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ABSTRACT

This study was concerned with the identification
of the demographic characteristics of the graduate students
in the Master of Education degree program and the determina-
tion of their attitudes toward specific aspects of the
Master of Education degree program, Faculty of Education,
University of Manitoba., The specific aspects examined in
each of three areas were:

Program. admission policies, orientation to
program, sources of information, course work, thesis/

research paper, comprehensive exam (oral or written),
grading system;

dent r _Relatic selection of advisor,
confidence in adv1sor9 relatlonshlp with advisor, change
of student’s attitude toward advisor, change of advisor,
function of advisor, performance of advisors

Other Concerns. student-staff relations, peer
relations, student-administration relations, interdepart=
mental contacts, external group contacts, teaching/

research assistantship, completion of program, choice of

program, contribution of program.

In order to fulfil the purposes of this study, a
questionnaire was developed and mailed to the total grad-
uate student population from July, 1973 to April, 1974, con-
sisting of 572 studentss 443 replied.

The study focused on four related research questions.
These weres 1) What were the demographic characteristics of
the studied graduate student population? 2) What judgments
did the graduate students hold concerning specific aspects
of the Master of Education degree program? 3) What dif-

ferences in perception toward the Master of Education degree



program was there among graduate students when selected
variables were considered? &) What data could be obtained
that would provide the Faculty of Education with information
for the evaluation, revision, and improvement of the Master
of Education degree program? Analysis relevant to the first
two research questions involved descriptive analysis on the
total population, students in each of the five departments,
and full-time and part-time students. The third question was
dealt with by one-way analysis of variance and chi-square
analysis to determine significant differences in attitude.
All information collected in this survey provided a basis
for program assessment and improvement.

The major findings in the study revealed that there
was a discernible pattern to the demographic characteristics
of the graduate student population in the Master of Education
degree program. The majority of students were male, thirty-
five years of age or younger, part-time in the major thesis
route, grade 10-12 teachers or administrators with 7-15 years
of experience in education, urban dwellers, and interested in
the program for intellectual growth. The data revealed the
students® attitudes toward specific aspects of the program.,
There were no significant differences in their attitudes when
selected variables were considered. Based on the findings
about graduvate student characteristics and attitudes, a
series of thirty-seven recommendations were formulated. The
ma jor ones included: encouragement of women, elementary,

and rural teachers to enrcl in the degree program, increased

A



financial aid for full-time students, extension of course
work to rural Manitoba, expansion of course selection and
doctoral programs, establishment of internship component and
non=thesis route, clarification of research requirements,
systematic assistance in thesis work, assigmment of a grad-
uate advisor to each student, and graduate student involve-

ment in a decision-making role at the Faculty of Education.
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CHAPTER I

THE PROBLEM, SIGNIFICANCE OF STUDY,
AND DEFINITIONS OF TERMS USED

I. INTRODUCTION

Graduate education is a matter of concern in North
America. Some educators claim that it is in trouble; others
maintain that it is in a transitional period. Whatever, it
is clear that problems and issues in graduate education are
being surveyed and these studies may indicate that change is
due. It would be unwarranted to sound an alarm about a
erisis, but there is no doubt that problems are now being
faced in a more stringent climate than has been the case at
least since the depression of the 19308, and it is perhaps
this condition above all that characterizes the present
situa%ion@i

In 1932, widespread dissatisfaction with graduate
education led to a series of studies, many under the aug-
prices of the Association of American Universities. It was
only after the effects of the depression and World War IT

demands had decreased that graduate education began to

expand., The expansion since World War II was due %o several

1

Robert A@ Feldmesser9 Probl. d ¢ n

1 8 _Ed n, Californias Graduate Record
Examlnatlons Board Meetlngg Mareh 11-12, 1971, p.6. (Mimeo=
graphed. )




factors including the demand for a reservoir of highly

educated manpower in the postwar period, demographic fac-

tors such as the “baby boom® and the influx of veterans,

and an infusion of funds to meet the pressures placed on
R the graduate schools.,

Today, however, many problems and issues once again
confront graduate education as they did in the 1930s. The
National Board on Graduate Education in the United States
has identified two categories of problems@1 One category
is at the level of the total system of graduate education,
including such issues as the labor market for highly
trained manpower, the rising costs and financing of grad-
uate education, the geographic and qualitative dispersion
of graduate schools and of students among these sthools.

A second category of problems is related to the level of

the individual institution including such areas as program
effectiveness and relevance, relationship of graduate to
undergraduate education, equal opportunity in the admission
of students and recruitment of staff, internal resource allo-
cation, and imitation and conformity in graduate education.

Three major reviews in the United States indicate
pregsent attempts to deal with the problems of graduate edu-

cation. The Department of Health, Education and Welfare

(HEW) Task Force on Graduate Education was established to
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advise HEW about appropriate federal graduate education
guidelines, particularly fellowship peli@y@1 The National
Board on Graduate Education, an organization of educational
and business statesmen, undertook a thorough review of grad-
uate education today and its relationship to American

2 The Panel on Alternate Approaches

society in the future,
to Graduate Education studied the contemporary educational
scene, assessing the emerging needs for graduate education
and recommending an appropriate course of action to assist
the graduate schools in assuming the leadership in deter=
mining the future of the academic @ommunity93

The Canada Council decision in 1974 to create a
Commission on Enquiry into Graduate Studies in the Humanities
and Social Sciences reflects the concern in Canada., Andrd
Fortier, Director of the Canada Council, has stated that one
of the many factors prompting this enquiry was the increasing
uncertainty @as to the purposes, effectiveness and general
orientation of graduate studies in the light of present day

needs and conditions. He also referred to the changing

Ipne Speeial Task Force to the Secretary of Heal*thg
Educatlon and Welfare, The Second Newman Reports Natio

r and Higher Education, Cambrldge9 Mase,s Massachuse%ts

Institu%é‘EfwTechnclbgy”Pfessg 1973,
2

National Board on Graduaﬁe Education, Doctorate
[ ywer For bliev, Washington, D.C.: National
Board on Graduate Edueamon9 1973,

3Panel on Alternate Approaches to Graduate Education,
rship for Soecietv, Prineceton, N.J.: Graduate Record
Exam] natlcns Board, 1973,




b
attitudes of students toward advanced university educa-
tion, as exemplified in Canada by flu@tuatiens in enrol-
ments at the doctoral level over the past three yearsel

Graduate education enrolment in the United States
has undergone a tremendous expansion in the past twenty-
five years. Between 1940 and 1959, U.S. graduate enrol-
ment doubled; it guadrupled between 1950 and 1970 from

2 The U.S. 0ffice of Education esti-

237,000 to 907,000,
mated that by 1974 this number would increase to 1.1

;ﬁjff million@3 Similarly, in Canada, graduate student enrol-
ment increased by 160 per cent between 196006564 Figures
released by Statistics Qanada5 indicated that graduate edu-
cation will continue to rise at a rate of two per cent
annually. Part-time graduate enrolment, however, is

expected to rise at about ten to twelve per cent annually.

1Canada Council News Release, Ottawa, January 25,

1974,
ZWGraduate Education,®™ National ACAC 1 18,

May, 1973, P.13.

BWayne E. Gregg, “Several Fa@tars Affectlng
Graduate Student S%a%isfactlong Jgournal oi Hig

@Wolfgang M@ Illlng and Zoltan E, Zaigmond,
ment i LDSG ’ 1 Universities 1951-52 to 1975-76,

November, 1974, D.7.
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Despite the increase in the number of graduate stu-=
dents in North America, indications are that publiec interest
in graduate education has fallen and support has tapered off
since 1968, The decline in the amount of money available
for support of students and graduate programs and the secare
city of jobs traditionally held by Ph.D.°s have sharpened
the gquestion of the purpose of graduate edu@aﬁi@nei Stu=
dents themselves have added pressure to the demand for
accountability by becoming inereasingly active and vocal.,
There are many students who, in one way or another, are
expressing doubts about the traditional purpose of graduate
eduecation, and they represent an important force for con-
structive @hangeez

A serious void exists in the research on graduate
education., Very few studies have been done on graduate stu-
dents and their experiences while in graduate school. It is
unfortunate because graduate students are important. They
will be future leaders in the professions; they do a sube
stantial amount of undergraduate teaching and provide
research manpowereg It is therefore imperative that the
ways in whiech graduate students view their education be
examined. One way to facilitate change in graduate educa-

tion is to undertake pertinent research about it. The

. 2.9 Do 6 ®

BPhilip G. Altbach, “Commitment and Powerlessness on
the American Campus: The Case of the Graduate Student,®
Liberal Education XVI, December, 1970, p.563.




graduate students themselves could be an effective lever
for setting their institutions in motion., As Creager put
it

“I1f the development of the graduate student
as a human resource is regarded as the
primary purpose of graduate education, it
is remarkable that so little has been done
to agsess graduate students® experiences
and developing expectations as the students
themselves report them.® 1

It is particularly impor%ant that the Master’'s degree
be reviewed. In the United States, for example, the number
of Master's degrees awarded in 1959-60 (74,497) increased
281 per cent by 1969-70 (209,387).° The National Board on
Graduate Education maintains that:

# . . the gsheer magnitude of these numbers
suggest a need and an opportunity to
review the status of this degree. ILittle
is known, however, about the motivation
of individuals who seek the dggree,
although much of the impetus may stenm
from teachers wishing to upgrade their
academic credentials. Because of this
teacher certification function and the
relative ease with which Master®’s pro-
gramg can be established, a lack of
standardization in eurriculum and pro-
gram requirements is alleged to exist,
raising questions about the quality of
many programs. These and other issues
need to be explored in the context of
a thorough analysis of the role of the
Master's degree.” 3

on gﬁR@pOrtsg
9 e 5y ngtons Office of Research, American
Couneil on Education, October, 1971.

ZNati@nal Bogrd on Graduate Education, op. €it., p.17.

31pid,




The Situs

tion in Manitoba

of the 18,814 students at the University of Manitoba
for the 1973-74 academic year, 2,488 were registered in the
Faculty of Graduate Studies, This number represented a
thirteen per cent increase over the 1972-73 graduate popu-
lation (see Table 1). These students were enrolled in a
variety of programs as shown in Table 2.

Students who enrol in the Master of Education program
at the Faculty of Education, University of Manitoba, are one
group of graduate students. They represented sixteen per
cent of the 1973=74 graduate population. These students were
registered in one of five departments of specialization at
the Faculty of Education., These were: 1) Department of
Curriculum: Humanities and Soecial Sciences, 2) Department
of Currieculum: Mathematics and Natural Sciences, 3) Depart-
ment of Educational Administration, 4) Department of Educa-
tional Foundations, and 5) Department of Educational Psy-
chology.

Because the concern for graduate education has been
expressed throughout North America and is being reviewed,
it is appropriate that aspects of the Master of Education
program at the Faculty of Education, University of Manitoba,
be examined., It is alsc appropriate that the students

enrolled in the program express their views about it.



TABLE 1

SUMMARY OF THE ENROLMENT OF THE WINTER SESSION,
UNIVERSITY OF MANITOBA, 1972-73 AND 1973-74#

Facult Full-Time Students Part-Time Students Total Population
aculty 1972-73 __ 1971-74 1072-73 ___1973=7% __ 1972-23 __ 1973-74
Administrative Studies = 922 1052 67 107 989 " 1159
Agriculture{Degree) 382 430 26 27 408 457
Agriculture {Diploma) © 177 189 2 3 179 192
Architecture 3 2 5

Arts 3118 2813 2055 2196 5173 5009
Dental Hygiene L8 Lg 3 51 %)
Dentistry 120 121 i 120 122
Education 1087 11h1 980 122 2067 2563
Engineering 81l 81 20 28 824 869
Environmental Studles 225 238 18 50 243 - 288
Fine Arts {Degree) 185 211 50 62 225 273
Pine Arts (Diploma) 30 Ls 13 18 3 63
Graduate Studies 1236 1358 85 1130 2201 2488
Home Economics 8 75 21 33 469 508
Interior Design 247 236 13 28 260 264
Law 327 332 1 1 328 333
Medicine 326 347 1 326 348
Medical Rehabilitation 194 192 26 35 220 227
Music L6 35 19 18 65 73
Nursing (Degree) 329 368 : 27 19 356 387
Pharmacy 129 120 5 10 1%4 130
Physical Education 277 306 i1 17 288 323
Sclence 2198 2139 301 280 2499 219
Social Work 311 259 12 12 323 271
Total 13299 13316 4517 5498 17816 18814

#ag at December 1, 1973.

TABLE 2

WINTER SESSION REGISTRATION 1972-73 AND 1973-7h,*
FACULTY OF GRADUATE STUDIES, UNIVERSITY COF MANITOBA

Full-Time Students Part-Time Students Total Population
Program o 1972-73  1973-7% . 1972-73 _ 1973-7% 1972973, 19737k
Diploma 10 6 b 7 14 13
Occasional 49 46 26 119 1ks 165
PreMaster’s 231 2hg 1 53 272 302
Master of Architecture 3k L2 1 (3 35 L8
Master of Arts 209 203 i71 198 380 401
Master of Businass
Administration 31 62 52 85 93 147
Master of City Planning 30 27 10 14 4o LY
Master of Education 31 23 276 380 307 403
Master of Law 2 1 2 1
Master of Nutrition 17 28 5 5 22 33
Master of Sclence 342 347 116 14k L 58 h91
Master of Soclal Work [ ? 2 3 8 ’ 10
Ph.D. 354 318 71 115 425 4133
Total 1356 1358 85 1130 2201 2488

#as at December 1, 1973



ITI, THE PROBLEM AND SIGNIFICANCE OF THE STUDY

Statement of the Problem

The purpose of this sbtudy was 1) to identify the
demographic characteristics of the graduate students in
the Mazster of Education degree program, and 2) to deter-
mine their attitudes toward specific aspects of the Master
of Education degree program, Faculty of Education,
University of Manitoba.

The areas selected for study were: 1) Program,

2) Student=Advisor Relations, and 3) Other Concerns., The
gpecific aspects of the Master of Education program examined
in each of the three areas were as follows:

Program. admission policies; orientation to pro-=
gram, sources of information, course work, thesis/research
paper, comprehensive exam (oral or written), grading system;

cudent=A0Visor 361 selection of advisor,
confldence in advxsor9 relaﬁlonshlp with advisgor, change

of student's attitude toward advisor, change of advisor,
function of advisor, performance of advisor;

Other Concerns. student-staff relations, peer rela-
tions, student-administration relations, interdepartmental
contacts, external group contacts, teaching/research assist-
antship, completion of program, choice of program, contri-
bution of program.,

Four related research guestions were considered in
the study. These were:

The firgt research

problem was the identification of the demographic charac-
teristics of the studied graduate students as a whole, by

department and student status,.
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1.1 What were the demographic characteristics of
the studied graduate students as a whole, by department
and student status?

2,0 Student sttitudes. The second research pro-

blem involved the determination of graduate students®
attitudes concerning specific aspects of the Master of
Education degree program,

2,1 What judgments did the graduate students as a
whole, by department and student status hold concerning

specific aspects of the Master of Education degree program?

O

3.0 Differences in student attitudes. The third

research problem was the identification of differences in
perception toward the Master of Education degree program
among graduate students.

3.1 What differences in perception toward the
Master of Education degree program were there among grad-
uate students when selected variables were considered?

4 .0 Program gssessment and improvement. The fourth

research problem involved the collection of information
for the evaluation, revision, and improvement of the Master
of Education program.

L,1 What data could be obtained that would provide
the Faculty of Education with information for the evalua-~
tion, revision, and improvement of the Master of Education

degree program?
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The research hypotheses tested were:

1. There is a discernible pattern to the demographic
characteristics of graduate students in the Naster
of Education degree program, University of
Manitoba.

Each of the following variables was treated for
interpretation as a sub-hypothesis for determin-
ing the acceptance of Hypothesis 1: sex, age,
occupation during 1973-74 academic session,
educational background, experience in education,
marital status, family responsibilities, major
department, areas of specialigzation in M.Ed.
rogram, route to M.Ed. degree, stage in program
course work, thesis propesal), attendance at
1973=7l4 session, greatest distance travelled to
attend session, major reason for taking program,
ma jor reason for studying at the Faculty, person
influencing student most to enter program and
during program, aspirations upon completion,
financial assistance received, and student status
(full=time, part=time).

2. There are no significant differences in attitude
among the graduate students of the Master of
Education degree program when selected variables
are considered.

Each of the following variables was treated for
interpretation as a sub=hypothesis for deter=-
mining the acceptance of Hypothesis 2: sex, age,
occupation, educational background, experience
in education, route to M.Ed. degree, stage in
program (course work, thesis proposal), distance
travelled, major reason for taking M.Ed. degree
program, major reason for studying at Faculty,
%§pi§ationsg and student status (full-time, part-
ime).

A number of questions have occurred regarding grad-
vate education and its status in today's society. Its pro-
blens and related issues have been discussed by many authori-
ties in an attempt to meet demands expressed by various people,
including the graduate student. One important area of concern

is the attitudes of graduate students toward graduate work,
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The student will react toward various aspects of the degree
program and form judgments based on those experiences.

These attitudes may change both during graduate work, or
following graduation., At any rate, such attitudes are one
indication of the state of graduate education; they may pro=
vide some insight into the questions presently being asked
about this aspect of higher education.

In order to research graduate student attitudes toward
the Master of Lducation program at the University of Manitoba,
a systematic research design was developed as outlined in
Figure I, A rationale for the study was formulated through
a review of the literature, including studies on major and
specific asgpects of graduate education. Based on the review
of related literature, it was possible to state the research
problem and four related research questions (see page 10) %o
be used as a framework for this study. It was also possible
to determine the design of the questionnaire from the review
of the literature.

Three selected areas of the Master of Education degree
program were identified as the basis for the questionnaire
as a result of a thorough review of various studies., The
areas identified were: 1) Program, 2) Student-Advisor
Relations, and 3) Other Concerns. Several aspects in each
area were delineated as presented in Figure I. Furthermore,
certain variables were chosen as the basis for gathering
information about students® characteristics and for com-

parison purposes.
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Following the development of the gquestionnaire and
subsequent collection of information, several techniques
for analysis were used to analyze the data. These were:
descriptive analysis {cross tabulation and content analysis),
and inferential analysis {(analysis of variance and chi=
square analysis}. These procedures resulted in a discussion
of the findings and the formulation of several conclusions

and recommendations,

Significance of the Study

This study is important and significant for
several reasons. Lt will contribute to an area of knowledge

where there 1s & lack of research, There is a need for

=

an in-depth study of the Master of Educatlon degree progra
at the Paculty of Education, Unlversity of Manitobsa,
With the appointment of a new dean at the Faculty of
Bducation, effective April, 1974, it is important that
lata be provided for the evaluation and imprevement of the
graduate educaltion DTrOETaAN.

The Report of the Task Force on Post-Secondary
Bducation in Manitoba recommended that graduate education %@ﬁ

offered only at the University of Manitoba in this province.

Since teachers in the publie school system obtain higher

salary classification through further study, and the
J

i

Michael Oliver et al., Beport of the Task Force on
Post-Secondary Education in Manitoba, Winnipeg: Department
of Colleges and Universities Affalirs, 1973,
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Faculty of Education is the only institution open to them
for graduate work in education if they remain in Manitoba,
it is important that the Faeulty of Education offer an
adequate and effective program. This study was one way of
stimulating possible change; it is significant that the
gtimuli came from the graduate student population.

It is significant that this study is apparently the
only one examining the Master of Education degree program
at a Canadian university. Most of the studies undertaken
on graduvate education have involved doctoral programs in
the United States. It is necessary to add to the knowledge
of the Canadian scene rather than relying exclusively on
American studies for knowledge of problems related to grad-

uate programs,
III, DEFINITION OF TERMS

Terms used in this study were defined as follows:

ude a mental position, feeling, or emotion toward
and judgments and beliefs about the Faculty of
Education based on experiences;

r 01 baugat progran a graduate degree program

with two basm@ pa%%@rns of studies These are;
1) a minimum of three courses and th@81sg 2) a
minimum of five courses, a research _paper and one
@ompreh%n81ve examination in the major area of
studys

3raduate student in education: a student enrolled in a
master of education program on a full-time basis
or part-time basis;?

WLmﬁlp@gQW@Un1VQr81tygof%Man

21pid., D.202,



16

time gra te student: a student who identifies him-

self‘h@rself as a full-time student and whose depart-
ment certifies at registration that his/her academic
program for the registration periced will be that of
a normal full-time student;!

cim ey nt a student who does not meet the
criteria specified for a full-time student who is
either:s a) on campug: a student registered for one or
more courses or on campus regularly for research or
regular consultation with supervisor; or b) off campus:
a student who r@reglstered only for thesis, compre-
hensive examinations, or language requirement.

IV. ASSUMPTIONS

The validity of this study was based upon the
following assumptionss

(1) Graduate students enrolled in the Master of
Egucation degree program at the University of Manitoba hazd
the eapacity to and would evaluate aspects of the graduate
program based on their perceptiong of it during their grad-
uate work.

(2) Graduate students in this study were pursuing a
graduate degree of their own choice,

(3) Information gathered from the questionnaire could
be organized in such a manner ag to identify problem areas
in the Master of Education degree program, and it would be
ugable for creating recommendations, modifications, and

major changes, if necessary, to increase effectiveness and

acceptability of the program.
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V. LIMITATIONS AND DELIMITATIONS

Factors such as time, cost and mailing which would
normally be limitations in a study using a questionnaire
applied in this study. The problems of determining people‘s
attitudes toward any organization also limited the research,
The study was limited to the data obtained by means of a
questionnaire,

Because all aspects of the Master of Education pro-
gram could not be reviewed due to limitations of time and
finances, it was decided to limit this study %o certain
agspects of the program. The study was also limited %o =z
survey of attitudes at a particular period in time rather
than a longitudinal study of graduate students® attitudes

toward the Master of Education program.

Delimitations

This study was confined to an examination of the
attitudes of graduate students in the Master of Education
program at the Faculty of Education, University of Manitoba,
from July, 1973 to April, 1974, This was a time referenced
sample of the total graduate student population registered
in the degree program between 1969 and 1974, It was decided
to exclude doctoral students at the Faculty due to the small
number enrolled, as well as graduate students in other facul-
ties at the University due to their unfamiliarity with the

Master of Education program.
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VI, SUMMARY OF ORGANIZATION OF THESIS

The problem, its significance, and definition of
terms have been presented in this chapter. Chapter II con-
+ains a rationale for the study through a review of related
1iterature, with emphasis on the aspects of the Master of
Education program studied., Chapter III describes the
research procedures used, and Chaptexr IV presents a des-
eription of response patterns to the questionnaire and the
statistical treatment of the data. Finally, Chapter V sum=-
marizes the findings, and presents conclusions, recommenda-
tions, and suggestions for further study on graduvate educa-

‘tione.



CHAPTER II
RATIONALE THROUGH A REVIEW
OF THE LITERATURE

The purpose of +this chapter was to survey the litera-
ture concerning graduate education in order to develop a
rationale upon which to base the study of graduate students®
demographic characteristics and attitudes toward selected
areas of the Master of Education progranm, Faculty of
Education, University of Manitoba.,

First, this chapter presents a discussion of graduate
education in general and its problems and issues today. Then
the literature pertaining to graduate education programs and
change is reviewed, specifically the Master of Education Pro=
gram ofiered at the University of Manitoba. Thirdly, litera-
ture dealing with attitudes of students toward graduate edu-
cation is discussed. Finally, research on aspects of grad=-
uate programs is presented with emphasis on resesrch findings.,
Reference is also made to the literature on the measurement

of attitudes to support the procedures used in this gtudy.
I. GRADUATE EDUCATION

Concern is being expressed about the state of higher
education., Some critics hold the university responsible

for society's ills. Heiss stated that:
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“Probably at no point in the history of

higher education has there been so much

confusion and controversgsy over the role

of the university as prevails today.” 1
The eriticisms include such issues as the university’s pro-
jeetion of a model of autocratic rather than democratic
institutions, its dehumanization of education and subsequent
reduction of appeal to youth, its alienation and increase of
social distance between whites and all other cultures, and
its production of ideas and inventions that are antithetical

2 Gardner expressed the dilemna as “too many

to human life,
unleving eritics and too many uncritical lovers@“B In

simple terms, it may be that the university is caught between
those who want to preserve the status quo and those who want
%o do away with institutions.

Graduate education is being questioned as part of the
total review of higher education's role in today’s society.
Many of the issues raised in the literature are applicable,
Heiss, for example, claimed that graduate education was
being challenged by the drive %oward innovative curriculum
reform, new fields of study, new doctoral degree programs,
new structural organization, and new teaching and research
technologies in the face of such pressures as rising costs,

declining support and student disenchantment. In the

linn M. Heiss, Challenges %o Graduste Schools, San

Francisco: Jossey-Bass, INC., 1970, DP.b.
ZTbides De2s

BJ@ W, Gardner, “Uncritical Lovers and Unloving
Crities,” Commencement Address, Cornell University, New
York, June 1, 1968,

Heiss, 0op.

eites Po3e
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discussion of the responsibilities of a graduate school,

1 jdentified the basic conflict as one among three

Grigg
recognized funcitions of graduate education. These were:

1) the giving of instruction at an advanced level, 2) pro-
duction of research, and 3) service of society by provision
of advanced knowledge.

May@rg wrote that recession has struck American
graeduate edueation in that the largest and best graduate
schools have made reductions in entrants. Several state
departments of education have proclaimed a moratorium on
new Ph.D. programs at universities under their supervision.

