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Public school programmes have been provided for’trainéble mentally
hanaicapped students since 1967. In Winnipeg School Division'No.l; the
programme has evolved into practical, community and work experience
oriented programme. The problem to be investigated was‘the long term
effects of such a programme on the post school 1ife-style of the
graduates.,

School records were examined and a list prepared of all former
students of the programme since 1967. An attempt was ﬁade to locate
as many as possible. From these lists, two sample groups were obtained,
~one (N = 42) mainly from former students who attended Argyle TMH School
and one (N = 29) from former students who attended Prince Charles School.
Two other samples, N = 25 and N = 27, were obtained from group residences
énd ARC Industries.

Interviewé varying in length from one to three hours were
conducted with the subjects. The responses were processed by a
computer using Statistical Analysis Systems (SAS).

The main hypophesis was that there would be no significant
differences in the mean scores of the groups with references to a
‘ variety of components of community integration. The data were also
analyzed on the basis of groups defined by Accommdation. Seven sub-
hypotheses were tested for each grouping. For six hypotheses there
was a significant difference between the earlier graduates and the recent

graduates and the null hypothesis was rejected. For the Accommodation




Groﬁps, there were similar differences between Group A, and those
living in semi~independence and all others.

The study limned the life styles of a large sample (123) of
mentally handicapped people. It identified specific directions for
school curricula. The study has implications for mentally handicapped
people and those who work with them., It supported, in general, the
current directions of the school programme.

The study was limited by the difficulty of obtaining an unbiased
sample of mentally handicappéd people from the community. It was
further limited by being an introductory survey intended to provide

directions for further research rather than definifive .answers.



Chapter I
INTRODUCTION

In 1967 public school education for trainable mentally handicapped
(TMH) students became mandatory in Manitoba. By 1980, the secondary

programme was serving over 160 students,

Background

The Winnipeg School Division No. 1. programme was influenced by
Wolfensberger's concept of normalization. Wolfensberger (1972) stated
that:

‘The goal of such special education ... is to.provide an

education which enables the students to become a socially

competent and adjusted adult, and to make him as

personally independent as possible (p.180).

He continued:

In order to build-up self confidence, facilitate a

handicapped person's growth into adulthood, and combat

alienation from life and his nonhandicapped peer group,

social training programmes which provide varied and

repeated constructive experiences in authentic situations

in the community are indispensible (p.180).

At the same time, and earlier, a complementary trend, an increasing
emphasis on work experience, was influencing special education. Though
this began in programmes for educable mentally handicapped students, it
was soon extended to TMH programmes. Peck (1966), Bitter, Bolanovich,
and 0'Neil (1967), Lance (1968), Barklind (1969), Hubri (1971), Zucker

and Altman (1973) all advocated strongly for work experience and'work

education programmes.




The result of such influences has been the development of a
secondary programme in Winnipeg which has a large work education
cqmponent; It uses community—as—classroom as a systematic and integral
part of its-curriculum; As the students progress through the programme
they spend increasing amounts of time in community settings until,
finally, many of them are employed fulltime in competitive industries.

Each year that the programme has operated, a %ider variety of
experiences outside the school has been provided for the students. The
intent of this approach is to’facilitate student integration into the
community and to provide more options for their independent living in
post-school life.

The philosophy of orientation to the community and to the
principles of normalization (see Appendix B) are evident in discussions
with staff and principal. The programme at Prince Charles School is
directed at the whole child. It is community based and work-experience
oriented. The students! daily routine is largely in the community, not
within the traditional school classroom. However, the question which
must be addressed is the effectiveness of this prbgramme in influencing

the post-school life style of the students.

Work Education Programmes, Prince Charles School

The goal of Prince Charles School, as stated in their programme
description (Appendix A), has been, almost from the beginning, to help
the students to live as independently in the community as possible.
Because the community cannot be simulated in a classroom, teachers have

tended to move the classroom more and more into a community setting.




This has led inevitably to the development of new curricular areas

increased emphasis on some existing areas., In particular, there has

been a steady growth in the work education programmes. At present these

include;

l'

Bus training - This is a general programme, but student
success in this area is essential to work experience in the
community.

Work Assessment -~ This programme is desigﬁed to teach work
routines and habits?! is for all students’ and is done under
simulated work shop conditions in the school setting.

Work Experience —-ARC Industries (see Appendix C) - This is
an initial work experience programme for those who have not
yet learned to use Metro Transit independently. Small groups
learn to travel together on the bus to ARC, as well as to
work in a sheltered setting.

Work Experience ~ Community - This involves those students

who are over sixteen, who are able to use Metro Transit and
whose parents have given permission, in a variety of work
experiences at any number of the over forty work stations
maintained by the school. Placements are individual, unpaid,
and for time periods varying from two to six weeks. The
students are carefully monitored on the job site by their
teachers. They are expected to learn the etiquette and routine
of the work place, to gain practice in appropriate inter-
personal relations, and to develop some job skills. The
students begin by spending as little as half their time at work
sites. . 'As they mature as workers, they spend more and more
time on job sites until employment can be found for them.

Community Integrated Programme - Finding employment for the
students is only the beginning of the long process of establish-
ing the students in a stable employment situation. The ’
teachers work with the students on the job until the latter
have mastered the required tasks, understand the routine of
workday, have established relations with co-workers, etc. The
students also attend evening classes on money handling and use
of community resources. Initially many of the students lose
their jobs, but gradually, as with the normal population, they
mature as workers and settle into a permanent placement at
minimum wage or better. At this point, supervision is turned
over to Vocational Rehabilitation Services (see Appendix C).



As the work education programmes evolved, the school discovered
first, that the students made enormous progress when forced to manage by
themselves in the community and secondly, that the school was beginning
to rely on the work stations to teach too many things which should not
have been the responsibility of the work stations. This led to the
development in 1979 of a much more formalized and systematic programme
of exposure of the students to the community and its resources., The

first draft of this curriculum is in Appendix G.

Statement of the Problem

The problem requiring investigation is the long~term effect of this
programme on the post-school lifestyle of students. Because the
programme is addressed to the whole child, such facets of life styles as
vocational placement, recreational and leisure skills, independent living

skills, money awareness, and autonomy of the individual are open to study.

Purpose of the Study

The purpose of this study was to attempt to assess whether there
were differences in levels of functioning between recent graduates of
Prince Charles School and graduates of the Winnipeg School Division No.l1.
programme for trainable mentally handicapped students who were older than
25 and who had had little or no work experience in their school programme.

It attempted first, to identify students' levels of competence in
the various areas of community living and then to relate this information
to the various school programmes which had had different philosophy and

styles. 1In addition, the study gathered information about two other



groups: of mentally handicapped people who had not been in the Winnipeg
School Division No.l, in order to make additional comparisons with the
recent graduates on levels of functioning. Recommendations for future

programming were offered.

In this study, degree of community integration was defined by
scores derived from rating involvement in or performance of independent
living skills, vocational activity, community awareness skills, money
skills, recreational and leisure skills; and an assessment of individual
autonomy.

On these ratings; it was hypothesized that no significant differences

in the following groups would be found:

people over 30, mainly working at ARC Industries
who never attended Winnipeg School Division No.1l.
(older non-graduates). '

Group I

Group 2 - people under 30, mainly working at ARC Industries
who never attended Winnipeg School Division No.l.
(younger non-graduates).

Group 3 - people under 30, who attended Prince Charles or
Argyle Schools, but who have had little or no
work education (early graduates).

Group 4 - people 25 and under who attended Prince Charles

School, and who have had extensive work experience
training (recent graduates).

During the interviewing process, another means of grouping-
residential setting, seemed to be important. As a result, a further
hypothesis was tested: there would be no significant differences in

the community integration scores among:




Group 1 - those subjects living with parents or in a familial
setting, for example,. foster home, small board and
room situation (family groups).

Group 2 - those subjects living in a group residence for
mentally retarded adults (residence groups).

Group 3 - those subjects living in an independent or near
independent setting, for example, two men sharing
an apartment with occasional supervision and
assistance (apartment group).

" 'Significance of the Study

Prince Charles School claimed to offer a programme which provided
the "varied and repeated constructive experience in authentic situations
in the community"”, prescribed by Wolfensberger, (1972~ p.180) and an
extensive developmental work education programme intended to facilitate
the integration of the student into the community. The major issue of
this study was the congruitybetween what the school claimed it was doing
and what it was actually doing.

The information from this study permitted development of profiles
of post-school life styles of different groups of mentally handicapped
adults. If the school were delivering the programme it claimed to have
been, it would have been reflected in a more normative profile for Group 4,
the recent graduates. If the null hypothesis was acceptéd, then the
school must examine its programme, approach, and philosophy in relation to
the needs of graduates. It would have to change emphasis where necessary,.

develop new programmes, revamp, or drop those programmes which were shown

to be ineffective.




" Limitations of the Study

This study had a number of limitations. The four sample groups
were not camparable in a controlled laboratory sense; The two groups
selected basically from ARC Industries and residences for mentally
handicapped people were biased by the preselection of their programmes;
that is, any adult handicapped person who was well integrated into the
community would not have been using the services of the workshop or
the group residences. The purpose in including these two groups was to
compare their life styles with those of the other groups.

The data-gathering pfocedure may have been limited because inter-
views were conducted during the vacation season. Though more intensive
interviews would have been useful, the time required by the present
interview format seemed to be as much as the subjects were prepared to

give.

Definition of Terms

1. Trainable Mentally Handicapped (TMH) referred, in Winnipeg School
Division No.l, to students with an I.Q. of 50 or less, and whose deficits
in adaptive behaviour were such that they seemed to function Within this
range. Admission to TMH programmes was by referral only through the Chila
Guidance Clinic., The same admission standards were applied to all
students of Argyle and Prince Charles School.

2. Secondary TMH programmes referred to the programme for TMH students
who were 13 years of age and older. Students were permitted to remain in
school until age 21, or beyond in special cases. This allowed for contin-

ued staff involvement in a job placement until it was stabilized. The




programme began at Argyle, but was subsequently moved to Prince Charles.
3. Educable Mentally Handicapped — In Winnipeg School Division No.l,
to be classified as Educable Mentally Handicapped (EMH) a student must
have:

1. had an IQ of less than 80

2. been consistently underachieving normal agemates academically

(by two years of more) .
3. been functioning close to a basic literacy level.

The secondary students were enrolled in the Developmental Education

Occupational Skills Programme.

4. "The school' means Prince Charles School.



Chapter II

REVIEW OF RELATED RESEARCH

General Follow Up Studies

Studies of post programme placement of mentally handicapped

people are numerous. McCarver and Craig (1974) in the International

Review of Research in Mental Retardation describe three main types of

studies:

1.

Prognostic studies which attempt to delineate the
variables which predict the success or failure of
the post institutional placement.

Simple follow up studies which merely attempt to
describe how "they are faring" in the community.

Comparative studies which attempt to compare the
retarded person's achievement in the community with
that of some other comparable group.

This study falls between a simple follow up study and a comparative

study, because, as McCarver and Craig suggest, it is almost impossible

to identify comparable groups.

In

1972, Cobb published an analysis of the relevent literature.

Some highlights of these studies as reported by Cobb are:

...success or failure is not simply inherent in the nature

of the individual but is a result of interactions amongst
at least three variables, the properties of ‘the person,
the environmental interventions (training or education),
and the societal accommodations (p.1).

Retardation is seen not as a cause of anti-social behaviour
but as one of the concomitants of social and economic
deprivation (p.7).




Kolstoe and Shafter (1961) point out that "employable retarded
persons'..,..possess a wide range of occupational and social
skills, personal characteristic¢s including appearance, habits
of work and the like (p.10).

The chief difference that Fernald identified between those who
succeeded and those who failed to make a satisfactory adjust-
ment was in the amount of supervision provided by family and
friends (p.15),

Success in employment was reported to be related to personal
appearance, social acceptability and work efficicncy (p.24).

The retarded group had more difficulty finding jobs, changed
jobs twice as often, married less frequently and lived in more
substandard homes (p.24).

Appel and his associates (1965) at the New York Training Centre
found that ability to hold a job for six months {g a better
criterion of success than ability to get a job initially (p.25).

Psychologists, educators and parents may gain encouragement
from the knowledge that many children whose test scores and
academic performance suggest mental deficiency develop into
self-sufficient and desirable citizens as adults (Charles, 1953)
(P.35).

O0f particular relevance is Saenger's study (1957) of 520 retarded
adults with I.Q?s’of 40 to 50 in New York City.  Cobb (1973
reported that Saenger found that the retarded were more often male than
female,and most frequently the youngest child. Cobb Summarized:

The findings, therefore, that without supporting gervices
a considerable proportion (27 percent) of the moderately
retarded were finding employment, making adequatc sgocial
adjustments, moving about with some independence in the
community furnished a basis of genuine optimism voncerning
the possibilities for the habilitation of this group,
Equally obvious, of course, are the negative aspucts.,..
the evidence of loneliness and idleness and a drifting
solitude in lives of so many moderately retarded adults,
conditions which the provision of educational, suocial and
occupational services could greatly alleviate (p,54).
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Blessing (1972) did a follow up study of former TMH students. He
found that, éleven years later, 72 percent as opposed to the earlier
15 percent of the subjects were involved in community programmes, and
few parents had made realistic future plans. The subjects' strengths
were in such skill areas as mobility, self-care, and personal
adjustment; weaknesses usually were specific areas such‘as shopping,
reading, and the use of money.

S;anfield (1973) interviewed parents or guardians of 120 former TMH
students. The purpose of his study was "to gather information which
might reflect on the quality of community life experienced by the
moderately retarded adult after graduation" (p.549). The five areas of
- this study were vital étatistics, school history, work and post school
habilitation programmes, life at home, and life in the community. Ninety-
four percent of the subjects were living at home. Only 48 percent were
in a sheltered workshop programne, 80 perceﬁt earned less than $10.00
per week. No graduates were self supporting, three worked part time,
one earning $55.00 a week. Two graduates worked in family businesses,
one earning $10.00 per Week, the other $300.00 per month. Thirteen of
the graduates were in an activity centre and 44 were in no programme,
mainly, parents said, because of degree of handicap or lack of
transportation.

Ninety-four percent of the parents reported that their son or daughter
could care for his/her personal needs, but 56 percent never left them
alone for more than a very short period and 21 percent never left them

alone at all. Most activities at home were of a solitary nature,
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- such as watching television, listening to records, or looking at

magazines, bﬁt for the 52 not in a workshop these were their major

daily activities. 'Many parents felt that if their child could learn

to read and compute that employment and independence would follow'(p.550).
Only 10 percent of the graduates ever left their immediate

neighbourhood to travel about the community at large and 40 percent

never '"went unescorted beyond the front yard of their homes"(p.550). Only

'23 percent of the graduates had friends to visit. 38 percent of the

graduates participated in such segregated activities as bowling and

dances. The average amount of time spent was less than 6 hours a

week énd 37 percent spent no more than 2 hours a week. For 62 percent

" of the sample there was virtually no social life beyond the family.

Birenbaum and Re (1979) reported on a four-year follow up study of
residents of a large commuﬁity residence. The study is interesting as
it defines use of tﬁe community as a facet of integration inté the
community. These researchers also attempted to obtaip some measure of
the autonomy of the individual in terms of choices and control of their
own behavior. The authors point out that a routine of sleep, work,
passive entertainment such as watching television ié not too different
from that of anyone marginally employed or under?emplbyed. Most
important is the reminder that "discretionary income for people on
public assistance limits outings or the appropriate apparel for
enjoying public places in a respectable manner" (p.329).

Edgerton's The Cloak of Competence (1967) is a fascinating
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anthropological study of the '"every day lives" of mentally handicapped

people. A recurring theme of the book is the need "to pass', that is

to appear normal. A second theme is the efficacy of a friend or sponsor
in the community. Edgerton makes the point that the needs and concerns
of these people are the same as anyone's ~ ajob, that is, a living, a
family, leisure time and acceptance by the community.

Edgerton and Bercovici (1976) reported on the same group 12 to 14
years later. Using their clinical judgement, the raters placed the
subjects in categories of better, the same or worse with respect to
community adjustment. The two basic criteria were social competence and
independence as reflected in such general considerations as economic
security, relative independence, social participation, lack of antisocial
behaviour, enjoyment of leisure timevactivities, sexual « marital adjust-
ment, and feelings of stigma, These criteria appear td parallel the
vocational, recreational and leisure, and autonomy aspects of the
present study, Edgerton and Bercovici believe that the impact of the
stigma of retardation had lessened, hence lessening the need for
benefactors, and that another 12 years of experience in the community‘
had reduced the need for assistance with daily or occasional life problems.

The group's employment level had decreased but the authors felt thét'
work was no longer seen by the subjects as essential to their self image.
In fact, the subjects seemed to have "relegated work to a purely instru-~
mental role" and their lives were, inbthe main, more pleasurable and
varied" (p.493).

Egerton and Bercovici suggest that researchers' criteria of
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adjustment emphasize '"competence and independence while the retarded |
persons themselves emphasize personal satisfaction', These authors
suggest that an additional challenge to consider is:

if normalization is taken seriously, then we should listen
to retarded persons when they tell us about their lives (p.496).

' Canadian'FOIIOW'Up‘Studigs

Elkin of Saskatchewan has spearheaded much research. His research
is done from "a social system perspective! which:

sees the problem of limited intellectual ability as
much more than a reflection of a defect inside the
individual, The society's response to the individual's
mental retardation becomes a crucial component of the
"problem" (1976, p.3).

He suggests that "defective programmes" may be more of a problem for
the retarded than "defective learning" or ‘defective behaviour",
Elkin's fourth study (1967) revealed that most of those released
to the community from institutions were;
living in economically and socially impoverished
circumstances, Approximately one third were unemployed,
while almost one half earned less than $25,00 per month as
employees of sheltered workshops. Without social assistance
and support from parents or relatives, the majority would
have lived in even greater distress (p.2).
The subjects of this study would have been classified in the educable
mentally handicapped range.
Regardless of their abilities, skills and other personal
characteristics, most of the retarded were excluded from
meaningful participation in the community's economic and
social life, In essence they were victims of economic

and social deprivation (p.2).

