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ABSTRACT

This research project was designed to ascertain the variations
in eulturally stimulating experiences in the homes of a group of children
whose sehool performance was satisfactory and a group whose school per-
formance was unsatisfactory. Both groups of children were selected fram
schools located in an environmentally deprived area of the Gity.cf %iﬁnipeg.

The study was a éescrip%ive study based on data with regard to a
sample of47 families of children in Grédes i-3in the'identifie& en-
vironmenbally deprived area. The data was oﬁtained by the administration
of a schedule %o the parent{s) of each of the children in the s@pla group.
The sﬁudytﬁas,an attempt to measures the variations in culturally stimulat- '
ing experiences in the home, in four éarﬁicalar areas. These were visu-
ally stimulating experiences, verbal and language experiences, aetivities
engagéd in and interaction with adults.

The findings revealed thatrin4the area of visusl stimulation there
was no meaningful difference between éhe two groups of children - Satisfactory
and Unsatisfactory. However, in the area of verbal expefieneeg and the
nambe$ of activities engaged in by the child, there was a tendency in fa-
vour of the gnaup whose school performnce was satisfactory. In the érea
of ehildéaﬂalt.interaetian there was & meaningful variation in favour of
the satisfactory group. There was found to be a particularly significant
variation in favour of the satisfactory group throughout the study in

the areas of hoasework, reading and rvelated experiencess
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CHAPTER I
INTRODUCTION

%4 Lremendous reservoir of human pct@mia}. is lost when the domi-
I».nant culture is not reflected in the motivational energies, fantasias,
and aspiration symbols of mimority groups - symbols that are reguired
as foundation for successful climbing of the eduea'&iena}. and ecemmi.ﬁ
ladders."t ’i‘his prablem is beeemmg inereasingly more complex today,
as & large partmn of %,he 'pmt‘ or ‘culturally deprived! of our natim
are unable o ﬁmetwn in the present school system. This is araatmg
some concern as %o what is being done about the situation. Is the sehool
‘makiﬂg a greét enbag,h effort to help the lower-class child adjﬁsi:. o
the school and function in it? What factors in the family situation
contribute to the situation? How do parents' attitudes and the attitudes
of the children themselves, affect the school performance of the children?
In this study, carried out by a group of students in their
Masters' year at the University of Manitoba School of Social Work, the
over-all concern was with the variations in the life-style of a selaected
group of elementary school children, living in an environmentally deprived

area in the City of Winnipeg, whose performance was satisfactaery ard a

group of children whase performonce was unsatisfaetory. This over-all




purpose was then broken down into four different areas., Two of these
dealt with eultural stimulation and two with educational motivation.
Those dealing with educational motivation were concerned with the
variation in the édmatio:;al experiences cf the parents of the children
and the variation in the educational experiences of the children. Those
who dealt with eultural stimulation were concerned with the variation in
the culturally stimulating experiences in the community and the varia-
tion in the eulturally stimulating experiences in the home. The over—
all imrpcsée of the study was to look at some of the facixaﬁ in the home
and in the community, and some of the attitudes which might cause un-
satisfactory scholastie achievemt of some culturally deprived chilé-
ren and satisfactory achievement of others. This would hopefully have
some significanece to the school and how it can better help the cultur-
ally deprived child adjust %o the school system.
The focus of this éartiaular study was the culturally stimulate

ing experiences in the home.

| Phis over-all préblem of the school drop-cut and the ﬁ:ability
of the child to function in the school system is of concern to the
community as a whole, Prom a utilitarian newpomt, the fact that the
lower-class c¢hild very often fails to get an education and consequently
may have difficulty obtaining a Jjob and maintaining his family in later
1ife, may cause a burden on society. He may require fimancisl assist~
ance and in this respect he costs soclely money. He also may be a
burden to society, in that he may be unable to make any contribution to
-gociety as a whele., Thia is also a pmb}.am in the humanitarian sense,
since the iuabmty of an iadividual t.a obtam enployment and lead a
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productive life may cause him pain and suffering. It is alsc dysfunctiomal
since the laek of an education may ic:a.us‘sss impairment in future life roles,
such as husband, father and bread-winner. School failure is an impairment
of future and present social functioning.

Education is of prime importance in socliety today. It is of
value in order to succeed in a modern industrial society. Every child
should 35:5 entitled to the opportunity to obtain an education, regardless
of his social class background, and society should provide the means
by which the culturally disadvantaged child can overcome the gap which
seems to exist between the lower class and the middle class, when it comes
to education. The difference in the middle and lower class culture does
not imply that one is better than the other. The school, however, is |
a middle class sccisl system and the lower class dees not provide the
child with the tools to compete in such a middle class social system.
It is important for all children to have the democratic right to real-
ize their maximum educational potmma}. in order to contribute to society
and lead a productive life. Individuals should be permitted the fullest
development of their e&pacities and the promotion of their well-being
in harsony with the needs of the community. As social workers, we be-
lieve in the ci%.gni’f.y and worth of the individual and view poor sehool
performance, (if the child is nmot achieving acecording to his ability),
as inadequate social functioning. It is, therefore, our concern to
enhance this social f@etiening; We also respect the ecultural variations
~of éiﬁefaat peap}ie and %hqir potential for enviching aamumty life -
given the opportunity. Society also has a responsibility to safe-

guard the opportunities and rescurces for the performance of social roles, -
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Industrializetion with its concomitant changes in social stra=
tification and social mobility has no doubt had an effect on the increas—
ing problem of the sehool drop-out and the poor achiever. Gonversely; -
industrialization and urbanization with specialization and technical
ability being of prominent importance, has made education of even greater
value today.

With industrialization it became impossible to maintain the
extended kinship group of the traditional family. Increased mobility
and stratification brought with them the nuclear family - parents and
dependent ehildren. The traditional family functions were eeoxiamic,
educationsl and protective. Industrialization has meant that the state,
school and industry have taken over many of these functions. Hore and

more responsibility is being placed on the school to sceialize ihe child.
- The rights of children are part of the Canadian value systen, _
but promises implicit in this system are not fulfilled for all children.
"In modern demcerstic societies early socizlization and life chances
of children depend largely upon two systems ~ the family and the schocol.
Ideally these two systems are complementary and mutuwally supporiive,“z
- However, in the case of the lower-class child these tué systems
seem to be in conflict and as a result the child suffers. The public
sehool is a social system in which most children are inwolved. In spite
of their differing cultural and ethnic backgrounds, and conflicting values
and attitudes, they are all subjected to the same expectations. This

~ %Oscar Ritchie, Uncertainties of Children and Social-Class
Difference (Hew York: McGraw Hi.l Book Ge., "1957), p. 235.




ereates the problen for the lower-class child and the school does not
geem adequately prepared to meet and cope with this problem., "The
middle~class orientation of the sehool helps little in recognizing the g
realities of the problem and contributes lititle mward the development
of value systems and activisies directed towards breaking this dynamie
process.™ Cultural deprivation and educational deprivation generally
g0 hand-in-hand, reinforcing one another in their ill effect. |

It is important to remember the differences between the lower S
and middle class culbure. Class related behavior is often not seen as
such, but rather as correct. The scheol as a soeia.’i. institution teaches
the child a middle class set of goals and behavior. MNost of these are
meaningless to the lower-class ehild and he finds school much less re=
warding. "Each of these social status levels has a way of life, or
culture, which differs in many respects from the cultural way of life
of the other social classes."t

The child learns to discriminate size, shape and colour by

the variety of visusl stimuli in his home environment. "Children from
an underprivileged environment come %o sehool with a qualitatively dif-
ferent preparation for the demands of both the learning process and the
behavioral requirement of the classroom. The culture differs from the

school and their socializing experiences are different."” "The dig-

BBexxbseh, P, cit., é. 31,

bar1ison Davis, "Socio~Economic Influences Upon Children's Learning,” )
Proceedings of the Midcentury Wnite House Conference on Children and Youth ¥
Raleigh N, C.: Health Publications Institute, Inc., December, 1950}, p. 78.

SMartin Deutsch, "The Disadvantaged Child and the Learning Process,"
Mental Health of the Poor, ed, F. Riessman, J, Cohen and &, Pearn (Hew York:
The Free Press, l‘?ﬁs, pe 173.




advantaged enviromment offers a restricted range of experience. Social
conditions reduce the range of variasbility in these children.“é

The setiing of this study was an area of Winnipeg designated as
environmentally deprivad, by the Planning Division of the Metropolitan
Corporation of Greater Winnipeg. It is the area including Census ‘i‘racta
11, 12, 19, 22 and 23. The area was identified as being in ﬁ:ansitim
and as falling below generally acceptab}.e soclo-economic standards, Some
of the characteristics which elucidate this arsa ars an absence or limit
of open space, such as parks and recreation areas; overcrowding, mixed
industrial snd residential development, iﬁaderzaa.te maintenance of pro-
perty, heavy traffic and poor church faecilities. |

This sbudy was concerned with the families' present situation,
It did not take into consideration family backsround and family patterns,
The study was carried out from September 1965 to April 1966.

