integration or, i n  

hindsight, felt that integration w a s  a failure. One parent 

whose son had graduated three years earlier and who had been 

integrated had this t o  Say: 

He just sat there in some classes and [it w a s ]  

useless. There'a no way y o d  re going to be sitting 

i n  a grade 1 2  English class and absorbing tests.. . 1 
don't care. He just doesn't have the capacity to do 

that, so 1 think some of the classes were a waste of 

his time. 

Another parent cornparcd a positive, non-integrated 

setting for her daughter in a small country school to the 

integrated p r o g r a m  she was i n  when they moved to  Winnipeg: 

And i t  took her a long time to get used to the ides 

that rhe had to sit in a classroom full of othet 

people and she'd corne home uid say, *'I don't know what 

they are talking about, Morny?" You know, like, "Why 

do 1 have t o  go there? Rhy can't 1 go back to the way 

it was?" And 1 said, "Well, t h i s  is the way life is i n  

Winnipeg. " f understand where some parents want their 



123 

children t o  be integrated because they feel they are 

missing out on a lot of things. But I'm afraid I'm not 

one of those parents that believes that. 

Qualitv of life. Some parents referred to the quality 

of life as being the utmost of importance. The parents who 

did, suggested that work is 8 key factor in the quality of 

one's life. f t  provided a sense of self-worth and meaning. 

However, it was not the only factor. Friendships, conununity 

involvement, and physical  we11 being were components of the 

quality of life. The overriding goal and overwhelming 

priority of some parents uas for their child to be happy. 

One parent of a daughter aith multiple disabilities 

investigated different ptogram options for bis daughter 

following graduation. Sevetal were ruled out because of his 

perceptions of the lack of quality of life they would 

provide his daughter. Based on the program he saw, he and 

his wife pursued a supportad employment option. He said: 

When we were searching what to do with [child] after 

graduation at 21, or whatever age it was, and so she 

went to various programs in the city and 1 want to 

to tell you, some of them are so depressing it's 

unreal. It's juat like you're tetarded, pou r i t  in 

that chair or wheelchair and that's it...we went to 

a couple of them aad 1 just about c t ied  when 1 was 

in there. It's so depressing. 
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Several parents have alluded to aspects of a transition 

from school t o  uork and adult life that are important 

components, but do not only represent work. A successful 

transition encompasses many components and to focus only on 

work is to diminish the impottance and desire for the 

others. A parent comnentedt 

But it's not even just work. f t ' s  got to be work, 

[but) it's got to be socialitation and leisure 

[activities] ...itls very difficult when they 

graduate because it's a11 these significant factors 

- sociability, recreation. jobs, money...Por a young 

lady to think about buying clothing and t o  look 

prettier, for  a guy to be able to do things that you 

see other people doing, and to have someone to do it 

with. 

Another parent said: 

As a child gets  older you get more and more of 

these perceived problems stacking up. 1 t's not only 

education and not only a job, but it's aociability, 

independent living, recreation, you might Say lite 

skills, continuhg education, on and on. And 1 guess 

the question to ask i s ,  'What i s  the role of the 

rchool here? ' 
pesidential concerns and o~~ortunities. A few parents 

had concerns about the future residential arrangements of 

her child. One parent said, "That is one thing social 

workers will tel 1 you. [Children with disabilities) have 
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got t o  lerve home before they are 18, otherwise they'll be 

home until they are 30 something." The same parent a h o  

conmented about 8 concern thrt het child will have to live 

at home f orever. 

Other parenta have 8h0 indicated difficulties in 

procuring alternrte resideatirl arrangements. A feu patents 

have investigated group homes and have been told that  there 

are no openings in group homes. One parent spoke about 

other people who wer-e aging and f ound themselves in a 

situation where they had to seek alternate living 

arrangements f o r  the ir  child. 

Comunitv involvement. Wbile work was, in most 

cases  a priority for patents it was by no means the only 

component of the transition t o  adult life. Recreational 

opportunities in the comunity and leisure options were 

shared as being of great importance as well. This aspect of 

one's life war frequently recognized by parents as providing 

an added measure of quality to the life o f  their child. 

Friendsbi~s. One aspect of adult l i f  e which a number 

of parents indicated as being verr important wa8 triendship 

and having 8 social network. Parents recognited that, while 

work waa priority, the importance of friendships crnnot be 

diminiahed. Some parents iuggested introducing r "Ci rcl a of 

Friands" concept into 8chool8 to promote f riendships and 

social netwo~ks for youth and young adults with 
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disabilities. However, one parent said that the Circle of 

Friends h i s  son was involved with was of a superficial 

nature and eventuallp fittled out.  

Another parent remarked: 

Social skills are farr more important than the 

[vocrtional] tarks. Ue a11 need a friend and we've got 

to teach ou? kids to be f t iends and interact with 

them and be to lc  models. This is reallp depressing 

isn't it [laughs]? But that's hou 1 Ceel...I want 

[son] to have a friend and 1 want him to be happy. 

Other parents also expressed a need for the ir  children 

to acquire social skills, a social network and friends. One 

parent said, unequivocally, that friends and peers was what 

was needed more than anything else. He stated, "That's what 

he has missed. If you and 1 growing up, didn't have a good 

buddp or friend of some aort, just think about what life 

would be like." 

Another parant also attributed tundamental importance 

t o  f riendships : 

It's so important to have thrt friend. We think back, 

when we were teens,  hou devaatated we would have been 

i f  we had ta sit home with mom and dad.. . I  think i f  

they hrd a ftiendship ft gives them focus to their 

lives. 1 think that gives them stability and 

conmitment to function at a higher level...and knowing 
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that  there as mors completeness t o  their l i f e .  ..Uy son, 

he's 2 1  and you're looking a t  hi8 best f r iand .  1 think 

t h a t ' s  8 p i ty .  I'm not poing t o  be around forever ,  

e i t h e r .  

Another parent had some similrr sentiments: 

We were able t o  provide him with  some s o c i a l  

a c t i v i t i e s ,  but t h a t ' 8  vecy much lacking. 1 mean 

ha ' s a young man. He needs t o  be w î  t h  young people . 
h d  he 's  always with  h i s  parents. 1 wouldn't want 

t o  be with my paren t s  a11 t h e  t i m e .  

One parent said about t h e  importance of f r i endsh ip :  

The school tries to f i l 1  i t  through i n t e g r a t i o n  kinds 

of purposes, but  t o  m e  i t  seems cathcr  s u p e r f i c i a l  i n  

gome ways. It's no t  a true f t i endsh ip  kind of 

building th ing  i n  many cases and i n  order t o  be 

successful in t h e  a d u l t  wocld you have t o  develop 

the  f r iendsh ips .  

~ x m e c t r t i o n s .  Soma parents  have ind ica t ed  t h a t  t h e  

expectations s c h o o h  and rgencies had f o r  their children 

were too low. One parent srid: 

Thi t ' s  t h e  o ther  th ing .  f found nobody hir enough 

expectr t ions .  1 found nobody has iny 

expectat ions.  ... Their expectat ions were alwaps f o r  

frilure 80 they always pot  it. They rchieved their 

expectat ions.  You know, we c r n ' t  go i n t o  the 
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and t o  take part i n  phpsical activities in the cornnutities 

with one to one assistancea 

One parent, when asked about het expectations, replied, 

"1 don't know, we don8t w a n t  t o  expect too much out of him 

and it was kind of hard becruse, of course, you feel that  we 

want t o  have the best potential out of him. . . '* 
Concerns. Parents have shated a number of concetns 

they harbour and some concerns surfaced more frequently then 

others.  Parents have expressed a worry about the  future. 

One parent comnented: 

As a parent you Say to yourself, O.K., you coast al1 

through public school and you start to get a l i t t le  

antsy in high 8chool. A feu more years o f  schooling 

and then what? And that's where pou start. If pou're 

really that cornplacent, if you get agitated pou Say, 

well corne on nou, 18m not asking something for 

nothing. 1 want to know what'8 out there, you kaow. 

You hear o f  cutbacks 811 the time and you think, 1 

wonder i f  i t ' i  going to affect [daughter] in a couple 

of pears. And it wotriea you. Who do you ask? 

hnother questloned, Ilhat  good is it going t o  do 

thinking about s i x  pairs from now when I'm not sure whether 

certain things may not fa11 into place tomorrowam' Severi1 

parents worried about the unrvrilability of employment in 

any form. Some parents were concetned that the work 
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available would not be suitable for their child. One 

parent, whose daughtet was still i n  school, was very much 

concerned that there would be few residential oc wotk 

options upon graduation. These were her two main concerns. 

Several parents' concerns were generally that their children 

would not be prepared for work, or adult lif e in general . 
One parent of a poung adult with severe multiple 

disabilities spoke about the vulnerability of her son due to 

his limitations. 

Parents spoke about job concerns and a lack of 

companies, businesses and employers who may be leery of 

hirinq a Young adult with a disability. 