In a 1968 study Elkin showed that most retarded individuals
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living in the community are tied to a poverty level income, Most lived
on social assistance, and even those in competitive employment

received far less than minimum wage. Most of their income went for
food and shelter with little or no discretionary spending possible.

A 1969 study confirmed that deeply rooted attitudes to "stupidity"
are the basis for rejecting and exploiting the mentally retarded.

The problem for the retarded is made even more difficult

when limited intelligence is used as a basis for denying

basic human rights and rationalizing inadequate community

services (p.5).

Elkin addressed many key issues in this study. Attitudes of the
community, economic limitations on community participation, and his
approach to mental retardation are all reflected in the present study
of post school styles.

Hanrahan and Lusthaus (1980) asked the question "What is the
quality of life of retarded persons who are living in the community?" P.7).
They defined quélit& of life according to the principles of normalization.
They interviewed 24 clients in their homes who had completed a course
designed to teach them independent living skills, help them secure
independent living settings and which provided them with follow up
services in these settings. The average age of this group was 27.2 years,
the mean I.Q. was 64.3. All of the group were in some type of independ-
ent living setting.

Almost all of the group had adequate furniture plus such items as
televisions and stereos. Only 25 percent had paid for these items them-
selves. Only 8 members of the group were working at minimum wage or

better, and 2 were recently unemployed. Most of the rest lived
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on welfare. All seemed.able to manage a bank account and 14 had
savings. When presented with the list of normative activities used
by Birenbaum and Re (1977), this group was found to be more active.
Fourteen had travelled outéide Montreal at least twice in the past year.
Eleven had had minor skirmishes with the law. They perceived their
biggest problem as "getting along with people'.

Hanrahan and Lusthaus (1980) felt that tha living conditions of
most of the subjects were indeed image enhancing, that their quality.of
life was acceptable in terms of use of community resources. However,
these aspects of their life, reflecting essentially their middle class
backgrounds, were counter balanced by their low level of employment and
poor financial resources and prospects.

Though their social lives were quite active, most of their social
contacts were either with members of their families or with other
subjects of the study, that is, they existed as a separate and cohesive
sub culture, Lastly, Hanrahan indicated that the subjects viewed being
able to make their own decisions as the best thing that had happened to
them.

Two important studies are the work of Lambert of the University of
Toronto. The first (1974) was a study of living conditions of 454
retarded adults in Ontario. Many of the same variables are used in or
reflected in this study. This often cited paragraph sums up this study:

Preparing this report was a depressing, heart-breaking

experience. Loneliness, isolation, dependency were but

a few of the characteristics of the retarded adults we

studied. Many were leading desperate lives as were the
people with whom they were living. Most had been set
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apart and forgotten by society, since they had been

unable to measure up to the stringent and unfair

standards society imposed upon them. Yet fully half

of those we studied were no more than mildly retarded.

Fifty percent were aged 30 or younger. And three -

fourths were living with one or both of their parents (p.3).
Lambert reports that, except for personal appearance and cleanliness,
the subjects displayed tremendous need for assistance in all
measures of adaptive behaviour. Almost three fourths of them depended
on others for transportation outside their home. Only one quarter were
working. Others found the sheltered workshop too simple and the
competitive labour market too hard,

Most of the subjects were living at home but most of the families
were getting little or no assistance with the job of caring for the
subject. Lambert took some measure of the role played by helping
agencies and found them sorely lacking. Compounding this was evidence
that the least needy received the most help.

In 1977 Lambert and Kent did another study to differentiate between
the characteristics of users and non-users of workshops and make
recommendations for future programming,. They followed up students of
former TMH school programmes and interviewed 242 people who were still
in the same communities nine years after leaving school. The mean age
of the sample was 23,2, and there were three times as many men as

women. The living accommodations of this group were similar to the

first study, except that more were in the new group homes.



Most were working in the workshop, 57 percent earned less than
$10.00 per week and only 34 earned over $60.00 a week. Of the 76
people who had worked previously, only 10 of the former users had
jobs in contact with the community, while all 16 of the non-users
of the workshop had jobs in the community. Only 65 percent of the
study group were working, and most of them were at the workshop.
Lambert and Kent noted that '"there is a small groué of parents who
appear to be satisfied with the inactivity pf their son or daughter;
the lack of encouragement contained in such a milieu obviously is
harmful to the continued development of the graduate" (p.23).

The authors identified a variety of independent living skills.
The subjects'performance varied according to living accomodations with
those living away from home having the highest scores.

Lambert and Kent concluded that in this study there -was an

extremely small number of people who could be characterized as successfully

integrated" (p.38)

Community Living Skills

What constitutes successful community placement or integration
could well be a study in itself. For this study the components of
community integration wewe considered to be independent living skills
(laundry, food, grooming, housekeeping), money skill, community
awareness (mobility), recreational and leisure skills, autonomy, and
vocational level. The following studies contributed to or reinforced
this concept.

Brown, Falvey, Vincent, Kaye, Johnson, Ferrara-Parrish and
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Gruenewald (1979) argued that all Invidual Educational Programmes
(or: curricula) for severely handicapped persons be based on exactly
what must be taught for living in the least restrictive post-school
eﬁQironment. They define the domains to be included as domestic,
vocational, recreational—leisuré, general community functioning, and
interactions with non-handicapped persons. They also placed strong
emphasis on the concept of age-appropriateness.

Brown, Hamre-Nietupski, Lyon, Bromston, Falvey and Gruenewald
(1978) have developed extensive inventories of settings in which inter-
actions can take place between handicapped and non-handicapped peers.
These lists may also be used as a detailed guide for life skills,
community awareness skills, and activities.

Hamre-Nietupski, Ford, Williams and Gruenewald (1978) have develop-
ed lists of isolative and non-isolative activities to assist teachers
to encourage activities which reinforce interactions with others. An
extensive list of independent living skills was developed as part of

their Sex Education and Related Home and Community Functioning Skill

- Programme. Some of these skills were directly incorporated into the
survey for this study.

Halpern, Raffeld, Irvin, and Link (1975) discussed measuring social
and prevocational awareness in EMH secondary students. The instrument
used was the Social and Prevocational Information Battery. Of relevance
is the overlap between the community integration as defined in this
paper and the subtests titles: Purchasing, Budgeting, Banking, Job

Related Behaviours, Home Management, Health Care, Hygiene and Grooming.




The authors saw this test battery as of use to teachers in planning
curriculum.

In a later article, Irvin, Halpern and Reynolds (1977) discussed
the adaption of the test for use with TMH students. Again its use as
a source for curriculum and an evaluation of programme was put forth

Stacy, Doleys, and Malcolm (1979) provided social skills and
assertion training to eight previously institutionalized residents of
a group home on the premise that the absence of appropriate social
skills minimizes the likelihood of positive social encounters and is a
reason for failure to integrate into the community. The authors were
able to demonstrate the benefits of such positive (situation) and
negative (situation) assertiveness training and that it could be
generalized over time and place.

In a study of group home residents, Polivka, Marvin, Brown, and
Polivka (1979) discussed some of the characteristics and skills needed
for independent living. These included personal hygiene and self-care
skills. They suggested that only 40 percent of group home residents
could manage their own transportation and leisure time and shop, either
on their own or with assistance. (An intriguing section of this article
dealt with the number of services which residents did not need and got and
which they did need and did not get.)

Boyan (1978) defined independent living skills through fifteen
different skill areas, all of which wereat least superficially covered
in the present survey. He pinpointed such key items as mobility and
use of the telephone. His thesis was that teaching independent living

skills to mentally handicapped adolescents and adults is crucial vet
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may require years of careful programming. It must be balanced with

vocational training early in a person's training or education.

Work Education

As the school has discovered,there are many facets to work
education. Rusch . (1979) wrote about social/vocational survival
skills which included such items as "managing one's'activities... and
communicating basic understanding of directives to continue or
discontinue and activity" (p.l143). He indicated that "the ability
to communicate basic needs, participate, and move safely about the
shop were listed as the three most agreed upon behaviours insuring
surviﬁal" (p.144) (on the job). The important point was that such
skills could be taught on the job site. "Essentially, the adults
wishing to become employed may need to be trained to produce, attend,
manage time, and socially interact at behavioural levels approaching
those levels existing within the potential ﬁlacement setting" (p.144).

Becker (1976) did a survey of work study programmes for retarded
students which showed that trainees.were assigned to 185 different jobs.
The main training areas were janitorial training, dishwashers and busboys. -
Job placement was usually at the unskilled and semi-skilled level.

The most serious problem encountered by work coordinators was
lack of time to enhance their programme and “to give guidance and
counsel"” to the on-the-job trainees.

One of the major findings of a post school adjustment study by
Brolin, Durand, Kromer and Muller (1975) was that though EMH students

had many vocational adjustment problems, those who had had a work study
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programme made relatively better vogational adjustments.

Margolit and Schuchman (1978) documented a similar result when
they compared the adjustment of students placed directly into work and
of those in a work study programme. This programme stressed the role
of the teacher on.the job site;

Redding (1978) compared the life adjustment patterns of retarded
and non-retarded low functioning students. The EMH students had
participated in a prevocationally oriented programme which featured job
placement on campus, in sheltered workshops, or at menial employment"
(p.368), the non-retarded in a Cooperative Work Training Programme.

The CooperativeFWork Training Programme was an effort to maintain
potential drop-outs in school, The data was collected by interviews
with the students. The Cooperative Work Training students did better
in level.of employment, salary, length of time on job, were more
independent, paid more for housing than did EMH students. Thé
Cooperative Work Training students, in every aspect, had a better
employment and financial life adjustment rate.

Even so the EMH were similar to the other group in many ways, and
both reported a "dearth of participation in social organizations and
an inability to report leisure time activities" (p.368). Redding felt
that both programmes had neglected the important cirricular concern of
preparing students for post school social and recreational adjustment"
(p.368).

Welman, Hall, and Koehler (1979) described Project Employability.

Their experience paralleled the school's Community Integrated
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Prograwmnme, They fecognize the need to have a teacher advocate on

the job site to do the initial task training, to work with employees
and employers as well as the subject., They, too, recognized that this
process works in terms of establishing trainable wmentally handicapped

people in employment.

Curriculum

Many aspects of pregramming are peculiar to TMH programming. For
example, Switzky, Rotatore, Miller, and Ferguson (1979) pointed out the
dangers of strict adherence to normative development sequences which may
not be valid for the severely handicapped. The authors support Brown
et al (1976) in their advocacy of curricula which satisfy the "criteria
of ultimate functioning™. On the other hand the authors recognized

that it is essential to know which behaviours in a development sequence

are sine qua non for acquiring a particular skill identified as necessary
to the ultimate:functioning of the handicapped person. An example of
this apparent anomoly is teaching the students the use of money. The
ordinary prerequisite counting skills may not be possible for the students
to master. What is feasible is the use of calculators to short circuit
this developmental sequence.

An understanding of money is crucial to the individual's survival
in the community. Barrett, Relos and Eisele (1974) make the point that
;t may be crucial to vocational placement. They compared the attitude
to and knowledge of money of two matched EMR groups. Mastery of the
concept of money seemed to differentiate between those who succeeded

vocationally and those who did not.
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Orr (1977) used a fictitious weekly paycheque as a device for
teaching numerous crucial money skills. Bellamy and Buttars (1975)
developed a structured programme for teaching money skills which
reinforced academic skills.

Hirshoren and Burton (1979) dealt directly with the problem of
teaching academics. While admitting that there exist technologies
which would permit TMH students to make much more ﬁrogress in academié
skills they questioned the value of concentrating on these techniques to
the exclusion of vital independent living skills.

Bus traihing is an integral part of Prince Charles School's
curriculum. Laus (1974) described a programme which, like the school's
featured meticulous, structured training in the use of public transport-
ation systems. The advantages of‘orientation énd mobility training were
summed up in terms of benefit to the growth and independence of the
students and of the cost benefits of bus training to the school system.
For them, too, it was a self supporting project.

A frequently expressed concern (Lambert, 1974; Elkin 19763 and
others) is the use of leisure time by the mentally handicapped. This
issue was systematically addressed by Day and Day (1977) in an article
dealing with many of the problems inherent in teaching recreational and
leisure skills to MR students. They differentiate between active and
passive activities, and are cognizant of the tendency to lapse into
isolative activity (watching television) of many mentally handicapped
people (and their caretakers). Day and Day developed instructional

sequences and worked at generalizing the skills to the home environment.
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They concluded:

If educational programmes are to affect the quality of life
for the moderately retarded then instruction in the
constructive use of free time is essential. Leisure skills
are deserving of the same time, energy, and creativity as
is devoted to instruction in self help and academic skills
(p.131).

Stephan (1965)wrote a curriculum for TMH students at Kinsmen
School (see Historical Development of TMH Programmes in Winnipeg p.31).
One of the goals of this programme was:

to make them economically useful, independent, and self~

supporting members of the community to the degree of their

abilities, able to live a life with an enriched and more

purposeful meaning (p.1).

Fifteen years later, though it is no longer acceptable to use the

. term "make them", the intent of the goal is still valid, and comparable

to the current goal of Prince Charles School.

The Body

Today body language is a popular form of psyéhology which éan reveal
such esoterica as whether the interviewer will hire the interviewee or the
"leerer" will get the "leeree'.

That Wolfensburger appreciated the power of body language is evident:

- The normalization principle demands that a person be
taught not merely to walk, but to walk with a normal
gait; that he use normal movements and normal
expressive behaviour patterns; that he dress like
other persons his age; and that his diet be such to
ensure normal weight. Too often. we may content our-
selves to teach a handicapped child to walk, but we
may be relatively unconcerned when the child developes
a quite preventable idiosyncratic gait which elicits
or reinforces a perception of deviance (1972, p.33).
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Sherrill (1980) cited literature addressing the posture of
mentally retarded people, documenting the increased incidence of
posture related problems in this population as opposed to the normal
population, and analyzing the types of problems and proposing methods
of treatment. The need for concerted efforts to programme for this is
evident:

Repeatedly mentally retarded citizens are identified and

labelled from considerable distances by their deviant

standing and walking postures. They can be spotted across

the aisle at the supermarket or far down the street, even

from the rear view, and often opinions about their

competence probably are formed by the observer before

first hand contact is made (p.135).

That this is not a simple project is recognized:

The improvement df_posture, however, demands continuous

monitoring and reinforcement by all school persomnel,

parents, and significant others (p.137).

Another area for concern which will be evident from this study
is "obesity". Numerous programmes, with varying degrees of success,.
have been attempted with the students at Prince Charles School. Gumaer
and Simon (1979) described a successful programme run by & school
counselor in cooperation with classroom teachers and parents. The
reason for their concerns was summarized:

Social adjustment both within the schools and society at

large can be an extremely painful process for the mentally

retarded student. An obese retardate may face an even more

difficult time in being accepted socially (p.106).

Attitudes

Community attitudes to acceptance of mentally retarded people have

been the subject of much research. Elkin (1976) did an informative




analysis of community attitudes to the acceptance of mentally handicapped

people in the community. The perceﬁtages in the following table are

those people who predicted that three out of four people would accept

mentally retarded people in particular situations: (p.70)

" Table 1

Situations and Social Distance

Babysitting their children

In the same classroom as their children

Playing with their children

In a special class in the same school as their children
Deli&ering newspaperé

As an attendant at their regular filling station
In the produce department of their favourite supermarket
As a helper in their favourite restaurant

As a fellow worker

Living next door with friends or relatives
Living élone next door

Living next door in a group home

Using the library

Attending the same church

Atténding the same theatres

Shopping at the same department store

Using the same recreational facilities, e.g. pool
Sharing transportation in a car pool

Eating at the same restaurant

Attending the same social events

Drinking in the same beverage room

Belonging to the same service club

Being invited to the same parties

33
64
61
52
38
35
25
51
27
15
76
73
70
68
54
45
43
37
34
24
20
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This bleak éicture was not contingent upon the interviewee's
knowledge of, or contact with, mentally handicapped people. In fact, the
inference which may be drawn is the less personal the contact or
involvement, the more acceptable mentally retarded people are. This was
confirmed in Kastner and Repucci's study (1979). However, these authors
continued that their study and others supported a major part of the
rationale behind community integration: 'that the‘experience of living
in the community with retarded people promotes more positive attitudes
toward them" p.143. Perske (1977) summarized a symposium on the
quality of life of mentally handicapped people by stating that '"Seeing
and relating to retarded people in every day community pursuits is the
best education for the public (p.21)".

Parents attitudes to normalization have a similar dimension to
community attitudes to mentally retarded people. Normalization is
excellent as an abstract theory but has definite limitations when
applied to their own child. Ferrara (1979) studied this phenomenon,

In her article she cited numerous studies detailing the overprotective
attitude of parents to their handicapped son or daughter. She high-
lighted a too frequent problem (cf Lambert, 1977 p.23):

These studies indicate that parental attitudes cannot

only influence children's behaviour, but can, in fact,

undermine the acquisition of behaviour skills identified

by legislators and professionals as being desirable (p.147).

She suggested that before their child was involved in any such programme,
training programmes were essential for parents who were in conflict with

the concept of normalization. A further dimension to this study,

again explained by distance from the problem was the conclusion
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that parents of TMR children were more accepting of normalization
activities than parents of EMR children; that is, the former were less
likely to have their children involved in assimilation programmes and
therefore viewed normalization in more abstract terms.

Stewart (1977) surveyed employers' attitudes in Baltimore. He
found that the employment climate for mentally handicapped people was
most favourable in clerical, foqd services, custodiél, service stations,
and upholstery areas. Many employers were looking for employees with
good working habits rather than technical skills and this attitude

would provide a more postive climate for employment of the handicapped.