Br@n@manB investigated trends in graduate enrolments,
gradugte student support, and first job placements of new
Ph.D.’s in several academic disciplines from 1968-1973, His
purpose was to assess the impacts that deelining financial
support for students and labor market difficulties have had
on graduate departments. Prineipal findings revealed a
general stability in the percentage distribution of graduate
enrolments; doctoral programs facing a genuine crisis of
survival were primarily located in smaller, less known
departments. Major program changes, however, had not been

stimulated, ’Funds for graduate student support continued

to be allocated on the basis of academic merit rather than

1Charles M. Grigg, Gradugte Education, New Yorks:

Center for Applied Research in Education, Inc., 1965, viii,

zMartln Mayer, “BEverything is Shrinking in Higher
Edu@@;‘tiﬁﬁg Ne o Vol. XC@ No. 3@ Sept@mb@rg 197@9 peiQBta

3Davm W, Breneman,
H

Number”Thre@;mw hington,
February, 1975,
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financial need. Breneman cautioned that any consideration
of how graduate education can be strengthened must be based
on a clear understanding of the diverse pressures facing
individual disciplines. Pressures felt by individual depart-
ments may be very different from those felt by the graduate
sehool as a whole or the total universityai

Perhaps Henry, chairperson of the National
Board on Graduate Education, gave the best summary statement
of graduate education®s dilemna when he wrotes
“Following a decade of unprecedented growth,
graduate education today is undergoing the
difficult transition to a new environment
of slower growth, changing student aspira-
tions, reduced support, and demands for
alternative curricula., The problems,
guestions, and opportunities associagted
with this process of change create the
need for a critical review of the purposes
and practices of graduate education.” 2
There are certain issues and problems unigue to graduate
education. These are discussed in the next section of this

chapter,
" II., ISSUES AND PROBLEMS

Commen concern about the issues and problems involved
in graduate education exists. Whether they be economie or

philosophical arguments, there is general agreement that

1

Doctorate

wer ¢ _ Y o Washlngton@ DeCot Na%ional
Bcard on Graduate Edu@atlang 1973, iii.
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graduate education is in need of review and change,

Nor is the debate a recent one. In 1960, B@r@ls@m1
surveyed graduate education and acknowledged fourteen crite-
jecal problems (see Table 3). The main ones related directly
+o the Master®s degree were: undergraduate preparation and
articulation of graduate and undergraduate work, training
in teaeching, degree structure, rationalized support of grad-
uate education, and exploitation of students as research or
teaching assistants., Based primarily on extensive question=
naires which explored the attitudes of graduate deans, grad-
uate faculties, recipients of the doctorate, and university
presidents, Berelson’s conclusions were that attention might
be most usefully concentrated on tightening the graduate pro-
gram, shortening the dissertation, regularizing the poste
doctoral program, and perhaps improving the state of affairs
in all higher education by establishing a center for advanced
study in humanities and a university dedicated solely to
graduate level pursuits.

2 claimed that grad-

A decade or so later, Rosenthal
uate educators had added five overriding problems to those
jdentified by Berelson, all of which were intricately related
and rooted in the economy of the last decade., These weres
1) underwriting the costs, 2) reducing surplus “production”,

3) maintaining the quality of the graduate degree, k) changing

: i AP - - 2 S = ¢ 7 7 ) &
pring Cwllf ni Graduat@ Record Examinations Board
Meeting) Foren dioi2. 1973, p.33. (Mimeographed.)




Table 3

Summary of Berelson®’s Fourteen
Critical Problems Regarding
Graduate Education

24

Problem

B,
9.
10,

i1,
12,

13,

i4,

Conception and purpose of the doctorate

Undergraduate preparation and articulation of
graduate and undergraduate work

Training in teaching

Duration of the doctorate and the problem of
attrition

Character and length of the dissertation

Intermingling of graduate and undergraduate
studies

Degree siructure: the lMaster's degree and
postdoctoral training

Foreign language requirement
Final oral

Size of the enterprise and its instituticnal
distribution

Regularization of the postdoctoral program
Rationalized support of graduate education

Exploitation of students as research or
teaching assistants,

Relations between university and college

S@ur@@a Bernard Berelson, Gra

eg, New Y@rkéWMcvraWﬁHillgwigéoow
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the character of doctoral degree training, and 5) absorbing
the surplus docgorate holders,

As part of her effort to discover the issues and prob-
lems which confront graduate institutions, Heiss® undertoock
an exhaustive review of the literature. Several themes
emerged which indicated the issues at hand. These were:

a) a concern with the increasing numbers of students, creating
strain on resources and facilities, 2) student unrest and
impatience with the socialization of becoming a scholar, 3)
concern about decreasing sources and amounts of financial
support for graduate study, #) length of time required to
complete degrees, 5) rigidity of doctoral requirements, 6)
narrowness of specialization, 7) imbalance between education
for research and education for teaching, 8) stress on students
by the program, and 9) quality of the finished product.

| Other individuals have attempted to identify the prob-

2 for

lems and issues of graduate education. Feldmesser,
example, delineated them as 1) a stringent climate causing

a decline in financial support and a scarcity of jobs, 2)

the question of the purposes of graduate education, including
the student demand for university accountability, and 3) the
relevance and uniformity of graduate education. He recom-

mended remedies such as giving students a larger role in

departmental decision-meking, underitaking pertinent research

1

Ann M. Heiss, op., ¢it., p.22,

Robert A, Feldmesser, Problems and Issues in the
Gy 1, falm Sprlngs9 Californias

GraduatebRecordkExamlnatloné Board Meeting, March 11-12,
1971, (Mimeographed.)
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on graduate education, specifically a study of it, and the
sponsorship of a series of “colloguia™ on graduate education.

In its analysis of basic issues, the National Board on
Graduate Edu@ationi emphasized two goals for graduate schools
in the 1970°'s., These are: 1) enhancing the effectiveness
and efficiency of graduate education, scholarship, and
research; 2) ensuring the responsiveness of graduate educa-
tion to the needs of society. The Board claimed, however,
that realization of these goals was complicated by several
problemg and unresolved issues facing graduate eduecation,
ineluding financial pressures, labor market prospects for
doctorates, access Yo graduate education, planning, management
and cost analysis, adjustment problems to the steady state of
the 1970°s, and the lack of coordination among federal poli=-
cies toward graduate education.

Finally, the article, “Graduate Edu@&ti@n@”g

presented
four basic problems in an assessment of the situation., These
weres 1) a ecostly oversupply of gradustes in some fields and

a chronic undersupply of graduates in other fields, 2) a

shift of enrolments of Ph.,D., candidates, 3) a failure of grad-
unate education to create effective programs of research and
training of professionals in social-service-oriented fields,

and &) continuing barriers to entry for women and minorities,

The latter problem has received much attention in recent years,

1Natlonal Board on Graduate Education, Federal Poliecy
Alternatives toward Graduate Education, Number 3& Washlngt@ng

D, C@s‘Natloﬂal"A@éaéﬁymaf"sblen@e89 January, 1974, pp.3-
Vol. 18,

Z“Gmdua“te Education,” National ACAC Journal
No. 1, May, 1973, p.12,
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The plight of the female graduate student, for example, has
been a subject for discussion and research.

1 investigated factors under-

Holmstrom and Holmstrom
lying discrimination against woman doctoral students using
data from a 19690 ACE-Carnegie higher education survey. Their
analysis revealed that faculty attitudes and behaviors toward
woman students contributed significantly to their emotional
stresses and self-doubts., Interaction with faculty indicated
a bias in favor of men. One recommendation offered to solve
difficulties facing female graduate students was to increase
the proportion of women among the faculty; these women would
serve as role models and supporters. A more basic recommen=
dation was a change in attitudes on the part of administra-
tors, faculty, and graduate students toward women as students
and participants in the labor force in addition to their
family role.

Other writers such as Harrisgz Simon et al.s 3

Lampherea and Acker5 have reviewed access of women to

1Engin Inel Holmstrom and Robert W, Holmstrom, “"The
Plight of the Woman Doctoral Student,” American Educaticnal
Regearch Journal, Vol. 11, No., 1, Winter, 1974, pp.1-17.

ZAmn Sutherland Harris, “The Second Sex in Academe,”
AAUP Bulletin, Vol. 36, No. 3, September 1970, pp.283-295.

BRita James Simon 8% g8l., “The Woman Ph.D.s A Recent
Profilzg“ Social Problems, Vol. 15, No. 2, Fall, 1967, pp.
221=236, .

Louise Lamphere, Report of the AAUP Committee on the
Employvment and Status of Women Faculty and Women Graduate
Students at Brown, Providence, fhode Island: Brown University,
October 15, 1970.

SSandra Acker, A GO Lson _of Amb. _
Women Graduate Students at an American University, Paper pre-
sented at the Vilith World Congress of =ociology. Toronto,

August, 1974, (Mimeographed.)

n of Ambition of Men and
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graduate education, their position in graduate school, and
the many problems encountered duwing the academic experience,

A review of the literature indicates that concern
about the state of graduate education hasg been expressed
over the years. A sense of urgency is prevalent today as
higher education in general faces a questioning of its pur-
poses and a tightened economy. One reaction to the situa-
tion involves advocating change in graduate programs as dis-

cussed in the next section.
IIT. CHANGE IN GRADUATE EDUCATION

Critics advocate reform in graduate education. Some
have definite proposals; others offer many criticisms but
no solutions. The Panel on Alternate Approaches to Graduate
Education, for example, is one group that has spoken for
change and new concepts of planning in graduate educaﬁiénai
It approved twenty-six concrete proposals as ways of coping
with needs and diffieculties in eight problem areas: mission,
access, experimental learning, alienation of students and
younger faculty, reward systems, new media, reconception of
subject matter, and futures. The recommendations were accom=
panied with advice about implementation for administrators
and faculty acting on themn,

Arms%rongz referred to an unrelenting desire for

1B@n3am1n DelMott, “Reforming Graduate Education,”
ange 6, February, 197@ DPe25=29,

Nancy Ka Armsﬁrangg “Can Graduate Education Change?®
g Lol ing XX, Summer, 1972,
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changes in education. She advocated a fresh, new approach
in graduate education, one that includes more practical
experiences in a particular field as well as the more than
adequate exposure to research activities.

Pederson wrote that the university should be at the
forefront in providing experienced teachers with new knowl-
edge and more effective methods in graduate programsel He
criticized the university for offering courses that are
academic in their orientation, thus ignoring the skills and
techniques associated with a classroom. A related concern
was the graduate program’s failure to permit educators to
diagnose and remedy their inadequacies as teachers.

2 advocated change in graduate

In his article, Fincke
programs through the improvement of courses. Such factors
as uninspired instructors, irrelevant courses, students with
negative attitudes and an unwillingness %o change were
reasons stated. He suggested that courses provide for the
exchange of ideas through discussion, the testing of ideas
in a practical situation, and individual student meetings
with an instructor.

Kruh et g;93 outlined certain barriers and inegualities

of access to graduate education as one issue, Admissions

1K@ Geowge Pedersen, “The Case for Reform in Teacher
Education, ™ : cation, 7, Spring, 1974, p.13.

ZGary w@ Fln@k@g “T Vote for Better Graduate Courses,™

tor LXXXII, June=July, 1973, p.12.

BRobert F, Kruh et 2l., Initial Report L @
n Populations, Princeton, N.J.s Panel on Alternate Approaches
to Graduste Education, 1972. (Mimeographed.)
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policies, access to information, institutional reguirements,
and financial support were discussed as traditional deter-
rents. Groups of people affected included the following: women
other adults, educationally and/or economically disadvantaged
and minority group shtudents, restless graduate students, the
circumstantially prevented, arrivals from non=traditional
programs, and foreign students. Change was seen only after
consideration had been given to populations and deterrents.

In referring specifically to the Master's degree,
Toombs1 maintained that change was a question of maximizing
the exchange of knowledge between the university and the
world of practice. Calling for new designs and wider options
for study, he recommended three steps. These were: 1)disen-
tangling the master's program from the doctorate, 2) separ-
ating the academic and professional master®'s programs in
such a way that each can develop, and 3) initiative on the
part of the university to take action.

One indication of change in graduate education is the
establishment of new programs ox the revision of existing
ones. The next section of this chapter reviews several

examples.

1William Toombs, "Radical Surgery on the Master’'s
Degree,” Educational Record, 54, Spring, 1973, pp.147-153.
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IV. GRADUATE EDUCATION PROGRAMS

There are several illustrations of non=traditional
degree programs as well as traditional ones throughout
North America.

One example of a new graduate teacher training pro-

gram was described by Johnai

It was designed for inexper-
ienced teachers who had an undergraduate degree in educa-
tion and wished to participate in a unique Master's degree
program by continuation of training without any experience,
This feature of the program was justified by three reasons:
1) an individual’s desire to continue in the academic rsce
rather than re-enter later in life@.Q) the tight job market,
and 3) financial support available from parents. Emphasis
in the program was provision of more in-depth knowledge in
a content area and practical problem~solving field exper-
iences, and a broadening of the experiential base through
travel and exposure to other cultures.

A second example of a new program in some universities
is the external degree. Dressnelz discussed it in an attempt
to delineate some of the problems. This type of degree was
advocated on the grounds that it emphasized acconmplishment

rather than serving time.

1Martha Tyler John, “Rationale and Recommendations
for a Graduate Teacher Training Program,” Journal
tion 155, October, 1972, pp.t1=47,

2?@@1 L. Dressnel, ®“Graduate Programs: Experim@nts
with Off-Campus Learning,” Journal of Hisher Education
October, 1972, pPp.525=530,
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1 bresented two new degree programs

Mowat and Oliva
which are similar to the external degree in some ways, The
University of Alberta work-study program has two unique
aspects to its eligibility requirements: 1) the arrangement
applies to a person whose employment is directly relevant to
the graduate program, and 2) individuals who qualify in this
program must register under conditions which permit them %o
maintain continuous personal contact with members of their
department. The University of Calgary Master of Education
program in Educational Administration is designed for proge
pective and practicing administrators who wish to pursue
graduate training, but who are not committed to writing a
research thesis and spending a year or more of study in resi-
dence,

An-example of a non-traditional degree program in the
literature was the terminal master®'s degree, L@ygz argued
its legitimacy and its recognition as the practical limit of
aspiration for nine=tenths of graduate students and one way
of eliminating sources of ineffectiveness in graduaste edu-
cation., His suggestions for the establishment of 2 workable
program included three objectivesi 1) creating a basis for
technical competence, 2) maintaining habits of reading and

inquiry, and 3) developing professional attitudes.

iGordcn L. Mowat and Frank D, Oliva, “New Degree
Programs,” Challense, Vol. XII, No, 2-3, Winter-Spring,

1972, pp.54=56,

ZWayn@ Ao Re Leysg “The Terminal Master®s Degreeg
jonal Review, Vol. XAVI, Summer, 1956, pp.
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The specialist degree is another example. Litt@lii
reported on the one offered at Central Missouri State
University, including the educational and vecational back-
grounds of its graduagtes, and later job placement. He wrote
that the number of specialist degree candidates had increased
significantly since its inception in 1938,

Finally, Hamiltonz summarized fourteen examples of
innovative programs at the graduste level in the United
States. He provided documentation that the nation's grad-
uate schools have taken positive action to change their pro-
grams in order to meet the needs of socliety. Several examples
of new graduate programs were selected from letters and
materials sent to the Panel on Alternate Approaches to
Graduate Education in response to an initial request for
information. Hamilton wrote that five major categories of
innovative approaches %o graduate education were being
employed by institutions to meet student needs; they provided
flexibility in admissions procedures, attendance requirements,
transfer regulations and program content. Briefly, these
practices weres 1) the self-designed graduate program ovr
non=degree enrollment of students (reduction or elimination
of lockstep program requirements, encouragement of part-time
enrolment, more liberalized grading practices, easier trans-

fer of credit from other institutions), 2) the development of

1G@rald Littell, “Specialist Degree Study,® School
and Community LIX, March, 1973, ps22,

ZBruce I. Hamilton, Inpovations in Gradua gramss
A Preliminary Report, Princeton, N.J.s Panel on Alternaﬁ@

Approathes to Graduate Education, November, 1972. (Mimeographed.)
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cooperative, extended or non-resident degree programs
{ joint programs, off-campus instruction, continuing educa-
tion, non-resident degree, television courses), 3) the pre-
paration of a student in graduate training for a speecifiec
job or function in the community (internships, work study
programsg, training-grant programs), 4) the development of
malti=-disciplinary or inter-disciplinary fields of study
(joint programs, establishment of institutes), and 5) the
establishment of new degree programs (dual degree programs).

The examples discussed in this seetion illustrate
that there are alternatives to the traditional graduate pro-
gram whiech includes the established degree, lectures,
seminars, thesis writing, faculty advising, research and
the like. One example of a2 traditional degree program is
the Master of Education degree program being researched in

this study.

Master of Education Program, University of Manitobs

At the present time, only the University of Manitoba
offers graduate education degrees in the province of Manitoba.,
One program leads to the Master of Education degree offered
at the Faculty of Education. The basic requirements are the
equivalent of a Manitoba Bachelor of Education degree (old
program) with a B average and at least two years of teaching

exp@rience@i A more detailed description of the program is

Fa@ulty of Graduate Studies, In;ormatlanwfcerros@
pte Students, Winnipeg: University of Manitoba,
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outlined in the University of Manitoba General Cal@ndargi
a8 well as in a pamphlet available from the Faculty of
Edu@aﬁi@nag Each of the five departments in the Faculty
offers a Master of Education degree program of its own for
which the individual department has available a brochure out-
lining programs and courses. One example is the Department
of BEducational #Administration’s booklet which provides pre-
liminary information to prospective students@3 Another
example of deparitmental information for graduate students
is the individual letter regarding seminars on research in
seience and mathematics education which the department head
sends to graduate @%udentSQQ

Change has also been issue at the Faculty of
Bducation in terms of the Master of Education program. A
recent policy change was the decision of the Department of
Educational Administration to establish an alternate route
for ite degree, enabling graduate students to select Tive
courses, a research paper and a comprehensive examination.

rather than the traditional three courses and a major

%h@siSQE A second change was the Faculty Council decision

University of e Tune; 1975, pRe6.
BD@partmen% @f Educational Admlnlstratlong Program

and Courses, 1973-74, Winnipeg: Faculty of Education,
University of Manitoba, 1973. (Mimeographed.,) -

QMurray A. MePherson, Letters regarding seminars on
research in seience and mathematics education, Department of
Curriculum: Mathematics and Natural Sciences, October 12,

1973, and November 27, 1973.
5D@partm@nﬁ of Educational Administration, op. eit.,

Po 6“”?@
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of February 11, 1975, to recommend to the University of

Manitoba Senate removal of the requirement that applicants
for the program provide evidence of two years of teaching
experience subsequent to certification. Despite these two
changes in the Master of Education degree program, however,
it follows the basic pattern of the traditional Master's
degree in North America.

In the examination of the graduate education program
and its requirements, one wonders about the group of indi-
vidugls who register for graduate work. It is appropriate
at this stage in the review of the literature to discuss
the graduate student today. Reference will also be made to
problems that students encounter in the pursult of graduate
degrees, and the attitudes which they develop during grad-

uate school.
V. THE GRADUATE STUDENT

There are many people affected by the review of grade
vate education and its issues and problems. One such person
is the graduvate student. O0ften, however, the student does
not figure in the decision-making process until action is
underway and it is too late for student input +to have any
effect., Altbach stated the case well in his article when

he wrote:

1Facu1ty of Education, University of Manitoba,
linutes of Faculty Council Meeting, February 11, 1975,
(Mimeographed, )
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", . . the graduate student has been

the ‘forgotten man® on the American

campus . . o graduate students have

been virtually ignored by researchers

as well as academic planner . o .

1ittle attention has been given %o

the situation of the graduate student.” 1
Although Altbach referred to the University of Wisconsin
campus in his discussion, his ideas apply to the context of
higher education in general. He listed several conditions
of graduate students whichcause friction, disaffection,
and general unhappiness. These included being treated as
children, being exploited by way of inadequate remuneration
for work performed, arbitrary treatment by professors and
ingtitutions, dependence on departments for livelihood and
future academic position, and ambivalence in teaching or
research work with a prof@ssarsz Altbach also referred %o
major complaints of students including the growing bureau-
cracy and depersonalization of the university and the diffi-
culty of separating the roles of graduate student as student
and as employee,

Tdeas similar to Altbach's were expressed by various

speakers at a conference held in Toronto in 19?663 It dealt
with the common elements in the educational system at the

secondary and post secondary levels, focusing on the changing

role of the student in the system.

1Ph111p G. Altbach, “Commitment and Powerlessness on
the American Campus: The aS@ of the Graduate Student,”
iberal Education LVI, No. %, December, 1970, p.562.

Ibid., P.505.

Bruce Rusk, Tim Hardy and Bill Tooley (ed.), The
Student and tl S;gt@mj"gggasiwnal DPapers No, 5, Toronto:
Ontario Instltute Tor Studies in Edueation, 1970.
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The fact that graduate education is experiencing prob-
lems today means that graduate students encounter difficulty
in the pursuit of their degrees. As early as 1945, Hollis?
delineated problems facing students in graduate schools,
These included concerns of both a personal and academic
nature: mental health, difficult program requirements, finan-
cial pressure, and lack of social life. In 1965, Beach2
referred to a number of common complaints graduate students
had. These weres: faculty-student relationships, size of
classes, inaccessibility of professors, and impersonal
ingtruction.

More recently, Price and Eaksteins wrote that grad-
uate students® problems are created by the wide variety of
preparation and by the mobility of students. Arlt4 was
interested in the problems of the part-time student who
attends university for advanced degrees, He claimed that
these students are discriminated against by many regulations,

such as the residency reguirement, and that they are not

given any financial support in most cases.

1Ernest V. Hollis, Toward Improving Ph.D., Programs,
Washington, D.C.: American Council on Education, 1945,

2Leonard B. Beach, “The Graduate Student,” Graduate
Education Todav, Everett Walters, ed., Washington, D.C.:
American Council on Education, 1965, p.126,

3Floyd Hamilton Price and Eleanor Foley Eckstein,
“Preparation Differential of Grdduate Students, * Improving
College and University Teaching XX, Summer, 1972, P135,

%Gustave 0., Arlt, “A Survey of Master's Level Educa-
+tion in the United States,” A background paper for the
Master Plan for Higher Edueation in New Jersey, Trenton,
N.J.: Department of Higher Education, November, 1970.
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The review of the literature indicates that there
is a limited amount of work that has been done in the ares
of graduate student problems, Related to this aspect of
higher education is the matter of the effect of problems on
graduate students® attitudes toward their graduate exper-

ience.

There is some evidence of research in the review of
the literature on the expectations and attitudes of students
toward higher education., Specifieally, there are three
gtudies discussed here which relate to graduate student
attitudes toward their experience.,

1 did a survey of academic opinion

Budig and Rives
ineluding 30,000 graduate students in the United States,
They found that seventy-seven per cent of the graduate stu-
dents “strongly agreed” or “agreed with reservations” that
they were basically satisfied with the graduate education
they were getting. The students did identify, however, a
number of areas for improvement. These included more variety
in courses, higher guality of classroom instruction, greater

availability of faculty, and less research orientation in

their fields.

Buickss

Liheclngﬂﬁebraskas “Professional Eéucé%orswPublicatlonsg
Inc., 1973,
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1 interviewed a sample of

In another study, Brown
371 graduate students in five deparitments at the University
of California at Berkeley regarding their professional, aca-
demic and political orientations., It was found that a sub-
stantial proportion of students rejected the narrow ends of
professionalism and the norms that presently dominate the

acadenmic world.

2 reported on the Multiple

Finally, Keildy and Greene
Alternatives Program (MAP) which represented an open experi=
mental approach to graduate education. Assuming that atti-
tudinal changes must necessarily precede effective new
learning, the purpose of the study was to determine the
effects of MAP on attitudes and self-concepts of partici-
pants. The statistically significant findings indicated
that the MAP participants developed a more favorable atti-
tude toward higher education than a comparable control group
of regular graduate students.

One group of graduate students who have formed atti-
tudes ‘toward their program are the teachers who have been
attending faculties of education.

Attitudes toward scho Teachers,

who at one time or another were university students, have

expressed opinions about the various faculties of education

E, Rlchard Brown9 PrafessilnglwQgienyiﬂﬁmgmmﬂ”
iraduate S+tudents and Determinants of Membership in the
gggdugﬁe Stu egts Un ion at the University or Callforn1a9
Berkeley: Center for Research and Development in Higher
Education, April, 1970.

2Joseph W, Keilty and John F. Greene, The Effects
of an Open Experimental Program on the Attitudes and Self=
Concept of Graduate Students, Bridgeport, Connecticut:
University of bBridgepert, February, 1973.
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across Canada, A study of teacher concerns in Alberta,
for example, revealed the following commentss “The Faculty
is rather dull with few dynamic exceptions such as . . . %,
and “The Faculty of Education is somewhat less than satis-
factory; courses lack content and imagination. The incom-
petence of some of the teaching in the faculty is unbeliev-
able."! A second illustration was found in the British

2 which reported

Columbia Teachers® Federation Newsletter
that “the university is not playing its part in teacher re-
education, nor is it effective in disseminating innovative
practices and current educational thought among teachers of
the province.* Publicity giwen to comments by MeKinnon at
the 1974 Annual General Meeting of the Manitoba Teachers®
Society revealed a ceritain attitude toward the Faculty of
Bducation, University of Manitoba. Such comments as "little
more than a collective joke among teachers, education stu-
dents and within intellectual circles”B and "professors who
have 1little idea about junior and senior high school because
they are so extremely conservative and incredibly out of

L

touch® " are indicative of his comments.

1Alberta Teachers® Association, Profile of Alberta
Teachers» Expectations and Heightened Aspirations, Research
oh _No. 13, Edmonton: Alberta Teachers® Association,

British Columbia Teachers® Federation Newsletter,
Sep%emberg 19689 P.58,

B"Teacher Education Investigation Sought by Society,®
Winnipes Free Press, Friday, March 29, 1974, p.3.

“Canventlon supports shudy of tea@heratralnlng Pro=
Winnipe ribune, Friday, March 29, 1974, p.23.
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VI, SUMMARY

The purpose of this study was to determine the demo-
graphic characteristics and attitudes of graduate students
toward the Faculty of Education, University of Manitoba.

