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ÂBSTR.åCT

Purpose This eâse study was condueted to doeunent

and study the language prodtneed by students in roLe playång

situations ån the seeo¡rd language elass at the grade xtrT

l-evel u and to attempt to answer the foll-owing questions s

1) Ts role playång a suítabl-e roeans of el-íeiting
free communieation with respeet to the fol-l-owj-ng faetons?

a) the para}s.nguistie featr.¡res of hesitatåons,
laughsu ånterjeetåons and exelamatisns,

b) ttre modalitåes of queståons, reqtaests, and
statements u

c) the partieS-pation ef the students,

d) the maturíty of language?

2) tças there evidenee of development in thre four
factors from the beginning to the end of the study?

3) Can these four faetors be used to eval-uate

students' aehievement in a seeond langua¿çe?

Proeedure The study was condueted over a six month

period. student language r''¡as trecorded in f ive separate role
playing sessions whieh were made approximatel-y one month apart.
The same four students particípated in all five recordïngs 

"

In preparation for each recordingu students were taught thre

text of a story; appropråate exereises ín vocabulary and

eomprehension were done; the roles of the eharaeters stud.ied
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were assågned. to the students who then prepared the 3-a:rgr-aage

neeessary for playing those roJes; students u¡ere eneouraged

to ask questions, improvíse, and to involve themeer-ves in
general eontextual repartee, $"fter the roles þrad been

studied in class and al-so at home th.e students' roJ-e*playíng

seseions Ìffere recorded ín ei-ass " Reeordings lasted beti,¿een

eåght and flfteen nrínutes and none of the storåes was

reeorded a seeond tirne " I'lone of the normaL eurri-e uLar

teachíng*l-earnång processes associated lvith Universåty

Entrance Freneþr were di.str¡rbed by thi-s study, aëd students

were rånawã.re that a sÈudy wae bei-ng eondraeted " 1¡Jhen al"}

the fíve recordings Ïrad beçn made, a set of tables ar:d

graphs designed te deseribe the nature of str.¡dent eommunåea-

tion in role-playing situations wâ.s produeed from an examåyra*

tion of transeriptions of the reeordi-ngs"

ResultË It was establishred. that student eonrmuniea*

tíon in the fåve roLe pi.ayång såtuatåons reeorded eouLd be

descråbed as 'nfreeun erimmunication, thus doeumenting the suåt-

abillty of role playlng as a teaehing teehnique for eli"eit*
ing free eommunieation in the seeond ïasrguage cLass " Thås

study, by virtue of the fact that it shows that students

communieated effectåveI-y ån the seeond tranguage in five tet*
ally di:fferent rol-e pl,ayíng situatS-ons u provides evi-denee

of a devel-opment of eommr¿nicative skil1s " Sueh deve3-op*

ment was exempJ-lfied by the greater ease with which students

cenmunieated with praetiee, and the extension of their active
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voeabÌr1ary6 Ïlowever, data from the tables do not provide

evidenee of a progressåve devel-opment of the second 1-anguage

per se " Thls study did not show tþre rol-e pl-aylng sítuations

exami-ned nor the eriteria x¡sed to deeument them as being

suitable for the testing of studentsu eommunieative abiLity

i"n the seeond lang"uage 
"

The study shows furtþrer that theme of tlr.e stoz"y

studied and student personallty ånfluenee performssee ån

roi"e p3-ay5.ng sÍtuatåsne 
"
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TNTRODUCTTON

For many years, the goat that students had ín leann-

ång a seeond language vdas the passing of an exte:rnai exâm-

ínation" unforti.¡nately for those students, their evaluatåon

and rating were based. enti-rely on written exams of the

'ndíserete poånt profi.cieneyno nature. The ul-timate nesu-l-t

of that process of esamÍnatíon was a seråous negleet of

the ì-inguistie ski]1 of oral eommunåeation"

ïn the 1"9500s the so-ealled grammar*transla1,åon

rnethod began to be questioned by l-inguists, teaehers and

students, and it has been replaced ïn almost all sehools by

eíther an audio-lingual or audio-visr¡al method of teaching"

V/ith these u'New Keyo' methods the goal of l-anguage teaehång

shifted towards the acquisítíon of the four ski]1s, listenå*gu

speakingu reading and writing" 0f the new methods the audi-o-

tíngual has become the nrost popular in Manitoba, but teaehing

methods vary fronr person to person" It is noteworthy how*

ever, thatu despite the new impetus of the language teaehing

profession and our bilingual-bicultural- status u enrollments

in seeond 3-anguage elasses have dropped 
"

ïn reeent years there has been a trend towards

teaehing a second language in a meaningful, living situation"
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about in reacti-on to the boredom of the language

the repetitíous nature of eertaån teachåne

¿.

This has eome

labsratory and

methods.

tr STGNTFTC"&NCE OF THE STUDY

Many studentsu teaehers and rlnguists belåeve thrat

the solution to the present laek of ínterest ån seeond

J-anguage learning 1åes in givång sturdents the opportunåty

for the ereative and unfree o' use of i-anguage as soon ä"s

pössible " Thås stud.y was e oneerned with the probS_em of
finding an effeetive means of el-i-cåting oofreeun eÕmmlrîlåea-

tion ån the second language within the elassroÕm"

0n that basi"e, åt rvas decided to i-nvest5_gate the

applieation of eertaÍn drama teehniques to the seeond

language learnång situation" The teehnique of role-playång
does, in the fårst J-anguage, allow for thre oufrêeuo ereatirre
use of languâ.g€ u Thås study investigated íts potentiai-

when applì-ed to the seeond language.

ÏTT T}IE PROBLE¡,{

The first aim of thïs stud.y was to devei-op a method

of elïeåting oufreeoo eonmunieation in the seeond language by

using role-playing wíth a small group of students at the

senåor hígh Levet " The seeond aim was to find ansr\¡ers to
the foli-or-¡ing questions s
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i. ) rs rol-e playång a suåtabre means of e1åeitång
free communå*atåon wåth respect to tþ¡e foll orvång factors e

a) lhu paralinguiståc features of hesåtations 
ulaughs, interjeetions and excl-amationsu

b) the modal_ities of queståons, requests, and
statements,

c) the partåei.pation of the studentsu

d) the rriaturåty of langr..lage?

2) tr-fas there evi-clenee of development ån the four
faetors fy'om the begånning -bo the end of the siudy?

3) üan these four faetors be used to eval_uate

studentst achåevemen* ån a seeond. l-anguage?

rV DELTIV1TT-{T]ONS

L " The subjects of this study Þ/ere students in the
grade xrr, 300 l-evel Freneh eourse, They had" ]rad instru_e:

tåon ín Freneh as second. language ån grades vf,f, virr, and

ïx for approxåmately four forty månute elasses per vreek,

and Ín grades xs xr and xrr fon approxåmately få:¡e forty
månute periods per. week"

2" Although eomparísÕns wetre made wíth other pro.=

eedures used by other researejrers e this str:-dy was ylot

desågned to eompare role-playíng with any other procedür€so

3" The subjects of this study iÅ/ere all in the prû-
eess of studying French as a seeond language and rvere all at
somewhat simå1ar ieveJ-s of ad.vaneenent 

"

ìlì::

j 
".:



|F-'.*ì:::':

ItY

V LTM]TÂTTONS

I u this study was eonducted on

studentss and no obgervations were made

class 
"

a small group of
in a normal-såue

of pro-

aeeuracy 
e

2. This study was earried. out over a såx month
period of ti.me 

"

3, rn tFrís study the writer was also the el_assroom

ínstructor.
Lþ, In this study the fo j_j_owing factors

fícieney were not eonsidered.r (1) grammati_ea1

{2) pronr.meiatÍon, (3) voeabuj-ary, (4) f]-ueney"

vr CASE STUDY ÅND METHODOLOGY

ïn this studyu the language produeed by students in
five roLe playing situations was reeorded and analyzed 

"

Observations were made and eonclusions d.rars:r on the basis of
the resul-ts of that analysås " This study is therefore a

ease study"

VÏT DEFTNTTTON OF TERMS

ation" Tn this
study, u'free conversationun and ofree communicationuu refer to
eonversation in whích the subjeetsE maj_n eoncern is the eom_

munieatíon of ideas and feel-ångsu and not the type, style
or correctness of the language used." pnepared. monol0gue or
dialogues or questíon-answer dril_ls are not eonsidered. ,,freeou

l

it

tÍon and Free C



eonversâ.ti-on or eommuni-eation.

The C-reative Use of.-"T,Anguage" In thi-s stud.yu the

term nuereatlve use of J-anguageuu refers to the aetual- produc-

tion or applicatíon or invention by the subjeets of language

to express their thoughts, ídeas and feel-ings, and not the

reeitation or repetitåon by them of prepared patterns tr
memorized passages"

Rqlç_:p1_a.:Lí_Ïl€* Role*p]-aying ín this study, refers to

tþre sub jeets' taking on the rol-e of another person e anirnal

or thing ån a given sítuation"

T:UgiJ-g " .4. "T-unituu aeeording to Hunt is unone maån

elause plus any subordi"nate or nÕi:r-elausal etrueture that ås

attaehed to or embedded in it, unt

C-unå-ts u A u'C-unitun aecerding to Loban ås arl

'uÌ-ndepend.ent clause with its modifïersun"? For lnstanee,
uuÏ see the thief wïro has just robbed the bankn'u ås CIne C*unåtu

and *T see the thíef and he has just robbed the bankn'o coTlt-

prises two C-uni-ts 
"

Tn Lobanos researehu C-unåts 1{¡ere also eounted for
0'u",€aeh word such as tyesu or snou r¡¡hen gåven in answer to

a question sueh as øHave you ever been sïek?euo

tKeLlogg w. Hunt, Svntactie Maturítv -
childre_n and Àdults, (chicagos The university of chíeago
Þress for-*re Soclety for Researeh in Chíl-d Development,
(tg?o) P" 4.

Zw"l-tur Loban, LanguaÆ--Ðegçåqpments, Klndelgeg!çp
Throuqh Grad.q Twelve, (G6arta"--TTliñois c National Couneil

sh), P" 9"



In this studyu the above quoted eriteríon was not

used and only independent eLauses wíth modlfåers were eounted,

This is the onl-y manner in v¡hieh C-tmits identified in this
study differ from those identified by Loban in hi-s studies"

Mazeq" unÂ mazeuu aeeordång to Loban uuis a series of

word.s (or initial- parts of words), or unattached fragments

which do not eonståtute a communåeation unit and. are not

neeessary to the communi-eatåon uni-t"nu3 In this study, as i.n

l,obanss studíese mau€s were not eounted in the tabunatåon

of mean C-unåt length"

EXsh_ange"q"" The term uoexehanget! refers to a eommuni*

eative exehange i-n whieh any number of ådeas, ånformatj-on,

or feetrångs are eommunieated by a stnldent or studerì.ts " A

laugh that j-s not aceompanS-ed by at least one word. j"s not

eonsidered an exehangeø .&n *exehange'u by a etudent may vary

írr length from one word to several- sentenees and ends when

another student spealcs 
"

Statement. Thc temn nustatementuu refers to any C-unit

er other eommunieative uttcranee such as 'oouí'u or u'nÐnuu

whieh is not a C-unit" Â statement may be as short as one

rçord and no longer than a C-unj-t "

Hesitation. The tenn u'hesitatioÌ1u' refers to any

unnatural break in the normal fl-ow of eomnunieation as

identifíed through (1) non-l-exical åntrusive sounds such as

unamm 
" u 

nu, (2) non-contextual- repetitions e and ( 3) unnatural

?-'rbid"u P" L0"



upfilLed pauses which oceur when a student cannot think of

an appropriate word"

Nervous Laugh" The term "nervous laughu'refers to

a taugh whích is produced when a student i-s obvio¡,rsly uncom*

fortable wíth the commi¡nieative proeess or the messâ.ge coil-

veyed 
"

9o¡textqal_,laqgh" This term refers to a ]-augh that

oceurs as ä, response to a joke or humorous reference made

in the course of a eonves"sâ.ti-on"

Re-qqeç-t. Thfs term, as well as deseribíng requests,

aLso incl-udes eommands 
"

Fxelaryr,atip.ns " An uueKcl-amation'u j-s sudden utteranee

by one or more students expressång strong feel-ings " The

taped version of conversation was used in å-dentifying ai-l

exclanatíons 
"

Interjeetíons" In thi-s study "interjeetionsou were

identifled when a student or students delj-berateLy and foree-

ful]-y interrupted another student in order to impose a ncw

issue i,nto the eonversati-on, or to vehemently on sudden}y

eontradiet what had just been said"



C}L&PTER TT

RELÂTED ],TTER,{TURE

LANGUÅGE =qS Å IIIEANS OF COII,TMUNTç,qTTON

What are the aåms of teaeltång a second 3-anguage?

.À w$-deJ-y aecepted aåm ås that of åmpartång a nerç eommunåea*

tåve r¡e]'låel-e to Õness students" rvr suppont of thås ådeau

Huebener says s

Tþu genenal ai-m of ì-anguage teaeÌ-ri-ng j-s rlo equipthe students wåÈÌr the knelr'Ïedge and-ski-}3s
requS-red fer effeetåve eommranS-eatåCIn ån the
foreign l-anguage 

" 
I

Aeeordång tô CarroSl- fn Ë_þe_åeaqÞéeg_qå_qËgnqtx*eË_q_IpËgågn

&ep_gUêe-e_ i"q P,*å.g.hLlç__o_t4Ëtggåe-,, n'" 
" ,language eonrpetene e ob jee*

tåires Ín aÏl- (eåght) eo¡;ntråes","svr€FÐ approxåmateXy *he
/

sË.me "' .

S,Xthougþr tire aåme of seeond language teaeï:r3-ng seesl

quåte el-ear and. are generall-y aeeepted, aeÏ:åevements 3*n the

eecond l-anguage elass Ïrave notu in the past, been in iåne

lTheod.one liuebener, Hor¡¡ To Teaeh ForeÍgn Laneuâses
E{{ee_tiveL_t¿u Rev" €d u e {New m ss,
1e65-);-p;-T"

ZJo]r*^8," earroîî, The Teaçhinå, qf,-Eg"e=neh-a-q a 4qr_e_ågn
Laneqage,- én-Fjgfrt gpt'rrytq¿es_, lnter
tion V (Stoekhofm-Swe¿ène -Âlmgvåst and \{åkseil- Snternatåonai,
1"975), p. 19"
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wåth those goa]-s " cårtrr1} provådes the fol_l_owång fs.ndj-ngs s

g0 pen cent of the gnaduatång Freneh majors ån -Ameråean

ecJ-]"eges in L965 faå1ed to reaah a level of ,nmåRåmum pr.o*

fessåonal- pnofieåeneyuu Level only half waSr to 'nfr¡ï3

bå}ingr*a} profieieney"uuS Ti"rås pnompts Ðne to ask what ean

bc done i¡r order to åmpart mÕne sueee$sft*3J-y the knowXedge

and skålls requåned. fer effeetåve comnrtrnåeatåon år: t}:e

seeçnd 3-angtaage?

l{åth that probSem ån mlnd., åt wot¿ld be benefåeåa3

to våew sûme phånosophåes of seec¡nd Ïanguage teaching"

Thr"ough a ge:1erå.L$-zed sårnp3åfieatåon, twö oppmmång seh.ool-s

of thoueglrt emerge, the Empåråeåst and the Ratåonali-st 
"

The Emp$.y"åei-st posåt5-oxr, aeeordång to Ðål-åeru åss

"""that S"angr.aage aequS"såtåon ås a kind of habj"t
formati-on through ee¡ndåtåoning and drå}1_ u Ðes-
eriptS-ve 1ånguåsts affårm that the normal use of
3-angtaage i"s eåt]'ler rnimåeny or ana3"ogy; gramnratå-
eaf rules âre merely deseråptåons of þrabåteu and
in normal- fast speeeh, tleey sâ.fo a person has
r'ro tåme to,.appJ-y rules as neeS-pes for sentenee
formatåon,+

Throughout thc sixtåes and seventi"es ¡rarious ånterpretatåons

of an audio*i-ångual methsd based on the Empiråeåst rationale
beeame rvidely used thror*ghout the worl-d 

"

3J*hn B" Carroll, The Fsre Lan Ad-
åL ts

La Ma.Ìors in the Sen
Unåversåty Press), pp" 14, 89, eåted by KarXu'Linguistie Theeråes of Language Aequisiti-onu'

dge s ¡tar"n
C " Då13er,

Liy_i_ng _La¡lg:*ageu êd" RaJ-ph Heston (t¡ew Yorke
3"9?o), p" 3"

, TeAqlling_-a
ïiarper and Rorw,

*__.-!
rlì

,::.j:

ìì.ì

r rrill

l+---Karl Ç" Ði"lLer, nutrånguåstie Tþreories ef Language
AcquÍsitionn', Te¿ehf,J1g_ê_!åvfu1g=l,enguageu €d " Rai-ph Hester
(lrlew YorkaHarper and Row, {9?o), p" 4"
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Hçwever, r,vhiïe the audåo*}ångua} metþsc, beearne the

pÕpular vogue, thec'e were those who looked witþ sulspåeion
(

ön those So*eaÏled uuNexv Keyuo method.s"r These åneluded

" 6 ì -,--r- --^- ^r 
/ 

^^1"^^r n{ *1¡¡ 
r)

<Jä.KÕÐol,rt-rse atld members of the de Sausé sehsg} of iþou-ght"

The term Rational-ist is used to ådentåfy themo âild their

posS-tione aeeor"ding te D$-l-ler, ise

" ".that Tnan j-Ë born wåth the ab5-3-åty to thånltn " ' "
tþat on an abstraet l-er¡el- all Ïanguages work i-vt the
same way * they a}l have wtrds and secltenees and
sound slstems ând grammatieal relatåone o e o 6

Jr.¡.st ae blrde lnher5-t the abåliÈy to f1y," sìì"l€xt

1nï:eråt the abilåty to thånk and to use Sanguage
1n a manner that åê uni-que to theår spÊeåes' * " "

The ehå}d ås not a passive agent ån language
áequi-sitåon; he aetîvetr-y gÕes about J-earnång tÏ1'e

Sanguage of å1åe envi-rürrmËnt " Ând rvhat ä' person
l-earns-i-s more than å- set of habåts "Õ

Sinee thre }a.te 50's È}:ey, wåth a:r ånereasingly )-arge fol-Ïow-

ing have rejeeted the ernpirieåst å.pprsaeh t0 language l-eas'n*

ång in favour of a sophistieated r"erui-vatr of t}:.e ratåonaii-st
o

approach "'

Bu LP68, p" 66a Edueatio?,
NéwsryeeE, 

- ê.ugust 26 , 1968 ,
/.ÕLeon A " Jakobovits, Fo-r-e-Lgry -La¡:Sqage -l'-ea=Tning ¡ a

fsr¡eholinquåq-tiq aT?,,1.v-s-åg*9f I$e i€Fues*(Rowley, Mass " :

s' lçpo) " chs" T and rr"
17'/Ralph Hester (ed-,), Teaehing å Living Language

(New Yorkr HarPer and Row, L970) 
"

8nill-**, ÕP, eåt", P" ji"

--[dtïeataon 
e

uuPas'Lez*\ior¿s Franeâ"åsuu, N-ewp¡qg-çh, Jamuary
uuWho Belå-eves j-n GÏTosts?uuu

P" 55'

ôYÐi}}ers Õpo eit", PP" \2, 3-3"
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Jakobor¡åts ås a eritåc of the Empiråeåst approaeh"

He states that present day teaehS-ng rnethods s}:ow up the fåve

followång vj-olatåons of u'sound. ra-nguage learnång pråneåpLesnuÈ

(1) the overuse of pattern drår-}s, (z) not gåvi-ng fermal-

grammar rul-es, (3) an exeessåve ernphasås on qr.nestj-on-answer

patterns, (4) an exeessåve emphasås sn siandard pn*nw:eia-

tion, and (5) an insista:ree on wel-1-formed. sentenees ån free
*peueh"10 The writer l,¿åJ-} now examine the åmp]-åeations of
eaeh of these fåve so-eaSled våolatiosrË 

"

The qv_e_quse of pjub_teqn dg"íl__l-q " t{åth the audio:
lingual approaeh, pattern dråtLs beeame the means towards

the ai¡tomatízatåon of l-earned sts"ue ture, Çhastain dese:råbes

$hem thns, 'urhej-r" purpose ås rio enabl-e the students tm rx,rey'-

Leann the strueture ånvolved to ti"re point sf automatS-e ,

non-thoughtfuS response "ontt Thus u pattern dril-ls were

designed to fål1 thre most important role ín the i-anguage

learni"ng ps"ocess " As Huebener says, uuspeakång a'båì"åty 5-s

the most diffieul-t phase of a foreign language to teaeþr and

aequíre " 
u'12 The sar$e author gÍ-ves the foil-owång reeåpe feu"

the deveLopment of that abit-ity, uuconversational eompeteno€nn,

L0- .*"Jakobovåtsu oÞ" eit"u T), 93"
tlKenneth Chastain, The ÐeveL,Epment of Modern l,anE-

uage, Striål-s, Theprr¡ So.-qrae
Center for Currieulum Development, Ine", 1971), p" j5,

tzHuebener, 0p" eåt", p" g"

tå
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he says, uudepends essentíaltry ûn an extensive voeabuJ-ary,

the memoråzatåon of nr,.rmerous speee h patterns, and the auto-

¡natåe e ontrol of struetures, n'tJ But automatåzation 1s not

äs si-mple å. proeess as one rnlght tiri-nk" Franeo{s Govin's

story of hås faålure to learn German, rvhen he treated it as

a dead 3"anguage, uis a good instanee of the magnåtude of thås
L¿{.pro þ.Leln 

"