Autonomy

Gunzburg, in his forward to Habilitation of the Handicapped (Rosen,

Clark, Kivitz 1977),dealt directly with a challenging problem in
programming for mentally retarded people:

Thus, at long last, attention focuses more steadily on
that one area, which is responsible for the driving
force necessary to make a person want to use his limited
intelligence, to overcome difficulties, to direct his
actions, to make a deliberate choice, and to take
responsibility for himself (p.vii).

In aésessing what has been done so far in the field of habilitation,
Gunzburg continued:
..Et still ié too much like teaching a great number of
"eircus tricks" attracting some admiring attention in
the arena of the big wide world but not really satisfying

the performer himself (p.ix).

The authors of Habilitation of the Handicapped cite Gunzburg

and Gunzburg (1973):

Personalization refers to the development of the mentally
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retarded individual as a personality, including the

expression of individual tastes, desires, choices and

decisions (p.119).

Gunzburg (1968) is quoted again by Esgrow (1978) in an article on
placement and follow up:

Social competence is manifested by the extent to which the

individual is able and willing to conform to the customs,

habits and standards of the behaviour prevailing in the

society in which he lives and by the degree to which he is

able to do so independently of direction and guidance; and

by the extent to which he participates constructively in

the affairs and conduct of his community(Gunzburg, 1968, p.15).
The theme of Esgrow's article was the need for long term follow-up of.
a client, based on the client's needs, not the need of the counsellor
for closure.

Sandys (1978) described a Montreal project designed to teach
mentally handicapped people to live and work in the community. In her
article she addressed some of the issues of the rights of the individual
and the responsibilities of the counsellor. . She pointed out that there
may be a clash between the counsellor's values and the client's values:

Thus while it may be justified to encourage an individual

to take reasonably good care of his apartment, even very

poor housekeeping is no justification for assuming that

.an individual cannot get married, as long as the other

partner is willing to live in a messy apartment (p.15).

A further concern was that as the client progressed toward independence,
he/she might decide a counsellor was no longer needed when in fact ome
was. This may have been a comment on the type of intervention

provided by the counsellor, but in any case requires constructive

action. On some occasions the client must be allowed to face the

natural consequences of his undesirable behaviour so that he may learn
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and grow.
Perske (1977) in discussing the implications of normalization said:
The choices, wishes and desires o% a retarded person should
not only be considered, but respected .... Above all, it

means giving retarded individuals the respect of others in
their attempts to achieve self-determination (p.5).

Interviewing Mentally Handicapped People

The respect due mentally retarded people demands that they be
consulged when they are being studied. Lambert and Kent (1976) and
Elkin (1976) and Hanrahan and Lusthaus (1980) have all made use of
this technique. Such minor discrepancies as they found are beguiling
and in line with the parental attitudes previously reported, that is,
.the graduates were more likely to report that they were capable of
doing things in the larger community than the parents were. On the other
hand, the parents were more likely to report that the graduates were
capable of such household tasks as preparing their own meals than were
the graduates.

Sigelman, Schoenrock, Spanhel, Hromas, Winer, Budd and Martin
(1980) did a comparison study validating the responses of the handicapped
person with an informant. Though the authors were concerned about the
tendency of retarded persons to be yeasayers, they reported:

... the overall pictures of the group that emerged from
client data and informant data were often highly similar(p.485).

These results are in agreement with the findings of the current
stﬁdy. When the information gathered in an interview was corroborafed
with parents, house managers, files, teachers, social workers, the

accuracy of the data provided by the clients was striking. So few




changes had to be made that it was difficult to find purpose in the tedious

cross checking process.

Historical Development of TMH Programmes in Winnipeg

An unsigned article in a file from the Winnipeg School Division No. 1's
former Special Education Department indicated that classes for TMH
students were operated from 1928 to 1948. They weré called Occupational
Classes, their aims were to train the students in good personal habits
and social skills as well as the tool subjects where possible. One
advantage was seen to be the "withdrawal of problem children from
ordinary classrooms, permitting an improvement in the work of the
latter and allowing for larger classes".

These classes disappeared in 1948, and the only educational
programme available was through the Manitoba School for Retardates,

a residentiai facility ovef 50 ﬁiles from the city.

In 1953 a small group of parents organized what they saw as the
first class in Winnipeg for trainable retarded children. By 1956
there were eight half-day classes héld in a church basement and at the
YMHA. In May.1957, the Kinsmen School was opened. Operations were

funded in part by per capita grants from the provincial and municipal

governments,

In 1967 provision of public sichool programmes for TMH students
became mandatory. The division established classes where it had room.
Argyle, an erstwhile elementary school, became  thé setting for five
secondary classes. In 1970 four more secondary classrooms (junior

high) were opened in what had once been the School for the Deaf and



33(
was to become, with an extensive addition, the new Prince Charles
High School for Trainable Mentally Handicapped Adolescents. By the
time the new high school was officially opened in 1973, the division
had already renovated wings in Montrose and Robertson Schools for the
elementary students. Currently, the overflow in Prince Charles is
moving into classrooms in two regular high schools. The long term

goal is to integrate the total programme into regular high schools.

Preliminary Studies

In an unpublished paper, Sarson (1974) attempted to determine the i
post school placement of secondary TMH students who had left the
- programme since 1967 (Table 28~ Appendix).  There were 104 students
ﬁho had attended either Prince Charles or Argyle School. Tﬁey were
all born between 1950 and 1958.
of interest is the disproportionate number of males both in the
sample and staying ét home. The former may be a reflection of.data
which suggest that more males than females are brain damaged for
whatever reason (for example, Saenger 1957 in Cobb 1972). The latter
does not reflect Department of Labour statistics indicating a greater
percentage of males than females in the labour férce. At that time 63.5
percent of the total group were in some vocational setting amd 4.8
percent were in competitive employment.
A further study was done to assess the current situation (Sarson
1980) for all graduates and non graduates of the system. Table 29

(Appendix) outlines the 1980 setting for nearly the same group as

Table 28 Nine students who had attended Prince Charles are excluded.
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While this difference in the groups limits the validity of comparisons,
the 91 percent overlap makes them highly suggestive. By 1980, the per-
cent in vocational settings was only 46.2 percent. vMany were no
longer at ARC Industries (the sheltered work setting) or at its
subsidiary Kinsmen Vocational Centre. From what information is avail-
able, it cannot be concluded that they moved into competitive employment.
Many of them did seem to have returned to the comﬁunity from Manitoba
School.

Table 31 (Appendix) gives the same information for all former
students of Prince Charles School. These data are presented in a
slightly different form: graduates and non-graduates are differentiated.
The prognosis for students who remained in the programme till graduation
was bright - 74.9 percent were in a vocational setting,‘21.4 percent were
in competitive employment at minimum wage or better, a further 7.1 per-
cent, although currently unemployed, had worked in the regular work force
long enough to collect unemploymentvinsurance benefits, and would be
assisted into employment again.

0f the non-graduates, 44.9 percent had moved to other programmes
whiéh would have been responsible for their post schoel placement., For

the rest, the picture is bleak. Nearly a quarter of this group were at

home, in no programme or attending a drop in centre less than six hours

a week. Except for two with fragile health, and one who was pregnant,

all were at home because their parents insisted that this was what they
wanted (cf Lambert and Kent 1977). These parents were usually older,
often retired, and had not supported the school's programme though several

of this group were perceived by the school as employable.
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Another nine non-graduates (and two of the graduates) were what is
described as "on the streets'. These students had chosen not to work.
They were "street smart', had excellent community awareness skills, and
enjoyed their present life style immensely. At least seven of this group
had had some skirmishes with the law. All but one were second generation
welfare recipients. Nevertheless, Perske, (1977), Sandys (1978) and
Cunzburg (1973) would require that the choices of this group be accepted
even if not valued by society at large.

The thirteen subjects who were then in the Manitoba School were
examples of the community's failure to provide help when needed. All of
them were there because there was no other alternative in the community.
Four were emotionally disturbed, five had demonstrated anti-social
behaviour, that is, constant thievery or promiscuous behaviour, two had
been returned to the institution as unable to adjust to the community
residence, three had been the victims of family. crisis, one had had the
misfortune of tﬁrning eighteen (adult services did not provide the special
group home care he needed).

Another group about which the school must concern itself is the
Indian Metis population (Table 30 - Appendix).n 0f this group, 45.2 per-—
cent had returned to the reservation, 6.5 percent had graduated and were
at ARC Industries, and none were competititvely employed.

None ofthe non-graduates, exclusive of those who transferred to other
programmes, were in any vocational setting.

The picture for the total group from Prince Charles was not encour—
aging. Stanfield (1973) and Cobb 1972) both suggest that, with time, the

picture would improve. Nevertheless these brief analyses demanded
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further investigation and research.

Summary

This chapter has reviewed some of the more relevant follow up
studies of moderately mentally handicapped people and highlighted
results to be reflected in this paper.

Many common threads run through the literature on community
integration, and these are adapted and represented in the concept of
indepe%dence in the community as defined for this paper.

Numerous studies support the value of work education but only
a few were cited. That this is a highly valued part of the school
curriculum is evidenced by the amount of time the étudents spend in
these programmes (see Programme Description - Appendix A).

Concepts important to the philosophy and content of the programme
were touched upon. .These'included the danger of rigid adherence to a
developmental séquence, the concept of money, the value of bus traiping
to the students and the school system, the importance of recreational
and 1eiéure skills, and the consistency of goals over time.

Items which cannot be specifically taught in a particular period
on a particular day in the time table, but which are crucial to the ease
of acceptance, by the public, of the subjects were identified as
weight and posture. In both cases, the cooperation of the whole staff
was seen as indispensable.

Attitudes of parents, community and employers were discussed as
keys to success in community integration.

The slowly changing attitudes of parents and community have been
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mirrored in the development of the concepts of rights and autonomy for
mentally haﬁdicapped people. This growing autonomy has been; in turn,
reflected in the increasing number of studies of mentally retarded
people using data provided by the subjects rather than observed by some-
one else.

The section on School Programmes provided an historical perspective.
The unpublished studies provided an overviéw of former students'
community placement and of the urgent need for further research.
The remaining chapters of this paper describe a study of the post
school life styles of mentally handicapped people, Four distinct groups
were studied, with particular emphasis on the early and recent graduates
of Winnipeg School Division No.l. Some implications for future

programming were put forth.



Chapter 3
METHODS AND PROCEDURES
‘Samﬁle

The subjects of this study were 123 mentally handicapped adults,
Seventy of the subjects were graduates of the TMH secondary programme
of the Winnipeg School Division No. 1. Fifty three were people defined
as trainable mentally handicapped by the admission standards of their
programme. These subjects were almost all from Arc Industries, except
for a few from a group residence.

A letter was sent home from ARC Industries explaining that a team
of interviewers would be at ARC the next week, and asking for help with
the survey. ©No one refused to participate,

Former students of the division were contacted by telephone and
appointments made for interview. Only one graduate's family (who had
refused to allow their son to participate in any post school programming)

refused to be interviewed.

Grouping

For the purposes of this study, the sample was grouped as follows:

Group 1: N = 27; Mean age = 40.2 years; includes all
subjects over 30 years of age, the majority of whom
had no opportunity to attend school (to be referred to
as older non graduates).

Group 2: N = 25; Mean age = 26.0 years; includes all
subjects 30 years of age and younger who did not attend
the Winnipeg School Division No. 1. (to be referred to
as younger non graduates).

Group 3: N = 42; Mean age = 26.6 years; includes all
subjects who attended Argyle School and seven of the
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early graduates from Prince Charles School who had
little or no work education (to be referred to as early
graduates), '

Group 4: N = 29; Mean age = 22.8 years; includes all
subjects who graduated from Prince Charles and who have
attended school since the work education programmes
were well developed (to be referred to as recent
graduates),

Preliminary results of the survey suggested that éubjects'accommodn
étion might have had more"coﬁnectidn to results than the original grouping.
Accordingly, some analysis was done on this basis. These groups were:

Accommodation 1: N = 78; includes all those living in a

family constellation (relative - 70, board and room =— 6,

foster home ~ 2) (to be referred to as family group).

Accommodation 2: N = 32; includes all those living in
group residences (to be referred to as residence group).

Accommodation 3: N = 13; includes all those living alone
or semi-independently (to be referred to as apartment
group).

‘Instrumentation

An interview schedule was specially prepared for use with subjects
in this study. Items were derived from perusal to previous research
reports and were developed from experiences with TMH in public school.
Much of the section on Independent Living Skills was taken directly from

Apendix K, Sex Education and Related Home and Community Functioning Skill

Programmes for Severely Handicapped Students: Toward Appropriate Function-

ing in Less Restricted Environments, Hamre-Nietupski, Ford, Williams, and

Gruenewald (1977). This is the eighth volume of a series being developed
under the aegis of Brown of University of Wisconsin, Madison. In addition,
care was taken that each of Brown's curricular domains was part of the

survey.,
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Much of the format and content came from the work of Lambert. His

Retarded Adults, Their Adjustment and Community Milieu, (1974) for the

BN

Ontario government and Programme Planning for Retarded Adults (Lambert and

Kent, 1977) for the Ontario Association for the Mentally Retarded have been
invaluable sources. Many ideas came from the numerous works of Elkin of
the University of Saskatchewan in Regina. In particular, his concépt of
the economic aspects of mental retardation was useful. Other areas of

the survey came directly from knowledge of experiences of four of the
school's students who have moved into supervised apartments. Both their
parents and the school staff were startled by some of the basic
deficiencies in the students' repertoire of coping behaviours. Many of
these should or could have been part of the school programme, for example,
hosting, and paying for the newspaper. Last, but not least, care was taken
that almost all areas of the school curriculum were represented.

The interview schedule presented in Appendix was designed to gather

information about the life styles of the subjects. It contained the

following sections:

1. Demographic: This section covered the living
accommodations of the subject, the family setting;
the education of parents and subject, a brief med-
ical history, a posture and fitness assessment,

2. Independent Living Skills: This section was
intended to be an inventory of those skills
required to keep house independently. It was
intended to be summative. A key question was
whether the subject could stay at home alone.
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3. Vocational: This section gathered information about
the employment level of the subject, his mode of
travel to work, the source of his job, his salary,
his satisfaction with his vocational setting, and a
brief work history,.

4. Community Awareness: Information about the subject's
knowledge of and mobility in the community was
gathered as an index of the subject's independence out—
side the home and his ability to use the community to
meet his own needs. Much of this section was
additive. ’

5. Recreation and Leisure: Recreation and leisure skills
are a key component of life style, and have many
dimensions. These include how much, with whom, where,
scheduled or unscheduled, and at whose instigation.
Partsof this section were intended to yield an
additive score.

6. Money Skills: To be able to live independently in the
community one has to understand the concept of money:
its acquisition, its use, its defense, and its power
to provide elements of choice and autonomy. A high
score in this area would indicate the subject had an
important independence skill.

7. Autonomy: This concept was intended to indicate the
~ degree of choice and control the subject had in his

life. A score was derived from such items as
whether the subject ever stayed alone, use Metro
Transit, ordered and paid for his own food in a
restaurant, was a member of the Consumer Movement (a
self advocacy group), used the phone, entertained
friends, planned his own vacation, bought his own
clothes, controlled his own money. Any item where
the subject had an element of choice or decision
making was included. These items were added together
to yield comparisons amongst the subjects.

Collection of Data

A team of interviewers was obtained from people who have worked
at Prince Charles School and/or who were familiar with both mentally
handicapped people and the philosophy of the school. After orientation

to the interview schedule, the team members each conducted several
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interviews. These experiences were reviewed and some moaifications
were made to the schedule.

Permission was obtaiﬁed to conduct interviews at both ARC Industries
and its subsidiary, Kinsmen Vocational Centre. After letters had been
sent home with all potential subjects, appointments were made for the
team to begin their interviews at the work site. Subjects, representing
a broad range of abilities, were selected from the client list by the
ARC client worker. In addition, several people were interviewed as part
of the residential system for mentally retarded people.

For those subjects identified as former students of the school
division a systematic effort was made to interview as many as could be
rgached in the time available. O0f the 56 graduates of the programme,

36 were interviewed, with only one refusal. Of the 95 former students

of Argyle School, 34 were interviewed. In each case the parents were
contacted by telephone and appointments made at their conveniénce for

the interviewer to call. As much as possible, parents were encouraged

to act only as accessories, while the actual interview was conducted with
the subject. Each interview lasted from one to three hours.

In all cases, the interview forms were cross checked, and validated
‘wherever possible, with relevant educational and vocational files, and
always with a parent, house manager, social worker, or teacher.

The schedules were then coded and processed by the compﬁter using

Statistical Analysis Systems.
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Analysis of the Data

Simple frequency counts were used for much of the demographic
information and for inforﬁatibn about particular skills in relation
to the whole group. This information was tabulated.

Spearman's Rank Order Correlations to assess the interrelationship
of a number of skills within individuals were done.

Cross tabulations to compare and differentiate amongst groups were
done.

Because group sizes were unequal, the General Linear Models
Procedure was used., Duncan's Multiple Range Test to identify significant

differences between means was used,
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Chapter 4

FINDINGS

Demographic Information

Total Sample. The sample consisted of 62 males and 61 females. The

-mean age of the sample is 28.6 years.

Birth Order and Downe's Syndrome. Because a large proportion of the

population was expected to have Downe's Syndrome, an attempt was made to
determine the mother's age at the child's birth. This question seemed
impertinent in the trial run, and so, on the assumption that the mother
would be older when her youngest child was born, a question was asked
about the birth order of the subject. As was expected, 46 subjects, or
42.9 percent of the subjects for whom this information was available, were
youngest children, and 22.0 percent had Downe's Syndrome. Even for older
mothers the incidence of Downe's Syndrome birtﬁs was only abdut two percent
of the general population. In the present population of Prince Charles
School it was 18.1 percent.

