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ABSTRACT

The main purpose of the study was to investigate the home

economics program that had been given to a group of senior high func-

tional slow learners and was confÍned to the girls who had taken the

terminal program in The tr^/innipeg school Division No. 1 between the

years 1959 to L967.

Through the use of a questionnaire an attempt v/as made to

determine the use being made of their home economics training as well

as the areas of home economics training that had been of most and

least value to them. An investigation r¡as made into the vocational

use of home economics training and into the types of home economics

programs recommended in the literature.

Approximately 378 questionnaires r,rere serìt out by mail and

fifty per cent of these were returned. The data from these question-

naires were coded and mechanical means were used Lo assisË in the

analysis. Four basic areas of home economics training were included

ín the questionnaire. These were child care sËudy, foods and nutri-

tion, clothing and textiles and vocational Ëraining.

The majoríty of respondents \^7ere between 15 and 20 years,

single, lived at home with their parents and had graduated from school

in 1965 , 66 or 67. Fifty-three of the respondenËs rrere married and

twenty-four had children. SlÍght1y less than half of the respondents

worked full time, mostly at office work.



The principal recommendations r¡lere that any program in home

economics designed for slow learners must take into consideration the

characteristics of the slow learner and be geared to her capabilities.

Child care instruction can provide the slow learner with information

and instruction necessary for the care of her own future children as

well as providing a possible vocational ouÈlet. Food and nutrition

ínstrucËion should concentrate on basic food preparations with empha-

sis on main course foods. Nutrition, budgetíng, and consumer buying

should receive adequate atËention. In sewing and textiles, the ski1ls

taught should be basic enough to enable Ëhe girls to make simple

artícles of clothing for themselves and their families. Household

sewing, handicrafts to improve home conditíons and personal sewing

alteratíons should also be included. Although home economics educa-

tion should always be geared to better home and family life, many

areas of homemaking could be used to develop skills which will make

the girls employable. Girls with lower academic ability should be

provided, in the high school years, with an opportunity for vocational

trainíng which will a1low them to leave school competent to earn a

living.
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CHAPTER I

STATEMENT OF THE PROBLEM AND DEFINITION OF TERMS

I. INTRODUCTION

since it is the accepËed aim of special education Lo develop

the abilities of exceptional children, which includes slor¿ learners,

to their maximum potentíal, it is necessary to plan programs of

ínstruction wíth this aim in mind. As one writer states, "special

education means that the ideal of an tequal educational opportunityt

for all is in the process of beíng achieved."l studies done on Ëhe

problems of slow learners have indicated that these chíldren can be

trained and educated for independence at their leve1 of cornpetency.

Also since the girls from the slow learner classes will be

involved in homemaking experiences in Ëheir adult lives and many may

find r¿ork in occupations ín which home economics experience is

required, the type of home economics program offered to slow learners

is one of considerable importance.

II. THE PROBLEM

StaËement of the Problem

The main purpose of

School Division No. t home

this study is to investÍgaËe the I^Iinnipeg

economics program Ëhat had been given to

lArch o. Heck, The
McGraw-Hill Book Company

Education of Excegc:þgel CÞll{fgg (New york:_--==-Inc.,1953), p" 7.
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girls in Ëhe former terminal program for senior high functíonal slor¿

learners. The study ís divided into the following sub-problems:

(1) I^Ihat use are girls making of home economics training

they have receíved?

(2) trrIhat areas of home economics training are of the most

and least value to them?

(3) I^Ihat vocational use has home economícs training?

(4) Inlhat types of home economics programs are recommended. in

the líterature for slow l_earners?

(5 ) I^Ihat recommendations can be made to improve home economics

programs for slow learners?

Definition of Terms

tgecial Educatiol. Educational programs designed for children

who deviate physically, menËally, or socially to such an extenË that

they cannot derive their best education from the regular program.

Slow Lgarner. According to Featherstone, "There is no fixed

standard or 1evel of ability below which a pupil_ must be called a

slow learner, but ín common practice pupils with an r.Q. below 91 and

above 74 are so label1 ed."2 However, because of the grant sËructure

of the Manitoba Provincial Department of Education, children with

I"Q.'s below B0 are classífied as MenËally Handicapped and those with

2r. B. Featherstone, Teaching thg Sloi¿ l-egfger. (New york:
Bureau of Publications, Teachers col1ege, columbia universíty, L95l),
p. 2.
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r.Q.'s bet\'üeen 80 and 95 are classified as slow learners for purposes

of placement in the provincially authorized occupational Entrance

Course in the I^IÍnnipeg School Division No. 1. This group of children

generally classed as slow learners (r.Q. 80-95) encompasses about 15

to 18 per cent of Ëhe normal school population.

LgEgfn¿I Program. A trwo-year educational program which had

been designed for over-age underachievers in the senior hígh school.

This program existed in the irlinnipeg School Division No. 1 between

L956-67 and preceeded the present provincially authorized Occupational

Entrance Course for grades 10 and 11.

Modified 3.rgæ-e[. A three-year educational program which had

been designed for over-age underachievers in the junior high school.

This program existed in the I¡Iinnipeg school Division No. l at the

junior high leve1 between 1956-67 and preceeded the provincially

authorized Occupational EnÈrance Course for grades 7, 8 and 9.

Importance gl !þg Problem

The use of standardized testing in education has given educa-

tors much information on how pupils differ from each oËher in mental,

socíal, physícal and moral attríbutes. This information has led to

the development of special education programs to handle these prob-

lems" Educational programs for the child who learns slowly as a

result of inte1lectual, social or emotional problems are a part of

this special education service for all children who deviate from the

normal even Ëo a slight degree.
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Educational programs for slow learners must be planned and

designed especially for them. These programs must take into consider-

ation the educational and social characteristics and vocatíona1 inter-

ests of the group of children they are desÍgned for. only in this

\,üay can education provide the kind of experiences that will enable

these chí1dren to meeË adequaËely the demands of the society and

economy in which they will live as adults.

In the irlinnipeg School Divísion No. 1, at present, special

education programs include modified classes for children in elementary

school and an Occupatíonal Entrance Course for slow learning children

in the junior and senior high school. Generally the slow learner is

placed in Ëhese specíal education programs under the fo11owíng condi-

tions:

(a) the chí1d is usually at least two years over age for her

grade;

(b) the child has a record of poor school achievement;

(c) written parental consent has been obtained;

(d) the child has a reading score usually Èido years below her

grade 1eve1.

These children because of physical, inte11ectual, social or emotional

problems function at the lower end of the normal range but are noÈ

considered mentally retarded ín terms of Manitoba philosophy.

The general cultural and socio-economic background of slow

learners ís one of their many deviaÊions. MosË slow learners come

from deprived homes in whích there is little psycho-stimulation of a



5

desired nature as compared with other children. SÍnce many girls

who are s low learners come from homes in whích there Ís a less Ëhan

average competency in homemakíng, development of ski11s in home man-

agement, child care and family budgeting is desirable for their

present as well as theÍr future values. As orvílle Johnson sËates:

The homemaking program (along with the índusËrial arts program
and the attitudes related to home and communiËy living emphasized
in the classroom program) can do a great deal to improve the
general 1íving conditions and envíronmenË for the next generation,
Ëhe children of these slow learners.3

Johnson also says, "Most of the girls in the slow learners

group are going Ëo becoine homemakers. rË behooves the schools to

provide them with training in the kinds of homemaking activities thaË

will be of the most value to them."4 AnoËher writer expressed the

value of home economics to these student.s in this statement:

The teacher of home economícs is in a sËrategic posiËion to help
the special studenË. A comfortable, reasonably secure and friendly
aËmosphere within the school coupled with an activity program
suited to her índividual ability is an ideal way Ëo brídge the gap
between home and the school, beËween parental roles and teacher
authoritY.5

The vocat.ional opportunities for slow learners, many of which

include homemaking skills, should be investigated and brought to the

aËtention of both pupils and teachers since as Featherstone said

3a. Orville Johnson, Educatíon For The Slow Learners (Englewood
Clif fs, N. J. : Prenti"e-ll*11 tn". , 1963), tp" NçZøl .---

or*q. , o. 267.

5M"tiu Davis Huff, "i{hen youth Have Special Needs For Living
Jgqg"!, Nov., L967, p. 57.Learning Earning,'r American Vocational



"Helping the slow learner

one of the most difficult
6

impor tant. rt -

6

aspire to attainable vocational goals is

the teacherrs tasks and one of the most

Du11 Children
Press LËd.,

to

of

Another writer said:

The majority of dull children choose some form of prac¡ical \,,/ork
when they leave school, and it is Ëhrough domesËic science Ëhat
they will have learnt many of the required basic skílls. This
experience will help them to decide whether Ëhey are sufficiently
interested and proficient to wish to earn theír living through
Ëhe practice of one or more of these skills. /

The same writer also said, "Through domestic science the girl

is introduced to many crafts, and given Ëhe opportuniËy to find her

particular inËeresË and abilíty. Anyone of these may lead to what is

probably the most satisfying use of leisure, the joy of creating.rrB

Home economics has a tsvüo-fold purpose. It must provide Ëhe

gír1 with adequate skills to manage her home and family, and also

provide a basis for vocational training of the kind that a slow learn-

ing girL ís capable of developíng. Both are ímportant and require

guidance and training suited to the needs of the slow learner"

Limitatíons

This study is limíted Ëo girls who have taken the terminal

program in the trriinnipeg school Division No. I between the years Lgsg

oFeatherstone, cp. cÍt., pp. 38-39.
7'Cheshire Education Committee, The Education o!
Secondary qtage (London: University of London
Square, E.C. 4, 1963), p. 205.

x-Ibiq., pp. 205-206.