Hatehina. Several parents refetred to the need for 

proper matching of the job or work with the youth or yowrg 

adult. One parent wrote "proper matching seems to be the 

biggest factor." Another parent shared a simllar view on the 

need for better matching: "Look at the skills an individual 

has and the needs of that individual, and then find the 

job. " 

m o r t a n c e  o f  work. The m r j o r i t y  of parents indicated 

that work was an important rapect of rdult life and they had 

hoped for nmrningful, satisfying omployment for their 

children. Oae mother rpoke about the meuring work hss for  

her son: 

... he feels a l o t  of self-worth by poing to  work and 
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day, he's done i t .  Even though he's killed himsdf 

al1 week and he's got blisters, that cheque makes it 

worthwhile, and he feels good about it. 

Other parents spoke of the dignity and independence a 

job g ives  young people with disabilities. 

Rowever, work was less important for parents who had a 

chi ld  with severe or multiple disabilities. For them, the 

concept of work or employment was idtalistic and not 

tealistic for their child. Other things were more 

important. As one parent stated when asked about work as a 

goal for her daughter: 

No, 1 don't think it's realistic for her. There are 

people who can do these kind of things. For 

[daughter], 1 mean, it would just be a case of an 

aide putting [daughter] hand over hand and doing the 

work so what would be the point? 

One parent spoke about the importance of work from a 

different perspective: "As parents w e  had really wanted him 

to just g ive  somsthing in return to the comunity that has 

helped us so rn~ch.~' She went on to say that the work 

education program her soa was involved in was worthwhile. 

She states "1 can surely say...this work education really 

gave him an opening." 
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Lack of follow-throuah, conmitment or continuum. A 

familiar theme which surfaced t i m e  and t i m e  again was a lack 

of follow through or conmitment from schools or agencies to 

effectively implement a transition plan and to follow i t  

through- One parent sa id :  

There also has to be somebody ... to take ownetship 
or take responsibility to make sure that what 

people say actually happens ...[ the] plan looks good 
a t  meetings but i n  between times, when things are 

supposed to be happening at school, you think this is 

what the plan uas and this is what is supposed to be 

happening, somehow it doesn8t happen ... there was no 
consistency, there vas not anything so of course [work 

experience] was never successful...it was just kïnd of 

hit and miss. Today we do it, tomortow w e  don't. .. 
The same parent offered some advice to other parents. 

She suggested, "You have to go out and you shouldn't sit 

there and hope things happen. They have to keep out there 

and say this is what's happening; t h i s  is where we're at." 

Another parent expresscd a disappointment that the 

plans for her son did aot meet htr ertpectations " ... it never 
took off...At that time gou are really keen because you 

think i t  might make a difference,  but i t  hasn't. I t  never 

did  take of f a  " 
Another parent stated, "1 got the impression from the 

school that they would look after her as long as she uas 
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therr. Once she was gone, good-bye!. Pou know, one less to 

worry about. '* 

Relrted to a lack of  follow-up wrs a sense bp parents 

that there was not enough collaboration between individuals 

or agencies which are vital to transition. One parent 

conmnented: 

... so this wa8 one of the concerns as a parent. We 

had to get our kids  ready to leave and be able to 

get into the conmunity and 1, personally, feel there 

has never been enough conununication between educators, 

the parents, and the students. The bal1 gets lost 

in the shuf f le. And everybody has mal 1 y good 

intentions but nothing is eues donc after. 

Some parents indicated that program and plans they 

were promised never matetialized. One parent regretted the 

lack of socialisation i n  school for her daughter despite 

initial plans to enhance the process. She conmnented, "There 

was supposed to have been a Circle of Friends. It never 

materialited. They were supposed to have like a buddy 

aystem and i t  never materiilited." 

Another parent said: 

You cin a i t  in 8 [meeting] with  them and thep get  

all, 'Oh, i t  80~ndS great' and the whole nine 

yards, but once that's ovet,  to actualty get things 

going and implement the program that  they talked about, 



and the things they wanted to accomplish ... I'm very 

disappointed with thit in high school. 

Some parents have related differences between achools. 

The perceptions of one school may have been positive while 

t h e i r  perceptions of rnothsr achool were negative. Several 

patents indicated aubstantiil differences in the setvice 

delivery and transitional programs betweea schools. 

A difficult and trping period often occurred after 

graduation. Some parents have m i d  that the continuum from 

school into adult lige failed for some reason and there was 

a void, or periods of inactivity, in the months or years 

following graduation. ône parent suggested that schools 

need to be realistic with what really hrppens rfter school. 

One parent believed a lack of follow-through was due to 

a failure to develop and promote linkages w i t h  diffecent key 

groups : 

They look at this in a very 8hort term finite view 

and they don't do linkages very well. Their concept 

as, 'Well, w e  have 80-and-so wtil 21, that's when 

our conaiitment ends'...rnd insterd of looking and 

figuring out hou they crn correct i t ,  they tend to 

want t o  work aloneww.8ad 80 8s 8 tesuit, the schools 

work in isolation and they don't want the agencies 

and there i s  tlso bit of cornpetition, perhaps, over 

turf . " 
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A perceived faiiure to follow-through or succeed with 

plans was 8180 recognited as not being the fault of school 

personnel. There was acknowledgement that the best of 

intentions may fail to be productive for other reasons. A 

parent reflected on this :  

.. .terchers probablp don't get the training they need 

t o  do that - t o  learn about the job market, and so on. 

If gou know one or two (teachers), and you get t a  know 

them, you know that they are just overwhelmed with a 

variety o f  other t a s k s  that they bave to do and to find 

the t i m e ,  to f ind the opportunities to get training, 

and to do what they'd like to do...the tinw juat isa't 

there. 

One parent thought that school-to-work transition 

planning may be hampered by a lack  o f  comnitment by 

personnel involved in the transition process, as well as 

schools in general: 

Another concetn 1 have is that sometimes 1 think if 

any sort of establirhment or group wants aomething 

to fly, to get off the ground and be rucceasful, they 

have to give i t  an appropriate priority  within their 

list of overall t88ks and duties.. .and I'm not 

convinced, sometimes, that the teachers assigned to 

some of  theae reaponsibilities in the special 

education area really feel that what they are doing is 
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viewed bp t h e f r  peets  .ad, pechaps by t r u s t e e s ,  and 

o the r  busineases 88 beiag 8s important as a l 1  other  

aspects ....[ there i a  a need] t o  let teachers  know 

thot what thep are doing i n  8peci.l education is 

apprecia ted,  is  e s s e n t i a l ,  and 18 deemed by the 

p r inc ipa l s  and t h e  superintendents and t he  trustees, 

whomever, as being a very essential and integral part 

o f  t h e  educational  process, and maybe even more 

important because they are dealing with special 

needs . 
A few parents spoke about a void following high school 

where t h e r e  was vocational  i n a c t i v i t y  for a per iod of time. 

Some parents spoke o f  i n a c t i v i t y  for intervals of time 

between working at job si tes.  Some parents  had t h e  sense 

that once their child graduated, the  school w a s  no longer 

involved and they were beginning al1 over again  i n  a quest  

f o r  r s u i t a b l e  and succeasful  work experience. 

tack of coo~era i t ion  between kev UIOUPS. A few parents 

expressed a view that t he re  was a lack of cooperation or 

collaboration bp schools and adult aerv ice  agencies ,  not 

with parents ,  but wi th  each other .  Some paren t s  f e l t  that  

one group or agency, whether it was the school or social 

worket o r  business,  did not know what t he  other group was 

doing. Parents  referred to endless wark experiences but 

with no success rate. One parent spoke of hi8 views: 
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" . . . 1 just wondet i f  peopl e i n  t he  goverment and 

school boards take t h i s  a e r i o u s l y  because they seem 

to wotk in a dis jo in tad  frshion. You've got parents 

going t o  the schools and schools saying, 'What s o r t  

of joba do you feel your young son or daughter might 

be best su i t ed  for? O.K., w e ' l l  trr t o  f ind  

something.' But then this depends on othet supports 

beyond the  school. And t h e  schools, a t  Ieast our 

exparience ha8 been, seem not to be working i n  

conjunction with these other  agencies which are a 

vety integral part  of the overa l l  p ic tu re  of 

training, support aad job creat ion.  

Another parent spoke about r lack of understanding by 

schools that others need to  be involved: 

... what w e  have just  ac tua l ly  found i s  t h a t  t he  

school just really doesn't understand t h e  job 

market and they're under the impression, a s  al1  of 

these training progr- are, that a11 you have t o  

do i s  provide t ra in ing .  They don't understand the 

concept of support.  . . training isa' t the  i s sue .  The 

issue is support. And hou do pou auppott 8 person 

on the job? F i r s t  you have t o  fiad t h e  job, then you 

have t o  t r a i n ,  and then you have t o  support. T h e  

schools have a hard time finding the  job, they don't do 

too bad a job t r a in ing ,  but they don' t understand 
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support, and long temt support. And thrt's where al1 

of this falls apatt. 

A parent provided an analogy suggestive o f  schools 

working in isolation, "Someone said that one of the problems 

with schools are they are almost an island in societp .... and 
they donmt necessarily have u i y  idea what's happening in the 

world. " 

Sense o f  not beinu listened to. Several parents 

directly expressed feelings that their views, suggestions, 

or reconniendations were not respected or valued, let alone 

adhered to. Parents who alluded t o  this did so with a sense 

of bitterness, One parent wrote: 

... 1 have been strongly encouraging the school to 

try  and develop a "Cirele of Friands' for [child]. 