Socio~-Economic Status and Educational Level of Parents. An attempt

was made to gather demographic information about the subjects' families
which would yield a socio-economic status rating for each of the study
groups. This was not feasible as people were reluctant to or could not
respond to this type of questioning.

However, a comparison was made of the educational levels of the

62 mothers and 63 fathers for whom this information was available. Their
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reported level of education was comparable to or better than those given
for people in the 45 - 54 year range in the 1971 Canadian Census Data
(see Table 29 - Appendix_D).

| Questions about the occupational level of parents were difficult to
categorize. Fifty-two percent of the mothers, for whom information was
available, were housewives: 12.0 percent described themselves as having a
profession. Of the fathers, 18.9 percent desc;ibéd themselves as unskilled
and 29.4 percent as skilled or professional.

Medical Status. Table 30 (Appendix D) summarizes the responses to a

variety of questions that were asked about the subject's medical status.
The low incidence of hearing and visual problems is suspect. However,
46.1 percent of the sample were identified as having speech problems, a
more realistic figure, due no doubt, to the ease of rating by the
interviéwer.

This paper was not intended to be an etiological investigation. The
medical information garnered was relatively superficial. What is clear
was that in addition to mental handicap, nearly half this population
(46.1 percent) had speech difficulties. One third of the group routinely
required medication, yet 18.0 perceﬁt still had seizures. Another 24.0
percent had at least one additional medical problem. These people seldom

had just one handicap.
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Physical Stature. The mean height and weight of the sample were

calculated:
Table 2

Mean Height and Weight; Recommended Weight for Mean Height

Average Average Average Recommended
Height a Height Weight Weight for
American Sample Sample Mean Height
Males 71 66.47 152.45 130 - 143
N = 55
Females 65 61.84 137.89 107 - 119
N = 56

a . . . .
Neither the Health Promotion Directorate nor Statistics Canada could
provide comparable figures for Canadians who are, they agree, slightly
shorter.

bRecommended weights for medium frame - METROPOLITAN LIFE INSTURANCE
COMPANY TABLE

Physical Fitness. An attempt was made to estimate the fitness of

the subjects by counting the number of situps they could do and the
number of inches their hands were from the wall when sitting flat-legged,-
feet against the wall. These two requests were not that well received

by the subjects, and the information was limited. Because people with
Downe's Syndrome are often double-jointed, they were treated as a

separate group.
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Table 3

Fitness Level

Downe's Not Downe's

Syndrome Syndrome
Mean sit ups 9.33 v 6.64
Mean inches from wall .85 1.32

Of the two-thirds who answered, 75 percent were flexible enough to
complete a "touch-the-wall" test. This measure is crude, has no norms for
the total population, but is presented as a matter of interest.

Posture and Gait. As poor posture and gait can be as stigmatizing

as the facial features associated with Downe's Syndrome, an attempt was
made to rate the subjects in this area. 'Demonstrations were provided
of particular gait and posture problems which appeared to be «¢agily
recognizable. No efforts were made to do the types of testing done by
physical therapists. With this caveat then, in the opinion of the
interview team, 70 percent appeared to have no obvious gait problems,
though 42 percent placed their feet poorly. The posture of 66 percent

was rated as good-

Educational Background. It was not possible to obtain adequate
educational histories for many of the subjects. Parents found it difficult
to remember the details of their son's or daughter's education and house

parents had little or no information. Limited information was available
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for only two people in Group 1, the older non graduates (of Winnipeg
School Division) who averaged 7.5 years in school and similarly for only
two in Group 2, the younger non graduates, who averaged 12.5 years in
school.

More meaningful educational histories could be compiled from the
records of Group 3, the early graduates of the Division's secondary
programme for TMH students and Group 4, the more recent graduates of the
Division's programme for secondary TMH students (at Prince Charles School).

This information is summarized in Table 4.

Table 4

Mean Years of Schooling -~ Group 3 and Group 4

Location Group 3 ~ Group 4
Regular school ' 0.42 0.21
Special classes - fegular school 1.03 1.08
Special school 4.09 10.46
Kinsmen School 5.18 1.71
Total mean years in school 10.47 13.25

Note: Total years in school is adjusted for half time attendance.
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What was evident was that in general, the more recent graduates were
staying in school longer - 10.47 vs. 13.25 years. Thié longer period of
schooling is of import in terms of ﬁhe programming pfovided by the school,
and of the expectations held by society of that programme.

Accommodations and Family Setting. Of the total sample, fifty-four

lived with both parents, eleven with mother only, three with fathef only,
and two with a sister. Two lived with foster families and six in
boarding homes. These are combined to form Group H of the secondary
analysis. Thirty-two lived in group residences, and they formed Group R
for the secondary analysis. Four subjects lived alone and nine lived in
supervised apartments in near independence. This is Group A of the
secondary analysis.

Of those living at home, 27 had one or more brothers at home,

25 had one or more sisters at home, none were married and none had
children. The mean size of the household was 4.06 people.

For those not living with their parents, group homes varied between
six and ten residents, except for one which had twenty residents.
Apartments had two or three occupants.

O0f those not living at home, the parents of 33 were still living.
Seven had no parents, seventeen had mother only, and five had father
only. Forty-three parents were living in Winnipeg, six in rural Manitoba,

two elsewhere, and two were not located.

Three subjects never saw their parents, 25 saw their parents sometimes,

and 24 saw them frequently. Twenty-five subjects went to see their

parents, eight had their parents come to see them, and only 15 visited
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back and forth, the most normative pattern. Fifty-feour subjects saw their
brothers and sisters, nine did not.

Marital Status. None of the subjects were married, none had children,

and as far as could be ascertained, none were cohabiting with a member of
the opposite sex.

Original Groups. The demographic information for the original groups

may be summarized as:
Group 1: (older non-graduates)

N = 26; Mean age = 40.2; Educational information for only 2 subjects.

Neither subject spent any time in a regular class in school. They

averaged one year in a special class, 1.5 years in a special school,
- 4.5 years in Kinsmen School, and spent a total of 7 years®* in school.

Group 2: (younger non-graduates)

N = 26; Mean age = 26.0; Educational information again available for
only two subjects, neither of whom spent any time in a regular class
in school, even in a special class, spent only 4.5 years in a special
school and 8 years in Kinsmen School, for a total of 12 years®* in
school.

Group 3: (earlier graduates, mainly Argyle School, little or no
work experience programming)

N = 42; Mean age = 26.63. This group averaged .4 years in a regular.
school, 4 years in a special class in a regular school, 4 years in a
special school and 5.1 years in Kinsmen School for a total of 10.4
years* in school. '(Table 4)

Group 4: (recent graduates, Prince Charles School, much work experience
programming)

N = 29; Mean age = 22.8. This group averaged .2 years in a regular
school, 1.08 years in a special class in a regular school, 10.4 years
in a special school and 1.7 years in Kinsmen School for a total of
13.2 years* in school. (Table 4)

* - Adjusted for years of half-time attendance.
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Accommodation Groups. The accommodation groups divide t@ . subjects
quite differently and make the eduéational histories become too scattered
to compile meaningful avérages. These secondary groups are similar in
age:

Group H: (those living in a setting most resembling a family home)

N = 78; Mean age = 27.5

Group R: (those living in group residences)

N = 32; Mean age = 30.1

Group A: (those living in an independent or semi-independent setting
- usually an apartment with some outside supervision)

N = 13; Mean age = 31.1

Relationship Between Groupings. Table 5 (p. 52) shows how many of each

of the original groups were in each accommodation constellation. Group 1,
the oldest group had a smaller percentage iiving at home, as Would be
expected. Group 2 had 4 larger percentage in group residences. This is
to be expected as many of this group had returned to group residences in
their home community from the Manitoba School. Group 3 is made up of
people who went to school in Winnipeg, and whose families still live in
Winnipeg. They would have had a lower priority for Placement in a group
residence than those returning from Manitoba School. This would account
for the low percentage in group residences. Group 4, though the youngest
group, is made up of recent graduates of Prince Charles School. The high
percentage of graduates in group residences may be due to staff monitoring

the life circumstances of the students carefully, acting as advocates
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with social agencies for the students, and consistently presenting group
residences to the parents as an attractive alternative for which they

should apply early.
TABLE 5

Relationship Between Accommodation and Original Groups

Original Groups

1 2 3 4 Total
Accommodation Group H
’ Lives with both  Freq. 6 6 28 14 54
parents Percent 4.87 4.87 22.76 11.38 43.90
Column % 22.23 24.00 66.66 48.27
Lives with mother 2 2 6 1 11
1.63 1.63 4,88 0.81 8.94
7.41 8.00 14.63 3.45
Lives with father 0 0 1 2 3
0.00 0.00 0.81 1.63 2.44
0.00 0.00 2.38 6.90
Lives with sister 0 §] 1 1 2
0.00 0.00 0.81 0.81 1.62
0.00 0.00 2.38 3.45
Foster Home 0 2 0 0 2
0.00 1.63 0.00 0.00 1.63
0.00 8.0Q 0.00 0.00
Board and Room 5 0 1 0 6
4.07 0.00 0.81 0.00 4. 88
18.50 0.00 2.38 0.00
Accommodation Group R
Group Residences 11 12 2 7 32
8.94 9.75 1.63 5.69 26.01
40.74 48.00 4.76 24,13
Accommodation Group A
Alone 2 1 1 0 4
1.63 0.81 0.81 0.00 3.25
7.41 4.00 2.38 0.00
Supervised Apartment 1 2 2 4 9
0.81 1.63 1.63 3.25 7.32
3.71 8.00 4.76 13.79
TOTALS 27 25 42 29 123
21.95 20.33 34.15 23.57 100.00




General Information

Neighbouvrs. This part of the survey addressed a mixture of irey s,
Questions about interactions with neighbours were intended to gather on

impression of whether the family or group home perceived itself as parc

of a helping network and whether the subject perceived himself as

capable of giving help. The responses in this simple survey qould not be
sorted to reflect the difference between such responses as ''Well, I never
have anything to do with my neighbours but ves, 1f I had to, I could ask
them for help." as opposed to "Of course I can count on my neighbours,
any time."

Seventy-three subjects reported that the neighbours would help them
and 28 that they would not or did not. Families reported that 49 had
neighbours who would help them, and 25 did not. Subjects claimed that
they helped the neighbours in 61 cases, and did not in 36 cases. The

families helped neighbours in 47 cases and did not in 24.

Subjects' Self Control. When parents or housemanagers were asked

how well the subjects controlled their feelings, they reported that 40
subjects had good self control, 45 fair, and 38 poor self control.

Parent Satisfaction. Twenty-seven parents were not satisfied with

their son's or daughter's programme or activities and forty-nine were
content. Of those who were not satisfied, four had done nothing to
change it, and fourteen had tried with no success.

Sixteen parents were not satisfied with their son's or daughter's
job, while 34 were. Eleven parents wanted a job in competitive employ-

ment for the subject. Only four parents suggested their son/daughter

could learn something else.
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C.AM.R. Nineteen parents claimed‘they had never heard of the
Canadian Association for the Mentaliy Retarded. Sixty-one had, but
only 31 were members. Seven went to Community Council meetings and 23
to general meetings. Only 15 were volunteers for the Association, and
seven were ‘on any committee. Fourteen people would like some information
about the Association, but 26 did not want any.Fourteen were members of
other volunteer organizations, 37 were not.

Other Agencies. Finally, an inquiry was made into the number of

agencies used by the subjects. After all, Lambert (1974) had concluded:
that very little assistance is rendered to these people

from persons outside the immediate family, and that the

" delivery system and its representatives are notorious

for their complete absence from the present life exper-

iences of these men and women (p.73).

In Winnipeg, this was almost a specious inquiry. The school auto-
matically refers graduating students to both Community Services for the
Mentally Retarded and Vocational Rehabilitation Services. In addition,
admission to both ARC Industries and group residences is done by
committees which have representatives ‘from both agencies as well as ARC
and the involved residence board. In spite of these links, only 58
parents, housemanagers, or subjects indicated they received service from
these agencies. Thirty-six use Community Services for the Mentally
Retarded, 20 use Vocational Rehabilitation Services; and two use
Children's Aid. For many of the families, their involvement with these
agencies was perfunctory, that is, strictly to make the required referral.
No assessment was made of the level of service. Very few requested that

referrals be made for them. Because of the limited response in these

areas, no attempt was made to analyze the data by groups.
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Independent Living Skills

Definition. Independent living skills, as conceived in this paper,

referred only to those skills necessary to maintain oneself in a physical

setting.

.

U o N

These were divided into the following areas:

personal grooming
laundry
housekeeping
cooking

staying alone

These skills were outlined in Table 6 (p.56) for both groups and for the

total group.

Findings.

41.4 percent laundry skills, 72 percent housekeeping skills, 60 percent

food skills, and 47 percent could stay alone for a few hours, but only

30 percent could stay alone overnight.

Table 6 outlines the scores for Independent Living Skills in detail.

Because group sizes were relatively small and varied widely, results were

not shown as percents. On the lefthand side of the Table, just below

the given skill, is the percent of the total group who have mastered that

particular skill.

Eighty percent of the subjects had mastered grooming skills,
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Independent Living Skills

~Original Group and Accommodation Group
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Original Grp. Accom. Grp.
N =| 27 25 42 29 78 22 13
i Ratinga 1 2 3 4 H R A |Total
Groominé Skills

Comb hair 0 0 0 2 1 2 1 0 3
* 91.0% 1 2 3 3 0 0 5 3 8
2 25 22 37 28 71 28 13 112

Wash hair 0 4 2 8 2 | 13 2 1 16
78% 1 1 4 3 3 6 5 0 11
2 22 19 31 24 59 25 12 96

Style hair 0 6 7 16 6 26 8 1 35
62% 1 3 3 3 2 5 6 0 11
2 18 15 23 21 47 18 12 77

Brush teeth 0 0 1 1 0 2 0 0 2
95.97 1 0 1 2 0 2 1 0 3
2 27 23 39 29 74 31 13 118

Wash self 0 1 0 1 0 1 1 0 2
93.4% 1 2 1 3 0 4 2 0 6
2 24 24 38 29 73 29 13 115

Shower/bath 0 0 0 2 0 2 0 0 2
91% 1 2 3 4 0 7 2 0 9
2 25 22 36 29 69 30 13 112

Clean 0 4 4 11 2 15 4 2 21
fingernails 1 2 5 3 1 6 5 0 11
73.9% 2 21 16 28 26 57 23 11 91
Use 0 0 3 5 2 10 0 0 10
decdorant 1 2 0 2 1 3° 2 0 5
87.7% 2 25 22 34 26 64 20 13 107
Shave 0 5 6 13 5 21 7 1 29
66.7% 1 1 4 3 4 6 6 0 12
2 L 21 15__ 26 gg__ 51 19 12 ___82

a . '
Rating - 0 = can't do; 1 = can do with help; 2 = can do independently

*Percent who can perform skill without help.
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Table 6 (cont'd)

Original Grp. | Accom. Grp.
Rating 1 "2 3 4 H R A | Total
Use zipper 0 0 0 1 0 1 0O 0 1
*¥96.7% 1 2 0 1 0 1] 3 0 3
2 25 25 40 29 77 29 13 119
Tie shoes 0 1 3 2 3 5 0 8
89.4% 1 2 3 0 0 2 3 0 5
. 2 23 21 39 27 73 24 13 110
Tidy clothes 0 1 1 2 3 2 0 5
89.4% . 1 2 2 3 1 5 3 0 8
{ 2 24 22 37 27 70 27 13 110
Match 0 1- 2 9 0 10 2 0 12
clothes 1 6 6 10 8 22 8 0 30
65.8% 2 20 17 23 21 46 22 13 81
Select approp. 0 1 3 7 o 8 0 11
clothes 1 5 6 9 7 20 7 0 27
69.17% 2 21 16 26 22 50 22 13 85
Clean shoes 0 5 5 17 5 26 6 0 22
55.5% 1 3 8 7 5 15 8 0 23
2 19 12 18 19 37 18 13 68
Laundry Skills
Hand laundry 0 9 14 24 19 49 13 4 66
37.4% 1 3 4 4 0 6 5 0 11
2 15 7 14 10 23 14 9 46
Sort laundry 0 11 13 23 14 49 9 3 61
33.3Z 1 4 6 6 5 11 10 0O 21
2 12 6 13 10 18 13 10 41
Use washing ) 9 11 24 15 48 10 1 59
machine 1 4 3 4 2 7 6 O 13
41.47 2 14 11 14 12 23, 16 12 51
Use dryer 0 10 11 21 13 45 9 1 55
45.5% 1 3 3 3 3 6 6 O 12
2 14 11 18 13 27 . 17 12 56
"~ Use 0 14 14 36 22 60 22 4 86
laundromat 1 2 5 1 2 5 5 0 10
21.9% 2 11 6 5 5 13 5 9 27
Fold flat 0 2 2 16 5 21 3 1 25
laundry 1 3 6 6 2 10 7 O 17
65.8% 2 22 17 20 22 47 22 12 81

*Percent who can perform skill without help.
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Table 6 (cont'd)

Original th. Accom. Grp.
Rating 1 2 3 4 H R A Total
Iron flat 0 12 13 21 10 38 14 4 56
laundry 1 2 3 7 1 8 5 0 i3
* 43.9Y 2 13 9 14 18 32 13 9 54
Housekeeping

Dust flat 0 2 2 14 1 16 3 0 19
surfaces 1 3 4 4 2 6 5 2 13
73.97 2 22 19 24 26 56 24 11 91
Bust other 0 3 3 14 1] 18 3 o0 21
71.5% 1 3 5 4 2 7 5 2 14
2 21 17 24 26 53 24 11 88

Vacuum rug 0 5 1 16 2 21 2 1 24
66.7% 1 4 6 3 4 9 7 1 17
2 18 18 23 23 48 23 11 82

Sweep floor 0 3 2 9 4 13 5 0 18
73.1% 1 1 5 7 2 11 3 1 15
2 23 18 26 23 54 24 12 S0

Use dustpan 0 3 3 10 4 15 5 0 20
73.1% 1 1 4 6 2 9 3 1 13
2 23 18 26 23 54 24 12 30

Use wet mop 0 4 8 17 13 30 12 0 42
57.7% 1 0 4 4 2 7 2 1 10
2 23 13 21 14 41 18 12 71

Make bed 0 4] 2 8 0 10 0 0 10
88.67% 1 1 0 2 1 2 2 0 4
2 26 23 32 28 66 30 13 109

Change 0 18 7 33 2 0 35
sheets 1 7 7 7 6 15 10 2 27
49.5% 2 16~ 12 17 16 30 20 11 61
Clear table 0 4] 0 8 0 8 0 0 8
86.2% 1 1 2 5 1 7 2 0 9
2 26 23 29 28 63. 30 13 106

Wash dishes 0 2 1 12 1 15 10 16
81.3% 1 1 2 4 0 5 2 0 7
2 24 22 26 28 58 29 13 100

Dry dishes 0 0 8 0 8 0 O 8
88.6% 1 2 3 1 0 3 3 0 6
2 25 22 33 29 67 29 13 109

*Percent who can perform skill without help.
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Originél Grp.