In the discussion of graduate education in the first part
of this chapter, problems and issues were identified which
may well apply to the Faculty. Its program and other
examples of graduate programs in North America were briefly
reviewed in light of the demand for change in higher educa-
tion. Finally, those individuals affected by the progranms,
namely the graduate students, were discussed in order %o
focus on their role in the university setting and ensuing
problems and attitudes,

The remaining sections of this chapter present a
review of research in the literature which focused on spe-
cific aspects of graduate education. The purpose of such
an endeavour was to identify certain aspects appropriate
for use in this study, specifically for the development of

a questionnaire to survey graduate student attitudes.

VIT, SPECIFIC RESEARCH ON GRADUATE EDUCATION

In this section of the review of the literature,
several specific studies on various aspects of graduate
education are reviewed., Such a review identified areas of
concern in graduate work, specifically in the Master®s
degree program, in order to develop an instrument for use
in this study and %o support the research procedures dis-

cussed in Chapter III. First, major studies which dealt
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with a number of issues in graduate programs are presented,

Then a number of studies concerned with one partieular aspect

of graduate education are discussed.

Major Studies

The review of the literature revealed ten major studies
that dealt with several aspects of graduate education and its
issues and problems.

1 at the University

One such study was undertaken by Heiss
of California during the 1963-64 academic year. Her survey of
over 2,300 doctoral students in fifty-six departments on the
Berkeley campus was designed to identify stress stages in the
doctoral degree process and to obtain the judgment of the
students about the quality and character of their experiences
in graduate study. The study consisted of two stages., First
Heiss developed and used a questionnaire to test the rele-

2 about the various

vance of some of Berelson’s conclusions
degree requirements and the quality of the students® relation-
ships with faculty members.and other graduate students, and

to test several assumptions derived from discussions among
Heiss and various groups of doctoral students, Secondly, an
interview schedule was designed based on a tabulation of the

questionnaire results to find out more about the strengths

and weaknesses in the doctoral program, and what the student

1Aﬂﬂ M. Heiss, "Berkeley Doctoral Students Appraise
Their Academic Programs,® Educationsal Record, Vol. 48,
Winter, 1967, pp.30-44,

Bernard Berelson, Graduate Educstion in the United
States, New York: McGraw-Hill, 1960,
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thought should be done to improve the quality of graduate
instruction. Several aspects of graduate education were
included in the study. These weres 1) motives for pursuing
the degree program, 2) orientation to the program (its pur-
pose, involwvement, and contents, materials available, per=
sonal orientation and contact with an advisor, nature and
degree of orientation in the first year, advice on strate-
gies to be followed in fulfilling requirements), 3) degree
reguirements (courses, foreign language requirement, seminars,
qualifying exam, research btopic selection, writing disserta-
tion), 4) the teaching assistantship, 5) student-advisor
relations (including selecting advisor), 6) graduate studént
interaction (including competition among students), and 7)
effects of graduate study (including satisfaction with the
institution, choice of field for study, major professor).

Based on the study, Heiss concluded that the doctoral
students on the Berkeley campus were more satisfied than dis-
satisfied with their over-all doctoral experiences, particu-
larly in the professional schools and physical sciences.,

They expressed a need for a more personalized or individual-
ized orientation and integration into academic life, for more
interaction with their professors, and for greater interdis-
ciplinary involvement. £inally, the students saw the need
for a re-examination of the rationale on which some univer=-
sity requirements were based and a re-evaluation of the appro-

priateness of the requirements to specific fields of knowledgee1

1Heiss9 op. citesr D43
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A later study by Heissi was an attempt to learn how
the university organizes itself to educate men and women in
doctoral programs. Data was obtained from graduate deans,
academic deans, deparitmental chairpersons, members of the
graduate facullty, and current doctoral students at ten uni-
versities by means of interviews or questionnaires. The
students, for example, were asked to appraise their graduate
experiences in light of their expectations or goals., The
questionnaire they received was designed to gain a student's
appraisal of the academic program, and to obtain data on the
extent to which the individual had developed intellectually
in the course of graduate work. A follow=up %o the study
was done some time later to collect data permitting the
Center for Research and Development in Higher Education to
study developmental changes in graduate students during the
period of their post-doctoral careers.

A total of twenbty-eight aspects related to the doc-
toral program were examined in the latter Helss study. These
aspects were: admissions policies, orientation and advising
processes, available materials (catalogues), program require=
ments, interdisciplinary relations, grading systems, disser-
tation, advisor role, selection, and evaluation, depart-
mental provisions for student-faculty interchanges, student

acceptance of student models, student ratings of faculty

Yann M, Heiss, The Challense to the Graduste Schools
San Francisco: Jossey=Bass Inc., 1970,
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members, student characteristics (age, sex, marital status,
parental obligations), finances (stipend support), geogra-
phic origins, factors in decision to study, appraisal of
peers, mobility, perceptions of why students drop out of
program, satisfaction, stage in degree, estimate of time
required, relevance of programs, relevance of curriculum,
activities provided by clubs, preparation for research, pub-
lication, teaching assistantship (preparation duties), and
seminars., One feature of the gquestionnaire was two pages
left blank at the end to allow students to make additional
comments, When the nature of the free comments was cate-
gorized, +they tended teo fall into five broad areas. These
were: atmosphere of department, department’s goals and
policies, faculty-student relationships, curriculum, and
financial support of graduate study.

0f the many findings in this second study by Heiss,
one conclusion should be noted here. She wrote that the
major obstacle to persistence in graduate study and the
greatest single source of stress was the problem of finance@1

A third study, by Brown and Slaﬁergz aimed ulitimately
at increasing the quantity and quality of doctoral degree
holders in the field of professional education, surveyed

conditiong affecting the pursuit of the doctoral degree in

“Ipid., p.25.
ZLaurence D, Brown and J. Marlowe Slater, The

0rate _Volume I, The Graduates, Washington:
American Ass001atlon of Colleges for Teacher Education, 1960,
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education. Questionnalires were sent to 3,237 individuals
who received the Ed.D. or Ph.D. in education between 1956
and 1958, representing ninety=-one institutions which award
the doctorate in education. Information was sought regard-
ing circumstances and events leading up to doctoral study,
pursuit of the degree, and attitudes toward selected situa-
tions encountered during the program and period of residency,

and since the degree,

Six critical factors were identified in the study
which underlie conditions affecting pursuit of the doctoral
degree., These weres 1) socloleogical facts relative to the
individual in the sample, 2) age of the grdduates, 3) length
of the program, 4) financial factors, 5) occupational socurces
of students and kinds of positions taken after receipt of the
doctorate, and 6) institutional control of factors affecting
pursuit of the degree.

Brown® later surveyed individuals receiving doctorates
in education in the United States during 1963-64 and compared
them with a comparable sample of respondents who had received
degrees between 1956 and 1958, Certain subgroups within both
samples were also compared to gather information on such
variables as sex, degree and major field. In the 1963=64

study, Brown used a guestionnaire with semistructured response

'Laurence D. Brown, Doctoral Graduates in Education,
An Inguiry into their Motives, Aspirations, and Perceptions
of the Program, Bloomington, Indianas Indiana University

Foundation, 1966,
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alternatives, Responses from 2,067 returns were compiled
relative to the following: personal and sociological sample
characteristics, motives for entering the doctoral program
in education, perception and evaluation of individual exper-
iences during the doctoral program, and current positions
and personal aspirations. In addition, other response data
were compared with information obtained during the 1956-58
survey, including such items ag degrees (Ed.D. versus Ph.D.),
age, length of specific doctoral programs, major field, com-
munity background, and size of specific programs. Findings
in the study revealed that there was the same degree distri-
bution in both samples with a slight increase in the pre=
dominance of men., Certain geographic regions, social classes,
and communities were underrepresented in the 1963-64 sample.
Respondents indicated that they chose a university primarily
because of its reputation and the availability of a particular
kind of program. Less than one~fifth of the sample completed
the graduate program as full-time students, the median length
of time being four years., Finally, the respondents received
the greatest encouragement from their advisor and/or spouse.

As part of a study with three sub-projects, Campbell
et @lei examined how graduate students evaluated their educa-
tional experiences, how they appraised their graduate programs,

and how their educational experiences related to their careers.

lRex Rr. Campbell et al,, Missouri Grs
Assessment Needs and Institutional
Commission on Higher Education, July, 1969.
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A guestionnaire was developed and used %o survey students
who had enrolled for the first time in Missouri graduate
schools during the 1957-58 academic year. Findings revealed
that proximity of the institution to place of residence was
the most frequently cited reason for @h@@sing_a particular
graduate school., The decision to begin graduate study was
primarily a personal one, although females were especially
influenced by their employers., During graduate school, two-
thirds of the respondents indicated they spent their leisure
time with persons other than faculty and students in their
own department. Social relations with faculty, however, were
not highly impersonal. Students did not generally report
serious financial problems hindering their studies, Finally,
it was found that students who entered graduate school at a
younger age were more likely to finish degrees.

A normative study of 51,429 griaduate students at 158
sample institutions that had graduate programs in academic

and technical areas was done by Qr@ageri

using a guestion=

naire., The sixty-six per cent returns provided information
on six aspects of graduate education. These were: 1) demo-
graphic and background characteristics of respondents (sex,
age, race, citizenship, number of children, adeguacy of

finances, total family income, expenses during current term,

gources of income, religion, community background, parental

1J’oha A. Creager, lhe American Graduate Student:s A
Normative Deseription, American Council on Education Reports,
Vol. 6, No. 5, Washington: Office of Research, American

Council on Education, October, 1971.
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education, and personal interests), 2) academic progress
in terms of degrees and institutions, 3) academic progress
and experience, 4) career progress and involvement, 5) atti-
tudes toward higher education and their academic experience,
and 6) general and political attitudes and preferences,

1 in whieh

Another study was conducted by Kirchner
she asked recipients of advanced degrees in psychology over
a fifteen year period to report on current activities and to
reflect upon aspects of their graduate education and subse-
qguent development. The ten-page questionnaire employed in
the study solicited certain demographic information and

reactions to graduate professors, studente-mentor relation=

ships, course work, foreign language requirement, disserta-=

tion and statistical regquirements, and involvement in research.

Kirchner found thats 1) professors ranked highest among per-

sons influential in career and academic decisions; 2) res-
pondents recommended close student-mentor contact, yet half
reported no such experience; 3) course work was criticized
due to material omitted; #) foreign language requirements
were given little endorsement, but requirements of a disser-
tation and statistics were endorsed; and 5) respondents
expected to inerease involvement in research,

In its report and recommendations, The Carnegie

iEllzabeth P, Kirchner, "Graduate Education in

Psychology: Retrosp@@tLVQ Views of Advanced Degree Recipients,®
Journal of Clinical Psychology, Vol, XXV, No. 2, April, 1969,

PP.207=213.
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1 proposed a series of aca-

Commission on Higher Education
demic reforms in higher education to enhance the learning
environment and to provide more academically acceptable
alternatives. In 1969=70, it surveyed the attitudes of
160,000 participants in academic 1life, including 30,000
graduate students. The responses showed substantial general
satisfaction with academic life, but they also revealed
areas of strong specific dissatisfactions. Among graduate
gtudents, for example, 77 per cent “strongly agreed” or
"agreed with reservations® that they were basically satis-
fied with their education; 23 per cent “disagreed with
regervations™ or Ydisagreed strongly®”. The graduate stu-
dents expressed desires for more variety in course offerings
(51 per cent), higher quality of classroom instruction (46
ver cent), mére relevance of course offerings to their
future occupation (38 per cent), greater avallability of
faculty %o graduate students (34 per cent), better knowl-
edge of where each graduazte student stands academically (33
per cent), less wasteful repetition between graduate and
undergraduate work (32 per cent), and less research orien-
tation in their field (27 per cenﬁ}@2 The Commission recom=-
mended the reassessment of graduate education, specifically,
a thorough review of existing programs and careful considera-

tion of any further expansion of graduate degree programs,

1The Carnegie Commission on Higher Education, Reform
on Campuss: Changing Students, Changing Academic Programs,
Torontos McGraw=Hill, June, 1972.

21038., De16e
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One study centered on Master of Education degree

1 presented

graduates of West Texas State University. DBates
data on a stratified random sample of 1971 degree recipients
to assist in the evaluation of the graduate program in

>>>>>> teacher education. The kinds of data ccllected were as
follows: 1) information obtained from official university
records (areas of degree specialization, selection of sub-
jects, sex, age, graduate grade point average), 2) informa-
tion concerning the graduates® present geographic location,
occupation, and perceptions of their preparation program
obtained through a questionnaire, and 3) graduates® personal
gqualities and professional competencies as perceived by their
immediate educational supervisor. Program evaluation included
course evaluation, job status and future plans, faculty eval-
uation, general evaluation, and learning environment and
physical facilities. Based on the findings of the study,
Bates concluded that the respondents® evaluation of the over-
all program was positive. Graduates were interested in the
improvement of the M.Ed. degree program, and periodic feed-
back from them was valuable information for use in program
improvement,

2

Finally, Ludlow, Sanderson and Pugh®™ did an investi-

gation of persons receiving the doctorate in the field of

1

State Univ “uw._,wmﬁ eport.
State Uni versrtyg August, 1973.

ZHe Glenn Ludlowﬁ John A. Sanderson and Richard C.

S;udxgﬂfashlngtonsWAmerlcanﬁAssoelatlcnmofwCollegesmforW&
Teacher Evaluation, 1964,
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education in the United States for the year 1958, The main
purpose of the study was to examine certain abilities,
career motivations and job satisfactions of doctoral recip-
ients in education. A guestionnaire was used to requeét
such information as personal data, employment and educa-
tional background, dates and costs, and to obtain percep-=
tiong and attitudes of the individuals relative to certain
factors and conditions attending the pursuit of the doc-
torate.

arv, Several major studies on graduate education

have been discussed. It should be noted that all the studies
were done in the United States, and all involved either doc-
toral students or graduates of a lMaster's degree program.
Also they all used a questionnaire in the research procedures,
with some supplementing it with interviews. A variety of
gtructured and open-ended questions were evidenced in the
research instruments. Finally, there was a common pattern
in the aspects of graduate education selected for study by
the various researchers. These aspects included 1) student
characteristics, 2) degree requirements, 3) relationships
with people, 4) program evaluation, 5) research involvement,
6) conditions affecting the pursult of gradugte work, 7)
student aspirations, as well as several other areas of con-

cern,
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Studies on Specific Aspects of Graduate Education

A review of the literature revealed that a number
of studies had also been done on specific aspects of grad=-
vate education, These aspects were personnel services, pro-
gram satisfaction, role relations, relationship between stu-
dent and advisor, admissions, course work, graduate success
or failure, and career preferences. A discussion of studies
related to each of these aspects follows in this section.

More than thirty years ago,

Straﬂgi argued that graduate students® problems indicated
the need for personnel services. The studied problems
related to decisions about continuation in graduate school,
planning a graduabe program, securing the greatest profes=
sional growth through graduate education, living in the uni-
versity community, mental-hygiene problems, and vocational
problems. In the discussion of a rationale for personnel
services, Strang referred to existing and recommended prace
tices with respect to a series of items. These were:
admission of students for graduate study, their orientation,
educational guidance, suitable individualized curriculum,
developmental records, student-faculty relations, faculty
advisor, guidance by faculty committee, special ecounselling
and remedial services, financial aid (scholarships, fellow=

ships, loans, part-time work), vocational guidance and

1Ruth Strang, “Personnel Services for Graduate Stu-
dents in Education,” Graduate Study in Education, Fiftieth
Yearbook, Part I, Nelson B, Henry s Chicago, Illinois:
National Seciety for the Study of Education, 1951, pp.83=114,
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placement, student-health services, housing, group exper-
iences for graduate students, and student-personnel pro-
grams in graduate schools of education,

1 also discussed student personnel services

Arbuckle
by referring to several aspects, most of which were similar
to Strang's., These were: evaluation and organization of
personnel services, selection and admission of students,
student orientation, vocatlional services and counselling,
religious services, health, housing and dining services,
student aid, and student group activities,

Program satisfaction. A second area of study was

satisfaction with graduate work. Gr@gg% for example, focused
his work on the levels of satisfaction, both academic and
non=academic, that are experienced by students within the
milieu of graduate education., The purpose of his inguiry

was to discover the extent to which satisfaction of grad-
uate students ig associated with the collegiality of faculty-
student relationships within the student®s own department,
the competitiveness of student-student relationships within
the department, and the discrepancy between what the student
expected graduate school to be like and the reality of grad-
uate school as perceived. A questionnaire was sent to 762
graduate students at a midwestern American university to

measure the follewing variables: 1) faculty-student

i

Student Personnel Services in

Dugald S. Arbuckle,

Wayne E Gregg, Graduate Student S'tlsf@ctiong
Academic and Non-Academie, Washington: American Educational

Research Association, February, 1971.
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relationships (collegiality), 2) student-student relation=
ships (competitiveness), 3) expectation=reality discrepancy
(ERD), %) academic satisfaction, and 5) non-academic satis-
faction, Of the wvarisbles in his study, Gregg found that
collegiality of faculty-student relationships was by far
the best predictor of voth academic satisfaction and non-
academic satisfaction as experienced by graduate students,
whether they were grouped by sex, department size, school
within the university, or degree objective. Competitive=
ness of student-student relationships and expectation=
reality discrepancy were consistently negative predictors
of both types of satisfaction.

In another study of program satisfaction among grad-
uvate students, Levine and Weitz™ surveyed students majoring
in psychology in two American universities by means of a
geventy-eight item questionnaire. The instrument questioned
overall satisfaction and a number of specific areas of pos-
sible satisfaction. These were: 1) factors intrinsic and
extringic to students' work, 2) primary career goals, 3)
foundation courses for all students, 4) grades, 5) present
university as choice of study, 6) importance and training
offered in certain professional skills, and 7) demographic

characteristics (sex, age, marital status, years pursuing

iEdward Levine and Joseph Weitz, “Job Satisfaction
Among Graduate Students: Intrinsic Versus Extrinsic
Variables,” Journal of Applied Psychology, Vol. 52, No. 4,
August, 1968, pp.263=271,
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graduate study, university financial assistance, distance
from residence to graduate school, university attended,
student status). The students also answered two open=-ended
questions concerning what they liked best and least about
graduate work. Levine and Weitz performed a factor analysis
on several items with which a graduate student might be
satisfied or dissatisfied. A major source of dissatisfac-
tion was found to be gtudent voice in influencing depart-
mental policy, although it varied according to sex of the
student. Satisfaction with independent thought and action
and voice in departmental affairs are more importantly
related to overall satisfaction for males than for females.
Satisfaction with faculty-student discussion was found to be
more highly related to overall satisfaction for females than
for males,

A third study on program satisfaction was conducted
by Skipperi at Miami University in 1972. One questionnaire
was sent to ninety-six applicants to obtain information on
geographic origins, place of undergraduate degree, intended
area of graduate study, grade point average, sex, financial
aid applicant and grant, and sources of information leading
to application. A second gquestionnaire was sent to 131 stu-
dents who had completed at least one year of graduate study

while holding an assistantship or teaching fellowship. This

Unlver31ﬁymof’0hlo9”1973¥vmnmmw
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agspect of the study focused on the degree of student satis-
faction obtained in educational programs, students® jJudg-
ments about the quality of career and personal advice
received from the faculty, and the kind of faculty model
they identified with., Based on his findings, Skipper con=
cluded that the vast majority of graduate students were
satisfied with their academic programs, and their personal
relationships with faculty and fellow students. Dissatis-
faction centered on the need for more knowledge and under-
standing about public affairs, developing a satisfying philo-
sophy of life, more and better academic advice, and career
information.

1 giq a study of the existence of

Finally, Graham
graduate student discontent to determine its relationship
to the emergence of departmental reform organizations and
to describe the aims and tactics of these activist organiza-
tions. The focus was on student reactions to academic con-
ditions. The findings revealed that one=fifth of the
Wisconsin graduate students were discontented with the aca-
demic environment. Dissatisfaction was expressed toward the
guality of departmental seminars, faculty gulidance and coun-
selling, the grading system, and opportunities for intel-
lectual development outside of an academic specialiy. Stu-

dents® rights were not given sufficient consideration;

1Rober‘t Hanson Graham, “CGraduate Student Discontent-
ment, Political Activism and Academic Reform: A Study of
the University of Wisconsin, 1966=1970% Ph.D. dissertation,
University of Wisconsin, 1972.
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graduate education was depersonalized; there was too
1ittle student influence on policy-making and decisions to
promote or dismiss faculty. Discontentment varied con-
siderably with the fields of study. Education, for example,
had a lower proportion of discontented students than the
mean figure of 22.5 per cent,

Role Relations. One important aspect of graduate
education is a student's relationship with professors,

1 gtudied role relations

peers and other individuals. Baird
of graduate students in six departments at one university
and four at ancther by means of a 242-item questionnaire.

As well as dealing with factual matters and background
information, the instrument measured the followings

1) relations with faculty (including clarity of faculty
expectations, clarity of basis for evaluation, clarity con=
cerning value of payoffs, psychological closeness of faculty,
general relations with faculty, legitimacy of faculty
demands, and power of individual professors), 2) general
aspects of the student role (including role difficulty,
rewards and sanctions for role performance, and personal
definition of performance), 3) relations with other stu-=
dents (including extent of supportive student groups,

countervailing groups and bandit student groups, and com-

petitive orientation toward other students, 4) relations

1Leonard L, Baird, “A Study of Role Relations of
Graduate Students,” Journal of Educational Psvchology
Vol, 60, No. 1, February, 1969, pp.15=21,
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with others outside the role (including interrole conflict
and conflicting reference groups, 5) internal reactions
(including psychological withdrawal, morale, person-role
confliet, role stress, and coping with academic demands),
and finally 6) outcomes or criterion variables (including
commitment and desire for academic positions).

One of the most striking findings was that students
always felt under stress no matter what the rest of their
role relations were like if the role relationships among
students were competitive., They did not, however, neces=
sarily experience great tension when they were required to
meet very difficult standards. Balird also found that the
greater interaction among graduate students, the greater
commitment is to their work. He concluded that the role
relations and general adaptation of students to graduate
school could be seen as a function of five variables.
These weres 1) the extent of student involvement in grad-
uate peer groups, 2) the rigor of academic demands, 3) the
degree of ambiguity and confliect in professors® demands,
L) the accessibility of the faculty, and 5) the degree of
tension the student experiences from these relations,

A second study reported in the literature dealt

i

with peer relations. Erbe  examined informal social rela-

tionships among graduate students by devising an index of

1William Erbe, “"Accessibility and Informal Social
Reletionships Among American Graduste Students,® Socliometrv,
Vol. 29, No. 3, September, 1966, pp.251=64,
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accessibility comprised of such factors as residence in
university housing, family responsibilities, and job in

the department. He hypothesized that physical proximity

is likely to lead to an acquaintanceship between two indi-
viduals which in turn is likely to become a friendship. It
was found that accessibility was related to the relative
breadth of acquaintance within the department and group
membership. Erbe concluded that accessibility was important
as a direct predictor of social relations among students.

One important aspect of

role relations is the student®s relationship with an advisor.
With its focus on talloring programs for individual stu=
dents, current education has made this relationship an
essential ingredient of graduate work.

It was this aspect of role relations that Stewarti
studied, The purpose of his gtudy was to identify and
examine graduate students® perceptions and attitudes toward
their advisor or committee chalrperson. A survey instrument,
including both semantic differential and short answer ques-
tions, was administered to eighty-one summer session grad-
uate gstudents in education at the University of Nebraska.
Most of the s%udenﬁs in the study did not have the oppor-
tunity to select their advisor. WNevertheless, Stewart found

that the respondents had a positive attitude toward their

iJames Wo Stewart, A Survev of Attitude and Percep-=
+ion of the Graduate Student of his Advisor or Committee
Chairman, University of Nebraska, August, 1969,
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advisor., A very high degree of trust and professional
security was indicated; a more personal identification with
the advisor developed as the student advanced in graduate
work.

Another aspect of graduate

student involvement in the university setting is the role
of teaching or research assistant whereby an individual
receives payment for services while studying. Dubin and

1 examined the role of the graduate agsistant in

Beisse
American higher education. They found that graduate stu=
dents had supplied the needed additional undergraduate
teachers. EBvery time an undergraduate student registered
for a course, for example, the chances were one in three
that a teaching assistant would be the instructor. In a
case analysis of Berkeley, Dubin and Beisse concluded that
assistants employed collective action to gain legitimacy
and professional prerequisites for their performance of
the teaching function.

An extensive study of graduate assistants at the

University of Minnesota was undertaken by Anderson and 5@rdi@@2

The goals were to describe present roles and functions of

graduate sssistants, to deseribe attitudes toward them

iROb@rb Dubin and Fredric Beisse, “The Assistants
Academic Subaltern,® Administrative Science Quarterlv,
Vol. 11, No. &, Marech, 1967, pp.521i=47,

2J®hn F. Anderson and Douglas R. Berdie, Gradugte
v _of Minnesota, Minneapolis:

Measufemenf'Serv1cesﬁﬁenter;MUnlversitywof Minnesota, 1972,
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held by specified groups, to describe how the assistant-
ships should be administered, to discuss problematic situa-
tions and to make recommendations regarding policies., By
means of questionnaires sent to various groups on campus
including graduate assistants, the researchers found that,
although problems exist, the students were generally satis-
fied with their appointments. The results also indicated
that the graduate assistants were not well informed about
existing departmental policies and procedures. One interest-
ing finding was that research assistants were more open to
faculty exploitation due to lack of formal policies regu-
lating their position. Several recommendations were made.
The need for clearer and more specific communication regard-
ing specific details of a graduate assistantship was stressed,
Policy revision, pre-service training and student involvement
in program development were other recommendations.