The scope of the study included 74 families of children in the
Gesignated envirom

entally deprived area. Of this sample, 39 of the
children were achieving unsastisfactorily and 35 were achieving satis-
factorily. The children were chosen by the teacher on the basis of
thelr school performence, which is explained further under the defini~
tiona of satisfactory and unsatisfactory, The shildre_n all were chosen
from Grades 1 - 3. The study consisted of looking at the varicus

factors in the home and the community waich might affect school perfovm
ance. The seope of this partieular aspect of the study was the influsnce
of e&lturaily stimulating experiences in thavhnme s on school perforanece,

61pid, p. 178,
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The seope of our study posed a number of limitations, The sample
was not a random sample, as it was chosen by the teachers in the sc¢hools,
The sample depended on the teachers' evaluation of satisfactow and un-
satisfactory and the findings therefore are applicgble only to the group
studied., The fifxdings are also only applicable to the currenﬁ family
situation, since this waé not a longitudinal study and did not take
into consideration family background and previoﬁs family patterns, The
study was alsc limited by the fact that in an environﬁentaﬂy deprived
area there are varying degrees of deprivation and some homes were not
such that could be termed culturally deprived or disadvantaged, The
factor of varying degrees of intelligence also imposed a }.imitatién on
our study as did other factors sﬁch as physical capacity, emotional and
psychological factors. |

From our expéﬁenee and knowledge fm background mmria.l, we
were aware of the fact that cultural experiences in the hame would only
be one factor in the veriations in life-style of these ehildren waich
would eause poor achievement. The rationale for the mi& hypcﬁhesia
‘was the fact that there is} a relationship between a2 child's school per—
formance and the culturs of his environment. There is a high proportion
of unsatisfactory school performance among ehildren from environmentally
deprived homes. What the child sees, hears and does is relatedvib”ﬁge
- cultural patterns of his family, which direétly influence his school
performance. This led ' us to the hypothesis t.haﬁ:

?hez'a. are variations in the culturally stimulating experiences
provided within the homes of families of a selected group of ele=—

- mentary sechool ehildren living in an enviromaen_tal}.y deprived area



of Winnipeg, whose school performance is satisfactory and a group
from a similar area, whose school performance is umsatisfactory,
The terms used in this hypothesis were defined as :
Yenvironmentally deprived area! -—- areas as defined by the Planning
Division, of the Metropolitan Goéporation of Greater Wimnipeg, as
being in transition and as falling below generally acceptable socio-
geonomic stahdards; /

Yeulturally stimulating e;@erieﬂae' ~--= those visual, verbal and language
experiences and those activities engaged in mﬁhirx the home; which
would prepare the child for the lesrning process in school;

'satisfactory' -— those children who are identified, by their classroom
teacher, as being above-average in performance}

tunsatisfactory? =~ those children who are identified, by their class-

- Yoom teaeher, as failing to meet the expeetations of the school
program or ac“nanng at a very mi.nimal level, including repeaters,
borderline achievers and pupils who are over age for their grade
level, _

From this hypothesis such qnéatians arose as, what are the op~
portunities for eulturally stimulating experiences in the home? What
experiences affect the child in regard to the learning process? Is it the
number or the quality of the experiences that is significant? What ef-
fect does the interaction in the family have on the child? From these
and similsr questions the following sub-hypotheses were formulateds

1. Those ehildren whose school perfommance is sa‘eisi‘actozy come

from homes in which, on the average, there is a greater variety



of opportunities for visually stimulating experiences ‘than those
children whose school performance is not satisfactory.

Rationale: We expected that a "child deprived of a substantial por-

tion of a2 varisty 'of visual sbimuli which he is mafurationally eap-

~able of responding to, is likely to be deficient in the equipment
required for leamiug”7 in school, as it affects form diserimination
gad visual gpatial organization,

2, Those childm whose school performance is satisfactory come from
homes in which, on the average, there is a greater variety of op~
portunities for the development of verbal and language skills
than those children whose agchool performance is not satisfactaz’y.

Rationale: We expected that, "verbal fluency is strongly related to

" reading skii}.s and to other highly organized integrative and con-

ecepbual vérbal act;ivity"a as demanded in the school situation.

3. Those children whose school perfomance is satisfé.etery come
from homes in which, on the average, tiagy.e;zgagg in a greater
variety of activities than those children whose sehool perform-

~ance is not satisfactory.

Bationale: We expected that the more variations in the home with

vtbi.eh the child has coped, the greater will be his capacity for learn~

ing in the schoel,

4e Those children who perfornm saiisfactarily in school have, on the
average, more positive interaction with adults in the home than
do children who perform unsatisfactorily in school,

Tibid, p. 177.
B1pid, p. 1L,
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Rationale: "Related to the whole issue of the adult-child dynanmie
in establishing a basis for the later learning process i.s ﬂze ability
of the child to use the adult as a source of information, correétion.
and the reality-testing involved in problem solving and the absorption
of new knowledge. nd | _ |
~ The terms in the sub~hypotheses were defined as follows:
‘variety! —— number of different kinds of experiences a child has in
| the homes ,
tvisually stimulating e@erienees" - Lhe perceptions of objects vary-
ing in shape, size and colour;
'verbal and language skills! =—- the ability to understand and commumi-
cate by the use of words, in writhten and spoken Iform;
tpositive interaction! --- refers io those experiences between a child
~and an adult, which leads o the child's use of an a2dult as a bssuree
of information, correction and knowledge.

It was assumed that because of the faet that the children studied
were in standard classes, and were identified by the teachers as possessing
adequate iﬂteﬂectual capacity to attain a satisfactory level, that any
difference in visual, hearing, and intellectual abilities within the
normal range would not significantly affect our study. It was also as~
sumed thst all factors ‘ni;her than the culturally stimulating experiences
in the home, which affect the child's school pe_x*formame, would not sig-

nificantly affeet the findings of this study. It was fm'ther‘asesw%d

that the expressed answers of the respondents were valid and not affected

»

Y1bid.
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by the fact that the interviews were carried out by different interviewers.
We alsoc assumed that the classroom teaching provides the necessary op-
portunities for the children to achieve satisfactorily in sichco}...
| The datsa was collected by means of an interview schedule which

wag administered in faee-ta—»faee interviews with the paremts of the
children in the sample group. Both parents were izzheéviewed whenever _
possible. Also by means of a face sheet other pertinent information,
such as family size, income of family, ethnic origin and length of resi~
dence in Canadz, was obtained., A pre-test group was interviewed in
 December 1965 and a few revisions were made in the interview schedule
following an az;alyais of the data. The revised interview schedule was
administered to the sample group in January 1966,

The data obtained was tabulated by several methods. The respon~
dents were seb up acecording to two major classifieatiéns, Satisfactory
and Unsatisfactory; in terms of the level of performance of the children
in the classroom. The questions on the schedule were broken down inko
those which applied to the four categories, visual experiences, verbai
and 13ngaa§e experiences, acbivity and interaction. Some of the
- guestions were analyzed by a means approach and percenbages and propor—
tions were also used in the analysis. Some of the data and results were
represented in tabular fom. Within the limits of our study, other
interesting and relevant data was noted and analyzed. |

Before dealing with the method in detail, the background litera-

ture will be mviewed.



CHAPTER II

BACKGROURD AND PREVIOUS STUDIES

"The social instigations and goals of the middle class, are funda=
mentally unlike those of the lower class. In education, the ineffective-
ness of middle-class sanctions upon the grest masses of lower-elass child-
ren probably is the crucial dilemma of our middle class-s teachers and sehool
systems."l ™A large proportion of the ability of our country is wasted
in the schools, in the armed aawiees and in indnstry\.”z _

In order to get to the neart of the problem it is necessary %o look
st the 'poverty' which exists today in our affluent society. "4 thriving
productive soclety can easily find embedded in itself, self-perpetuating
parasitie groups."®> In a society of affluence, the sehecl and education
provides a means to economic security. There is, however, evidence to
substantiste the fact that the educational systen is failing to meet the
needs of a large proportion of soeiety, primarily the lowsr class ehild. |
The soeial content of a child's life is crucial to his particular growth

of consciousness and unigue role he perceives himsalf playing in the world,

1i113son Davis, "American Status Systems and the Socialization -
of the Child," Personality: In Nature, Society, and Culture, ed. C. Kluckhohn,
H. Hurray & D. Schnelder {(New York: Alfred A. Enopf, 1962), p. 575.

251311900 Davis, "Socio-Economic Influences Upon Children's Learning,"
Proceedinzs of the Hideent House Conference on Children and Touth
Ralei@ H. C.: Health ?nhlieatmns Institute, Ine. s December, 1950}, p. T7.

JKenneth Boulding, "Reflections on Poverty," Proceedings of the
National Social Welfare Forum, 1961, p. 53.




in an affluent society whose goal is success and whose measurement is con-
~ sumption, the lower class child starts the race to the goal with an assort-
ment of disadvantsges. Eeconomic uncertainty, slum living, crowded homes
and small value given to in%éllectnal aetivity are not an adeqizate founda~-
tion for achievement. According to Coll, "a vast majority of slum child-
ren do not make norm:l or above average progress in school.™ Coll also
goes on to state that, "one~third of the children of the United States

are living close to the poverty line. #3 Tt would sesm that there are as
many, if not more, in Canads also.

In order %o understand the lower class ehild one must look é%: his
environment, his mores, values and attitudes. In E. Herzog's article en
the poor she states that, 'Poverty in modern netions is not only 2 state
of economic deprivation, of disorzanization, or of the zbsence of something
positive in the sense that it has a structure, a rationale, and defense
mechanism without which the poor eould hordly carry on. It is a way of
life remarkably stable and persistent, passed down from generation to
generation along family lines".® Pnis is important to keep in mind when
aﬁe is talking about the ‘eulturally deprived*. As one can see the lower
class definitely possesses a culture of its own, of which meny aspea%s v
are positive. They are, however, lacking some of the advantages of the
middle class culture. 'x'n this discussion eulturally deprived will m.fe?r

g*ﬂlanehe Coll, "‘Eepmmtmﬂ in Ghﬂdhﬁ&d* Its Relation to the Cyele
af Poverty," %%gare in Review, Vol. III (Harch, 1965), p. 4.

5ma. Pe 3.

éﬁlizabeth Herzog, "Some Assumptions ab@nt ‘&he Poor, Seeial %Mw
Review, Ho. a, Vol, mn (Bae@széwr, 1963), p. 36. R




X,

$o the members of the lower saeia-ewnomic group who have a }.imited access
to ed\zeatmn.? - |

There are n'mﬁewasl characteristics of the poor. They have little
mney;\ no savings and no econcmie secixritya There is also considerable |
unemployment among the socio~sconomically daprivaﬁ and éeeupatiens are
irregular and usually do not provide much security. There is also much
over-crowding, poor héﬁsing and a lack of privacy. ¥Poor housing wna&.na
one of the most important .faets about the other Amerieca (the poor in an
afﬁuenﬁuseciety). This is where the nation builds the environment of
the culture of mvérby.“e The poor alsc suffer fmm lower levels of physi-
cal and mental health and have poor nutrition.