*Percent who can perform skill without help.

Accom. Grp.

Rating 1 2 3 4 H R A Total
Put dishes 0 0 2 8 0 8 2 0 10
_ away 1 1 2 3 0 3 3 0 8
“85.3% 2 26 21 29 29 65 27 13 105
Set table 0 2 2 13 2 16 3 0 19
73.9% 1 1 4 5 3 7 6 0 13
2 24 19 24 24 55 23 13 91

Clean 0 7 19 4 25 8 1 34
bathroom 1 3 5 5 4 10 7 0 17

58.5% 2 20 13 18 21 43 17 12 72
Clean 0 1 3 12 1 14 2 1 17
bedroom 1 4 5 8 5 14 8 0 22
68.37% 2 22 17 22 23 50 22 12 84
Clean 0 5 3 11 3 18 4 0 22
livingroom 1 2 9 11 2 13 10 1 24
62.6% 2 20 13 20 24 47 18 12 77
Take out 0 5 10 5 14 9 1 24
garbage 1 1 1 4 0 6 0 0 6
75.6% 2 22 19 28 24 58 23 12 93
Clean kitchen 0 3 6 13 - 2 17 6 1. 24
55.2% 1 3 8 13 7 20 11 0 31
2 21 11 16 20 41 15 12 68

 Food Skills

Usesknife 0 2 0 5 2 7 2 0 9
for meat 1 2 1 3 2 4 4 0 8
86.2% 2 23 24 34 25 67 26 13 106
Uses fork 0 1 0 2 0 0 2
properly 1 2 2 3 2 5 4 0 9
91.07% 2 24 23 38 27 71 28 13 112
Uses 0 12 1 15 0 20
canopener 1 2 6 2 0 5 5 0 10
75.6% 2 21 16 28 28 58 22 13 93
Uses bottle 0 4 3 6 2 11 4 0 15
opener 1 2 1 4 0 4 3 0 7
82.1% 2 21 21 32 27 63 25 13 101
Sets stove 0 6 9 14 4 24 9 0 33
burner 1 6 4 4 2 7 9 0 16
60.27 2 15 12 24 23 47 14 13 74
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Original Grp. Accom. Grp.
Rating 1 2 3 4 H R A Total
Sets oven 0 8 14 20 10 36 15 1 52
temperature 1 2 2 3 4 6 5 0 11
* 48.77% 2 17 9 19 15 36 12 12 60
Makes tea/ 0 3 1 11 5 16 4 0 20
coffee 1 3 3 3 2 5 6 O 11
74.8% 2 21 21 28 22 57 22 13 92
Makes toast 0 2 3 5 1 10 1 0 11
83.7% 1 2 1 4 2 4 5 0 9
2 23 21 33 26 64 26 13 103
Serve cereal 0 5° 3 6 2 11 5 0 16
with milk 1 3 2 3 1 4 5 0 9
- 79.7% 2 19 20 33 26 63 22 13 98
Makes juice 0 9 9 19 5 34 6 2 42
56.1% 1 2 5 4 1 4 8§ O 12
2 16 11 19 23 40 18 11 69
Cooks eggs 0 7 9 16 7 27 11 1 39
56.9% 1 3 5 3 3 7 7 0 14
2 17 11 23 19 44 14 12 70
Sandwichesb 0 5 2 7 1 12 3 0 15
87.1% 1 2 1 1 1 4 i o 5
2 .5 8 9 5 17 8 2 27
3 15 14 25 22 45 20 11 76
Pack a lunch 0 12 8 26 3 38 8 3 49
40.6% 1 6 6 4 8 15 8 1 24
2 9 11 12 18 25 16 9 50
Make canned 0 6 9 15 3 22 10 1 33
soup 1 4 6 7 3 12 8 0 20
56.9% 2 17 10 20 23 44 14 12 70
Make hot dog 0 6 10 11 4 24 6 1 31
54.5% 1 6 6 8 5 11 13 1 25
2 15 9 23 20 43 13 11 67
Cook sausages 0 12 16 24 14 48 117 1 66
37.4% 1 4 2 3 2 5 6 0 11
2 11 7 15 13 25 9 12 46
Cook pork 0 12 16 22 14 47 17 0 64
chops 1 3 2 3 4 7 5 0 12
38.2% c2loxe 717w f2a 10 13 | 47
Types of

Sandwiches -~ 0 = none; 1 = can make 1; 2 = can make 2; 3 = makes 3 or more

*Percent who can perform skill without help.
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Original Gfps. Accom. Grps.

Rating 1 2 3 4 H R A Total
Prepare a 0 8 11 19 7 34 11 0 45
salad 1 4 5 8 4 13 7 1 21
*46,3% 2 15 9 15 18 31 14 12 57
Prepare jello 0 10 15 25 g 43 14 2 59
or pudding 1 7 4 8 5 14 10 0 24
32.5% 2 10 6 9 15 21 8 11 40
Select bal- 0 14 12 29 5 44 13 3 60
anced diet 1 4 9 6 13 19 13 0 32
25.2% 2 9 4 7 11 15 6 10 31
Put away 0 3 5 11 2 16 4 1 21
groceries 1 8 3 7 5 13 10 0 23
64.27 2 16 17 24 22 49 18 12 79
Buy 0 8 13 24 8 | 38 14 1 53
groceries 1 6 8 5 8 16 11 0 27
34.9% 2 13 4 13 13 24 7 12 43
Stay Alone® 0 7 7 11 3] 18 10 o0 28
47.2% 1 9 12 20 17 42 16 0 58
30.0% 2 11 6 11 9 18 6 13 37

CO = never; 1 = for a few hours; 2 = overnight

*Percent who can perform skill without help.
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Grooming Skills. Table 6, and others like it, were included in the

text because they highlight many interesting points. Scanning this Table
the reader will observe that grooming skills requiring judgment were
mastered by the fewest subjects, for example, styling hair, selecting
appropriate clothes. Only 557% could clean shoes. Polished shoes may not
be necessary but they are image enhancing.

Housekeeping Skills. Housekeeping skills can again be differentiated

between those which are easy to teach or supervise, and those which are
more involved, for example, 90 subjects could sweep the floor but only 71
could use a wet mop; 109 could dry the dishes but only 68 could cleaﬁ the
kitchen. However, if a person could learn to dry the dishes, then surely
he céuld learn to clean the kitchen. If a person could learn to sweep the
floor, he could learn to wet mop a floor.

Performance of these skills also varied according to regularity with
which a task was necessary.for the household to function. Dishes must be
washed daily but sheets were changed only Qeekly and the subjects' mastery
of these skills varied accordingly.

Laundry Skills. The section on laundry skills, which had the lowest

performance levels of all, was also interesting. The skill which was the-
safest (folding flat laundry) had also been mastered by the most students.
The lowest score was for using a laundromat, a skill perhaps not seen as
necessary, but often vital to someone hoping to live alone. The one
column which was obviously different in this area was for Accommodation
Group A. This group lived in an independent or semi-independent setting

which forced them to learn these skills to survive.
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Food Skills. When the subjects used the stove, their parents wefe
often nervous. This was reflected in the fact that 103 subjects could
make toast but only 46 could cook a pork chop.

Other Studies. These findings were similar to Lambert's (1974) who

noted:

....that the retarded persons surveyed in this study helped

out in the home in those areas where they were confronted

by the least danger. TFor example, a majority of the respondents

‘reported that they made beds (78.3%), took out garbage, swept,

dusted, mopped, and used the telephone (67.6%) (p.58).
Unfortunately, the style in which Lambert reported his data makes it
incomparable to this study, though the content had much in common.

Stanfield (1973) reported that 94 percent of his parents considered
the graduate capable of caring for his personal needs. They felt their
children could make simple meals, entertain themselves, but only 23

percent felt they could leave them alone for even an afternoon.

Correlations. Table 7 is presented as evidence of the relatively

high correlations amongst Independent Living Skills. The variations in
correlations between groups was interesting, but would require further
study for an explanation to be offered.

Group Comparisons. Table 8 shows the differences amongst mean scores

for the original groups and the accommodation groups for all components
of.community integration as defined in this paper. Significant differences
were identified by the use of the General Linear Models Procedure {SAS)
and Duncan's Multiple Range Test.

When comparing mean scores in Independent Living Skills, there was

no difference between Original Groups 1 (older non-graduates), and
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4 (recent graduates). This was interesting in light of the differences
in the mean ages of the groups. If, as Edgerton and Bercovi (1976) and
Blessing (1972) have suggested, the passage of time improves community
adjustment and daily living competence, then Group 4 was doing as well
as Group 1 which had roughly 18 more years of experience. Lambert (1974)
would disagree with this explanation. On the other hand, this cannot be
accepted too readily since Group 1 was preselected by admission to ARC
and had no subjects in competitive employment. It was even more difficult
to rationalize the poor performance of Group 3 (the early graduates)
which was significantly lower than the two former groups. The age differ-
ence between Groups 3 and 1 was not as great though it was about 14 years.
A possible explanation for the difference between Groups 3 and 4 might be
the different orientation of the school programmes. Since Group 3's
school days, the programme had moved into a much less academic and more
community oriented programme.

When the subjects were compared by accommodation groups, there was
no significant differénce between the scores of those living at home
(Group H) and those living in a residence (Group R). Both groups did
significantly less well than did Group A, those living in the most

independent setting.
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Spearman Correlation Coefficient

Independent Living Skills Components By Group Number
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Laundry Skills ° Grooming Skills
Housekeeping Skills * Grooming Skills
Housekeeping ° Laundry Skills

Food Skills * Grooming Skills

Food Skills - Laundry Skills

Food Skills - Housekeeping Skills
Stay Alone ° Grooming Skills

Stay Alone ° Laundry Skills

Stay Alone ° Housekeeping Skills

Stay Alone * Food Skills

GrouE
1 2 3 4
N=27 N=26  N=41  N=29

.6485 .7088  .6594  .5006
.0003 .0001 .0001 .0057
.7150 .6504  .5908  .6405
.0001 .0003  .0001  .0002
.7085 .7124  .8098  .4841
.0001 .0001 .0001 .0078
.7751 L6774 .7599  .6288
.0001 .0001  .0001  .0003
6554 .8002  .6765  .6272
.0002 .0001  .0001  .0003
.5642 .6386  .6903  .8320
.0022 .0004  .0001  .0001
.6763 L4050 L4108 L4027
.0001 .0401  .0085  .0303
.3460 4555  .3610  .5685
L0771 .0194  .0204  .0013
.3715 L4129 .3589  .5083
.0564  .0360 .0212  .0049
.5020 L4089 L4722 .5964
.0076 .0381  .0018  .0006
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Table 8

Mean Scores of Skill Grouping

Accom. Grp. Means Original Grp. Means
H R A 1 2 3 4
2
Total TILS 85.8 92.2 119.51 98.3 89.1 80.1 101.4
Grooming 26.9 24.9 23.7 27.1
Laundry 11.9 9.6 7.7 10.4
Housekeeping 28.2 25.1 20.4 27.3
Cooking/food . 31.7 27.6 27.1 35.3
Stay alone 1.1 .96 97 1.2
3 3
Job satisfaction| 6.8 8.0 7.8 9.0 7.3- 5.6 8.0
/salary ‘
1
Community 32.1 30.8 52.7 36.5 29.7 30.2 40.74
awareness
1 5
Recreation & 21.7 23.5 30.6" | 23.2 24,2 21.0 25.2
leisure
1 _ 1
Money Skills 22.3 22.6 36.9 23.6 22.0 21.5 29.9
' 1
Autonomy 28.9  29.1  46.77 | 29.1  29.3  28.1  37.8
1 6" 7 8 9
Total Skills 197.3 206.3 294.3" [219.8 201.7° 185.47 242.9
Salary 127.40° 60.563 246.903 52.88  49.34 104.29 275.16

1. Significant difference from rest

2. Significant difference from 1 & 4

3. Significant difference from each other

4. 4 has significant difference from 2 & 3; no significcant diff. from 1
5. Significant difference from 3 only

6. Siénificanc difference from 3

7. Significant difference from 4

8. Significant difference from 1 & 4

9. Significant difference from 2 & 3
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Vocational Skills; Total Group

Employment Level. Of the total group, 10.83 percent were not working,

66.67 percent worked at ARC Industries, 2.5% were at Skills Unlimited,
5.83 percent worked in competitive industry for less than minimum wage, and
14.17 percent worked for minimum wage or better.

Job Term. Job terms varied, with 19 percent of the group having
worked less than one year, and 14.29 percent having worked more than
10 years. For 69.09 percent, the work day was 6 hours, 14.55 percent
worked an eight hour day.

A mere 5.66 percent of the subjects got to work by walking while
81 percent used Metro Transit. Only 6.60 percent had to be transported
by vans.

Job Satisfaction. Subjects had some difficulty answering questions

about how much or why they liked their jobs; 47.9 percent couldn't give
a reason. When they did, they usually mentioned the people at work as
the reason they liked to go. Most of the clients, 78.05 percent, felt
they had no reason to dislike their job. About half of the subjects,
49.59 percent, could think of one or more things they would like to
learn. Though 54 percent would like a different job, 16.33 percent really
wanted a different job at ARC Industries. A large group, 40.81 percent,
wanted jobs in the service industries but 12.25 percent wanted professional
jobs. The majority of subjects, 61.79 percent, liked their co-workers very
much while 16.26 percent disliked them.

Job Source. The largest percent, 27.78, saw the CAMR as the source

of their job. The next most visible source of employment seemed to be
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the teacher, 16.67 percént, with Community Services (MR) and Vocational
Rehabilitation Services, 14.81 percent aﬁd 12.04 percent, respectively,
close behind. Canada Manpower, the generic service of job referrals,
had found a job for one person.

Salary. The mean salary of the total group was $119.00 per month.
The minimum salary was zero and the maximum salary was $991.00 per month.
The salary of 37.96 percent was $50.00 or less & month, and of 80.55 percent
$90.00 or less (see Table 33, Appendix D). Almost all, 92.5 percent, were
paid twice a month and by cheque. Two-thirds claimed they never missed
any time at work.

Job History. Less than a quarter of the subjects (24.39 percent) had
ever had previous jobs, but one had had five previous jobs. Nineteen
subjects had quit previous jobs because they did not like their job, the
job was too hard, or they did not like the people or the boss.

Eighteen had been fired from jobs: six could not say why, eight
because the job changed, and five because the job was too hard.

Other Programmes. Of the eleven subjects who were not in a programme,

only four wanted a job. Three gave lack of transportation as a reason for
not having a job and five said they could not get one. Those wanting a
job suggested they Were interested in a service job or a processing job,
but three wanted a job as a sales clerk or a manager or professional
person.

Of those at home, only five were in a day programme, with three
attending Hope Center for not more than three hours a week. Three used

Metro Transit to attend this programme. The most common reason given
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for subjects not being in a day programme was that the'subject did not
know of any, but only three of them wanted to be in a programme. Only

three wanted to be referred to an agency for further help.

Vocational Skills; Group Differences

Jobsite. Table 9, Jobsite by Original Group, illustrates why Groups 1
(older non-graduates) and 2 (younger non-graduates) were not strictly com-
parable to Groups 3 (earlier graduates) and 4 (recent graduates).