At rtle
hlarwick



to L967.

Statement of the Sources of Data

A special education program for functional slow learners

entitled "The Terminal Program" l,Ias instituted in the l,rlinnipeg School

Divisíon No. 1 during the year L956-57 and continued untiL L966-67.

This course preceded the senior high Occupational Entrance Course

r¿hich began in September of L967, at the grade 10 level.

Nadine Chidley in her report, "Special Education for the Slor¿

Learner,'r explains the üIinnipeg plan for slow learners this way:

ThÍs program, called the Terminal Program, \¡/as not designed in the
first place to provide a follo\.'i-up to the Modified Program but
such has been iËs subsequent development. It grew out of the
need Ëo provide a more realistic school situation for over-age
pupils, in grade VIII mainly, who were problems because Ëhey were
under achieving and were simply sitting out the time until they
could lega11y Trrithdrarrr from schoo1.9

She described the object of Ëhe course, r'Ëo províde slow learning

students wíth as many skills as possible and as much knowledge and

background as possible necessary for Ëhem as future vTage earners and

citízens after they leave school."10

Three l^Iinnípeg high schools \n7ere ínvolved in the program:

DanieI Maclntyre Collegiate Institute, Grant Park High School and

Sisler High School. Organizatí-on, identification, selecËion and

-q- 'Nadine Chidley,
Canadian Education and
i96f, tu Z1o. -- --

Education for the Slow Learnersrtt
Ð!ggs_q, Volume 3, Number 3, September

'r Special
Res earch

lot¡té., pp. 2lo-2rr.
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placemenL of students \^7as done by each individual high school and did

not come under the Special Education Offíce of the tr^/innipeg School

Division No. 1. Many of the students for the termÍnal program came

from the three year modified program aË thaË time in progress in the

junior high schools. Others came from the regular grade eight or

nine programs when the student \^ras over age for the grade because of

educational difficulties. These sËudents functioned as slow learners,

but r^rere not eligible for the program for Ëhe educable retarded at

the secondary school level. Although the majoriËy had I"Q. ts in the

lower normal range (80-95), some hrere of average or above average

inËe11ígence. The terminal students \^rere usually under the tuËe1age

of one teacher assigned through Èhe superintendentts Department of

The winnipeg school Division No. 1, for mosË of their subjects. cer-

tain subject areas, for example: Home Economícs, Shop, Music, Art,

and Physical Education, were given by the regularly assigned teacher

of that subject.

Permission was granËed, for the purposes of this study, to use

Lhe names and addresses of Ëhe gírls regisËered in the terminal pro-

gram in each of Ëhe three schools from 1959 to L966. This information

was obtaíned from the school records kept in each school.

The Method of Procedure

offered

made of

In order to investigate the type of home economics training

t.o the girls in the Ëerminal course and to evaluaËe the use

it, a quesËionnaire was compiled and sent to each of the girls



r,{hose name had been obtained from the school records.

Treatmelr e! rhq Linqingq

trrlhen the ans\^7ers to the questionnaire had been received, they

were Ëabulated and then evaluated Ëo see what areas of home economics

traíning had proven to be most useful and which seemed to require

change or improvement to become more meaningful and practÍca1.



CHAPTER II

REVIEI¡] OF LITERATURE

The purpose of this chapter is to survey the related litera_

ture to establish the characteristics of slow learners and to investÍ-

gate the kinds of home econorrics programs offered to slow learners.

I. CHARACTERTSTICS OF TTIE SLOI¡/ LEARNER

Before a program can be designed to meeL the special needs of

Ëhe slow learner, consideraLion must first be given to the factors

which contrÍbute to the development of the slow learner. trtIíl1ard

Abraham in his book, Thg slow LearneE,1 1r"r" 11 conditíons whÍch can

contribute to the slow-learnedness of the functional slow learner:

(1) socio-economic limitations;

(2) cultural and language deprívation or differences;

(3) physíca1 factors based on sight, hearing, irnnature devel-

opment, malnutrition or other health condítions;

(4) farnily problems or tensions, anxieties, quarrels, excess-

ive mobility, lack of acceptance as a child;

(5) school related factors such as irregular aLtendance,

ínefficient teaching, dístaste for school, poor study

habíts, repeated failure, and inadequate curriculum;

(6) meager or barren educational resources in home and/or

1wi1lrrd 
Abraham, TLg slow Learner (New york: The center for

Applied Research in Educatíon, L964), pp. B-11.
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communíty;

(7) íncongruities among factors of ability, achievement and

aspÍrations as they relate to each other;

(8) accidents, infections, or diseases resulting in physical

or emotional problems;

(9) inappropriate educational pressures before the child is

ready;

(10) other emotional disturbances;

(11) the absence of drive, inner urge, or motivation existent

but not traceable to any of the factors listed above.

Abraham states further, "There is a need for recognizing that

slowness does not inevitably result from a partícular setting or cir-

cumstance, but Ís the outcome of an inherited quality andfor environ-

mental conditions as they joín and affect a chi-Ld.,,2

FeathersËone Ín his book, Teaching ¡þg SLow Learnql, explaíns

that slow learning children need Ëhe same experiences that other

children receíve in order to develop a realistic self perception. He

speaks of the slow learner in this way:

He requíres, ín common with all other children, opportuníty for
increasing self-direction as he gro\¡is older and learns to manage
affairs more adequately. He requires conËact and harmony with
reality in order that he may have a rational basis for his
behavíor. He, too, needs to grow in self-realizatíon, in percep-
tion of selfhood. He needs to understand and accept himself for
what he is. IIe needs the same balance between success and failure
that all ehíldren need-3

)-IÞi4., p. 11.

3_-Featherstone, 
-gp.. ci!., p. 8.
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Education must be geared to the abilities of the slov¡ learner.

Christine Ingram in the book, E¿.lgg!¡_g! oE .!þe Êt_ow:Lggrqrfg ghilg

explains the ability of slow learners this way, t'The mental ability of

the slow-learning child at ariy age is characterízed by a slow rate of

and a less ful1 total development than that of the average child, and

particularly by limitations in abilities having to do with abstract

thÍnking and s5rmbols such as are involved in assocÍation, reasoning,

and gener aLízalion."4

In &e Edugatigg o! Slow l-_gqfnang Cþ.i.Ldr.gn, Tansley and

Gulliford, the writers, make the poinÈ that awareness of special educa-

tion needs for the slow learner ís a product of our present times

rather than our past. They have this to say:

It has often been pointed out that many of the chíldren described
as educationally subnormal might not have stood out as markedly
different in former times or in other cultures. Even in present
conditÍons, many of them will be absorbed inËo the life of the
community as adults and will contribute usefully without drawing
undue attention to themselves. (Thís is índeed one of the aims
of special education treaLment. ) The period at which their
limitations are most obvious is that of the school years.5

Arch O. Heck in his book, Tbe Educarlon of Eãggpllggg! Child-
6r4, gÍves some of the principles governing special classwork for 1ow

I.Q.'s as:

(1) equalÍty of opportunity to develop whatever abilitíes

these children may have;

4anrr"tine p.
(New York: The Ronald

54. E. Tansley
ing Chlldren (London:

64."h o. Heck,

Ingram, ¡gg"aligg gf_ !þC. .qlow:Lsgtl:-Eg child
Press Company, 1960), p. 63.

and R. Gulliford, The Education o!
RouËledge and Kegan Pau1, 1960), p.

-S.. 9it., p. 346.

Slor¡ Learn-
L-
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(2) a program of training that will materially assist them

in becoming self-supporting;

(3) recognition of the necessity of helping them form habits

of good conduct;

(4) the development of a program that will not stigmatíze

them.

The recognítion that slow learners require special consider-

ation in the program of studies designed for them is evident ín any

writing done in this area of special education. rn all cases the

point is made that slow learners musË have a program designed to meet

theÍr capabílíties and to help them to grow and Ëo develop Ëo their

poËentia 1.

Orville Johnson in his book, EqggÊËigg for lhe glqq rgq1nglg,

states that,ttThe slow learners, like all children, must be provided

with meaningful instruction at. their or¿n leve1 of learning ability.,,7

subjects that contain practical application of knowledge, such as home

economics, can be an imporËant part of Ëhe education for slow learners

as Tngram says:

The majority approximaËe success at their chronological age 1eve1
most nearly in processes which call for eye-hand coordination and
for motor response. The majoriËy enjoy the manipulation of mater-
ials and the actual operations in the construction of any product
and can generally be taught to be proficient in hand ski11s.
Practical arts and the rdoingr experiences should therefore play
a major part in their education.ö

7_.Jonnson, gP. _94., p.