The lower class is alse very aften characterized by bmken homes,
female based households, and the extended family. The home which is mother
hase& is not necessarily, however, disargsmizeﬁ; since often the mle head
of the house is rot expeeted. For the lower class child the extended
fanily provides protection and security. Martin Deutseh in his study of
Minority Groups and Class Status as Related to Social and Personality

Factors in Scholastie Achievement found thet, ‘?intaet homes ave more crowded
than broken ones, although the children from intact homes do better in
scholastic achievement. This seems to indicate that erowding in the home
ia.}.ess likely'bte _havé a negative effect on secholastie achievement then

: Tepank Riessman, The Qultzzmllg Deprived Ghil& {Wew York: Harper
and Row, Publishers, 1%27' Pe 3o

8ifi chael Harrington, The Other America (Middlesex: ?enquia Books
Liz}ﬁted, 1%2), pe 137.
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is the faet of coming from 2 broken family background. Hho lives in the
home is more important than how m__@g‘.”g

The poor also believe in male superiority with an accompanying
cult of masculinity. They frequently resort to violence and frequen‘%ly
use physical punishment in the diseiplining of children. Physiecal aggres~
sion in the lower class culture is learned as an approved and socially
acceptable form of behavior. The slum child's behaviai is usually a
perfectly vealistic and soeially acceptsble response o reality - not
tdelinquent?, 'hostile' or 'unmotivated!. The poor zlso feel alien-
ated and left out of socieby. They are not individualistie, self-
orisnted or concerned with self-expression. The atti’mda of the poor
towards sducation itself is not so often negative; so much as is their
attitude towards the school. The lower elgfz.ss value education as a2 means
of getiing aheads ‘not for the sake of ieamiﬂgj.. There is a great deal
of anti-intellectualism among the poor according to Riessman. The de~
prived individusl is interssted in education fer what it can do for him,
He is usually more inclined towards the vocational than the academic |
interests. The disadvantaged person, however, feels education is not
available for him and he also fears he will be out of place and cut off
from his friends and family. This accounts for some of the negative
attitudes of the deprived iaﬁivigiﬁal towards the school, although another
significant fackor is the aften subtle, but pervasive eiisarimihatien
against th”e child, by the scheol and the t@cher. |

* artin Deutsch, Hinority Groups and Class Status as Related to
Soeial and Personshity Factors in Scholastic Achievement {Pub. The
Society for Applied Anthropology, Bo. 2, 1960), pe 10,
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The values of the lower class algo differ greatly from those of
ihe middle class. They are, according to Kluckhohn and %k:rray,}'(} Drg.-
sent oriented in contrast to the middle class which is futtmé oriented.
They do not value success and competition and are move concerned with
getting Yby' than getiing 'ahead'., The lower class do not value post=
poned gratification as do the middle class and it would seem that they
are less likely to see education as a means %o an end, vhich is in
effect postponed gratification. This helps to some extent to account
for the lurge percentage of drop-outs among the lower class students,

They see more value in getting a job, here mnd now, than they do"in com—~
pleting their scheoiix:g in order to giet. a better 3o‘b. Thus by bﬁeﬂy |
see that “ehilciren«,"s mitlal orientations to the world are influenced by
their families' expression of the culture.™ ’ " ehild eannot lesrn his
mores, social drives and values — his basic culture from books. He ean
learn a particular eulture and a partieulay moral sys%em_ only from those
people who know his behavior and exhibit it in frequent relationshigs.

with the leamer.“lz “?ﬁis socialization of tﬁe ehild takes place wz.thin
the environment of the child's family friends and peer group. These groups
arev all restricted in the range of their socizl and cultursl psar%’.icipaitian

1QFloreﬁee Elmmahz;, "Dominant and Variant Value Orientations,”
Pergonality: In Nature, Society, snd Culture, ed. C. Kluckhohn, H, iurray,
and D. Schneider {(New York: Alfred A. mepf, 1962}, pp. 342 - 360.

Llogcar Ritenle, Uncertainties of Children and Social-Class
Difference (Hew York: Mraw Hill Book Go., 1957), p. 236.

1211is0n Davis, Soeial Class Influences U {Cambridge:

ﬁamré University Press, 1958), p. 45.
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by social class barriers. According to Allison Davis in his paper on
*Saaie-ﬁeanm;ie Influences Upon Children's Leaming,“m lower ¢lass
psople camnot ieam middle class foresight and moderation unless they
can participate socially with middle class people, whom they msy then
learn to imitate. The school is the only place lower class people ean
be taught the middle class motivational pattern. However, the school
has not yet understood how to regard lower class pupils. Conseguently
the teacher has the task of trying to help children learn what is o
them unrealistie and exﬁrexéely-aninteresting. Every social status level
has a way of life or culture which will differ in many respects from the
cultural way of evefy other social class. OChildren from the slun, who
live in an environment where their pavents curse as a routine method of
 communication, fight and consider the sehool unimportant in their livess
are in = physical, cultural and economie reality basically very mueh
unlike that of the middle elass child, Consequently if the slum ¢hild
is to survive and be at all realistic, many of his habits and m%ﬁm'
of behavior will differ a great deal from those of the more sheltered
and highly suwpervised middle class child. The middle class family's
insistent pressure upon their middle class children for eaﬂy and rapid
attéinment and éonacientimxs work habits, makes these children work much
harder in school. Thus, they please the teacher much more than do the
lower cless children, and success is rewarded with success.

- in order to see more clearly why the school is failing to meet

the needs of the deprived child, it is necessary to take 2 closer look

lgﬁavis, “*‘Saeie-Egommic Infinences Upon Childrents Learning,® p. 80,
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at the school and i‘!;s values.

Hartin Deutsch in his study of Minority Groups and Class Status

as Related to Social and Personality Factors in Scholastic Achievement

says, "the orientation of our schools ab present is almost entirely to-
ward middle a}.ass‘valuss and way of 1ife, which sometimes have no con-
crete meaning for the lower class child."™4 Our schools are a middle
class social system staffed primarily by middle class teachers. A. Davis
states that more than 95 oubt of 100 teachers are from the middle soeio=-
economic group. He goes on to say that from the time the deprived child
begins school - and more than 70 out of 100 of elementary school ehild-
ren come from the lower socio-economie groups - mosh of i;héir abiliny

is misdirected or wasted, because thelr teachers do not understand the
basic cultural habits of the working groups.l> The teachers do not
andarstanﬁ the g@alé and the behavior of the lower socio-economic group
a_mi the pm?ils, on the other hand, do not um‘erstaﬁé the beacher's
culture and therefore camnot learn. The school vélues achievement,
execellence, co-operative work and to some extent conformity. The teacher
aise values neatness and cleanliness, orderliness, and no fightiag and
swearing. These values are afﬁén foreign to ami even adverse to, the
values of the lower class child, Consequently we see 2 great eultural
confliet or divide, Teachers are attempting to change the eulture and
basie ways of 1ife of wmore than half of the children in our schools,

Yot they de not understand the interests, goals and culture of those

lipeutsch, op. ecit., p. 23.
Yopavis, ops cit., p. 77
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masses of children whom they wish to stimulate to learn. nlé

According to 0. Ritchie the home enviromment of middle class
ehildrm is by contrast with lower elass children largely consistens
with the dominant value system of the society. When middle class erild~
ren go to school they have already seaguired a soclo-cultural orientation
different from that of the lower class &hiléraz.}‘? Deutseh sees school
as an experience, which for the children of lower status is discontinu~
ous with the values, preparation and experience they receive from thsir
homes snd particular community. It represents society's demand thad
they bridge socisl class orientations for a few hours a day, five days
a2 week. Yet, nothing aigm.fz.emb is done to help these children cross
this gap or make this transition. These ehildren have little contaet
with the a%ltsic{e commmity and in a sense the school may ’ae a foreign
outpost in a eémmity which is surrounded by what, for the child, is
unknown and fqreign.m

For the middle class child school represents an exgerienée gon~-
tinucus with ’h’ia home éxgzeriances, while for the lower class child, school
is diseontinuous and he thus becomes more and more alienated from the
'sehaol. _ "Despite the beaatmsting home environments which sonetimes
reflect eonflicting values, attitudes and behavior problems, all school
children tend to be subjected to similar expectations. lLower class
ehildren are thus expected to achieve in accordsnce with standards
which are relatively unimportant to them. The contrast between the

161pid. S
1?3-&“33&5’ GE. ﬁiﬁo' :&3. 2360
lgﬁezrkseh, op. cit., p. 3.
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lower class home environment and the middle class dominated school is
a potential source of uncertainty; regarding desirable models, pre~
ferred identifications, meaningful values and reasonable aspirations.“lg
The process underlying the failure of the school system is not
clezr. A. Davis stztes that it seems probable that lower class chila-
ren remain *unsccialized! and ‘unmotivated! (from the point of view
of the middle class culture), for two reasons. First they are humiliated
and punished too severely in school for having the lower class culburs,
of which their own families approve. Secondly, because the nwst powsx?—'
ful reinforcements to learning, namely, those of emotional and social
reward, are systematically denied to the lower class child by ﬁhe, systens
of privilege existing in the school and in the larger society. The lower
class child learns by not being rewarded in prestige relationships, sueh
as in school, occupation and status; that the middle ‘class goals and
gains are neither likely nor desirable for one in his gassitieng
As was mentioned earlier there is often diserimination - although

subtle, very pervasive - against the lower class child. Because of the

_personal rejection of teachers, children often lose interest in sehool.

"Teachers often believe eshildren are defying them when actually ,’shey:' are
prisoners of their experience. Teachers atititudes male the lower elass
child resentful and rebellicus and they react by, *If you don's like

Litenie, op. eit., p. 237.

 *%a11350n Davis, "Auerican Status Systeus and the Socislization
of the Child," Personality: In Nature, Society, and Culbure, p. 575.
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me, I won't m—cpemte*."m Thls may also be reinforced by parents with
low education who have negative atbtitudes toward the school. | If indi-
viduals have lost hope of social mobility the schcol presents a bsymb‘o}
of competition in which they believe they have no hope of succeeding.
Instead of reacting with increased effort the deprived child reagts
negatively and does not work. #s he falls behind he is ccnsideréei
tdumb?' and school becomes evén less inberesting and he can never cageh
up. "There is a certain irveversability about school maladjustment,® e
‘ In a study on "The Home and‘ Family Background of Ottawa Public
Sehool Children in Relation to Their I.G.'s," by J. Robbins,?3 there
were some ia’e.'ere@ing findings. The study was on Grade IV students and
he fbmzd that there was nearly three times the amm}. income gaer person
in the families of the children with high I.35.'s; that the fathers of
high testing ehildren like mothers, had had about three years move
sehooling than the parents of the low testing group; that the ﬁom@a of
the more favoured group averaged almost one room larger, although there
were decidedly smaller families to live in them; and low testing child»
ren much more frequently came from broken homes. “Ghildmi'ﬁ I.d's

nees and home

showed a definite relationship between parental eircumsta

sumundings._”%

ZlJackson Toby, "Orientation to Education as a Factor in the
School Maladjustment of Lower-Class Children," Social Forces, Vol. XXXV
(%iareis, 1957 s Do 9.