Nowlis et g;el also focused on the problem of how %o
provide more effective utilization and training of graduate
students as teachers. They formulated ten principles of
effective graduzte student teaching programs, advocating a
sequence of experiences in teaching, the development and
fostering of a climate of professional respect toward the
teaching assistant, and the development of effective eval-

uvation procedures,

1Vincemt Nowlis et al., The Gradugte Student as
?eggherg Washington, D.C.: American Council on Education,
968,
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Admissions. An individual must gain admission to
graduate school. A study on a very specific aspect of grad-
uate admissions appeared in the review of the literature.
Rossmanni surveyed graduate deans across the United States
in forty-three graduate schools and nineteen professional
schools to determine the effect of satisfactory-unsatisfactory
(S=U) grading on admissions. The respondents were asked whether
or not a record with a high proportion of S=U grades affected
a student’s chance for admission, and if so, in what way.
Secondly, in cases where a record had a high proportion of
S=U grades, they were asked what variable (standardized
tests, recommendations by faculty members, personal inter-
views, or general reputation of the undergraduate school)
was weighted most heavily when making admissions decisions.
Findings revealed that there was no general support for the
trend toward S-U grading. There was great divergency as to
the effect a high percentage of S-U grades would have on
student applicants and which variable was weighted most
heavily.

Course work. A major part of a graduate student®s

program consists of course requirements. Courﬁneyz described

1Jack E. Rossman, “Graduate School Attitudes to S-U
Grades,” Educational Record, Vel. 51, No. 3, Summer, 1970,

pp@ 310m3130

E, Wayne Courtney, A Report of the Individualized
Conﬁlnual Progress Approach to thewTeachln- of,Research
=) _at tate University, Menomonie, Wisconsins
Stout State University, August, 1969. :
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an experiment designed to determine what functional prob=
lems tended to develop under an individualized continual
progress approach when large numbers of students were
enrolled and where multiple instructional staff loads were
maximized., Conducted by surveying student reactions to
two courses, ‘the study was concerned primarily with moti-
vational patterns, work locad, and the way in which the stu-
dents reacted to individualized packaged instruction with
regard to their graduate education, In his report, Courtney
described the nature of instruetion (self-sequencing, self-
pacing, instructional packages, mastery learning, behavioral
objectives), background of students involved, nature of the
instruectional team, testing facility, student study time
and attitudes toward courses, and retention patterns., He
concluded that individualized continual progress instruc-
tion using instructional packages and mastery learning was
feasible and functional although there were some problems
involved. The main problem was the difficulty of the
instructional staff member to change role from lecturer to
personal consultant.

Another aspect of course work is the amount of con-
trol exercised by a depariment over the classroom policies
and procedures utilized by university professors. Bendig

and Heuntrasi explored the interrelationships among measures

iAe W. Bendig and Peter T. Hountras, “Anxiety,
Authoritarianism, and Student Attitude Toward Departmental
Control of College Instruction,” Journal of Educational
Psychology, Vol. 50, No. 1, February, 1959.
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of anxiety, authoritarianism, and attitude toward depart-
ment control among undergraduate and graduate students in
education. The data collected by means of questionnaires
administered to 109 undergraduate and 110 graduate students
indicated that the graduate students preferred less depart-
mental control of thelr professors and were lessg authori-
tarian than were the undergraduate students. There were no
differences on the anxiety scales,

One concern in grade

uate education is the student’s adjustment to graduate 1life
and subsequent completion of the program. Wrighﬁgl for
example, examined certain facets of the integration of grad-
uate students into the graduate school environment by con-
ducting interviews with 189 students in a large university.
Four broad types of factors were considered as determinants
to graduate success or failure., These were: 1) endowment
(academic background, work experience, health and financial
welfare), 2) motivation (existence, nature and strength of
current student motives to excel academically and certain
other motives), 3) accommodation to graduate school (stu-
dent adjustment in lelsure activities, friendships, employ-
ment, psychological adjustment to worries and tensions,
scholastic adjustments in terms of study habits, allocation

of “time, images of faculty, satisfaction with graduate

Leharies R. Wright, “Success or Failure in Earning
Graduate Degrees,” Sociology of Education, Vol. 38, No., 1,
Fall, 1964, pp.73-98,
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school), and 4) non-academic status (sex, age, nationality,
marital status, veteran status, socio-economic background).
In general, Wright found that social adjustment and inte-
gration into the department was consistently, and often sig-
nificantly, related to academic success on the doctoral
level. The variables were not generally related, however,
to success on the master®'s level., Few of the sixty-three
variables studies proved to be associated with suceess or
failure in earning either graduate degree.

A second study in this area was conducted by

1 who examined the relationships which

Friedenberg and Roth
successful graduate gtudents in the social sciences esta-
blish and maintain with their university in contrast to
those esgtablished and maintained by manifestly unsuccess-
ful students. Although they ccnsidered such factors as
psychological ones (motivation, emotional maturity, ego-
strength, personality), social factors (class origin,
mobility drive, financial resources, vocational objective),
and intelligence, the researchers maintained +that success
or failure is a relationship, not an attribute; it is a
flexible process of relating one’s self to graduate school,
influenced by what the school is like as well as what the
student is like, of which personality and perception,

anxiety and defense, are all involvedsz In order to study

sitvs A Studv of Successful and
udents, Chicagos University ol

ChlcagOMPTess;"195j;“w~~ 10
2&;‘;@‘;@ 3 pe5e

1Edgar Z Frledenberg and Julius A, Roth, Self-
tion in % t
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and compare the different kinds of relationships between
graduate students and a university, Friedenberg and Roth
developed a group of cards for sorting whereby different
individuals could be grouped on the basis of +their percep-
tions as supplemented by recorded interviews,

The main clusters of individuals identified in the
study were Group A, consigting of successful students who
indicated close conformity, Group B, a cluster of unsuccess-
ful students who showed assistance and masochism, Group C
gtudents, both successful and unsuccessful, who were charac-
terized by tough-mindedness, benevolence, and self deter-
mination, and Group D, those who expressed intense satis-
faction with intellectual activity but drifted emotionally.
A Tifth group of graduate sbtudents was the most conspicuous
because they were characterized by conformity and contine-
uous control, fear of impulsivity and choice, and inability
to set a term to their own program of activities. The two
researchers concluded that the disorder in graduate students
arises from the anxiety of the unsuccessful over their pro-
fessional and economic future., They claimed that at issue
is the failure o get a decent job in order to define one's
identity in society. They recommended the inclusion in
each department of a course in which the conditions of 1life
available to the holder of the doctorate be discussed and
also the broadening of the university's base of local con-
tacts for placement of students upon graduation. To sum=

marize, Friedenberg and Roth found the most common
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characteristic among unsuccesgsiul graduate students to be
the feeling on the part of the students that the university
was the active agent and they the passive beneficiary in
their relationships; the successful students,on the other
hand, were active in thelr interpersonal relationships.

Career preferences of graduate students. An issue

related to graduate students® aspirations upon completion

1 discussed data on

of their program is employment. Davis
the career preferences of 2,842 graduate students enrolled
in the arts and sciences in 1958. The following areas were
reviewed: 1) preference Tor research activities or teaching
assignment, 2) type of employer, 3) academic and personal
background characteristics of respondents, and 4) student
attitudes and values. It was concluded that there were
strong differences between students in different fields of
study in their preference for teaching or research, but
career preferences involved several dimensions, not just
attitudes toward a specific occupational title. Background
characteristics played a part prior to admission to grad-
uate departments, resulting in a socially homogeneous group.
Finally, two clusters of atititudes and values could be
delineated, The Tirst was an “artistic temperament® and

"drive toward self-expression” characteristic of the

research-minded student, regardless of field of study.

James A, Davis, Career Preferences of Graduate
tudents, Chicago: National Opznlon Research Center,
Chlcaga University, April, 196
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The second was an orientation toward the secular=liberal-
intellectual circle, characteristic of students attracted
to academia,

Go%ﬁliebi also examined the results of the same
national survey of 2,842 graduate students to investigate
how ‘these students, who were at different stages of social-
ization and career commitment, varied in respect to certain
values and attitudes. He concluded that students do alter
their career preferences as they progress through their
professional training. The data suggested that a form of
anticipatory socialization is in operation causing students
to prepare for their postgraduzste careers.

Summarv. The review of studies on specific aspects
of graduate education indicated that there was a consistent
pattern in the aspects selected. Many of them fell into
broad categories, three of which weres 1) program, 2) student-
advisor relations, and 3) other concerns. ZEach of these areas
could further be delineated to include several specific items
for research purposes. Very little research has been done
on Master degree programs, specifically the Master of
Education program. Researchers have focused on doctoral
degree programs in their attempts to situdy graduate educa-
tion. Also it would appear that no research on graduate edu-
cation has been done in Canada as revealed by the review of

the literature.

1Dav1d Gottlieb, “American Graduate Students: Sone
Characterlstlcs of Aspiring Teachers and Researchers,”
Educational Psvchology, Vol. 52, No. 5, October,
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VIIT. SUMMARY

In the discussion of graduate education in the
gsecond part of this chapter, specific research in the
literature was identified and discussed which focused on
certain aspects of graduate education. First, a number of
major studies conducted in the United States were reviewed;
secondly, studies on specific aspects of graduate work were
presented. The identification and analysis of such research
provided a basis for the selection of three areas to be
studied in the Master of Education degree program at the
Faculty of Education, University of Manitoba., These weres
1) program, 2) student-advisor relations, and 3) other con-
cerns., DBased on the review of the literature, each of these
areas was further delineated into a number of specific items
for purposes of developing a guestionnaire.

The selection of three areas for study is illus-
trated in Figure 2. General concern with graduate educa-
tion today raised many questions about related problems and
issues., Based on a review of the literature, a first
screening of ideas identified many aspects of graduate
education that could be examined. A second screening further
delineated those areas appropriate to the Master of Education
program at the University of Manitoba. A final screening
identified three areas as researchable and the specific
items within each area upon which to base the development

of a questionnaire. In each of +the three screenings, the



72

UOTINQIIIU0D urxSoxd

ooToyD weadoad

uoT3oTdwod wexSoad
drysiuelsISse yoieasox/Suryseel
s30e3u00 dnoid TeUIolXO

$1083U0D Tejusuniedopialut
SUOTIBTSI JUSPN]S-UOTIBIISTUTWPR
suoTlerax Joad

SUOT3BISI JUSPNIS-JILIS

SUIODUO)) 1820

JOSTAPE JO odusurojiad
JOSTAPE JO UOT3OUNJ
JIOSTAPER JO o3ueyd

a3ueyd 9pniTiiB S,3USPNIS
I0STApPE 3TM dTysuoTieax
JIOSTAPE UT 9DUSPTFUOD
JIOSTAPE JO UOT]D9TOS

SUOTIBTOY JIOSTAPY-1USpPNIS

wolsAs 3urpead

wexs oATsuayaxduod
UYOIBOSO1/STSO]

MIOM 9SIN0D
UOTJBULIOJUT JO S92INO0S
UOT1BIUSTIO

sototT0od UOTSSTWPE

wexsoxd

STqBYDIBISaL SB
SBOIB JO UOTIEBITITIUSPT

SUTUSSIDS PIATY],

uoTleONpg JO A3Tnoeg
‘ureadoxd ‘pg i UT
SBoIB JO UOTIEBDTITIUSPT

SUTUSSIDS PUODSG

poIpnis oq 01
- s3oedse Jo UOTIBDIFTIUSP]

QINIBISITT OY] JO MOTASY

AQNLS ¥0d
SVERIY 40 NOIIOHTHS
¢ HMOTA

SOOTOY) 93 TUTFUT
SANSSI NV SHETE0Ud
NOTIVONQE  HIVAVYD

SUTUS9IDS 1SIT]



73
review of the literature provided a rationale for selec-
tion.

Because this study involved the measurement of atti-
tudes, it was also necessary to review the literature
dealing with attitude measurement techniques with emphasis

on the use of a questionnaire as an instrument for research.
IX., MEASUREMENT OF ATTITUDES

This section reviews attitude measurement techniques
in order %o support the survey of graduate students® atti-
tudes toward selected areas of the Master of Education
degree program. Reference is made to a definition of atti-
tudes, different methods of measuring them, examples of the
use of a questionnaire in studying attitudes, and the design
of a questionnaire,

Attitud

There are several definitions of attitudes. Wiechmann

1 maintained that three general orientations of

and Wiechmann
attitudes seem to have merged from the many definitions.,

These are: 1) attitudes as emotional stereotypes, 2) atti-
tudes as products of intellectualization or cognition, and
3) attitudes as behavior determinants. They wrote that two

opposing points of view seem to exist among empiricists and

researchers concerning the nature of attitudes., Some contend

1Gerald He Wiechmann and Lois A. Wiechmann, “Multiple
Factor Analysis: An Approach to Attitude Validation,” The
Journal of Experimental FEduecation, Vol. 41, Spring, 1973,
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that attitudes are highly specific and as numerous as the
persons, ideas or objects to which people respond. Others
such as Likert view atiitudes as a number of isolated dis-
positions which are general in nature. Wiechmann and
Wiechmann concluded with the following definition of atti-
tudess “psycho=biological constructs through which the
human organism perceives persons, objects, and ideas, inter-

acting with them in affective, cognitive, and behavioral

ways.®

Different methods of measuring attitudes include the
interview, observation, and examination of recorded informa-
tion, and the use of a questionnaire. The review of the
literature pertaining to graduate education supported the
use of a questionnaire as the research instrument in this
study., All of the studies involving a large number of
respondents employed a questionnaire to cover many aspects
of a graduate program.

Many writers have discussed the pros and cons of the
use of a questionnaire in research. Selltiz et @;9@1 for
example, detailed the advantages including features such
as cost, sample size, anonymity, and uniformity of replies,
Moursundz summarized the reason for using a questionnaire as

follows: 1) ability to plan ahead of time in order to cover

iSe?ltlz et al., Research Methods in Social Relations,
Toronto: Holt, Rinehart and Wlnsﬁon9 1959, DP.238.
2 .
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all important questions, 2) consideration of effects of
different wording and order of questions, 3) uniformity of
questions for comparable data, and 4) collection of large
amounts of data. These reasons were applicable in this
study.

As already noted in the

review of the literature, there were many examples of the
use of the questionnaire in the study of attitudes., Three
other studies are discussed here to illustrate the use of
various scales in a research instrument. Sorensen gt @;@gi
using a questionnaire developed by Tannenbaum and Kahn,
asked students to indicate the amount of influence exer-
cised by the administration, faculty, students, and the
Black Students® Association in an attempt to determine stu-
dent perceptions of the distribution of power in colleges
and universities. Respondents were asked To indicate the
amount of influence exercised by each group by checking
one of Tive statements (Likert scale).

In a second example of the use of attitude scales
in a questionnaire, Conley and 0°Rourke? examined changes
in attitude that had occurred or were occurring among upper
class students on campus at the University of Illinois

(Champaign-Urbana). The assessment of attitudes of both

1Peter F. Sorensen et gl., "Student Perceptlcns of
University Power Structuregw Tgewf yurnal of 1G ¢ ongl
Research, 66, January, 1973, p.195.

2John A, Conley and Thomas W. 0'Rourke, "Attitudes
of College Students Toward Selected Issues in Human
Sexuality,® The Journal of School Health, Vol., XLIII, May,

1973, p.286,
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sexes toward selected current sexual tepics was done by
means of forty Likert Scale attitude items relating to

several topical areas.

1 of the attitudes

A final example was Rafky's study
of black professors toward black studies and black students
with the additional comparison of the sentiments of a greup
of white faculty. Rafky used a precoded questionnaire to
survey attitudes on scales designed to collect the necesgsary
datea.

The review of the literature failed to locate any
suitable instrument for use in this study. For example,

Shaw and Wrightg compiled a number of attitude scales which
they thought would prove most useful in meeting the current
research needs and in providing a common base of instrumens=
tation for the purpose of comparing research results, Scales
for measuring attitudes toward educational institutions
included a faculty morale scale for institutional improves
ment, an attitude scale toward college fraternities, a high
school ztbitude scale and attitude scales toward education
and school courses. Shaw and Wright noted that there are
very few scales to measure attitudes toward specific educa-
tional and legal institutions, despite the importance of

these institutions in =2 complex, highly organized society.

lpavid M. Rafky, "Attitudes of Black Studies Faculty
Toward Blaek S%udentSs A National Survey,” Journal of
: sonnel, Vol. 14, January, 1973, p.25%.

MarV1n Eo. Shaw and Jack M. Wright, Scales for the
n Attitudes, Toronbto: MeGraw=Hill, 1967.
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Because there was no suitable instrument located in the
literature for use in this study, a questionnaire had %o be
developed to ascertain graduate student attitudes toward
selected aspects of the Master of Education degree program,
University of Manitoba.

Certain considerations are

basic in the design of a questionnaire, specifically an
attitude measuring instrument. ILehmann and Mehrensi pre=
sented seven basic questions to be considered. These ques-
tions related to such items as directions, wording, rele-
vance of guestions, and recording of responses. M@Ashamz
listed five samples in his discussion of the development of
a data=gathering instrument in order to illustrate the
general concept of guestionnaire design.

Other writers mentioned several items, Moursund93
for example, referred to questionnaire wvalidity and relia-
bility, vocabulary and general language usage, definition
of terms, and respondent’s anonymity. Selltiz et @;@4 gave
a lengthy guide for questionnaire construction, including
examples to illustrate the check list of points to be con-

sidered. Finally, Rumme15 discussed the desgign of a

Irvin J, Lehmann and William A. Mehrens, Educztion
Regearch: Readinegs in Focus, Toronto: Holt, Rinehart and

Wlnsﬁon;'197i} .99,

2Hildreth H. McAsham, Elements of Educati
h, Toronto: MeGraw=-Hill, 1963, p.90.

BJanet P, Moursund, op. cit., PP.49=53,

“Selltiz ef al., oD. gite, DP.552-57%.
Je Francms Rummel, An ) L0010
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guestionnaire by reference to types of questionnaire items,
their construction and try-out, and instrument format and
length.

The review of the 1iteraturé on the measurement of
attitudes provided the necessary background for the design
of a questionnaire to be used in this study. For example,
Shaw and Wrighﬁi reiterated several aspects of scale con-
struction by discussing the properties of attitude scales
and some problems associated with the determination of these
properties, standards methods of constructing attitude seales,
and some special methods of attitude measurement.

Finally, Edwardsz

summarized suggestions made by
Wang, Thurstone, Chave, Likert, Bird, and Edwards and
Kilpatrick regarding various informal criteria for editing
statements to be used in the construction of attitude scales.
These criteria dealt with such matters as interpretation,
length, and clarity of statements, use of double negatives,
and sentence structure.

Based on the literature related to attitude measure=
ment, it was possible to design an instrument for determina-
tion of graduate students® attitudes in this study. The

o

development of such a gquestionnaire is described in Chapter III.

1
Pp.15=32,

Zpllen L. Edwardsg Techniques
Construction, New Yorks ApplenanmCenﬁuerGrofusg 1957,
Ppe 13"“1 ]

Marvin E. Shaw and Jack M. Wright, op. ¢it.s
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X. SUMMARY

The purpose of this chapter was to develop a rationale
for thie study through & review of the literature., Graduate
education and related problems and issues today as well as
graduate programs and chenge were discussed, Next the litera-
ture dealing with attitudes of students toward graduate work,
and regearch on specific areas of graduste programs were
presented a2s a basis for the selection of the aspects of the
Master of Eduecation degree program, University of Manitoba,
to be studied. Attenticn was also glven to literature on the
measurement of attitudes by means of a guestionnaire,

Many individuals have expressed concern with graduate
education teday. One such person is the graduaste student. It
is appropriate that the characteristics and attitudes of
graduate students in education be explored, specifically the
students enrolled in the Master of Education degree program
at the University of Manltoba., The review of the literature
supperts the study of selected areas in graduate education.
Three areas of major concern and importance identified for
this study weres 1) Program, 2} Student-Advisor Relations,
and 3) Other Concerns,

The related literature alsc upheld the use of a
guestionnaire to determine graduste student characteristics
and attitudes toward the Master of Education degree program,
Due to the lack of a suitable instrument, 1t was necessary to
develop 2 questionnaire for use in this study. The next
chapter describes the stages involved in its development and

other research procedures,



CHAPTER 11X
RESEARCH PRQCEDURES

The main purpose of this study was to examine the
Master of Education program at the Faculty of Education,
University of Manitoba, by a survey of graduate students

enrolled in the program from July, 1973 to April, 1974,
'''' Aspects of the program to be studied were established by a
review of the literature and were subsequently incorporated
into a questionnaire., Responses to the questionnaire by
graduate students formed the data base of the study. In

this chapter, the research procedures are deseribed,
I. INSTRUMENTATION

The guestionnaire developed and used in this study

(see Appendix A) was designed to obtain information about
""" attitudes toward the Master of Edueation program, Faculty

of Eduecation, University of Manitoba. Because a survey of
existing scales for messuring graduate students® attitudes
failed to locate any instrument or combination of suitable
instruments which would adequately serve the purposes of
this study, a questionnaire was developed.

The first stage in the development of +the instrument

was a thorough review of the literature to determine the

areas to be studied. These were: 1) Program, 2) Student-
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Advisor Relations, and 3) Other Concerns., Specific aspects
to be included in each of the three areas were also delin-
eated. The second phase consisted of an item analysis of
the questionnaires used in other studies to determine items
applicable in this study. Thirdly, the guestionnaire was
constructed from an item pool derived from two sources,
These weres 1) reputable research, and 2) the researcher’s
personal experience as a graduate student. The questionnaire
was then submitted to a panel of reviewers for possible
changes in item construction and format. The panel of %en
educators consisted of one staff member and one graduate of
the Master of Education program in each of five departments
at the Faculty of Education, University of Manitoba. The
reviewers examined the instrument for style, understanding,
and interpretation of questions, Based on the tabulation
and analysis of the data from the panel, a number of revie-
sions were incorporated into the questionnaire.

The final version of the guestionnsire had three main

sections, EBach section was to be completed by all respon-
dents.

I congisted of a series of questions designed

to obtain demographie information. It included questions
regarding the respondent’s sex, age, occupation during the
1973=74 academic session, educational background, experience
in education, marital status, family responsibilities, major
department, area of specialization in M.Ed. program, route

to M.Ed. degree, stage in program, attendance at 1973=74
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sgssion, greatest distance travelled to attend session,
major reason for taking program, major reason for studying
at this faculty, person influencing student most to enter
program and during program, aspirations upon completion, and
financial assistance received. This section was answered by
checking replies to most questions in order to facilitate
tabulation and analysis of responses.

tion I contained three parts. The gquestions were

designed to elicit attitudes toward A) Program, B) Student-
Advisor Relations, and C) Other Concerns. In this section of
the guestionnaire, respondents reacted to most questions on a
five-point scale,

t A was to gather infor-

The purpose of Section IT
mation about student attitudes toward the program requirements
of the lMaster of Education program. It consisted of ques-
tions on attitudes toward admission policies, orientation %o
the program, sources of information, course work, thesis or
research paper, comprehensive exam (oral or written), and
grading system.

Section II, Part B of the questionnaire gathered

information about attitudes toward a student’s graduate
advisor. The specific aspects examined were selection of
advisor, confidence in advisor, relastionship with advisor,
change in student®s attitude, change of advisor, function
of advisor, and advisor®'s performance.

Section II, Part C was designed to gather information

about attitudes toward other concerns in graduate work. The



83

guestions focused on peer relations, student-staff rela-
tions, student-administration relatiens, interdepartmental
contacts, external group contacts, teaching/research
assistantships, completion of the M.Ed. program, choice of
program, and contribution of program.

Section III of the questionnaire consisted of a
series of open-ended questions to allow the respondent to
comment in depth. It included questions regarding recom=
mendations on most urgent changes needed, overall attitude
toward the Faculty, main factor influencing this attitude,
atmosphere in the student’s department, departmental goals
and policies relating to M.Ed. program, department’s staff-
student relationships, financial support of graduate stu-
dents, course offerings, technique(s) of instruction, pos-
sible innovative or altermate M.Ed. program(s), biggest

"beef" and "bouquet”, and any other general comments.

IT. SAMPLING PROCEDURES

The respondents in this study were all graduate stu-
dents registered in the lMaster of Education program at the
Paculty of Education, University of Manitoba, during July,

1973 to April, 1974. This was a time referenced sample of

the total graduate student population registered in the

degree program between 1969 and 1974. This group, hereafter
referred to as the population, consisted of students in various

stages of the program: those taking courses, those working
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only on a thesis, and those registered in the M.Ed. program
doing neither at the time of the survey., It contained both
full=time and part=time students identified by a thorough
search of files at the Faculty of Education main office and
the Faculty of Graduate Studies office, University of
Manitoba. Table & outlines the total number of graduate
students in the population. Of the 572 students registered,
123 (21,530 per cent) were enrolled in the Department of
Curriculum: Humanities and Social Sciences, ninety=-nine
(17.31 per cent) in the Department of Curriculum:
Mathematics and Natural Sciences, 132 students (23.08 per
cent) in Educational Administration, eighty-eight (15.38
per cent) in Educational Foundations, and 130 students
(22,73 per cent) in Educational Psychology. As a result of
purification of the population for this study, a complete
list of graduate students in the Faculty of Education was
compiled. This was a required activity because of the many
discrepancies in the published statistics of the University
of Manitoba.

The total population was also divided into full-time
and part-time graduste students for analysis. As shown in
Table 4, the full=time students numbered fifty=two and the
part=time students totalled 520. 1In order to arrive at a
substantive group of full-time students in the population,
it was decided to include any student in the population for
this study who had been a full=time graduate student pre-

viously from the years 1969-70 to 1973=74 at the Faculty.