B
Ingram, op. cit., pp.

118 .

62-63.



L4

Home economics like all other branches of education seeks to

find better means of educating pupils who come under its jurisdíc-

tion. "Home economics sSmthesizes knowledge drawn from its own

research, from the physical, biological, and social sciences and the

arÈs and applÍes this knowledge to improving the lives of families

and indivíduals."9

TI. CHARACTERISTICS OF HOME ECONOMICS EDUCATION

FOR SLOW LEARMRS

Home economics like all the other branches of education must

deal with the problems of special education. At the same time home

economics education must also keep pace wiËh the changes taking place

in the world about us. The problems of home economics education in

our changing times is reflected in this statement. "School adminis-

trators and the public need help in recognizing that homemaking

abilities have to be learned in response to changing times. The ner¿

era cal1s for new knowledge not in exístence when studenËstparents

were in school."10 Also, rrA big problem facing home economics teachers

is how to retain the value content of every day life and find new

avenues for expression when the acts in the home, which express these

Home

9Committee

Economics New
on Philosophy
Directions,

and Objectives of Home Economics
ir/ashing tof , D. C. , A. H. E . A. , L959 ,

pP. 4-5.

1or"1rr Massey, "Home
Homg Economicq, Vo1. XI,

Economics Faces Change,
No. 3, I,/inter , L967 -68,

" Illinois Teacher
p]oe.of_
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values, .hang". " 
11

The challenge to home economics educators is presented in this

s tatement:

InIe need more effecLívely to interpret, through teaching, the role
of home economics in a changing educational world. InIe must not
lose sight of the fact that the family contributes to the social
order and also is affected by it. one of our greatesÈ challenges
is to find new and effective ways to get across the important
fact that through the well-beÍng of families both the indívidual
and socie Ly gaín.I2

But the demand is not only for new emphasis in family life

education but also in vocational educatíon as reflected by the views

of this writer. "Through the right kind of education and occupational

traíning, a correction could be made in the imbalance between what job

seekers have and what work situations demand.,,13

rn speaking of home economics for the slow learner, D. B. sealey

remarked on Ëhe importance of the socio-economic background of these

students. "The type of girl will vary with the socÍal and economic

environment in r¡hich the child is raised. Because many of the

students in our special programs are the result of limited environ-

ment, r,^re must adapt our program to meet their particular n"eds.,,14

1l--lb!d., p. 274.
L2- ."-I!-4., p. 235.

1?--M. Roy Karnes, t'Problems and Issues in Vocational
Serving as Basis for Program Development,rr Il1inoís Teacher
Econoqícs, Vol. XI, No. 2, Fa11, 1967-68, p. LI4.

Education
of Home

11.t'D. 
B.

Qgpaltrg.nË of
p. 5.

Sealey,
Education

rtSpecial Programs in Education,'r Manitoba
Home Economics Newsletter, January, 1968,
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ialith regard to home economics education the writers of one

book offered thís suggest.ion:

Most gir1s, in a comparatively short period of time after leav-
ing school, will be married and have to set up homes of their
o\,^rn. The du11 girl is no exception. It is, therefore, essential
to arouse in her a real interest in good homemaking, and within
her capabilities to make her aware of the value of a good home
and the motherts responsÍbility for this.15

Home economics teachíng materials lend themselves well to the

kind of instrucËion needed by these students. The kínd of instruc-

Lion required is described in this statement:

InsLruction should in general be given in a s1ow, quiet and
deliberate voíce. Explanations should be accompanied by demon-
strations and by pictures, models, diagrams, clear blackboard
work and vÍsual aids of many kínds. The use of color is imporË-
ant. Sample exhibits should be handled by the pupils whenever
possib1e.16

In discussing the home economics program for slow learners the

sa:ne writers made Ëhese points:

The syllabus should be planned to give progrc:ssion in easy stages.
Demonstrations are essential for dull girls. I^Iith the very du11,
and in the early stages for all, step by step demonstration and
practical work r¿i11 probably be necessary, as the girls may be
unable to remember the demonstration of a complete dísh. In a
class with a wide abílity range, group work will be essential
after the initial stages if girls are to proceed at the rate of
r,¡hich they are capable. This will require careful organizatíorr,
so that the teacher is available to each group when needed. There
must be constant supervision for all and demonstrations will be
required by Ëhe lower groups, and some individual gir1s, for a
longer period than for others.17

Also, "Equipment should be kepË as simple as possíble and methods
used must be related to what is practicable at home. There must

15Ch."hi.e EducaÈíon Coimmittee, op. cit., p. 193.

t6roro., p. 23.

17r¡i¿. , p. L96.
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be frequent^repetition of basic processes until they become
fami liar. " 18

And,

"InIe11 illustrated books and magazines should be avaílab1e in
order that girls may gaín experiences in fol1oi¿ing diagrams
and printed instructions and ín looking up information for them-
selves.tt19

In the case of written work done by the students themselves

the writers made this comment. 'rThe dull child wrítes very slowly

and therefore note making can become a labour. Colorful folders

with illustrations and short sentences of explanaËions may take the

place of formal note making.rr20

These same wriËers stated that the specialist teacher for

slow learners should have the following qualities:

She should be synpathetic to the less able girl and able to gain
her confidence; have an appreciation of the diffÍculties and
capabilities of these children; have un1ímited patience; and
have imagination to hold their interest. She should be able to
inspíre the girls with her enthusiasm for her subject. A know-
ledge of the work done and standards reached in English, Arith-
metic, and Science is essential, as all these subjects are
closely related to her wcrk.

Lessons should be r¡el1 organized and constant supervision
should be given. only in this way can assistance be given where
needed.

The teacher should be methodical in her own work, and metic-
ulously neat in her appearance, so thaË she sets a good example
and can demand the same standards from the gir1s.21

ttror4., o. rgg.
19rbrd., o. 2oo.

20 Ibid., p. 2OI.

"&!q., pp. rgs-Lg6.
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The Province of Manitoba, Department of Educatíon 1966 Provis-

ional Program of Studies for the Occupational Entrance Course Grades

VII, VIff, IX, states that 10 per cent of the allotment of time should

be gíven to Home Economics in Grade VII and VTII and LO-20 per cent

in Grade IX. The division of the time devoted to Home Economics is

at the discretion of the teacher according to the circumstances and

abilÍties of each c1ass. rn general, however, approxímately one-third

of the time is spent on Food Study and Home Management, about one-

Èhird on Grooming, Clothíng Selection and Care and one-Èhird on Social

Grace and Development, child Development and understanding of self

and OËhers.



CHAPTER III

METHOD OF STUDY AND COLLECT]ON OF DATA

Thís chapter outlÍnes

details about the collection

respondents is included.

the instrument construction and gives

of data. Information pertaining to the

I. INTRODUCTION

A questionnaire (see Appendix) was the instrument used to

collect daËa. Questions dealing wiÈh home economics subject areas

and course content r^/ere compiled. An effort was made to make all

questions simple Èo read and easy to ans\,/er so as not to confuse the

students for whom it was geared. A sample questíonnaire was sent to

several teachers in the Ialinnipeg area, currently teaching home econo-

mics to slow learners. The consensus r^ras that the questions were

suitable for slow learners and were based on general acceptance of

the course content for these studenËs.

IT. COLLECTION OF DATA

When the Ëhesis topic and method of study had been approved by

Ëhe coirnnittee, permission \Áras obtained from Èhe trr/innipeg School Divi-

sion No. 1 to obtain the names and addresses of girls enrolled in the

terminal course from 1959 to 1966. So¡re 504 names and addresses r^rere

obtained from class registers of terminal classes in three lalinnipeg

schools: Daniel Maclntyre Collegiate InstituËe, SÍsler High School
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and Grant Park l{igh School.

A quest.ionnaire plus a letter requesting their assistance in

the investigation \nras senL Ëo Ëhe 504 addresses. A stamped, addressed

return envelope was enclosed with each questionnaire. Due to changes

of name andlor address 104 questionnaires \¡rere returned undelivered.

FÍve weeks after Ëhe first mailing a follow-up letter hTas sent out

to the 400 addresses. 0f these, 22 were returned as address unknown.

Therefore it is assumed that some 378 questionnaires r.rere receíved

and of these 168 replied. This response \¡ras approximately 45 per cenË

of Ëhe 378 questionnaires.

III. ANALYSIS OF DATA

The data obtained from the 168 completed quesËionnaires T¡rere

compiled in tabular form so Ëhat a comparative analysÍs could be made.

To analyse the response to the questionnairer 54 responses r,ùere coded

and the data placed on rBM cards, in order to utilíze an rBM card

sorter for ease of analysis. of Ëhe 5 questions noÈ coded, 2 ques-

tions r,.üere too complicated for machine tabulation and 3 questions

required writËen ans\^/ers which rÁrere unsuitable for tabulation. The

ansr¡/ers to each question'eiere compiled in terms of the number of

respondents giving each answer.

IV RESPONDENT CHARACTERISTICS

1. Age gÊ Respql¡lq4lg

The majority of girls who answered the quesLionnaire were in
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the age group 15-20 years (see Table r). The number ín this age

group that answered the quesËionnaire was 94 of. the 168 respondenLs.