The Ratåonalåsts e ma jor åndictme:rt of, patteryl drå}3-s

ås that tTeey do not faeål-itate the l-earning of u'1årrång'o

l-anguages " Fon exarnpJ-e u membens of tkre Ðe sauz6 sehool- çf
thougirt assert that theårs ås 'ua ratåonai-åst direet met]:ocì

åyr whåeh f,oreign la:rguage ì-earnång ûeelrrs at onee system*

atåeal-ly and yet with a wåde margitt of ånventåen ieft te

the student ån the dynamåe situa'båon of t!:.e elassroo*"nnt5

The assention is that pattern dnïl-l-s eurb the eh5-ldus

ånventåveness and ereatåvity, Jakobovi-ts argues that

'upattern drål-}s at best can serve only to automatåze phone-

1og5-ea1 produetion skånls "nutd His point ean be el-aråf i"ed

t3Huebener, 0p" eit", p, g.

n4F u.rr"ois Govån, L,j$rt D'enseígner et d' es
lafrguqs (Pariss Fisehbaefre
an¿i Vi.Ctor Betís ã"s The Art of Teeglr:lng an4-S"L]Ådying Languages
(London: George Phil-
C. Dilleru 'ulingui-stie Theories on Language Aeqraåsition'u,
TeaehÍ-ng a Living Ï-.,anguage, Çd" Ralph Hester (New Yorke
Harper and Row, 19?0), pp" t-6"

t5Hesters 0F" €it"e p" K,

t6Ju.k*bovitss oF" êåt"e po 23-"
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by referring to 1,1å11-er who sä.ys that o'there arc at reast lû20

gramrnatieal twenty-word sentenees in Eng3-åu5"out? It ís
therefore reasonabJ-e to assuT$e that pattern dråll-s eannot

be found te cover them alJ- " Again u De Sat¡zd says that
ooto know by memory an ample stoek of read.y-made sentenees

in a language ås not the same as to know that language "uo3'B

Thus, the posåtåon of the wråter ås anqay from pattern

dril-i"s and towards the faeil-åtati.on of mor"e ånventi-veness

on the part of students,

Ngå-ei-våne--fermaJ- grammar vul,es, The EmpånåeåsÈs

hau,re argued agaånst the ve¡"bal-åsatåon of gçramrnar ruåes u

våewång åt âs ây1 ånhåbåtång faeton in seeond language
'rqlearning.*' The Ratåonalåsts do s:et ã.gï.ee" The fo3Ïowång

staternent by Chomsky e.efers to how a ehåÏd l_earns hås

natåve langu.age a

Tþre chål-d eoLLeets data frcrn hås envånonment ån
the form of 1Ì-nguåstic i¡ttez'a.nees he heatrs,
eLassi-fies them i,nto varåous grammatåea} eate-
gories u and eonstruets rules to aeeount for the
regul-ar"iti-es h.e diseovers " He thep^uses theee
rules to eonstruet new utteraneos"zu

ing o-{ Modeglr Languages (Phil"adelphiac John C" l{ånston, Co,,
L929) " p" 4u eíted by KarS- C" Ðíl1er, uu],inguistie Theories ofÐíl1er, uuI,inguistie Theories of
La:rguage Âequisåtåon'u, Te,aehi
Hester- ( ¡lew 

-York r Harpe
l9chastain, op" ei-t", pp, 6gu ?0"
20*-"Jakobovits, op u Git, e p, 1"3 "

17oi1tu*o op" eit, u p" L4u ei-tlng G" Mil-1er, ,,The
Psyeholi-nguístsun Eneounter 23e1, ÞÞ" 29-37, reprÌ-nted år:
"Psychol-ínguåstiesu' Charl-es E. Osgood, Thomas Seboeku
Bloomlngton, Indiana Unlversity Press, (L965), pu ?gg"

t8n*ítu B, de Sauz6, The Çleyeland Flan forlhe-T_eaeþr*

è

ep ed" Ralph
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Sånee the Xearnång of a seeond, la:"rguage 5-n hågÌ'i sehool- ås

not the same ã.s J-earning Õne's native lang**ag*,21 åt i-s

reasonable to expeet that tþre grammar rules of the seeond

language shoul-d be taught systematieally" The Slraponenrïs

of the teaehS-ng of seeond languages "ey"eatívelyuu are ån

farrÕr of the systematåe teaehj-ng of granrmar " "{eesrdång tr
Hester0u"""gra-ffirl'râF ås taughtu gradually, step by step, !n
l-ogieal- seql¿enee to provåde the tool-s cf X-anguagc ereatS-ex'r,

and thås positåon ås al-so sr.apported b3r Manty"23 Car¡rol-}

advåses that
uu 

" " *Tflêthrds that pl-aee some emphasis on formal
¡rretþrods of teaeh¿ång grarnmar { ånvo"!-vång the teaeh.*
ing of rules of grammar, and the ea.reful anai-ysis
of feetures of tlre foreåen 1älxslrase) seem tnof features of tlre foreåg¡r langLrage) seem to
ha¡¡e a prsi-tål/e effeet. "

,cryt

7ú

The posi-tíon of the wråter ås that, rvhiSe gralirmar shor"¡l"d be

tar,eghrt systematåeaJ-}y, varåous opportunåtåes shoul-d be

gåven for the pnaetåee of the l-earned grâ.mTT'Iã.s' in life-
]-åke situations 

"

4n *e](e q.ç_s i-_gq,etnpha g i g qn _*q!rq s-S i pn - e-n-ç wE e p at t e gn s,

Chastain eåtes two different types of questiovr*answer patterns 
e

one in whieh the student does not ih5-nie out hi-s änswer, and

2lchastain u op " eít " , pp. L01- -Lza ,

2ZHester, gÞ" cåt", pe x"
Z3Fu*rra",d 

tr g Marty, Li.netÅi€-&i-q,q--applåe-d -t.Ð the -Þqgån:nåqå Fs_eneh__lQsunsÊ- (Roanske, Va;, Åudåo*VisLrá} PublieatlÐns,ffi,
24carro11, The Teaehing of Fqeneh as a.Foreign

Language in Eig¡rt C
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one in whåeh the student has to ansllrer a question etrre eÌ.ly "25

He suggests that the latter type gives the student exper-

ienee with 'oreaX'n languagu.26

Howerrer, that opinÍon ís not shac"ed by several other

writers " For instane e, Jakobovits Seys that the nuquestion:

ä.nsv.ler pattern involyes, only minimally, if at a1lu tþre

reclui-rements to formul-ate one's free thoughts .*27 The

Rati-onalåsts re jeet the eontinu,ed use of queståog1-ansltrer

patterns and favor the uucres.tív€ou 'ùSe of ),angu.age äS ihe

means to automatization, The diehotomy ean be seen in terrns

of the dífferenee between oral praetiee and aetual- eoni/ersä.:

ti-on" *{ecordång to Huebener unetnversation invoJ-ves the fneeu

spontaneotts diseussåon by two or more persons of any topic

of eommon interest " "28 In queståon-ansr,ver patterns there

is a tendeney by the student to aJ-most mimie the queståon

when he gives the ansuier. Katz SayS that ftueney 'uig nct

the ability to imitate but rather to prodttee and understand

sentences never uttered before " "29

Z5chastainu op eit", PP, 2LL-2ï3"
26ïbid", p" zlz,
27¡^:riobrvitsu op eit., p' 9J.
28H,¡ebener, 0p cit", p" g*

29Jerrotd Jn Katz and Jerry A" Fodor, uuThe Strueture
of a semantie Theory,u' The structure of.Lanflu?fleu Katz and
Fooor ed.itors 

' 
- (E;giåwo Tne " , 3-p6(u) ,

pp" 48L-482u cåted-by Robert R" B9_y, l'9ïul Fneneh Frofåe ieney'
iãentification and Evaluationu' (Unpublished doetonal
ãl==u"t"tíonu University of AXbertau L967), pe 98"



Threrefore, tì:e wråter j-s of the op5-nion that,
although questÍ-on-ånswer patterns have ån åntrcduetory role
to play ån thre seeond language elass u the student should.

progress to situatåons involving the qr-¡estion*ans\{er process

in free corlversatíon"

.{n -e.xqe s,s å qç=_enp,has_!ç wl^q-!ande-r_d**Lqp_n_q¡}_q +_a$_å_q_n "

The reâsûr1 for the teaehing of pr"onunciation ån the seeond

language elass ís to rnake students u speeeh eomprehensåbLe 
"

Teaehing pronuneiation beyond that po5-nt ea_n be moï'e of a

hindranee than a help to the students,

Yetn some aeeepted tests of oral pr.ofÍ-e i*rroy30 exam-

åne only pronunciatåon, thus erroneou.sly ìrighlrghtJ_ng pro*

nuricia-Låon as the most irnportant aspeet of a lan6guage. Ii
al-so often happens that an untrained listenez, may admS-re âi"t

aeeurate fe,reågn aceentu while failïng to reeognize the

1ínguisti-c eompetence of a speaker who, although speakång

in a foreign aceent i-s eommunåeating adequately"3l

The Rationalåsts emphasåze practice in the use of the
uulåvingu' langua gu "32 lfhen that enphasis ûe eurs, åmpee eabl-e

pronunciation l-oses its plaee of privïlege and. effective
eommunie atlon beeomes the 6çoa1,

30Robert R" Roy, 'uOral Fy.eneh Proficieney, Identí-
fication and Evaluationuu, (Unpublíshed doctoral dissertation*
Universíty of Alberta, L96?) pp^ L?-ZL.

3lJak"bovits, 0F" eit", p" 85"

32nåt1**, oþ eit"u pp. 12=.28"

;,ii
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There ås also a bad side*effect to an exeess:-ve

emphasis on pronüneiatron" That ås, the feelång of i-nseeur-

åty that som€ students experåenee when tirey faíl to masten

the pronu¡reiatlen eompletely, Hrweveru rne r.¡råter notes

that speakíng a language 'snth a foreign aeeent has a cer*

tain eharm that often sounds very pleasant to natåve
??

l-tsieners ,'r
The wc"åter feel-s that mt¡eh of the "bime spent on the

teaehing of pronuneåation eould be more profåtabl-y spent rÏ1

the de:¡el-opment of otï-rer aspeets of the see ond langu_age 
"

-4ïthough eertaån åntroduetony drå}}fu"rg ån pronr"lneåati-on ås

neeessarlrs åt shoul-d not be developed 'beyond wha* is neeeesary

for effeetåve eomprehensåble eommunieatåon"

An__å_¡S_åg-te&e e_ _pn_ _wel=]:f oëme d_ee:rJqnæ s_ågl åqe q__çpqe"_e_h 
"

There are a number of reasons why it ís not advåsable to

ånsist on well-*formed sentenees ån the oral work of the

seeond language siudent * Jakobsvåts Fays ihat uueffeetive

eommuni-eation ås pessS"ble wåthout a h5"ghr degree of aeeunaey

ån phsnology and syntaxs native speakers do not typieally
produee grammatieal senteÏlees ån everyday spee*5"n'34

Chomsky says that "a laek of gnammatåea} speech ås not an

indieation of a laek of l$-nguiståc eompetenee " 
u'35

11̂1*"-//ÐÍller, op " e5-t " , pp 
"

?t' -/-Jakobovåts, 0p" eÍt " o

35Jrtrobuvíts o op, eåt" u

of _th_e_ Lhg_ory of SyryLa¿" M " T .T 
"

9' *2

pp " ¿+?-8 
"

eitíng N" Chornsky, Aspeets
Presãu cambrioeä, ffi

--



Teaehers of thc RatåonalåsrÏ sehooT of thought
be3åeire that 'ueommråni-eatåonu. "y.eal-ly shou]_d i¡relude ex-

ehanges between students from the begi-nlrång of the eourse ,*36
since students esr*l-d not be aware of most of, the grarnmar of
the seeond ]-anguage they cot¡]d not possåbly be eNpeeted to
forn: grammatåea]- sentenees, and an ånsåstenee on sueh çr¡eurd

merely depråve tlie student of the experS-enee of communåeat*

ång 
"

0n that basås, teaehers have te deeåde whethen to
åneåst ûn grammatåea3 speeeþr wltål-e neg]-eetång the practåee

of eommunåeatång ån the seeond. Sanguage, or to deveS-op 'iì}re

studente' eÕrnmunieatåve abiS-åty r^¡håXe aee cptå:rg særnå*

gnanimat$"eal Ëentenees .

Tlre wråter Ís not deerying tlte teaehång of grarnmar

but ås rather adrnoeatång what Jalcobovi"ts suggests; that ås u

that teaehere sho¡.¡ld ( t ) neeognåze and al-trow the prodr.;atåore

of semå*scntcneesu and (e) expose the Learsrer tCI uttes"anees

that are granimatåea3"1y pnogresså-ve at eaeh stage br¿* faåÏ
shont of harrång the f¡.ltt eornpS-exity of weï}-foe"med sente:rec*"37

If the devei-opment of profieieney ín onal eommr.rniea*

tíon is the prj-me goaS- of seeond language teachers, thren åt

ås time te reeognåze the 5-mportanee of uofpeenu eommL¡.nåeation

36-.-"Pierrette Spetzu 'uThe Verbal--Aetåvc Method ån
låSlx SehooJ-on, Te_aeh_ing g_L:Lv:inAl,aUguage, ed, Ralph Hester
(New Yorke Ha tZ-3" *

3?"r"to¡ovåtsp Õp" eit", Þp" 22-2!+"

¿<)
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ån the seeond language el-ass * TÕ find a frtealls of el-åeåt*

ing uufreeuu speeeh f'rom students i-s ä. very dåffået¡l-t task

sinee nei-ther pattern dri"l}s nor queståon-answer patterns

have been judged sueeessfuL " Thte possi-b5"låty of role-

playing as a sr*itabl-e means to this eyrd was deemed wortå:y

of S"nvestigation by the wrÍlÌer"

TT ROLE-PLAYTI\IG

Ålthcuglr the uxtåmate goaS- in S,anguage teaehing ås

genuine e ommi.¡nåeatåve exehange, teaehers harre a tevrdegle3r to

eoneentrate on thre eontents of tltis or that ehapter v¿ith-

out evcr" arrÍving at their geal" Tt v¿ot¿l-d be sevree}ess

fsr a baeeball playcr to sttldy every aspeet of hås gayne

v¿åthrout ever gettS"ilg out to p}ay and praetåse hås skål}s 
"

Såmål-arly, a langu.age student needs to get itrto the aet of

eommunieatång as soorr as pÕssible " The anaS-ogy with play

is releva:rt a}so ån so far as language learning eä31 be

enjoyable and eþra}}eng5-ng, and the )-anguage elass ean be

used by students to p}ã.y at beïng real Freneh, Germans og'

spanåsh people ån real-låfe si-tuations" ln some þiayse

Iearning a language ís like learnång to aet a part' Thi-s

point fs emphasized by the Modern Language Assoeiation of

Åmeriea in its advi-ee to the i-anguage l-earner, whíeh ås as

foll-ows a

LearnS-ng a language means learning a wh.ole nero¡

pattenn of habits"on'Therefore it ås ímportant
'*ó praetiee"., 'Jnvolve a13- your senses by usång
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ysuf earqe moråthe eyesu fångers""",ljsê yrur
åmagånatåorr" pretend -L¡rat iou^are an aótor
wl:ose 1ånes yÕr¡ are learnånþ"38

Threse eonsåderatio¡ls l-ead the writer to suggest

roi-e*pJ-ayång as a suåtable tool for seeond langu.age teaeh*
å*gu e.nd, by its very defånitåon, ror-e*playång does have a
3ot to offer" Rol-e-playång as a drama teehnåque was

defåned by Way as 'utc praetise }åvinguu"39 Role*ptayång

t]:erefore ån the seeond langurage el-ass eoul-d be defåned as

praetieång to 1åve ån the seeond. language and eul-tï.{re 
"

How suåtable ås role-playång foy. the avers.ge studcnt
ån thc averå.ge e"!-ass? way states that *there ås not a ehj-1d

born anywhere ån tï:e worldu ån any physåea} Õr åntel-ïeetr"ral_

eårcu.mstånees on eonditi-on, whÕ eannot do drama"n,&0 Ghayln

and Kiekel go so far as to el-aim tÏ"rat tþrerc ås an aetuaï
need for role:p3^ay5"ng ån students 

"

Students of attr ages have a yreed for y"ol_e-playång
?nd if ,.through role*playing ín develop5.ng diä* -
logues in the foreågn languãge ø âíì outl_et--ås
offered for some of the emotåonal- stresses sr
mueh the better" Teenage problems offer afertile fi-eld for orígiñal- d.ialogues "41

38J"kobovits, op cit", p,44s citing irrodern Language
Á-ssoeiationu "-A.dviee to the Language Learner,õ Modern r,an[ua[eJournal, L (L966), pp" 260*263,--

. 
39g*íu,r. 

YAye Develgprûe_ntlhqough DraqL (London ; Longman(froup rl_m]-'cedr -Lgô'/)n p" bu

4oïbid", p" 3"
4ïZru Ann Ghann and Kathryn Kj-ekel, ,,The Liberated

Dialogue or uI,et the Kids Make up their oirrn Ðialogues"',
Fo,te_í n ,l,a-nguafle Ânnalçu IIT (December, Lg6g) , ZjB"
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The appi-i"eati-r:n of drama to the seeond l_anguage class
ånvol-ves the student in a e::eatåve manner, Role-p]_ayíng is
a ereati-ve proeess andu aecordång to l{av, al_l people are

l¡ô

'ncreativeo'un" Hester, a rationalåst, favors the ereati*¿e

med j-um for teaching all aspects of a seeond langu.age, whåre

at the same time eondemning the audio-lingr.laJ- system" He

c'efers to ¡5ïre faet that certaån eråtåes þrave label1ed
seeond language teaehing as hi-nderïng ereativåty, thus:

Foreign language sht¡urd not Ìre d.i-scarded as äïìobstruetion to creativity, foru in spíte of theuncreative way in which languages haüe been
taught for the last decade cr åo, nothing ismore creatíve than language l_earnång; anã
"creative'o in the sense that esthetle åansu
teaehers of I j_ter.ature u and. edue ational psy*
ehol-ogists use the word ås not incompatiÈfö
wíth the connotations that generatåvã gram*
rnarians give to ít " Language ean be o'lnventednu
and this inventåveness so s{irleo by the usira}
audío-1i-ngual methods, is quite opposed toprocedures of mímåcry and memoråzation, whieh
have become so widely practised"43

Thus seeond language learnång and eneatå-råty ean and

should be mutually eomplementary" There åre0 nonetheless,
some bamíers to ereativity in the language class. One

must be aware of them and deal wÍth them systematíea]_ly"

One major problem for students ån a seeond language såtuation
is laek of voeal:ulary" Beeause of that, a eertain amount of
the voeabul-ary neeessary for the playing of a partieular
role shoul-d be taught ån advanee, and when speaking, thre

LL"'*!Vay, op" cit", p" j"
lLa''Hesieru op" cit", pp" våii, ix"
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student shouid stay wíthån hls J_ånguístie range " As wel],
the tenses that suit eertaín aetåons eould al_sc be prepared 

"

ïn faet, the normal- LearnÍng of the language has to take
plaee' but it ls pJ-aeed. ånto a meani-ngfi.rt såtr:atåon"
Carrojl- strongly suggests thats

For the- teaehing of l-åstening eomprehensåon
and spoken skj.ll-s more ånformal móthods sf
language teaehS.ng are advåsable 5_nvolvång
massi-ve exposure of the students to meanivrã*ful såtuatåonal_ use of the language "44

Role-p]-ayång also faeilåtates the åntrodr.retj,on of oth.er

aspeets CIf eommunåeatåon that are often nlegleeted åir the
seeond i-anguage elass " paralångr"eistie s, soeåol-ångr.råståe s

and kånesies ean al-l be åntrodueed. ilrs"or*gh the ¡:nedåurn of
role-ptrayång" S"s Jakobor¡lts saysB

"""degree of physåeal eo¡rtaetu eye eon.taet,gestural- expansíveness, mouth openíng and so
on whieh affeet eommunieati"se skålls-mav be seforeígn to the l_earner tkrat praetåee ån" these
nenvenbal- aets may be desårabl-e in eåther
simulated settings on artifielal ones" throuehthe medíum of the native tr_angi.aage 