Groups 1 and 2 were all employed, and none were employed in competitive
industry. Their identification from the lists of ARC Industries eliminated
inclusion of those in this age group who might have achieved this level of
employment.,

The differences in level of employment between Groups 3 and 4 was
more dramatic, and may be attributéd to the school policy of working with
students until they were well established in a job. This reinforced Appel
et al (1965) who suggested that:

the ability to hold a job for more than six months is a better

criterion of success than ability to get a job initially
(p.25)

Table 10, Jobsite by Accommodation Group, demonstrated another
complication of the service system. No one in Accommodation Group R
was unemployed for the simple reason that if he were not working or in
a day programme he would not be eligible for admission to a residence.
Of interest, too, is the larger percent of Group A in competitive
employment. If Group A was the most independent form of accommodation
and competitive employment was the most independent form of employment

then the large percent in this cell would be expected.
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Jobsite by Original Group
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Number Group

Jobsite 1 2 3 : 4 Total
* Freq. 0 1 2 0 %
Percent * * * * *
Column % * * * *
No job 0 0 8 5 13
0.00 0.00 6.67 4,17 10.83
0.00 0.00 20.00 17.24
ARC Industries 26 22 23 9 80
21.67 18.33 19.17 7.50 66.67
96.30 91.67 57.50 31.03
Skills Unlimited 0 1 1 1 3
0.00 0.83 0.83 0.83 2.50
0.00 4.17 2.50 3.45
Competitive; 1 1 : 4 1 7
¢ ninimum wage 0.83 0.83 3.33 0.83 5.83
3.70 4.17 10.00 3.45
Competitive; 0 0 4 13 17
> minimum wage 0.00 0.00 3.33 10.83 14.17
0.00 0.00 10.00 44.83
Total 27 24 40 29 120
22.50 20.00 33.33 24.17 100.0
Chi-square 52.198 DF = 12 Prob. 0.0001

Group 1 = older non-graduates
Group 2 = younger non-graduates
Group 3 = early graduates

Group 4 = recent graduates

»



Table 10

Jobsite by Accommodation Groups
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Accommodation Groups

Group H = Family setting
Group R = Residence setting
Group A = Semi-independent setting

Jobsite . H R A Total
* i Freq. 3 0 0 *
Percent * * ® *
Column % . * * *
No job 12 0 1 13
: 10.00 0.00 0.83 10.83
16.00 0.00 7.69
ARC Industries | 46 29 5 80
38.33 24.17 4.17 66.67
61.33 90.63 38.46
Skills Unlimited ' 2 0 1 3
. 1.67 0.00 0.83 2.50
2.67 0.00 7.69
Competitive, 4 1 2 7
¢minimum wage 3.33 0.83 1.67 5.83
5.33 3.13 15.38
Competitive, 11 2 4 17
»minimum wage 9.17 1.67 3.33 14,17
14.67 6.25 30.77
Total 75 32 13 120
62.50 26.67 10.83 100.0
Chi-square 18.696 DF = Prob = 0.0166
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Job Level. Job sites were ranked and assigned the number which
appeared on all Tables. The ranking wasbbased on the job site's position
in the vocational continuum from drop-in activity centre (Hope Centre)
to occupational activity centre (ARC) through to employment in the
community. The higher the number, the closer the job site is to normal
competitive employment.

Using the assigned number, mean scores were obtained and Duncan's
Multiple Range Test applied. This showed that both Accommodation Group A
and O£iginal Group 4 were significantly better than all other groups.

It must be remembered that for the original groups this was a valid
comparison only between Groups 3 and 4 (because of pre-selection at ARC).

Jobterm. Table 11 shows the differences in length of employment of
the original groups. .This, of course, was very much a function of age,
but curiously, 33.33 percent of Group 1, whose mean age was 40.2, had
been at ARC three years or less. This might be the result of.current

attempts to return people to the community from the institution.

Transportation. The subjects were asked how they travelled to work.

Table 12 gives this information for the original groups. Worth noting
is that only one person in Group 4 was not using Metro Transit (actually
this person used Metro to reach her car pool). The independence of
Group 4 in transportation resulted from bustraining Being incorporated
into the school programme.

When transportation mode is examined by accommodation groups,
Table 13, a very suggestive picture emerges. All of those who used less

independent means of transportation lived at home.
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Jobterm By Original Group .
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Group
Time on.:job 1 2 3 4 Total
* Frequency 0 2 11 5 ®
Percent . % * * % %
Column Percentage * * * *
£ 1 year 1 2 3 14 20
0.95 1.90 2.86 13.33 19.05
3.70 8.33 10.00 58.33
1-3 years 8 6 5 7 26
7.62 5.71 4.76 6.67 24.76
29.63 25.00 16.67 29.17
3-6 years 2 6 9 3 20
1.90 5.71 8.57 2.86 19.05
7.41 25.00 30.00 12.50
6-10 years 7 7 10 0 24
6.67 6.67 9.52 0.00 22.86
25.93 29,17 33.33 0.00
7 10 years 9 2 4 0 15
8.57 1.96-  3.81 0.00 14.29
33.33  8.70, 12.90 0.00
Total 27 23 31 24 105
25.71  21.90 29.52 22.86 100.0
DF = 12 Prob = 0.0001

Chi-square 49,737
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Mode Of Transportation To Jobsite By Original Group

Mode of Grou
Transportation 1 2 3 4 Total
* Frequency 1 1 10 5 *
Percent * * * * *
i Column Percentage ® * * *
self, walking 0 1 4 1 6
0.00 0.94 3.77 0.94 5.66
0.00 4.17 12.50 4.17
self, Metro Transit 24 21 20 22 86
: 21.70 19.81 18.87 20.75 81.13
88.46  87.50 62.50 91.67
self, other means 0 1 2 0 3
0.00 0.94 1.89 0.00 2.83
0.00 4,17 6.25 0.00
Vans (contract) 3 1 3 0 7
2.83 0.94 2.83 0.00 6.60
11.54  4.17 9.38 0.00
driven to work 0 0 3 1 4
0.00 0.00 2.83 0.94 3.77
0.00 0.00 9.38 4.17
Total 26 24 32 24 106
24.53 22.64  30.19 22.64 100.0
Chi-square 16.873 DF = 12 Prob = 0.1544
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The percent (81.13, Table 13) using Metro Transit compared very well

with Lambert (1974) who found that 6nly 14.7 percent of his sample made

their own way to work, and that 56.6 percent never used public transportation.

This might be explained in part by the variety of settings fcr his subjects
(some rural Ontario), but this was not suggested as an explanation by
Lambert himself.

Job_Source. Table 14, Job Source by Original Group, is intriguing.

It brings into focus some of the problems inherent in the social service
system and highlights some historical changes.

Until a few years ago, graduates of the school system were referred
directly to the CAMR for placement at ARC Industries. As a result, the
CAMR had a much larger role to play for the older groups than it did . for
Group 4, the most recent school graduates.

By 1979, graduates were routinely referred to both Vocational
Rehabilitation Services and Community Services for the Mentally Retarded.
The former was expected to provide a vocational assessment and appropriate
referral, the latter to facilitate the referral and to address non-
vocational issues. Usually the school's vocational assessment was
accepted and both agencies cooperated in securing placement. In addition,
because many of the school's graduates were pre-placed in employment,
Vocational Rehabilitation Services began to make an effort to assist
with follow-up services. However, placement in competitive industry is not
the mandate of either agency. This is reflected in their degree of

involvement with Groups 1 and 2 as opposed to Groups 3 and 4.
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Table 13

Mode Of Transportation To Jobsite for Accommodation Groups

Group
Mode of »
Transportation H R A Total
* Frequency 15 1 f 1 *
Percent . * * * *
Column Percentage * * *
self, walking ) 3 3 0 6
2.83 2.83 0.00 5.66
4.76 9.68 0.00
self, Metro Transit 46 28 12 86
43.40 26.42 11.32 31.13
73.02 90.32 100.00
self, other means 3 0 0 3
- 2.83 0.00 0.00 2.83
4.76 0.00 0.00
Vans (contract) - -7 0 0. 7
6.60 0.00 0.00 6.60
11.11 0.00 0.00
driven to work ' 4 0 0 4
3.77 0.00 0.00 3.77
6.35 0.00 0.00
Total 63 31 12 106

59.43 29.25 11.33 100.0

.

Chi-square 12.569 DF Prob = 0.1276

1l
(2]
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Table 14

Job Source by Original Group

Group
Job Source 1 2 3 4 Total
% Freq. 0 0 11 4 %
Percent * * * * *
Column % * * * *
Family , 1 2 5 0 8
0.93 1.85 4.63 0.00 7.41
3.70 8.00 16.13 0.00
- Friends 1 1 2 0 4
0.93 0.93 1.85 0.00 3.70
3.70 4.00 6.45 0.00
Teacher 0 1 3 14 18
0.00 0.93 2.78 12.96 16.67
0.00 4.00 9.68 56.00
Voc Rehab Services 2 7 0 4 13
1.85 6.48 - 0.00 3.70 12.04
7.41 28.00 0.00 16.00
Community Service Worker 8 4 -3 1 16
7.41 3.70 2.78 0.93 14.81
29.63 16.00 9.68 4.00
Canada Manpower : | -0 1 0 0 r
0.00 ° 0.93 0.00 0.00 0.93
0.00 4.00 0.00 0.00
CAMR 11 5 13 1 30
10.19 4.63 12.04 0.93 27.78
i 40.74 20.00 41.94 4.00
Others 4 4 5- 5 18
: 3.70 3.70 4.63 4.63 16.67
14.81 16.00 16.13 20.00
Total 27 25 31 25 108

25.00 23.15 28.70 23.15 100.0

Chi-square 67.571 DF = 21 Prob = 0.0001
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The generic source of job referrals is Canada Manpower. That they
have not seen their mandate as exteﬁding to mentally handicapped people
was evidenced by only one person having seen Manpower as his job source.
Since 1979 they have worked out a more cooperative arrangement with
staff at the school.

The role of the teacher has changed over the years also. Because
Argyle School referred graduates directly to ARC, the teacher was sometimes
seen as the agent for this placement rather than CAMR. Presently, as part
of the school's Community Integrated Programme (see Appendix A) the teacher
works with the student wuntil employment is secure. The number of Group 4
subjects in competitive employment .Sshowed that this programme can work.

The survey included the subject himself as the agent in procuring
employment. None were able to do this and these categories were dropped

from the Table.

Job Satisfaction. This construct did not work for a variety of
reasons, not the least of which was the inarticulateness of many of the
subjects. Such items as the number of tasks the subject 1iked on his job,
whether he liked his co-workers, whether he wanted to change jobs,
whether he wanted more training, and others were seen as possible
indicators of job satisfaction.

| Probably the answers varied more with the style and empathy of the
interviewer than with actual job satisfaction. This area required much
more study for valid conclusions to be drawn.

Group Comparisons. This construct did not discriminate between groups

and this was confirmed by application of Duncan's Test. There was a
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significant difference (Table 8) in Job Satisfaction between Group 3
(earlier gréduates) and Group 1 (older non-graduates). This may be due
to the older group being more reconciled to their lot in life but nothing
in the data gives grounds for drawing any real conclusions.

Most of the individual items, when analyzed by Duncan's Multiple
Range Test, showed no significant differences. However, there were several
isolated differences: the oldest group liked their co-workers significantly
more than did the early graduates; the oldest group missed more time than
the recent graduates; those who lived alone also had the most independent
jobs as did the recent graduates.

An important item that did discriminate amongst the groups according
to Duncan's Test was salary. Ihere were significant differences amongst
all the accommodation groups.‘ Those who lived in residences earned the
least, $60.56, while those who lived more independently earned the most,
$246.91. Group 4, the recent graduates, earned $275.16, significantly more

.all of the othef original groups.

Community Awareness

Defined. Community awareness skills, as conceived in this paper,
refer to those skills necessary to maintain oneself in a community setting.
These skills include such items as'ability to move about independently in
the community, knowledge of where to g0, of how to use community resources
to meet one's personal needs.

Findings. Table 15 summarizes those who can and cannot manage a
number of community skills. The percent on the left side of the Table
indicates the proportion of the total group who have mastered the

particular skill.



80

Table 15
Selected Community Awareness Skills

By Original Group and Accommodation Group

Original Grp. Accom. Grp.
N =] 27 25 42 29 78 32 13
1 2 3 4 H R A Total
" Metro Tramsit

does not use 6 7 15 0 21 6 1 28

uses 77.2% 21 18 27 29 57 26 12 95
Restaurant ordering .

never goes 2 1 i 1 5 0 O 5

companion orders 11 11 17 9 33 15 0 48

orders for self  56.9% 14 13 24 19 40 17 13 70
Who pays - restaurant

companion 9 10 25 9 40 12 1 53

self 54.7% | 16 14 16 18 32 20 12 64
Lost, how reoriented .

never been lost  67.4% 19 13 32 19 56 16 11 83

police 3 8 4 2 6 11 0 17

stranger on street 2 1 0 1 2 1 1 4

bus driver 1 0 0 0 1 0 0 1

nearest house 0 0 1 0 1 0 0 1

phone home 0 0 1 0 1 0 0 1

found own way 0 2 2 6 8 2 0 10

other 2 1 2 1 3 2 1 6
Member - Consumer Movement

no 22 22 37 26 70 26 11 107

yes — 8.5% 4 2 2 2 3 5 2 10

. Attend - Consumer Conference

no 23 23 32 25 68 . 26 9 103

yes - 8.8% 4 2 3 2 3 5 3 11
Signature capability

can't do - 14.6% 4 2 10 2 14 4 0 18

print - first name 2 8 2 1 7 6 0 13

print both or write first 3 7 8 2 11 8 1 20

print name & add. or write 6 2 13 10 21 7 3 31

full name
write full name & add. 12 6 9 14 25 7 9 41
33.3%
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Original Grp. Accom. Grp.
1 2 3 4 H R A Total

Can tell time

no 4 12 16 9 25 16 0 41

within 15 minutes 4 2 3 4 9 3 1 13

correct 56.1% 19 11 23 16 44 13 12 69
Tell day of week _

no 5 6 8 7 18 8 0 26

yes 78.8% 22 19 34 22 60 24 13 ¥
Phones friends ;

no 11 . 10 15 6 30 12 0 42

yes 65.8% 16 15 27 23 48 20 13 81
911 for emergency

no 16 19 29 18 51 26 5 82

yes 33.3% 11 6 13 i1 27 6 8 41
Knows own phone # '

no 11 12 15 6 24 19 1 44

64.2% 16 13 27 23 54 13 12 79

yes




82

Metro Use. A crucial independence skill is the ability to use public
transportatién. Most of the subjects, 77.24 percent, took Metro Transit
to work and 69.92 percent t00k Metro to places other than work.

Because many of the subjects had to be taught each route individually, it

was important to look at how many places they could reach by public

transportation.
Table 16
Use of Public Transportation

No. of Places Subject %Z of Original Grp. %Z of Accommodation Grp.
Can Reach by Metro

Transit 1 2 3 4 H R A Total
2 or less 29.6 20.0 45.2 17.3 38.5 18.7 7.7 30.1
2 -4 25.9 52.0 19.0 34.5 25.1 52.9 7.7 30.9
> 4 _ 44.4 28.0 35.8 48.3  36.4 28.4 84.6 39.0

An examination of Table 16 shows up the differences amongst the various

groupings. As would be expected, Accommodation Group A was the most mobile.

Restaurant Ordering. Being able to order and pay for one's own food

in a restaurant .contributes to one's dignity as an adult, yet 43 percent
of the subjects did not order their own food and 52 percent did not pay for
their own meals. This is an excellent example of low community and parental

expectations and perpetuation of the "Eternal Child" myth.
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Lost. A fear, frequently expressed by parents, was that the subject
would get lést learning to use Metro Transit. Though 81.3 percent of the
subjects used Metro Transit, at least to get to work, 67.5 percent
reported that they had never been lost and only 2, or 1.6 percent, had
ever been lost overnight. Of those who had, 13.8 percent of the total group
were found by the police, 3.25 percent asked a stranger.to reorient them
énd 8.13 percent eventually found their own way home. These figures encourage
efforts to teach everyone to use public transportation. Stanfield (1973)
decried the lack of mbbility beyond the immediate neighbourhood of his study
group, while Lambert (1974) concluded:

Our study members were restricted in their movements,

depending on the time available and the motivation of

other people to get them to more distant places in

their communities (p.55).

Community Resources. Though this sample appears to have better

community awareness skills than several of the cited study samples, it
was evident that all groups knew the location of more community resources
than they attended by themselves. This, too, seemed to be a reflection of
an overprotective parent attitude, and low community expectations.

Eleven subjects, or 8.94 percent, did not know any community resources
such as drugstore, post office, barbershop, shopping centres. Over and
above this first group, only 17.07 percent of the subjects knew three or
less community resources and 46.35 percent knew the location of 10 or more
resources. Though many subjects knew the location of community resources,
the proportion who used them independently was smaller. Twenty-five
(20.32 percent) never went to any of them alone and only 41 or 27.65

percent went to ten or more sites alone.
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Consumer Movement. The Consumer Movement, as it was krown locally,

was comparable to People First, a self advocacy group for mentally handi-
capped people. It was still in its infancy. Nevertheless, only ten
people (8.54 percent) were members, and attended the Consumer Conference
this past spring. The reason most commonly cited for not attending was
the cost.

The low involvement in the consumer movement reflected the low
bexpectgtions of mentally handicapped people. They did not, as yet, expect
to be able to help themselves. Many parents were quite negative about the
idea and thought such a group would only cause trouble.

Academic Skills. Certain "academic" skills make it much easier to

get about inconspicuously in the community. These include being able to
tell the time, sign your own name, and use the phone.

Unfortunately 40.64 percent of these subjects either could not sign

their name, or could print their first name only. Just 32.52 percent could

write their full name and address. Exactly one-third of the subjects
could not tell the time. Most (78.04 percent) of the subjects knew the
day of the week, and nearly as many knew the month and the year.

More than one-third of the subjects did not know their own phone
number and only 65.85 percent used the phone to call friends. Only 15.45
percent knew a telephone number to call if they were.sick or needed help.
Of even more concern was the small number, 41 (33.3 percent), who really
understood the use of the 911 phone number.

The telephone may be, quite literally, a life line to society. The
low level of these skills was a devastating comment on the awareness of

what must be taught.
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Comparison of the Group. When the variations in group means were

analyzed, the only significant différencés were between Groups 3 and 4
in the original groups, and between Group A and the other two accommodation
' groups.

In the former case, the implications were interesting. As previously
mentioned, arguments have been advanced that independence skills improve
with age. This wbuld account for Group 1, the older non-graduates,
managing essentiaily és well as Group 4, the recent graduates of a special
progrémme. Group 2, on the other hand, had neither age nor a strong
community oriente& school programme in its favour. Perhaps improving
community attitudes were responsible. If so, then why was Group 3, the
most comparable to Group 4 in composition, so much less able than the
latter that the difference is significant? An impression garnered during
the interviews suggested that the parents wevre very comnservative in their
approach to normalization. This would require further investigation

before any meaningful answers could be made.

Recreation and Leisure Skills

The timeliness of the national "Participaction” campaign is reflected
in ubiquitous joggers, squash and racquet ball clubs, and $60.00 running
shoes. The analysis of the leisure time habits of the study group revealed
very different patterms.

Table 17 summarizes the scores of selected items from the survey

related to recreation and leisure time activities.