2Ibide, pe Yhe -

23John Robbins, "The Home and Family Background of Ottaws Publie
School Children in Relation to Their 1.Q.%'s," Canadian Journal of
Psychology, Vol. II (February, 1943), ppe 35 = 37.

2Tvid,, p. 37,
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One must consider here, however, the eultural biases of intsl~
ligence tests. "The judgement of ability is primarily a socisl class
jadgemen*;, and those children who conform to middle class standards
have abﬂiﬁy."zg' The diagnosis of a child's 1ntel1igemé is inflﬁeﬁ@aﬁ
by socio-economie f&eters; Davis states that accoﬁing to 'standard?
intelligence tests, lower class children between the ages of & and 10

have an average 1.3. which is 2 - 12 points beneath the averé.ge I.3
of the higher seeis—eeonoﬁzie granpa; For children of 14, the present
tests define the average I.Q. of the lower socic-economic groups as
being 20 - 23 points beneath that of the higher accupatidnal gro@_.%
It is diffieult to tell how significant this is sinee these tests deal
chiefly with problems which are far more frequently mebt in urban niddle
olass culture, As Riessman states in The Culturally Deprived Child

there is importance in the fact that deprived children are wnfamiliar
with how to take tests, have less mtivat.ién and less rapport betwssn |
ehild and the tea%er.'zrf" The eulturally deprived ehild is slower and more
#;antiaus; while the I.Q. tests demand speed. It ‘has also come %o be
assumed that intelligence is best demonstrated in a school environment
and I.3. tests tend to become tests of scholastie aptitude, This is
substantiated by Davis who says, "When one controls the socio~sconomic
eal’ém'al faétors in .a test, one {inds sound statistical evidence that

- 25%. Warner, E. J. Havighurst, and M. Loeb, Whe Shall Be
Eduested? (New York: Harper and Brothers, Pub., 194L), p. 7.

Qéﬂavis, #Soelo~Beonomie Influences Upon Children's Learning,” p. €1,

2?3133%3}1’ Qe cito’ p?o i}{} - 630
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the average real intellectual ability is in general at the same
level for all secio—-ecaaomig gmxzps.“zg

This is particularly harmful to the culturally deprived child
because on the basis of these culturally biased I.J. tests pupils are
separated into so-called 'fast' and ‘slow' groups. "These classes do
not aim at developing advanced conceptual skills. They assume that the
slow leamner's ability is basically limited, rather than recognizing
that he has a different style of leaming that may have positive attri-
butes. ‘i’hey do not envision any potentially gifted children among the

slaw‘leamers.’*g? It is much more realistic to consider heredity as

setting boundaries, often cmite wide, for the child's potential develop~

ment. Within these boundaries the continucus interaction which takes
place between the child and his environment plays the determining mle;
A%t no time should it be assumed that because 2 particular environment -
does not allow for the development of a ehild'é- potential, that the -
potential is not there.

In the esrly yesrs of ehlldmaa it is easy to cripple human
ambition and ability. As Davis states "there is now scientific evi-
dence that the children of families in the lower socio-econcmic group
have a great fund of ability, and many new abiliﬁies, not recognized
or developed by the sehools., If this new ability is to be developed, it
wust be discovered and trained in the public sehools.” 0  The sehool

23}3&?5.3, QEQ‘» Qit. > p. 820 )
29Riessman, The Culturally Deprived Child, p. 66.

3Opavis, op. cit., p. 83. -
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must recognize that the 'mﬂ.ture from which pupils spring has its own
standards and its own sense of vaiue.s » and that the teacher must woi'k
within these values and standards, and in faet turn them to edueational
profit. There must be stress put upon the positive elements of the
child's culture, ;such as, the freedom from the strain accompanying |
competitiveness, infemlity and humor, equalitarianism, freedom from
parental over-protection and freedeia from self-blame, the children's
enjoymmt of each other's company and the eﬁj@yment of musie, games
and sports. Edueatiqn must serve demogratic purposes. As stated by
Warner and Havighurst, it m’s give all boys and girls their chance,

and it must select and encourage those with the best abilities whersver

they are found. Education must alaa promote social solidarity through
providing egmal opporﬁunity and by freeing people fmm narrow class
prejudice and mabbery. '

With this background discussion of the problem I would also
like to discuss our particular aspect of the study and the background
material most relevant to it. Granted that the school system is not
meeting the needs of the lower class child and the lower class child
is i1l prepared to enter the school system. There are, however, some
particular reasons within the home environment which aceount for this
conflict.

it is well established that the favcrabihty or unfavorability

of environmental f&cm?s influences the developmental process, even

though this process is biologically the same for 2ll children, regardless

3lyarner and Havighurst, op. c¢it., p. 143,
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'ef social class., H. Deutsch states the experisnces and subseguent self
and mﬂd concepts of a child are determined by the conditions under
which he lives and grows up. Dissimilerities in the growth process of
children become maximized when their actual life conditions are dige
sim.zliar.?’zv As a result, attitudes and patterns of hehavior and learn-
ing, though basically reflecting the larger group culture, assums parti-
cular and often marked subwgroup characteristies. "It is generally
recognized that emotional and learning factors are elosely related,
The influence of environmental factors on the intensity of motivation
and on the growing child's self attitudes regarding his own capabilities
is signifiecant,®33

In his article "The Disadvantaged Child and the Leaming?meess,"%
Deubsch discusses the importance of tue physical environment. He states
that the more variety of stimulating experiences the child has the more
prepared he will be to meet the scheol situation. %A child from any
aii’eumsﬁanms'who has been deprived of a substantial portion of the
‘variety of stimuli which he is maturationally capable of responding
to is likely to be deficient in the equipment required for leamiﬁg,"‘%
The more new things the child sees and hears, the more he is interested

in seeing and hearing. Also the more variation in reality with which

anﬁutﬁﬁh’ OPs eit, s B 1,
- 3B1pig. |
3bMartin Deutseh, "The Disadvantaged Child and the Learning

Process," Mental Health of the Poor, ed. F. Riessman, J. Cohen and A.
Pearn (New York: The Free Press, 1964), P. 176. : ,

B1bid., p. 177
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he has coped, t.he greater is his capacity for coping {with the sehool
situstion as well as any other problems he encounters in later life).
For the lower class child, ms environment is visually lacking and
offers a minimal range of stimuli, There is little variety in shaps,
size and eolour and the child has few opportunities $o manipulates and
organize. The absence of such things as pencils and paper will result
in less familiarity with these items when they are encountered in the
school situation. These are seen as being significent because reading
skills are form diserimination and visual spatisl organization.

The lower class home is also mot verbally oriented. Although
the lanvimmx;; mey be nolsy, it is not meaningful %o the child., This
fosters inattgpticn and this further diminishes incoming stimulation,
“Lower class children in their homes have fewer demands made on them
faraﬁditery fecusix;sg or for sustained auditory attention. For example
cox_mzan_ﬁs are more likely to be one or several words rather than ecomplete
saatgﬁees and are typlecaily given without explanation or elabaratian.”‘%
This no doubt makes school even more Prustrating since one of the pri-
mary demands of the classroom is sustained attention, even if only
for a short time span,

Basil Bemstein elaborates upon this when he speaks of the lower
class as having a ‘public' language as opposed to the *formal' language
- more often found among tﬁe middle class. He discusses what he sses

as some of the results of uss.ag a pu%)lic language. "Curiosity is limited

Bémtaeﬁ, mﬂantz Groups and Class S‘aa*ms as Related to Soeial

and ?ersonalltx Factors in Scholagtic Achievement, p. 4.
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by the low level of conceptualization which is fostered by this fom of
language use, the concern with the immediate prevents the development

of a refiective experience; and a resistance to change or inherent
conservatism is partly a funetion of é diginterest in process and a2
coneern with things."3?7 This helps to explain to some extent why the
lower clags ehild may have difficulty in school, where m:ie_sity is an
asset and conceptualization and reflection are an important part of learn-

ing. Bernstein also states that a public language facilitates types

of social relationships "which #EX¥EiZe fdentifications with the aims
and principles of a local group rather than ‘sﬁtk the complex differ-
entiated aims of the major society."38 This would further add to the
confliet between the lower c¢lass child and the schoel, which is a
part of the wider soclety. "

There is also little adulb~child interaction in the lower class
home in & positive sense. The children, for the most part, do not use
adults as a source of information and assignments of tasks in the heme
tend to Be motoric in character and relate to concrete objects. Thers
is also little encouragement of questions from children as adulis are
embarrassed by ﬁhei‘f own 153:&1%&%5.03&5.39

It would seem that for children from non-intellectually stisu-

lating environments the school must offer proportiocnately more stimulation.

3TBasi1 Bernstein, "A Publie L&ngmge: Some Sociological Impli~
cations of a Linguistic Form," British Journal of Sociolegy, Vol., ¥
{December, 1959), p. 31i7.

39peutsch, Hental Health of the Poor, p. 18l.
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However, this poor cultural environment which increases the child's need
for stimulation in school does little to prepare the child to aceept
this experience. Thus thnsé who most need school experience are the

mogh difficult to reash.

Deutseh's study on Minority Groups and Class Status as Related

to Soeial and Personality Factors in Scholastic Achievam&t, seeas to

be the one with a focus somewhst similar to ours. He states that
"Scholastie achievenment is related to rélative}.y better social and eeo—
nomic conditions in the home, but is largely unrelated to family atmos-
phers. There is a tendency for individual family factors to be sub-
merged in the magnitule of economiec, cultural and social deprivatiqﬂ.”ﬁa
~ This diseussion of background material forms the basis for our study,
of which the focus is the variation ’of culburslly stimu}.é;ting experiences
in the home and their relation to scholastic achievement, This is only
one part of a four part study. The coﬁcém of the study as a whole is
the variation in the life styles of familles of children who are doing
well and children who are not performing satisfactorily in an environ-
mentally deprived ares of the City of Wimnipeg. |

The effect of all biis Literature is to emphasize the importance
of éub-gmup environment and 1ife style, It seems to also emphasize
the fact that, "the more constricted an individual's social fréme of
reference and the greater its distance from the cultural mainstraén'
the less meaningful and the },ess effective are the dominant culbural
values that impinge on him in the schools and other social irzsﬁ%wkians.”‘u

kOpeutsch, Minovity Groups —— in Scholastie Achisvement, p. 19
l"}'.._.._...,:bid-s Pe 30 » ' |



CHAPTER III
HETHOD

This study was not a study in which stabistical significance |
was sought. Nor was it sebt up to find a causal relationship between
variables, as there was no a.%temp% %o conkrol variables., It was an
~attempt to establish a possible association between social, cultural
and educational factors in the home and in the community, as the;r wers
related to Ysatisfactory' and tunsatisfactory' school yerfamaacé.