More than once, 1 have offtred to volunteer my time 

at [the school] to facilitate such a program. 1 was 

totally ignored in this sancere attempt to help 

secure some carinq, suppoctive friends to help 

[child] overcome her timidity." 

Another patent 8aid she wanted t o  aee certain changes 

in her child's progtrm a t  school. When asked whether she 

made her views known she replied: 

A11 the time, but the school had it's own agenda and 

i t  doesn't matter who was at  these meetings. They 

were going to stick to their own agendas. And it 



actually got t o  the point where 1 would bring 

people in that  would support [me], and 1 think 

parents sometimes teel that they are not listened to 

seriously. You bring pour own advocates with you 

and 1 brought terchers w i t h  me, rerlly supportive 

people, but it's reilly hard to change someone's day 

plan if that's what they are going to do....this is 

going to sound reallg negative, but when I look back 

at being subjected to a 8chool s e t t i n g  a l t  these many 

years and 1 ask mpself, 'What have we done to 

prepare [son] for the rail world - it doesn't look very 

good . 
One parent also, in hindsight, talked about her 

daughter's education and recognized that the school erred in 

not heeding their suggestions. She reflectively said: 

1 think they did  a lot of things tight. But 1 

think, had they listened t o  us about the type of child 

she was and what we ielt was best for [child] that, 

i f  they had taken our input and used it along with 

theit expertise, 1 thiak [child] would have had r much 

better ptogram than what she did through the school 

aystem. 

dvocaw m m a r e n U 1  iwut. The rolea parents play as 

advocrtes bas surfmced aeveral  times during the interviews 

or discussion groupa. Patents sec themselver as t h e i r  



140 

child's fotemost rad strongest advocate, which they are. 

Thep recognize that they need to advocate in order to serve 

the needa of theit  children. In addition to participating 

in a telephone interview, one parent wrote, 

"1 have had t o  pwh and faght for everything insofat as 

(child's] academic and 8oci.l life is concerned. 1 made 

inquiries and got [childl involved in [various 

organizations, school clubs and activities]." 

Many parents indicated they hrd sufficient input into 

their child's transition with re~pect to being inforned 

about the transition plans. However, input and 

participation were gray areas for patents. They were 

invited to participate but they did not know hou. Lt was 

unchartercd waters f o r  manp parents and they telied on the 

expertise and guidance of personnel involved in the 

transition process. One parent comnented: 

The [multidisciplanary meeting] was well donc. What 

I'm saying 1s it was a11 mapped out beautifully and 

the buts words were a11 tbere by those people that 

ran the tesource world out there. But the 

implementrtion wa8 not there. 

One prrent spoke of parentsm constant struggle to 8ee 

that their children'8 needs are met. What they are striving 

f o r  as what is taken for granted by the rest of society. He 

stated: 
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80 we are not asking for anything that isn8t out there 

in other segments o f  the population. ..a chance and 

a little bit of training, integrrtion of services, 

where the right hrnd knows what the left band is 

doing. But donet lose focus of what people rsc doing. 

It's for that individual. Ites not t o  protect this 

dspattmentses turf or thrt department's budget." 

One parent had rdvice f o r  other parents with regards to 

advocrting for their child in the transition process: 

You have to start looking early enough so pou need t o  

get that information as weL1 as trying to find that out 

early. Pou need to have the confidence to deal with 

the system ... and you need t o  feel cornfortable doing 

that . 
Fundinu The area of funding was an issue raised by 

some parents. Not one patent iruggested that the funding 

provided was adequate. Several parents conveyed a need for 

increased funding. One parent srid, @'The point is put the 

money behind the petaon and youell get him off the system, 

but the system $8 that it88 easier t o  keep [person with a 

disability] on the welfrre syrtem. 

Another parent in ctiticiting the fundlng to education 

by the cutrent provincial goverment said, "The governaicnt 

is very fooliah beciuae i t ' 8  80 expensive to keep these 

people in institutions. Aad I think...r lot of parents 



would choose to look sitar [child] i f  they got the 

[ f  inancial] help. 

Another parent criticited the lack of conmitment bp the 

government: 

Goverment ha8 not made a comtment to the individual 

who will not be leiving school, s o  the transition 

planning and al1 the knowledge and al1 of the time 

fs for nought because our current provincial 

government is sryiag we donmt have the money t o  

support people with needs ... right now the issue is 
funding. If post-aecondary funding i s  not in place 

then 1 think weall a11 be in a terrible [dilema]. 

And there is everp indication they are going t o  allow 

th i s  to happen. 

Information wanted. A recurring theme in the 

interviews and discussion groups was a rense that parents 

did not receive enough information from the personnel 

involved with their child's transition. 

Frequently, parents did not know what t o  ask. Some 

parents, only ifter meetings or ifter the childms graduation 

f r o m  rchool, realized what information they would have liked 

to have. The following conmsnts br different parents 

emphasited the need f o r  more information: 

Tt's never gtven to parents, even if you ask for it. 

You have t o  know what to  rsk for... You have to be 
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involved . . . p  arent to parent, whatever pou can qat 

involved in. You have to know exrctly what i s  there 

and w h a t  to - not evea what t o  ask for - but whrt 
to Say pou want...You have to know that i f  you want 

romething you have t o  use the word 'crisis'. 

lothing i s  there... 1 would have liked t o  sec that 

social wotkers actuallp corne and tell parents what the 

options are. 

One parent said, "ft seems to be that once you Ieave 

school you realize w h a t  you needed t a  know." I t  appeaced 

that patent3 who had children who already exited the system 

were more sware o f  information they were not given or did 

not know but, after the fact, regretted not having received 

it. 

Another parent said: 

But 1 was not that happy with the program and more 

unhappy, T think, at the end than 1 was at the 

beginning because at the beginning 1 really didn't 

know what 1 ahould be osking and what f should be 

expecting. Then you'd heas other parents talk and 

Iad think, *@Oh!" 

She suggested: 

Thep ahould discuaa tho8e things about the future 

and let them k n o w  soma of the money implications. 

... but nobody ever told me anp of tbose things. 
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Nobody even told me. Those are things they should 

be discussing. 

When asked why she thought 8he didn't receive the 

information she wrnted she mid, "1 honestly don't thiak 

thep have that informstion. They reallp don't have al1 that 

information. They're wonderful at what they do, but they 

don't have a11 the answers." 

Another parent repeated the sentiments of others in not 

knowing what to ask, "Ue reallp didn't know what we should 

be looking for, or what w e  should be doing, or whatever." 

One parent wished she had known more about what options 

were available after her child had graduated from high 

school. She gave an example of knowing, after the fact, 

that her daughtet was eligible for a disability pension for 

Special Olympics. She stwnbled across this information by 

chance. She also stated that she believed that the teason 

the information she needed was not forthcoming was due to 

teachers not being informed, not that they did not care. 

She further wanted to know, and queationed why she dida't  

know, other pieces of information. She asked "What i s  L1 

funding? Whst i s  happening with that money? Wherre i s  the 

funding going to? Parent. don' t know where that money is 

al located." 

Another parent related the lack of planning for the 

transition for her daughter, "We  hrd one meeting thrt 1 
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remember - one meeting that we did some discussing about 

[transition] and that was it. But 1 understood there should 

have been more. *' 

Another parent said, "1 mern 1 think itas tough enough 

out there for those kids and for their parents. At hast if 

you can get some iaformrtion, aaything will help. You have 

to be well rrmed to face the world out there." 

One parent said: 

1 don't think the school had enough information and, i f  

they did, 1 don't think we got enough o f  that 

information--.about the options doun the road and 

the kinds of things to do to get him ready. Our 

biggest fear was what happens after he leaves school? 

Another parent spoke about a multidisciplinary meeting 

to discuss transition which was initiated with the best of 

intentions but, in the end, she walked away without the 

information she needed. She related, "ft was fun to do. 

But 1 felt it was very philosophical...and at the end of it 

you Say to yourself, 'What did 1 get from that?' She did, 

however, concede thrt the difierrent petronnel ahe met in 

that meeting was helpful to her. 

A feu parents believed that they were given a lot of 

options and were given inforinrtion on a lot of progtams. 

Some of the information w 8 8  shared by schools, whereas other 

sources of information were aocial workers or supported 
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employment personnel. A number of parents made speci f i c  

rcference bp n8me to individuals whom they have encountered 

in the transition procers and who made r huge difference i n  

tcrms of the information provided, or the rasistance given. 

Some parents were verp pleaaed with the amount of 

information they were given during the transition process. 

One said: 

Tes, 1 was very pleased because ît was left to us 

and w e  were given a lot of options. There were a 

lo t  of programs out there...in fact we must have had 

about five or s i x  meetings in the Last two 

years. ..they were very good, very good meetings. 

Most of the t i m e  they took anywhere from an hour to 

two hours...and of course the first thing they asked 

was probably the most important thing which was, "What 

did  w e  want for [child] when she graduated, you know, 

what did we expect?" 

Another concurred: 

Rot only was the information given over the phone 

but in person and through notes. They did a teally 

good job in giving information out and making us 

knowledgeable about whatevet wa8 out there. They 

were really good because they gave us support 

agencies. They gave us everything about the tan 

deductions [and] the government. They gave us the 



whole spiel... . Everything was coordinated through 
the school. That special education teacher was verp, 

very well put together. 