"¿F5

Another pnobÌ-ern fsr a teaeher eould. be that of fi-t-
tång the teaehår:g of gramrnar, whåeh ean often be sueh a for-
mal- endeavour, into a system that ås geared to role-pl-aying
or ereatåvity ån general" Howevere grammar does fi-t ån,

beeause wíth each new poånt in 6çrammas" that is taught firere
is a new twíst ín meaníng" when gramnar is taught åt must

4I+^' 'Carrol_lr-The. T?aehing. o{_Frg¡reh_ as ê Fere:!_æ
Languegg_ån Eight_:Countries, p "-Zft "

45- .'-Jakobovítss op" eitu, p" 143,
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be related. to the real-*life såtuatåon of the role ã. student

1s p3-ayång " The åmportant thing about gpä.mmar is thrat

ehanges in strueture bring about ehranges in meanång" Unless

we ean link the strueture to the meanå*g, thene is no use

in being able to produee the strueture " Â.eeording tr
Råvers u nnunless prod.uetion praetåee is aLways regarded as

pseildo-es4mgnÅ_çatå-qr-! (sie), " o,or.lr students ivål-i not apply

what they Ïtave praetåsed i"n ar"tieui-atåon and consÈrue'çåon

when i-n¡rolved i"n ånteraetåon.'oþ6 Talkirrg abCIut the need

foy' interae ti-on a*ti-våties, she aJ-se says that u'Su!çJ1

ac_t_å_vjtåqË- çho-t¡l-_¡i nst þe qupple_mpn-taL þuS- çh_Eu}_d qprl-qs

nats.räl-:Ly- an_4 åTlev-åtaþt]¡_ frqn Shq type_s { açË$_v.å,t_&qq
It rs

qnåaaed ån fqr ç-]t¿-}}:gç-tti--ng ufÊåg) o 
ou* I

Therefore, tÏhe development of the studentss faetrlty

for seLf-dåseovery and natr*ral ereatS-v'åty eomplements rather

than Ì'ris'lders the seeond larrguage }earn5-ng prÕeess; and. role-
pXaying eomplements rather than hinders hi-s 3-earn5-ng of the

grammar, the voeabuS-ary, the panalinguåstiesu the }cånesåee,

and the eul-tural aspee ts of the seeond X-anguage 
"

46. ". --"Wilga M" Rivers, 'uFrom Lå-nguistíe
Communieative Competeno€o', Laekland Airforee
Paper presented to the staff and faeulty of
Language Inståtute, English Language Branch,
(ERTC o7L53?), p" 9"

l+? -- "''fbid"n p" 3,

Competenee to
Base u Texas e

the Defense
l¡1ay s L972 
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]IT CULTURE

ï4uch has been written and. said about the teachi_ng

of the eulture of a people as well as their langr.rage" some

think that the target eul-ture should be tau-ght formaLlyu

while others, on the contr"ary, ÕppÕs5-ng sueh forma3ityu

belåeve that €verlr l-anguage åmp)-ants i-ts own eul_ture axong

iryíth it 
"

0f the former opinion ås Brooks who ti-sils såxty-foun
items of eul-tural importanee, and sr.iggests that the teaeher

make a fåve-minute presentation on ÕRe of these eutti.¡c"al

tepåes at the beginning of every seeond-l-anguage u}*u*,þB
0n the other hand, Jakobovåts saysi

The language of ? people ås a tiving, grow5_ng,
ehanging refl-eetion of that people's hè:ant añd
mind" \¡dhen we learn a foreign language we
intermingle wíth a foreign peopl-e; 1ánguage l,neontaet ís inseparable from cul-tural coñtaõt,*7

This idea is also advaneed by Lenard who says u 'nl,earning a

langr.eage ïs the diseavery of realåty ån terms of that lang-

uage " Langreage ås not part of culture it i-s culture "'u50

0f the two approaches cited above the writer favors

the seeond, and suggests that, sinee the J-earning of a

language automatieall-y ínvolves the gaining of a eertaín

48".' "Nelson Brooks, Language_erul_ LenguaJ{q Learning (Ne',v
York: Harcourtu Brace an

49J"lrob*vits, 0þ eit"u p" 62.
5oYooou Lenard, n'Ulethods and l¡iaterial-s u Tee hniques

and the Teacherno, Teaching-a LigLIq Lanquage (wew York; Harper
and Row, Lg?O), p" 36.



ånsi-ght into the target eu.ltt.ere, the formal teaehång of
eul-tural- topåes ean be avoíded provåded a eulturaS a$rareness

leading to understarrdS-ng is implanted into al-1 aspects of

the actr;"al language ånstruetåo:l" As Seelye puts åts

The basíc aåm of a l-anguage el-ass is to irave
the student learn to communícate in the
foreign language" Obvåous1y, åf fairi-y
eommûn emot{ ons and thoughts eannot be undey*
stood aSlart from their eul-tural eonnotati-ons,
these eonnotati-ons must he taueht ín the
3-anguage cl-assroom.5t

The wri-ter sï¡.ggests u therefore u tha* not cnly must the

eultural- connotati-ons of the target language and the assoe ia-
ted ei:oss-cul-tural- eommunieative diffåc';lties be outlined

to students when they are eneoi..rntered but praetí*e nust aì sc

be given the stu.dents in the use of the acquined n-anguage i:r

the most real-åståc situatåons possibl-e,

Breadly speakíng, cul-ture ean lce vterved under the

three foll-owing headings, (1) soeiologieai-, (z) artisilc,
and (3) anthropol-ogicar "52 Categories oÏ1e and tv¡o aï'e some-

tímes referred to âs the "reflnement" aspeetsr5J and have,

in the past been ernphasized to the partåal exclusion of the

more mundane anthropoJ-ogieai- aspects of eulture" However,

in reeent years the anthropologieal aspeets have been gåven

51H" Ned seel-ye , Teachiqg-CqJtl¿re ¡ Ëlrateg-ieç for
Forq_iåry Language__Edr-reator_s " ( Skakie, Il-linois: National
Textbook Cornpany in eonjunetión with the ¡{meriean Counei-'l tn
The Teaehing of Foreign Languages, 1"9?5) p, 20,

5zHueben*ru 0p" cít", p" t?8"
53rbid"u p" i.Bo.
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more prrmi-nenee"54 Under thås v'elat5-ve3-y new aÍ)proaehe

str.rdents ä.re made awar"e of the folkways, r'eìågion, oustomse

typieat reaetions, daii-y routines and many other human

faetors of the target eulture. Cultural- anthr"opol-ogåsts

advise the emphasi-s of these items instead of the so-ea}}ed

norefinementun aspeets of eul-tuy'e sueh as arte líterature

and histÕry" A theoretieatr questiÕn arises hez'e wl:ieh

aeeording to Ïiuebener, eould be "whether the pupS-J- does i1Õt

get a better j-nsi"ght into Frenelr. cul-ture b3' being told. of

the eontenis of t3:e Louvre rather *han of the handbag of a

yÕtx?1g Parisi-enr.u g u'55 lliead vlews the probl-em thtns:

Suggesting thari the study of eulture ås the
mundane pant of e ulture, tì:e dul-I everyday
partu whereas eulture q¡i-th a eä.pi-ta} C is
great musie and great 1i-terature and some*
tfiS-ng v¡orth learningu I thi.nk, makes a fal-se
diehotomge " " "The dlehotomy is real-1y between
giving tlre student the experienee of J-åvlng
þeop3-e talkíng, thlnkÍ-ngu actång and gïvång
thern only ì-iterarY Produets"50

Tt is the vÍew of the wråter tha'¡l both the daiì-y

actiyities and the uurefinement" aspeets of eu}tr.¿re ape

important, and. that they ean be integrated into a good teaeh-

ing progyãffi. For ånstanee, ftrms of addressu eating habitsu

sports u sehool life o ãs wel-l as references to ' or even

541b1d 
" , p, r?g .

55rbid", po tBt"
56Mu*gn*et t{iead u 'oCu}ture u in Foreign

Vi-ewu', Theing: The Anthropotr-ogist's Point of
Role of CuLture in Foreien l,anguage

Langua¡5e Teaeh-
Meanång and

Georgetown:
University u 1), P.7'

y ¿çy! t

Teachi
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Euote.tåons frowr, thc grcat authors and kångs ean alå be

ineh.-aded ån a good unåt of werk"5?

A very important eonsådcratl-on ås the ¡nanner ån

whåeh cultt¡ra1 en3åghtment ås presented to s*udents, lt
is unfortunate thatu ån tÏ:e past, it often was gåven ån the

form of faetual" infonmatåonu a method whåeh eoRtx"avenes

good 3-anguage/eulture teaehång" -&s Huebener s*.3¡ss

Thås åntroduetion to the 3åfe of tlte foreåryr
people shrou.l-d provåde the basi_s for better
underetandång and appreeåatåon" The presen*
tatÍ-on s?rouldu of eoL$rs€u be ful-} of warmth
and Ïrt.lman i-nterest " The 3-isting of l_åfc j-ess
and unrelated faets ås the very antåtþpsis r¡f
tilås ayld defeats the purpÕse i-n vi-el^¡")õ

57g:-i.*u Langel-l-ier and others, L.-ç--pqap-qèåsÅ.- 
-p*ê_e]-,erÊ! Jåqe (Torontos Hol-t, Rånehart and l'f d"*

L96B), pu L26*7 " The followång exeerpt wåtÏ rl-Lt¡strate thås
poånt s .,

ouil{åe hel" *Fa"r exemple I Four qr.tå aeheites-tu urr
eadeau? Four toi or¡ pCIur ta mêre? Tiensu
eette aquarelle d.e Montmartre " Ell-e ne
eoüte q.ue troås franes et e3l-e est tres
jol-ie 

"Lor.¡is " J-çu feraít peut-Ëtre un bon ead.eai¡ pÕL¡r
mA S0ÊLlP o

Måehe1" -*Tã. mêre passait tor¡t. son teinps à :a
bi"bllothÞqr.le quand judtaås eleeã toi" Un
}åvre lui ferait plaisir,

Louis " --En effet " Maås Tequel-?
Miehel-, *-Voilä une très bel-ie ddi.tion ae Notre-Dame

de Per:þ, de Vielor Hugo Ð avee Aes@iñFeil
du temps, Ton. père aussi aåme les l-åvres,
Ce sera un Cadeaiå pol¡r tous les deux 

"Louis. --Mais Vietor HUgq u u uNotre*Dame _ée_ €egåS u " *

g:a manque d * intöFöi 
"

s8H.rubur.u", 0Þ, eåt*e p, t?8"
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Låterduqe " Some teae hey"s of second language courses

feel that there is no plaee for the teaehing of }S-terattire ån

the seeond language class. Lohnes does not agyee wåth that
assessments and his concern is with findång the best means

of integrating the unforeign" lrtenature i-nto the seeond

language elåss " Ïle v¡ants u'to fi-nd wa)¡s ûf teaahång låtera-
ture as language rather tþrayr, ûp ån add.iti-on to, 3-airglaage

through literature.*59 In that eontextu the fol-lowing

statement by lday i-s worthy Õf nÐte 3

Talking about the åntsu leannlng and studying in
order to appreei.ate tite rvork of professronal
artåsts is one important aspeet, " ".but nct the
most important s ae tual prae ti-sång of the ãrts,
at one I s own J-evel, buiS-dç fi-rmer foundati-Õl1s I
eìren for appneeåationÐ o o o6û

Àlthough Wa¡rus referenee here ås to t6e use of drama, and

he does no'b mentåon the eontext of the see ond langi.lage elass e

irj-s comments are eqLrall-y å.ppl1cab1e to the teaehång of

literaiure ïn the seeond language u and ti,e in wåth the

following statement by Lohnes e

The student must inake an effort, w5"th whatever
eneouragement the teaeher ean provrde * to reeharge
the words with human not merely lexieal meaning"
He must go beyond what the text says
to what it represents" The onlyway to have this
happen is for the student and teacher to appeal
to- their o.,rn experienee,61

59wif f iam F " \,f " Lohne s , "Teaehing Fore ign Li-teräture u' 
u

Tþe Britanniea Beyåew,o.f -Foreign_],etrsuage Edllgatiqn, T (1968),

6o*rn, op. eit., p. 4"

6lrohrru=u op clt", p" 84.
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Låterature, therefore, does have a role to pley ån

the language elass " Yet u it is important to note that lt
has limitations that mulst be taken lnto aceount " F"s Seelye

puts it;
The quarrel ås not with the value of 1:,tera-br¡re
. " oä-s a mearìs tc i-i-lustrate hors foreign peopl-e
1 ive, but rather wi-th the restråctåve íny"oad
fiction offers as the major source of informa:
tion" " u nThe eommoïL dual deseríptor el-iteratulre
and cul-tlme s has itself bee ome su-speet: Tt toc
often means a ]-i"tt]-e eulture and a lot of
1åtey"ature "62

In 1ight of tFrose considerations, the writer suggests

-bhat låterature }las ån åmportant pl-aee in the seeond language

cor;psee especåa3-ty at the senåor high sehooi ïevel; and that

the development of ånsights ånto the target cul ture and

Iåterature ean "oe satisfaetori3-y aehåeved throughr the medåurn

of role*pi-ay5-ng,

The task, thereforee ås ytot onJ-y to "beaah ihe

stuldent about the li-terature, but also to altrow ]rim to

experienee, to sûme degree, the emotions, and to aet out the

events of the l-återature taught " Liter"ature sel-ected for
that purpose should not be abstraet bu.t rather withån the

experimental seope of the students. ln that manner, the

target culture and literature äre being dígested and under*

stood, while the target l-anguage is being used erea"tíve1y"

ïf a teaeher succeeds *-n gettÍ-ng siudents to inr¡olve themselves

o¿^"*Seelyeu op" eito, p" 3-5"
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personally in thre rol-es they encounter in the target ]ite-¡'a-
ture, and to express their feelångs aeeurately ån the

target ianguage, then both levels cf cuiture the anthc.a:

pologieal and ihe uurefinementou l-errels - wå}1 have been

adequately covered 
"

ïV E'f.¡ILUATf 0N

This study is eoncerned with 'uFy.eeuu eûtnmL¡riåeatåon

and the means cf el-åeítl-ng it i.n the e'tassroÕm" In ardey"

to exami-ne the students' achievements and the effeetiveÌ1Ðss

of the teachS-ng metþrods used u a system of evaluation of

oral profåei-eney i-s neeessary" Findång e valid and reliable
system ås dåffåeult" Jakobovits states that uoåt i-s no"b now

possible to tesi adequateiy a person's knov+ledge of a

- 6llanguageu"/ and he is pessåmistie for the future of testing
when he says, "","1anguage teachång may never beeome å.n

exact seienee""64 Howevero srme system must be d.eveloped

beeauseø âs Jakobovlts sayss

Unless adequate evaluation eråtenia are developedu
the effeetíveness of instrue-fion procedures eannot
be propenly evaluated " The task ås admittedly
compS-ieated and we are startång praetieal-ly from
the beginníng,- but it ean no longer be avoid.ed
or Postponed,b)

Ânother reâson for the evaluatj-on of oral_ profieåeney is
that testång serves as a motivator for students" Ås

63J*k"¡ovåts, Ðp" eit,e p. ZB"
64rbid.", p, ?8"
6'5rbid,, p" L44"
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Påmsl-eur sä.ys Ë

The differe¡rce between merely paying 3-5-p serviee
to the cra] objeetíve and aetuall-y aehievång i-t
resådes Ín makång elear to the students thrat
theås" grades will depend to a eonsideraþ]e
extent"upon trrelr speakång performanee "66

Therefore, ln order to develop Èeaehång methods and tc

motivate and eval-utate students, a va)-id and rel-åable systcm

of eval-uati-err must be anrtwed at 
"

Roy studåed teehnl-ques f,or the evai-uatåon of ov'al-

peofåeåeney and fousrd ths'ee different ways ån c*rhåeÏ'I people

have bees: defåcåent ån theår approaeh to it"
Flrstu there ape those *¿he ågnore åt eomptr-eteïy"o'/
ôo ð€

-A seeond manåfestation of the neg3eet ån testång
oraJ- profåeiency ås ihe attempt to use partlgT
produ*tåon teehnåques for åts evaluatS-orl." " "oo
600

The thånd type ef defíeleney" " "etnsåsts of sång-
ling out a narrtw aspeet of oral-profi-e3-eneye
sueñ â.s proilutleiati-onu-and treatång it as if åt
were the- whole sltill"69

He studied theories and methods that were proposed or used

durång a forty yeâ.r peråod between the Ïate n"920'gs and th.e

late 1-960*s" .{}l the tests that he studied featured Õne tr"

66paul- Pimsl-eur, P*srchoXegåç-ål Experiments Rel,ê
to Seeond Lar-reuage Leag'n";lng e RepqÏ$ of JhE MDEê {g]1leLenqq

eO

by Robelt R. Rove nuOral Freneh Profie iencyu Tderrtifi-e,ation
anA E'yatuationu' (Unpublished doetoral dissertatåonu Univer*
sity of Alberta, 196?), p" 3,

É,,¡"'Royu 0p" eit, e p" 5.
68lbiu", p" B*

69tbíd", p" 9"



möre of tlie foÏlorvång t4 eategoriesu (1) pronuneåatåonu

{2) dåreetåon, (3) transfermatåen, (¿+) substj-tu.tj-on, (5)

åntegratåon, i6) echel_on, tT ) reea]_]-, (B) transSatS"onu

(ç) eompletl-on, {to) paraXrhraseu (X1) eonl,oerÊatj-sn, (tz)
questi-otr, (t3) menologu€u {14) reaetioyr.Tc categoråes {1)
to (to) di"ffer f,rom eategories (tt) to (xe) ån 'bhe degnee

of linguiståe eentrCIl that the examåner ean åmpose oyr the

examånee " 0f t]:e fåfty-three testers sunveyed by Roy,

the nåne who j-grr*red eategories {t"t¡ to (tli.; åmpj_ied n'thai

å-t was possåt'1e to judge pnofåeåe:ley from a seyies of,.s:re-

eise obsenvatåonsuuB and the nåne who j-gnoned eategoråes {1)
to (t0¡ åmpl"åed u'*hat globat i.mpressåons wer.e mrre r"epye-

sentative of profåeåeirey"nnTt iloy eame to t}"¡.e following cÕn*

el-usåons:

, " ,the srirvey åndåeates a lae k of agreernent abot¡t
the nature of oral- profåeåeney" The dåwensity
also poånts to a l-ack of agreernent about what are
the most effeetive Uçthods *o eause profieåeney
to be demonstrated,T2

How tïlen does rne test oraS pnofåeåeney? Spolslcy

suggests rnovÍ-ng the emphasås away from horn¡ mueh of a trang-

uage one knorvs, to testing instead a student0s "abil_íty to
operate in a speeified soeiolinguåstíe srtuation w5_th

Tolbåd", pp" 3"4*t¿$."

21_- " -GIbåd", þÞ" L5-L6"
72Royø Õp. ritu, p, 19"
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speei-fåed eãse or effec'¿ 
" 

un73 His suggËståon åmp3-åes, for
eNample, tltat str-idents be taught speeåf åeaT-}y how to do

thej"r shoppS-ng ån Freneh, and be evatruated ovr their abåÏåty

withi-n tþrat eontext, He also states that 'u'bhe dåserete

point profåeåeney type of test"'"5-s ånadeqtlate to ehranaeter-

ize overal-l- profS-eieney .*74 Çarrol-1 f,avors a etnsideratåo¡r

of unthe toçaJ- eommuníeative effeet of an lïtter"anee'n c'ather

than an emphasås Õn uospeeåfåe sty'ucÈure poínts tr lexåeon"'n?5

Yetu the same researcher admåts to the foIlowång ån a reeent

study whielr ìre hetped desågn and admi-vråstene

In the pronuneåatåon portåon of the Speaking
Skill test, however, ar"rd i::r one portion of the
Wrítång test, åi eoul-d be sai-d thai the ,¡A

'd.isenete-poini u prineipte itras followed ' r "

and he adds, uusegreË obtai-ned in thås way ofteyì eÕrrelate

highly with seores from tests of a morê 0gîobal-s eharaeter"noT?

Jakobovits statee t}:at u'the oral i-ntervåew såtuation ås a

necessery eomponent for the evaluatåon of eommuyrieatåve

?3Bu*.,a*d, SpoX-skyu "Language Testeng: The Pr"obl-em of
Vali-datïorruu, TESOL Quantênly, If (1968), pp" 88-94 e S"ted by
Jakobovitsu 0p" eit", P" 87"

?4rbio 
"

?5John B" Carrol]u 'oFundamental- Consideratlons rn
Testing English l,anguage Profieieneyuno. @
a Secoñd Laneuageu i{"8" Ål-l"anu editor (ilew York: MeGraw*
ffi65), p" 367'

nlruCarroll u Thç -TSaç-hå
Languase-ån E å sþ&--Qsi¿n$.qågg,

77rbåd", p" L+g"



3ì
¡ì.

$
Iil

$
*
g:

t!:.

t_:;

I
r
I
il
il:,

f.,.,.