These respondents would be the most recent graduates of the course.

The information and training presented to them uzould be freshest in

Ëheir mind. However, most would not have had the experience ouËside

the school environment to make a very valid criticism of the course

content. Also because Ëhey i¿ould be the most recent graduates the

addresses obtained from the school \das mosL líke1y to be correct as

their present address.

Seventy respondents \,¿ere in the age group from 20-25 years.

A good proportion of Ëhese respondenËs would have experienced the

terminal program in home economics in íts earliest stages. Only 3

respondents ans\^iered from the 25-30 year age group. This age group

would have been among the fÍrsË terminal course graduates, with change

of name through marriage and the mobility of the present population,

ít seems líke1y that many of those Ín this age group would be among

those who did not receive questionnaires due to incorrect addresses.

TABLE I

NUMBER AND PERCEMAGE OF RESPONDENTS IN EACI{ AGE GROUP

Age (in years) I\umber ^ Per cent

15-L9

20-24

25-30

Total

94

70

J

L67

56"3

4r.9
1.8

100. 0

" One respondenË díd not give her age.
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) Marital Status o! Bggpqnggqqq.

The greatest majority, 115 of the 168 respondents, answering

the questionnaire r¡/ere single (see Table II). Also the majority of

the single respondents were in the youngest age group, L5-20 years,

again indicating that they were Ehe most recent graduates of the

course. AlÈhough Ëheir ansr,rers to many of Ëhe questions are valu-

able in assessíng Ëhe program, the writer regrets that more married

respondents did not ans\^rer since it can be assumed that the added

responsibility of marriage would have given greater importance Ëo

the value of the course content to them. Fifty-Ëhree of the respond-

ents r,\iere married. Although most of the married respondents were

young and had not yet started a family, several had young famÍlies

and this experíence in housekeeping for a young family was reflected

in their ans\^rers and criticisms of the program.

TABLE I]

NIN{BER AND PERCE}TIAGE OF MARRIED AND SINGLE RESPONDENTS

Marítal Status Number Per cent

S ing le

Married

Total

115

53

168

68.5

31.5

100. 0

lype of Residence of Regp.gqqgnË9a

Approximately 74 per cenL of the 1-68 respondents or L24,
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indicated that they lived in a house (see Figure 1). of the r24, 96

Trere single and 28 were married. The answers of the questionnaire

indicated that most of the single girls were living at home wiËh

their parents.

4. Schoo,! i-gavrrrg YeaL o! Respondenrq

Frorn 1959 to L967 each year of school \^7as represented by some

of the respondents. This gives a broad representation of Ëhe program

of home economics offered in the termÍnal course over a span of 9

years. The majority of respondenËs however were in the last two

years (see Table rrr). Approximately 19 per cent left school in

L966 and approximately 43 per cent left school ín 1967. This again

reflects the large number of recent graduates who answered the quest-

ionnaire. These most recent graduates would have taken a modified

program Ín junior high school and the terminal program in hígh school

with home economics geared to theír needs.

5. Amgq1Ë of Home Econom!cs Trainíng .þqqiVed

The amount of home economics traÍning received by respondents

(see Table IV) shows that the majority of respondents receíved their

home economics trainíng once a week or cycle during grade 7 or Modi-

fied r, grade 8 or Modified rr and grade 9 or Modified rrr. Inlhether

they took a straight grade or \¡rere in the modified program depends

upon the level at r¡/hich they were selected to enter the instructional

program geared for functional slow learners. If the student remained

in the ordinary academic stream during junior high school she followed
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TABLE ITT

NUMBER AND PERCENTAGE OF RESPONDEMS I^IHO LEFT SCHOOL

IN EACH YEAR FROM 1959 to L967

:
Year Number Percentage

L959

L960

L96L

1962

L963

L964

!965

t966

!967

Total

4

4

3

11

9

L4

L9

32

72

168

Twice a No
Cycle Ansvrer

2.4

2.4

I.7
6.5

5.4
8.3

11.3

19.1
/,, o

100. 0

TABLE IV

AMOUNT OF HO}G ECONOMICS TRAINING RECEIVED BY RESPONDENTS

Grade Level TotaLOnce a
Cycle

Grade 7 or
Modified I
Grade 8 or
Modífied II
Grade 9 or
Modifíed IIT
Terminal I
Terminal II

L42

L44

1313

11

63

27

62

168

168

168

168

168

96

45

27

13

9

96

79
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the regular grade 7, 8 and 9 program. During any of these school

years it was possible for her to be recommended for the slow learner

program at that tÍme called in the junior high school, the modified

program. By high school, however, the students to whom Ëhis quest-

ionnaire vras sent were all enrolled Ín the terminal program for slow

learners. During this program the majority of students receíved

home economics training twice during the six-day cycle.



CHAPTER IV

THE QUESTIONNAIRN RESULTS

The purpose of Ëhis chapter is to analyse the results of the

questionnaire. The answers Ëo each question in the questionnare are

considered and where possible analysis and comparison is made by age

andfor marital sËaÈus.

I. INTRODUCTION

Four basíc areas of home economics training were íncluded in

the questionnaire (see Appendix). These were chird care study, foods

and nutrition, clothing and textiles and vocatÍonal training. The

questions in each area r,\7ere designed to see how much training had

been received and what value the trainíng was Ëo the gir1s.

II. CHILD CARE STUDY

1. Number of ResponÉg$g. trrlirh ghildren

TwenËy-four of Ëhe 168 respondents who answered the question-

naire had children (see Table v). Mosr (15) had only one child bur

B had two children and one had 4 children. All children \^7ere 5 years

or under and most \^rere under 2 years.

TABLE V

NUMBER OF RESPONDENTS I^IITH CHILDREN

::-=:--%

Number of Children L 2 4 Total
Number of Respondents 1s801 2I+
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t Home Economícs Training in Child Care

trnihen asked Ín the questionnaire if they had learned how to

care for children in Ëheir home economics trainÍng, approximately 51

per cent ansr¡ered yes and 47 per cent ans\,rered no. Of the 79 who

answered no, 27 were in the age group 15-20 years and 52 ín the age

group 2L-30 years (see Table VI).

TABLE VI

NUMBER OF RESPONDENTS I^IHO LEARNED TO CARE FOR CHILDREN

IN THEIR HOME ECONOMICS TRAINING

ACCORDING TO AGE LEVEL

:
Age Level of
Respondents

Received
Training

Didnr t
Receíve
Training

Total

!5-20 years

2L-30 years

Total

64

2T

B5

27

52

79

9L

73

764

_-_-
?X'= 9.76, df = 1, p> .05

According to Table vr there \¡/as a significant lack of train-

ing in child care given in the earlier years of the course.

Only 36 respondents answered the quest.ion, "Have you found

the training helpful in caring for your ovm children?'r Of these

26 answered yes and 10 answered no. The large number who díd not

ans\¡rer Ëhe quest.ion ref lects Ëhe large number of respondents who are
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single or have no children.

J. Areas of Chíld Care Training

On the areas of child care traíning which should be íncluded

in the home economics course, 134 checked babies up Ëo 2 yearsr T5

checked toddlers, 2-4 years ar,d 49 checked each pre schoolers and

school age children. Most of Ëhe respondents seem to feel the empha-

sis should be on the very young child.

4. Care of Children i{hile Mother hiorks

Onl-y 6 of the respondents who answered the questionnaire were

working mothers. 0f these 6, one child aËtended kindergarten, 4 were

taken to someonets home to be looked after and one was left with a

babysítter at home.

IIT. FOODS AND NUTRTTION

1. q".fltrþggq of Homq Econqm:Lqq Eqef! Preparations

One hundred and forty-one or about 84 per cent of the respond-

ents ansr^rered Ëhat in their home economics training they had learned

to cook foods that they now make at home. However, 26 of the respond-

enËs sÈated that they had not learned to cook foods that they now

make at home. According to Table VII Ëhere is no statistical signi-

ficance according to marital status. However, from the comments made

at the end of the questionnaire it seemed apparent Ëhat some of those

who did noË learn Ëo cook foods they now make aË home were recent

immigrants to Ëhis country and their meal planning largely consisted
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TABLE V]]

USEFI]LNESS OF HOME ECONOMICS FOOD PREPARATTONS

ACCORDING TO MARITAI STATUS

Marítal Status Us eful Not Useful ToËa1

Married

Single

Total

42

99

t4r

11

15

26

53

tt4

L67

)X-=1.59,df=1,p(.05

of their more familiar food dishes naËive to their home counËry.

2. Areas of Food fnsËruction Most Useful

To the quesËion, ttlnlhat Areas of food instruction are most use-

ful to you?" the responses T,,üere fairly close (see Figure 2). Sixty-

one per cent asked for food preparation, 43 per cent asked for meal

planning and 34 per cent asked for food buying. This would seem to

indicate Ëhat all three areas of food instruction are of value to

Ëhese respondents" The marital staËus of the respondents made no

significanl difference to the response to these areas of food instruc-

tíon found most useful (see Table VIII). Neither \^/as Ëhere any staËis-

tÍcal significance of the resporrse accordíng to age groupíng (see

Table IX) "
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TABLE VIII

AREAS OF FOOD INSTRUCTION

ACCORDING TO MARITAL

MOST USEFUL

STATUS

Area Us eful No Answer To tal

A.