Coo~eration and collaboration with ~arents. Parents 

recognized the need for their input, but at the same time 

they emphasized aa equal need for parents and personnel 

involved in the transition process to work cooperatively and 

collaboratively to meet the needs o f  their children. 

Several parents suggested this was easier said than done. 

One parent commented "You. ..corne in and you teally try to 

work togethet as a team, but if parents don't really see eye 

to eye 1 felt thst you, basically, just got ignored." 

Human el ement . Several parents suggested the human 

element, that is the empathy and compassion, was lacking by 

people involved in the transition process of their children. 

One parent said, "The transition-to-work has a large 

component that i s  neglected. It is very systematic but not 

humani z cd" . 
Both parents of a roung adult with severe, multiple 

disabilities which greatly minimitcd independence 

emotionally related stories of a lack of sensitivity and 

compassion demonstrated by the medical commiunity years ago 

when the parents sought a diagnoses, information, and help.  

While the anecdotes shared are not directly related to the 

school-to-work transition it emphasizes some parents' 
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associations with r lrck of aengitivity in the system. One 

of these, at the end of the interview, reconmnended that 

personnel - whether the medicrl cotlllluaity, education or 
conmunity service agenciea - demonstrate more tact and 
compassion. The mother 8180 tecognited indivîduals who were 

very helpful. 

One parent wrote, "[Childl needs to have oppottunitics 

t o  associate with a grroup of warm, supportive, caring, 

accepting, Christian-like people who speak t o  her in the 

same way that they'd speak to their own much-loved high 

school age children." 

Specific individus18 involved in a youth or young 

adult's transition process were mentioned often. Parents 

mentioned specific individuals - teachers, guidance 
counsellors, administrators, aocial workets, supported 

employment personnel, instructional assistants, etc. - as 
being key people who offered them the advîce, guidance or 

needed help given them or their child. Some parents had no 

kind words for other personnel involved in the transition o f  

their son or daughter. 

Most parents did not specifically 

. referr to feelings o f  stress they m y  have felt. There were 

stories and rnecdotea, and parents shared their thoughts. 

From facial expressions, the tone of voice, and the 

substance of the dialogue i t  rppeared that parents felt 
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feelings of stress, frustration, or bitterness. One parent 

related: 

Being involved in 80 manp things and going out and 

gettiag extra jobs becawe i t  cost you more money to 

have [children with disabilities) at home. Like you 

are supposed to take car8 of [children with 

disabilities), bring in the extra  money and be 

involved [with organizationr for people w i t h  

disabilities], to know what is out there and what is 

happening ... there should be rtronger support for 
patents ... There are still parents out there who think 

[children with disabilities] are going to be in 

something. I t  gets  worse and worse and worse. It's 

not bette?. 

Another patent spoke of hi8 energy being tapped dealing 

with day to day probleriw: 

To m e ,  1 think a good wag t o  describe the average 

life of a family of special needs is pressure 

scheduling. You deal with problems as they occur 

and there are always problems occurring. And they 

c8n0 lkke a cancer, just eat away at pour time and 

your energy. 

Jntimjdrtion. Two different parent8 apoke about 

feeling intimidated bp the whole transition process. While 

parents did not believe there was any explicit intention by 
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professionals to try  t o  be intinidating, the parents found 

these meetings and interaction with transition personnel 

somcwhat frightening and unnetving. One parent was not 

pleised with some of the approaches or transition plans but 

she felt reluctant to make her viewa known. As she stated, 

she "didn't want to ruffle any feathers." 

Contact. The extent parents are contacted by school 

personnel is important to them. Parents want to be kept 

informed about their child's transition and progress on a 

regular basis. One parent stated she feels verp much a part 

of the ttam when she is contacted for information or fot 

input. She enpresscd a wish for having been contacted on an 

ongoing basis and not only when problems arise.  She 

referred to instances when she thought things were fine and 

then she was contacted about crisis situations which 

escalated without her knowledge. 

The "s~stem". Some parents have referred to schools 

and comnunity service agencies, the bureaucracy, goverament 

programs, rules, tegulations, and so on, generally and 

collectively as the "system". The system was not viewed 

favourably when reference was made to it. One patent 8umned 

up her view quite aiaply as "a syatem that isn't reilly." 

One parent al80 teferred t o  "the ry8temw and flatly 

rtated that she let go of the asystem @'because the system 

didn't work". Sbe bluntly idded, "The whole system sucks". 



151 

Whrt the parents want. Sevetal of the wishes or 

desires pareats have were shared. Patents of young adults 

who have rlreadp graduated from school have, in hindsight, 

also made their wants knoun. S o m  o f  these have already 

been al luded to, such as f riendships, more academics, more 

l i f e  skills training, more iategration, lesa integration, 

more information on funding, work and resideatial options, 

more contact with the schools, more empathetic personnel 

involved in the transition process, and more social skills 

training. One parent believed tbere was too much support at 

the school which led to helpiessness by the child. 

The majority of parents who participated in the 

interviews and discussion groups make specific reference t o  

the importance of meaningful work and the hope that it will 

be achieved. 

While the number of hours worked or the amouat of money 

earned was not usually referred by parents, one parent did 

express a wirh that her daughter receive full time 

employment in a paid position. 

Some parents had pteferences and goals fat rpecific job 

sites after graduation, whereas othet: patents knew that work 

waa important and desirable but had no ipecific preferences. 

Parents did want the jobs to be meaningful for their 

children and to be a source of pride and sa t i s fac t ion .  

Several patent3 said that what was most important was for 

their cbildren to be happy. 
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While parenta reiterated the importance of employment, 

some patents viewed the type of  exnployment as important as 

well . One parent had higher pteferences for the employment 

of her child thin she had expectations. She cormisnted, "1 

think it's sad that nty son crn only be r dishwasher or a 

grocery helper or something like that. fam sure that if 

certain comprnies could be charitable and maybe pick one 

individual and try to really train him to do something..." 

One parent was disillusioned with the work experience 

opportunities given her daughter: 

1 got the impression that it might have been the same 

person that was looking f o r  job experiences for the 

othet regulrr students and they were getting al1 the 

good ones and our kids were getting what was left over. 

That's the impression 1 got ... and granted, our 
skills are a little b i t  more limittd and there 

were some we couldnt t take f suppose, but certainly 

they were capable of a lot more than they were 

given. 

ôa the aune note, severrl parent8 want to see, or would 

have liked to have aeen, more work options in te- of work 

sitea, work experiences, and work opportunities. In 

essence, they wrnted var ie ty  because they believed the 

greater the options the greatet chance their child would 

find the optimum work school-to-wotk approach and most 



suitable work option. 

One parent echoed this view : 

The work exparience program 8t the time was awful...in 

a sense that there w.8 no v a c i e t y .  It was the same 

thing over and over again thrt the kids wete offdced t o  

do. The same experieaces; t h e  same placements. 

Parents ' recomdatipgl and solutipns . Parents 

offered sevetal recomnendations t o  improve the school-to- 

work transition process. One parent suggested, "Let's put 

someone in the school division that oversees transitioning - 
someone outside of the school division." 

Other pazents recomnended increased exposure to 1 

varietp of job sites and work situations. Several parents 

recomnended that the transition process begin early, such as 

age 16, or even while the child i s  in juniour high school. 

There was a consensus that this process is fundamentally 

important to the outcome after graduation. Most parents 

indicated that the process for their child began at about 16 

years of age. Other parents criticised the fret that the 

transition proce88 did not atart early enough. 

Several parents indicrted a need for consSstency in 

approachea and cooperation and collaboration between key 

groupa, ruch as 8chool8, supported employment igencies, 

aacial workers, buinesses and, goverment. There was a 

feeling that groups work in Osolation and thia leads to a 
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breakdown in the transition process and a void following 

graduation where there is inact îvi t~( .  A parent emphasired 

that personnel within the entire syatem needs to understand 

the job aiuzket. 

A restructuring of the individurl education plan or the 

individual program plan wrs recoimiended. Some parents felt 

that, just prior to graduation, the format and emphasis of 

this major meeting should reflect the impeading graduation 

and transition ftom school. A parent comented, "The 

[individual program plan] doesn't deal with the transition 

into the comunity. . . I  think the whole [individual program 

plan] should change as the children qat older. [Child's 

individual ptogram plan] hasn't changed since he was nine." 

She also reflected on her annoyance with the limited time 

allowed her for the meeting, "...one houur is not enough 

time ... everyone is watching the i r  watches. You are 

discussing this whole kid's future for a whole p a r ! "  

Anothet suggestion was for patents to meet more often 

with school personnel and not necessarily in large multi- 

disciplinary meetings. As one parent reconunended, 

"...parents should be welcoratd to sit d o m  much earlier and 

more frequently with the school, even everry two months to 

say 'O.K., this worked, this didn't work', and do it 

joàntly." 

Another parent recomnended that acbools: 
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... articulate information and pass it on to families 
because they don't do it soon enough and often 

enough. f t  would give parents more time to deal with 

the issues. It would also give parents more 

confidence in the overall prograniniiaq to them. 

Some parents' recoirmcndations were directed at the 

provincial government. One parent recoianiended that, "...the 

government should do something in taking the initiative o f  

inviting the big corporations to open their doors to the 

handicapped in training." 