ä
1:
t:
rì:
ìÌì.\
I
r
!:

ÈI
ir
ì.':

?fu.

nO
ability"rtlo Roy found one-mínute monologues to be the most

favorable for evaluation,79 and he demonstrated. that com*

plexity, output and hesitation are valld indicators of pro-
"80fieiency""" Studies by Hunt províde evidenee that T-unit

length Ín sarnples of students u wrítten language is indica-
tive of línguisiic maturity in sehool children and skå}led

Q.s

adults"" Further studj-es by 0sDonnell- sholv that in sehool

ehíl-drenus speeeh a lengthening of T-units occurs up to at

least grade =u.r**r,82 Loban, studying both oral and wråtterr

language, used the C*unit and the mare as åndj-eators tf
linguistie maturity in the natïve language " He estabi-ished

the mean C*unit lengths for grade XII students in the three

groupings tha-t used. a-s foli-ows; the High group 12"B¿l r¡¡ords

per C*trnit; the Random group 1,1"70 words per C-unåt; and

the Low group I0,65 words per C-rrrrit"B3

78-'"Jakobovits, op* cit"u pp" 135*!36,
79Royo 0p, c5-t.u p" 105.
Borbid., Þp" gL. j,
Bltcutl-ogg w" Hunt, Þ:msagjåe -JtaturilLin Schqol:

ehíldren and Ad_qlts, (ciricago: - fnG-Uni-venstty of Fnieago
Press for the Soeiety for Reeeareh in Chj-ld Development,
L970) ' PP" 5*9 "

BzRoy c 
"

OuDonnelJ et al", E
Children: A änsl orrna

Champaign, I11": National Couneil- of Teaehers of Englísh
L96?) pp. 77*85"

83lvu1t**u Loban, Languagg-Ðegglqpment a -Kindqrgêr'Le]1
Through Grade TweLve, (Urbanau lllinoisc National Couneil

sh) , pp " B-2? 
"



rn all ef the three ínsta¡rees refemed to above student spe*

ech productíon and wrÍtten language oeeurred under eontroll-ed

circumstances " TÏ:ere are a number of dimensions of eommuníea-

tion that are very difficult to evaluate, yet they are

essenti-al parts of any language " These are included r.rnder

the eategories of paratínguiståcs, exolinguistiesu seci_o-

línguisties and kÍnesies" For instaneeu a etudent's abålity
to use eorrectly the unformal-ity leve1=uo84 in a language d.oes

affect his profíeieney ratångu l@t this abitity i-s dåffåeutrt

to evaluate 
"

fn conch¡sion, it is the opínion of the rqrriiier tlrat

"fpee u' eon\rersation between students adequately exempl-åf ies

oral profieiency. It has a dlmensåon not fstrnd ån monol-ogue,

.As Roy says u u'eonversation often cal-ls for quå-ek react j-on

and frequent shifting of direetionuurB5 and. he al-so says that
n'the best test of oral profieåeney is one that favors pro-

dueti-on änd not one that plaees obstael-es in its path. u'86

A.lthough u'free'u eonversati-on may be är1 indieator of oral
proficieile¡ru nobody, âs yet, has produeed. a valåd. and relia*
ble method of evaluating proficieney in that eontext" For

thís study the writeru therefore, has been obliged to explore

a potential means of evaluating the oral proficiency of

students Ìn rsle-playing situatÍons,

B4J*kobovits, oÞ" eitn, p,
u'The ImpJ-ications of Bil-ingualism
Language Learninguu"

B5noy, 0pu cit. u p" to5"
86rbid,u pn 106,

5L, citíng J"A" Fishmanu
for Language Teaehing and
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Ç_oneåu_qåqn, Thre pr"€eeding revlew of the J-återatulre

süpports the fol-l-owång eonelusÌons r

t) That the knowl-edge and skålls requåred for

effeetåve eomrnunåeatåon ån the eeeond language are a.t

present negS-eeted in our sehools g

2) That s5-tuations reqlxiri-ng ånventiveness avrd

creä.tåvity ef stud.ents provide â- more suitable meåns

towards the automati-zatíon and ånternai-åzatåon of learned

strueture tå:acì extensi-ve patte:'n dri-l-l-s a

3) That grarnmar and voeabui-ary ean be tau"ght

systeaatåeal3-y and used ec'eati"xrelys

tp) That nufreeuu eÕmmlårlåeatåon al-l-ows fen a mûr€

ereatåve use of the seeond 3-arrguage than qu*stion - ânswer

patterns *

5) That pronunei-ati-on ån the seeond language need

not be developcd beyond what is neeessal:y fon effeetive eom*

munieatåon;

6 ) Tlrat 5"t ås advisable to al-1ow tþre produe tåon of

semå-grammatieal sentenees in unfreeuu eommuni-eati-on;

?) That it is desirable to gi-ve praetiee ån sueh

aspeets of the seeond }anguage as paralinguisti-es, soei-Õ-

i-inguisties and klnesies;

B) That eulture, both 1n exposune to great 1åtcrary

v¡orks of ac.t and ån praetiee of ror.¡tine lífe-styXe acttvåti-esu

should be an integral part of the seeond 1-anguage program$

9) That a means of effeetåvely evaluating sttldentss
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coTnmunicatir¡e ability in situations invoì-ving nufreeuu eom*

mr¿nieation in the seeond language class is needed. 
"

10) Usually, oral practiee in the seeond l_anguage

elass does not go beyond the use of prepared dialûgue or

question-answer routines" Dramatization of conversations

by studentsu whieh is also a common teehníque, does not

involve free cornmunieation either" The wríter expl,ored

the use of rol-e playing as a potentíal teehnique to get

students beyond the level of dril1 to praetiee with a mrre

spontaneous use of language 
"



CH"4PTER TTT

RESE.{RÇH PROCEDURES

!þe-ggel¿qa1- Ba-siq -flqq*Tlg-l--e-:-plêv-iee -ep* a lee-qhårys -ryethqÊ 1-Ð-

tÞg--qgË qad-r êEgu aæ- -çf,.eËs- "

The mamrer ef applieatåon of rol-e playång to tÏ:e

classroom situation and the means of doeumentatåon of

stüdent eommunåcatåon ån that settång are deseråbed 5-n thås

chapter 
"

T:rtrp-duc-t-rp-e,a¡d.S$-udv,-ç{--4at-e-q.ial=

For eaeh of the fj-ve reeordångs that eompníee thås

study a short story on short dramatizati-on wä-s presented tc

the students " The stories were read al-oud in elass u and a

reading of one story was heard on tape " Ne\qr voe abulary wä.S

åntroduced as it was met ín the text u l-earned and later dni-l-

led by means of short qu5-zzes. Questions were answered both

orally and 3-n written formu and eorreetions were maeie where

appropriâte,

8o.l-e Playånq" When a stor¡r or dramatåzatåon was

fuJ"ly introdueed and explaS-ned, the r¡oeabulary learned and

the written answers eorneeted, students ivere asked to assume

the roLes of the varåous charaeters in the story that had

3B



been studåed" Although roÏes rvere seleeted randenly by the

teaeher for the purposes of thås practiee, students general*

3"y adapted the roïes to suåt themselves" The students pre-

pared what they måght say when assuming theår assïgned roles,
and practised the appropriate voea'nulary for each antieipa*

ted situatåon. Students were eRcouraged and helped by "bhre

teaehen in devel-op5"ng their own nol-es and al-so in deveSepS-ng

questions and statements that eould be direeted at the other

eharaeters ån the story"

ReEq"y'dång" FÕr each stony, after the students had

been aJ-lo'wed two perS-ods of abot¿t twerity månutes eaeh (pl-us

tåme at home) to study theår rolese a reeondå:"rg sessåon ïn

whieh they played theår assågned roles was 3relct" Ftr thås

reeordíng, the students had to confåne themsel-vee to Frencþr

and were not al-l-owed to refeu' to any prepared wri-tten mater*

åals" They were eneourä.ged to ask questions of one another"

fhey \{ere expected to eontradiet any }ies or irraeeuraeåes put

foy*vard by atrother student, and to question where they did

not understand what had been saåd" General reparteeu lnel-ud*

ing improvísation in contextu was eneour"aged" Reeording

sessions lasted until- the story was finished"

A)-though students Ìrad their roles assígned 1n advanee*

they were not usuai-1y i-n a position of beång able te prepare

for all contingeneiesu as the other students were al-3-owed

to i-nterrupt at any time, and tire diree tíon of the d-iseussåon

was never fu3"i-y predS-ctable" Durång reeording sessions the
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teaeher took no part ån the eÕnversatÍons *

Summaqg.of Froeedqres,, FÕr eaeh of the five storíee

studied the fol-l-ewing proeedure i"n the f,orm of såx steps e was

fol-l-owed ¿

i) Introduetåon of story - readånge eûmptrehension,
voeabulany drill-s;

iå) Voeabul-ary quåzzes, summerårång of stonies
(oral and wnåtten);

iiå) Question * answer ëxercåses {erat and wråtten),
and revåew¡

iv) Role-playing prae 'r)åee 
e

v) ReeordS-ng 6

vi) Replay"

These steps took en average s€ven pænåods of abmut twenì;y

mi,nutes eaeh to eomplete" Hardly ä.ny el-asses dealt ex*lusåv**

ly with role-playingo âs grammar and rvråting exereises that

were riot part of this str-ldy ',vere also earried out.

Stori-es, The f 5-ve stori-es studied were :

1) u'Ls eoup de refcipf,one noetuv'neunlu whi-ch was
stu.died in Decemberu

2) oola Fåcelle'o2u whìch rvas studíed in the taitex"
part of January and earS-y February,

1_'Jeanneret, Hislop and Lake, based on the text by
E.B " Travis and J,E , Travis, Co-Urs lrioyen de Frlane a u Part
Iu Rev" Ed."n (Canadan Clarkeu Trwin and Company Limitedu
f955, reprintda i963"") pp" 33-38, 46*47.

2^*Parker, Çliffords, ( ed " ) C-qntes d'Hier et d 8$"u-iourd
uhu-lu (New Yorkr nott, Rål'rehart.affi
ÞÞ " 91-1"05 "
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u'La Pelure d'Orange"3o whieh was studåed ån
the latteE" part af |,{ara}:,

lt
"Erika"*, whåeir was studied ån the beginnång
of ùlaye and

5) o'Emplettes Curåeuses'u5u whiel: r,¡as studåed in
June.

Ç_pfleql-ioJi an4 Trçatq¡çp_t _p*{ QaT_a* \¡erbatim trans*

eriptions were made of all the fåve recordångs " For the

pt.irposes of thås s'cudyn four faetors of the oral- eommun{ea*

tion proeÊss viere exarnined, indiees appliede serres tabul-ated

and where apprôpråate graphs prodr.eeed to reprÈsent the

students ð performânee ås Tneåsured by those faeters " The

fae tors studied xsere å

a) the paralingui-etie features of l"res3,taiinn*u
l-aughs, inter jec*ions and excla¡nations u

b) the fottowing modal$-tåes å questions u requests *

and statements,

e) partieåpati-on, and

d) maturÌ-ty of l-anguage 
"

The j-nd.iees set up to measu.ve t}:ose faetcrs avç

dese::ibed bel ow,

a) The "Parql-_i-nguis!ía_ 4eai:¡lqes

Frequency and type of he_sitations

The total nu.mber of hesitations by eaeh stu.dent and

the group as a v,¡hole per story weï'e tabul-ated. Hesitatíans

3Jeanneret, oþ" eit" ç pp" 8L*82, 89*90"
4 &uthor anci sÕuree unknown to writer 

"

5Jea-nneret, öÞ. eit " s pÞ " 3.29*L30, l-38-L39 
"

3l
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were also dåvåded into, a) non-lexieai intrusíve sounds u

b) non-eontextual repetïtions and c) unnatural unfi}led
pauses u and scor"es for eaeh l-Jere tabulated " ,U-1 the seCIres

were then transformed to represent mean number of oecur*

renees per månute by applying the fol-lowång fonmuS-ae

i\r.¡-mber of Hesitations
i = mean number of Hesåtations per minute '
5-n mi-nutes

il) EregqeqE¡{ and type q{ l-aushe

The total s of all -l aughs by eaeh student u by ali *]:e

students together and by the gpoup as a wh,ole per stox"y vrerÊ

eal-eu'l ated " Laughs w*ere divided åntn a) T'rervöus 3augh* and

b) eontextuaï laughs " Meåns nüere arråved at by applying

the following formula,

Nwnþe"f of tåSËff;Ëì = mean number of laug]Ts per månuts"Duration of Recording
in månutes

íåi ) Fqe_qus:ney of_ Tnte-rieetåoåis g]l4-Fxqi--amations

The total of 41tr ånterjeetions and exelamarSíons by

eaeh student, by a1-1 students, and by tire group as a whole

lvere tabulated. per story" fnterjections and exelamatåons

lvere eaeh tabulated separately on a sårnå1ar basis " Seores

were transformed to the mean number of 5-nterjeetåon and

exelamati-ons pen mi-nute* by aþp3-yång the followång formulat

Numbev" of inte-rj-e.Êtåons o-r ç.xe,ÅamatiQns or- botlt
Duration of reeordïng ïn månutes =

of interjeetions or exelamations or beth per minu

Mean nr'mber



lJ.'r

b) The ûlodalities

å ) Eqgqq_qnEy_-qf Qlies_tj_q¡q

The totaX ni.ember cf questions asked by eaeh student

and by the group ã.s a r-"'hrle \sere tabulated per story" The

seores were then transformed to the mean number of çuesticns

per mínute, r.¡-sång the foi-l-olvång formulas

ryunþeå - çf qqe q_t-r.p-p.p-

Duratåon of recordång = mean numbev' of queståons per månute *

in minutes

ii ) Er-e-quençy--of"_ Eeqi¿eqte

The total- number of requests was tabu3ated for eaeh.

sriudent and fov'the gpÕup ä.s a wtlnle per story, Stte'eË l¿rerc

then redueed to tire mean nurnber ef requests per rnånute by

app)-y5-ng the fsl-1o',viag for"rnula s

Ë mean number of requests per månute "uurarloll o1 Keeor@l.ng
ån vri"nutes

iåi ) Ereq-ueney- -a.gìS- typjl. "çf--Sjei-emegi$S.

The total number of statements made by eaeh student

and by tiie group as a whoJ-e pen story $¡ere eounted ' State-

ments were al-so eounted on the basis of (a) those answerS-ng

questionsu and (b) those givi-ng t¡nsolieåted ånfonmatåon"

Al-1 the above ftgures were transfonmed into mean number of

statements per minute by applåeatiovr of the fol-l-ow3-ng formi-¡.Iax

Nurnber of, statements
Duration of reeording
in rnånutes

ã mearl number of etatements per mittute 
"
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e ) Partie_åpatåon

Fr,e.que_ryey- enjl- X_ength of gxehanges

The number of exehanges produeed by eaeh student and

by the group as a whole was ealeulated for each stony" The

mean exehange iength i"n words sias then e ai e i-ilatecl using the

following fonmula:

Total number of words ä mean exehange length i-n i"çords -Total- nu"mber of exehanges

The meâ-n durati-on of eontinuous produeti-on in

eaieulated for eaeh gnolip in each story using

fos"mula:

D-ì¿g4gio4_ _o_f _qeçp_qding _ ,..-*^.! € ^.^ .* F
- tiluall L¿|.,¿-t'auj-Ll!1 i-il-Total number of exehanges nnocluetåcn"

seegnds wËrs

the folïowing

eentånunus

d ) Matlinit-v_ of Langu_agg

Il{umbee _ ædl_ç&s-è _p J_g:qrìåle 
"

Number of C-units was measured fos. eaeh student and

fer the grclup å.s a whol-e per story 
"

Mean C*unåt length was measured fos" eaeh student and

for the group as a whole per story i-n the foll-owi-ng manners

Total number of words ivreJr¿ded in C*Uryits - Ì,înnu n,_'rhå+- r¡*æs1^
- rvre¿1¡I U *Uir_L u JvttF) rJ ji o

Thq Subisct_s_, The students whe toek part in each of

the fåve sessions reeorded were seventeen-yeä.r*old gnade

twel-ve girls, They all were involved in maårrly 300 leveS

courses " Å.11 were at somewhat similar levels of adr¡ane ement
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in Freneh. Studen'ts A and D were average students wi"th

mârks averaging in *]:e C to Cs ratige, Student B was slrght.3"3r

higher wi-th a C+ ¡6 B average n and sti¿dent C had marks

ä.l/erâging ån the B to B+ rân€Te" Students "A"u C and Ð were

rather outgoång and good roixers u while etr¿dent B was rathec"

retieent and tended to be a loner. Students B and Du have

eneountered another l-angu-ä"ge besi-des English tr" Freneh 5-n

t]:e home, but neither one speaks 'bhat l-anguage fSu.ently-

T-bq-"--Be-t-S-ing. The study was eondueted in },1åami-

Co3-Iegj-ate, Måami u Manåtoba cLuring the ï973*ï97t+ se Þrool-

)rear" Rol-e*p3-ayi-ng was presented as part of the lÛ0 leveJ-

Freneh eÕurse *



CH"{PTER TV

ANALYSÏS OF DATA

I_ntroduetåon_. Tn tlrås str.,ldy four dåfferent faetors

were examined, nameTyS

(a) the paralånguåståe features of heså'üatåons,
l"aughs, ånterjeetåons and exelamatåons e

(b) the mod.al-åttes of questionsu requestsu and
statements,

( e ) the partie åpatj"on of students 
'

(d) the matunS,ty of language"

Fer the examånatåon of these faetors the åndåees

that fol-J-ow were analyzed 
"

TlE qÂE4I,JNçUTÐTTç EEÂEUFEË

Table ¿Þ"01 shows evådenee of tþre folì-owinge Hesi-ta*

tåons oeeuv'red in every reeordångg every student hesåtateda

thre proportåon of ïresi"tatioils per minute varåed from s*udent

to student and from story to storys thene was a s}åght

deeli-ne åvr ineid.enee of hesítatÍon from story t to story 5;

incidenee of hesåtati"ons of the non-lexåea} intrusåve seund.

type was hÍghest in storå-es L, ? and &B Õne student

(student A) hesåtated ¡rrore than the otlters'

46
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¿p8

Tndex of Laughs. TabLe 4"02 provides evidence of the

"Âr,::collowrng: ,r11 students ]-aughed in a1l- of the recordings;

!lt$,,*o*. than fifty per eent (5O%) of the contextual laughs
i-!.:).,,.;r,:'. -r-- r ^--

$ *oroed al-} of the students laughed togetherã some students

, ìiì;,,*o-d more frequently than otherså one student (student B)

. ruom laughed and when she did her laughs were entirely
i:,,¡ç,.,¡,,:r.. .

r¡:1.¡,15,g the nervous type g in stories 2 and 4 the åneidence of

l us]ru *** J_owest and. onl-y in those stonies was the ineid-

inc* of nervous laughs greater than that of contextual laughs;

,,,,,àù"* *r* a decreaee in frequency of nervous laughs from
trr::: I i :

,*tçry J. to storY J -

',...'.,,'. .'

::::.,1:.

:::1']: 
. Index o{ . Inte-riee tions and Exelamg!ågns ' Table l+ 

" 
03

provides evidence of the followingr studente ll1terjected
'ii:.': . :.

ìt.:.,,, .,,

$.three stories (1,3 and 5); students exclaimed in all

,:,s¡ertes; one student (student (Bjinever interjected, and she
.1'ì.'.t,.''

,.êief"i*ed. only in story 5; in stories 2 and 4 nobody intev'-

*ected and exclatnations were least frequent"



LE
 C

O
U

P
 

A
D

E
B

T
E

LE
P

H
O

N
E

 C
N

O
C

T
U

R
N

E
 D

T
ab

le
 4

.o
z

In
de

x 
of

 L
au

f,h
s

S
tu

de
nt

l'A
F

T
C

E
LL

B

N
E

R
V

O
U

S

0v
e

Ï,Á
,

P
E

LU
R

E
D

 @
'O

R
.&

.N
G

E

,l+
T

z.
LB

 
",

ou
\

.1
9

A B D

P
er S
tu

de
nt

 0
ve

Iú
E

.Â
.N

 N
U

M
B

E
R

 O
F

 L
A

U
G

H
S

 P
E

R
 M

T
N

U
T

E

E
R

T
K

A
^

"¿
+ 2

L.
0 

'7 4
6) 0

C
O

N
T

E
X

T
U

f,.
L 

M
E

A
N

 N
O

 " 
O

F

n B c D

5"
E

IV
IP

LE
T

T
E

S
C

U
R

T
E

U
S

E
S

'5
7

3 
"o

j 
o.

u,

,6
6

k B D

.L
7

"?
 5

 
""

3?