B.

C.

1

Buying Foods-

Married
Single
Total

)
Meal Planning-

Married
Single
Total

a

Food Preparationr
Married
Single
Total

L6
4L
57

37
74

111

53
115
168

53
115
I65

53
115
168

25
47
72

28
68
96

L7
4B
65

36
67

103

21. X' = 0.47, df = 1, p< .05
,2. X- = 0.59, df = 1, p<.05
a3. X' = !.22, df = 1, p<.05

3. Most ImportanÈ Cooking Prqpglstignq

Of the 11 cookíng preparations listed in question 16 of the

questionnaire, meat and fish cookery vüas rated Ëhe first choice by

98 respondents (see Table x). others that stood r¿ere poultry which

T¡Ias the second choice of 47, casseroles which were the third choice

of 33 and vegetables which \,/ere rated high on second, thírd and

fourth choices. This seems to reflecË the cornrnents given at the end
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TABLE IX

AREAS OF FOOD INSTRUCT]ON MOST USEFUL ACCORDING TO AGE

Area Us eful No Answer Total

A.

B.

C.

1

Buying Foods-

L5-20 age group
2I-30 age group
Total

)
Meal Planning-

L5-20 age group
2L-30 age group
Total

Food Preparation3
L5-20 age group
2L-30 age group
Total

20
28
57

65
45

110

59
36
95

94
73

L67

35
37
72

54
48

L02

40
25
65

o/,

73
r67

94
73

L67

2
I. 

^ )2.f,-=
)3- X- =

1.03,

3.04,
1. 19,

df
df
df

= 1, P<.05
= 1, P<.05
= 1, P<.05

of several quesËionnaires that they would like

in cooking classes on meal preparations in the

vegetables and other main dishes.

to see more emphasis

areas of meat and

4. The Use of Insta4t or Prepared

fn the case of using instant

cent of the respondents stated that

foods occasionally. The functíonal

Foods

or prepared foods

they used ínstant

slow learner often

about 7 6 per

or prepared

finds many
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TABLE

PREFERENCES OF RESPONDENTS FOOD INSTRUCTTON

X

FOR

Area of fnstruct. Number Number Number Number

ín Foods 
lon First Second Third Fourth

Choice Choice Choice Choice
Total

Meat
I'oo"ób

Poultry
Cas s ero 1es

Vegetables

Soup (home made)

Muffins

Cakes

Cookies

Desserts

Pas try
ToËa1

9B

5

9

L7

8

10

0

0

1

1

4

153

23

8

47

L9

33

T2

2

J

1

1

4

153

L6

t2
24

33

28

18

4

7

3

1

6

L52

1J

23

23

25

25

L4

L2

4

6

B

9

L52

L40

48

103

94

94

54

1B

L4

11

11

23

6LO

recipes too diffícult, too time consuming or too hard to read so that

with the use of instant or prepared foods, meal plannÍng and prepar-

ation could be made símpler for her.

5. !.fgge.rv.rng 44d Freezing Foods

The percentages in the question on preservíng foods at home

\.ùere approximaËely 42 per cent indicating yes and 53 per cent indi-

cating no. On preserving foods at home 34 or the 53 married respond-

ents indicated no. Although this is not quite staËisticalLy significant,
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(see Table xr), it does show that the majoríty of the married respond-

ents did not feel this to be of value to them. I^Iith the cost of pre-

serving materials increasing compared wíth the cost of the commercial

product, this area of traÍníng has for many years been impractical for

the school system to undertake and has been dropped from the home

economics program.

TABLE XI

PRESERVATION OF FOODS AT HOME ACCORDING

TO MARTTAL STATUS

r
':a,t

.:,''l

.i

',i

MariËa1
S tatus Pres erve Do Not

Pres erve Total

Married

Single

Total

16

55

7I

34

55

89

50

110

160

I

{
,

.a'I
'I

'.4
.:i

)
x' = 3.66, df = 1, p <.05

on the question of freezing foods at home 72 per cent of the

respondents said they did freeze foods at home. This high a percenË-

age seems to indicat.e that this is an area of informaËion and insËruc-

tion that would be of value to students. Although 40 of the 53 married

respondents ans\^7ered yes to the question on freezing foods, Ëhere ís

no staËistical significance in the response to Ëhis guestion according

to marital status (see Table XII).
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FREEZING OF

TO

TABLE XII

FOODS AT HOME ACCORDING

MARTTAL STATUS

Marital
S tatus

Do
Freeze

Do Not
Freeze Total

Married

Single

Total

To the quesËion,

cent indicated yes and

40

B1

T2L

L2

28

40

52

109

L6L

X2 = 0.L3, df = 1, p<.05

6. Canadars Food Guide

About 7L per cent of Ëhe respondenËs sËated they knew Canadats

Food GuÍde but only 37 per cent of Ëhe respondents stated they used

canadars Food Guíde to plan their dayts meals. Although there is no

statistical significance to the response to this question by maríta1

status (see Table xrrr), it does seem to indicate a lack of under-

sËanding of the value of canadars Food Guide, both economically and

nuLriËionaILy, to the human dÍet. The great discrepancy between those

who know the food guide and those who use the food guide to plan their

meals (see Table IV) seems Ëo indicate Ëhat thís is a topic in the

home economics food course that requires better emphasis.

7. rqtqþqsitg Food

"Do you shop personally for your food?" 49 per

36 per cent indicated no. In analysis according
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Area

TABLE XIII

KNOI^TIEDGE AND USE OF CANADA'S FOOI GUIDE

ACCORDING TO MARITAL STATUS

Yes No Total

^

B.

Knowledge of
Married
Single
Total

Use Canadats

Marríed
Single
Total

Food Guidel

Food Guide2

TABLE

KNOI^ILEDGE AND USE OF

JJ

B6
LL9

t9
27
46

27
6B

95

X]V

CANADAI S FOOD GU]DE

AGE GROUP

52
113
I65

50
to7
L57

23
39
62

æ
21. X = 2.90, df = 1, p<.05
22. X- = 1.30, df = 1, p<.05

ACCORDING TO

Area Yes No Total

A.

B.

Knowledge of Food

L5-20 age group
2l-30 age group
Total

Use Canadars Food
15-20 age group
2I-30 age group
Total

cuidel

2
Guide

72
46

118

32
30
62

20
¿o
46

55
40
95

92
72

L64

B7
70

ls7

t.x2
2.x2

4.02,
0. 60,

df
df

1, p) .05

1, Pç.05
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to marit.al status (see Table xv) the response ís significant in that

57 of. the 60 who said no r,/ere single. since most of the single girls

lived with their parents they would not have complete responsibility

for meal planning and food purchasing.

TABLE XV

PERSONAL SHOPPING FOR FOOD ACCORDING TO MARITA], STATUS

Shopped Personally
for Food Yes Total

Married

S ingle

Total

/,o

50

99

3

57

60

52

IO7

Ls9

No Tota1

æ:
,

X- = 33.72, df = 1, p> .05

This supposiËion is also borne ouË in the analysis

group (see Table XVT) in that Ëhe majority who indicated

Ëhe youngest age group.

TABLE XVI

PERSONAL SHOPPING FOR FOOD ACCORDING TO AGE GROUP

Shopped Personally
For Food

by age

no were in

Yes

L5-20 age group

2L-30 age group

Total

48

51_

99

40

9

49

88

60

748
:tX- = t4.9L, df = 1, p>.05
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seventy-seven per cent of the respondents stated that they

boughL their food at a large supermarket. This percentage seems to

reflect the growing urban consumer practice of supermarket shopping.

As shown by Table XVIT Ëhere l{as no significance in whether the res-

pondents \,lere married or single.

TABLE XVII

TYPE OF STORE AT I¡IHICH FOOD PURCHASES I^IERE MADE

ACCORDING TO MARITAL STATUS

Food Purchases Smal1 Store Supermarket Total

Married

Single

Total

5

2t

26

47

8B

135

52

109

L6L

)
X- = 2.42, df = 1, p<.05

0n questLon 24,61 per cent of the respondents saíd they did

plan how much they could spend for food and on questíon 25, 74 per

cent of the respondents stated that they used a shopping list when

shopping for their food. In analysis by marital status (see Table

xvrrr) ít can be seen that only 10 of the 53 married respondents did

not plan how much to spend on food and the same number did not use a

shopping 1ist. It seems reasonable to assume also that the large

number of single respondents ansrn/erÍng no to each question once again
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illustrates thal these single respondents would not like1y have had

responsibility for budgetíng and ordering of food. No significant

interpretation, however, can be made in analysis by age group (see

Table XIX).