Table 17

Selected Recreation and Leisure Activities

By Accommodation Groups and Original Groups

!
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inter-active 55.6%1 11 15 21 17

Original Grp. Accom. Grp.
N = 27 25 42 29 78 32 13
1 2 3 4 - H R Total

Academic, night school

no 25 23 41 28 73 31 13 117

yes 4.8% 2. 2 1 1 5 1 0 6
Carpentry, night school

no 23 21 42 29 77 26 12 115

yes 6.5% 4 4 0 0 1 6 1 8
Ceramics, night school

no 26 20 41 29 76 27 13 116

yes 5.7% . 1 5 1 0 2 5 0 7
Cooking, night school

no 17 15 40 21 66 19 8 93

yes 22.5% 9 10 1 7 9 13 5 27
Sewing, night school

no 26 24 41 28 75 31 13 119

yes 3.2% 1 1 1 1 3 1 0 4
Night school, other

no 26 24 40 27 73 31 13 117

yes 4.87% 1 1 2 2 5 1 0 6
Total night school 47.1% 18 23 6 11 25 27 6 58
Unscheduled activities

never 5.2%, 1 1 4 0 6 0 0 6

once per two weeks 39.7%] g9 11 18 7 30 12 3 45

once per week 37.4Z1 9 9 12 13 27 14 2 43

more than once/week 18.3%Z] ¢ 3 6 6 10 4 7 21
Eats out

never . 9.3%] 2 1 7 1 10 1 0 11

seldom 55.9%1 17 17 23 9 43 17 6 66

once per month 26.3%} 5 5 7 14 17 11 3 31

once per week 8.5%1 1 2 4 3 4 2 4 10
Home activities

isolative 44.471 15 8 19 10 36 11 5 52

37 19 8 64
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Originai Grp. Accom. Grp.
1 2 3 4 H R A Total

Friends, mentally retarded

none 26.0% 5 8 13 6 20 11 1 32

1 17.1% 5 4 9 3 10 4 7 21

2 21.1% 7 3 8 8 20 4 2 26

3 4 5 6 4 13 5 1 19

4 3 2 3 2 6 3 1 10

5 2 0 1 5 5 2 1 8

6 1 2 1 1 2 3 0 5

7 0 0 1 0 1 0 0 1

8 0 1 0 0 1 0 0 1
Friends, normal ’

none 53.0% i1 10 18 13 34 13 5 52

1 17.3% 5 3 5 4 13 4 0 17

2 4 3 3 4 10 3 1 14

3 1 0 4 1 3 1 2 6

4 0 2 1 0 2 1 0 3

5 0 1 0 1 0 0 2 2

6 1 1 1 1 2 0 2 4
Friends in for tea

prepared by others 15 17 33 16 58 23 0 81

prepared by host 34.1% 12 8 9 13 20 9 13 42
Who tidies up

by others 17 16 31 17 58 23 0 81

by host 34.1% 10 9 11 12 20 9 13 42
Overnight at friends

never 44 .7% 13 11 22 9 37 15 3 55

yes 55.3% 14 14 20 20 41 17 10 68

-
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Night School. Though the Table shows that attendance at all night
classes was 58, this did not mean that 58 subjects were attending night
school. Some subjects attended two night school classes, Nevertheless,
this represented about 50 subjects or 40 percent of the sample.

The night school attendance figures were amazing. Group 1 (older
non-graduates) and Group 2 (younger non-graduates) attended 18 and 23 night
classes respectively. These groups only had 27 and 25 people in them. 1In
sharp contrast was Group 3 (the early graduates) with 42 people attending
only 6 classes, Group 4 (recent 8raduates) attended 11 classes,

Unscheduled Activity. When the subjects were asked how often they
pParticipated in unscheduled activities outside their homes, only 17.79
percent listed enough spontaneous activities to jestify a rating of
frequently. A rating of seldom was given to 36.44 percent of the subjects

and 44.07 percent fitted the criterion for saldom Or never. The distri-

9.5 percent of this group, while less than 4 percent of the other two
groups were so uninvolved, As for Accommodation groups, those living at heme
have the only uninvolved members. This may be due to staff Organization of
the social life of a group residence.

Scheduled Activities. There are several regular bowling leagues,
swimming Programmes, and other activities for mentally handicapped people.
Participation in these was not high. More than a quarter of the subjects,

26.83 percent, took part in no regularly scheduled activities. A further

25.20 percent participated ip only one activity.
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Recreaticn With. When asked with whom they spent most of their

recreational time, 37.61 percent replied with their family; 47.86 percent
spent most of their recreational time with other group home residents

or mentally handicapped people. Only 3.4 percent spent the majority of
their recreational time with other normal peers and 11.11 percent spent
their spare time by themselves.

None of the groups had many people who spent most of their recreation
time with others; that is, normal peers (as opposed to family). Again only
Group 3 (the early graduates) had a significant number, 26 percent, who
spent most of their recreation time alone. The second grouping revealed
that all those who had spent most of their recreation time alone lived at
home. This supported a phenomenon frequently observed at the school:
students would have their own stereos, their own television, in their own
room where they were expected to spend their time.

Friends. Just how many friends do mentally:handicapped people have?
Not many. 26.01 percent, or 32 subjects, reported that they had no
mentally retarded friends and 64.22 percent had two or fewer. Over half
the subjects, 53.06 percent, had no non-mentally handicapped friénds, and
a further 17.3 percent had only one. No friends visited 47.96 percent of
the subjects, and 91.06 percent never had friends to visit overnight though
54.47 percent have visited friends overnight.

Hosting Skills. These skills were weak for all groups except those

who lived alone. This seems logical when 55 subjects never had friends in,
and conversely, 55 had never stayed overnight at a friend's.
Eating Out. Only 8.13 percent of the subjects ate out frequently

but 25.20 percent ate out occasionally. Thirteen percent never ate out.
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Vacations. No vacation had been taken by 22.76 percent of the subjects,
but 25.10 percent had holidayed in the United States or Europe. Of those
who had taken vacations, 69.07 percent had taken them with their family,
79.28 percent with friends, and 12.37 percent at a camp. Few, 4.06 percent,
planned their own vacation and not many, 23.57 percent, paid for their own
vacation.

Group Comparisons. When the means of the total recreation scores were

compared (Table 8, p.66) for the original groups, only Group 4 (the recent
graduates) and Group 3 (the early graduates) were significantly different.
In the Accommodation Group comparisons, Group A (the semi-independent)
differed from the other two, with the former having the most active social
life.

Money Skills

People who cannot comprehend the value of money, let alone its poweyr,
are vulnerable to exploitation. Results of this study indicated the
subjects were very vulnerable indeed. The findings of this study, as laid
out in Table 18, Selected Money Skills, lend graphic suppert to Elkin's

(1971) paper The Economics of Retardation which documented, amongst other

aspects, the effect of economic deprivation on the level of functioning
of mentally handicapped people.

Money Source. Almost none of the subjects could give any details of

the sources of their money other than their salary at ARC. However,
when salaries were verified at ARC, almost all the variation from a
stated amount could be accounted for by the slight merit awards given

at ARC.



91
Table 15

Selected Money Skills

Original Group and Accommodation Group

Original Grp. - Accom. Grp.
N =]27 25 42 29 78 32 13
1 2 3 4 H R A Total
Spend money, per week
none 15.5% 4 0 13 2 16 3 0 19 IR AT
less than $5.00 31.1% | 11 11 11 9 26 14 2 42 ST
$5.00 - $10.00 18.7% 7 11 4 1 12 8 3 23
© $10.00 - $15.00 15.5%2 1 4 3 4 8 10 3 6 19
$15.00 ~ $20.00 7.3% 1 0 5 3 6 3 0 9
more than $20.00 8.9% 0 0 5 6 8 1 2 11
Who in charge of money
. someone else 67.5% | 14 23 23 21 54 21 6 81
subject 32.5% 1 13 2 16 8 21 11 7 39
Amount money saved
none 32.5% ] 5 9 19 7 1 30 6 4 40
less than $25.00 11.5% | 2 6 5 1 7 6 1 14
$25.00 - $50.00 13.8%21 9 4 2 2 8 8 1 17
$50.00 ~ $100.00 8.9%21 2 2 2 5 5 3 3 11
$100.00 - $200.00 5.7 3 1 1 2 3 3 1 7
$200.00 - $1000.00 7.3%1 1 1 2 5 8 1 0 9
more than $1000.00 7.3%21 0 1 3 5 7 0 2 9
doesn't know 11.3%2{ 5 1 8 2 10 5 1 16
Knows what $1.00 buys
doesn't know 26.47 | 2 6 14 3 20 4 1 25
one item 7.3%1 4 4 1 0 3 3 3 9
two items 13.8%Z) 5 3 7 2 11 5 1 17
three items 58.5%1| 16 12 20 24 44 20 8 72
Knows what $10.00 buys
doesn't know 32.5%1 6 12 17 5 27 - 11 2 40
one item 10.67 3 3 4 3 7 2 13
two items 19.57%1 6 5 8 5 14 7 3 24
three items 37.4% 4 12 5 13 16 30 10 6 46
Cost of jeans
doesn't know 56.9%1 15 14 26 15 | 47 20 3
knows 43.1%§ 12 11 16 14 | 31 12 10 53
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Original Grp. Accom. Grp.
1 2 3 4 H R A ‘Total

Cost at MacDonalds .
doesn't know 43.1% 7 13 21 12 38 13 2 53
between $.75 - $3.0056.97% 20 12 21 17 40 19 11 70

Cost of bus pass
doesn't know 37.8%2F 9 11 13 12 31 14 0 45
knows 62.2% 18 14 25 17 44 17 13 74

Phoned for fast food )
no 77.2% 20 21 34 20 63 25 7 95
yes 22.8% 7 4 8 9 15 7 6 28

Who buyvs clothing 13.9%

" doesn't know or others 3 2 9 3 15 1 1 17
with someone else 62.3% 15 23 20 18 43 28 5 76
subject -~ alone 23.8% 9 0 12 8 19 3 7 29

Bank account
doesn't have 32.5% 7 10 19 4 32 6 2 40
in other§ name 8% 0 0 1 0 1 0 0 1
joint signature 38.2% 1 11 11 11 14 25 16 6 47
subject sole control28.5% 9 4 11 11 20 10 5 35

9
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Spending Money. Nearly half the subjects had $5.00 or less to épend

a week, 11 spent $20.00 or more (Tables 19, 20). Only 10 people reported
buying cigarettes, 21 spent money on entertainment and 20 on soft drinks.
Fifteen bought candy and 20 spent money on other things. Only 39.3 percent
ever borrowed money and only three reported still owing it. Responsibility
for looking after their own money was assumed by only 32.5 percent of the
study group. The same percent had saved no money, but 9, or 7.3 percent,
had saved over $1,000.00.

Group 3 (the early graduates) was conspicuous because 30.95 percent
had no money at all to spend (Table 20). A common response was ''What
does she need money for, I give her a good lunch and she has coffee in
a thermos."

Group H, those who lived at home, had the least spending money.

Money Value. Many subjects, 20.3 percent, did not know what a dollar
would buy, but 58.5 percent could name three things which would cost about
a dollar. A larger percent; 32.5 percent, did not know the value of $10.00
and 30.1 percent could only name one or two items costing approximately
$10.00. However, 36.5 percent did know what could be bought for $10.00
(tapeé, t-shirt). Less than half, 43.1 percent, knew the cost of a pair
of blue jeans, and only 56.9 percent knew how much money they would need
to go to Macdonalds. Forty-one and a half percent knew the cost of the
newspaper, but 62.2 percent knew the cost of a bus pass.

Food Purchases. ©Nearly two-thirds,65.05 percent, never bought any

food but those who did tended to buy a mixture of junk food and nutritious
food. Ninety-five point one two percent of the sample had never used the

telephone to have food delivered.
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Table 19

Spendiﬁg Money Per Week By Accomodation Groups

Group
Spending Money B R ) A Total
None Frequency : 16 3 0 19
Percent 13.01 2.44 0.00 15.45
Column Percentage"zo-sl 9.38 0.00
£ $5.00 26 14 2 42
21.14 11.38 1.63 34.15
33.33 43.75 15.38
5.00-10.00 12 8 3 23
9.76 6.50 2.44 18.70
15.38 . 25.00 +23.08 )
10.00-15.00 10 3 6 19
8.13 2.44 4.88 15.45
10.82 9.38 46.15
15.00-20.00 6 3 0 9
4,88 2.44 0.00 7.32
7.69 9.38 0.00
j} $20.00 8 1 2 11
6.50 0.81 1.63 8.94
10.26 3.13 15.38
Total 78 32 13 123
63.41 26.02 10.57 100.0
Chi~square ‘19,722 DF = 10 Prob = 0.0320

Group H = Family setting
Group R = Residence setting
Group A Semi-independent setting

i
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Table 20

Spending Money Per Week by Original Group

Group
Spending Money ' 1 2 3 4 Total
None Frequency 4 -0 13 2 19
Percent 3.25 0.00  10.57 1.63 15.45
Column Percentage 14.81 0.00 30.95 6.90
£ $5.00 11 11 11 9 42
8.94 8.94 8.94 7.32 34.15
40.74  44.00 26.19  31.03
5.00-10.00 7 11 4 1 23
5.69 8.94 3.25 0.81 © 18.70
25.93  44.00 9.52 3.45
10.00-15.00 B A 3 A 8 19
‘ 3.25 2.44 3.25 6.50 15.45
14.81 12.00 9.52  27.59
15.00-20.00 . 1 0 5 3 9
0.81 0.00 4.07 2.44 7.32
3.70 0.00 11.90 10.34
:7 $20.00 0 0 5 6 11
. 0.00 0.00 4.07 4.88 8.94

Total 27 25 42 29 123
21.95 20.33  34.15 23.58 100.0

Chi-square 45.843 DF = 15 Prob = 0.0001

Group 1 = older non-graduates

Group 2 = younger non-graduates

Group 3 = early graduates

Group 4 = recent graduates
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Table 21

Bank Account By Original Group

Group
Bank Account’ 1 2 3 4 Total
0 Frequency 7 10 19 4 40
Percent 5.69 8.13 15.45 3.25 32.52
Column Percentage 25.93 40.00 45.24 13.79
1 0 0 1 0 1
0.00 0.00 0.81 0.00 0.81
0.00 0.00 2.38 0.00
2 11 11 11 14 47
8.94 8.94 8.94 11.38 38.21
40.74 44,00 26.19  48.28
3 9 4 11 11 » 35
7.32 3.25 8.94 8.94 28.46

Total 27 25 42 29 123

21.95 20.33 34.15 23.58 100.0
Chi-square 13.137 DF = ¢ Prob. 0.1565

a . ‘ .
0 = no bank account; 1 = bank account in someone else's name; 2 = bank

account with co-signatory; 3 = bank account with subject as sole signatory
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Table 22

Bank Account By Accomodation Groups

Group
Bank Accounta H R A Total
0 Frequency 32 6 2 40
Percent 26.02 4.88 1.63 32.52
Column Percentage 41.03 18.75 15.38
1 1 0 0 1
0.81 0.00 0.00 0.81
1.28 0.00 0.00
2 25 16 6 47
20.33 13.01 4.38 38.21
32.05 50.00 46.15
3 20 10 5 35
16.26 8.13 4,07 28.46
25.64 31.25 38.46
Total 78 32 13 123
63.41 26.02 10.537. 100.0
Chi-square 8.267 DF = 6 Prob. = 0.2192

a .
0 = no bank account; 1 = bank account in someone else's name; 2 = bank

account with co-signatory; 3 = bank account with subject as sole signatory
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Clothing Purchase. Only 23.7 percent ever bought their own clothing

and 12.3 percent were noteven there when the clothing was bought. 1In fact,
45.5 percent could not say what size clothing they required. On the other
hand, 89.5 percent knew you should try clothes on before you bought them.

Bank Account. Forty subjects had no bank accounts, 47 had accounts

with a cosignatory and 35 had sole control of their accounts. The persons
most likely to have cosignatures with the subjects were mothers and house-
managers (Tables 21 and 22).

bomparison of Groups. When the means for these groups were analyzed,

only Group A (the semi-independent accommodation group) and Group 4 (the

recent graduates) were differentiated by Money Skills Scores (Table 8, p.66).

Autonomy

Definition. This construct was really a composite of skills from
other areas. As defined in this paper, (p.4l), it was intended to reflect
the elements of choice in a person's life.

Table 23, Selected Autonomy Skills, was included to clarify the
development of the construct Autonomy. Each item had an element of
choice or responsibility.

Most of the items have been discussed as part of other sections.

Control of Feelings. Self control is an important part of autonomy.