Another parent recomended that: 

... there needs to be a liaison person in the school 

or in the community that you can go to and you can 

sit down with and pou can say, "Help me...There 

should be a little handbook given to you when pou 

get to be a parent of a handicapped kid who gets to 

be a certain age. This 1s the system. This is hou 

you access the system. This is whatws in the 

system. But of course there is nothing like that. 

One parent whose son had a variety of uork experiences 

during high school which lead t o  no teal job recomended 

that there be more emphasis on job permanence. 

Another recomnendation was for a genuine 

multidisciplinary, multi-agency approach to meet the needs 

of the individual: 



... 1 think in educationrl and long terni best 

interests of the poung people there should be some 

aott of comprehensive plan - goverment, school 
divisions, terchers, resource people - 80 that there 
is sort  of r work plan where school leaves off, 

another agencp ia picking up. Thep knou the 

background of the individual, the supports, the 

training, the job selection. . , 
This parent al80 suggested that schools "have not 

figured out hou to enroll employers, hou to make them 

understand t h e i t  obligation and their cornitment to 

students," 

I t  was suggested that schools often do not understand 

the real working world and they need to find the means to do 

so: 

... but to actually go out and watch a student with a 
job and to understand where that employer's focus is 

coming from and whether or not that will lead to a 

permanent paying job, they have a great difficulty 

on a consistent basas of doing that. 

One parent suggested thrt school divisions hire oc 

establiah a wjob pe?soaW who establishes contacts in the 

conmunity with businesses and employers, who establishes and 

promotes interageacg networks and who c m  sbate the 

neceasary information with the necessary people involved. 
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Another parent suggested, "Thete aeeds t o  be, 1 think, 

more emphasis in the school system, aomething that 

encourages parents t o  get involved and aot t t y  t o  shut them 

out, but rather t o  bring them into the process." 



Chapter Pive 

CONCLUSIONS M D  RtCOMMElODATIONS 

The purpose of this study wrs to examine the 

perceptions of parents of pouth and young adults with 

cognitive disabilities with respect to the school-to-work 

transition of their children. Data wrs accumulated through 

mail-in questionnaires, interviews, and discussion gtoups. 

The conclusions, based on the findings will be presented in 

this final chapter. Recomnendations to enhance the school- 

to-work transition process and to better meet the needs of 

youth and young adults, as well as their parents, will a l s o  

be made. 

Conclusions and Im~lications 

The parents who participated i n  this study were, in 

some ways, a diverse group. The disabilities of their 

children varied in nature and aeverity. Their children 

attended schools in five different school divisions and the 

program delivety varied from student t o  student depending on 

the school they attended and their individual disabilities. 

Consequently, the expsriences the pareats had w i t h  the 

transition procesa and the influences on their perceptions 

varied. The one main conmonalitp tbese patents hrd with 

each other was that theit sons and drughters were 

transitioning or had transitioned from schoof to the adult 

wotld. In the vrat majotity of cases, the world of work 



following graduation and the pursuit o f  it was a major 

objective. 

While so much of the focus in research on the 

transition of young people from school i s  on the individual, 

there has been a recent recognition that families as entire 

units or systems also experience transitions (Mallory, 

1996).  

Several issues emerged from this study. While there 

were difierences of opinion from parents on various points, 

such as integration versus non-integration and on the amount 

of emphasis on academics versus life skilh and work 

experience, there were several tbemes. Hany parents shared 

similar perceptions and similaro aeeds. 

The majority of parents are concerned about employment 

for theit children after graduation. It is an ares which 

they view serioualy and one which is the source of deep 

emotions. That patents should have concerns about the 

employment prospects of their children is not without 

justification. There are indications that the prospects for 

individu818 with disabilities in the job market have not 

been very  good. I t  has bean said that "joblessness, rather 

than employment, is the n o m  among parsons with 

disabilities" (Uill, 1984a, p. 15). There is other evidence 

that the employment prospects among apecial needs students 

who graduated from high school were somewhat dismal 



(Mithaug, Horiuchi 6 Fannfng, 1985; Agran, 1987; Edgar, 

1987; Piflep, 1988; Chadsep-Rusch, Rusch & O'Reilly, 1991). 

There are indications that the rate and type o f  

vocational placement in open employmerrt for individuals with 

severe/profound mental impairments is not encouraging, with 

most placements being in sheltered workshops (Haring and 

Lovett, 1990a; Horrocks, 1991; Richardson, Koller & Katz, 

1988). There i s  a growing trend, however, for individuals 

with disabilities to find work in cotmnunity-based employment 

(supportcd o r  competitive employment) as opposed to 

shelteted employment (Frank & Sitlington, 1993). These 

results suggest that individuals with disabilities can and 

do succeed in a competitive job market. However, a 

successful transition is very much dependent on sound 

transition planning, follow-along, and iollow-up practices 

from school staff and adult service agencies, as Frank and 

Sitlington (1993) also noted. 

For a minority of parents, employment was not an issue, 

however. For them emplopnent iras not a priority because of 

the severitp of the disabilities of  their children. For 

these parents, employment was, generally, not considered a 

reasonable expectation. For them the prioritaes were to 

promote, enhance and ensure other areas of significance in 

the lives of their children, such as physical well being and 

comfort, residential opportunities, and participation in 
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comunity leisure, and rrecreational activitàes , 

The majority of parents (713) expected their children 

to be working in supportad or competitive employment 

situations aftet graduation. Supportad employment in recent 

ycars has become an increasingly viable and valued option 

(Hagner & Dileo, 1993). Only 21% of parents expected their 

children t o  be working in sheltered employmcnt situations or 

not to be working. 

The preferences parents had were similar but slightly 

higher in temm of aspirations. The majority of parents 

(84%) preferred their children t o  be working in competitive 

or supportcd employment situations* A feu parents (8%) 

preferred sheltered employment or 'bot workiag" situations 

for their childten. 

The data suggests that sheltered employment situations 

are not preferted and not expected. Work situations in the 

comunity is the goal of most parents for their children. 

The importance of work was rated highly. On a 5-point 

scale, 71% of the patents rated work f o r  their child after 

graduation as very important. The reasons given for the 

lack of importance attributed to work were almost identical 

to the ones provided for the rack of concern f o r  employment. 

Namely, the severitp of the disabilities presented different 

priorities for parents and work situations were not high 

priorities, if they were perceived as options at all. 
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Parents were almost evenly split on the degree of 

sat isfact ion they had with schools in preparing their 

children for the transition to work and adult life. 

Thirtp-seven per cent of the parents were in the satisfied 

end of the rating scale and 358 were found to be in the 

unsatisfied end of the rating scale. 

Despite this even split, the majority of the parents 

(64.81) believed their views were taken i n t o  account more 

than they were not taken into account. The  implication 

appears t o  be that parents may feel that they are being 

heard but that dots not equate t o  being satisfied w i t h  

transitional outcomes. 

Parents provided reasons in the fotm of stories, 

anecdotes and related experiences for being less than 

satisfied w i t h  the transition process. They  included a 

perceived lack of follow-through and conmitment by 

personnel, not being listened to, and unsatisfactory work 

experience outcomes, as well as needs which were not met. A 

sense that schools work too much in isolation and that they 

failed to provide information on options and the 

availability of opportunitaes within the comnunity was a 

view that was shared by a number of patents. 

Johnson, Bruininka and Thurlow (1987) have argued that 

the effectiveness of cooperative service planning and the 

availability of needed adult services strongly influence the 



extent to which youth with dfsabiiitïes reached theit 

desired employment goals. Some parents a b o  referred to 

inter-agency collaboration which was beneficial for their 

chi 1 dren . 
During the interviews and discussion groups, in 

addition to being asked what their erperiences were and 

whether their child's needs were being met, parents were 

asked to provide solutions. Parents were asked to provide 

insight on what was helpful, on what they would like to see 

take place to prepare their children for the transition to 

work and adult life, and hou best to meet their needs. 

Parents offered suggestions and made some reconmendations. 

These included : 

better matching between jobs and students,  

the promotion of f riendships, 

more community involvement, 

the provision of more information on options, funding, 

opportunitics , 

more involvement w i t h  parents by schools, 

a greater undetstanding bp school personnel of the 

intricacies o f  the transition procesa, 

more cooperrtion and collaboration between key groups, 

greater comnitment by schools and more emphasis on 

outcornes, 

greater sensitivity t o  the needs of parents, and 

a greater comnitment from government in terms of meeting 

the needs, including increased funding. 
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Some of the suggestions patents made were consistent 

with the findiags from a study conducted in Winnipeg by 

Penner, Douglas and Van Lieshout (1992). In that study, it 

was ruggested that there should be a gterter emphasis on 

practical work experience, grsater access to conmunity-based 

work experiences, and that the transition ta work should 

begin before the student leaves school. 

Parents have had a mixture of positive and negative 

experiences regarding the transition of their students. For 

some, the negative outweighed the positive and vice versa. 

For some parents, the transition years had similaritics with 

earlier education experiences; for others, they were 

different. Parents spoke about the frustrations they felt 

in their interactions with the "systemgn, aannly scbools and 

adult service delivery spstems. 