Table &
Distribution of Students Registered in the NMaster of

Education Program, University of lanitoba, July 1973 =~
April 197%, Ly Department and Full-Time and Part-Time Status

Department Full~Time Part-Time Total

Students Students Population

n=52 ne520 n=572

£ % T b £ %
Curriculum
Humanities and
Social Sciences 15 28.85 108 20.77 123 21.50
Curriculum:
Mathematics and :
Natural Sciences 6 11,54 93 17.89 99 17.31
Educational
Administration 12 23.08 120 23,08 132 23.08
Educational
Foundations 7  13.46 81 15.58 88 15.38
Educational
Psychology i2 23,08 118 22,69 130 22,73
*frequency

Table 5

Distribution of Responses to Questionnaire

by Department

Total Total
Population Respondents
Department f* % £ Z
Curriculums
Humanities and
Social Sciences 123 21,50 90 15.74%
Curriculums
Mathematics and
Natural Sciences 99 17.31 7?7 13.46
Educational
Administration 132 23.08 118 20,63
Educational et
Foundations 88 15.38 58 10,14
Educational
Psychology 130 22,73 100 17.48
Total . 572 100,00 L3 77.45

&
frequency
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A Tinal total of fifty-two students was determined by a
combination of 1) responses to Question 3, Section I of the
questionnaire, 2) a search of the files of active and
inactive students from 1973-74 at the Faculty of Education
main office, and 3) a search of the files of zctive and
inactive students and 1973-74 graduates at the Faculty of
Education main office. Table 4 presents az descriptive sum-

mary of the full-time and part-time students by department.
ITI, DATA COLLECTICN

The guestionnzire was mailed to the 572 graduate
students in May, 1974, with a follow=up questionnaire to
nonsrespondents two weeks later, and a third reminder in
another three weeks as outlined in Appendices By, €, and D,
The percentages of responses at each of the three mailings
is shown in Figure 3. The total number of responses was
Lu3, a rate of return of 77.45 per cent,

Table 5 shows the distribution of responses by the
five deparitments within the total population of graduate
students., 0Of the 123 students in Curriculum: Humanities
and Social Sciences to whom the questionnaire was sent,
ninety replied. Seventy-seven of the ninety-nine students
in the Department of Curriculum: Mathematics and Natural
Sciences returned questionnaires; 118 of the 132 students
in Educational Administration; fifty-eight of the eighty-
eight students in Educational Foundations; and one hundred

of the 130 students in the Department of Educational Psychology.
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A number of reasons may have accounted for the lack
of response from 22.45 per cent of the population., Comments
written by several graduste students who answered the gques-
tionnaire or returned it blank (see Appendix E) support the
following arguments. The questionnaire was mailed in May,
a time when educators are busy with preparation for school
closing. Some may have been indifferent to the topic or
questionned the value and nature of the instrument. Other
students may have been concerned about anonymity of the res-
ponses, Another reason may have been the students’® hesi-
tancy to comment on the program since they were in its early
stage. A survey of the non-respondents, however, did not
support the idea that the longer an individual had been a
graduate student, the less likely that person would respond
to the questionnaire. As shown in Table 6 and Table 7, most
of the non-respondents (63.57 per cent) began the program
in 1972 or later. Of the full-time students who didn’t res-
pond, nine (64,28 per cent) began in 1972 or later., Almost
fifty per cent of the non-respondents had completed their
course work, but only 6.98 per cent had completed a thesis,
Nine students (6,98 per cent) who graduated in 1973=-74 did
not answer the questionnaire. Finally, there may have been
a general apathy toward the completion of a questionnaire,

regardless of content, by some students,



Table 6 89
Descriptive Summary of Non-Regpondents’

Stage in Program by Department

Curris Hum. Curris Math.

and and Educ, Educ. Educ, Total
St;ggdin Soc. Sci.1 Nat.Scl.2 Admin.3 Found.“ Psych.5 Non-Respondents
Proéraé =33 n=22 nmil . n=30 =39 n=129
. £ % £ % £ A L % £ % £ %
1. Year filrst
regisiered in
M.Ed. program
a) 1974 0 i L,55 0 1 3.33 0 2 1.55
b) 1973 15 L45.46 8  36.36 s 35,71 11 36,67 15 50.00 54 L1.86
c) 1972 8 2,24 2 9,09 2 14.29 L 13.33 10 33.33 26 20,16
d) 1971 6 18.18 6 27.27 2 14,29 4 13.33 ¢} 18 13.95
&) 1970 2 6.06 4 18.18 L 28,5 7 23.33 3 10.00 20 15.50
£) 1969 1 3.03 o} 1 7.1 1 3.33 1 3.33 & 3.10
% iggg g g k.55 0 1 3.33 0 2  1.55
0 [¢] 1 . 1 .78
B 12€% or roax 7
earlier 1 3.03 4] 0 i 3.33 o] 2 1.55
2. Course
completed
yes 20 60,61 i3 59.09 7 50,00 i0 33.33 13 b3.33 63 48,84
no 13 39.39 9 40,91 7 50,00 20 66.67 17 56.67 66 51.16
3. Thesis
completed
yes i 3.03 1 k.55 0 3 10.00 L 13.33 9 6.98
no 32 96,97 21 95.45 14 100,00 27 90,00 26 86,67 120 93.02
&, Graduated
during 1973-74
yes 3 3.03 i k.55 o} 3 10.00 L 13.33 9 6.98
no 32 96,97 21  95.%5 1% 100.00 27 90.00 26 B86.67 120 93.02
dourriculums Humanities and Social Sciences “gaucational Foundations
2Curriculums Mathematics and Natural Sclences éEducational Psychology
Educational Administration frequency
Tadblie 7

Summary of Non-Respondents’ First Registration,
Full-Time Students by Department and Year

Year first registered

Department 195070 1970-71. 1071-72_ 1972-73 _1973-7%
Curriculums
Humanities and
Social Sclences 0 0 0 i 2
Curriculums
Mathematics and
Natural Sciences [ (¢} [ o] 0
Educational
Administration o] 0 2 0 0
Educational )
Poundations 4] 1 0 2 i
Educatioﬁal
Psychology 0 i i 2 1

Total 0 2 3 5 y
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IV. DATA ANALYSIS

The data from the returned questionnaires were
transferred to computer cards to faclilitate statistical
analysis. Treatment of the data was as follows. Content
analysis was used fto analyze the responses to Section IIT
of the questionnaire which consisted of a series of cpen=
ended questions. This method has been used for many years
as “a research technique for the objective, systematic and
gquantitative description of the manifest content of com-
municaﬁion@“i Runkel and McGrath defined it as “the task
of extracting data from natural language obtained either in
written or oral fsrma“z Studies involving the use of con-
tent analysis as a research technique included those by

Jeffare593 Gut“‘tem‘f;zaag,@LL Lucietﬁoy5 and Zimmer and Gowleseé

13 Berelson, "Content Analysis,® Handbook of Social
olozy, Vol. I, G. Lindzey, editor, Reading, lMassachusetts:
Add.LsomaWesleyg 1954, p.489,

ZPB Je Runkel and J. E. McGrath, Research on Humaj
Behavior, Torontos Holt, Rinehart and Winston, 1972, p.361,

3Dav1d Jefiaress A Des

e _Studyv o
s PheDo dxssertatlong

Un1verszty“of“Alberta§WV§7§“;

@Ma Guttentag, “Social Change in a School: A Computer
Content Analysis of Administrative Notices,® Journﬁmwww
School Psvehologv, Vol. 9, No. 2, 1971, np@?9i 200,

5L@ Lo Lu01ettag The Verbal BehaVlef o$ Educatlemal
Administrators: An Analvsis of the Lansuage of Schoo.
Principals, Final Revort. Decem‘ber9 i969, ERIC 057 lge,

6Je M. Zimmer and K. H. Cowles, “Content Analysis
using FORTRAN: Applied to Interviews Conducted by C. Rogers,
F. Perls, and A, Ellis, “Journal of Counselling Psychology,
Vol., 19, No. 2, 1972, pp.i6i=166,




o1
Jeffares, for example, used content analysis to study var=-
ious components of teacher curricular plans. Guttentag
investigated social change in a school setting by analyzing
administrative notices; Lucietto studied administrators’®
behavior through content analysis of language patterns,
Finally, Zimmer and Cowles used a computer program to analyze
counselling sessions by means of content analysis.

Based on techniques described by Kerlingergi a con=
tent analysis of the responses in this study was done by
the use of word and theme quantifieation. 4 three-rank
seale of positive (1), neutral (2), and negative (3) was
uged for Questions 2 and 3 of Section IIT, Words which had
2 positive connotation in the context of the sentence were
given a positive ranking; words having a negative conncta-
+ion in the context of the sentence were ranked negative.
Words not falling into either category were given a neutral
ranking.

One way anzlysis of variance was used to determine the
significance of the difference between the responses of
Section II of the questionnaire and the variables of Section T.
It is considered one of the most powerful and widely used

statistical technigues for such purposes. Keriiﬂger§2 for

i?red N. Kerlinger, Foundations in Behavioral
Research, second edition, Toronto: Holt, Rinehart and
Winston, Inc., 1973, P.525.

2

Tbid., p.148,
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example, claimed that there is no better way to study
research design than through an analysis of variance approach,
and that it is an important method of studying differences.

1 described the use and interpretation of one-way

Pophan
analysis of variance as a popular statistical method for
simultaneously testing for significant differences between
means of two or more groups. Analysis of variance thus per-
mitted the comparison of group means in a single statistical
test for purposes of this study,.

Chi square analysis was used to detect significant
differences on nominal data in Section II. The chi=square
test applied in this study because of its wide use for
application to nominal dataez

Treatment of the data therefore involved inferential
analysis., It was concluded that the use of this analysis
would permit more discrete determination between those
findings which appeared to be important as compared with
those having statistical significance. A second reason for

the use of inferential statistics was to give a better base

for a projection beyond the population studied.

V. SUMMARY

A description of the research procedures used in the

study has been presented in this ¢hapter. A questionnaire

Educational Statistics: Use and

lw. James Popham, Educational Statisti
i Harper and Row, 1967, p.176.

Interpretation, New York:
Ibid., pP.288,




93

was developed and used to obtain information about graduate
students® characteristics and attitudes toward the Master of
Education program, Faculty of Education, University of
Manitoba., It was mailed to all students registered in the
program from July, 1973, to April, 1974, resulting in a
77.45 per cent return, Treatment of the data consisted of
one=way analysis of variance to determine differences in
perception among various groups within the population, chi=
square analysis to detect significant differences in nominal
data, and content analysis to interpret the responses to a
series of open-ended questions. In the next chapter, a
discussion of the overall response patterns and the analysis

of data is presented.



CHAPTER IV
ANALYSIS OF DATA

The purpose of this study was to determine the demo-
graphic characteristics and the attitudes of graduate stu-
dents in the Master of Education program toward specifiec
aspects of the Master of Education degree program, Faculty
of Education, University of Manitoba. As outlined in
Chapter I, four research preblems, related research ques-
tions and hypotheses were considered in the sﬁudyei This
chapter deals with the four research problems and questions,
and the testing of the hypotheses,

A description of the overall responses patterns to
the questionnaire and the statistical treatment of the
data are presented. The first section of the chapter pro-
vides a descriptive summary of the responses to the three
sections of the guestionnaire, including the results of
content analysis of data in Section III. The second section
of the chapter centains the results of the statistieal
analysis of the data by means of one-way analysis of
variance and chi-square analysis. The third section pre-
sents an interpretation of results and basic issues related

to this study,.

1p6 @@
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I. DESCRIPTIVE ANALYSIS OF DATA

In order to determine the demographic characteristics
and the attitudes of graduate students in the Master of
Education program toward specific aspects of the Master of
Education degree program, four research problems were con-
sidered. The first research problem was the identification
of the demographic characteristics of the studied graduate
student population. The purpose of Section I of the gues=
tionnaire was to provide data to answer the first related
research question: “What were the demographic character-
istics of the studied graduate student population?”® This
information facilitated the treatment of data in one=way
analysis of variance programs discussed in the next section
of this chapter, and alsc provided data for program assesg-
ment and improvement dealt with in the third section,

The research hypothesis tested was:

There is a discernible pattern to the
demographic characteristics of graduate
students in the Master of Education
degree program, University of Manitoba.

Each of the following variables was
treated for interpretation as a sub-
hypothesis for determining the accept-
ance of Hypothesis 1: sex, age, occupa=
tion during the 1973-74 academic session,
educational bagkground, experience in
education, marital status, family res-
ponsibilities, major department, area

of specialization in M.Ed. program,

route to M.Ed. degree, stage in program
(course work, thesis proposal), attendance
at 1973=-74 session, greatest distance
travelled to attend session, major reason
for taking program, major reason for
studying at this Faculty, person
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influencing student most to enter pro-
gram and during program, aspirations
upon completion, financial assistance
received, and student status (full-
time, part-time).

The second research problem involved the determina-
tion of graduate students® attitudes toward specific aspects
of the Master of Education degree program. The purpose of
Section II and Section III of the questionnaire was +to
answer the related research question: “What judgments did
the graduate students hold concerning specific aspects of
the Master of Education degree program?” Section II pro-
vided the necessary data, together with that obtained in
Section I, to identify differences in perception toward the
M.Ed. degree program. These differences are discussed in
the second part of this chapter. Responses to Section II

also contributed to program assessment and improvement to

be developed in the last section of Chapter IV.

This part of Chapter IV addresses itself to the
research question: “What were the demographiec character-
istics of the studied graduate student population?® It
deals only with the responses to Section I of the ques-
tionnaire,

A summary of the responses to Section I by the five
departments and the total population is given in Table 8.
The five departments were: 1) Department of Curriculum:
Humanities and Social Sciences, 2) Department of

Curriculum: Mathematics and Natural Sciences, 3) Department



Table 8
Distribution of Responses to Questionnaire, Section I,

Demographic Information by Department

Curris Hum. Curri: Math,

S ang R tand .2 Agdgc.B Educ.u Educ.5 Total
oc. Sc at. Sri, min, Found., Psych. Population
Question n=99 n=772 n=118 n=58 n=100 Bl
L# A £ % £ % £ % by % £ %

1. Your gex

a) female 27 30.00 8 10.39 11 9,32 6 10.35 38 38 S0 20.32

b; male 55 61.11 66 85,71 10k 88,14 4o 84,48 52 52 326 73.58

¢) no answer 8 8.89 3 3.90 3 2.54 3 5.17 10 10 27 6.10
2, Your gge

a) 25 years or ’

younger 0 2 2.60 1 .8 1 1,72 2 2 6 1.35

b) 26-30 years 17 18,88 21 27,27 24 20.3 9 15.52 31 31 102 23,02

31-35 years 35 38.89 30 38,96 31 26.27 18 31,0k 23 23 137 30.93

d g- 0 years 15 16,67 10 12.99 21 17.80 13 22.41 13 13 72 16,25
years or

older 15 16,67 11 14,28 38 32,20 14 24,18 21 21 99 22,35

f) no answer 8 8.89 3 3.90 3 2,54 3 5,17 10 10 27 6.10

3. Your gccupa~
tlon during
1973-74 aca-
demic session

a) full-time

graduate
student 8 8.89 3 3.90 5 4,24 1 1,72 3 3 20 &,51
or
) part-time
graduate
student
and ’
1) teacher k-3 2 2.22 0 1 .85 i 1.72
i1i) teacher k-6 7 7.78 1 1.30 6 5 08 I 6.;0 % g ZZ L, gE
1ii) teacher 7-9 12 13.33 14 18.18 10 8.47 11 18.97 11 11 58 13.09
) tiacggr 2h 26,6 37 48 6
0= .67 .05 1 11.02 1 27, i .
v) aduircs- o 3 759 13 13 103 23.25
trator 13 14, 8 10.39 63.56 1 29.31
vi) othes 3 75 63.5 7 29,31 11 11 124 27,99
(specify) 16 17.78 11 14,28 5 4,24 5 8,62 L6 4 83 18,74
¢) no answer 8 8.89 3 3.9 3 2,54 3 5.17 10 10 27  6.10
k. Your educational
background
a) Bachelor of
Arts 62 68,89 11 14,28 70 59.32 Lo 68.97 52 52 235 53.05
) Bachelor of
Science 1 1,11 54 70.13 25 21,19 L 6.90 12 12 96 21,67
¢) Master of
Arts 5 5.56 0 5 L2k 3 5.17 L 17 3.84
d) Master of
Science 1 1.11 2 2,60 i .85 v} 2 2 6 1.35
e) Master of .
Education 7 7.78 2 2,60 8 6,78 3 5.17 8 8 28 6.32
£ Cebesity) 3 333 5 649 6 5.08 3 517 8 8 25 5.6k
gpecif, . 49 o o .
£) no answer 11 12132 3 3.96 3 3.sh 3 Biés 1k 1b % 813
5. Your
in education
including 1973-74
academic year
a) 3 years or
less 7 7.78 2 2.6 5 4,2 4 6.90 7 7 25 5.64
bg -6 years 12 13.33 19 U.67 10 8.47 4 6,90 22 2& 70 15.80
¢) 7-10 years 18 20,00 32 k1,56 25 21,19 15 25.86 114 25,73
d) 11-15 years 28 31.11 13 16.88 33 27.97 23 39.65 16 16 113 25.51
8) 16 years or
more 17 18,89 8 10.39 L1 34,74 9 15.52 18 18 93 20,99
£) no answer 8 8.89 3 3.90 L 3,39 3 5,17 10 10 28  6.32

1Curriculuml Humanities and Social Sciences 4Educational Foundations
2Curriculum| Mathematics and Natural Sciences 5Educational Psychology

%
3Educational Administration frequency
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Curris Hum, Curri: Math.

and . and Eduz. Educ, Educ, Total
Soc. Sci. Nat., Sci. Admin. Found. Pagych, Population
Question n=qQ 0=27_ =118 n=58 n=100 pelth
f % £ % I % £ % hy % I %
6, Your marital
. Biatug .
a) single 9 10.00 8 10.29 11 9.32 3 5.17 7 7 38 8,58
b) married 69 76,67 65 8bk,k2 101 85.60 51 87.93 77 77 363 81,94
¢) separated 2 2.22 1 1,30 1 .85 0 [T 3 8 1.81
d) divorced 1 1,11 0o 1 .85 i 1,72 2 2 5 1.13
92 widowed 1 1,11 0 ] 1 .gg 0 0 0 2 45
f) no answer 8 8.89 3  3.90 3 2. 3 5.17 10 10 2?7 6,10
7. Your family
respongivbilities
a) no dependents 28 31,11 24 31.17 15 12,71 13 22.41 35 35 115 25,96
b) 1 dependent 8 8.89 9 11,69 9 7.63 6.90 10 10 4o 9.03
¢) 2 dependents 1?7 18.89 17 22.08 33 27.97 17 29.31 20 20 104 23,48
d; dependents 11 12,22 16 20,78 28 23.73 1k 24,14 18 18 87 19,64
e dependents 12 13.33 3 3.90 21 17,80 3 5.17 2 2 L1 9,26
f) 5 dependents
or more 6 6,67 L 5,20 9 7.63 L 6.90 5 5 28  6.32
g) no answer 8 8.89 L 5,20 3 2,54 3 5.17 10 10 28 6,32
9. Your area of
gpecialization
a) area specified 71 78.89 63 81,82 28 23.73 38. 65.52 80 80 280 63.21
b) general area i
accepted 11 12,22 11 14,29 87 ?3-22 17 29,31 10 10 136 30.70
¢) no answer 8 8.89 3 3.90 3 2. 3 5,17 10 10 27 6,10
10, Route to
M.Ed, Degree
a) major
thesis 43 47,78 Lo 51,95 78 66,10 9 15.52 22 22 192 43,34
b) minor
- thesis
(research
peper) 29 32,22 20 25.97 21 17.80 40 68.97 57 57 167 37.70
¢) no thesis
or research
paper 0 0 3 2.54 2 3.44 2 2 7 1.58
d; undecided 9 10.00 11 14,29 12 10,17 4 6,90 8 8 4L 9.93
@) no .answer 9  10.00 6 7.79 4 3.39 3 5.17 11 11 33 7.45
11, Stage in M.Ed.
program
a) When did you
in the M.Ed.
program?
1) 1974 L Lgy 1 1.30 b 3.39 0 6 6 15 3.39
ii) 1973 23 25,56 17 22.08 27 22.88 18 31.03 21 21 106 23.93
§ii) 1972 20 22,22 28 36,36 18 15,25 8 13.79 29 29 103 23.25
iv) 1971 1 16,67 11 14,29 13 11,02 6 10.35 10 10 55 12,42
v) 1970 1 15,56 8 10.39 22 18,64 11 18.97 9 9 14,45
vi) 1969 1 1,11 3 3.90 13 11,02 4 6.90 10 10 31 6.99
vii) 1968 1 1,11 4] 7 5.93 3 5.17 1 1 12 2.71
Viii; 1967 1 1.11 0 2 1.70 0 0 0 3 .68
ix) 1966 or
earlier 0o 1 1.30 2 1.70 L 6.90 i i 8 1,81
%) no answer 11 12,22 8 10.39 10 8.47 L 6.90 13 13 46 10.38
b) Is your gourse
work completed?
i) yes 8 Lz,22 29 37.66 56 h7.L4é 21 36.21 32 32 176 39,73
11; no 3 47.78 W4 57,1k 58 49,15 33 56.90 58 58 236 53.27
1i1) no answer 9 10,00 4 5.20 4 3,39 6,90 10 10 31 7.00
¢) Is your thesis
accepted?
i) yes 24 26,67 32 41,56 24 20. 21 36,21 2L 24 125 28,22
14) no 54 60,00 39 50.65 82 69,49 23 39,66 58 58 256 57,79
i111) no answer 12 13.33 6 7.79 12 10.17 1w 24,14 18 18 62 13,99
d) Your expected
graduation
1) 1973 Loohak 3 3,90 ? 2,56 1 1,92 5 5 16 3.61
11) 1974 15 16,67 16 20,78 b 11,86 17 29,31 17 17 79 17.8
1ii) 1975 27 30,00 20 25,97 37 31.36 1 24,14 28 28 126 28,4
iv) 1976 10 11.11 14 18,18 24 20,34 8 13.79 15 15 71 16,03



Curri: Hum,

Curris Math.
and

and Educ, Educ, Edue, Total
Soe. Sci. Nat. Sci, Admin, Found. Psych, Population
Question N=9 n=77 n=118 n=353 n=100 n=lby3
hd % £ % by % by % £ % b %
11, (Concluded)
v) 1977 5 5.5 5 649 13 11,02 4 6,90 9 9 36 8.13
vi) 1978 6 6,67 2 2,60 3 2,54 3 5.17 5 5 19 k.29
vii) 1979 or
later 3.33 5 6.9 9 6,78 3.45 3 21 4.7k
viii) I don't
plan to
continue 3 3.33 4 5,20 7 5.93 3 5.17 5 5 22 L4,97
ix) no answer 17 18,89 8 10,39 9 7.63 6 10,35 13 13 53 11.96
12, Your ajtggggggg
at 1973-7
session(s) for
M.Ed. program
a) summer . ’
. session 1973 10 11,11 8 10.39 15 12,71 15 25.86 12 12 60 13,54
b) fall session
1973 1 1,11 2 2,60 L 3.39 0 L2 11 2.k8
¢) winter
session 1974 15 16,67 9 11.69 22 18.64 b 6,90 1?7 17 67 15,12
d) summer/fall
segsions :
1973 1 1,11 1 1.30 2 1.70 1 1.72 0 o} 5 1.13
e) summer/
winter
sessions
1973-74 . 7 7.78 2 2,60 5 B2k 1 1,72 5 3 20 k.52
£) fall/winter '
sessions .
1973-74 13 16.67 12 15.58 18 15,25 11 18.97 20 20 76 17,16
g) summer/fall/
winter
eessiogs g 8 L '
1973-7 7.7 10.39 10 8.48 6 10.35 15 15 L6 10.38
h) no answer BZ 37.78 35 45.26 L2 35,59 20 34.28 27 27 158 35.2?
13, Greatest dig~
tance travelled
regularly to
attend 1973-74
session(s)s
?umxzuofmi.lga
one-way)
a) 10 or less 40 L by 32 41,56 32 27,12 19 32,76 35 35 158 .6
b) 11-20 7 7.78 15 19,48 27 22.88 12 20.69 2L 24 35 35.17
c) 21-30 6 6,67 3 3.90 10 8,48 1 1.72 1 01 21 2.7
d 1-40 1 1.11 1 1.30 i 3.39 2 3.45 3 3 11 2,48
-] 1-50 0 2 2,60 1 .85 2 3.45 2 2 7 1.58
£) 51-60 1 1,11 0 0 0 1 1 2 M5
g) 61-70 1 1,11 0 2 1.70 1 1,72 2 2 6 1.35
h) 71-80 0 0 4 3.39 0 0 0 4 .90
i) 80 or more 6 6,67 1 1.30 8 6,78 5 8.62 3 3 23 5.19
§) no answer 28 31.11 23 29.87 30 25.42 16 27.59 29 29 126 28,44
14, Your major
reagon for
taking M.Ed,
program
a) increase
earning 5
power 9 10,00 1 18.18 13 11,02 8,62 8 8 4 o
) eatisfy job 3 7 06-
require~ :
ments 6 6,67 2 2.60 i1 9.32 2 3.45 5 5 26 5.87
¢) prepare for
academic
career 5 5.56 5 6,49 10 8.48 6 10,35 10 10 36 8.13
d) continue .
intellectual
- growth 43 47,78 bs 58,4k 60 50.85 35 60.35 53 53 236 53.27
e) ggb promo- 6.5 4
on .89 5,20 19 16.10 2 o4 6 «
f) see whether 343 ¢ 39 8.80
you like a
particular
area 3 3.33 i 1.30 0 2 3.45 i 1 7 1.58
g) ?therif ) o
specify 7 7.7 1 1,30 0 3 5,17 6 6 1 .84
h) no answer 9 10,00 5 6.29 5 b.24 3 5.17 i1 11 3; g.u5
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Curris Hum. Curri: Math,
an and Edue, Educ, Educ. Total
Soc, Sci. Nat. Sci. Admin. Found., Psych. Population
Question n=99 n=77 n=118 n=58 n=1900 n =il
£ %, 3 % £ A £ % £ % £ %

15, Your maljor
for

xeason
studying at
this faculty

a) proximity
to home
and job 52 57.78 51 66,23 86 172.88 35 60,35 59 59 283 63.88

b) financial
burden to
study else=-
where 6 6.67

¢) reputation
of Faculty 3 3.33

d) reputation
of your ‘
department 1 1.11 1 1.30 2 1,70 0 0 L .90

e) reputation ’
of profes- .
sor(s) 6 6,67 0 1 .85

£) course
offerings 7 7.78 3 3.90

g) recommenda-
tion by
other person 2

h) other
(specify) 3 3

i) no answer 10 11

11.69 16 13.56 7 12,07 17 17 55 12,42
1.30 i «85 1 1,72 2 2 8 1,81

=\

=

6.90 2 2 13 2.93
10.35 6 6 27 6,10

wn
3
o
b
&
O

n

2,60 0

22
33 L 5,20
11 6 7.79 2

(=9

1,72 i1 6 " 1.35

172 3 3 o 3,16
5.17 10 10 33 7.45

W

16. Person who
Apfiuenced
you most

a) Lo take M.Ed.
program

i) professiocnal
colleague
i1) spouse
1ii) parent(s)
iv) professor
v} employer
vi) own decision 5
vii) other
(specify)
viii) no answer

[y

6.22
33 7.45
29 6?2

i %3
315 71.11

1 .23
30 6.77

©
~
\n
.