The over-all concera of the study was with the variations in the
life-style of a selected group of elementary school children, living
in an envirommentally deprived ares in the City of Wimnipeg, whose per-
formance was satisfactory and a group of children whose performance
was unsatisfactory. This over-all focus was then broken down into four
areas. Two of these dealt with culbural stimulation and two with edu~
cational motivation. They were further broken down into educational
experiences of the parents, educabtional experiences of the children,
cultural experiences in the community and culfural experiences in the
home. The focus of this aspesct of the study was the culturally stimu-
lating experiences of the ehild, in the home, and the effect they night
have on sehool achievement.

& review of the literature was done, both for the over-all study
and more specifically for this aspect of the study. The sub~hypotheses

and the formulation of the schedule were arrived at from group &i&cuasioa.
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Two guest speakers were heard. They spoke on special education, and
cultural deprivation and its effects on education. This material was
incorporated into our discussions, although we found that the material
relatiﬂg to special education was not too relevant to this study. We
found the maﬁerial on culbural deprivation and education mors useful.

The purpose of the study was to learn more aboub the cultural
and educational faetors influencing school perfommance and, therefbre,:
an atbempt was made %o find variaztions in the cultural and edﬂeatianal
experiences of the child which seemed to be related to the two nz jor
classifications of Satisfactory and Unsatisfactory. The data wﬁs ob=
 tained from the administration of a schedule to the sample group

| The area of study was chesen by the Research Committes of the
School of Soeial Work., The sample was selected by consultation with
the Research Director of the Wimnipeg School Division. The children
in the sample wefe selected by the priﬁcipals and the teachers of the
schools, through the Research Director. The criteria used by the teachers
wag oublined in Chapter I.

Prior to contacting the Research Dirsctor of the Winnipeg School
Division, an environmentally deprived area wes identified on the basis
of the data from the Planning Division of the Hetropolitan Flanning
ﬁerpo%atioﬁ. The schools from which the sample was chosen were all with=
in this envirommentally deprived area. Originzlly, there were Th childe
ren identified from the four schools in the area.

The sample used was not a random sample because it was selected

by the schools on the basis of a parbicular ecriteria.
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One of the reasons this particulsr area of study was chosen was
because there was no evidence of any previous research ham‘.ﬁg been
done locally, in this ares.

in the formulation of the questions for the schedule tﬁe ma jor -
group broke down into sub-groups, one for each of the first three sub~
hypotheses. 1L was cut of these questions that the fourth sub-hypothesis
was arrived at. The schedule was first drafted and tested in Novesber
and Decenber of 1965. The pre—-test group consisted of 228 families,
1k of these were selected by the School Division and 14 were chosen ab
randon from the Henderson Directory. This was done to eﬁsure a large
enough pre-~test group and Lo test an additional methéd of selection of
the sample group in case it should be reguired. iny 3 Qf the 14 chosen
from the Dirsctory had children in the appropriate grades. Those pro=
vided by the schools were selected from Grades 4 - 6. The erd resuld
was. that 11 out of a @ossible 17 families were mlling to partiéipaﬁe.n
Only the parent or pavents of the children were interviewed in both the
pre~test group and the test growp. whemver‘_possible both parents were
inberviewed,

After the schedule was administered to the pre~test group, the
data was eollected and analyzed and a few revisions were made in the
schedule. These changes consisted of eliminating umnecessary questions,
and reformulabing others, to ensure the objectivity of responses aml Lo
- obtain the necessary data. Appendix A econtains tie $¢hedule in its final

form.
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The schedule in its final forn was adninistered %o ihe gsample
group in Janusry 1966. A schedule was completed in respect to the family
of each c¢hild in the sauple, who was willing to participate. The sample
group was chosen from Grades i, 2 and 3. There were 47 schedules com
pleted out of a possible 7h, Of these 47 completed schedules, 27 were
"Unsatisfactory” and 20 were "Satisfactory'.

Originally there were 39 Unsatisfactory and 35 Satisfactory, for
a total of Th., Four (L) families were eliminated, 3 from the unsatis=
factory group and 1 from the satisfactory group. The reason for elimi-
nztion in the unsatisfactory group was that these three ‘children were
not living with their own parents. ‘?ﬁe one satisfactory child that was
eliminated was not enrolled in Grades 1, 2 or 3, but in kindergarten,
according to the parents of the child. Three (3) families were aob
located, 2 satisfactory and 1 unsatis’factory. Twenty (20) families were
not interested in pérticizxating_, 12 satisfactory and 8 unsatisfactory,

Since thié was not a random sample it was, therefore, nct repre-
sentative of the population of an environmentally deprived area, The
results and conclusions apply _a_g_l_;g to the sample groap studied, There
were also limitations due to the faet that the sample was intefw’.emd
by various students and there were, no doubt, some individual difPerences
in administering the 5chedn1e and varying degrees of subjectivity. The
four groups met together to gc' over the schedule and to attempt to
standardize the administration of t.he schedule,

Each of the four groups developed their own questions related
to their particular focus of the study. As previously stated the com=

posite schedule that emerged out of the four groups was pre-tested and
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then modified, The face shest of identifying data consisted of susstions
that each group felt were significant.

From the face sheet we made use of the auestion relating to
*marital status?, to compare the number of one parent famﬁies of both
groups and t0 relate this to performance. This infomation was alsa‘
discussed in relation to interaction and verbal and language skills,

The oeezipatian of the mother was also used to compars the number of

working mothers m each group. This agsin was related to the subshypothesis
on verbal and language skills and the one on iateraetiﬁn. The questions
relating to the mumber of children in the home and the number of other
adults in the home were used in relation to interaction and verbal and
language skilis.

The questions for this particular aspect of the study were de~
veloped in relation to the four sub-hypotheses. The three original sube-
hypotheses relating to visual stimuli, verbal and ilanguage skills, and

activity, emerged from Deubseh's article on "Thé ﬂisaﬂvantageé Child
and the Learning Process."l Out of the discussion in regard to these
three sub~hypotheses a fourth one emerged: interaction, as an important
factor and questions velating to it were includeé in the scheduls,

The :;uesﬁiona referring to each sub~hypothesis were not all
grouped t.ogather to facilitate the administration of the schedule, The
que_stians asked, that related to visual stimulation, were an attempt to

measure the épzser&uaities for a variety of visual stimulation {varisty of

Ytartin Deutsch, “The Disadvantaged Child and the Learning Fméess,“
Mental Health of the Poor, ed. F. Riessman, J. Gohen and A. Pearn (Hew
York: The Free Press, 1964).
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objects} in the home, and this would give the child more shape and form
discrimination and enable him to cope more effectively with the school
situstion. The same rationale applied to the guestion relating %o a
variety of colour,

The questions relating to verbsl and language skills were based
on the rationale that the more opportunity for varisty the child has
in reading and language experiences, the more capable he will be of cop~
ing with the school situation. The questions in this seetion related
- to such things as the use of the adult for information, availability of
reading material, early reading experiences and the assumption thet
children who gpeak English do betier in school, while those who speak
English plus another language have still more facility and opparﬁanit?
for verbal expression. This is due to the fact that English is the
language used in the school. The questions in relation to the astivie
ties the child engages in were devised to determine the number of acti-
vities the child engaged in on the 'assw&pticn that the more variations
in tﬁe home that the child coped with, the greater his capacity for leswn-
ing in school, Those guestions relating to adulb-interaction were to
| meagure the child's interactions and with whom. This was in regard to
the child®s use of tifzé teacher in the school sitmetion. The more inter—
action the child had with adults in the home, the more ability he would
have to use the teacher in the learning situstion.

Methods of standardization included meeting with the other three
groups to go over the scheﬁulef This was an atbenpt Lo familiarize the
enbire group with i;!:g other three ‘pfarts of the composite schedule, There
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was also a stendard approaeh to contacting the families, This applied
to both the pre-test and the test group, The majority of families were
caﬁtacbed twice., On the first contact the parents were told that the
interviever was from the University of Hanitoba, and that he was making
a study of some of the experiences of elementary school children. Théy
- were then asked if they had a.hy children in Grades 1, 2 or 3, and if 80,
would they be mlling to participate in the study. If they were ﬁilling
to participate a suitable time was arranged with them, in which the
schedule was completed. Whenever possible both parents were interviewed,
Each interviewer had an identifying letter, %o be shown on requesk, A
letter of thanks was sert to each family which participated in the study.
" An attempt was made Lo eliminate the elements of subjectivity

by asking qmsﬁans requiring a 'Yes' or 'Ho! answer. Others, however,
were less objective. The interviewer was also unaware at the time he
administered the schedule, whether or not the child was performing
Satisfactorily.

There were some limitations arising from the use of the achedule,
Each interviewer administered the total schedule and it was found that
interviewers wers less familiar with the parts, other than their own,
In relation to ceritain guestions the rationsle for asking the question
was no% understood by the interviewer and consequently the question was
not administered accurately., ZIn this particular aspaet of the study
it was found that question 6 had to be eliminated because of inaceurate
recording by the interviewers. This limited our znalysis.

The major classifications consisted of the Satisfactory and the



36

ﬁns&tisfactoxy groups, Under these two major clagsifications there were
the four categories of Visual, Verbal, Activity and Interaction.

The Visual category was further broken down into two sub-categories,
one relating to shape and form and the other to colour. The reaponses
under these two categories were analyzed by a means approach, The data
- was calculated for each classification of Satisfactory and Unsatisfactory
by totaling the responses and dividing by the number of rasyonde.nts |
in the classification to arrive at a mean. Some of these results we_fés'
presented in tabular fom and through discussion. .

The Verbal category _was broken down into five sub-categories.
These were, 'language spoken', 'adult-information', tearly verbal experi-;
ences', 'availability of reading material' and 'pre-school learning
experiences'. Each sub-category was analyzed in temé of percentages
and the information in regard to the availability of reading material
was presented in tabular fom. The other sub=-categories were pmamtgé'. |
through discussion.