Recommendations 

The transition from school t o  adult life for youth with 

disabiLities has been a prior i ty  for families, schools, and 

rehabilitation services for well over a decade (Wehrnan, 

1992). The transition from school to employment is a part 

of the broader transition to adult life. Krran, Lambour, 

and Greenspan (1990) contend that the transition i a  a 

lifelong concept and it should not be viewed as applying to 

any specific point in time. Educators need to examine their 

priorities, and the procedures and compoaents of the 
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education process to determine whrt is most important in 

transition planning (Morgan, Moore, 5 Salzbcrg, 1992). The 

solutions to enhancing a smooth transition from school to 

adult life has been investigated in previous research. A 

conunon concern revolved around the ptovisions of linkages 

from school to various conmunity agencies ( K ~ o x  and 

Parmentier, 1990). What also emerged from Knox and 

Parmentier's study is the view that those involved in the 

transition process should be concerned with al1 aspects of 

the life of someone with a disability, such as recreation 

and friendship, and not just employment. These are 

consistent with what parents have said in this study. 

Parents bave indicated that work alone is not enough. 

In transition planning for students with cognitive 

disabilities, it is imperative that a heightened awareness 

be placed on ideatifying the aspects o f  life which provide a 

further dimension o f  quality, in essence the ovetall quality 

o f  life. Similar: sentiments have been echoed in the form of 

career education (Kanchier, 1990: Meers, 1992) for students 

w i t h  disabilities. Kanchier notes that the primary goal of 

careert education is to help individuals to meaningful and 

productive lives in the occupational, interpetsonal, 

domestic, and recreational contexts. Parents recognise 

this. Several have made it clerr that friendships and 

social networks for their children are priorities. Chadsey- 
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Rusch, Rusch and O'Reilly (1991) noted targeted outcornes of 

school-to-work transitioning of two models. In one model, 

the goal was primarily employment, although othet aspects o f  

adulthood, such as social and leisure activities were also 

deemed important. In the other model, conmunity rdjustmeat 

was the desired outcome of transition services of which 

employment uas only one of three components. The other tua 

components were residential adjustment and establishing a 

social and interpersonal network. 

While a successful transition to work should 

incorpotate a quality of life perspective, it depends on 

what success means for the person measuring it. The success 

of a school-to-work transition should not be based s o l e l y  on 

productivity and job retention. In addition to job-task 

performance, the success of an employment outcome sbould be 

measured from an ecological perspective, such as 

integration, satisfaction with job, and economic benefits 

(Gay1 ord-Ross & Chadsy-Rusch, 1991). 

It should be remembered that the transition from school 

to work i s  but one aspect of the transition to adult life 

for youths with cognitive disabilities. The transitgon to 

adult life should not be evaluated entarely from the 

employment perspective (H8ipern, 1985; Steere, Wood, 

Pancsofar & Butterwozth, 1990; Wisniewski, Alper & Schloss, 

1991). 
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There should be increased interagency collaboration and 

cooperation in the transitions of young people with 

cognitive disabilities . This should include plraning , 

instruction, placement, as well as ongoing supports for the 

individual. Parents have suggested that achools, at hast 

to some degrec, work in isolation to the detriment of 

successful and meaningful transition outcomes. Along the 

same lines, schools, particularly school personnel who are 

involved in the transition process, should have more access 

t O c o m u i  ty resources . 
Parents have criticized the lack of implementation of 

transition practices. They have frequently said that the 

transition plan looks good on paper but they often were not 

followed through. Schools need to define the transition 

approaches or practices that are used, they need to identify 

a means of ensuring the implementation of the plans, and, 

finally, they need to develop a means to identify and 

measure the outcomes of the transition plan. In essence, 

there needs to be an assesrment of transi tion-rd ated 

outcomes. This would tequire f 01 low-up practices o f  

graduates during the year fol lowing their graduation, in 

addition to follow-along practices. 

The sharing of information har been an issue frequently 

cited by parents. Schools need to share a wide array of 

information with parents. These would include employment 

options such as supportad employment agencies, comunity 
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recreation and Ieisure options. The parents should be made 

aware of the availability o f  support groups and 

organisations for individuals with disabilities. Government 

programs, policier and procedures should be made available, 

including the funding procedures and practices. Parents 

have a right to know that. Access to such information may 

alleviate some of the stress experienced by parents. Recent 

research auggests that some parents of individuals with 

disabilities experience added stress duting periods of 

transition (Baxter, Cumins & Polak, 1995). That research 

also identifies a lack of consultation and a lack of 

information as being a source of the stress. 

With such an overwhelming amount of useful information, 

schools and transitional personnel should have a database or 

a written synopsis of these  options. A pamphlet or booklet 

on these options and services should be made available to 

parents during the transition years. The development of 

such a transition booklet would be a worthwhile endeavour 

f o r  schools or school division to pursue. S o m  parents have 

been given much information, but some patents have been 

given very little. 

Schools or school divisions should consider hiring or 

appointing someone to the role of an employment 

specialist who would have the knouledge and expertise to 

develop linkages with the conmunities, is well-versed 
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on the options and supports available, and who can be a 

liason between parents, the business sector and comnunity 

adult service personnel. In addition, this empfoyment 

specialist should have the means and knowledge to access al1 

of these sources. They must be skilled Sn marketing the 

services of their students, of matching students to work 

situations, and addressing the concerns of parents and 

business personnel. 

With the necessity of cooperation and collaboration of 

key groups it is necessary to have a coordinator. Schools 

are ideally suited to coordinate the transitional efforts 

and they should assume that responsibility. 

Parents have questioncd the effectiveness of teachers 

involved in the transition process or delivery. That does 

not necessarily mean that teachers are incornpetent, nor does 

it mean they are ineffective. ft does suggest, however, 

that the expectations of parents are often not met. Parents 

also harbour views that their input is not acted upon. 

There seems to be a need for better conununication between 

schools and parents. The expectations, preferences, and 

prioritics of parents need to be urrderstood. Conversely, 

parents need to be made aware of the role, objectives, and 

perhaps limitations of the 8chool in terms of funding and 

manpower . 
Parents should be contacted on a more regular and 
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informal basis and not necessarily only at t i m e s  of large 

multi-disciplinary meetings. Parents need to be kept 

infomed and they need to know that the schools want thern ta 

be infonicd and waat tbeir input. 

Repetto and Correa (1996),  in their assessment of 

critical transition practices, have suggested many of the 

components which the parents of this study suggested. These 

include long-term and short tem goals, special education 

and related service needs, projected dates for initiation 

and duration of services, and objective evaluation 

procedures. Further, the components must be outcome 

oriented, there must be consideration given to comnunity and 

adult living experiences, and there must be participating 

agency responsibilities and linkages. 

There should be early transition planning, beginning at 

age 16 at the latest. The age of 14 has been suggested as a 

starting age for transition planning (Johnson, Thompson, 

Sinclair, Krante, Evelo, Stolte & Thompson, 1993). 

Considecations for Future Reseatch 

There 1s little information on the extent and nature of 

employment retention in supported employment programs. 

There is wide agreement on the benefits of aupported 

employment programs to youth and young rdults with 

disabilitiea. A premise o f  suppotted employmant is that it 

should be available for individuals regardless of the 
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s e v e t i t y  of their disabilities. The low expectations of 

some parents and the bel ief  that their children at work is 

not a feasible option raises some questions about the 

universal application o f  supported emplopmtnt for al1 

individuals with disabilities. 

Parents have sa id  that friendships and social networks 

are important for the well beiag of thefr children. Those 

components in the transition to work and adult life improve 

the quality of life. There is a need for more cesearch that 

not only measures the outcornes, but also defines the quality 

of social  lives experienced by transitioning youth (Chadsey- 

Rusch & Heal, 1995) .  

While this study has dealt with the perceptions of 

parents, there is a need t o  ascertain the perceptions of 

youth and young adults with disabilities in te- of the 

school-to-work transition. Also,  there is a need to 

determine the perceptions of teachers who are involved in 

the transition process. 

Sumarv 

The parents i a  this study, through their perceptions of 

the school-to-wotk transition process, have provided some 

needed input into the transitional prrctices in use today. 

Their experiences and sugge8tions have been transformed into 

the following recomnendations, some of which were adapted 

from Johnson, et al. (1993) and Smith, Edelson-Smith, and 
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Stodden (1995): 

provide information to families on school and comnunity 

setvices, adult services and emplopment options, 

increase parent participation levels in transition 

planning, 

provide f o r  early transition, at 16 pears at h a s t ,  

emphasite friendships, social networks, and leisure and 

recreational activities in the transition, 

address al1 transition areas and s e e k  clarification on 

parents' expectations, pref erences and priorities, 

ensure parents know what role the school plays in the 

transition process, 

conduct follow-up and follow-along studies, 

anticipate studentsv needs for adult services and 

support, 

provide leadership and coordinats the efforts in the 

transition process , 

assist parents in recognizing the importance of their 

input and contributions, 

address parents' concerns regarding future employment, 

develop a transition handbook and develop expertise in 

the area of transition, and 

increase comnitment and funding by the government. 
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Appendix A 
Apri l  7th, 1994 

Dear Parent: 

1 am writing to tell you about a research study designed 
to examine the perceptions of parents of children with 
disabilities with respect to the school-to-work transition. 
The results of this study will be used to complete my master's 
thesis in education at the University of Manitoba, Faculty of 
Education. The purpose of this letter is to tell you a Iittle 
about the research study and to invite you to become a part of 
it. 