[ee]
o
-3

-3
QO RO~ F

VO OOWwR O
-
o
A
o
o
MO WO
WO N0 O
I
M
-
[
Wwo gOHOFO\
>
°
~3
™
O NRruno~3¥F

wn
N
Nt
~
-
-

b) duripe M.Ed.

program

i) professional
colleague 9 10,00 5 6.49 15 12.71
1) spouse 11 12,22 9 11,69 19 16.10
31i) parent(s) 0 1 1,30 1 .85
iv) individual
professor i9 21.11 24 31.17 37 31.36 1
v) graduate .

6,90 13 13 L6 10,38
12,07 10 10 56 12,84
2 2 L .90

32,76 24 24 123 27,77

O~

0

advisor 19 21,11 8 10.39 10 8,48 8 13.79 9 9 s 12,19

vig friend 6 6.67 L 5.20 7 5,93 3 5.17 9 9 29 6.55
vii) other

(specify) 11 12,22 10 12.99 13 11.02 9 15.52 11 11 sh 12,19

viii) no angwer 15 16,67 16 20.78 16 13.56 8 13.79 22 22 77 17.38

17. Your aspira-
Ziong upon
completion of
M.Ed.

a) continue in :
former job 39 43,33 49 63,64 55 46,61 28 48,28 52 52 223 50,34

b; promotion 17 18.89 10 12,99 32 27.12 L 6,90 9 9 72 16,25
¢) doctoral
program 13 1k,4h 6 7.79 20 16,95 12 20.69 13 13 & 1h,Ls
d) full-time

research 2 2,22 0 0 2 3.4s5 0 0 L .90
e) other

(specify) 9 10,00 7 9.09 5  h.24 8 13.79 15 15 Ly 9,93
£) no answer 10 11,11 5 6.49 6 5.08 L 6,90 11 11 36 8.13
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Curris Hum,
and
Soc. Sci,

Question Dn=90
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i1)
ii1)

1:;

65.56
10.00
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of Educationzl Administration, 4) Department of
Educational Foundations, and 5) Department of Eduecational
?sychalcgysi The following discussion about the responses
to individual guestions in Section I of the questionnaire
describes the total population and the five deparitments,
including their gimilarities and differences. It is
organized by the selected variables considered as sube
hypotheses in order to test the main hypothesis.
Sex. The majority of graduate students in the

Master of Education program (73.58 per cent) were male,
0f the five departments, Psych. and Hum. and Soc., Sci. had
38 per cent and 30 per cent female students respectively.
The other three departments each had below 11 per cent female
gtudents.

| Age., The majority of the students in the total popu-
lation (55.30 per cent) were thirty-five years of age or
younger. Although three departments followed the same
pattern, Admin. and Found. had 32.20 per cent and 24,14 per
cent respectively of their students forty-one years of age

or older.

1F©r purposes of discussien in this study, the
deparitmental names are abbreviated as follows:

Curriculum: Humanities and Social Sciences=Hum, and Soec. Sci.
Curriculum: Mzthematics and Natural Sciences=
Math, and Nat. Sci.
Bducational Administration = Admin.
Educational Foundations = Found,
Educationzal Psycholeogy = Psych.
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Most of the respondents (89,39 per cent)

were part-time graduate students during the 1973=74 academic
vear, DbMore than half of the students were either grades
10=12 teachers (23.25 per cent) or administrators (27.99 per
cent), Of the 18,74 per cent who specified they were in an
occupation other than those listed, the main positions were:
counsellor (5.42 per cent), resource teacher (2,71 per cent),
and consultant (2,48 per cent). Other occupations included:
Department of Education official, community college instruc-
tor, lecturer, guidance, special education teacher, librarian,
homemaker, psychologist, manager, Manitoba Teachers® Society
employee and nurse, Only 6.32 per cent of the total popula-
tion taught in elementary grades; 4.51 per cent attended full-
time during 1973-74,

Of the five departments, Admin., (63,56 per cent) and
Found., (29,31 per cent) had the most administrators regis-
tered; 46 per cent in Psych., specified that they were in
occupations other than those listed; and 48.05 per cent in
Math. and Nat., Sci. were high school teachers. Hum. and
Soec., Sei., had the most evenly distributed range of occupa-

tions in the educational system.

More than half of the popu=
lation (53,05 per cent) indicated they had a Bachelor of
Arts degree, and another 3.8% per cent had a Master of Arts
degree. Of the total population, 6.32 per cent completed
the Master of Education program during the span of this

study. Only a majority of Math. and Nat. Sci. students
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(72.73 per cent) had one or two degrees in science. Sone
students (5.64 per cent) specified other degrees. The main
ones were degrees in physical education (1.35 per cent),

home economics (1.13 per cent), library science, agriculture,
and engineering.

Although 21.44 per cent of

the students were in their first six years of teaching,
about half of the population (51.24 per cent) had been
teaching for seven to fifteen years. Years of experience
in four of the deparitments ranged in a similar pattern, but
Admin, had 3,74 per cent with sixteen years or more expers
ience,

The majority of the respondents

(81.94 per cent) in the total population and in the indi-

vidual departments were married.

More than half of the total

respondents (51.25 per cent) had one to three depsndents.
Another 25,96 per cent had no dependents.,

Mg jor department. OFf the total population, 26.6% per

cent were registered in Admin., 22.57 per cent in Psych.,
20,32 per cent in Hum., and Soc. Sci., 17.38 per cent in Math.
and Nat. Sci., and 13.09 per cent in Found.

tion. Some of the respondents

(30,70 per cent) accepted the general departmental area as
the area of specialization., The majority (63.21 per cent),

however, specified a wide range of interests. These are
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summarized by deparitment in Appendix F, The main cate-
gories included reading, English, modern languages, mathe=
matics, scilence, environmental education, curriculum develop-
ment, supervision, administration, history of education,
comparative education, counselling, and special education,

Route to M.Ed., degree. Slightly more (43,34 per cent)

of the total respondents indicated that they had chosen the
ma jor thesis route rather than the minor thesis route (37.70
per cent). This choice was also true of students in three
departments: Admin. (66.10 per cent), Math. and Nat. Sci.
(51.95 per cent), and Hum. and Soc. Sci. (47.78 per cent),

The majority of students in Found. (68.97 per cent) and Psych,
(57 per cent), however, chose to do a minor thesis.

ram. Half of the total population

(50,57 per cent) had registered for the program since 1972,
This was alsc true of three departments: Math., and Nat. Sci.
(59.74 per cent}, Psych. (56 per cent), and Hum., and Soc.
Sci. (52.22 per cent}. The majority of the students in Admin,
(50,01 per cent) and Found. (48.29 per cent), however, had
begun their programsg prior %o 1972. Most of the respondents
had neither completed their course work (53.27 per cent) nor
had their thesis proposal accepted (57.79 per cent). The

ma jority (65.91 per cent) indicated they expected to graduate
by 1976, A smell group of students (4,97 per cent), distri-
buted in all five deparitments, replied that they didn't plan

to continue the program.
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tendance at 1973=74 session(s). The respondents

attended a variety of sessions during 1973=74, Only 10.38
per cent registered for all three sessions; 22,81 per cent
attended two sessions; and 31,14 per cent came for one
session. A similar pattern was found in each department
with Admin. having the most students attending one session
(3% .74 per cent), Hum., and Soc. Sci. with the most students
attending two sessions (25.56 per cent), and Psych. with the

most respondents registered for three sessions (15 per cent),

The ma jority of the
respondents (54,86 per cent) travelled twenty miles or less
(one=way) on a regular basis to attend classes., Only 5.19
per cent travelled eighty miles or more.

To continue intel-

lectual growth was the main reason given by 53.27 per cent

of the total population and by departmental groups for taking
the M.Ed. program. Other reasons reported were: to increase
earning power (11,06 per cent), job promotion (8.80 per cent),
to prepare for an academic career (8.13 per cent), and to
satisfy job requirements (5.87 per cent). Reasons specified
by 3.84% per cent of the total population included job
security, area of interest and preparation for future. To
inerease earning power was the second major reason given by
most groups.

at this facultv. Ilost of

the respondents in the total population (63.88 per cent)

and in 21l five departments said that the main reason for
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studying at the Faculty of Education, University of Manitoba,

was its proximity to home.

post. lMost of the respond-

ents in the total population (71.11 per cent) and within
each department indicated that they made their own deecision
to take the M.Ed. program. The person who influenced stu-~
dents most during the M.Ed. program varied: an individual
professor (27.77 per cent), a spouse (12.64 per cent), or a
graduate advisor (12,19 per cent). Of the 12,19 per cent
of the total population that specified another response,
10.61 per cent said that no one but themselves influenced
them during their graduate work; others listed family,
friend, or writers,

Agpirationg. Half of the respondents (50.34 per cent)
expected to continue in their former jobs; 16.25 per cent
aspired to promotions; and 14,45 per cent to a doctoral pro-
gram, Although a similar pattern was evident in the five
departments, more students in Admin. (27.12 per cent) aspired
to promotions than in the other departments. Other aspirae
tions reported by 9.93 per cent of the total group included:
new area of education, job outside educational system, and
change age level of teaching. DMore students in Psych., (8 per
cent) were undecided about their future upon graduation than
any other deparitment.

Financial sssistance. Most graduate students in the

study (82.62 per cent) did not receive financial assistance

to study. The main source of money for 74.04 per cent of
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the respondents was a full=time job. Other forms of
agsigtance varied, These included sabbatical salary (5.42
per cent), savings (4.06 per cent), and spouse’s salary
(3.16 per cent). Assistance was received by a few students
(1.35 per cent) from a school division, the Department of
Education, and various grants. |

The demographic characteristics of

the fulletime and part-time students indicated both simi-
larities and differences between the two groups. Table 9
outlines the responses to Section I of the questionnsire by
student status,

The majority of full-time (71.05 per cent)and part-
time students (73.83 per cent) were male. Although the
latter included all age groups with the largest percentage
(30,86 per cent) being thirty-one to thirty-five years old,
the majority of full-time students (71.05 per cent) were
twenty-six to thirty-five years of age. The remaining 28.95
per cent were thirty-six or older. Of the full-time stu-
dents, 52.63 per cent were studying full-time during 1973-74,
Others were working as teachers (28,94 per cent), adminis-
trators (7.89 per cent) or in other positions such as coun-
gsellor (5.26 per cent). Half of the full-time and 53.33 per
cent of part-time students had a Bachelor of Arts degree; a
ma jority in both groups (63.15 per cent, 50.12 per cent, res-
pectively) had seven to fifteen years of educational exper-
ience, Part-time students tended to be married (82.22 per

cent) with one to three dependents (53.58 per cent); a
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Table 9
Distribution of Responses to Questionnaire, Section I,

Demographic Information by Full=-Time and Part-Time Students

Full-Time Part-Time Total
Students Students Population
Question n=38 n=405 n=443

£ % £ % b3 %
1. Your gex
a) female 11 28.95 79 19.51 90 20,32
b) male 27  71,05° 299  73.83 326 73.58
¢) no answer 0 27 6.67 27 6.10

2, Your aze

a) 25 years or ‘
é 1.48 6 1.35

younger . 0 .
bi 26-30 years 15  39.47 87 21.48 102 23,02
¢) 31-35 years 12 31.58 125 30.86 137 30.93
d; 6-40 years [ 15.79 66 16.30 72 16.25
e 1 years or )
older 5 13.16 oL 23,21 99 22,35
) no answer 0 27 6,67 27 6.10
3. Your gggggg-
tion during
1973-74 aca-
demic session.
a) full-time
graduate
student 20 52.63 20 4,51
or
b) part-tinme
graduate
student
and
i) teacher k-3 0 7 1.73 7 1,58
ji) teacher 4-6 2 5.26 19 4,69 21 4,74
iii) teacher 7-9 3 7.89 55 13,58 58 13.09
iv) teacher
10-12 6 15.79 97 23.95 103 23.25
v) adminis-
trator 3 7.89 121 29,88 124 27.9
vi) other 4 10.53 79 19,51 83 18,7
¢) no answer 0 27 6.67 27 6.10
n
backeround
a) Bachelor of
Arts 19 50.00 216 53.33 235 53.05

b) Bachelor of

Science [ 15.79 90 22,22 96 21,67
¢) Master of

Arts 0 i7 4,20 17 3.84
d) Master of

Science (o] 6 1.48 6 1,35
e) Master of

Education 3 7.89 25 6,17 28 6.32
f£) other 10 26,32 15 3.70 25 5.6l
g) no answer 0 36 8.89 36 8.13

5, Your exper-
jence in
gducation
including
1973~74 aca-
demic year

a) 3 years or

less 4 10.53 21 5.19 25 5.6k

4-6 years L 10.53 66 16.20 70 15.80
¢) 7-10 years 15 39.47 9 24 b 114 25,73
d) 11-15 years 5 23,68 10k  25.68 113 25.51
e) .16 years or

more ) 15.79 87 21,48 93 20.99
£) no answer 0 28 6,91 28 6,32




Full-Time Part-Time Total
Students Students Population
Question n=38 n=ko035 _n~hk3
£ % £ % £ %
6. Your parital
statug
a) single L 10.53 34 8.40 38 8.58
b) married 30 78.95 333 82,22 363 81.94
¢) separated 2 5.26 6 1.48 8 1,81
d) divorced 2 5.26 3 o 74 5 1.13
e) widowed 0 2 49 2 A5
f) no answer 0 27 6,67 27 6.10
7o Your family
esponsl-
biliti
a; no dependents 18 47.37 97 23.2& 115 25.96
b) 1 dependent 5 13,1 35 8. Lo 9.03
¢) 2 dependents 4 10.53 100 24,69 104 23.48
a dependents 2 13.16 82 20.2 87 19,64
e dependents 10.53 37 9.1 L1 9.26
f) 5 dependents
or more 2 5.26 26 6.42 28 6.32
g) no answer [¢] 28 6.91 28 6,32
8. Your ﬁgjgx
department
for M.Ed.
program
a) Educ. Admin, 10 26,32 108 26,67 118 26,64
b) Educ. Found. 3 7.89 55 13.58 58 13.09
cg Educ. Psych. 7 18,42 93 22,96 100 22.57
d) Curri.: Hum. .
and Soc. Sci, 12 31,58 78 19,26 90 20,32
e) Curri.: Math -
and Nat. Sci. 6 15.79 7t 17.53 77 17.38
9, Your agrea of
specializa-
Xion .
a) area specified 30 78.95 250 61,73 280 63,21
b) general area
accepted 8 21,05 128 31.61 136 30.70
¢) no answer 0 27 6.67 27 6.10
10. Route to
°  M.Ed. Degree
ag major thesis 24 63.16 168 41,48 192 43,34
b) minor thesis
(research paper) 13  34.21 154  38.03 167 37470
¢) no thesis or
research paper 0 7 1.73 7 1.58
dg undecided 1 2.63 L3 10,62 Ll 9.93
e) no answer 0 33 8.15 33 7.5
i1, Stage in M.Ed.
program
2) When did you
e
in the M.Ed.
program? .
i) 1974 0 i5 3'Z° 15 3.39
i) 1973 15 39.47 91 22,47 106 23.93
i3i) 1972 9 23.68 9% 23,21 103 23,25
iv) 1971 3 7.89 52 12,84 22 12,42
v) 1970 6 15.79 58 14,32 14,45
vi) 1969 3 7.89 28 6.91 31 6.99
vii) 1968 i 2.63 11 2.72 12 2,71
viiig 1967 0 3 o4 3 .68
ix) 1966 or
earlier [} 8 1.98 8 1.81
x) no answer 1 2,63 4s 11,11 L6 10.38
b) Is your course
ywork conmpleted?
i) yes 33 86.84 143 35,31 176 39.73
13) no 5 13,16 231 57,04 236 53.27
111i) no answer 0 31 7.65 31 7.00
¢) Is your thesis
s
accepted?
1) yes 26 68,42 99 24,44 125 28,22
11) no 11 28,95 245 60.49 256 57.79
i13i) no answer 1 2,63 61 15.06 62

13.99
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Full~Time Part-Time Total
Students Students Population
Question n=38 n=403 neihs
£ % hd %, £ %
11. Continued
d) Your expected
graduation
date
ig 197 7?7 18.h42 9 2,22 16 3.61
1i) 197 1l 36,84 65 16.05 79 17.8
iii) 1975 13 34,21 113 27.90 126 28.4
ivg 1976 1 2.63 70 17.28 71 16,03
v) 1977 2 5.26 34 8.40 36 8.13
vi) 1978 0 19 4,69 19 L, 29
"iii 1979 or later O 21 5.19 21 4.7k
viii) I don't plan
to continue 0 22 5.43 22 4,97
ix) no answer 1 2,63 52 12,84 53 11,96
12, Your attenda
at 1973-7
session(s) for
M.Ed. program
a) summer session
1973 6 15.79 5% 13.33 60 13.54
b) fall session
1973 0 13 2,72 11 2.48
¢) winter session
1974 1 2.63 66 16,30 67 15.12
d) summer/fall
sessions 1973 0 5 1.24 5 1.13
e) summer/winter
sessions
1973774 i 2,63 19 4,69 20 L.52
£) fall/w1nter
sessions
197374 34.21 63 15.56 76 17.16
g) summer/fall/
w1nter sessions
1973-74 10.53 42 10.37 L6 10.38
h) no answer 13 34,21 145 35,80 158 35.67
13, Greatest dis=~
tance tra-
Yelled regularly
to attend 19;3—
se551on(s
mgmbez of
(one-way)
a) 10 or less 16 42,11 142 35,06 158 35.6
b) 11-20 7 18.42 78 12.26 85 13.13
[ 21-20 2 5 26 19 .69 21 4,74
d i-sg g 2.63 10 2.47 11 2.48
e - 7 1.73 7 1.58
fg 51-60 0 2 .49 2 45
g) 61-70 0 6 1.48 6 1.35
h) 71-80 0 <99 L .90
1; 80 or more 0 22 5,68 23 5.1
§J) no answer 12 31,58 11 28,15 126 28.42
14, Your maior
reason for
taking M.Ed.
program
a) increase
earning power 4 10.53 ks 11,11 Lo 11,06
b) satisfy job
requirements 2 5.26 24 5.93 26 5,87
¢) prepare for aca-
demic career 5 13,16 31 7.65 36 8,13
d) continue intel~
lectual growth 23 60,53 213 52,5 236 53.27
job promotion 2 5.26 37 9,1 39 8.80
£) see whether you
like a particu-
lar area 0 1.73 -7 1.58
g) other 2 5,26 15 3.70 17 3,84
h) no answer 0 33 8.15 33 7.45
i5. Your major
for
studying at
this faculty
a) proximity to P P
home 23 0. 260 64,20 28 o
b) financial bur- >3 3 63.88
den to study
elsewhere 15.79 4o 12,10 55 12.42
¢) reputation of
faculty 8 1.98 8 1.81
d) reputation of
your depart-~
ment 1 2.63 3 o 7H 4 .90




Full-Time Part-Time Total
Students Students Population
Question _n=138 n=405 nelih3
b d )4 % £ %
15. Continued
8) reputation of
profegscr(s) 2 5.26 11 2.72 13 2.93
£) course
offerings 2,63 26 6.h42 27 6.10
g) recommendation
by other per-
son 0 6 1.h8 6 1.33
h) other 5 13.16 9 2.22 i 3,16
i) no answer 0 33 8.15 33  7.45
16. Persop wha
you most
a) %o faks M.Ed.
progran
1) professional
colleagua 5.26 26 6.42 28 6.32
11) spouse b 10.53 29 7.16 33 7.4s
114) parent(s) [+} 3 .75 3 .68
iv; professor 8 21.05 21 5.12 22 6.55
v) employer 1 2,63 3 o 50
vi) own deciaion 23 60.53 292 72,10 315 71.11
vii)} other [ 1 .25 1 23
viii) no answer [ 30 7.41 30 6.77
b) duxing H.Ed.
progran
1) professional
colleague i 2.63 L 11,11 46 10.38
i14) smpouse 6 15.79 50 12,35 56 12.64
iii; parant(s) [] L .99 & +90
iv) individual
pro¥essor 15 39.47 108 26,67 123 27.77
v) graduate
advisor 11 28.95 %3 10.62 sk 12,19
vig friend 3 7.89 26 6.b2 29  6.55
vii) other 1 2.63 53 13.09 54 12,19
viii) no answer 1 2,63 76 -18.77 77 17.38
17. Your asplra~
upon
complation of
M.Ed.
2) continue in
former job 15 39.47 208 51.36 223 50.34
b) promotion 9 23.68 63 15.56 72 16,25
c) doctoral
program 6 15.79 58 14,32 & 14.ks
d) full-time
research 1 2.63 3 L7h 4 .90
a; other 6 15.79 38  9.38 by 993
£f) no answer 1 .6 35 .65 36 8.13
18, Pinancial
Asgisiance
a) Have you
received any
to study for
H.Ed, degres?
1) yss 2k 63.16 25 6.17 49 11,06
$i) no 1% 36.84 352 86.91 366 82,62
iii) no answer 0 28 . 28 6.32
b) What is ths
ma,
of financial
assistance in
your purau.it
of M.E
i) full-time ’
Jor 2 5.26 326 80.49 328 k.04
3i) esabbatical
8 13 3%.22 11 2,72 2 5,42
13%) spouse’s
salary 5 13.16 9 2,22 1k .16
iv) savings & 15.79 12 2.96 18 .06
v) part-time X
Job 0 3 o7 3 .68
vi) scholarship/
grant 0 2 R 2 45
vii) dursary 3 7.89 3 .7 6 1.35
viii) teaching
assistant-
ship L 10.53 [+] L +90
ix) research
assistant~
ship 1] o 4]
x) loan 0 [+] ]
xi) other 5 13,16 1 .25 6 1.35
xii) no answer [+] 38 9.38 38 8.58
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majority of full-time students, however, were married
(78,95 per cent) with either no dependents or one depend-
ent (60,53 per cent).

Full=-time students were enrollied in all five depart-
ments with the most being in Hum. and Soc. Sci. (38.58 per
cent) and the least in Found. (7.89 per cent). Their main
areas of specialization wereei humanities (26,67 per cent),
mathematics (16.67 per cent), counselling (13.33 per cent),
and special education (10 per cent). The majority of fulle
time students (63.16 per cent) were taking the major thesis
route; part-time students® choice varied by department.

More full-time students (63.15 per cent) had begun their
program since 1972, although 34.20 per cent had registered
prior to 1972, Almost half of the part-time students (49,38
per cent) had begun in 1972 or later, The majority of full-
time students (86.64 per cent) had completed their course
work and had z thesis proposal accepted (68,42 per cent),
More part-time students, however, had not completed either
task (57.04 per cent, 60.49 per cent)., DMore than half of
the full-time students (55.26 per cent) expected %o grad-
uate by 1974, and another 34.21 per cent by 1975. The part-
time students expected to take longer to graduate with 63,45
per cent expecting to graduate by 1976, All the students
who did not plan to continue the program were partetime

(5.43 per cent)., MNost full-time students atiended one to

15@@ Appendix F,
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three sessions (65,79 per cent), although 34,21 per cent
gave no answer., Some of the latter students may have been
working only on a thesis at that point in the program. The
attendance of part-time students at the sessions varied
from 13.33 per cent attending only summer session to 10,37
per cent in three sessions. Most full-time students (60,53
per cent) and part-time students (54.32 per cent) travelled
twenty miles or less (one-way) to attend classes., A1l
regpondents travelling forty-one miles or more were part-
time students (10.37 per cent).

The major reason given for taking the M.Ed. program
by full=time (60.53 per cent) and part-=time (52.59 per cent)
students was to continue intellectusl growth. The twoe groups
(60,53 per ecent, 64,20 per cent) indicated that proximity %o
home was the reason for studying at this faculty., Full-time
students either made their own decision to take the M.Ed. pro-
gram (60,53 per cent), or were influenced by a professor
(21,05 per cent), their spouse (10.53 per cent), a professional
colleague (5,26 per cent), or an employer (2,63 per cent).
Most part-time students made their own decision (72,10 per
cent), although 20.50 per cent were influenced by another
person, The majority of full-time students were influenced
by either an individual professor (39.47 per cent), a grad-
uate advisor (28.95 per cent) or a spouse (15.79 per cent)
during the M,Ed., program. Although the part-time students
indicated the same three influences (26,67 per cent, 10.62

per cent, 12.35 per cent, respectively), they did report that
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a professional colleague (11.11 per cent), and other people
(13,09 per cent) such as family and friends were influences.,

Although a greater number of full-time students planned
to continue in their former jobs (39.47 per cent), 23.68 per
cent aspired %o a promotion, 15.79 per cent to a doctoral pro-
gram, 2.63 per cent to full-time research, and 15.79 per cent
to either get out of teaching, part-time research, a new job
or undecided., Most part-time students (51.36 per cent)
planned 4o continue in their former jobs, while 15.56 per
cent aspired to a promotion and 14.32 per cent to a doctoral
program.