The category relating to Activity was broken down into three
sub~categories., These were, homework, fun activities and chore activities.
The sub-category of 'homework' was analyzed by caleulating a percentage,
while the category of 'fun activities' and 'chore activities' was ana=
lyzed in tems of both percentages and means.

The catempry of Interaction was analyzed by presenﬁng the data
relating to child-adult interaction in tabular form. The data relating
to interaction with children was preseniad in tabular form in Appendix B
and discussed in Chapter IV under additional information. The material



relating to child-adult interaction was analyzed by calculating the mean
for each area of interactien and then éo&paring the means for each clag=
sification (Satisfactory and Unsatisfactory).

The information on the face sheet was also analysed in relation
to the sub-hypotheses. The number of one parent families was compared
in terms of a percentage and discussed in relation %o interaction and
verbal opportunity. The amber‘af working mothers in each growp was
also compared in terms of a percentage and this was also related to
opportunity for interaction. The averagen@er of children and other
adults in eaeh elassificat.ion was compared in regard to appertuniﬁy for
interaction and alse in relation to oppez‘ttmitiés for verbal exgérieﬁees.

The anslysis and interpretation of the data will be presented
in the following chapter.




CHAPTER IV
ANALYSIS AND INTERPRETATION OF DATA

The first major step in the analysis was to tabulate the data
as it pertained to each of the four s%-hymtheses relating to the
areas of Visual, Activity, Interaction and Verbal. The tabulation of
the data was done within each of the major classifiestions of Satis-
factory snd Unsstisfactory. |
Visual Experiences:

The analysis .of the category of Visual was done by breaking it
into two lsub-eategaries, one relating to 'colour' and the other %o
tshape and form discrimination' as measured by the variety of objects
present in the home.

The questions were all analyzed in terms of means and it was
found that in the sub-category of 'shape and form discrimimstion',
guestion 23, which measured a variety of objects in the home, showed
results of 8.40 for the Bé@isfamry group aud 8.11 for the Unsatig-
factory group. This was a glight variation in favowr of the Satis-~
factory group bubt not of any mﬁingﬁil variation. A few parts of the
question were analyzed separately, to determine if there was any mean-
ingful difference in the occurrance of any one object {ex. paints
and erayons, record player}. There was no meaningful difference in any

particular area so the question was not broken down any further,
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In question 26; urich also measured the variety of objects in the
home, both the Satisfactory group and the Unsatisfactory group had a
mean of 6.25 and there was, therefore, no variation. It was found to be
of no value to break this question down any further. Question 27, which
meesured the variety in decorative ornaments, lamps and pictures, was

analyzed as a whole. The results are presented in Table 1.
TABLE L

VARIATIONS IN DECORATIVE ORWAMENTS, LAMPS AND PICTURES BETWEENR THE
HOMES OF THE S. GROUP AND THE U. GROUP AS HEASURED
BY A MEAW

- Clags® | Many | Several | Few |HNone

U | .62 77 77| .3

#Class - Classification

8 - Batisfactory

g- ﬂnsatisfactory

It was noted that for '‘many', 'several! and 'few', there waé'

a slight variation in favour of the Satisfactory group; while 'nene'
was eantrary to what was expected. It was also noted that the majority
of responses for both the Satisfactory and ﬂnsatisfaetexy groups fell
under the headings of several and few.

The comments were used to determine why guestions were not

answered. One Batisfactory was not answered becsuse the interview wag
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not held in the family's home., One Unsatisfactory was not aaszésred bat
no reason was stated. The over-zll consideration of this sub-category
did not support the sub-hypothesis to any meaningful degree,

The analysis of the sub-category of 'colouwr! as measured in
question 28, is presented in Table 2.and Table 3,

TABLE 2

VARIATIONS IN INTENSITY OF . COLOUR BETWEEN THE HOMES OF THE SATISFACTORY
GROUP AND THE UNSATISFACTORY GROUP AS MRASURED BY
A MEAR '

Dark . Average . Bright

s 2 | .68 q1

o | .3 | . | .6

—
VARIATIONS IN QUANTIFY OF COLOUR BETWEEN THE HOMES OF THE SATISFACTORY

GROUP AMD THE UNSATISFACT(RY GROUP AS MEASURED BY
R - h HEAR

— T Do me p———

Drab Average |  Much

s | .2 .63 B 11
v | .3 46 15
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It was noted that for ‘dark!, 'drab' and ‘average' there was a
siight variation in favour of the Satisfactory group, while 'bright!
and 'much! were contrary to what was expected. It was also noted that
the majority of responses in both the classifications of Satisfactory
and Unsatisfactory fell under Yaverage'. The comnents were again used .
to determine why answers were not recorded. Two of the seheéules
in the Unsstisfactory group were not completed ia part (a) and one in
part (b). No reasons were given. One Satisfactory was not complebed
for either part (a) or (b) because the interview was not held in the
family*s home. These questions had a subjective slement involved and
they were very‘gmeral and this may have had é:ms bearing on the resulis.

The subecategory of Yeclour' had a slight tendency to ‘suppors
the 5%@6&2&815 but neither sub-category showed any meaningful vari-
ation. The sub~hypothesis on variely and visual stimulation was, ’é."qersz«
fore, ineconeclusive.
debivity:

The category on activities was broken down into three sub~
cabegories, homework, fun activities and chores.

| It was noted that in the sub-category of 'homework' , a greater

proportion of the Satisfactory children 4id homework than the Unsabis~
factory group. 65% of the Satisfactory did homework as compared to 48%
of the Unsatisfactory. This was considered to be a meaningful variation
in support of the sub-hypothesis.

In the sub-category of 'fun activities' the mean for the Satis~

factory group was 4.85 as compared to 4.22 for the Unsatisfaetory group.
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This was a slight variation in favour of the s%ﬁ)—hjpot%zesis but not
a meaningful difference. It was found that there was more wvalue in
looking at individual parts of the questioﬁ. . In doing so there was
noted to be a significant difference in part (b) of queétion 22 on read-
ing and in part (e) on active games and sports. In the area of reading
95% of the Satisfactory group participated in this activity while
66;2/3% of the Unsatisfactory group.were involved in reading. In ‘aective
gemes and sports' it was 84% of the Satiéfaetary as compared to 528 of
the Unsatisfactory. | o
In the sub-category of 'chores!' it was found that 90% of the
Satisfactory group did work at home as compared to 89% of the Unsatis«
factory group. There were no meaningful variations in the various parts
of the question. In cuestion 25, relsting to the chore activities en-
gagad in by the ehild, the mean for the Satisfactory group was 3.33 as
compared to 3.08 for the Unsatisfactory group. This was a slight vari-
ation in favour of the sub-hypothesis but the sub-category of 'chores®
did not reveal any meaningfal variation. |
‘The szzb—hypathesis on activity tended to be suppoz*ted, with
the most meaningful difi’ermces being in the area of homework, and
the individual pa.rts of one question relating to reading and active
games and sporis.
inte;rae*&iom ‘

The adult-child interaction is shown on Table 4 and Table 5.
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TABLE 4

ADULT=-CHIZD INTERACTION OF THE
SATISFAGTIORY GHOUP

Aress of Interaction | F O.h. | Total | Mean
Who reads %o the ehild i3 L 1 iz 9
“Who tells sbories %o the child] 10 8 24 20 2
Who $aught child to read 51 2 1 8 ok
Who taught ¢hild to print 4 2 1 10 5
Help with homework 12| 8 2| 22 |1l
‘Who child asks questions of | 16 | 11 3 30 | 1.5
Fun activities 36 | 2 6 68 3.k
Chore activities = 1% 7 { 2 24 1
 Total Juas les | 1 | 204 1001
~ Mean 1549 3.4 | W9 | 10D |
#f - Hother
. F = Father
O.4. - Other Adults
TABLE 5
ADULPT-CHILD INTERACTION OF THE |
o IHSATISFACTORY Ropp ' P
Areas of Interaction M | F | 0., | Total| Mean |
Who reads to the ohild BEVAR 2| al.m
Who tells steories to the echiid g1 6 4 19 | .70
Who taught chiid to read 713 0 10 | .37
Who jaught ehild to primt 915 0 L | .52
Help with homework 131 3 0 16 | .59
Whe child asks questions of 25 |11 [ 42 11.53
Fun activities 29 (20 3 52 11,93
Chore activities 7|2 2 2T
Total 126 |52 i7 195 7.2
Mean L.6611,92 | .63 |7.20
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It was noted that from the over-zlil view of adult-child inter-
action, the Satisfactory group had more interaction, 10.1 as compared to
7.2. The greatest difference occurred im, who helps with homework (20),
with whom the child engages in recrestional activities (22), and with whom
the child does chores (25). The least variation oceurred in comnection
with who taught the ehild to print (18), who the ehiid asks questions
of {21) and who taught the child to read (16). As in activities the
area of homework was again an area of variation. |

Reading vertically on the tables, the Satisfactory had 5.9 inter-
actions with Mother as compared to 4.66 for the Snsatisfaetox:y Zroup.
With Pather, the Satisfactory group had 3.4 a8 compared to 1,92 for the
Unsatisfactory group. With Other Adults the Satisfactory group had .9
as compared to .63 for the Unsatisfactory group. |

These all tended to strongly support the sub-hypothesis on
interaction,

Additional information not directly related to the sub-hypothesis
was also notked. This is included in Table form in Appendix B. Froa
an over-all view of this table, incluied in the Appendix, it was mtéd
thet the Satisfactory group had more interaection with Siblings and i}mr
Children, 8,70 as compared to 6.44. The most variation occurred inm
with whom the child engages in activities (22). |

Reading the table vertically it was noted that the Satisfactory
group had more interaction with 8iblings than the Unsatisfactory group,
7.05 as compared to 5.11, and with Other Children it was 1-.65 to 1.33._
it was of inberest Lo note that the greatest varistion eeeme& in
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interactions with Siblings; while there was very little variation in
the interaction with Other Children.

This information had some relevance since the total interaction
in the home would affect the child's ability to use others for learning
and to learn to socialize. The data on interaction did not include
the number of children in the home and the possibility of cne paremt :
families. The data in relation to kindergarten was excluded since it
was not within the home.