TABLE XVTTI

PLANNED SPENDING ON FOOD AND USE OF A SHOPPING LIST
ACCORDTNG TO MARITAL STATUS

_--_--:-_-è
Area Yes Total

A. Planned Spending on Foodl
Married
Single
To tal

B. Used a Shopping l-ist2
Married
Single
Total

4L
62

103

4t
83

L24

10
22
32

51
L02
153

51
10s
L56

10
40
50

l. X- = 5.26, df = 1, p> .05
)2. X- = 0.03, df = 1, p<.05

TABLE XTX

PLANNED SPENDING ON FOOD AND USE OF A SHOPPING LIST
ACCORDING TO AGE GROUP

-_--______-:_
Area Yes No Total

A. Planned
15-20
2L-30
Total

B. Used a
15-20
2L-30
Total

Shopping l-is t2
age group
age grouP

64 20
60 11

L24 31

Spending on Foodl
age group 52 32 84
age group 51 17 68

103 49 r52

84
7L

155

:
1. X2 = 2.95, df = 1, p<.05
ov2-t¿. ¿- : r.65, df = 1, p<.05
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8. Consumer Information

Thirty-six per cent of the respondent.s felt that the variety

of foods, the sizes and shapes of containers, and the advertising

information on the packages available ín the stores Loday riüere con-

fusing. However, 79 per cent felt more information on buying foods

and household items should be Íncluded in the home economics program.

of the married respondents 25 of the 53 found the consumer inform-

ation confusing and 49 of the 53 felt the need for more information

on this subject. In terms of recognízing a need for more consumer

information, this proved significant in the response by mariËal

staLus (see Table XX). Also in terms of age groups, the response

was again significant in requesting more information (see Table XXI).

Consumer ínformation appears to be an area which should receive

definíte consideration in the home economics program.

TABLE XX

RESPONSE TO CONSUMER INFORMATION
BY MARITAL STATUS

Area Yes TotalNo

A.

B.

Found AdvertÍsing Inform-
ation Confusingl

Married
Single
Total

Request for More Information
Married
Síng1e
Total

25
35
60

49
83

732

27
73

100

J

28
31

52
108
160

52
111
163

1.

,

)

xL

3.67,df=1,p<.05
8.70, df = 1, p) .05 f1

4\.,

't'rìr
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TABLE XXI

RESPONSE TO CONSUMER INFOR}ÍAT]ON

BY AGE GROUP

-.-:-----
Area Yes No Total

A.

B.

Found Advertisilg Inform-
ation Confusingl

15-20 age group
2I-30 age group
Total

Request for More Information2
L5-20 age group
2L-30 age group
Total

30
30
60

58
42

100

24
6

30

90
72

L62

88
72

L60

66
66

L32

)1. X- = 0"97, df = 1, p <.05
?2. X- = 8.32, df = 1, p>.05

IV.

1. coryeleqgg in Eqging

SEI^JÏNG AND TEXTTLES

Ski 11s

0n question 28 of the questionnaire, dealing wiËh competence

in sewing skills, it was found that only 38 of the 168 respondents

could turn a collar on a man's shirt (see Figure 3). However, I39

of the 168 respondenËs could do such clothing alterations as alter a

dress, re-fit a skirt and/or shorËen a pair of trousers. Also 82 of

the 168 could mend a torn elbow or knee on shirts or trousers such

as overalls. Since the majoriËy of these students come from low

income families, the need to receive the most value from clothes is



43

00

I

I

4A

30

20

10

(n

z
IJôz
o
CL
U)
lJ.l
É.

u-
o
É,
lJ'j
ccl

=:)z

123
"cAN - Do', sKlLLs

12
"cAN- NoT- Do"

3

SKILLS

1.

2.
3.

FIGURE 3
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one of importance. No significant difference l{as obtained in analy-

sis by marital status (see Tab1e XXII) as to the degree of competency

in these sewing skills.

TABLE XX]Ï

COMPETENCY IN SEI¡/ING SKILLS ACCORDING

TO MARITAL STATUS

Area Yes TotalNo

A.

B.

DÐ.

Ability to
on a manl s

Married
Single
Total

Ëurn a collar
shirtl

L7
2L
38

47
92

L39

6

ZJ
29

53
115
168

53
115
168

53
115
168

36
o/,

130

AbilÍty to do clothing
alterations 2

Married
Single
Total

Ability to do mending3

Married
Single
Total

34
67

101

t9
48
67

1. X2

2. x2

3. X2

= 3.90,

= 1.90,

= 0.50,

> .05

< .05

< .05

1, p

1, p

1, p

df
df
df

The need to

respondents in thaË

learn these sewÍng skills

92 per cent ans\,/ered yes

lüas recognized by the

to the question, t'Do you
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feel the training in the above sewing skills is useful?" There was

no significant difference in response by maríta1 status (see Table

XXIII), both married and single respondents indícated they felt

training in these sewing skills to be useful.

TABLE XXIII

RESPONSE TO TRAIN]NG IN SEI^IING SKTLLS

ACCORDING TO MAR]TAL STATUS

Training in
Sewing Ski1ls Us eful Not Useful Total

Married

Single

Total

51

LO4

155

1

6

7

52

110

762

x2 = 1.06, df = 1, p<.05

t Chíldrenrs Clothes

To the question, "Do you make clothes for children?" only 28

of the respondents indÍcated yes. since only 24 respondents r^7ere

marríed the 1ow response to this question is not surprising.

3. clolhígg leqg!ryglign

0n1y about 57 per cent or slightly more than half of the res-

pondents marked that they made clothes for Ëhemselves. since all of

Ëhe basic clothing construcÈion ski11s are included in the home
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economics course it seems apparent that many girls are not realízing

the potential of these skills for their own benefit. Although Ëhere

\.üas no significant response in analysis by age group (see Table xxrv)

there \,üas a significant response in analysis by marital staLus (see

Table XXV) ÍndÍcating that the married respondents, perhaps for

reasons of economics, were making greater use of their trainíng in

clothing cons tructíon.

TABLE XXIV

RESPONSE TO MAKING CLOTHES ACCORDING TO AGE GROUP

Make Clothes
For Myself Yes No Total

15-20

2L-30

Total

group

group

52

42

o/,

age

age

4L

28

69

93

70

L63

)
X- = 0.27, df = 1, p<.05

On Ëhe question of clothing consËruction, 60 of the 168 res-

pondents stated they could make coats and suits (see Figure 4). Also

115 of the 168 respondents stated they could make dresses, blouses

and remodel cloËhes and 7L or the 168 respondents said they could

make sports\.{ear. The larger response to the construction of dresses

and blouses probably reflects the fact that the clothing consËruction
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taught during the home economics program in the junior and senior

high school years íncludes these articles of clothing.

TABLE XXV

RESPONSE TO MAKING CLOTHES ACCORDING TO

MARITAL STATUS

Make Clothes
For Myself Yes No Total

Married

Single

Total

36

59

95

T6

53

69

52

IL2

164

,
X" = 4.09, df = 1, p> .05

4. Househgld Sewing Skills

onLy 29 per cent of the respondents stated that they had made

curtains or slip covers for their home. However, 82 per cenË of Êhe

respondents felË Ëhat this type of sewing skill should be included

in the home economics program. At the present tíme this t¡rpe of

sewing ski1l is not included in the home economics program, but the

resPonse to this question seems to indicate it should be considered

for inclusion in the program. rn analysis by marital status (see

Table XXVI), ít was significant that those respondents that \.vere

married had found use for this particular sewing skills and also

voted in favor of íts inclusion in the course.
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RESPONSE TO

TABLE XXVI

THE CONSTRUCTION OF CURTA]NS

ACCORDTNG TO MARITAT, STATUS

AND SLIPCOVERS

Area Yes No Total

^

B.

Abilitv to make curtains
and slipcoversl

Marr ied
Single
Total

Include this ski11 Ín the
Home Economícs Program2

Married
Single
Total

26
23
49

27
84

111

53
r07
160

48
89

L37

5

27
26

53
110
163

1. x2 = 12.67, df = 1, p).05
2. X2 = 2.50, df = 1, p<.05

5. Laundry

Ninety per cent of the respondents stated that they did their

laundry in their own home compared with 6 per cent who díd their

laundry at a laundromat. This reflecËs again the large percentage

of respondents who lived in a house where laundry facilities would be

available. There \¡/as no significant difference in the response to

Ëhís question when analysed by marital status (see Table XXVII).

About 30 per cent of Ëhe respondents stated that they had

spoiled or ruined clothing in the laundry because of incorrect wash-

íng. The greaËest majority of spoiled arLicles \^7ere woolens (see
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Figure 5), indícatÍng a need for more careful laundry instruction

techniques especÍal1y in this area of washing woolens correctly.

Another laundry problem which showed need of atËention is the sort-

ing of garment.s to avoid the resull of colored garments spoiling

white garments when washed together. inlhen analysed by maríta1 status

there r¡ras no significance to laundry mistakes by either married or

single respondenLs (see Table )OffIII).

TABLE XXVTI

RESPONSE TO i^II{ERE LAUNDRY IS DONE

ACCORDING TO MARITAL STATUS

Laundry Done At Home At Laundromat Total

Marr íed

Single

Total

/,o

I02

ls1

53

108

L6L

4

6

10

Ê_::-
?