0

P
er S
tu

de
nt

 0
ve

ra
l1

.t ^
av

6)
 

â
oI .t

n̂ Þ D

5 
"2

1

r-
t

32 IJ 32

S
tu

de
nt

1"
04 "0

9
.9

5
"8

5

0 0 u 
)) "2
5

2

0 0 0 .L
¿

0

1,
3

"2
2

"iÉ
 

0
ø

()
 

o
^^ "¿
¿

"5 ,2 "4 "I

"4
8

^ 
41

, 
0

) 
ø

 L
* 

.6 f)
)

ol
*

).
)

.1
7

"0
8

,5
8

"2
5

L 
"9

14
'

3 3 L

2 2 I 4 4

3.
26

"4
8

0 ,6 .8
5

\o



T
itl

e

In
de

x 
of

 _
Iq

.tp
_L

'ie
ct

io
ns

-e
nd

 E
x 

A
m

LE
 C

O
U

P
D

E
T

E
LE

P
H

O
N

E
N

O
C

T
U

R
N

E

2"
LA

F
T

C
E

LL
E

I\'
{E

I¡
"N

 N
U

M
B

E
R

 O
F

 T
N

T
E

R
JE

C
T

IO
N

S
 A

N
D

 E
X

C
LA

M
Â

T
IO

N
S

 P
E

R
 M

T
N

U
T

E

h B D

LA
P

E
I"

U
R

E
D

U
O

R
À

N
G

E

T
N

T
E

R
JE

C
T

T
O

N
S

O
ve

r

.4
. B c n )J

E
R

IK
A

,1
,9

"?
6 

?u
u

,2
8

P
er

S
tu

de
nt

.t\
_ B D

E
M

P
LE

T
T

E
S

C
U

R
IE

U
S

E
S

E
X

C
LE

M
A

T
]O

N
S

re O
ve

ra
l-l

- 
S

tu
de

nt

t\ B D

0 0 0 0 0 "2
5

0
,r

ö 
?e

ø
 )

-J
0

¡! B D
Â

.L
L

M
E

A
N

 N
O

 " 
O

F
 .

&
LL

 T
N

T
E

R
-

JE
C

T
T

O
N

S
 A

N
D

 E
X

C
LA

M
A

-
T

T
O

N
S

 P
E

R
 M

ÏN
U

T
E

"?
6

0 "2
8

.8
5

É
.

@
)

ry
0

6r
 

.z

2,
84

P
er

0 0 0 0

I
ø

 (
_)

S

"9
5

0 "5
7

L 
"L

l+

"5
8

n "8
3

"2
5

.T
¿

0 .L
¿

"3
6

"4
3

^/
 

0
o 
()

o 
"L

L

f7
ol

1"

0 "2 0

L 
"6

9

2.
33

,8
3

0 \.L
7

.2
5

"8
6

2,
29

"t
+

3
0 "L

L

"4 .) ,6 ,7

õ o o 2 2

\n o



51

TXE ùl0p"qtlTIES

Table 4"04 provides evidence of the foLlowing; in

stories l- u 3 and 5 alt students asked questions 6 questions

were not asked in stories 2 and 4 by student B or in story 2

by student D; questïoning in stori-es I,2,3 and J was domína-

ted by student C 6 incidence of questions was lowest ín

stories 2 and lþ"

Table þ,0t1

lndex. of Qtles_tions

Mean No 
"

of Questi-ons Per
te

Student 0vera11 Per Student

2,

LE COUP
DE

TELEPHONE
NOCTU

L¿.
FlCELLE

TA
PEr,URE
D'ORANGE

þ. ERIKA

B

D

Â.

B

B

D

n
B
c
D

Á.

B
c

4 "93

2"3

2.7 5

2,37

3"14

"10,04
l+ "z

,33
.25

L.l+2

"5
0

1"B
0

).

1"51
0

"22

5" EI/IPLETTES
CURTEUSES

B3
24
5

,4
4ø(

1-.¿+
4"8



3¿

Index*of Requests" Table 4"05 provådes evideyrce of
the followïng: students never made requests or ordered ån

story 2u orle person dåd in story 3 and 4, two peop3-e did

in story I and three people in story 5; eaeh student

requested or ordered at some time during the study"

Tabl-e 4 
" 
05

ï.qdeë_of Requests_

$4ean No " of Requests Per
Illinute

Title 0veraI Per Student

l. LE COUP
DE

TELEPHONE
NOCTURNE

IA
FTCEL],8

IA
PALURE
Ð O ORÅNGE

ERÏIçA

EIIIPLETTES
CURTEUSES

A
11

11

D

A
,I)
Ð
c
D

A
B
c
D

B
c
D

B
rt

D

ltY'l

"08

,l_L

"36

0
0

ãQ

"0

"08
0
0
0

0
0
0
0

),

¿+u

5,

0
0
0

"lr

0

"L2
"12

2



(1

I¡¡þx-. of._statements " Table 4 
" 
06 provid.es ev j-denee

of the following: 0f the total- number of statements from

al1 stories, forty-three per eent (43%) were answers to
questions and fifty*seven per eent (57/") gave unsolicited
information; a further breakdor¡rn of the data shows that in
storíes L and 2 combíned fifty-five per eent (55%) of

statements were answers to questions and forty-five per

eent (r+5%) gave unsoli-eíted informationu while in samples

3, 4 and 5 eombined thårty-six per eent (36%) of statements

answered questions and si-Nty*four per cent (6U%) gave

unsoliei-ted information; students gave unsolicited ínforma*

tion more frequently than they answered questions on the

following basis ¡ students A and D in samples 3, ¿l and 5;

stud.ent B in sample J only; student C in all 5 sampLes"

PS_RTIC IPATï0N

Index of.Exchanges" Table 4.07 provides evid.enee of

the following: all students were involved i-n all eonversa-

tions; no síngle student monopolízed a conversatj.on; Ín story

L student C spoke for a greater length of time than her peers;

in story 2 students Å and Cus eombined speaking time was

four (4) times greater than that of students B and D; ín

story I students A and C continued to dominate partieipation

but to a lesser degree than in story 2; ín story 4 student

Ass oral partieipation vras double that of any of her p€€rs;

and in story J atl four students had almost equal participa-

tion, with student D having the híghest output; the exchange

length in story 2 was double that in any of the other stories 
"
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IIF,åTURÏTY OF L"ANGUAGE

C-Units" Table 4"08" The mean number of words Þer

C-unit varied from story to story for eaeh ïndividual stu-
dents in no ease was there establíshed by a student a pat-

tern of prognessíve lengthening of C-units from story to
story6 C-unít length for the grÕup as a whole was lorrgest

ån stori-es 2 and 5 and shortest in story 4" The mean

overa1-l C*unit length from all- reeordångs was 8"8? word.s

per C*unit.
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The nature of student co¡rimunieation in the seeond

language in five role playing situatíons u¡as deseribed with
respeet to eertain paral-ingui-stie features and modalities u

student partieåpationu and maturity of i-anguage,

In the followíng paragraphs tÏ:e foregoing anaì-ysi_s

of data will be eNamined tn order to answer the questíons:

L " ls role playing a sr.¡itable means of el"åeåËång

free eomrnunication v¡ith respeet to the faetors stud$.ed?

2. ç'åas there evidene e of devel-opnient fn the four
factors from the begånnång to the end of the study? and

3" Can these four faetors be used to evaluate

studentsu aehievement in a second. language?

ïs role pl-aying-a suitable means of c}åeåt5"ng
free comrn¡¡nieation with respeet to the faetoFs
studied?

ln answering the above question the writer wi-tr- dear-

with data referrlng to, (a) tne extent to whieh 1angçuage Þvas

used ín a eontext and spontaneousl-y, (b) tfre effeet of the

theme of the story on speech productíonu and (c) the effeet
the personalities of the students had on student speeeh pro-

duction 
"

(a) The extent to which language was used in eontext and
spontaneously 

"

.å-11 students partleipated in all five role playing

situations " The incídenee of the paralínguistic features

l"
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examined indåcates that a naturalness prevailed as etudents

hesÍ-tated, ]-aughed, inter jeeted, exelaj-med, ,{lthough ner-
vôus laughter has åts place in free eommunj-eatíon, the faets
that 1) the rnajority of laughs reeorded were contextual and

that 2) on many oeeaslons etudents laughed ån context to-
gethere are good åndíeators that students were aetuallSi

eommunieatång ideasu emoti-ons and Ínformatj-olr. Data from the

modalities examined åndieate that students go-b praetiee at
asking questÍons, answerïng questi-or1s o voLunteering ånfer*
mationu and, tr a l-esser degnee, requestång" Students had

obvåous praetice in both receptitre and expressåve Ïanguage,

0f the modal-ítåes studåedu requests were least frequentty

usod" Thås faet could relate to the themes ef the stonåes,

the personalities of tire studentsu the roles they were play*

ång or some other faetor.
Partieipation by aIï students was nst equal- ån terns

of the data ree erded ' suetr variety is not out of }åne r¡¡ith

normal free eommunåeatåon" Tt is important, hrowever, that
in story J partieipatíon measured in expressåve language had

equalized consÍ-derably for all- four students 
"

Based on the above discussion åt is the concl_usåon

of the writer that students general-ly eomrflunåeated ån eon-

text, and that eommunåcation tended to be more of a spontan-

eous nature than tríggered by prepared questions or pre-

pared sequeile e 
"
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(b) Theme of Story

From the data there j-s evïdenee that suggests that

the theme of the story had an effeet on students' performat'tc€ e

Stories 2 and 4, as vrel-l- as dealing rqrith the tragie themes

of mânus inhumanity to mane al-so dealt wlth eomplex human

abberations in behaviour" In those two stories ineidenee of
hesitations of ttre non*lexieal intrusive sound type was hågh"

These are the ah*s and the ammos" Tt was in those two stor*
íes only that the incidenee of nervous laughs was hågher

than that of eontextual 1-aughs " T,ooked at from another angl-e u

in storíes 2 and. 4 students seldom laughed (lowest ineid.enee

of laughs) and, when they did, thelr Ïataghs \\rere of the

nervous type " Iyr stories 2 and. l+ the ineidenee of questíons

was l-owest and in story 2 there was no request reeorded" Ii1

stori-es 2 and 4 also t?re least number of words per minute

wãs reeorded"

It might seem from the above that the students were

poorty prepared for a discussïon when they took on the

recording of storíes 2 and At " Howeveru C-unit length in
story 2 is double that of the other stories, The data

reported above suggest that in story 2 the students took

longer to eommuníeate u spoke with a more seemingi-y mature

language, laughed less in context and more nervousl-y, and

unummed and ahedun mere than i-n stories 1u 3 and 5" Tt wouTd

seem that whíle they had the l-ingralstie skill-s to eommunieate

they possibly performed as they did due to the theme of the
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story' The data for story 4 ås similar to that of story Z

exeept for the shorter C*unåt length"

The preeeding diseussåon indíeates that theme selec-
tion for the rol-e playing proeess may influenee the nature

of student participation, and that complex themes allow for
a J-ess spontaneous involvement 

"

( e ) Student peEsgnal_ilies ,

Al-1 four students performed differently" Student A

always had a hlgh level- of partieåpatåon and. she aleo l"resi*

tated most" student Bu the shy one, seldom ì-aughed aloneu

andu when she didu her laughs vrere rnainly of the ner.vor.¿s

type " She never inter jeeted ayrd exel_aimed only ån stony g -

She asked no queståons in storles 2 and 4" She answered

questions more frequentty than ehre volunteered informatlon,

the only student to do so eonsistenti-y" Howevep, that stu*
dent had the J-ongest C-units on average (I3,9 WPC), Student

c dominated questionång" she volr.¡nteered lnformatåon msre

frequently than she answered other peopl_eus questions" Sheu

along with student "&u had a h5.gh levei- of par"tÍ_eåpatíon-

Howeveru this student had the shortest C-uni"ts on average

(9,5 wPC), Student De seems to have been average i-n every

aspeet eNeept for her performanee i-n storíes 2 and 4 in which

she asked no questions.

The preeeding data åndicates that student personaiity

cleari-y influences their performanee in role playing situa-
tj-ons" P"l-1 four students performed differently and, sínee

all personal-ities are different, variety in performance is
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desirable" lt ås important to note that sttadent B, a shy
persôn, whose expressÍve output was not a]-ways ÏrÍgh, had a
seemingl-y high reeeptive j-nvolvement as exemplifåed. in the
faet that she answered many questions ån rather mature lang-
uage" student c on the other hand, it woul_d seeïnu tended to
be more e:ctrovert as she vol-unteered ånformatåon and aslced

qi-lestions as she saw fit 
"

conventional- textbooks are not very v¡el-l- equS_pped

to aLl-ow for personal-ity dåfferenees in the stud.ents who

use them' Role playång såtuatåons ean a]_low for sueh

variety,

Ç.on_e_l*t¿s*i_o-n, In sÕ fay' as (L) studen"bs invol-ved irr
role playíng såtuations get eNperienee ',vith reaeptive and

expressíve language in naturaj- ayrd spontaneous såtuatåons,
(z) the theme of the story ehosen for the ro3.e pJ-aying sitr.la-
tion ean ínfluence peu"formanee, and (i) the role playing
sítuatíon al-lows for personali-ty dj-ffereriees in practi-ee

wïthout e ompromåsíng the l-inguistie experienee, the wrj_ter
coneludes that, role playing ean be a suitabj-e means of
eLieitÍ-ng free communÍeation in the second J_anguage cl_ass 

"

? " !t/as there evidenee of development in the fourfaetors studied frorn the beginning to the endof the study?

Among

evídence of a

from story L

the paral_Ínguistie features studåed there was

decrease ån both hesåtations a::rd nerr¡ous i_aughs

to story J " This decrease seems to índ.icate
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that students eonmunieated '¡¡íth more ease with praetåee 
"

ê.mong the modalities studied one inportant develop*

ment was reeorded i-n the apea of statements " Ât the begS-n*

nång of the study statements tended to answer questions

mosily, whåle from story 3 on the opposite was the case.

This S.ndleates that students advanced from spending the

greater part of theår time in question-answer situatiens

to more spontaneous repartee where rrew ideas were explored

more naturaJ-ly 
"

Data on pantieipati-on indleates that whlle one or

two students tended to dominate dåseussion at the begårrning

of the study, by story 5 al-1 students wev'e eontri-bntång

more equal-3-y" Thie i-ndåeates a devel-opment for thosç etu*

dents who were more willång to speak with praetS-ee 
"

Data on maturity of language showed no development

i-n C-unit length" Tn faetu åt wor.rld seen that C-unit length

ín the role p3-ayång situations examined u whil-e influeneed

by theme of the story and stud.ent personaì.ityu bears 1åttle

relationshS-p to students 0 po-tentiai" or actual matur"i-ty of

language " Perhaps, a study with less advaneed sttldents

over a longer period of tÍme would indicate a more reeog-

nizable pattern" Overall mean C-unit length at B"87 wsrds

per C-unït was eonsiderably l-ower than what Lsban establi^*

shed as being normal for grade XTI students in their first
ì-anguageu i"e" 1-1,f0 words per C-unit for a random g*ur*p"1

Lobanu op" eit" e p" 27 '
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From the above discussåon the writer eoner-udes that u

although no development as measured by c-unít length vras

recordedu development d.id oeeur" Thris development was in
the ease with whieh students partieípated, wíth praetåee,

the more spontaneous nature of discussion and the faet that
partleåpation was mCIre equal_ized with praetåee 

"

Â.s wel_} as the above observed. development, anothcr

type of developnent did oeeur" sueh development resul-ted.

from the faet eaeh story treated a dåfferent therne, dåffer-
ent rvocabularyu &nd ln faetu a differeyrt sli_ee of l-åfe"

Therefoee, students, ivhj"le gaining eNperlenee j-n several

different settå.ngs ån whi-eh thc tanget language was used

exeLusirrely, developed the approprïate }5_nguistie tool-s

for eoping with numeroLrs life-l-ike sítuati-one, sueh eoul-d

be deseribed as developrnent from technieal faetuai- knowl-edge

to usable f-inguåstie ski.1}s, or the internaJ-iøing of the

language 
"

3, Can the four factors stud j-ed be used to eval-uate
studentse aehíevement ån a seeond Language?

ïn Chapter Jl, the writer provådes a suflrmary of
different views on evaluatíon of student aehievement ln the
gecond language " -& number of the eråteri_a that eertain

tresearehers elaímed to be suitable indi.eators of profåeieney

were used in this str,ldy, They aree a) hesåtatj_oylsû b)

participation whieh Roy termed nooutputuoz, and. e) C-r¡nit

length 
"

2
K̂OV u OP. el_T 

"
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a) Roy states that, *hesitation ås a negatåve fae*

tor in profíeieney" Non-natíve speakers of French Ìeesåtate

much more than native speakers of Frenc¡, uu3 This study

indicates that åncådenee of hesitatíon, when exarrined ån

i.ndivåduals was influeneed by student personal-ity and theme

of the story. Therefore, vrhlle Roy*s findings have globa3-

åmplíeatíons, they do not apply to lndivåduals ån role pTay-

ång situations"

b) Student partleipatåon måght seem easy to deter*

måne; yet this str.edy rneasured only expressi-ve ì-anguage "

Sinee the receptive cnode 1s an ess€ntíal eommunS,eative

medium, åt would not be reasonable to evalt¡ate a etudent

purely on the basis of pantieípation ån roi-e playing såtua:

tions 
"

e) T-unit J-ength as studied by Hunt in written
monologues and by 0uÐonnell ån oral monol-ogu€sbu and. C-unit

length as studied by Loban in oral- monologues are reliable
åndieators stud.ent lingulst$-e profieiency"5 C*units as

tabulated in this study are patterned eloseLy on the abo¡re

mentioned T* and C-units" In this study, C-r.en1t length

fluetuated eonsiderable from story to story for the group

as a whol-e u and was shov.m to relate to the theme of the

story, with alJ- students having their longest C-unit length

írr story 2 " t-unåt i"ength also fLuctuated from one student

3rbrd,, P"

4u,rrrt u op 
"

5L,oban u P 
"

91"

cit", pp" B-9"

Ll a
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te tY¡.e next and as previously deseråbed was shown -bo relate

to etudent personality" It woul-d seem cl-ear therefere that'
whíle C-unit l-ength may have evaluati-ve reliabílåty in
nronologue sitr*at5-ons, thås ås not the ea$e åv: rol-e p1-ay-

ing group såtuations " The use of serní-grammatieal- sentenees

as en aeeepted part ef the rele*playång prÕeess ås å. new

variabi-e that upsets the rel"åabilåty of e:unåt length"

Loban 3-n stredyång maze length as a potent$"a} i"ndieator of

profåeåeney has the followi-ng tÕ sây,

o " "â subject wïth a Low maue eount may be the type
of person one wor¿trd deeerlbe ?.s thcughtf!¡)" u refLee*
tåvõu and earefuJ- about speaking preõisely" 0n
the other hand, a l-ow mâ.ue eount eould be aseoeåa*
ted wlth subjeets elaseåfied as exeeptåonal-l-y pÕor
in ]-anguage abillty, those wlro tend to speak i.n
slow, short eommunieation un$-ts u thsse who appeaç
to have dåffie¡.¿lty in verbalåzing theår ådeas " " "

This quotation has applícation to tire problems assoeiated

wi-th hesitatiorrsÞ partieipation, and C*umit length as

potentåaL evaJ-uation e8Íteri-a."