Verbal Experiences:

The werbal eategcry was broken down into five sub-categories,
The first of these related to Ylanguage spoken'. It was neted thet
95% .cf the Satisfactory group spoke English in the home as compared o
96% of the Unsatisfactory group. This was not & meaningful variation.
It was also found that A47.3% of the Satisfactory families spoke Hnglish
and another language while 34.6% of the Unsatisfactory group spoke
English and another language. This tended tc support the ‘sub-_-hygothesis
which states that the more variety of verbal opportunity the betber the
¢hild will be able to cope with school.

It was also noted that the Satisfactory group spoke more English
plus another language between the sube-systems, than the Unsatisfactory
groupe In the parent-child sub-system it was 25% as to 113, in the
sibling system 15% as 50 3.7% and between adults 45% as to 29%. This
tends to support the sub~hypothesis. The data also revealed that 25%
of the Sstisfactory group spoke English before starting school as ecom=
pared to 96% of the Unsatisfactory. This was contrary to what was ex~

pected and tends to disprove the sub~hypothesis.
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In the sub-category of 'Adult-Information!, 75% of the parents
in the Satisfactory group corrected their child in English as compared
to 93% of the Unsatisfactory. 57% of the Satisfactoxy used English and
other as compared to 50§ of the Unsatisfactory. This tended to disprove
the sub-hypothesis. _

In the sub-category of 'early verbal e:qzeriamésf s questions &
and 7 were eliminated as they were not answered correctly in numerous
ineidents. It was noted that in the éatisi‘actory group 90% of the Hothers
read English and 90% of the Fathers as compared to 85% of the Mothers
and 81,3% of the Fathers in the Unsatisfactory group. This was a vari-
ation in support of the sub-hypothesis. It was also noted that 80%
of the parents in the Satisfactory group read 4o their c¢hildren as com-
pared to 89% of the Unsatisfactory group. This was contrary to what was
expected and did not support the sub-hypothesis. »30% of the children in
the Satisfactory group were told stoﬁ.es while 62.9% of the Efnsatisﬁ'actaw
group were told stories. PThis tended to support the sub-hypothesais.
There was no meaningful varistion .in support of the sub~hypothesis ia
thia sub=-category execept for a bstrmg fendency to sup:ésrt. it in the area
of telling the ehild stories.

In the sub~category of the tavailability of resding material!
there was a tendency to support the sub~hypothesis. 755 of the ‘parents
in the Satisfactory gmup read magazines and 70% of the Unsatisfactory
group. In regard to the parents reading books, 70% of the pauremts in
the Sabisfactory group read books as compared to 59% in the Unsatisfactory
group. This particular area of the ézé::-aate_gory seemed to be nmeaningful
in support of the sub-hypothesis. |
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The availability of ﬁeé’:spapefsf is presmied in Table 6.
TABLE 6

A COMPARISON OF THE AVAILABILITY OF NEWSPAPERS IN THE HOMES OF THE
SATISFACTORY GROUP AND THE UNSATISFACTORY GROUP A8
- HMEASURED BY A PERCENTAGE

Deily Weelldy Periodically Hever

5 75% 108 10% 5%
U 708 4% 11% | 1B

This tends to support the sub-hypothesis.

In the category of 'pre-school learning exgex'igncefai', it .was
noted that 50% of the children in the Satisfactory group could read
before begitning Grade 1, while only 33% of the children in the Un-
satisfactory group could do so. This tended ta’supéort the sﬁb—h&pothesis
fairly str@rgly.' 805 ‘e_f the 3atiéfaeto:y group could pz"int‘ bei'orev |
Grade 1 as canpared to 7% of thé Saaatis;{'actqry Zroup. ‘?.‘his. was a slight
variation in favour of the Satisfactory group.

In an over-all view of the sub~hypothesis on verbal activity there
was found to be a svtng tendenecy to support it in the areas of 'mdin_g
{both child and parents) and telling stories to the child, and slight
support in the other areas, with the exception of reading to the child
and whether or mot the child could speak English before starting school.

it may be"t.ha% the Satisfactory group are encoaraged to do more reading
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on their own and wnse‘qaeétly are reéd to less.

From the face sheet it was noted that 11% of the children in the
Satisfactory group had only cne psrent while 37% of the children in
the Unsatisfactory group came from one-parent fzmilies, ‘fhié was thought
to be significant in regerds to adult~child interaction since the Satis-
factory group had more opportunity for interaction. It was alsc signi-
ficant iz:.relaticn to the sub~hypothesis on verbal opportunity since the
Satisfactory group had move opportunity %o use the adult as a scurece of
informution.

It was also noted that 26% of the Hothers of the children in the
Satisfastary group were working aé compared to 15% of the Hothers in
the Unsatisfactory group. This was thought to be worth noting in ve-
gards to interaction since there would be less opportunity for inter-
action if the Mother were Wcrking. This, however, did not seem t;a make

a meaningful difference since the Satisfactory group had more inter-

action in spite of having a larger proportion of Mothers out of the home.

This speeculation may still be valid, and had the Satisfactory group not
had a larger number of working Mothers, ihere aight have been a nmore
meaningful difference between the two groups im the area of interaction,
It was of interest %o note that in spite of the fact that the Unsatis-
factory group had a considerably larger number of one-parent families,
they had fawér worlding Hothers. |

A comparison was also made of the number of children, and the
number of other adults, in each classification of Satisfactory and Un-
satisfactory. It was felt that this would have some bearing on adult-
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child interaction and the opportunity for verbal stimulation. It was
noted thzt the average number of children per family m the fetisfactory
groun was L.6 as compared to 4.9 in the Unsatisfactory group. This was
not considered to be a meaningful variztion. The a'vevra.ge number ‘Gf
other adults in the Satisfactory group was 2.15 as caagaaz’ézi to 1.96

for the Unsatisfactory group. This was not a meaningful varistion. It
was thought thai; this might have sore 5earing on opport‘unitﬁr for inter-
action and verbal experiences,

The conclusions will be disemssed in the following chapter,



CHAPTER V
CONGLUSIONS

4 group of fanmilies of children living in an envivonmentally
deprived area of the CGity of Winnipeg, whose school performance was
satisfactory and a group in the same area whose school performance was
unsatisfactory, were studied to see if there were any diiferences in
the eulturally stimulating experiences in their homes.

& sample group of 74 families, who were selected by the schools
on the basis of a particulsy criteria, were studied by interviewing
the pareni{,s). in attempt was made to determine if there was a vari-
ation in cultural experiences in the home, in four particular areaa;
These were visually stimulating experiences, verba}. and language ex-
periences, activities engaged in by the child and interaction with
adults.

The hypothesis tested was: ,

There are variations in the ﬁult‘aia}ly stimulating experi.emés
provided within the homes of families of a selected gmnp. of ele=
mentary school children living ia an environmentally deprived area
of Winnipeg, whose sehool performance is satisfactory and a group
from a similar area, whose school performsnce is unsatisfactory,

The findings substantiated that there is a varfation in the cultur—
ally stimulating experieiwes in the homes of the satisfactory group and

those of the unsatisfactory group,
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In order to determine in what areas this variation oceurred
four sub-hypotheses were tested. The first of these was:

1. Those echildren whose school performance is satisfactory come
from homes in which, on the average, there is a greater variely
of opportunities for visuzlly stimulating experiez;ees Ehan
those children whose school performance is not satiafactcry.
The findings did mot idemtify a meaningful variation in the op~

pof&unity for visually stimulating experiences in the home, between
the two classii"icaitiaas’_of Satisfactory and ﬁnsa.t‘i&faetcry.‘ The sub- :
hypothésis on visual éxpe;'ieneea was not supported anﬁ proved Incon-
cilusive, | | | ‘ | ' »

This sub-hypothesis was based on the idea of the 'slum' area,
where the itams listed might have showed sbme mrié.t.inn. It would seem
that the homes of bet.h elaasifications wWere very similar physma]ly
speakmg, perhaps due to the fact that. thesr were all located in an en=
virmmtally deprived area. This speculation was also supperted by
the fzac.t that 'luxury! i&m such as the 'record player' and 'musical
.instrmenbs' tended to be absent fmm both groups. This sub-hypothesis
was not related to basic income or real ’deprivatmn' and perhaps for
bhis reason 11:. failed to measure any real vamnen, nor wag ths sa:nple
grm@ relateé to any parhimlar income growp. It is also possible u
ti&at the sehed'ale measured items which were too basie and it would have
been more valid, if it had been measurmg differencas between a miﬁﬂla
elags group and a lower sacie'-ee@nomie group, rather tﬁzan differences

mthizz a yaz'blcular area,
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According to our findings it would seem that vz.sua}. stinulation
does not have a signiﬁcant_ effect on school perfomance and the varie-
ations oceur in éther areas. |

?he secox;d ‘suh-hypathesis tested was:

.?;.P Those children whose schooi perfomsnce is satisfactory come
from homes in which, on the average; there is a greater variety
of egporﬁunities for the development of verbal and langaagé
skills than those children whose school perfcmaxzeé is ?iot 4
s&tisfac;tery.

The findings tended to support this sub-hypothesis, with parti-
cularly strong support in ﬁhe areas of telling storiss to the ahildren
(5 - 308, U - 62.9%) and the availability of books (S - 708, U - 59%).
The area _af telling stories is elosely related to imteraction and the
higher percentage in the Sajisfactory group is also meaningful virx this
area. There was also a strrir;g tendency to supﬁert the sub~hypothesis
in the area of whether oé not the child could read before staiting
Grade 1 (s - 508, U - 33%). This emphasizes the importénée of reading
and this is also supported in the sub-hypothesis on activities,

It was of iﬁterest %o note that in the area of reading to the
ehilci,‘ the ‘ﬁnéings did not support the sub-hypoﬁwsis. (U - 898, s - (%),
This mey be because the Satisfactéry group are enaaufagad o re&ci more
én their own. This is substantiated by the findingé in relation to
activities where there was a manmm variation 5etween the two clagsi~
fications in relation to the activity of reading (s - 95%9. U - 86-2/3%5,
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There was also a slight tendency to support the sub-hypothesis
in the area of speaking English plus another language, whether Hother
and Father could read English, availability of ﬁewspayers, and whether
or not the child could print before beginning Grade 1.