Almost two=thirds of the full-time graduate students
(63.16 per cent) received financial assistance whereas only
6,17 per cent of the part-time students did. However, 36.84
per cent of the full-time students studied for the M.Ed.
degree without any financial assistance. The full-time stu-
dents indicated the following main sources of income: sSab-
batical salary (34.21 per cent), savings (15.79 per cent),
other resources including grants from Departmeht of Education
and a school division, (13.16 per cent), spouse’s salary
(13.16 per cent), teaching assistantship (10.53 per cent,
bursary (7.89 per cent), and full-time job (5.26 per cent).
The main source of assistance for part-time students was a
full-time job (80.49 per cent), although some respondents
did indicate that they received help from other sources
such ag savings (2.96 per cent), sabbatical salary (2.72

per cent), and spouse’s salary (2.22 per cent).
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Conclusion. Based on the responses to Section I of
the questionnaire, the hypothesis that there was a discern-
ible patitern to the demographic characteristics of graduste
students in the Master of Education degree program,
University of Manitoba, was accepted. This pattern may be
summarized as follows:

1. The majority of the students within each depart-
ment and by student status were male. Of the minority group
of female students, more were in Psych., and Hum. and Soc.
Sci, than the other three deparitments (Math. and Nat., Seci.,
Admin., Found,.).

2, The majority of graduate gtudents within each
department and by student status were thirty-five years of
age or younger., Admin. had the largest number of students
over forty years of age

3. Most respondents were part-time students. The
ma jority were either grade 10-12 teachers or administrators.
Less than 7 per cent were elementary teachers; less than 5
per cent attended full-time., Admin. and Found., had the most
administratorss Hum., and Soc. Sci. represented the most
evenly distributed range of educational occupations

b, The majority of graduate students had an educse-
tional background in arts. Less than 6 per cent had a
master's degree in arts or science

5. The majority of students within each depariment
and by student status had seven to fifteen years of exper-

ience in education. Admin., had the greatest number of
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students with sixteen years or more of experience

6, lost graduate students were married

7. The majority of respondents had one to three
dependents, Full-time students, however, had none or one
dependent

8, lMore students were registered in Admin. than any
other department; the least number were in Found,

9, The majority of graduate students indicated an
interest in a specific area of study. The main categories
were: humanities (reading, English), social sciences,vmath-
ematics education, science education, curriculum development,
supervision, administration, history of education, comparative
education, counselling and special education

10, More students in Admin., Math. and Nat. Seci.,
Hum, and Soc, Sci., and by student status chose the major
thesis route, The majority in Found. and Psych. selected
the minor thesis route

11, The majority of graduate students in Math. and
Nat. Sci.; Psych., Hum. and Soc. Sci., and full-time stu-
dents had registered in the M.Ed. program since 1972, More
students in Found. and the majority of Admin. and part-time
students, however, had begun prior to 1972

12. A majority of students within each department
and part-time students had neither completed their course
work nor had a thesis proposal accepted; full-time students
were the exception

13. The majority of respondents by department and
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part=time status expected to graduate by 1976; full=time
students indicated 1974 as a graduation date

%4, Most graduate situdents attended one or two
sessions during the academic year

15, The majority travelled twenty miles or less (one-
way) to classes

16, The main reason given for taking the M.Ed. degree
program was the desire to continue intellectual growth

17, The main reason reported for studying at the
Faéulty of Education, University of Manitoba, was its
proximity to the student®s home

18, The majority of the graduate students made their
own decision to take graduate work; they were not influenced
by other people

19, People who influenced graduate students the most
during their graduate work were: an individual professor,
a2 spouse, or a graduate advisor. Part-time students were
also influenced by professional colleagues and friends

20, At least half of the respondents within each
department and by students status expected to continue in
their former jobs. Less than 20 per cent aspired to a proe-
motion. Except for full-time students, less than 15 per cent

aspired to a doctoral program

21. Most graduate students did not receive financial
assistance; they relied on a full-time job for support in
their graduate work. The majority of fulletime students
received financigl aid in one form or another, the main ones

being sabbatical salary and savings.
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There were some notable exceptions to the pattern
of characteristics which included the group of older and
more experienced students in Admin., the cluster of female
students in Psych. and Hum. and Soc., Sci., the full=time
students who had no dependents and their advanced stage in
the program. The implications of these results are dis-
cussed in the last section of this chapter.

The remainder of this section on descriptive analysis
answers the research question: “What judgments did the
graduate students hold concerning specific aspects of the
Magter of Educaticn degree program?” Based on the data
collected in Section II of the questionnaire, the attitudes
of students toward aspects of the M,Ed. degree program are
described under the following headings: a) Attitudes Toward
Program, 2) Attitudes Toward Student-Advisor Relations, and
3) Attitudes Toward Other Concerns., Finally, the attitudes
of students expressed in Section III are reported and

analyzed by means of content analysis,
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Attitudes Toward Program

The attitudes of graduate students toward various
aspects of the program are presented in this discussion,

The aspects examined weres admission policies, orientation
to M.Ed. program, sources of information, course work, thesis
or research papver, comprehensive exam (oral or written), and
grading system. A description of responses by depariment

and total population to Section II, Part A, of the question=-
naire is given in Table 10. The distribution of responses
by student status is presented in Table 11,

For discussion purposes, the responses to Section II
of the questionnaire are reported by grouping the two extreme
ranges of either end of the continuum of responses together.
For example, in Table 10, the responses “very selective® and
“quite selective® to describe an attitude toward admission
regulations are reported as “selective® in the discussion.

Admission policjes. The rating of admission regula-

tions by graduate students varied: 21.67 per cent indicated
regulations were selective; 46.73 per cent moderately selec-
tive; 22.57 per cent not selective. The highest percentage
of students in each department and by student status also
rated the admission regulations moderately selective.

The majority of respondents in the total population
(59,59 per cent) indicated that there should be no change in
academic standards for admission to the M.Ed. program. A%
least half of the students in each department held the same

view, Of the total population, 26.64 per cent thought that



Table 10

12
Distribution of Responses to Questionnaire, Section II, Part A, i
Attitudes Toward Program by Department
Curris Hum. Curri: Math, .
and and , Edue. 3 Educ. Edue, Total
Soc. Sci, Nat. Sci. Admin. Found. Psych.5 Population
Question n=90 n=77 n=118 n=58 n=100 n=bi3
£* % £ % L % £ % £ % f %
Admission
Policieg
103) Rﬂiﬁg of
admission
regula-
Xiong®*
1) very :
selective 1 1.10 i .30 L 3,39 L 6.90 2 2 12 2,71
ii) quite
selective 18 20.00 11 14,29 28 23,73 15 25.86 12 12 8k 18,96

i1i3i) moderately

gelective 39 £3,33 46 59,74 59 50,00 22 37.93 41 41 207 u46.73
iv) slightly

) se%ective i5 16,67 9 11,69 16 13.56 9 15.52 23 23 72 16.25
v) no
selective 6 6,67 3 3.90 5 L.24 bt 6.90 10 10 28 6.32
vi) no answer 11 12,22 7 9.09 6 5.09 L 6,90 12 12 ko 9,03
b) Academic
2,
ghould be
1) much higher 8 8.89 3 3.90 5 k.24 5 8.62 6 6 27 6,10
i hat
1) gggi:ra 21 23.33 16 20,78 22 18,64 10 17,24 22 22 91 20.5%
4ii) no change 46 51,11 k9  63.6L4 80 67.80 35 60.35 54 S5k 264 59,59
iv) somewhat
lower 1 1.10 1 1.30 3 2054 3 5.17 1 1 9 2,03
v¥) much lower 0 0 2 1,70 0 0 2 U5
vi) no answer i 15,56 8 10.39 6 5.09 5  8.62 17 17 50 11.29
Orientation %o
M.Ed, Program
2. Rating of
orientation
and guidance
a) orientation
to faculty
adequate 1 10 11.11 12 15.58 13 11.02 8 13.79 10 10 53 11.96
2 12 13.33 19 24,68 18 15.25 6 10.3 9 9 64 14,45
E 21 23,33 21 27.27 25 21.19 18 31.0 2L 24 109 24,61
: 16 17.78 9 11,69 30 25.42 8 13.79 20 20 83 18.74
inadequate 5 18 20.00 8 10.39 25 21.19 15 25.86 25 25 1 20.54
no answer 13 ibbh 8 10,39 7  5.93 3 5.17 12 12 3 9.71
b) orientation
to department
adequate 1 9 10.00 12 15.58 11 9.32 8 13.7 12 12 52 11,74
2 13 b, 4l 18 23.38 19 16,10 10 17.2 10 10 70 15.80
2 22 24,44 24 31.17 28 23.73 iy 2k 1k 22 22 110 24.8
. 19 21,11 10 12,99 28 23.73 8 12.72 22 22 87 19,6
inadequate 5 13 14,4l 4 5.20 23 19.49 i 24,1 22 22 76 17,16
no answer 1 15,56 9 11,69 9 7.63 L 6,90 12 12 48 10,84
e) advice on
course
selection )
adequate 1 20 22,22 19 24,68 16 13.56 1 29,31 18 18 90 20,32
2 13 144y 23 29,87 34 28.81 1 24,14 19 19 103 23.25
E 2 25,56 20 25.97 26 22,03 1 24,14 28 28 111 25.06
i 15.56 7 9.09 18 15.25 8 13.79 1 1 61 13,77
inadequate 5 9 10.00 4 5.20 16 13.56 1 1.72 9 9 39 8.80
no answer i1 12,22 1 5.20 8 6,78 4 6.90 12 12 39 8,80

d) advice on fore
mal require-

ments
adequate 1 20 22,22 19 24,68 25 21.19 16 27,59 19 19 99 22,35
2 14 15,56 17 22,08 26 22,03 12 20,69 20 20 89 20.09
2 21 23,33 27 35.07 32 27.12 12 25,86 26 26 121 27.31
16 17.78 7 9.09 15 12,71 6,90 11 11 53 11.96
inadequate 5 7 7.78 1 1.30 12 10.17 5 8,62 12 12 BZ 8.35
no answer 12 13,33 6 7.79 8 6,78 6 10.35 12 12 9.93
1Curriculumn Humanities and Social Sclences uEducational Foundations
2Curriculum: Mathematics and Natural Sclences SEducational Psychology
3Educational Administration “frequency

L-X 3
Por purposes of this table, many questions have been condensed; see Appendix A

far romrnlatn aneation.
?



Curris Hum. Curri: Math.

g and . N tand : Educ. Educ. Educ, Total
oc., Sci. at. Sci. Admin. Found. Psych, Population
Question n =90 p =77 n=118 n=58 n=100 B =kl 3
£ % £ % £ %_ £ A £ % £ 5%
2. (Continued)
e) advice on
thegis route
adequate 1 19 21.11 17 22,08 16 13.56 12 20,69 b 14 78 17.61
2 15 16.67 19 24,58 22 18,64 10 17.2k 14 14 80 18.06
2 19 21.11 16 20,78 25 21,19 12 20,69 20 20 92 20.77
16 17.78 15 19.48 23 19.4 9 15,52 15 15 78 17.61
inadequate 5 8 S.SE 3 3.90 22 18, 9 15.52 2 2 65 14,67
no answer 13 14, 7 9,09 10 8.48 6 10.35 1 1 50 11.29

f) advice on
financial aid

adequate 1 7 7.78 3 3.90 11 9,32 11 18,97 12 12 by 9,93
2 5 5.56 6 7.79 7 5.9 3  5.17 10 10 31 7.00
2 12 16,67 15 19,48 22 18.6 i1 18.97 17 17 80 18.06
1 15.56 8 10.39 15 12.71 7 12,07 10 10 54 12,19
inadequate 5 27 30.00 31 40,26 4 41,53 18 31.04 30 30 155 34,99
no answer 22 2l by b 18,18 1 11.86 8 13.79 21 21 79 17.83
g) encouragement
on persisting
goals
adequate 1 14 15.56 12 15.58 16 13,56 11 18,97 i 14 67 15.12
2 1k 15,56 17 22,08 15 12,71 8 13.79 16 16 70 -15.80
2 22 24 bl 18 23,38 23 19.22 13 22,41 18 18 o 21.22
10 11,11 14 18.18 22 18, 8 13.79 10 10 64 14,45
inadequate 5 16 17.78 10 12,99 33 27.97 i 24,14 27 27 100 22.57
rio answer i 15,56 6 7.79 9  7.63 L 6.90 15 15 48 10.84
Sources of
Information

3.a) Adequacy of
Anformation

when gra-
duate work

i) very
adequate 6 6,67 9 11,69 15 12,71 7 12,07 6 b6 43 9,71
ii) quite
adequate 25 27.78 26 33.77 21 17.80 17 29.31 23 23 112 25,28
iii)moderately

adequate 25 27,78 21 27.27 33 27,97 15 25,86 25 25 119 26,86
iv) slightly

adequate 12 13.33 i3 16,88 21 17.80 8 13.79 19 19 73 16,48
vginadequate 12 13.33 3 3.90 21 17.80 7 12,07 15 15 58 13.09
vi) no answer 10 11.11 5 6.49 7 5.93 L 6.90 12 12 38 8.58
b) Ugefulness of
advice and
counselling
gra=
duate work
ig very useful 9 10,00 14 18,18 6 5,09 5 8,62 6 6 4o 9.03
i3) quite useful 24 26,67 13 16,88 20 16.95 7 12.07 16 16 80 18,06
"111) moderately
ugeful 22 2k 4k 20 25.97 L5 38,14 20 34,48 22 22 129 29.12
iv) slightly
useful 14 15,56 18 23.38 2 21,19 13 22.41 31 31 101 22.80
v) useless 5 5.56 2 2,60 ik 11.86 6 10,35 13 13 ko 9,03
vi) no answer 16 17.78 10 12,99 8 6.78 7 12,07 12 12 53 11.96
QQ\]:BB WQ;:]S
k.a) Course work
seens to
have been
1) very
appropriate 18 20,00 10 12.99 14 11,86 6 10,35 8 8 56 12,64
ii) quite

appropriate 29 32,22 26 33.77 47 39.83 26 L&.83 27 27 155 34.99
1i1) moderately

appropriate 15 16,67 23  29.87 29 24,58 11 18,97 31 31 109 24,61
iv) slightly

appropriate 6 6,67 6 7:79 13 11,02 11 18.97 16 16 52 11,74
v) inappro-
priate 5 5,56 L 5.20 7 5.93 0 7 7 23 5.19
vi) not
avplicable 2 2.22 0 0 0 0 2 R
vii) no answer 15 16,67 8 10,39 8 6,78 L 6,90 11 11 k6 10,38



Curri: Hum. Curri: Math. 123

and s ang N Edui. Educ, Educ. Totali
Soc. Sci. Nat. ~ci. Admin. Found. Paych, Population
Question n =G0 n=77 n=118 n=58 n=100 ne=ils
£ % £ % L % £ % I % £ %
b) Degree of
freedom and
gelf-direction
in classroom
procedures
i) great
amount 15 16,67 16 20,78 16 13.56 9 15.52 20 20 76 17,16
i1) considerable
amount 35 38.89 24 31.17 s 45,76 29 50.00 32 32 174 39,28
i1i1) moderate
amount 20 22,22 24 31.17 32 27.12 10 17.24 25 25 111 25,06
1v; very little 4 L Ly 3 3.90 5 4,24 0 8 8 20 .52
v) none 1 1.11 i 1.30 3 2,54 1 1.72 0 6 1.35
vi) not
applicable 1 i.11 1 1.30 0 L 6.90 2 2 8 1.81
vii) no answer i 15,56 8 10.39 8 6.78 5 8,62 13 13 L8 10,84
¢) Adeguacy of
Adnsiruction
i) very
) adequate 14 15,56 12 15,58 10 8,48 10 17.24 9 9 55 12,42
11) quite
adequate 29 32,22 27 35.07 57 48,31 22 37.93 28 28 163 36.80
111) moderately
adequate 20 22,22 21 27.27 29 24,58 13 22,41 25 25 108 24,38
iv) slightly
adequate L L by L 5.20 9 7.63 2 3.45 10 10 29  6.55
v) inadequate 6 6.67 5 6.50 L 3.39 5 8,62 13 13 33 7.4s
vi) not : .
applicable 2 2.22 o] i .85 2 3.45 2 2 7 1.58
vii) no answer 15 16,67 8 10.39 8 6.78 L 6.90 13 13 48 10.84

d) Course rele-
yance to
curren} and
continuing
Assues
13 very related 23 25.56 18 23,38 21 17.80 13 22.41 13 13 88 19.87
ii) quite
related 25 27,78 33 42,86 60 50,85 20 34,48 36 36 174  39.28
1ii) moderately
~ related 18 20,00 15 19,48 19 16,10 15 25.86 23 23 90 20,32
iv) slightly
related Vi 7.78 3 3.90 6 5.09 3 5,17 9 9 28 6.32
v) unrelated 1 1,11 0 3 N 1 1.72 4 4 9 2,03
vi) not
applicable 2 2.22 0 ) 1 1.72 2 2 5 1,13
vii) no answer 1% 15.56 8 10,39 9  7.63 5 8.62 13 13 4o 11,06
e) Sfatistics
course
1) yes 20 22,22 29 37.66 92 97,97 10 17.2k L2 42 193 43,57
i1) no 55 61,11 40 51,95 18 15.25 44 75,86 46 kb 203 435,82
111) no answer 15 16,67 8 10.39 8 6.78 4 6.90 12 12 47 10,61

£) Usefulness of

requirement

1; very useful 3 3,33 13 16.88 11 9.32 2 345 11 11 4o 9,03
11) quite useful 10 11.11 8 10.39 24 20.34 2 3.45 8 8 52 11,74
31ii) moderately 9
. useful 9  10.00 9 11,69 19 16,10 3 5,17 10 10 50 11.29
iv) slightly
useful 3 3.33 8 10.39 16 13.56 8 13,79 10 10 45 10,16
Z; usilese 3 3.33 4 5,20 13 11.02 L 6,90 8 8 32 7.22
V. no
applicable 37 41,11 18  23.38 18 15.25 18 31.04 28 28 119 26.86
vii) no ansawer 25 27,78 17 22,08 17 i1 21 36,21 25 25 105 23.70
%hegjg or
Regearch Paper
5.a) Primary
dnterest

ig regearch 31 4L 28 36.36 k2 35,59 25 43,10 21 21 127 33.18
1i) course W3 478 b 66

work 7.7 1 53.25 55,93 o] 1.72 64 64 244 .
i11) no answer 16 17,78 8 10,39 10 8.28 33 55.'{7 15 15 52 f?.?ﬁ
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Curris Hum. Curri: Math.

and and Educ, Edue, Educ, Total
Soc, Sci. Nat, Sci. Admin. Found. Psych. Population
Question n =90 n =77 n=118 n=58 n=190 ne=lls
£ % L % £ % £ A i % £ %
b) Research
experience
is
i) ve
) vaigable 19 21,11 18 23.38 19 16,10 17 29,31 16 16 89 20,09
i3) quite
) %aluable 23 25,56 14 18,18 b3 36,44 13 22,41 28 28 121 27.31
1ii) moderately '
valuable 18 20,00 15 19.48 2k 20,34 17 29.31 19 19 93 20.99

iv) slightly

valuable 9 10.00 10 12.99 13 11.02 4 6.90 7 7 & 9.71
vg not valuable 0 3 3.90 5 4,24 11,72 5 5 1 3.16
vi) not
applicable kL bobl 7 9.09 4 3.29 1 1,72 8 8 24 5,42
vii) no answer 17 18.89 10 12,99 10 8.48 5 8,62 17 17 59 13.32
¢) Degree of
freedom and
in developing
regearch pro-
blem
ig great amount 35 38,89 30 38.96 2 20,34 20 34,48 22 22 131 29,57
ii) considerable .
) amount 21 23.33 17 22,08 41 34,75 i5 25,86 23 23 117 26,41
iii) moderate
amount 9 10,00 7 9,09 i 11.86 5 8,62 3 3 38 8,58
iv) very 1little © 0 L 3.39 2 3.45 2 2 8 1.81
v) none 0 o 1 .85 0 101 2 R
vi) not
applicable 9 10,00 13 16.88 17  1k,by 7 .12,07 27 27 73 16.48
vii) no answer 16 i7.78 10 12.99 17 14.h1 9 15.52 22 22 7 16.70
d) Rating of
fac)
available
for data
treatment
1) very
satisfactory &4 4 4k 6 7.79 7 5.93 0 6 6 23 5,19
i1) quite :
satisfactory 13 14,44 14 18,18 16 13.56 10 17.2% 13 13 66 14,90
i11) moderately
satisfactory 11 12.22 11 14,29 13 11,02 10 17.24% 9 9 54 12,19
iv) slightly
satisfactory 3 3.33 2 2,60 6 5.09 3 5.7 8 8 22 4,97
v) unsatis-
factory 7 7.78 2 2.60 L 3.39 4 6.90 1 i 18 L, 06
vi) not

applicable 28 31.11 27 35,07 47 39.83 19 32,76 40 4o 161 36,34
vii) ro answer 2 26,67 15 19,48 25 21,19 12 20.69 23 23 99 22.35

5.e) Ragipe of
availab
of informaz
on
thesis repro-
duction

1) very
satisfactory i 1.11 3 3.90 2 1.70 0 2 2 8 1.81
ii) quitef

satisfactory 9 10.00 9 11.69 1 12,71 o1 A
iii)moderately 3 7 3 3 o9 45 10.16

satisfactor; 10 11,11 10 12, 18 15,2 10 17.24 N
1v) Siiantey Y , 99 5.25 7 i0 10 58 13.09

satisfactory 8 8.89 L 5.20 5 L,24 4 6,90 7 7 - 28 6.32
v} unsatis-

factory 11 12,22 7 9,09 8 6.78 8 13.79 6 6 40 9.03
vi) not g 6

applicable 25 17.7 2 33.77 42 35,59 21 36,21 42 42 156 .21
vii) no answer 26 28.89 18 23,38 28 23.73 12 20.69 24 24 138 g .38

£) Rating of
adequacy of

gducation
Albrary
1) very
satisfactory 1 1.11 1 1.30 5 k.24

ii) quite
satisfactory 11 12.22 16 20,78 21 17.80

-

1.72 1 1 9 2.03
8.62 13 13 66 14,90

wn
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and and Educ. Educ, Educ, Total
Soc. Sci. Nat. Sci. Admin. Found, Psych, Population
Question n=90 n=27 n=118 n=58 n=100 n=443
£ % £ % £ % by % f % £ %
5.f) (Continued)
11i) moderately
satisfactory 25 27.78 25 32,47 38 32.20 15 25.86 15 15 118 26,64
iv) slifhtly
satisfactory 10 11,11 7 9.09 12 10.17 11 18,97 9 9 49 11,06
v) unsatis-
" factory 18 20,00 5 6.49 8 6.78 9 15.52 13 13 53 11.96
v not
applicable 8 8.89 12 15,58 21 17.80 7 12,07 29 29 77 17.38
vii) no answer 17 18.8¢ 11 1h.29 13 11.02 10 17.2% 20 20 71 16,03
Comprehensive Exam
6. Rating of
adeguacy of
information
and advice
for compre-
hensive exam
1) very
satisfactory O 2 2,60 2 1.70 0 5 9 2,03
ii) quite
satisfactory 7 7.78 6 779 12 10.17 2 3.Uus 7 7 3k 7,68
131) moderately
satisfactory 9 10,00 9 11.69 10 8.48 12 20.69 11 11 51 11,51
iv) slightly
satisfactory 3 3.33 L4 5.20 8 6.78 b 8,62 9 9 29 6.55
v) unsatis-
1) fa%tory 13 14,40 ? 9.09 11 9.32 5 8,62 [ 6 42 9.48
vi) no . X
applicable 31 34,44 26 33.77 ko 41,53 20 34.48 38 38 164 37,02
vii) no answer 27 30,00 23 29.87 26 22,03 14 24,14 24 24 114 25,73

Gradinz System
7.a) Evaluative
methodss

degree of
helpfulness
in self-~
development
i) grades
very helpful 1 10 11.11 15 19,48 14 11,86 6 10.35 6 6 51 11,51
2 11 12,22 31 40,26 27 22,88 14 24.,1F 23 23 106 23.93
3 26 28,89 11 14,29 45 38,14 16 27.59 29 29 127 28,67
4 16 17.78 5 6.49 17 1k.41 5 8.62 11 11 sh 12,19
not helpful 5 9 10,00 i .20 5 b2k 9 15.52 9 9 36 8.13
no answer 18 20,00 11 1%.29 10  8.48 8 13.79 22 22 69 15,58
1i) conference
with staff
very helpful 1 10 11,11 22 28,57 11 9.32 9 15.52 18 18 70 15.80
2 22 2b 4l 23 29.87 34 28,81 13 22,41 24 24 116 26,1
2 19 21.11 8 10.39 31 26,27 11 18.97 L 14 8 18,7
6.67 5 6.49 9 7.63 6 10.35 8 8 3. 7.68
not helpful 5 5 5.56 3 3.90 10 8,48 L 6,90 77 29 6.55
no answer 28 31.11 16 20,78 23 19.49 15 25.86 29 29 111 25,06
4ii) professor’'s
written
comments ¢
very helpful 1 23 25.5 12 15.58 15 12.71 8 13.79 15 15 16.48
2 16 17.78 18 23.38 28 23.73 14 24,14 23 23 gg 22.3
3 13 b 44 14 18,18 33 27.97 12 20.69 15 15 87 19.
4 13 b, bl 8 10.39 15 12,71 7?7 12,07 13 13 56 12,64
not helpful 5 5 5.56 7 9.09 9 7.63 4 6,90 11 11 36 8,13
no answer 20 22,22 18 23,38 18 15.25 13 22,41 23 23 92 10,77
iv) evaluation
by other
gtudents
very helpful 1 3 3.33 4 5.20 5 4,24 2 3,45 12 12 26 .8
2 21 23.33 12 15,58 27 22,88 6 10.3 23 23 89 23.03
1?7 18,89 21 27.27 34 28,81 b 24,1 20 20 106 23.93
17 18,89 9 11,69 20 16.95 10 17.24 8 8 64 1k, 45
not helpful 5 8 8.89 11 14,29 16 13.56 11 18.97 7 7 53 11,96
no answer 2k 26,67 20 25.97 16 13.56 15 25,86 30 30 105 23,70
v) evaluation by
research com-
mittee
very helpful 1 Iy 4,44 5 6.49 2 1.70 1 1.72 11 13 2,94
2 7 7,78 11 14,29 15 12,71 7 12,07 9 9 49 11,06
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Curris Hum. Curris Math.