The revåew of the }återature (Ch" TT) shows opj-nion

as being divided on what types of evaLuatíon best test oral

proficieney" The rvriter hasu ín this study, gaíned no

important insågÞrts into what might be a suitabl-e test of

communícative ability in role-playing situati.ons " Neåther

participationu frequency ef hesj-tatlons nor C*¡rni.t length

eould be traeed j-n a pattern that might su$gest leve1s of

profieieney" Å"1i- the other ítems tabulated seemed in no way

representative of leveLs of profieieney"

6ïbid,u P" 1,?"
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The results of this study l-ead the writer towards
the position that a e ombånation of what carroll_ ca]-J_ed u

o'the total eommunåeatíve effect of an utteranee,T and what
spolsky eal-led the studentEs "abiJ-ity to operate ån a
specified soeiolinguiståe såtuatåon wi_th speeifåec] ease Õy,

Reffectn'" eould together provid.e a possåbJ-e basis for the
evaLuatåon of a eoTnmuni.eative abå1åty ån role-ptaysng såtu.a*

tåons" Howeveru evar-uative techrnåques based on the absve,
whåle serving the researeher, weurd be too eomplex and

time eoneurning to bc of use to the elassroom teaeher" There-
fsre, the writer eoner-r..ldes that the sub jeet j-ve appraisal- of
student ability Ís etåln the only useable avenue of testi-ng
oral profåeåeney" Although subjective j_n nature with F€s*
peet to fl-ueney, sueh evaluatlon ean be speeåfi-e as to
neeessary grammatieal_ mastery and lexieon"

Â major benefåt that resr¡lts fronr the use of role-
playing as a teaehing tecrrnique is the internalízing of the
second language through experienee by the student" The

eNtent to whieh this Geeurs in a gÍven situation, isu â.s

far as the writer can d.etermine, unmeasurabl-e " rn the

final anai-ysisu this study shows elearly that role*playing
is a useful- teaching technique but offers no r-Iel{ ínsåghts
for the evaluation of student aehievement ån the seeond

J-anguage 
"

?CarrolJ-,

Sspolsky 
u

l-oe" eit"u
loe" eit"u

ï7.
oo,
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Cone_l-usion" Thås study whil-e analysång the nature

of student communíeation in role-playång situations in the

second T-anguage has provided data that supports the poså*

tisn that role-playing is a suitable means of elfei-ting
free communieatíon Ín the seeond language class; it fr"¡rther

provides evåd.enee that the theme of the story and student

personality influenee performahcê g although 5-t provides

evidenee that students operated 1n fíve dåfferent make*

beLieve situati-sns using the second }anguage and that they

beeome motre at ease witÌ'l the såtuations with practåee, it
provídes no evidenee of de"¿eiopment of seeond ïanguage per

se as measured by the indiees emp}oyed¡ and final-}y it
provides no evidenee sf a potentåai- reÏ5"ab1e or valåd

teehnique for the testång of etudents I aehievement i"n the

seeond language"



CHÅPTAR V

FÏNÐTNGS AI{D CONCLUS]ONS

ï __gummany

PEeqeqB3:_e_ This ease study was eondueted rver a
six-month period u wåthr reeordings being approxåmately one

month apart " The sâ.me four etudents partieípated in a}l"

sessions " Tn prcparatåon for eaeh reeording, etudents wes'e

taught tlte text of a storys epprsprj_ate exereises ån

voea-oulary and eomprehension were done; the rol-ee of tlae

eharaeters studied were assigned to tYre students who thecl

prepared the l-anguage neeessary for playing those rol_es g

stude¡rts were eneouraged to ask questions, improvise, and

to involve themselves 5.n generax eontextual reparbee " .åfter
the roles had been etuldied in el-aes and al"so at home the

studentss roLe-playång sessions were reeorded ån elass"

Reeordíngs lasted between eight and fifteen ¡rrinutes and none

of the stories was necorded a seeond time " None of the

normal- eurråcular teaehång*Learning processes assoeiated

with Univereity Entranee French were dåsturbed by this
studys a.nd students wer& unaware that a stud.y was being

eondueted, tr^ihen all the five recordings Ïrad been made, a

set of tabl-es and graphs designed to deseríbe the nature of

6g
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student eommunication in role*playing situations iväs prt*
duced from an examination of transeriptions of the reeordíngs "

Findings " the questïons posed i"n this study were

dealt with as follows c

Qr¡estíon 1s Is rol-e pl-aying a suitable means of eliciting
free communieation wi.th respect to a) the paral-inguistie

features studiedu b) the modaLiti-es studied, e) student par*

ticipation and d) maturity of language? In låght of the facts

that, the parallnguístie featu-res vrere used extensivei-y and

in eontext; the modalitíes r\¡ere used spontaneously and in con-

text, al-though requests were not frequently used for whatever

reasoT-I; a3-1 students partieipated. freel-y; and ali- the above

faetors refl-ected the sub jeets * personalitj-es and the theme

of stories; the writer concl-uded. that role pl-aying is a suit*

able means of elieiting free eommunieation in the seeond.

language elass 
"

Question 2: l,ias there evidence of devel-opment in the four

faetors from the beginning to the end of the study? Develop-

rnent was reeorded ín the following ways; the oceurrenees of

features that exempl-ified lack of ease wíth the process u stl.eh

as hesitations e nervous laughs, statements that answer ques*

tions only, deelined consi-derably from story I to story 5ç

participation became more even and all- four students spoke

for almost equival-ent periods of time in story J rvhieh rvas

not the ease earlier in the study; a]l fåve stories developed

the students € experience with life - l-ife situations " No

development in maturity of language was evident from the
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findings 
"

Question J: can the four factors studied be used to eval_uate

students' aehievement in a second language? This study dÍ-d

not provåde any useful insights into eval-uation as deseribed

in the question"

Concl-usions " Thís study d.ocumented the nature of
student speech produetion in five r"ole*playing sítuations in
a seeond language elass " ft was established tha'L eommuniea*

tion in sueh situations eouLd be d.eseribed as ,ufreeuu eom-

munieatåon" Consequen*l-yn role*ptayång was d.eemed to be a
sui-table teaehing teehniqr*e for elåcitång "freeuu eotvìmuniea-

tion in the seeond )-anguage class" fhås stud.yu bv virtue
of the faet that it shows that students eommuRåeated effeet*
ively i-n the second language i-n five totaì-J-y different rÕXe*

playing situations, provådes evidenee of a d.evelopment of
eommunieative skÍ1ts " Sueh development was exempllfied by

the greater ease with whieh students communl-eated wåth

praetiee, and the extension of thei-r aetive voeabul-ary"

Howeveru data from the tabi-es do not provide evi-denee of a

progressive devel-opment of the second language per se " This

study did not show the role-pl-aying situations examined nor

the eriteria used to doeum.ent them as being sui.table for the

testing of students e e omnuni-cative abil-ity in the seeond

language.
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Tþråe ease study represents work done by one in*
struetor with one group of stud.ents" Further ease studåes
of thi-s type are need.ed to diseover other angS.es and

írnp3-åeatione that other såtuati.ons may produee wåth respeet
to faetors ånvestigated here or other faeters retated to
seeond xanguage ]-earnång, s. possåbLe extension ef thi.s
format woul-d be to doeument the nat¡.rre of student speeeh

produetlon t¡nder elreumstanees rvhere Õne e two on three
membere of thc group wê.s verlr fxuevrt ån Freneh, and to
assess the val-ue ef roLe*playåt'rg to the seeend language

student under sueh eireumst&nees"

Å development of thi-e nrodel- eour-d ecltai.ï the pc.e

and post testing of studentse abålity to apply and eorreet*
i-y use a eet numben of oral- and lqrítten skå1ts " sånee at
the grade xrr unåversåty Entra.nee level most ef the seeond

language grammav skil-ls have already been taught, sueh a

study woul-d show best resurts at the grade xr xevel" The

tine shoul-d be extended. to one year and a eontrol- group

used for eomparative purposes.

A study of horw to evaluate student eommunfeatåve

abil-ity ån the seeond language ån situations i.nvo].vång

'ufreeuu eommunåeatíon is needed" TÞre role*playång situatåon
eoul-d provlde a setting, avrd the basås for an eval-uatÍve

system eould be a combination of a) ttre ability of students
to uooperate ín a speeified socioLinguistie sítuation with
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speeified ease or effeetu,t and ,,the totat eommunieatíve
effeet of seaeFr@ utteranee,,,2

[II Edr.leationa], Tmplieatïons

Generar- -suggeståons " Ror-e*praying as means to
uufree" eomm*nåeation i"n the eeeond. ranguage erass does ha*e
potentia]- eepeeial.ty at the grade xr and xrÏ levels ån hågh
seheol' Tts petentiar lies i-n the faet that grammars ÞrÕ-
nuneiatien, sSrntax, flueney, eomprehensåon and paraphræse

ean all" be assåmålated ån a culture*l_återature eontext to
gåve students a tåvång and ereatåvc experienee 

"

Tn thås study the wrlter has been eritåeaÏ of many

trends in seeond language teaehing assre$-ated wåth the audio*
lingual- method." The rnaín foeus of that eråtíeism is dåreeted
at the failure of edueators to sSnrthesize the various eÕm*

ponent tasks of 3-anguage ]-earning so that real_ language
results" .4. great emphasås on aeeuraey of prÕnuneåation,
for lnstance u does not help the student who never speaks to
anybody in the target language" RoLe playångu thereforee in
the opinion of the wríteru is a means to ihat most ímportant
goal of language learninge eommunj-eation"

ê.s stated. ån the J-iterature students shoul-d be

exposed to praetj-ee of the language i_n the most rneaníngful

lcarroll-, locu cit", p" l?,
zspoi-stcy, J-oe" eitne p" 66,
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såtuatio?1s possS-ble from the etart of -!-anguage learnång"

.At the begånni-ng, studeyrts ean be ånvolved in short role*
playing såtuatíons wiråeh eãn' serve to drili- the learned

language. llowever, at the senior hÍ-gh level-, espeeially

at the grade Xï and XlI levels where the voeabulary,

gnammar and s3mtex vleeessary for eomprehensible eommuniea*

tåon have been introd¡.reed arrd str¿dåed, students shor¡l"d be

inirolned. in såiuatåorrs where they Ìrave to appl-y thsse

etruetures and vocabul-ary in order to r¡nderstand and. be

understood, Having taught the futr.¿re tense, fon ånstanee;

how does a teaeher gi-ve praetiee ån åte use so tltat the

student real-Ly kvrows atrd. ea-vr t¡se what }re has l-easr:ed? Role

pLayíng sått¡ations do serve tï¡e ¡reed ån that eontext.

Spe_ej-{ie Sr¿gges_tions " Role p}aying, âs employed

in this study, is most effectÍve at the grade eJ,even and

twelve levels in Ïrågh sehool " Rele playång based on short

stories at the rate of one per rnonth is reeÕmmended, Groups

of feur or f i-ve ä.re eÕnËi-dered most effeetive " It ie

important that eare be taken to introduee voeabul-any and

grammar prior to the role pLaying situations, that ruJ-es

governing proeedure be cl-early speLled out, that teackrer

involvement in eomnuni-eation duríng reeordtng sessions be

nil, and that studen$s get a ehanee to hear and Learn from

their reeorded eonversations" 0nLy eomnunication in the

target language should be aLlowed during reeording sessåons"

The teaeher shoul-d ehoose for str¡dy stories in which a

smal-l number of el"early drawn eharacters are invo1ved in



ntr(3

ådentifiable eonfïi"et ån otirer wordsu well wråtten sliert
etoråes that are not too eomplex"

Role pi-aying as deseribed here, although invoLving
smalï groups, has potentíaJ- for the larger language eLasses*

Four or five groups ean easår-y prepare and be ånvolved ån

roLe playång sessi"ons " Ho$uever a quået pLaee shCIul_d be

avaå1able fsr recording pu.rpsses 
"

An essential eomponent of the rol-e playång proeess

deses"åbed in thi-s study ås the extensive and eompreher:si-ve

preparatåon needed before a reeord.íng sessl-on ås undertaken"
students need to be very famål-iar wÍth the ]-anguage and.

setting through whieh they are to operate sÕ that they ean

feel" eon¡fortable wåth the preeess" Rol_e p].a3ring sessj_one

of about te¡r mj-nutes ê.re quåte d.emanding of etud,ents and

should not be foreed beyond. that d,uratÍon unl-ess the
students çvåsh to pnolong them"
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,E.PPENDÏCES

Glossary and Introduetion

For the purposes of é.ppendi-ces A, B, C, Ð and E

the fol-lowing gl-ossary applies;

The four students ru¡hose language ie reeorded
are identåfi-ed by those letters i-n the left
hand margin"

BJ

U

.nr

n¿

H3

La

Lb

Sa

Sb

a

Þ

E

E1

non*fexieal- lntrusive seund

non*eontextual repetS-tíon

unnatural unfill-ed pause

nerl¿ous tr-augh

eontextual laugh

statement answering questions

statement giving u-nsolåeited ånformation

Question

Request

Exelamati-on

lnterjeetion
Li-mits of C*Unit

The following appendices are eomprised of veriratïm transerlp-

tions of reeorded role-pl-aying session$ 
"
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C:

APPENNIX À

"Le Coup & Tðidphone N.oe&urne"

La H2 Sl3
Bonjour-Je suis l-e juge" (mutter, Laugh) / et, " "€t" * n

n/
est*}e*]e doeteur:? ,/

Sa

8\
OL¡

lJd.

3G3- oÅn Ie doeteur est

R
Ði-tes-¡noi notre

(faugh) ,/

H2
håst" ".vôtr€ håstoåre, suiå vorÅs plai't " /

_sbje déeide

e:

Ae
Hi" \

Une soire ãrlru " "ä.prês je fini-s mon trä.vå.ål-Ð

H3
de fai"..(um) rester et li-re mon journal, /et

¿
une frappê \ Sb Sb

mon porte, / et j 'ouvre I-a porte

j'#c,ute

/ et eette

Cs

Å.

personne-J.å." " " "

R EI.- H2
0h, dtåerivez-eet-eet homme qui a /

H2.LaH3
fl, il å.noêo,"il btaåt (]-augrr) un

Sa
J

J-"l"neOnïÌU / øoo

sb ir3
je ne sais qui lüi"uu" / Et i1- dåt que,." å1 avait
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0
Cc Un

Sb. Sb H1
blessddans sa. voiture / efr je dås que *u.*l-/

ulesslt

Â"

À"

Ç;

Cc

Ag

Cc

A"

tJ:

éSaÌ"
uÌ1 Þlesse e ou]- o

H1
Eh' " " "

j
I1 est bl-essë darrs

Lb
(Iauglr)

La
A,c (T,augh) je

Sb
blessË dans

Sb
son jambe, / et-ah*

HT
dås que ål-*ah*isl- u * 

" 
å3- peut prendre Le

mon malson* /

0uí u

1rónt
Et, amom

aH3
Est ee que ]síneonnu est gentíI et /

H1" H3
Unah-Juste rårl . s u€h" " "ã.

Ib
Comme ei eomme Ëân (Laush)

q^
v¿L

Sb

Lb H1.
(Iaugfr) et-ah*A.: Comme eí eomme crâ, oui 

"

e^¿¿L



_ ¡rI
"3 - -JAJ.lAl-Am*dAnS

nJ
I'autre plaee

blessé lraree

La
i tausil) de

84,

Sb
-de-faåre une

1a

Cs

À"

tr3

potion pour l-e

a
Souffrait?

Oui- 
"

a T,a
Pourqr"aoå? ( Lauglr)

Paree que nlessd d.ans

Dane Le ¡u*n* .11. 
sb

F
Dans la jambe8

qi.r'it souffraj-t t*è* "li? - /

U3

Àe

De

e^
Ðd

)
Jambe /

Lb Sb
(T,auglr together)

ELb
Stupíde juge (LaugH)

H2 H2 Sb
ê.: Oui et quand quand je:je rentraís dans la saltre

Sb

Sb

Ce

.Ht , Hl_
1'åneoruru et le blessd am étaient-ah lsineonnu brandish

sH3nn revolver / et je suis três 
"

aEt
Ahu monsieur, est*ee que vous

E
Maís nonSDa

Ðd

brandisment un revolver? /



tr
0uå, oui, otÅi- g

0a
NonË Est*ee que

Sb
Ac

C:

D:

Dc

Ce

B¡

Çc

Tt"

La
v6iÅs C*(Laughr) " " "avez un revolver? /

H3
Þlaise âh" ", n

ñg T'b
Ah Ha8 (al"l-*general j-augh)

Sa Sb
Ouåu mais je ne brandåsse på"s 3e revoLvetr"

aCc Pourqr.aoå est*ee q.ue vous a\reu un revoir¡er? /

å"

n.

l,b
t laugh)

Lb
Je ne eaås pÊ.s" / (gcneral laugh)

qÛ4

H3 Lb
MonsÍeure " u "poliee" " "(general laugh)

Sb
Ågentu"""

A l,b
Oui (laugh) Qu'est*ce que vous trouvons quand tu-

entrai"s la maison de Monsåeur Chartier? /

Sb

Or¡i, il à la maåson
HT

/ et^am quand

va

Sb
.i uai- reeu -1a-VC

H2

Ïi3
L0appel de t6tdpnone, le doeteur a dåt que La 3neÕnnu

HT
est brandishe un revol-ver

HT Sb
1uå et, u,ãh, ",Iflâíntenanta
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Cs

.åLL s

H1
*la*l-6åneonn¡¡ et le bressd est endormi-s, Êt 1e deeteur

H1. Sb
est ausså eooa.t¡tpoo a prend }a_ potåo?ls"n /

a
Quucet*ee Eue s'est puuuá 1u jo,.:.r quand*amsl Monsåeur

Çarti.er trouvaåt -r*3 ruineon¡r u.? / eu,est-ee q.ue passár /

lra
byB:

(whåsper) Bank Robbery"

H1-
0h , ãffi o l_ u åneonnu est ia

jour / et l'ineonnu 
" " ""ilå" -

La
l+ ã \
t lJalign j

sa Hå
personne qråå" u "ä.tri {laugl:

lf 1" H1" ¡t2othrers) prend 1å.". "argent d.e la banqu€. " oâ,îrr" u nf;€t". uo€

H2 .Sb
tue le le - blessei et

Cc

H3 H1.
eoupe de l_a jambe" / ê"m Tj_ ya *am* (hesåtatíon"",

La
whåsperåT1g " ", laughs )

AHlHzH3Am, Mis Monsíeur, est-ee q_ue vous" e uagree (several

l,a
laughs) avee " " nc€t homrne? /

EH23å
Ohu Maås ouåu maís je ne*nÊest pas le homme Eui il

d,€crive, /

D:



w

D:

Tuu. n n

.4, i-e banque

Bc 0ui

banque ?
a

Cs é. 1e
nt

ã.

Ds

Uå

0uå

aHl
Est-queç âfiru u. "Est-ee q.iåe

La
Laughs) voin cet Ì:omme?

Sb
,Sa

Oui, j-l- est là /

Les personne

a
Est-ee qu'å1

dans la banque,

voår eet homme ?

Sa

" o uä.tïlø s oquelq$sL¡.31 (Severai-

R.

D

å.

Bc 0uå,

B
0h - ho "8n

E
0h"rnOh.3.



B: je voår lshomme

oÊ{tJ

Sb HT
et*a-un arnå qirå (å}iJe"""(noíse)

est ¡l-essd

oh, on$l

H2
le troåneonnu"

q.ue alcrívez

Ë.

Cs

rl.

D:

a Hl"
-Eh- Est-ee

pa

0ui

RHT
0h, Je ver¡x

eet homme oui? ,/

I'Spreuve, suå1 vüì;s platt" ,/

a.
Cs 0ù

Sa
Sb

1aR.

1tÁj-l ].
egt " n "âhu " "€st-e€ que lroì.åg tc'ouvons dtargent dans

eet homme? /

Lb
Oui, (Laugfr general) je", 

" 
j'ai ltdp::euv€,, nparee Eue

H2
les" " "1ê" ",fêvolvgr que

112
bilo que " " oeuê " u "pfêfrd

Lb
De (Laugn) ","Oui?

HL H3
luineonnu -a-est }e même que le-

de la jambe /de le blessé /

aLb
Pourquoi tu rire? / (General Laugh) n " "soil vous plaît?



D

Ordere dans

8H1
ê.m E Est-ee

/\Je Ðtesse a Ja

89

l'b
mon court (General Laugh) s'i1 vous plaãt.

H3
que vous penseu que eet homme 6tait aveç

banque? f

À.
H1

-0h* Oui,

u
Pourquoå?

Lb
(taugli)

a^v ¿1-

je penËe ça" /

D;

H3
--J

Paree quuå1 voit ermmË
H2 Sa

ÌåFr" n "un eÕmbråeleur.

e^Ða

Sb

0h MaÍs$

E
0h, Oui- 

"

Sb

"""mystárieux"""r/

H3
EI

Et le docteur avait }e

/ -¡t<^ \yr4/
Oui,

¡tl
11 (noise ) trets (generat taugh)

revolver,
a1.

très très peur u u uet tu



\¿

Qu s est ee qu' 5-1 dit? /

'{a )
Qu'est-ee q.ue tu dis? ,/

Á.e

a"

Ce

B:

a^
E'b tu es très peur , F

H1
Á,h

aì

(i'lew eharaeter) 0h

Sa
Oui,

La Ht
(lauga), vous e'tes

9c

rin tdmoi-n? / Tìr" u,

0
Ce Tu eonnais Monseåur Çhar*3-er2 /

c^p ¿)-

0r.li u

a
Est-ee quuii- est un bon homme?

Oui, i1 est ten exe ellent homme '

a H1"

Est*ee quuil est " " "âflt, n?"

E1
"e.h - hâ 

"

B¿

Sa

q}\

Fe

Ce

.À¡

NI
ahCc

ß

Eh'
Lb

(general laugh)
HT

Est*ee quEii- """â$t"u" dite

v{rft{z /

'ì^



a'l

H2
Oui, je*je dis

Såu
qLie l-e docteur est

Sb
R.

Ht"HLuH3La
â.iyruu"un très bon homme quå ã.rnue"demeure très"""(Laugh)

?, "**è" rr"r.or*¡Tår

T^ a*
JJd- UC!.

Oui, (general laugh)E"

À.
;'

0h e'est vraiS
Lb Sb

( general Ïauglr) /

Ca
a
(To another charaeter)

La
(generaX- laugh)

La Sa
l^ q \ulì} ( taugn i

a
Est-ee que tu sais

a
L I inconnu?

a^vêL

NoTr,

H1
Âh, Tu est 1e

eet homme? /

//blessó, oui? /

Dc

C:

Bs

Dc

^C¡ Tu Re sais pas? /

Dc
Sa

Mon,

E
Al-1c (shock),



UË
Ht La

é"h (generat laugh)
ESbLa

Ohg je sais ,/ (iaugh)

U3 Ah?

B: Tu est larr.l /

H3
es* T uamå de:te* j_ncennu, 0uå?

a
Quo å?