It was disproved in the areas of whether or not the child is
corrected in English, reading to the child and whether the child spoke
English before beginning school,

In conclusion it would seem that a higher level of literary
skills is éneoumged in the homes of‘ the Satisfactory group. 'i‘ha_Sa‘bisf
factory group have more experiences in the areas of reading and printing,
which enables them to cope more adeguately with the school situation,
This was also substantiabted in the area of interaciion where homswork
and reading reveal a me&nmgful Variaﬁicn; o

The questions velating to language did not :‘-éally measursa va:%:»al-

lueney., They failed to explore the area that the sub-'-hg}pothesias was
related to. , |

The third sub—hygxoﬁheais tested was:

3. Those children whose school performance is satisi’actary come
from homes in which, on the average, they engage in a graater
variety of activiiies i;han those children whose school perform~
ance is not satisfactory.

The findings tended to support this sub-hypothesis, with the most
meaningful variation oceurring in the area of homework, reading and act-
ive games and sports. Again there was an important variation in areas _
relating to sehool, Games and sports could be important in embling the |



5h

child o cope betier with peers in the school situatién. ’?‘us aight
also result in some concept of competitiveness and success, which is re—
lated to good scholastie achievement.

It was of interest Lo note that there was & variation in the
ares of fun activities but not in the srea of chores. ?his could also
be related to interaction, in that the Unsatisfactory group are not :’ixﬁw
volved in fun activities with siblings and adulté but they have %o do
chores alone, and even if with others, there is a differemt quality of
interaction betwsen fun actiﬁﬁies and chores. “fhié alsakreiates to the
idea of task complebion.

The fourth sub-hypothesis to be tested wass

4e Those children who perfora saﬁiéfacharily iri sechool have, on

the average, more positive interaction with adults than do

children who perfora unsatisfacborily in school.

The findings proved this sub=hypothesis Conclusively. There
was an important variation in the nature and content of the interackion
in the hcmze in relation to homework, chores and activities. The area of
homework was again an area closely related to school, This interaction
with adults wonld alse‘ ensble the child to use the teacher for learning
and to socialize in the school situation. Both are very iﬁpﬁﬂa&t in
relation to a child%s school achiavemt. .

It was 2lso concluded that the absence of one parent seens o
have an important relationship to school performance (S - 11% one pavent
fanilies, U - 375). It was aléo of interest to note that all of the
one parent families were absent a father, It would alsc be of interest
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to see if the difference in school performsnce varied for boys and
girls, in relation to one parent families. This gave the Unsatisfactory
group less opportunisy for asduli-child interaction. There also may be
a relationship between school performence and a father figum. The
Satisfactory group had 3.4 interactions with Father as compared to 1.92
in the Unsatisfactory group. It was of interest that in spite of the
fact that 26% of the mothers in the Satisfactory' group were working
and out of the home part of the time as compared to 3.5% in the Unsatis-
factory group, the Satisfactory group still had more interactions with
Hother (S ~ 5.9, U = L.66)¢ It would appear that it is the quality of
the interaction that is important, not the mere presence of a pavent.

An over-sll evaluation of the study revealed significant varia-
tions in the area of interaction with adulis and the areas related to
school activity (homework and reading). This would suggest that if the
eulturally deprived child is to function adequately in school he must
have a satisfying home environment in terms of his rvelationship with
parents and he must also have some stimulation in the areas relabing bte

school activity.

It would seem probable that what is most significant about stimu- A

lation and encouragement in the literary area ia‘ the interaction {con~
cern and interest) with the adult providing the stimulation,

It is felt that the study was reliable and if_app}.ie& to the
same sample again, the same results would be obtained, As waé stated
earlier, very little generalization can be made from this sample since

it was not randomly chosen,
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The method of approach used in the study was generally valid,
althngh in some instances it did not get at the kind of information
desired. This is parﬁcu}.ar}.y evident in connection with visually stimu-
lating .experiencea. Factors which may have limited the validity of the
study and which were not controlled for, indlude the level of intelli-
gence of the chi}.dren in each graup, the aquality of teachixig instruction
aﬁd t.iie.fact that ﬁze collection and analysis of data was dependent on
both the way in which the questions were asked as well as on the respon-
&ents' replies. | | |

It is hoped that this study has added to a greater imowledge
of the relationship between school performance and home environment,
particuiarly ‘éultural s*&imulatian in the home environment. The study
serves to indicate areas, such as guality of parent-chiidinﬁemctis&,
the ﬁ;mportaace of reading to early scholastic achievement and the effect
of one parent families on school achievement, for further study.
| ‘ﬂm writer feals it also has some implications for the sechonl
in teaehing the child fmm an environmentslly deprived area and bthe gultur-
- ally deprived child. Perhaps more effort should be directed at estabe
lishing a closer teacher—pupil relationship with this particular type of
child, to help him learn how %0 use an adult for learning. This may
also have some implieations for smaller classes. There should perhaps
also be more effort at helping the culturslly disadventaged child fit
into his peer group at school and to adjust o the middle-class gchool

system.



57
It is hoped that the exploratory nature of this study provides
a basis for a better understanding of the cu}.turally deprived child in

relation to his family life-style and the school situation.
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APPENDIX A

Part 1 : INTERVIEW SCHEDULE

RESEARGH PROJEQT 1965-66

Schedule Ho.
Inberviewer
Family Name o
» Performance 35 U
Address Ce , .

Sehool A B C D

ol
%

Family Hembers  HName Age Living In Home
Father o Yes . No___
Hother ‘

Children

it

Marital Status (if one parent family) Divorced  Separated  Widowed

A

Others in Household:
Relatioashig

Ethnie Origin - « - Pather __ » Mother
(Language spoken by mele ancestor on arrival in Canada)

Length of Residence at present address

Length of Residence in Wimnipeg ;
(If appropriate) Where else have you lived in Winnipeg during past 5 years?

Father's i)ecu;ﬁatian
HMother's Occupation

fBrvnas Familvy Tneome
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Part B

1, What languages are spoken in the home?%

2. (If more than one), what language is generally used?

a) between parent & child

b) between siblings

) between adults

3.{If any answer to question 2 is other than English), ,%ie Fou encourage
your child %o speak English? Yes ¥o check (v)

L. Could your child speak English before he started Grade 17
Yus Ko

5. If your child uses words or sentences incorrectly, do you try to tell
him the right way?

a) in English Tes No-

b) in other langusges Yes _ Ho

6. Can all of the adults in your home read? {any language)
Yes Ho

7. (If answer to No. 6 is No) which adults cannot read: Mother_ _Father__Others__
8. Which adults in the home read English? Mother__ Father_  Others o

9. Does anyone read to the children? Yes _ HNo

10. {If answer o Ho. 9 is yes) o ‘
who reads to the ehild? M, F. .BS. 0.A, 0.C, %

1l. Does anyone tell your children stories? Yes Ko

12, (If the answer to Ho. 11 is yes) ’
who tells the child stories? H. F., 8. Q.i. 0.C.

% Throughout schedule home refers to family \}.iviﬂg guarters and yard
## Hother Father Sibling Other Adult Other Child



13.

| 4.

1s.
16,

i7.

18,

19.

22.

63

Do you read newspapers? Daily Weekly Periodically HNever

Do you read fes _Ho
a) magazines

b} books

Before your child started grade I, could he read? Yes No
(If answer to question 15 is yes) :

who taught him? . F. S. D.&. ©0.0. K.G.*
Before your child started grade I, could he print? Yes No _
{If the answer to question 17 is ‘ o C
yes), who taught him? M, _F. S. _0.A. 0.C. K.G.
Does your child do homework? TYes Ho
If he needs help with schoolwork » o
who does he ask? M, _F. _8. _GC.A, _U.C.

Of whonm does your chilé ask ‘ s '

qw&ﬁima” : %‘!‘ Fu 3- Gogo G.Gc
What does your ch:nld do for fun ' C

at homs with others (If so, with wham‘?) M, P. 8., 0.4, 0.,C.

check (v} T

a) wateh T.V.
b} read

e) colour, draw, cut-out

d) cards or thinking games

e) acfhive games and sports

£) hobbies (sewing, carpentry, etc.)

g) other

# K@ - Kindergarten
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2
25,

26.

6l

In the home do you have: = check {v)

a) paints or crayons

b) pens or pencils

¢) scissors

d} paper {to write on)
e) paste

£) T.V.

g) radio

h) record player

T

i) musical instruments
3) toy(s) ‘
Does your ehild do any work at home? Yes __. Ho

(1f the answer to Ho. 24 is yss),
does he do: (If so with whom?) -

check {v) - Yo F._ . S. O, 0.6,
a) dishes |
b) taking out garbage
e) raming nessages

d) baby-sitting

e) snow clearing or =
grass cutiing ~ ’

£) other

Do you have the following in your home?
a) telephone

b} elock or wateh

A OISR SIONNN.

e) galeizdar'
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' d) refrigerator

e) washing machine  __
£) iron —e
g) toaster
27. Interviewer to gbserve Many Several Few <- Hone
a) decorative crnaments —_— — —
b) lamps ——
¢) piétm.'es‘ —— ——— e
Interviewers Comrents:
28, Interviewer to observe
colour in home |
a) Brightness of Colour Dark Average Bright
b) Variety of Colowr ~ Drab __Average Hueh _____

Interviewer's Comments:




APPENDIX B

TABLE 7

INTERACTIONS WITH CHILDREN OF THE SATISFACT(RY GROUP

Areas of Interaction g 0.0, | Total Hean. .
Who reads to the child 13 o 13 $65
Who tells stories to the child 7 0 7 35
Who taught child to read 3 0 3 .15
Who taught child to print 5 G 5 e 25
Help with Homework 8 ¢ 8 40
Who child agks gquestions of g 1 10 50
Fun activities 7 32 103 5.15
Chore activities 25 o 25 1.25
Total 141 33 174 8,70
HMean 7.05 1.65 | 8,70 :

# 5 - Siblings
C.Ce = Other Children
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APPENDIX B
TABIE 8

INTERACTIONS WITH CHILDHEER (F THE UNSATISFACTORY GROUP

et wssbormeoec s e ey

Areas of Interaction 8 0.C. Potal Hean
Who reads to the ehild 15 1 16 59
Who tells sbories to the ehild 7 2 i «33
"Who baught child to read 4 O ok © «15
Who taught chlild to print 4 L8] 4 o35
Help with homework ‘ 11 0 R S R 3
Who child asks cuestions of 11 L 15 W55
Fun actbivities 62 24, 86 ©3.18
Chore activities 24 5 23 | 1.08
Total 138 36 17 Bkl