X- = 0.24, df = 1, p<.05

TABLE XXVIII

RNSPONSE TO M]STAKES IN LAUNDRY BY MARITAL STATUS

_
Laundry Mistakes Yes TotalNo

Married
Single
Tota 1

18

JJ

51

35

75

110

53

108

r61
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2. COLORED GARMËNTS RUN INTO WHITE
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A need for more and better laundry instruction l{as recognized

by the respondents, 7l per cent of whom marked yes to the question,

ttshould more laundry instruction be included in the home economics

cours e?tt

V. VOCAT]ONAL TRAINING

1. qryþlgent of ReqpondenËs

Forty-nine per cenË of the respondents worked full time (see

Figure 6), while 7 per cent worked part time on a regular basis and

1l per cent worked part time occasionally. However, 29 per cent díd

not work at all. of those working full time, 61 were single girls

and 2L were married. of those working part time regularly, all 11

girls were single. of those working part time.occasionalLy, 10 were

single girls and 8 were married. of those not working at all, 28 were

síngle girl-s and 20 were married.

0f the respondents who worked full or part time (although there

r¡/as a wide variance of occupations) a larger number were employed in

office work either as clerk typist or in general office work (see

Table XXIX). Several respondents \^rorked as sales clerks, hairdressers

and as babysitters.

Forty-nine per cent of the respondents said that their home

economics training r¡/as not helpful in getting or keeping their job,

whíle 29 per cent staËed that their home economics traíning had been

helpful ín getting or keepÍng their job. Although there are many job

occupaËions and opportunities in which home economics principles and
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TABLE XXIX

TYPES OF JOBS AT WHICH RESPONDENTS I^]ERE EMPLOYED

Description of Job Number Employed

General Office Lrlork
Clerk Typist
HaÍr Dresser
Babys itLer
S tenographer- Secretary
Sales Clerk
trnlork in Post Off ice
Audit Clerk
IBM Key Punch Operator
Telex-TeIetype Operator
Short Order Cook
Sewing or Garment Factory tr{ork
Inia í tres s
Nursers Aide
Factory trnlorkers - Packers
Switch Board Operator
Hospital Admitting Clerk
Comptometer Operator
Year Book Negative Cutter
Parcel Clerk
Cashier
Board Marker - Securities
Catering Helper
Supervisor - Ashdowns
DÍetary Department Childrenf s Hospital
Telephone Operator
Red Cross Blood Delivery
Telephone Solicitor
Film Processing
Cleaning - Hospital
AssÍstant - CardiologisËrs Office
Receptionist - Dentistrs Office
Designer - Florist Shop
Modelling
I^Iriter - Advertising Firm
Physical Director - Y.l^I. C.A.
Machine Embroidery - Sports\.{ear Crests

13
L2

8
7

7

7

4
4
4
4
4
3

3
I
J

3
2

2

2

1

1

1

1

I
1

1

1

1

1

1

1

1

1

I
1

1

1

1
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practices are employed, vocational training, as such, \,ras not a parË

of the home economics program until the introduction of Lhe R. B.

Russell- Junior vocational school in The tr^Iinnipeg school Dívision

No. 1 which is designed especially for functional slow learners.

2. Job Preferences

Question 4r or the questionnaíre listed 2L jobs in which home

economics training is embodied. The respondents T¡7ere requesËed to

number the jobs in order of their preference. Taking into consider-

ation the first 4 choices of the respondenLs, those jobs that seemed

to appeal most T^7ere: a) jobs dealing with young children; (b) hos-

pital or nursers aíde work; c) florist helper; and d) sales clerk

(see Table XXX)

About 7r per cent of the respondents stated that they would. be

interested in learning the home economics skÍl1s necessary for employ-

ment in jobs similar to those listed Ín question 41, whíle they were

ín high school. This could open up an area of vocaËional training ín

home economics education.
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TABLE XXX

E}ÍPLO\'},ENT CHOTCES MADE BY RESPONDENTS

Descriptíon of Job First Second Thírd Fourth
Choice Choice Choice Choice Total

Helper - Childrenrs
Hospital LrÏard

Helper - Childrenr s

Home

Helper - Child Care
Center

Nursery School Aide

Babys Ítter
Visiting Homemaker for

Children
Visiting Homemaker for

Elderly and Handicapped

Tns titutional llousekeeper

Hotel-Mote1 Housekeeper

Aide - Hospítal lalard

Nursers Aide

Hospital Linen Room

HospiËa1 Food Services
Commercial Food Services
Bakery Helper

I{aitress
Hostess - Restaurant

Dry Cleaníng - Laundry

Florist Helper

Sales Clerk
Dressmaker

Clothing Alterations
Total

1

1

0

0

3

L2

0

5

1

0

2

5

0

5

26

Õ

0

131

2

3

1

2

7

2

0

1

4

1

3

4

1

L4

l3

4

3

L26

L9

T6

13

2

2

6

0

1

I
2

2

1

2

4

2

2

1

9

7

1

3

Ll-9

6

5

0

1

4

6

0

5

3

2

I
1

1

4

4

4

2

114

50

53

43

22

11

15

1

4

22

22

2

12

10

7

8

L2

3

32

50

L7

8

490

B613

13

L618

13

39

L4

18

7

6

5

7

L7

7

6



CHAPTER V

CR]TICISMS OF THE IIOME ECONOMICS PROGRAM

The purpose of this chapÈer is to analyse the response to the

last question of the questionnaire. This questíon asked the respond-

ents to comment on what parts of the home economics program that they

had received had been the most and the least value to them. Fo1low-

ing are some of their commenËs:

One respondent felt that some chíld psychology should be taughË

in the child care secËion of the course.

Several of those who were older menËioned that they had not

fully appreciated the course unÈil they were married and on Ëheir own

and felt that in general the girls in school \,{ere simply Ëoo young to

appreciate and take fu11 value of the work being presented"

several respondents mentioned that skil1s in darning, paÉching,

mendÍng, making alterations, and making curtains and slipcovers 1{ere

skills thaË they needed as housewives but, for which they had received

no training in school.

A few respondenËs complained that the food preparations they

had learned in school \^rere too elemenÈary and had already been taught

in their homes.

Several felt that too much

they described it,'runimportantrl

insËead of Itimportantrt foods like

Ëime had been spenË on making as

foods such as cookies and desserts

meat dishes and ttrealrr meals.

be more instruction on laying out aSeveral felt there should
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pattern' cutting out a pattern and makÍng pattern alterations.

Many felt that more information on buying foods would be help-

fu1; t\'üo or three mentioned specífically that they would l_ike to have

had training on how to read and understand labels.

one respondent complained that there \,{as not enough time in

sewing instruction for the Ëeacher to give sufficient individuaLized

attention to each student.

A few complained that cookíng in a group did not a1low each

sËudent to grasP the complete method and would like to have seen each

sËudent make a small portion on her own.

Several suggested that there should be more choice avaÍ1able

in the clothes to be made in sewing classes.

A few respondents complained that the jobs listed in the quest-

ionnaire were of little interest because they would like to train for
Itmore importantrr careers.

One respondent felt the home econonics program should include

caríng for Ëhe ttwhole house.t'

Another respondent felt that it took too long to make Ëhe gar-

ments in sewíng so Ëhat when she had finished the garment she could

not remember how to do the first steps

The majority of respondents, however, expressed an appreciation

of the home economics course they had Laken and stated that they had

found it very valuable to them.



CHAPTER V]

su¡fluARY, CONCLUSIONS AND RECOMMENDATIONS

SUMMARY

The purpose of the study was to determine what use girls are

making of the home economics training they have received; r¡hat areas

are most useful Lo them; what vocational use has home economics train-

ing; what Ëypes of programs are recommended in the literature for

slow learners and what recommendations can be made for improvement of

home economics programs for slow learners. The study was limited to

the girls taking the terminal program in The WÍnnipeg School Divísion

No. 1 from 1959 to 1967. The related literature \,ras surveyed to dis-

cover the characteristics of slow learners and to determine what kínds

of home economics programs are being proposed for slow learners. one

hundred and sixËy-eíght questionnaires dealing wíth the home economics

program T^7ere received from girls in the terminal course, a course

designed for functional slow learners in The l¡/innípeg School Divisíon

No. 1 during the years 1959 to L967. The questions in the questíon-

naire dealt with all facets of the home economics program. The answers

to each question were tabulated and the results analysed Ëo see what

areas of home economics had proven to be useful and what areas seemed

to require improvement in order to prove useful. statistical Ëests

were made to see where significant response had been made according

to marital status and/or age group.
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II. CONCLUSIONS FROM QUESTIONNAIRE RESULTS

1. The majoriËy of girls who answered the questionnaíre were

young (beËween 15-20 years), single and lived with their parents in

a home. These girls were the most recent graduaËes of school_, most

leaving within the last 2 or 3 years.

2. OnLy 24 of the 168 respondents had children.

3. 0n1y slightly over half the respondents received any child

care training in their home economics program.

4. Food preparation r¿as the area of. food instruction rated

most useful by respondents.

5. Most respondents felt that meaË) fish, casseroles and

vegetables i¡rere Ëhe most important cooking preparations to them.

6. A large number of respondenËs did home freezing.

7. Tnstant or prepared foods were used occasionally by slightly

over 3 l4 of. the respondents.