The role of parents in the transition process is an 
important one. Parents can offer valuable insights into the 
positive or negative aspects of the school-to-work ttansition. 
Knowledge of the perspectives, concerns, needs, expectations 
and priorities o f  parents may lead t o  a better understanding 
by school personnel and comnwiity service workers and enhance 
the transition process. 

This study is a part of the "Manitoba Transition Pro ject: 
From School to Work and Adult L i f e "  research project in which 
you are already participating. Parents agreeing to 
participate will be sent a questionnaire in order to gather 
some background information as well as to learn about parents' 
perceptions. Completing the  questionnaire should take 
approximately 15 to 30 minutes o f  your time. It will be 
understood that  non-return of the questionnaire wi11 
constitute non-participation in the study. 

Of course, your participation in this aspect of the 
project is entirely voluntary. You may refuse to participate 
or you may withdraw from the study at any time. Your decision 
to withdraw would not, in any way, penalize you or your child. 
Your names will not be used when the study is written up and 
yout identities and the information you provide will not be 
divulged to anyone other than the research team of the 
Manitoba Transition Project. 

In addition, a nurnber of parents or sets of parents, who 
agree to complete the questionnaire might be invited to 
participate in one of two or three in-depth discussion groups 
with several other parents. The discussion groups will be a 
means for parents to conunent or elaborate on issues emerging 
from the questionnaire. 

Only parents who have previousl y agreed to participate in 



the discussion group phase of the studp might be approached 
for this. The time and location o f  the discuision group would 
be agreeable to 811. Participating in the parent discussion 
group could take from one to two hours of pour time. Patents 
will receive a List of iarues we would like you to think about 
before the acheduled discussion group. With parents ' 
permission, 1 would like to video tape the discussion group. 
The video will remrin a confidential aource of inf onnation 
within the Manitoba Transition Project. Once the research is 
completed, however, the video tape v i l 1  be destroyed. 

It might be necessarty to conduct individual interviews 
with some parents to d iscws  their views on the school-to-work 
transition of their child. Howevet, a8 with the discussion 
group participants, only parents wbo have previouslp agreed to 
participate in an interview might be approached. The 
interview may take one t o  two hours of your time, 

The topic of the questionnaire and the discussion group, 
in general, is school-to-work transition experiences 
surrounding your child, as well as your perceptions of the 
ttansition process . 

A f  ter the information has been analpted, al 1 participants 
will be provided with geaeral information pertaining to the 
study's findings. 

For more information please contact: 

Harold Hoffmann 
74 Pirson C r e s .  
Winnipeg, Manitoba 
R3V IR4 
Tel. 261-6320 

Thank you for considering this opportunity to participate. 

Sincerely gours, 

Harold Hoffmann 



Appendin B 
Harold Hoffmann 
74 Pirson Crescent 
Winnipeg, Manitoba 
R3V I R 4  

Dear Parent, 

Earlier in April pou were sent information about a 
research study designed to examine the perceptions of parents 
of children with disabilkties uith respect to the school-to- 
work transition and to invite you to become a part of it. 
Included w i t h  the information package sent t o  you was a 
questionnaire, a consent f orm, and a atrmped, self -addressed 
envelope. The purpose of this letter i s  draw pour attention 
once again to the infornation package. 

If you would like to participate in the questionnaire 
.ase of thir study, please sign the consent form and return 
to me along w i t h  the completed questionnaire. If you 

prefer not to take part in the study, please indicate that 
preference i n  the appropriate place on the consent form. 
Either way, regardless of whethet pou wish to take part in the 
study, returning the consent f o m  would be much appreciated. 

In the event that the original information package was 
not received by you, please contact me and 1 will send out 
another one to you inmediately. 

If pou have already responded, please disregard this 
letter. Also,  if you have any queations, do not hes i tate  to 
contact m e .  

Thank pou for your cooperation. 

Sincerely yours , 

Harold Hoffmann 

TELEPHOME 261-6320 



Please indicate rour wfllingness t o  participate i n  the 
questionnaire phase o f  the study on this consent form and 
return it t o  me. 

(Please check) 

Yes, 1 would like to participate in the questionnaire phase of 
this study. - 

Signature of consent 

No, 1 would prefer not t o  participate i n  th i s  study. - 

Peaardless o f  whether or not rou have cogpented t o  ~ a r t i c i ~ a t e  
jn this stud~. ~lease return t h i s  mue t o  m e  i n  the enclosed 
gelf-addressed and a t m e d  envelo~e. 

Thank you for pour cooperation. 

Harold Hoffmann 



Appendix C 

Please u i s w e r  every queation amd circle or check o f f  only one 
choice for every queatioa, Peel ftee to elaborate or to  add 
an? addition81 c m n t s  in the sprces provided. 

Please c o ~ u l t  the Glossrry of Te- if ?ou are unsure about 
what às mernt bjl 8- of the tema use& 

Whcn ?ou have campleteà the questionnaire please mail i t  w i t h  
the  accarpuiying self-addreaseâ, stamped envelope. 

Background Information: 

1.0 h l 1  Iame o f  Parent Date: 

1.2 Relationship to Parent 
Child: Guardian 

Foster Parent 
Other (Please specif y )  

1.3 Age of Parent: under 4 1  years - 4 1  - 50 
- 51 - 60 - 61 - 7 0  

over 70  

1.4  Please describe the nature of your child's disability. 



1 .  Please indicate the degree to which rour child's 
independence is limited bf his or hcr disobility? 

not limited 1 2 3 4 5 very limited 

Comnents : 

1.6 Which school placement best deacribes your child's 
curreat program? 

Regul ar class 
Special class 
Combination regular class/special class 
Special school 
Other (please describe) 

Parent Percemtions: 

2.0  Please indicate the type of work pou er~ect Four child t o  
be engaged in soon after graduatioa. 

- work in cornpetitive employment - work in supported employment - wotk in sheltered employment (example: sheltered 
workshop ) 

- not working - other (phase cornent) 

Conunents : 



3 . 0  Pteasc indicate the tme of w o r k  fou pref er jour child to 
be engaged in rfter graduation. 

- work in cornpetitive employment 
work in supported employment 
work in sheltered employment (enample: sheltered 

workshop) 
not working 
other (please conmcnt) 

4.0 Please indicate hou inmortant i s  it  for your child to be 
wotking after he or she graduates from school. 

not important 1 2 3 4 5 very important 

Coments : 

5 . 0  Please indicate the ertent you are concerned about rour 
childm s employatent situation af ter ha or she graduates 
from high school? 

not at al1  concerned 1 2 3 4 5 very concerned 

Coments : 



6 -0  Please indicatt the 
are doing, or have 
for the transition 

extent rou rta flatisf ied that schools 
donc, a good job preparing pour chi 1 d 
t o  work .ad rdult life. 

not a t  al1 satisf ied 1 2 3 4 5 very satisfied 

Comnents : 

7 - 0  Please indicate the extent ?ou are gatisfied w i t h  vour 
involvement in your childms school-to-work transition 
planning. 

not a t  al1  s a t i s f i e d  1 2 3 4 5 

Coments : 

very satisf  ied 

8 . 0  Please fndicate the eztent of involvanent ?ou would like 
to have in your child's school-to-worlr transition 
planning 

1 would prefer not t o  1 2 3 4 5 1 would prefer t a  
be a c t i v e l y  be actively 
invo 1 ved involved 



9.0 Please indicate t o  what extent you think your views and 
wishes are taken into rccoumt w i t h  regardir to jour 
child's school-to-work transition plaaning. 

not at a l 1  taken 1 2 3 4 5 verp much taken into 
into account i n t o  account 

10.0 Have you ever played a role or been involved in the 
advocacp or training of students with disabilities? 

not at a l l  involved 1 2 3 4 S verymuchinvo lved  

Comments : 

For clarificrtioa on any itcais in t à i s  questionnaire please 
contact : 

Harold Hoff- 
74 Pimon Crerrcent 
Winnipeg, Manitoba 
R3V 1R4 



Appendix O 

ASPfRATIONS: refers to a goal or position which is strived 
for; idealized expectations o f  potential and prospects; what 
you wish to see happea. 

AUTONOMP: refers t o  being able t o  decide how or when to 
perform the work; essentially a f orm of independence at work. 

COMMtlNITY-BASED WORK SITE: refers to an actual work site in 
the conraiunity where individuals acquire work experience. 

DISABI LITY: ref ers to a limitation of f unction that resul ts 
from an impairment of a specific organ or body system. 

EMPLOYMENT OPTIONS: 

SHELTERED EMPLOYMENT: refers to employment in a 
control led environment where payment is typical 1 y less than 
minimum wage and there is minimal integration. Co-workers are 
usually individuals with disabilities. 

SHELTERED WORKSROP: refers to a non-profit, 
charitable organization or institution conducted for the 
purpose of carrying out a recognized rehabilitation program 
for workers with disabi 1 ities . Wages are typicall y low and 
the environments are segregated ftom workers without 
disabilities . 

SUPPORTED EMPLOYMENT: refers t o  paid work that occurs in 
normal, integrated business environments for persons uith 
disabilities. It provides long-tem permanent support 
throughout the duration of employment in case problems occur 
and retraining is needed. 