L'

Qu'est*ee qrie tu d5_s? ,/

Ttz
eet l- s amS- de l_ s *d.e ] * åne onnu?

what?

Luamå, ami, amå?

E (all)
0h, harS ltarnj-8"u"nIramig

fl
Be Tu

ïlu

Ca

â
B: Tu

a
De le

va
B:

D
c
é-

Lb
t- ! \

\ raugnl
Sb

D:
ELaSa

Non, (taugh)

sais pas? /
a

C: Tu ne

Lb Sa
Non (Laush)Ðc



trå

De

Ds

C:

a
Tu neu " "1€" " nsâ.j-s pas?

Lb
Non ( l-augh) u uiais, ål- treuvait moí sur rcute iåïl

Sa
Sb
1a

Cc

Ds

Âe

S05-f,""u /

a
Pourquoå est-ee

H1 Lb
"&"h.u " "ã.h (f,augh)

Lb
( taugH)

H3
Eue voL{s btessd dans la jamloe? ,/

¡11 Saje sui.s " " *huntång" /

Sb
Çe Tn¡ es dans ïa ehassÊ " " ,/u

Lb Saoui, (general laugh)

a
(To a new witness) Msnsieur, est*ee

banqr*e?,;; " /,

Sa
n " "Oui je

Ac

A,

C; pendant le eambrioleur

H3
q.råe \ieug dans Ïa

Sa
Oui je

fil**i,r." .i3Cc deux hommes s u i1 vous plaIt " /



çÅÞ

A"

Ce

À,

Cs

La H1 Sa if?
Un homme (taugh) *est-cst-am-ut1 grand un gr"ande

Lb
personne, (laugh) 

"

( eough )
ô
un grande personne, 0uå?

Lb
Un grande pensonnes eommå ças (Laughs)

a
eornme Fa?

As Oui eÕmme Çå"

Sa
0h 0uå"

H3 Sb
Åvee l-e

n
Barbåehe? T.rm

La
, " "bmrbiehe , oui- ( general laugFr)

ET Sb
Je n'avaís pas une barbiehe" /

0
Quel-le eouleur?, QueJ-Le eouleur?

a
Quel-l-e eouleur?

Ss:

e^wa

A"

q-pcL

Å:

Dc

Cc

Ae AÏl Brune "

e^ud.



Ð(

Çe

Ds

Åa

f)n

rd

Brune?

Je nsavaås pas

Ellj

0uå I

ñ
! ucL

Non I

Sb
Tu s?ravais, /

Lb
Tt¿ shavaås ¡'Lar¿eh}

c^UdL

tdU!

barbiehe I
Sb

q^
9CL

Sb

C¡

A"

e^ud

Dc

Æô

0
De Îu

NonS

ELb
Oui-, Oui, Laugh generaÏ

" -^/avai-s Iuépnereve? /

Lb
Le rauor niehe (taugh) (generat)

T¡.

Non /

Sa

Sb

q^va

0s

De

Çc
Lb

(taugh) O "K" et

H2
et l-e le b]-essé u il avait

H2
la * les

H3
eheVoooVooe€UX

La
(GeneraX laugh)

.4, ¿

yeux brunes eomme Fao et le



yÕ

Å.g

Ge (whåsper¡{v'ie know what yor.,a mean"i

â

Suei-le eoul-eur?

c^
ùd"

Brunes

Htr"

Oui, et eomme-ah*eet howime?

ESa
0h, juste eornme cet Ìtornwre,

H3
lEautre homme?

uctr

LEautne hornrne " " "voåf ", n€ÕTflF,r€ na* hemme",*{geyrera3

Lb
laugh) eet homme " y'

E
0h

&h-ha

a
C: 0h

Å.:

aCc Et

Ac

U3

Ac
E



û?

Ce

.&PPENDTX B

la Fieei-}e

Sb
Cuest 1ohåstoire de l-a fieelle par Guy de Ïviarepassant " /

Sb Sb
f1 å- eÕmmenee de ïa våi-le

les paysans sont all-ls

sb/
Les paysans sont eourbes

dpar¡te 6t"s-t tevde paree

de Godervll3e, / ^*.u"TÕus

Sb
God.ervil3e poLrr }e marelrð, /

.rLaen avant, y' et (}augl"r) la dnoåte

Sb
qr.r'ile trava5-J-l,ent avee les

a

Sb
faux./ Leurs femmes marchaient plus víte et eti-es

avaíent ia taål]e sèene, ,/
Sb
Monsieur, ma3.tre Haueheeorne ¡à

"r1l_

.Breaute âIf!", o
. -- "/ \sont aIJ-e a j-a marehó " ,/ Pourquoi est-

a H3 ;.ne

ee que vous sont ali-e a l-a marendr /

je a6eåre
Sa\
Jual-lai à ta marehe parte qurX.

eochon. /

de aehete



98

H1
Am " " u€st*e€ q.ue \rcus

Normand? ,/

Sa
Sb HT
A.m",,Oui, tlt, u " "1ês personnes dåt que

t̂d

aveu les traåts d'uR vraåCc

Aa

¡"
eeon0m]-que paree Qüae u3x jorar quand je

"Ht'\Je suxs ires - am:

H?
o -- 

/

J',AI AJJe dAnS-

H1

arrdtó-ä.m- e*
H1"

Ë.h-si.¡r Ia route de God.esr¡ål_}e ä.h " " " 
j 'aå

Sb Hr.prend,",€t trouwe un petåt fåee1]e * ah * dans 3a boue o/

lrt
et ,, *å-h" " "csdt*:-t pÐurquoi- ïes persÕnnes dåt qu,e je suiË

' '113 '/tres éeon éeonomique " /

a
Monsieur Malandigrs est-ee q.ue rrous aveu vìå MonsåerÀ,rs

maître Haueheeorne dans ta boi"le? ,/

Sa
Be Oui, j'ai vu maître Haucheeorne ramass.o*s€F tm objet

de la moue, ,/ mais je ne **i53qour Staåt te 3,of;!*t, I

Cs

aHl
Am", " oh

â

H2H3r./
egt-ee que vous-votås o " eam vous etes al- j-e pourte

nLdL? /



9ç

A;
Sa H1 }it
Amu à midi je ah ooe j*aå a]1é" dans l-e r¡å11e de

sar
Godervåtle / et juai mangó dans un restaurant" f

qusest*ee que suest passå quand vous ätes dans j-a

restaurant? /

aC: Et

A:
Sa H1"

Àm" " "quand je juste eorRmeneaås de

fr4ñi

mangcr p ü31-ê.Tû*

H2
eråeur de publåe enåeur pubtåe

Ïi3.
: aTn * arråve dans l*.

Cc

A.e

Çz

H1" tra i-Í2
vi"ll*e et dåt que a.tlì, " "eì-i.€e *.ã.fll". "{T,aug}:) qì.{e une

H3"
personne (eor.rgh) a-a perdu son portefeuij-te dans l-a rue

H1
que u " uâh, " " sur ïa God.ervS-}lee /

aHl
-A-Ï'!.", " quo$- est dans 1a portefeullle*dean6Sent? /

e^piá-

Ouiu dsargent"

Sb
Et, la papåer"""

Sb
Ac Et les papÍ-ers 

"



HT
-&.m" " " Õh maåtre, monsåeur Mä.]-andån,

r,0r

â
qu E est-ee q.iÀe tue u

H2 H2 H1.
qusest-ce que tu as faåt quand tu*vous âh" " *votåffi a\¡eu

deoutd q,.¿e
HZ La Ht

l-e q"ue l-e prg tefeuå1"]e { laugh) ah n " uâ-h " u 
"

Þ"

avait perdu? /

Sa Ht
Jtai, o "âõL " "å. d.åt l-e maås'e qïåe jtaå a. rr\l sraître

Haueheeorne ramasser on *f,¡u* *t päÎ""per*t-Ëtre 3-uobjet

"H2était 1e port 
" " " 

l-€ pontefer.e5-13-e "y'

Cc

De

a
Qusest-ee que tu

Sa
Moneíeur Malandin

HL
sc.âfil'eø trouroaåt

as fait *prb*, rnonsieur Mal-andin? " /

H1
a dit q.ïåe å.hu. " å1 savaåt l8homme qLrå

l-e portefeuil-le, / Seenvoye, juai

Ca

H2/
envoye mon brigadier" ",dê chereher mollsieur * o1'r *

maÈtre Hauehecorn€ o /

aHl
Maltre Haucheeorri.e , åh u qu e est-ee que tu, qu e est*ee que

vous a\rez fait quand le brigadier sont **riol, est



3.Õt

.,¡

arrl_ve"/

tb
( laugrr)

.TIl.

/ nonu (that nst

q-pa
Ae Le

Ht"
Åh - M."

n

Qu*est*ee que

a r72
Est*ee que voug o e "1roìås avez

the word, " "blåt gÕ ahead)

ssest p***d quand Hiaftc.e Haueh.eccrne

HZr
brig" " .brigadi-er arråvcË

Ht fi?
am i-X demande så " * * så u ,

Haueheeornc 6t*it 1eå ,/ et je dås q.*,ce je suås

åeå, / et je u,*:**lå-très ou**ru****3* unqï¿ååte t:.**år-l

et tres terrifåd" /

n"

D:

/est arrivé d.ans votre bureau? /

Sa . H3.
Quand Monsi" " "&lattre Haueheeorne arrivd" **-* j'aå dit

Sa
qusiS-*ah- trouvait le porte feuåÌ1e, / ma$.s åL dåt

qu'i1-ah-í3 n'avaåt pas le portefeuill-e" ,/

Ce pense q.n.ie
H2

}e " " "Ïchistoire

$.de ivll-s Þ lvlatlre

Sa
0h, Mais non"

H2
Haueheeorrr€ q " "avait" " "ä.va.åt váritdZ /

D¡



D:

a
PourEuoi?

Sa , Lb }IÌ.
Parce que--i} dt*lt tuhomme eor,rrnd / (raush) et*äñ-

HL Ht
ee n'est pas ah å l-a vdritá qu'11- : ah trouve

./y'a¡nassé uyr boi.¡t de f,îe eJ-le " /

EH2Hl
0h; ,q,}x - Ðås - DS"s (hsçu¡ do you say tbrat?) Ð5-sons

noNS Sthistoire de }a fåcel-Le qiÅe tu avaås di-t Ïa

ma*tre " ,/

Dites * vous-le l-uhistoine de la fåcel-Ie que nror.ls

aveu

ßi* à ruå? /

H3 i-i1" H3
t,

.rÐue / el *arn- Je

0:

\Jå

A:

Cc

A;

Ohu hem8

Sa HL Ïi3 H1
Je dis que-ah-je trouve*le petite -am*fieei-}e dans ]a

E

a 
"..rEst-ee que vous avez }a preuve que tu as ramasse leC;



E
Ha8

1û3

H2
la f ieetl-e ? ,/

\¡ous avez l_a fieel-1e dans son poehe? /
Sb
Så. H1 ./oui dans *air-am- Je-ah*je, montrá, j'ai mentrd' l-a

H2 ¡Í3.
fåeel"1e que j 0aå*-que j uai*am* a¡¡aås

a
C * Tu,

llo

¿t¿ 0h

Sh
et je montraås eet à m" ä le maåre 

"

dans mon vestrn /

La
/ (general- laughr)

sb H1, \ H1,\<.

Am, * apres Mås*þiaïtre Haueheeorne - am - am - â_ - arn*

At/
montre l-a fieel-leu Mafltre - Max, Þtalandin sont est

"4' Jõftarrive, / et qu8est-ee que soest passó - qlnard veus

arrívez ohez }a mai--henie? ,/

Sa HL
Am je ne eroís ntaftre Hauchecorne / et nÕus aveu

Sa H3 l,a
des" " "argiåments (laugfr) pour un l_ongtemps " /

HLa
qudest-ee que s'est passð? / Au'est*ee que tu as

B:

n
Cc Am

tait? /



Bs
H1" La

Àro - , (laugrr)

(f

QuBest-ee que tu ae fait? /

fioir ap*b=Q r i^lär,) après
n¿

ah je partir? /

Ir&

que soest passe

llø

A.

¿i"

UC

Sa
Non, rron e 31on e non e non 

"

0

Qu-eest-ee que tu dÍs? /

q^

Ïl-.tu d.emandai* h u" I,{a}andin qtauest:ee

H3
ehez 3e maites'i-e quand tu :

E
0h8

La
,åvais / (whi-spering to eaeh other) (laugFr) (5 seconds

Å.

siJ-enee )

SbE
0h; am

a
Pourquoi

HL La HL
laugh - 0.K. am * am

HIELa
il ne poule?- Ohg / (Turn it off) (Iaugh)

( eough)



Sb
,&.: Jg

Sb
."tIf I

'ìr3<

APPENDTX C

La _Pelure. _Ð-8 Ofange

La
suis i¡l, Brieourtu / et un jour (taugyr)

H1 H2
- Un Jeur - am - ma femme et moi- : parlaient eh

H3
a- eomme e1}e * a-p1aånte - et ell-e * på}on = /

H3
pilon? (eough)

a
Ouoi?

Dc
La

/ iwais, (laugh) queest-ee que le mot? r/

Àe

Exeusez-moå

PÍ1on?

Sa
Pilon 

"

Qqpa

Oui o

aHl(to argue) Oui?

a
D¡ Pilon?

A.

D:

Tra
( laugtl)A: ah (argue?)



Cc

ft3

{ s-}Õ

ELa
01'r$ (Laugh) 

"

Sb
Et, paree que - ivime, Bricourt, vous expliqueu

R

3:ourquo5- vous pilon" /

Hî
Bricourt - am il- ne jamais pas a l-es argent pour

Ì11
ah l{.

Sh
ï1. nÍÐo ¡rlo

Sb HI
les vätements, / et * ah

Sb
personnes / et je ne suås

Sb La i{3
oui- (laugn) et-M"

H3
nou-s 3lsavons*les- ånvåt6 l-es

tres eol-ère " y'

BríeouE t a sorti de l-a maåçon, /

Sb

"&.: Et quand

pl-euvoír,

a
Quoi est

Sa
PLeuvait 

"

Sb
,{c Pleuvaitn pl-er¡vait; 0"K.

Sb
jBau-am-gì-åsse dans un -

Sb H2
dsorangeu êt juai easse

HLje sorti"s la maison em - il- est oh

H3
et/

La
pleuvoLr? / (Xaugfr)Uå

Ba

o*

ah - pecì- deora:nge

TnCIÌ1*Am-lunettes u /

sur un peel



¿\,/ /

C:

Sb
et le pardu etait

T¡Jj

0h8

convert de bour, ,y'

Âc

n.

¿.

Ce

é"e

Lb
(at1 laugh)

Sb
J I aå= quand

a
Eet*ee q.ue

e^ud.
Non, je, " "

a
Pourqi..reå?

q^va
Paree que

j *arrive b.
H3

mon bureau -

tu as prås son ro¡¡te habåtue3}c ? /

.'l " erals ,

H3 H3j'ai mis - ma trås (mumble)

m5-s- /

Sb E1.
AFr, par"lvr€ N1r" Brieourt8

Lb
(Atl Laugh)

À¡ quand j'arråve Õ-

et quand j'arråve b. ",
Sb

Sb H1
mon bureau, j u ai--am-pris trouloe

sb ./
non autre-am-lunettes que etaient dans

g

j uai alle.

re serve r / et



Cc
a
(wtrrisper) Qu* est-ee que tu dis? ,/

$.08

donne moå

H2
1e Le

Lb
bie ye Ìette (XaugYr)

H3s
j u ai a1le dans mon pl-aee, /

Sb
et il y a un*ii- y a ì,¡n - elient 3-es; / il

Sb $ìi Sb HZ .ê
une eheque , / ut j ueNanånð je examine

t.sb/ et iX dít que å1 y ä. M, '{any, /

va

eheque

Sb
Je si"¡ås

Sa Ht
, u "pâFCê q.Ue - mA gAreon

t ' --1,þ . \lvtu vazyu / (ajr }augfiJ un Jour Je sul-sCs

Sb
ehez moå / et j*aå besoi-n duargent / et juai" " "

a
Pourquoi?B:

C:
¿/

de s r-re

'6ì

A.LL E Oh-h-h g

Lb
(al1 laugh)

Sb
Cc Et

H2
j'ai besoin duargent pãree que- j'ai- je n'ai pas ]e

Sb
travai-L / et juaå pas dsargenta / et juai ¿J*iad de

ir3 sb
sågn uneheque signer un eheque, / et je suis un homme

odsirJ une bieyclette " /honorable, / nais m@n garpon a



Lb
t-{,IaugnJ

n€est pas
E1

une raisonl /

1flåg

fil_
/ u* * C'est

Sb
Àc Ce

fl
Ds Et

Sb
et

Sb
et

HI
Est-ee-que tu penses que juste - ah

C:

Da

SaE
0uå,

Sb
Votre gargÕn veut rÆ1e båeyelette que?

ñÕ
erime I ,/

SbE
NonS NonS NonS

c^Evau

0uå

Sb
J8a1 besoin duun petit duargent

Ce

Â.

D

Cc
Lb

I ^q - n \\ar1 l-augnJ

\les Bal-zac Fràres est ]es h

,/r'trtbjuai ddcidé de signe un cheque (a11 laugh)

Ac

Sb
avec Leur nom"

E
0h8

Lb
(all laugh)

E

/ Ce n'est pas un erime8 /



Cs èt si je noaå pas attrapp$
Lb

(laugn) signer,

ååû

Lb/ ^^
I â.1-J Jaugfii

H2 Hl
Et et qreand j'entreu am-quand je euis entrð'"'å. l-a

H2 ^f H3
banque*¡e*j'aå dsnylå te pay elerk, non l-u?romme b fu

La Ht
desk" ,/ (Laugn) (Mutter) eu'eet*ee Eu.e tlt, " "qìå'es v*rÅs

M" dans la banque? /

q^¿ð-
Ðs Un

f
employe 

"

T^Ld/ *-
t al-.L i.augnJ

u4,(t t-

Donne ï'emp3-oyb e"t il.-am-å1* (how d.e
li3.

yora say to Ïeave )

.Ac

SaQ
Quel- est l-e

Sb
Sa
0uå, i-l est

mot? sortS-r " ,/

H2
sortíu / et*je*j

Å.s

Sb
nerveuse , / et j taå couru par 1a banque * /

Ð
0ht

aLbCe Pourquoå est-ee-que tu es sorti? / nW (a11 i-aughi

,..i. \,.

'btaås:tres*tres

SÞ- .'
Je surs alre å l-e direeteur*

mon eirèque. /

Sa Hz
Paree que-j'*j tai

HL

-ah-et i] examin

a]-le non

H2

examlne

A:



å Å.x.

C:
Sb
Mais ma eheque est bien eon'brefaít " /

0 142

Comment tu-s-saås qiåe }e enàque est eontrefait? /

Sa î¿ HZ H3
Parce que je désåre de-de-trouve sÍ ]e ehàque etait- -

.\''1

de l-e frere de Balzae frères ø €t.t vrai " ,/

H1, H2
Oui-, Mais est-e e*que \rtus*am*eKam}31e ã e exä.ml"neu0s

â
tou tes

\
I es eheques ELll arråvent dans 1a balrque? I

¡lo

Cc

À.

n[^
V.ll è 6 o

Lb
{ al-l l-aug}r)

SbB
WowS ð

Sa
0r¡1

Vous aveu beaueoup de cheques
ô
dEexami-neru or¿å?

De

Lb
t -- - - \latl Laugn)

Sb
Mais Mr, Brïeourr) est un tres bon

"J
empS-oye,

C:
sba
0h ouåe vous

Sa
Oui "D:

ðtes son díreeteun u oui?/



¿l,fd

ee
a
Est-ee*que lfous å.}me rrotrç travaí1? ,/

c)

Dc Ma

Bc

Dc

travail?

Sa
0u1 

"

a^ucL

Comme ßåu eÕmme Êâ"
...1

Lþ/.--qAJJ i,augfiJ

U3

/\
k¿

Ðc Moå?

Sa
De 0h

Ce

"&s

Sb
ïl- est

OHå

E
NoÏ:, M 

"
Ðc

â
Est-ee-que je

H2
suls um*um-homnre honorable?

e-Evau

0h ouit T1 est r¡n très, (inaudibl-e).""/

a
dst-ee EL¿e vÕLrs ätus r¿n þ¿onrme ìtonorabS-e? /

Un di-reeteur de le banque?

E
0uå I

un voleur" /

tb
Bríeourt (afl- laugh)

A.



it [ '.i

a
C a l'{me" Bríeount

Sb
å son banque?

Sb
ne donne pas

est-ee*que vous al-Lez

/ xt est un vol-eur (a11 f3ust l, /

H2
votre*vstre*-

ïl-

marie un nouvel-l-e

ì.Årr r.rs?* ( rotten job) " /
Lb

(Å11 lauslr)

sb .¡\ H3. Lb
ïous .e'tes juste*am (a1l- laugh) L'aj-n de toutes ies

persÕnnes voår tr'þs terrable , / et eet r*i33t,* ""-lå¡ie /

Lb
{Al-l- Laugh)

Sb
Oh oui u Je suås un faussaåre " / Je j 'e rr 0 aå- pas un

"."(ånaudibl-e)^"./

Sb 81"
vãus åteu 3a personne qui derivai-t xa ehèqueg- /

Sb E1 Lb
Oui, Je n'ai pas une hypoenite" (all- laugh) /

Je sais que je
Sb

suis un faussaire u ,/ eli-e est un

H3
j'aÍ -*et*direeteur, / et

A"

Â.