and and Educ, Educ, Educ, Total

Soc. Sci. Nat. Sci. Admin. Found. Psych. Population
Question n=90 n =77 n=118 n=58 n=100 ne4l3
£ % L % f % £ 2 £ % £ %

7.v) (Continued)

17 18.89 12 15.58 30 235,42 8 13.79 19 19 86 19.41
9 10,00 7 9.09 E 2.54 6 10.35 5 5 EO 6.77
not helpful 35 8 8.89 3 3.90 1 11.86 5 8.62 10 10 ¢} 9.03
no answer s 50,00 39 50,65 54 45,76 31 53.45 56 56 225 50,79
vi) self-
evaluation
very helpful 1 16 17,78 20 25.97 18 15.25 10 17.24 19 19 83 18.74
2 22 24 .44 30 38,96 49 41,53 21 36.21 38 38 160 36.12
2 28 31.11 10 12.99 32 27.12 10 17.24 14 14 94 21,22
3 3.33 o] 5 4,2k 2 J.bs 2 2 12 2,71
not helpful 35 1 1.11 1 1.30 1 .85 2 3.b4s5 2 2 7  1.58
no answer 20 22.22 16 20,78 13 11,02 13 22.41 25 25 87 19.64
vii) other
(specify)
very helpful 1 0 1 1.30 o} 1 1,72 3 3 5 1.13
2 1 1.11 1 1.30 1 -85 1 1.72 2 2 6 1.25
3 1 1,11 0 o] 1 1.72 0 2 H5
4 0 0 0 0 0 o .
not helpful 5 0 0 0 0 1 1 1 .22
no answer 88 97.78 75 97.40 117 99.15 55 94,83 94 9L k29 96.8
7.b) Degree of
gertainty
of eriteria
for evalua=-
tion
Y certal 6 4 ‘
certain 9 10.00 7.79 . .1 [ ) 2 o
11) enita 3.39 3 5.17 6 5.87
certain 18 20,00 23 29,87 37 31.36 16 27.59 26 26 120 27,09

1ii) moderately

certain 21 23.33 26 33.77 33 27.97 18 31,04 28 28 126 28,44
iv) slightly

certain 11 12,22 2 2,60 14 11.86 7 12,07 9 9 4 .71

y; ungertain i 15,56 9 11,69 21 17.80 6 10.35 14 14 62 13.Z5
Vi no

applicable 1 1.11 0 0 1 1,72 1 1 .68

vii) no answer 16 17.78 11 14,29 9 7.63 7 12,07 18 18 62 13.77
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Table 11
Distribution of Responses to Questionnaire,
Section II, Part A,
Attitudes Toward Program by Full-Time and Part-Time Students

Full-Time Part-Time Total
. Students Students Population
Question _.n=38 n=405 n=ik43
f % b3 % T %
Admission
Polici
1.a) Rating of
admission
regulations
i) very selective 1 2,63 11 2.72 12 2,71
ii; quite selective 10 26.32 74 18,27 84  18.96
1ii) moderately
selective 15 39.47 192 47,41 207 46.73
iv) slightly
selective 9 23.68 63 15.56 72 16.25
v) not selective 3 7.89 25 6,17 28 6.32
vi) no answer 0 40 9.88 Lo 9.03
Academic n
should be
i) much higher 2 5.26 25 6.17 27 6.10
ii) somewhat higher 12 31.58 79 19,51 91  20.54
i3i) no change ~ 23 60.53 241 59,51 264  59.59
iv) somewhat lower 1 2.63 8 1.98 9 2,03
v) much lower 0 2 A9 2 45
vi) no answer [¢] 50 12.35 50 11.29
Qrientation to
M,Ed. Program
2. Rating or grien-
tation and guidance
a) orientation to
faculty
adeguate 1 7 18,42 46 11.36 53 11,96
2 6 15.79 58 14.32 6F  1h.45
3 8 21.05 101 24,94 109 24,61
4 9 23,68 74 18,27 83 18.74
inadequate 5 8 21.05 83 20.49 91 20,54
no answer 0 43 10,62 43 9.71
b) orientation to
department
adequate 1 5 13.16 b7 11,61 52 11,74
2 11 28.95 59 1k.57 70 15,80
3 10 26.32 100 24,69 110 24,8
L3 6 15.79 81 20.00 87 19.
inadequate.5 6 15.79 70 17,28 76 17.16
no answer 0 k8 11.85 48 10,84

c) advice on course
selection
adequate 1 10 26.32 80 19.75 90 20.32

11 28.95 92 22,72 103 23.25

2 21.05 103 25.43 111 25.06

3

0

Fwn

15.79 55 13.358 61 13.77
7.89 36 8.89 39  8.80
39 9.63 39 8.80

inadequate 35
no answer

d) advice on formal
requirements

adequate 1 12 31.38 87 21.48 99 22,35

2 7 18,42 82 20.25 89 20,09

2 7 18,42 114 28,15 121 27.31

7 18,42 46 11.36 53 11.96

inadequate 5 5 13.16 2 7.90 7 8.35

no answer 0 4 10,86 L 9.93

e) advice on

thesis route

adequate 1 9 23,68 69 17.04 78 17.61

2 10 26.32 70 17,28 80 18.06

B 5 13.16 87 21,48 92 20.77

7 18.h42 71 17.53 78 17.61

inadequate 5 7 18.42 58 14,32 65 14,67

no answer 0 50 12.35 50 11.29



Full-Time Part-Time Total
Students Students Population
Question n =38 =405 n-itly 3
£ % £ % T %
2, Continued
£) advice on finan-
cial aid
adequate 1 9 23.68 35 8.6% Ll 9.93
2 6 15.79 25 6,17 31 7.00°
3 8 21.05 2 17.78 80 18.06
& s 13,16 9 12.10 sk 12,19
. inadequate 5 10 26,32 1k5 35.80 155 34.99
no answer 0 79 19.51 79 17.83
g) encouragement on
persisting goals
adequate 1 8 21.05 59 14,57 67 15.12
2 12 31,58 58 14,32 70 15.80
3 B( 21.05 86 21.24 [s103 21.22
4 2 5.26 62 15,31 6l 14,45
inadequate 5 7 18,42 3 22,96 100 22.57
no answer i 2.63 7 11,61 48  10.84
Sources of
Information
3.a) Adequacy of
information
when graduate
work began
i) very adequate 7 18,42 36 8.89 L3 9.71
iig quite adequate 8 21,05 10b 25.68 112 25,28
iii) moderately
adequate 11 28,95 108 26.67 119 26,86
iv) slightly
adequate 7 18,42 66 16.30 73 16,48
vg inadegquate 5 13.16 53 13.09 58  13.09
vi) no answer 0 38 9.38 38 8.58
) Usefulness of
advice and coun-
selling during
graduate work
i) very useful 7 18,42 33 8.15 Lo 9.03
iig quite useful 9 23,68 71 17.53 80 18,06
iii) moderately
useful 9 23.68 120 29.63 129 29,12
ivg slightly useful 10 26.32 91 22,47 101 22,80
v) useless 3 7.89 37 9.1k Lo 9.03
vi) no answer [¢] 53 13.09 53 11,96
Course Work
k.a) Course work
geems to
have been
i) very appropriate 9 23,68 47 11,61 56 12,64
ii) quite
appropriate 10 26,32 145 35,80 155 34.99
iii) moderately
appropriate i2 31,58 97 23.95 109 24,61
iv) slightly
appropriate 4 10.53 48 11.8 52 11,74
vg inappropriate 3  7.89 20 4.2 23 5.19
vi) not applicable 0 2 49 2 L5
vii) no answer 0 ke 11.36 L6  10.38
©) Degree of freedom
and self-direction
in classroom pro=-
cedures
i) great amount 5 13,16 71 17.53 76 17,16
ii) consigerable
amount 16 42,11 158 39.01 174 39.28
iii; moderate amount 14 36,84 97 22.93 111 25,06
iv) very little 0 20 .Z 20 .52
v) none [¢] 6 1.48 6 1.35
vi; not applicable 3 7.89 5  1.24 8 1.81
vii) no answer 0 48 11.85 48 10,84
¢) Adeguacy of
Instruction
i) very adequate 13,16 50 12.3 55 12,42
11; quite adequate 13 34%.21 150 37.0 163 36,80
31ii) moderately
adequate 13 34,21 95 23,46 108 24,38
iv) slightly
adequate 3 7.89 26 6,42 29 6.25
v) inadequate 2 5,26 31 7.65 33 7.45
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Full-Time Part-Time Total
Students Students Population
Question n= 38 =405 n=ith3
: f % £ % b3 %
4.¢) Continued
vig not applicabdle 2 5,26 g 1,24 7 1.58
vii) no answer 0 48 11.85 48  10.84
d) Course relevance
to gurrent and
continuing issuesg
1) very related 8 21.05 80 19.75 88 19.87
iig quite related 18 47.37 156 38.52 174 39.28
iii) moderately
related 7 18.k2 83 20.49 90 20,32
iv) slightly
related 2 5,26 26 6.42 28 6.32
v) unrelated 1 2,63 8 1.98 9 2,03
vi) not applicable 2 5,26 3 . 7h 5 1.13
vii) no answer c k9 12.10 49 11,06
e) Statistics course
. requirement
i) yes i9 50,00 17k 42,96 193 43,57
iig no 19 50.00 18% hk5.43 203 45,82
iii) no answer 0 L7 11.61 47 10,61
f) Usefulness of
requirement
i; very useful k 10.53 6 8.89 ko 9.03
ii) quite useful 5 10,53 8 11,85 52 11,74
3ii) moderately
useful 4 10.53 L6 11.36 50 11.29
iv) slightly
useful 6 15.79 39 9.63 45 10,16
v) useless 3 7.89 29 7.16 32 7.22
vi) not applicable 12 .21 106 26,17 119  26.86
vii) no answer 10.53 101 24,94 105 23,70
Thesis or Research
Paper
5.2) Primary interest
i) research 19 50,00 128 31,61 147 33,18
ii) course work 19 50,00 225 55,56 24y 55,08
3ii) no answer 0 52 12,84 52 11.74
5.b) Research
g£xperience is
i) very valuable 14 36,84 75 18.52 89 20,09
iig quite valuable 11 28.95 110 27.16 121 27.31
iii) moderately
valuable 6 15.79 87 21.48 93  20.99
iv) slightly
valuable 4 10.53 3 9.63 L 9.71
v) not valuable 0 1 3,46 1 3.16
vi) not applicable 1 2,63 23 .68 24 5,42
vii) no answer 2 5.26 57 14,07 59 13.32
c) Degree of freedom
and gelf-direction
in developing
research problem
1; great amount 16 42,11 115 28.%50 . 131 29,57
ii) considerable
amount iy 36,84 103 25.43 1i7 26,41
iii) moderate
amount 5 13.16 33 8.15 38 8.58
iv) very little 1 2,63 7 1.73 8 1.81
v} none 0 2 49 2 45
vi) not applicable 2 5.26 71 17.53 7 16.48
vii) no answer 0 7% 18,27 Vi 16.70
d) Rating of facili-
ties available
for data treatment
i) very
satisfactory 5 13.16 18  L.u4 23 5.19
i11) quite
satisfactory 10 26.32 56 13.83 66 14,90
111) moderately
satisfactory 7.89 51 12,59 54 12,19
iv) slightly
satisfactory 2 5,26 20 a.?u 22 4,97
v) unsatisfactory k 10.53 1 3,46 18 L.06
vi) not applicable iz 31.58 189 36.79 161 36,34
vii) no answer 2 5.26 97 23.95 99 22,35
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Full-Time Part-Time Total

Students Students Population
Question n- 38 ne 405 Ly 130
. f % £ % £ %
5-9) Ratineg of
availability of
information on
thesis repro-
duction
i) very
satisfactory 0 8 1.98 8 1.81
3i) quite
satisfactory 9 23.68 36 8.89 45 10,16
131) moderately
satisfactory 7 18,42 51 12.59 58 13.09
iv) slightly
satisfactory 3 7.89 2 6.17 28 6.32
v) unsatisfactory 6 15.79 g& 8.40 40 9.03
vi) not applicable 9 23,68 147 36.30 156  35.21
vii) no answer kE 10,53 104 25.68 108 24,38

f) Rating of adequacy

of education
library
i) very
satisfactory 3 7.89 6 1,48 9 2,03
ii) quite
satisfactory 7 18,42 59 1k.57 66 14,90
1ii) moderately
satisfactory i 36,84 1ol 25,68 118 26.64
iv) slightly
satisfactory 5 13,16 bl 10.86 49 11,06
vg unsatisfactory 5 13,16 48 11,85 53  11.96
vi) not applicable 3 7.89 7% 18.27 77 17.38
vii) no answer 1 2.63 70 17.28 71 16,03 ..
Comprehensive Exam
6. Rating of adequacy
of information and
advice for compre-
hensive exam
i) very
satisfactory 1 2.63 8 1.98 9 2.03
ii) quite
satisfactory 3  7.89 31 7.65 . 34 7.68
iii) moderately
satisfactory 6 15.79 45 11,11 51 11,51
iv) slightly
satisfactory 2 5,26 27  6.67 29 6.55
vg unsatisfactory 6 15.79 6 8.89 L2 9.48
vi) not applicable 15 39,47 1bg 36.79 16k 37,02
vii) no answer 5 13.16 109 26.91 1t 25.73
Grading System
7.8) Evaluative
ethods:
degree of
helpfulness
in self-
development
i) grades
very helpful 1 6 15.79 by 11,11 51 11,51
2 i0 26,32 96 23,70 106 23.93
3 9 23,68 118 29,14 127 28,67
[ 7 18.42 47 11,61 sh 12.19
not helpful 5§ 3 7.89 33 8.15 36 8,13
no answer 3 7.89 66 16.30 - 69 15,58
i1i) conference with
staffl 8 5
very helpful 1 i2 31.5 58 14.32 70 15.80
2 8 21.05 108 26.67 116 22.1
3 Z 23.68 74 18.27 83 18.7
4 10.53 30 7.41 34 7.68
not helpful 5 2 5.26 27 6.67 29 6.55
no answer 3 7.89 108 26.67 111 25,06

iii) professor's
written comments
very helpful 1 7 18.42 66 16,30 73 16,48
2 7 18,42 92 22,72 99 22.2&
3 i2 31.58 75 18.52 87 19.

b 3
not helpful 5 g 13,16 31 7.65 36 8,13
no answer 10,53 88 21.73 92 10,77

iv) evaluation by
other students
very helpful 1

2

3

13.16 21 5.19 26  5.87
18.42 82 20.25 89 20.09
21.05 98 24,20 106 23.93

m~3\n



Full-Time Part-Time Total
Students Stuﬂfnts Population
Question n=38 n=%405 n=iih3
L % £ % 3 %
7.a)iv) Continued
L 8 21,05 56 13.83 64 14,b45
not helpful 5 5 13,16 48 11.85 53 11,96
no answer 5 13.16 100 24,69 105 23,70
v) .evaluation by
research committee
very helpful 1 3 7.89 10 2.b47 13 2,94
2 6 15.79 43 10,62 49 11,06
E 13 34.21 73 18.03 86 19.41
2 “s5.26 2B 6.91 0 6.77
not helpful 5 4 10.53 36 8.89 0 9,03
no answer 10 26.32 215 53.09 225 50,79
vi) self-evaluation
very helpful 1 10 26.32 73 18.0 83 18,74
2 12 31,58 148 36. 160 36.12
3 10 26.32 84 20,74 oly 21,22
I 0 12 2.96 12 2,71
not helpful 5 2 5.26 5 1,24 7 1,38
no answer 4 10,53 83 20.49 87 19.64
vii) other
very helpful 1 1 2.63 L =99 5 1.13
2 2 5.26 4 .29 6 1,35
0 2 49 2 45
0 0 [s]
not helpful 35 1 2.63 0 1 23
no answer 34 89.47 395 97.53 429 96,84
b) Degree of gertainty
of criteria for
evaluation
i) very certain 1 2.63 25 6,17 26 5,87
ii; quite certain 11 28,95 109 26.91 120 27.09
iii) moderately
certain 11 28.95 115 28.40 126 28,44
iv) slightiy
certain 6 15.79 37 .14 43 9.71
v) uncertain 6 15,79 58 14,32 64 14,45
vi) not applicable 1 2,63 2 49 3 .68
vii) no answer 2 5.26 59 14,57 61 13.77
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academic standards should be higher, and 2.48 per cent would
lower them. More Hum. and Soc. Sci. students (32.22 per cent)
than those in other departments said that the standards should
be higher. Reaction by fullmtime students and part=time stu-
dents indicated that no change should occur in academic stand-
ards. Jore of the full-time students than part-time said
standards should be higher,

*ame. The students were asked to

rate various aspects of orientation and guidance., On a 1-5
continuum, 26.41 per cent of the total population rated
orientation to the Faculty adequate whereas 39,28 per cent
rated it inadequate. Math. and Nat. Sci. was the only departe
ment in which more students rated the orientation to Faculty
adequate (40,26 per cent) as opposed to inadequate (22,08 per
cent), Orientation in the other four departments was rated
inadequate by the greater percentage of students. More fulle
time students and part-time students thought that orientation
to the Faculty was inadequate than adequate.

Reaction regarding orientation to department varied.

Of the total population, 36.80 per cent thought it inadequate,

27 < 5% per cent adeguate. DMore students in each of four
departments found the orientation inadequate. Once again,
the respondents in Math. and Nat. Sci. were more inclined %o
rate orientation to department adequate (38.96 per cent) than
inadequate (18.19 per cent), DMNore full-time students thought
that the orientation to deparitment was adequate than inade-
quate, whereas the part-time students were of the opposite

opinion.
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More students in the total population indicated that
the advice on course selection was adequate (£3.57 per cent)
compared to inadequate (22.57 per cent). This was also the
case in each of the five departments. A majority of full-
time and part-time students rated advice on course selection
adequate.,

Advice on formal requirements was rated adeguate by
more students (42.44 per cent) in the total population than
inadequate (20.31 per cent). This was also true of regpond-
ents in each department. Fifty per cent of the full-=time
students and 41.73 per cent of the part-time students thought
that advice on formal requirements was adequate,

Of the total population, 35.67 per cent indicated that
advice on thesis route was adequate, whereas 32.28 per cent
rated it inadequate., A greater number of students in Math.
and Nat. Sci., Found., and Hum. and Soc., Sci. thought the
advice adequate; more students in Admin, and Psych. found
it inadequate. Fifty per cent of the full-time students and
34,32 per cent of the part-time students rated advice on
thesis route adequate. More full=time than part-time stu-
dents, however, rated it inadequate,

Advice on financial aid was reported inadequate by
47.18 per cent of the total population and more students in
each department. It should be noted that this subguestion
received the greatest percentage of “no answer® responses
(17.83 per cent) compared to the other subguestions relgted

to orientation to program by department. As many full=time
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gstudents rated advice on financial aid adequate as some
thought it inadequate. Only 13.81 per cent of the part-time
students indicated aid was adequate; 47.90 per cent thought
it inadequate.

Finally, more students in the total population rated
encouragement on persisting goals as inadequate (37.02 per
cent) compared to adequate (30.92 per cent). Admin., Found.,
and Psych. followed this pattern, whereas more Math., and Nat.
Se¢i. and Hum. and Soc. Sci. students rated encouragement
adequate. 4 majority of the full-time students considered
encouragement adequate whereas 28.89 per cent of the part-
time students rated it adequate and 38.27 per cent inadequate.

In general, the graduate students in each department
and by total population and student status considered orien-
tation to course selection and formal requirements adequate.
The orientation to Faculty, department, thesis route, finan-
cial aid, and encouragement on persisting goals, however,
were reported inadequate by students in the total population,
by most departments, and by full-time and part-time students,
The respondents in Math. and Nat. Sci. were the exception;
they thought that only orientation to financial aid was
inadequate,

Respondents were asked to

rate the adequacy of information received when their grad-
uate work began. Of the total population, 3%#.99 per cent
said it was adequate, 29.57 per cent inadequate. Math., and

Nat. Sci., Found., Hum. and Soc. Sci. had a similar pattern.
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More students in Admin. and Psych. rated information ade=
guate.

On the other hand, more respondents in the total
population (31.83 per cent) indicated that advice and coun-
selling during graduate work was useless. This was also
true of students in three departments (Psych., Admin., and
Found.). More students in Hum. and Soc. Sci. and Math., and
Nat, Sci. rated the advice and counselling useful.

More full-time students and part-time students con-
sidered information given at the beginning of graduaste work
adequate than inadequate. Less than half of the full-time
gstudents (42,10 per cent) rated advice and counselling during
graduate work useful as compared to 34.21 per cent who thought
it useless. More part-time students, however, rated the
advice useless than useful,

The respondents were asked to rate a

number of aspects related to course work in their M.Ed. pro-
gram. These were: appropriateness of course work, degree
of freedom in class procedures, adequacy of instruction,
course relevance, and usefulness of statistics requirements,
0f the total population, more students (47.63 per cent)
said that the course work seemed to have been appropriate
whereas 16.93 per cent rated it inappropriate, This pattern
was found in the responses of the five departments, Simi-
larly, 50 per cent of the full-time students and 47.41 per
cent of the part-time students indicated that course work

was appropriate,
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The majority of the total population (56.44 per cent)
indicated that the degree of freedom and self-direction in
¢classroom procedures was consgiderable to great. The pattern
was similar in the five departments. Only 5.87 per cent of
the total population said that there was little or no degree
of freedom and self-direction. A majority of the full-time
and part-time students also rated classroom freedom as a
considerable to great amount.

Almost half of the total population (#9.22 per cent)
rated course instruction adequate. The majority in Admin.,
Found.,, and Math. and Nat. Sci. did as well; more stu=
dents in Hum. and Soc. Sei, and Psych. rated instruction
adequate., Slightly less than half of the fulletime and parte-
time students @@nsiﬁ@red instruction adequate.

Courses were considered relevant to current and con-
tinuing issues by the majority of students in the total popu-
lation (59.15 per cent), in four departments, and 49 per cent
of the Pgych. students. ‘M@r@ than two=-thirds of the full-
time students (68.42 per cent) and 58.27 per cent of the
part-time students rated the courses related to current
issues.,

A greater percentage of the total population (45,82
per cent) indicated that their program included a statisties
course requirement; 77.97 per cent of the students in Admin,
reguired a statistics course. The majority of students in
the other four departments and fifty per cent of the full-
time and 45.43 per cent of the part-time students did not.
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Although only 43.57 per cent of the population indi-
cated they had a statistics course requirement in their M.Ed,
program, 49.44 per cent rated the usefulness of this require=~
ment. Of the students who did rate it, 20.77 per cent thought
it was useful and 17.38 per cent useless. Within each depart-
ment, opinion varied. More students in Admin., Math. and Nat,
Sci., Psych., and Hum. and Soc. Sci. rated the requirement
useful than useless. On the other hand, 20.69 per cent of
the Found. students indicated the requirement was useless com-
pared to 6.90 per cent rating it useful., Of the full-time
student, more rated the requirement useless than useful; more
part-time students considered it useful than useless.

The ma jority of students in

the total population (55.08 per cent) and within each depart-
ment were interested primarily in course work rather than
research, Of the 33.18 per cent of the total number of
respondents who were interested primarily in research, more
were in Found. than in the other four departments. Half of
the full=time students indicated a primary interest in
research, the other half in course work. A majority of the
part=-time students were more interested in course work.
Almost one half of the total population (47.40 per
cent) rated the research experience valuable whereas only
12,87 per cent thought it not valuable. The majority of
students in Admin. and Found. indicated the research exper-
ience valuable; the other three departments averaged 44.08

per cent rating it worthwhile. More full-time students than
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part=time students considered research experience valuable,

A majority of the total population (55.98 per cent)
indicated there was a cconsiderable to great amount of freedom
and self-direction in developing a research problem. The
departmental pattern was similar. More full-time students
than part=-time students said they had considerable to a great
amount of freedom in developing a research problem. It should
be noted that the fact that 16.48 per cent replied "not applic=-
able® and 16,70 per cent did not answer this question could
be explained by many students in the total vopulation not
having reached the research stage in their program.

0f the 14,31 per cent of the total population who rated
the extent of facilities available for data treatment, 20.09
per cent indicated the extent of facilities was satisfactory
and 9,03 per cent unsatisfactory. IMany students considered
the question inapplicable (36.3% per cent) or d4id not answer
it (22,35 per cent). The five departments followed the same
pattern of response. Dlore full-time students expressed satis-
faction than dissatisfaction., Twice as many part-time students
were also satisfied than not.

The majority of the students in the total population
either considered the question related to thesis reproduction
inapplicable (35.21 per cent) or did not answer (24,38 per
cent). Of the 40,41 per cent who did rate the availability
of information on thesis reproduction, 11,97 per cent considered
it satisfactory, and 15.35 inadequate. Responses by students

within the five departments followed a similar pattern. An
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equal percentage of full-time students rated availability of
information as satisfactory and unsatisféctoryg and more
part=-time students thought it unsatisfactory than satisfac-
Tory.

More students in the total population rated the ade-
guacy of the education library as unsatisfactory than satis-
factory. DMore students in Found., Hum. and Soc. Sci., and
Psych, rated the library unsatisfactory than satisfactory
whereas more respondents in Math. and Nat. Sci. and Admin.
congidered it satisfactory. As many full-=time students indi-
cated the education library was adeguate as inadequate; more
part-time students thought it was inadequate than adeguate,
It is interesting to note that 17.38 per cent of the total
population said that this matter was not applicable,

The majority of the total popu=~

lation either considered the matter of information and advice
for comprehensive exam inapplicable or did not answer, Of
the 37.25 per cent who did rate the adequacy of information
and advice, 9.71 per cent reported it was satisfactory, 16.03
per cent unsatisfactory. The pattern was similar by depart=
ment and student status.

The respondents were asked to rate

the degree of helpfulness in self-development of several
asp