COWPETITIVEEB!PLOYMENT: refersto unsubsidized employment 
where payment is at or above the minimum wage and work is 
generally performed in ra integrated work site. 

EXPECTATIONS: refers to what you think will tealistically 
happen; the likelihood of something happening. 

INTEGRMION: refera to individuals with disabilities being 
with individuals who do not have a disability (such as at 
school or work). 



INTEGRATED WORK SITE: refers to working in a location where 
workers without a disability work. It is the opposite of a 
segregated setting catering to a specaal population. 

PREFEREIQCES: basicallp refers to one's first choice; what one 
selects, favours or wants. 

QUALITY OF 
individual ' s 
f ocusing on 

m: refers to the concept of viewing an 
total life situation as opposed to narrowly 

one aspect at one point of time. Dimensions of - 

quality of life may include: 
1) physical well being including health and fitness 
2) cognitive well-being including personal satisfaction, 

material well being including adequate income, a home and 
transpottation 

3) social well being including membership in a comnunity, 
choice, respect, cornpetence and valued relationships 

4) recreational opportunities 
5) employment 
6) residential opportunities. 

SOCIAL SUPPORTS: Interpersonal transactions involving support 
or assistance in some form ( t h i s  may anclude help, support or 
input f rom comunity services, agencies, school personnel, and 
family). 

VOCATIONAL EDVCATION/VOCATIONAL TRAINING: refers to specific 
coursework or training which ass i s t s  students to acquire, to 
some extent, interpersonal skills, communication skills, 
adequate work habits, specific vocational skills and general 
employability skalls. 

Thank you for your participation! 



Appendix E 
Harold Hoffmann 
114 Smuggler's Cove 
Winnipeg, Manitoba 
R3X 1R7 

April 19th, 1996 

Dear Parent, 

In April, 1994 you became involved in a research study 
designed to examine the perceptions of parents of childten 
with disabilities w l t h  respect t o  the school-to-work 
transition. The results of the study will be used to complete 
my master's degree at the Faculty of Education, University of 
Manitoba. The purpose of this letter is to give you an update 
on the progress o f  thls study and to invite your participation 
in the next phase of the study. Despite the delay in the 
research of this project due to persona1 reasons, for which 1 
apologize, 1 assure you 1 am keen t o  proceed. The research is 
continuing as planned with the full support of Dr. Richard 
Freeze of the "Manitoba Transition Project: Ftom School To 
Work and Adult Life" in which you participated. 

In the first phase of the study, parents who consentcd to par- 
ticipate were sent a questionnaire designed to illicit some 
demographic information as well as information about their 
perceptions on the school-to-work transition of their child. 
Thank you for your responses. The results of those 
questionnaires have been tabulated and analyzed. 

The next phase of the study is to invite your participation in 
one of two or three in-depth discussion groups with several 
other parents. The discussion groups will be a means for 
parents to cornent or elaboltate on iasues which emerged from 
the questionnaire. Parents wbo can not or prcfer not to 
participate in a discussion group are invited to participate 
in an individual interview with myself, also to elabotate on 
issues which emetged from the questionnaires. The discussion 
group or the interview could take  from one to two houts of 
your time. 

Only parents who have previousl y agreed to participate in the 
discussion group phase of the study will be apptoached or con- 
tacted for this. The day and time of the discussion group 
would be agreeable to all. The location, if agreeable to 
participants, will be my home. Parents will receive a list of 
issues to think about before the scheduled discussion group 
(or interview). 



The topic of the discussion group (or interview), in general, 
is school-to-work transition experiences surrounding your 
child, as well as your perceptions of the transition process, 
at the time the questionnaire was completed - and since. 
General issues which had arisen from the questionnaires will 
also be shared w i t h  you. 

The information f rom the discussion groups or interviews wil l 
be analyzed as well as compiled with the information 
pteviousl y provided through questionnaires. By the end of the 
Sumner al1 participants of this research project wi11 be 
provided with general inf onnation pertainiag to the study ' s 
f indings . 
1 would like to facilitate the discussion groups or meet 
individual ly with parents for the interview f rom the middle to 
the end of May on days and at times convenient to the parents. 
Theref ore, as soon as you can, please complete the f orm on the 
following page indicating your willingness ta participate in 
the discussion group, or the interview, and return it to  me in 
the enclosed envelope. 

Of course, your participation in this aspect of my study is 
entirely voluntary. You may refuse to participate further and 
you may withdraw at any time. Your decision to withdraw would 
not, in any way, penalize you or your child. Please note that 
the information was and will be conf idential . Your names will 
not be used when the study is written up and your identities 
and the information you previously provided, or will provide, 
wil l not be divulged to anyone other than the research team of 
the "Manitoba Transition Project: From School t o  Work and 
Adult Life" in which you participated. 

T h i s  study is  conducted with the belief that the insights and 
experiences parents can offer about the positive and negative 
aspects of the transition from school t o  work and adult life 
are valuable. A knowledge and awareness of the perspectives, 
concerns, needs, and prioritics of parents may lead t o  a 
better understanding by school personnel and comnunity service 
workers of the schoo1 -to-work process f rom the parents ' 
perspective. It is hoped that the information can enhance the 
school-ta-work transition process. 

Again, 1 thank you for your earlier participation in the ques- 
tionnaire, for considering to participate in the discussion or 
interview phase of the study, and for your patience during the 
previous delay of progress. 



Please do not hesitate to cal1 me for more information or if 
you have any questions . 
Sincerely yours, 

Harold Hoffmann 
-TELEPHOtOE 253-1681 

P l  case indicate your wil lingness t o  participate in the 
discussion group phase of the study on the consent form and 
return it to me. 

Yes, 1 would like to participate in the discussion 
group phase of t h i s  study- 

Signature of Consent 

Yes, 1 would like to participate in the interview. 

Signature of Consent 

No, 1 prefer not t o  participate further. 

Reaardless o f  wbether or not you have consentcd to i ~ a r t i c i ~ a t e  
in the discussion uroua or the interview. ~lease tear of f  and 
return t h i s  maue t o  me in the enclosed self-addressed and 
stam~ed envelone. 

Thank you for your cooperation. 

Harold Hoffmann 



Appendix F 
Harold Hoffmann 
114 Smuggler's Cove 
Winnipeg, MB R3X 1R7 

May îOth, 1996 

Dear Parent, 

Thank pou for agreeing to participate in a parent discussion 
group. If you havenet already been contacted regarding the 
day and time of the meeting pou will be shortly. 

As 1 indicated in the previous letter to you, the topic of the 
discussion group, in general, is school-to-work transition 
expetiences surrounding your chiId, as well as your 
perceptions of the transition process. As parents, your 
insights and perceptions of your childes transition from 
school to work or adult life are valuable. Therefore, the 
emphasis of the discussion group will be for you t o  elaborate 
on questionnaire findings and anything relevant to the issue. 

Hopefully one of the following days and times will be 
convenient for you. 

Wednesday, May 29th at 7 : 0 0  p.m. 
(or) 

Thursday, May 30th at 7 : 0 0  p.m. 
(or) 

Saturday, June 1st at 7 : 0 0  pm. 

You will be contacted, if you have not been already, to 
confirm a date. 

Enclosed you will find a m a p  t o m y  house. If you aren't sure 
about the directions or the location don't hesitate to call 
me. 

You w i l l  also find some general questions or "discussion 
issues" which are meant to provide a f ocus for participants. 
They were found to be of relevonce to the school t o  work 
transition from on the findings of the questionnaire as well 
as from some of the comneats made. They are there for you to 
think about. 

If you bave any questions or concerns, or if you would like 
some more information, please call. I f  no one in home the 
answering machine will be on and 1 will get back t o  you as 
soon as 1 can. 

I look forward to meeting you. 

Sincerely yours, 
TELEPHONE 253-1681 



Appendix G 

DISCUSSIOH ISSüES 

Bow do you think parents want to be involveà in the school-to- 

work transition proceas? 

What is the best  way to enlist rour support aad meet roui: 

needs? 

Hou beneficial is (or has been) the high school program in 

preparing pour child for the transition from school to work? 

Hou beneficial have work esperience or work prepatation 

programs been? 

Have Tour childms needs been met? 

What hrs been helpful or ef fect ive  and what hasnwt? 

Do pou think parents are adeguately infonned about their 

childm s school program. vocitional 0pti0n8, coaunitr liakages 

and supports? 

What information would jou, as parents, 1ike t o  have 

(regarding options for school aad options for after 

graduation?) 
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What would you like t o  ses take place in school and during 

transition planning in ordetc t o  prepare your child for l i f e  

after graduation? 

Uhat are the concems ?ou have over yout child's transition 

from school to work and adult life? 

What challenges does jour child encountet in the transition 

process? 

Are there any solutions? 



213 
Faculty of Education 

ETHICS APPROVAL FORM 

Perceptions of t h e  School-to-'Elork Trensition of trieir Children 
With Disabilities 

Name of ma' -ti@tor(s) mt): d Harold - offhana 

Name of Thais/Disserurion Ahiàor or Course Insîrriclor (if Pisocipai Imns1igator is a student) (plarc piint): 

Dr. O. Richard Freeze 