Ca

-åe (oh yeal )



Â.

Sb
El-i-e est

E
0hg

.I.Jã T Â-
! L ) tJ¿ß_

uvr (a1] i-augh)" xflÕrås etcs
E

un voleur8 I

f 1./.,,

a
Da 0h eomment tu

oLL:- ,

q-
v cr.

0uí,

Sb -\ ) ,

J "ai vu Le eheque / et Je

Sais " s sÇâ ,? /

E1 Lb
eoehong (a11 laugh)\,;

ßto

Bs

n.

Bc

Sb
Vous b\es un

La

Ohr-?ro å

H

Et }e dåreeteuru quoå aÌreñ*'\¿ÕLnË faåt?g ,/ aprest

aLb
I,uoå? Quoå? ( lauglr)

rl
tu as vu Le eheque? ,/

Sa
Dc 0h,

Bs

Ð: l3t¿", u j'al tdiåphone la

U:

Sb
maåson d.e Balaae frbres / ei åL a dit " " "

SbELb
OoehonS (a11 laugh)

H2 Sb"-
,uneuuil ne sig - - qu'il- ne signe pas le eheque"De



Je eom -
HZ ê/j u ai- cornmande I{ 

"

eeest le enèque est très bien
Lb

eontrefait" I (laugh)

Cs

Àe

Ce

De
sb H? H3 SbAt je juaå dåt qu'ål- - que

1-Í,T¡t I

Je*ê.m*Je

0
Cc Un

Lb
bon mot (lauglr) pçur Ï01" Bråeourt- /

( what ) ? Oui- 
"

mA* o6ø

Lb
(al1 l"aush)

\\Us a

Dc

-&e

" o "Pâ.ppOFt "

a
- Quand un honne

Sa
Ouiu quand un homme

H2
mort - â mort?

sb r E1_
0uå, très bi-en eontrefaitt

SbÉ
IViaås, e'etaåt

Sb Tb
( Laugrr ) oui 

"

E1
IeÕT1rrelalï Ë /

Ï'b
I r^-lJrJå ]Jau€çt'l)

g r"r

H1
Bri.esurt ahm : paree que

nå
doyrgleY"ais *ah*

Ds

poste s son poste, /

a mort M" Brieourt a obtenå Ðd-



es 0h"

qusest-ee que tu

f ¡fì

H3.

am * pensee

Sb
B: 0uå

D;
a
I{aj-ntenant }illie" Brie ourt,

.H2\Hl* tu penses å votre ah - rnanå? f

Bs

e^Ða

Båen, j uaå

e^Ð ¿tL

J € aehe

L
Umm I

Sa Ht
et * ã.h

Har
j nai achete! les

i1 avaå'Ð les afg u e e s

^&

trbs eontente panee Eu'

H1
l-es beai.letup d'argent, Êt am -. /

tJ

Qu8est*ee q.i.{e tr¡ faås * vÕt"ås faåtes avec vetre angent? /ts

Bc

C:

Be

vetements

tous ees personnes a venu 
'h 

** maison / eft

C:

Sa H2^ HZ " Hzjuinvite invit6 / * visite jnai vj-sité'les les

amis tout 1e temps/,

â
Est-ee Eue tu(s) avais des enfants ddpenser 1'argent

pour se? /



Ba
Sa
Non.

Lb(arr Laugh)

Sb
Je noavaås personne qui*qui. - qui voul-aåt une

bieyclette " /

Lb
(s,1"1- Laugl:)



Sb
.{c Je

{"îgì

"åPPENDTX D

_T.'"-6 hr _i s lo lre _ Ê 
u Egika

Sb
m'apnelle Hane / et je suis lnami dÊErik, / et un

Sb
jour i uaå regu une

ddsíre de avai-t moå

\Le ehateau ou

Sb
Erilc n¡est pas

Eråk

H3 H2
l-etty"e q.u€ dåt que Erik gue Erik

Sb
våsite Luj-; / (so), juai

la
demeure s / et (Laugn) 

Ë{

ål- Le ËT

H3
ah

.sb
lås / je demande ordre au Louås pcurquo$.

år n,est pas 1à" /

D:

(lvnatr )

(f,

Pourquoi?

Û
1À

A: 0u

Q.
0ù

/est l,ouls'l /

Lb
est Erlk? '(Iaugn)



D:
ASa
Louis? Je suis åei;

paree qusål avaít TÅne

'l{{à

Sa/^,/ non, Erik est dans la '¡il-}e

Lb
affaåre de - rrofl ( Ïauglr all )

H1
de fíni (f donut knovr) " " " jusquuau dfner" /

a H3 H3".4.¡ Âh - Est:ee q.ue e 0est prssi-ble pour toi de -ahm- ah

n.

Tl"

H2
donner - donne-moi- un

Sa H1
itïonu ah- parce que le

a
Pourquoi?

H1-
(f knew that ivas eoming)

ñH2
li-vreo üfl livr"e? ,/

.- \ /lll_bj-l_0theque est ï'ermeeo ,/

Lb
(Laugh) s"h

.IJ1
JL-)

(mumbi-e )

R
vous -ah-dema-demandez

HL
*am* pense

Lä" Ht
Erih, (Laugfr) /a

Sb
Á.c Åm

H]" H2 " TT2
* Erik, ( O 

" 
K" ) Erik, ácrít une l-ettre que dit

Sb
que iI n'arri-ve pas eet soi-r, / "t il

Sb
la enfence les enfenees,

H3
dit que je dois

lt3t/ e-r Je pensea

d

H1"

Erik et sa soeur Erika , / - aY',

r{

Quel type de

jeune fil-1e est Erj-kau Hr|x? /



Ë.

$.ür

Sa lia Sb ÏttEh ell-e est une jeune *am- ma jumelle / et -am- elle

Sb
est mort quatre ans derniera / et l-uespåri-t d,Erika

est d.ans la bibliotnèque " ,/

LJ

Erika, euoest*ee que tu penses Erik? ,/

déteste Erik" ,/

ado

e^Ðd

^ ^ 'T^
\J ã TJË

Ä.

Ae

Ds

a
Pourquoi?

Sa
Paree qu'å1

a^va

Paree qu'i}

est une peine dans m'arråäre" /

Sa

me ressembl-e et je ne I'aime pas

T1-!U
(.rr11 taugh)

pour

Sb
quel-qu'un m-me resgemble" / ¡u suis une stu.pide fïlle" /

SbE
Stupide f il-le t

SbE
Ahu Pauvre ErikS

Sb
C: Je

HZ H1" ¡¡{ La
suis, je suis -ah- upset dans la tete" / (taugh)

a,Hl
0h - qu'est-ee que p*.*dquand -ah- voîås ôtiez dix aus?



Cc

Ae

Lr3

Ða

Sa 
..d

Quand joètais di-x ans Erik me

l'deheli-e / et je easse ma täte, I

SbE
0ht

Sb
et je suís mort maåntenent" /

SbE
Erik I

Sb

" " " je suis mort maintenant " /

a
Pourquoåu Enik, est*ee que vûus

q^¿a
Tl y a un aceident, /

SbE
0hE

SbE
0hs

¡t-t
Trolissaåt -ah- sur

lr3
pôr.åseeu { d) el}e?

H1
(whatus a tiar)

-\-^À

B:

De

B:

Cc

Sb
Oui 

"

Sb

Je m'en doute" / vor.rs ät"*

R. ( unídentif Ìed 2 word.s ) -- --



-1. {. ¿

Tì.

Bc

Dc

U3

R.

ee

n"

ô

As

C:

Cc

HL
(*. who?)

Sa
o o ómeÌlteur a

sb
0h8

b¿

Quel est

e^va

Mentet¡r,

sb .\
Vous ê'tes

le mot pour "låaru'? /

Sb
i.¡.n menteur " / tu m u as poussé 

"

a3orl'dtaåt pas r.m aecid enfr /

Lb
Qu'est*ee que " " " " (laugh)

arb
Qusest-ce que (laug¡r) tr-r dis quand tu es mort? ,/

tr.l es mort? /

Ìtt
( wrratr )

aHl
Quoest-ee que tu dis -ah* quand

Sa H3
0h, je reviendraí pour

Sb
. " "Vengeall.ee o

o o "v€ngê anee . /



Sb
Ðc Un

i")'¡

H1" Ht" Ht
soi-re âm- j'ai entendu -a- des -non (ya) - des

La Htbruits dans l-a bibliothèque" ,/ (laugfr) Maj-s *a*-

Sb H1
passe un meuble derråðre J-a porte , / et -am- j 'ai

Sb
entendu - l-es: des voix; J-e voix d0Errk et une autre

H1
voåx *ah* dsune jeune fål1e, per-rt:8tre Eråka" /

(mumble )

Sb/--\(mumble ) e;rsK 
"

Sao Sa
j'dtais seul " / tJne dehelLe est dans i-a bj.bl-iothbque, ,/

HZH3^êjSa
et *quelque* qtrelqu0un a potr**d' tuJeaetle/ et i?*:.

rombd sur le u"rcon/ 3l -.il: ¡udtaïs tilisl.,) -äå-

.H3 " Htr La
très injurieí " / 

-(I{as 
T d.ead or not?) (laughi

Cc

Be

PÌìj'Ð
i' eæS.\n
Sb

Ds Nonu

\
6 l\lÁ io ¡1v I ¡

rHz
easse un uT'r



--f,

I

sb H1 ,/
- Âm - Casse un jambee nens

Sb La
ErÍka, (laugh)

Sa
0uå 

"

å2J$

i} est msrt quand

nJ
Bs

D¡

U:

D:

A:

C:

a
Est-ee q.ue vous

e
Qusest*ee que tu

Sb
dans la piéee, ,/

'H1

ätes (your) resoudre

Hr.
faås -ah*Â.

Ba

A " " "faåre dans l-a båbl-iothèque?

sa þ3J6ai eassd - sÕl1 jambe" /

Lb(¿ff Laugh)

AHzHl
Est*ee eua o ce q.ue tu penses que -ah-

tu poussais 
" . "? /

a-Ð4.

Non, T1oÏl 
"

a
Non?

Sa HZ ..r ;oJeu juai desirË pour lui souffrir" /



'r ?ç,

Â:

Ð:

Sb
Sb
SouffrS-r u

SbE
0hg

tlrÉ
Õþi I Ltne bonne iade, Ðuig

A:
Sb H1.

Et, queest-ee ;ah* et
fll'

maintenant -ah* j'ai Aonmía I

Sb
o*

Ht 112 H3
-afr: d.ans 1e rnatin juai je me 1àwe / æt -':'*

La
I -^lall JaugnJ

Sb
j 'ai eboutaj /--etje

," \ t ,Ð1ÐJl-tTneqìie $ / ei:

H3 Sb
pense que - et

"a
dans l-a bibli-otheque" / Erike eråeest*ee

un bi-bLi.otheque? /

que j'ai dit avant, /
La lll

(laugfr) - am- quelquei¡n

Sb H1"

et j'aå -ah*

IJÔ LIâlr¿. tL)

18 les voix,

Eri-ka est - a

r.¡que passe dans

a
D; Atì?

Cc
a
uul_'l

Sa
B: Le meme

f
a pousse moi Euand j uetais sur i-'dehetre, / ultj'ai

-.¡" .J
/l "Àtombeu / j'ai tombe"



x25

Dc

Bc

â
Est-ee que tu es mert? /

q^tcL
0uÍ ,

La
(al1 laugh)

Sb
e u est Xa f ån de luÏ:åstoire , IDe

Ï'a
(al1 l-aush)



Sb
ê.s Je

': ':) s)À€/

APPENÐTX E

Empl-e:Ete s Cr¡ni-eqse s

sr.ris ]e pè** de F1erce, / et r..rn jour juai e¿"eldd'

Sb
j 'ai

H2 ,, .,
deeld.e d o a].ler d- Parås pä"ree q.xle e'dtaåt á**r* läo

Sb
anvríversaire , / et

Hl" ¡r3
um nous all-ons pes a

beaucoup de temps paree Eue nous avons beaueoup

d o argent

H1
-a-a1J-ons

Sb
pour rea ø / (S0 ) Pour son anniversaåre e nous

a Paris" / Oui, êhu ãÌfl, (t+9) queest*ee que

H1
nous - ah- nous

Sa H3.

Nous -ah- ¿a Paris
HL

nous -ah-

\iaLre a Paris? /

.Hn
ilol.tË sommes allds *ah*

HT
vr.t ur1 ah - iÅYl oeuf u

"H2dans i¡n magasin ou je juaå

un oeuf en ehoeol-at, / et je demande
\mon pereaa

je veux un oeuf , / "lo*"n 
pè** a aetretJ Le pl-us grand



)¿_c)

UX

^lceuÍ " /

Sb .\. .-

HI.l-e a eoute"" oo

Sb
Âl1c " " "deux eents franes

Sb
$,/iaås mon pèife dït u qLre

\
ta pieÈee , oui-, 0Lði s /

De
sb H3 rbEt, puås l'tet'tË al-lons - {mumblei * nous srmmês at}qås à ra

HL
Seåne / -imumblc.] - *t dalrs le magasån en faee d.e }a

\ .^Seåyre txå jtaå vu une tortue et jtai vi.l Lrne tortuqe, f

rt¿,
je meere jc ne sauraås quoen

A.

faire " /

8H1
0h * ulr moment,

quu en falre? /

Sa Lb
Umm - peut-ðtne; (laugfr)

aLb
Qu'est*ee q.ue ti¡ (taugh) as vu

n_L

ah - est*ee vraj, que tu ne saurais

D¡

À.
H3

quand b r* magasån? f

Sa
B: Un

0
Est-ee que tu as vu queì-qu'un?/

homme""".



n.
!Aucl É

0h u ouå, dans i-e magasåne nous

i?ûr!d r'

Hl IiL
ah * nous avons * am

Ai-le

, li1.
vu un homme tres båen habilleí, / et - a.h -r ïrinäb]e

Sb
Nous ylous d.emandions - nous 1e demandd" " " "

D:
ÐU .,!

" " "d.emande pourquoí

,^i

rlaÞI lle"""

oui

Sb

", "€st dans un magasi.n

\
u:r homme tres bien

ord inairery'

Ê.

D:

H1
ah.=B:

D : ,'Yea; Or¡i, très ord i-naíre 
"

0
Pourquoï es-tu entrd dans maC;

p"

magas in? /

Sa ll1"
J'entre -en- æi boutåque pour les bé\tes pour ma maison

H? Sb
paree que ma - ma - mâ bail expíre dans quinze jours

et ð-

H2
:^
JU jnai - a voulu l-es bê'tes l-aåsser la maison

.Éo

j uai trouvð " /
H2

dans les..- I'd'Uat quand je



t1 -

Þ"

Quei"

Sa
Um*

un quart de litre d.e

Sb ",/ä.rä-lgnees 
"

, " "Àraågndu*,

Sb

s E i-1 aehetait

Hl
qunest*ee que rlu as aefietdt /

,/
J "A1 Aenete C¿êUX,

3"3ü

H?
-stiLdeux rats et si-x sourås

H3.î
â araignees " /

Ðs

B;

Ce

Dc

Â.

D:

lt^na
pour. - ä * de }a vendeuse pru.r. ma maisün 

"

Ce

ELb
Tu nðes pas tres gentilåo/ (taugh)

81"
l\iicnsieuru oh pardon madame vend.euse,

Sb Lb
Madame , ( laugfr)

a
Qu0est*ce que vous pen$e quand l-'homme aehetaåt des

rats? /

Sa Lb
Or , 1ai-sse z-faire , sont laisse z-fai-re , ( laugh )

H2
les les ¡'ðtes je ne erois pas */

Ce

a
Hst-ce que beaueoup de personnes achetaient,

Nonu (sish/raugh)



aHz
Iúonsieur, si så vous êtes un homme

f,3s

- _ "-_/q'r.r} eSt nabJ.lle

Br

très bien, pourquoå tu. demeures dans Line ma]-sÕn avee

les rats et tout ,ça? /

e^pa

Anon, Je ne saås pas qire l-a maison arrait les ¡"ðtes

quand

bail u

J " Aå enlre dans

HT
,/ mars ah

Sb
Ia mai-son dans 1a pnemier de ma

quand j'ai entrá j uaå trouve les

Sb
nðtes et

fl1
*ah

- -d.l- u êtat que je l-'ai

a
Qu'est-ee que tu as

H1
A.hmu j E avais

j tai voulu laisser la maison daus

troi.¡vJ" /

112
. ,t '^:
trÕL¡xre avee-lä.-Ies þe'!es-l

a
Ah

H2
mone quuest*ee que tu as fait avee *ah-

!'{

Ïes bêtes?,2

l-es bðtes-les exten, ,/

ÂLL;
.Lb

u n.êxtêrminatés " (Laugh)

e^Ðé-
Oui-, Une autre questien"

Umm u



Cs

Ðs

Sb
Påerue e vous

pla*t "/

arb
Merei (laugh) 

"

," H1"

ätes*um-très

.HL
0ù:äm-

ñã
va uL

0h, ôrli

.¡' , /

Jsaå demande pourqlroå å1 ä.eh -

-r \ /les Uötes, trðs étranges , / et il-

.¿naudtb¿e,

JLJ

ilnaudåb3-e,: vor.es åtes un,-.

euriei-lse u ,/ tu as demande un @ e s

est*ee que tu as demeurd

T1?
dans une - mai * maison sur la

Cc

Ðs

Be

Ð

0h {To lntruder) - fermez }a porte stål vÕus

ou

" i{3
maintenantu après vous laissez votre appartement? 1

Sa "s HL
^ ttlL . -åmr'-* je demeu.re - ah

plage " ,/



4j.ÞÐ

L/Ê

D:
A:

Lb
Åh, oh 0uå

a
Est-ee que xrous avez des araignðes

Lb
(general- ]-augh)

E
$$

D:

R"

Íì"

et des rats ,, " ,? /

a
Dans la maison?

Sa
Oui 

"

ASaE
Si¡r l-a plage? NÕn, eeest / (generai- laugh)p" treos beau8

Ðc
U3
ß.

ã'

0eh, oh8

Lb
Ohg (general

a
Eet-ee que tu

E
laugh)

\reux une petåt
Ll3

fi1Le? ,/ (general laugh)

i\{oi?

Sa
Non.

Non I



13J+

c)

Une r"endeuse?

Lb
(Å11 Laugh)

rlnåuü1Þ.L€ I\".

Þ

A.u Pair.À"

C r Deeråvez votre
H3

fermeu Monsieur

lt"
" " "Perråeru

(-t

" " "PerråeY', Est*ce eråê, u e

a
Une femme?

Sa
Ferme " " "

SbE
Ferme oh oh,

Lb
(srr Laugh) (inaudible)

Sb
Sa fgmme @ê66

sa ./ HL
Fenme, il etait un petit ferme

c\

Tu nues pas rieÞre? ,/

U;

À.

Gs

Â.;



T

ì.35

À.
Sa
Non, papce

H1
q.ue - am je dås eâ

H3
que ntus * avoÌ,is

n¿

LJ:

n e avoTls pas beaueoup d 'argent " /

F

"Ah I

Sb
Åe Maís * e* * nrus avons beaueoup d.senfants eßmme "$âo I

Lb
(General laugh) et

Sb

Ç* *$est pas oóoo

Sb Lb
oui ( ]-augh)

Ðs u " "ITl8. faute " ,/

Ðs

C;

Àr

Sb
Pierre,

un grand oeuf" /

Sa E1
Mais, eteste êoo

Sa
Maås, etest mori

t\å depeng&].s beaue0up
SbJ

,,r,f,duargentu / tu as aehete

ET
anníversaireS /f)"

S"c

*aa
Ce Tu

o . "ârlrlSvetrsa].re "

H2
avai-s beaueoup vous avez beaueoup d'anå-mauxu



336

å.

Be

votre ferme? /

Lb
Ummrnø nous avons les eoehons / ø E q (general l_augh)

a
3es vaehes?

ouå rme deux 
"

Sb
Ðeux waehes 

"

SaA
Lee agneaus?

Sb
Deux vâ.ehes 

"

Lb
t-
( Laìrgh )

Sa
Ouiu mais

tì 11

oh u les poul-es?

Sa Lb
Les poules (general, J-ar,lgh) plumdes"

a
T,es vestes de flanell-e? (inaudible)

Sb.Lb
Trois peuLes p]umðcs, ( laugt"r), Dans le refrågdrate',År 

"

Lb
general- inau.dible repartee)

a^v <¡.

Å: .{h

Cs

Ba

Àó

De

Be

A;

-ALle 0h'



'i âçt

a
Est*ee qu8åÏ a une veste de

Lb
(general lai.agh)

flanelle? /