8. Less than 314 of the respondenËs knew Canadars Food Guide

and only about 1/3 used iË to plan their meals.

9. A 1itt1e over 3/4 of the respondents shopped for their

food in a large supermarkeË and requested more ínformation on buying

foods and household items.

10. A large proportion of respondents felt that such sewing

skills as turning a co11ar, altering garments and mending \¡rere useful

ski11s and should be Ëaught.

11. Only slightly over half of the respondents made clothes for
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themselves. Dresses and blouses T¡/ere

most respondents could make.

the articles of clothing Lhat

L2. A large number of respondents felt that making curtains

and slipcovers r¿ere sewing ski11s that should be included in the home

economics program.

13. Most laundry was done in Ëhe home. The biggest

problem rvas in washíng sr,reaters correctly.

14. Nearly haLf of the respondents worked full time

smal1 proportion worked part time at a wide variety of jobs

cornmonly at office work.

Any home economícs course designed for functional

should include a substantial section on child care. This

from two aspects" It is important first because it will

laundry

a

mos t

slow learners

is important

gíve Ëhe girls

and

but

15. Vocational training that included work with children, or

at the hospital, or in selIing, or in florist work seemed to appeal

the most.

III. RECOMMENDATTONS

Any program ín home economics designed for slow learning girls

must of necessíty Ëake inËo consideration all the characterisËics of

Lhe slow learner and be geared to their learníng capabilities. using

methods and procedures applicable to the slow learner, the following

recommendations can be made as to course content:

1. Child Care
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a firm understanding of the growth and development plus the care of

young children so that they will be able to care for and guide the

lives of theír own children in the most beneficial way. secondly,

it is important in the area of vocational education. I^IÍth the íncrease

in chí1d care institutions both public and private, plus increases in

nursery schools and kindergarten classes in Ëhe urban areas, there is

arising a definíte need for helpers to assist in the care of these

young children. I¡IiLh the child care training which the home economics

program could províde, Lhese girls could find this valuable vocational

training. since great importance is now atËached to child. care prac-

tices and the influence they have on the health and welfare of our

society, thís is one especially importanË area of home economics

training which should be included at all leve1s.

t Foods and NuËrition

Home economics education has \,'rithin iËs framework the opportun-

ities to provide very practical, workable situations. Since practical

application of prÍncíples are a prime part of the home economícs pro-

gram, the students act.ually do the things which are being Ëaught.

Thus, the skÍl1s and concepts are taught insofar as possible, with

the use of concrete, socially meaníngful situatíons and materials.

Thís is especially important when dealing wiLh slow learners.

Too fancy or too complicated food dishes are of little value

to these girls since the time, effort and finances involved are beyond

their abilities. Therefore, the course in foods and nuËriËion should
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concentraLe on basic food preparations with emphasis on the main

course foods. Meal planning should be dealt with, keeping in mind

economic factors as well as nutritional factors. canadats Food

Guide should be used as a basis for this and treated in such a \ñay

that the girls will see the real value of this as a guide to their

future meal plans.

Important also are the aesthetic factors of meal planning.

Girls should be taught that it ís important for food to look attract-

ive and appeËizing. I,rlith the multiplicity of ethnic groups Ín the

lnlinnipeg area some attention should also be given to the food customs

of these ethnic peoples.

The food course should also include an imporËant section on

budgeting and consumer buying. The functional slow learner is often

gu11ib1e, so that the many advertisements she receives by means of

the communicatíons media will often take advantage of her. There-

fore, knowledge about good selection and wise food shopping should be

taught. Thís is important not only for her future life but as Johnson

said, ttTheir acceptance and understanding of these ways of homemaking

will often be reflected in changes occurring within the homes in which

they are presently living."1

Either within the area of foods and nutrition or within the

area of sewing and textiles, and probably within both, there should

be a section on personal development. This will help the slow learner

lrohrr"orr, ep. c!q. , p. 269.
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understand somethíng about herself, and give her an opportuníty for

learning good grooming and personal hygiene techniques as well as

something about manners and etiquette both for social and vocational

success. The importance of social training to students of slower

mental ability is shown in the view of thís writer:

Attainments Ín school work may be poor but attitudes and appear-
ance, good speech and good manners can be developed with patience
and a childrs self-esteem is very much heightened if he feels
himself socially acceptable. Formal manners enable him Ëo mix
with far more confidence if he has the routine rules of accept-
able behavior by heart. Tt is a fact that all of us view with 

2greater kindliness and appreciaÊion those who behave with grace.

a Sewíqg and Textiles

The section on consumer buying should also include instrucËion

on buying household items, clothíng for the family and textiles. Sew-

ing ski11s taught to the girls should be basic enough to enable them

to make some of the more simple articles of clothing for themselves

and their families.

s tatement:

The importance of sewing skills is seen in this

Through needlecraft a great deal can be done to build up confi-
dence and self-respect in a dul1 gir1. Some girls can achieve
a standard of work r¿hich is comparable with that of the average
gir1. It is essential to see that the work is within the capabil-
íties of the gir1, shows progression, and can be finished in a
reasonable tíme.3

Added to this, sewing instruction should include techniques in mending,

patching and altering, so that the girls can make the best possible

2cheshire Education Committee,

'.Þig., o. 2oo.

.cp. cit., p. L6.
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use of Eheir clothing for economical reasons.

Household sewing of articles, such as curtains and slipcovers,

should also be íncluded so that a girL can realize t]nat through her

own abilities she can fix up or alter her surroundings. The writers

of one book put it this røay:

Pride in her person and surroundings should be developed in the
du1l gir1. she must be helped to gain some degree of co-ordin-
ation and control. self-confÍdence and pride in good craftsman-
ship will come as she gains mastery of the tools and skills of
the craft. The sense of achievement derived from creative ability
gives inner saËisfaction and leads to further effort.4

HandicrafËs Ëo improve home conditions and household and personal

sewing alterations must be taught r¿ithin the framework of life situ-

ations of the home not as isolated samples. since there is artteach-

able momentrrfor any instruction, and since the awareness of the need

for household sewÍng is not always evident during school years, it

would be r¡ise to make students a\¡rare that such household sewing ski11s

can be obtained during evening school instruction ín most urban areas.

Since the majority of these students come from low income

families, the need to receive the most value from clothes is one of

importance. Therefore, learning these sewing skiIls is of real prac-

Èical value to them. Instruction in good laundry techniques also needs

to be included so that costly mistakes will not occur.

4. Vocational Ircisrls
Almost all the skills involved in the general home economics

o.Þ!q., o. rs3.
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program can r¡rith a slíght shift in emphasis be transferred into

skí1ls acceptable ín the working world. As has already been mentioned,

learning to understand and care for children can be useful to students

who enter child care instiLutions such as nursery school and kinder-

garten as helpers or aides. The section on home nursing offered

within the framework of the foods section or personal development

section can be Ëransferred into hospital and nursing care. Food prep-

aration ski1ls lead easily inËo food services occupations and waitress-

ing. Care of the home and housekeepíng skills lead into insËitutional

hotel and motel housekeeping occupations. sewing ski1ls can be trans-

formed into factory sewing work, alterations, and clothing construction.

Personal grooming ski11s can lead inËo hairdressing, beauËification,

laundry and dry cleaníng occupations.

Never at any time should home economics neglect to educate for

beËter home and family life but at the same time there exÍsts, especí-

a1ly wíth girls of lower academic abílítíes, the need to provide some

definite program of vocational training, that will enable them to

compete in a world of ever increasing complexity. Featherstone has

this to say about vocational education for slow learners, rrspecific

training for an occupation in which there is reasonable expectation

of employnent should be provided before the pupil is permitted to go

from the school into vocational 1ife."5

It ís this writerts belief that the home economics program for

Featherstone, sp. .cit., p. 38.
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functional slow learners should give the girls during the junior

high years a good background in the basic general homemaking ski11s

necessary for happy and healthful home life. During the high school

years it should provide opportunity for vocational training in one

or more âreas of homemaking which would allow the girl to leave school

competent to earn a living. This training should be given in a prop-

erly equipped vocational high school. Concentration of efforË should

be on developing skills which will make the gírls employable.
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Box ----,
trriinnipeg, Manitoba,

January, 1968.

Dear -

Remember the course in home economics you Ëook at high school?

tr{hat did you think of it? Has it helped you? i.rlhat r¿as missing?

r am doing a study of the home economics program offered in

the high schools. r hope you will take a few minutes to help me ín

this study. Please look at the attached questionnaire that T have

prepared and check off your answers. Your ansvrers and opinions will

be of great value to me.

rt is not necessary for you Ëo put your name on the question-

naire unless you r^rant to. trrlhen you are finished, please return the

questionnaire in the stamped, addressed envelope that is included.

Thank you for your cooperaLion"

Yours sincerely,

J. A. Ferries.
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ìn order of pre.ference the jobs which-bo you mos-t 
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heJ-per in chil-ci'en's jrospital- ward
hol n..- ì ñ*ur vç¿ lrr ú çhi.. iï'e¡i t S honeÌieIpe: in a chiiC care cen-ûer
nussery school aide
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