Table 24 shows the rating of the subject’'s self control by the parents

or housemanager. Tﬁis time Group 3 (the early graduates) stood out as
having good self control. Perhaps this was really passiveness which would
contribute to what appeared to be a more withdrawn lifestyle:

Group Comparisons. When Duncan's Test was applied to the autonomy
. P

means of both groupings, in each case only one group was significantly
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Table 23
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Original Group and Accommod:z .on Group
Original Grp. - Accom. Grp.
N =} 27 25 42 29 |- 78 32 13
1 2 3. 4 H R A | Total
Stay alone ‘
never 22.7% 7 7 11 3 18 10 0 28
for a few hours 47.2%1 9 12 20 17 42 16 0 58
overnight 30.1%} 11 6 11 9 18 6 13 37
Metro Transit .
does not use 22.8%1 ¢ 7 15 0| 21 6 1 | 28
uses 77.2% | 21 18 27 29 | 57 26 12 | 95
Restaurant ordering A
never goes 4.1%21 2 1 1 1 5 0 0 5
companion orders 39.0Z1 11 11 17 9 33 15 0 48
orders for self 56.9% | 14 13 24 19 40 17 13 70
Who pays ~ restaurant . ‘ .
companion 45.3%21 9 10 25 9 40 12 1 53
self 54.7% | 16 14 16 18 32 20 12 64
Knows own phone
no 35.8%1 11 12 15 6 24 19 1 44
yes 64.2% 1 16 13 27 23 54 13 12 79
Phones friends
no 34.17 1 11 10 15 6 30 12 0 42
yes 65.9% | 16 15 27 23 48 20 13 81
Friends into home
none 47.9%21 12 12 22 13 41 18 0 59
evening or afternoon43.2%| 11 12 17 13 29 12 12 53
overnight 8.9%1 4 1 3 3 8 2 1 11
Who makes lunch .
others 65.9%115 17 33 16 | 58 23 o0 | 81
subject 34.1% | 12 8 9 13 20 9 13 42
Where on vacation .
hasn't gone 22.8%| 8 4 13 3 20 7 1 28
Manitoba 31.7%2 113 8 12 6 24 12 3 39
other Canada 20.3%1 2 3 9 11 17 1 7 25
United States 19.5%] & 7 7 6 13 10 1 24
Europe 5.7%1 0 3 1 3 4 2 1 7




Table 23 (cont'd)
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Original Grp. Accom. Grp.
1 2 3 4 E R A Total
Who pays for vacation
someone else 76.47 21 20 35 18 63 24 7 94
subject 23.6% 6 5 7 11 15 8 6 29
Spend money, per week
none 15.5% 4 0 13 2 16 3 0 19
less than $5.00 34,17 11 11 11 9 26 14 2 42
$5.00 - $10.00 18.7% 7 11 4 1 12 8 3 23
$10.00 -~ $15.00 15.5% 4 3 4 8 10 3 6 19
$15.00 - $20.00 7.3% 1. 0 5 3 6 3 0 9
more than $20.00 8.7% 0 0 5 6 8 1 2 11
Who in charge of money
’ someone else 67.5% | 14 23 23 21 54 21 6 81
subject 32.5% 13 2 16 8 21 11 7 39
‘Money saved
none 32.5% 5 9 19 7 30 6 4 40
less than $25.00 11.5% 2 6 5 1 7 6 1 14
'$25.00 - $50.00 13.8% 9 4 2 2 8 8 1 17
$50.00 - $100.00 8.9% 2 2 2 5 5 3 3 11
$100.00 - $200.00 5.7% 3 1 1 2 3 3 1 7
$200.00 - $1000.00 7.3% 1 1 2 5 8 1 0 9
more than $1000.00 7.3%| o 1 3 5 7 0 2 9
doesn't know 13.0% 5 1 8 2 10 5 1 16
Bank account
doesn't have 32.5% 7 10 19 4 32 6 2 40
in others name 8% 0 0 1 0 1 0 0 1
joint signature 38.2% | 11 11 11 14 25 16 6 47
subject sole cont:ro]28.Sz 9 4 11 11 20 10 5 35
Who cosigns
mother 27.1% 3 4 10 6 20 2 1 23
father 2.4% 0 1 0 1 1 1 0 2
sister, brother 5.9% 1 0 1 3 4 1 0 5
friend 3.5% 1 1 0 1 0 0 3 3
social worker 2.4% 0 1 0 1 0 1 1 2
house manager 17.6% 5 6 2 2 3 11 1 15
‘self only 41.17% 7 5 14 9 24 8 3 35
Buys groceries - alone ‘
no 65.17 | 16 15 31 18 57 22 1 80
yes 34.9% , 11 10 11 11 21 10 12 43
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Table 23 (cont'd)

Original Grp. Accom. Grp.
1 2 3 4 H R A Total
Who buys clothing
doesn't know or otherl4.6 3 2 9 3 15 1 1 17
with someone else 61.8f 15 23 20 18 43 28 5 76
subject by self 23.6f 9 0 12 8 19 3 7 29
Knows own size )
no 45.6] ¢ 14 22 11 33 21 2 56
yes 54.4] 18 11 20 18 45 11 11 | 67
Try on before buying
no 11.3] 4 1 7 1 11 2 0 13
yes 88.71 21" 24 30 27 61 28 13 102
Why trv on
doesn't know 32.60 ¢ 11 15 5 | 28 10 2 40
to see if fits 67.4 18 14 27 24 |50 20 11 83
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Table 24

Subject's Ability To Control Feelings

By Accommodation Groups and Original Groups

Accom. Grp.

Control H R A Total
Not well at all Frequency 29 6 3 38
Percent 23.58 4.88 2.44 30.89
Column % 37.18 18.75 23.08
Fairly well 21 19 5 45
17.07 15.45 4.07 36.59
26.93 59.38 38.46
Very well . 28 7 5 40
22.76 5.69 - 4.07 32.52
35.90 21.88 38.46
Total 78 32 13 123
63.41 26.02 10.57 100.0
Chi-square 10.858 DF = 4 Prob. = 0.0282

Original Grp.
Control 1 2 3 4 Total

Not well at all 14 4 16 4 38
11.38 3.25 13.01 3.25 30.89
51.85 16.00 38.10 13.79

Fairly well 8 13 8 16 45
‘ 6.50 10.57 6.50 13.01 36.59
29.63 52.00 19.05 55.17

Very well 5 8 18 9 40
4.07 6.50 14.63 7.32 32.52
18.52  32.00 42.86  31.03

Total 27 25 42 29 123
’ 21.95 20.33  34.15 23.58 100.0

Chi-square 20.363 DF = 6 Prob. 0.0024
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different. Group 4 (the most recent graduates) had the highest autonomy

score as did Group A (the semi-independent accommodation group).

Summary of Results

Table 5 (p.52) was actually a summary of the results of this survey.
Examining this Table, in which the differences between means were tested
. by application of Duncan's Multiple Range Test, with an Alpha Level = .05,
it was obvious that no broad conclusions could be reached. The hypothesis
stated that there would be no significant differences amongst the data
obtained from Groups 1, 2, 3 and 4. A second hypothesis stated that
there would be no significant differences amongst data obtained from subjects
grouped by accommodation. These hypotheses have been tested individually.

The variability of the results makes it necessary tec tabulate the results.
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Table 25

Summary of Test Hypotheses

Original Grp. Accommodation Grp.

Independent Living Skills
M1 = M2 M4 accept Ho MH
M2 = M3 accept Ho MH
Ml # M3 reject Ho MR
M3 # M4 reject Ho

MR accept Ho
MA reject Ho
MA reject Ho

i S N

Job Satisfaction

Ml = M2 = M4 accept Ho MH = MR = MA accept Ho
M4 = M2 = M3 accept Ho
‘ M1 # M3 reject Ho

Community Awareness

M1 = M4 accept Ho MH = MR accept Ho

Ml = M3 = M2 accept Ho © MH # MA reject Ho
M4 # M3 reject Ho. MR # MA reject Ho
M4 # M2 reject Ho

Recreation and Leisure

ML = M2 = M3 accept Ho MH = MR acéept Ho

Ml = M2 = M4 accept Ho MH # MA reject Ho
M4 # M3 reject Ho MR # MA reject Ho
Money Skills
M1 = M2 = M3 accept Ho MH = MR accept Ho
M4 # M1 reject Ho MH # MA reject Ho
M4 # M2 reject Ho MR # MA reject Ho
M4 # M3 reject Ho
Autonomy
Ml = M2 = M3 accept Ho MH = MR accept Ho
M4 # M1 reject Ho MH # MA reject Ho
M4 # M2 reject Ho MR # MA reject Ho
M4 # M3 reject Ho
Total Skills® |
M1l = M2 accept Ho MH = MR accept Ho
Ml = M4 accept Ho MR # MA reject Ho
M2 = M3 accept Ho MH # MA reject Ho
M4 # M3 reject Ho
aTotal skills is an aggregate.
Where M1 = mean score, older non-graduates and MH = mean score those living
M2 = mean score, younger non-graduates at home
M3 = mean score, early graduates MR = mean score, those in a
M4 = mean score, recent graduates group residence

MA = mean score, those living
in semi-independence
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Chapter 5

DISCUSSION - IMPLICATIONS FOR FURTHER RESEARCH AND RECOMMENDATIONS

In almost every aspect of community living examined in this study,
Group 4, the recent graduates, had the highest scores. They had the most
independent living skills, community awareness, recreation and leisure,
money, and autonomy skills, and the highest salaries. The only except~
ions were the better laundry and housekeeping of the older non-graduates.
The differences between Group 3, the early graduates and Group 4, were
consistently significant (see Table 8, P.66 for other significant
differences).

On this evidence it was concluded that the recent graduates were
the most integrated into the community. There appeared to be strong
support for the claim that the programme provided by the school assisted

the students in living more independently in the community.

Demographic Information

Though much of the information in this section merely confirmed
preconceived ideas about this population, it provided a setting for the
subjects and the study.

Birth Order. The link between the age of the mother at the birth
of the child, and the incidence of Downe's Syndrome is an old and well
established theory. The high proportion of youngest childrem in the
sample merely confirmed this. However, there is a second factor at play
which merits further investigation: that is the effect on child rearing
practices of the older parent. A more elaborate study might provide a

factorial analysis of the components of parental overprotectiveness in
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terms of the age of the parents, the degree of the chiid’'s handicap, and
the displacement of parental rejection,

Socio~Economic Status and Educational Level of Parents, Both the

data gathered and the personal reports of the interview team reflected a
broad cross section of society. Though several tragic family settings
were reported, the despair rampant in Lambert's 1974 study (ep.15) was
not found. In fact, it seemed as if most of the homes visited were un-—
usually well maintained, even though a large proportion were Inner City
homes.,

The inference which could have been drawn was that society expected
less of moderately retarded than of mildly retarded people, and therefore,
made better provisions for the former.

Medical Status. The concentration of medical problems in this group

compounded their original handicap. Though this high incidence may have
been long accepted, like the link between age of the mother and incidence
of Downe's Syndfome, what may have been a factor was a variation of a self-
fullfilling prophecy. The underlying issue may be the need to demand the
most sophisticated and aggressive medical and dental remediation possible
for these people rather than to accept the additional handicaps as
inevitable.

Physical Stature. It was distressing to confirm the pervasiveness

of overweight in this group, especially among the females. That the
average female was approximately twenty pounds overweight compounded the
sample's problems in several ways. The current emphasis in society on a
beautiful body would exacerbate the rejection of this already rejected

group. The extra weight put an added strain on previously stressed
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physiques (see Table 30, Medical Information). The resultant lower fit-
ness levels‘further limited their activities and made it that much harder
to lose weight «~ a vicious circle. The short stout stature of both males
and females would be not asset in a culture where '"tall and slim are
beautiful". Again, their short stature would lend credence to the still
prevalent stereo—~type of '"the eternal child",

This finding has several implications. The serious obseity (20 to
30 pounds) of the females in particular, would require a long term
investigation of the reasons for the predisposition to overweight, and
the development of programmes to prevent this. Nutrition education
programmes are necessary for parents and guardians as well as subjects.
Care providers must be made to understand how crucial preventive
programmes are. The school must incorporate nutrition programmes into
its curriculum in a much more vital fashion.

Posture and Gait. Posture and gait problems may not have exceeded

those of the normal population. That may be irrelevant. Marc Gold, in
his numerous workshops, has spoken of the necessity to overcompensate,

to present the subject in so positive a manner that the deviancy dis-
appears. Excellent posture and a graceful walk are so image enhancing
that other stigmata are minimized. With appropriate programming from an
early age, as suggested by Wolfensberger (cp.24), this is largely achiev-
able. Sherrill (1980) warned that it would demand constant vigilance at
all levels. The implication was that the school and the home must co-
operate from an early age to ensure that appropriate image enhancing

posture and gait were achieved.
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Educational Background. Though it would have been useful to have

had more in depth information about>the educational background of all
subjects, a trend to longer educational programmes for younger subjects
was evident. Because educational programmes for these students to be
effective must be intensive, they are also expensive. This, in turn,
would demand that the school demonstrate the effectiveness of its use of
the taxpayers' money. Group 4 (the younger graduates) consistently had
higher mean scores on the community integration factors studied in this
paper, This group had the largest percentage of independently employed
subjects and the highest mean salary. This would provide some evidence
for the assumption that the current TMH programme in Winnipeg School
Division No.l, was assisting the community integration of students, and
therefore would give some justification for the longer school programme.

Accommodation. The accommodations of the study group and Prince

Charles students 1979-80 were compared in Table 26. The latter was
naturally a younger group, mean age 17.67, yet already 19 percent were
living in group residences, and 31.87 percent were living with no family
member. This table would suggest that accommodation patterns do continue
to move towards increased use of group residences. It also reflects the
increasing numbers of single parents.

Included in this paper is Table 27 (Lambert, 1974). Lambert recog-
nized that the size of the family was important to the life style of the
éubject. If the family were to consist of only one or two people besides
the subject, then not only has the subject few people with whom to inter-

act, but also the family life style is inhibited by a lack of people with
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whom to share the responsibility for ﬁhe training and social life of the
subject. The mean household size for Lambert's group was 4.58. 1Imn this
study the mean household size was 4.06 suggesting that this lack of

people with whom to interact and share responsibility would be at least

as great a concern for this population. This was borne out by such find-
ings as that the group spending most of its leisure time in isolation
lived at home,

Lambert's population was technically higher functioning than the
sample in this study, yet only 4.8 percent of his sample lived alone,
while 3.2 percent of the study sample did.

Statistics Canada could not provide the percent of 28 year old
Canadians (mean age of total sample) living at home with parents. However,
56.9 percent are not still living with parents or siblings nor are 26 per-
cent living in group residences. A significant proportion of the normal
population is married, purchasing or saving for a new home, aﬁd has

children. ©None of the subjects was married, none had children.
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Table 26

Accommodation

Study Group and Prince Charles Students

Study Group Prince Charles Students
N=123 N=160
Subject is cum, cuﬁ. cum. cum,
living with freq. freq A % freq. freq. % %
Both parents 54 54 43.9 43.9] 74 74 46.2 46.2
-Mother 11 65 8.9 52.8]| 30 104 18.8 65.0
Father 3 68 2.4 55.3 2 106 1.2 66.2
Siblings, 2 70 1.6 56.9 3 109 1.9 68.1
relatives
Group » 32 1062 26.0 82.9) 31 140 19.4 87.5
residence ‘
Foster home 2 104 1.6 84.6 9 149 5.6 93.1
Board and 6 110 4.9 89.4 4 153 2.5 95.6
Toom
Alone 4 114 3.3 92.7 1 154 0.6 96.2
Supervised 9 123 7.3 100.0} 5 159 3.2 99.4
apartment
Hospital : 0 0 0.0 0.0 1 160 0.6 100.0




Table 27

a
Composition of Family Constellation Categories

Mean
i N % Household size
I  Lives with both parents and ’ 182 48.8 4,58

with one other relative
11 Lives with one parent only, 86 23.1 3.39

or together with other

relatives,
111 Lives with one or more siblings, 69 18.5

other relatives, or friends; or
in boarding home or group home.
Does not live with any parent.

IV Lives alone. 18 4.8
V  Lives in nursing home 18 4.8
Total _ 373 100.0

aFrom: Retarded Adults Their Adjustment and Community Milieu; Camille
Lambert, Jr. - Living conditions of retarded adults. An Ontario
survey commissioned in 1974,

Note: Elsewhere Lambert states that 85% of the sample were living with
- parents or a relative, therefore no more than 5.4% lived in group homes
or boarding houses. .
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However, amongst the 154 former students of Prince Charles, one is married,
two are pfegnant and at least three others have had children. One grad~
uate out (of 95) of Argyle School is married, no children. This contrasts
with Hanrahan and Lusthaus (1980) who found that in their cohort of 37
mildly retarded, mean IQ 64.4, mean age 27.2, 33 percent of the group

were involved in some sort of heterosexual living arrangements. An
important dimension of normal living appears to be missing for the wvast
majority of the subjects of this study.

What emerged was the picture of a particularly non-normative home
setting for the subjects of this study. Neither the group residence nor
the parental home could be considered typical settings for the average
Canadian. This must be weighed carefully in planning residential settings
for retarded people in the future. Smaller supervised apartment settings
appear to be much more normative and hence to bé worth a struggle.

Interrelationships Between Groups. The distribution of the original

groupings amongst the various levels of accommodation settings was revealing
(Table 5, p.52). Consistently throughout this study, Group 3 (the older
graduates) has been shown to have fewer independence skills. Two-thirds

of this group were still living at home. Only two were in group residences,
only one lived alone and two in supervised apartments. This would lead

one to conclude that living at home was not conducive to the development

of independence skills.

Involvement with Neighbours, Agencies and Associations. Because there

could be found no norms for rating the involvement of society in general

with neighbours, agencies, and associations, it was impossible to decide
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whether the generally low involvement of the subjects and their
families was typical of today's disengaged society or endemic to this
group,

The discrepancy between the subjects and their parents' perception of
involvement with neighbours required some comment. 59.3 percent of the
subjects felt that the neighbours would help them, and 49.59 percent felt
éhat they~could‘help a neighbour. The families perceived themselves both
as receiving (39.8) and giving (38.2) less help. Numerous reasons could
have been given for this discrepancy, but the available information per—
mitted only the raising of-such questions as:

Is the discrepancy due to the lack of inhibitions of mentally
handicapped people?

Are mentally handicapped people better accepted than the
parents perceive them to be?

Are mentally handicapped people less aware of the realities
of their relationships with the neighbours?

Is this a reflection of the parents' low expectations?

Twenty-seven parents expressed dissatisfaction with their son's or
daughter's programme. Of these, four had done nothing to change the
situation and fourteen had tried and failed. The relatively small number
expressing dissatisfaction also raised many unanswered questions:

- Are parents really satisfied with the status quo?

Do they not know that things could be different, that

many more mentally handicapped people could be employed

in competitive industry?

Do they not want their son or daughter challenged?

Are they afraid to complain?

Have they been defeated so many times that they've given up?
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These questions were surely connected to, or related to the low
response, in the survey, to the Canadian Association for the Mentally
Retarded. This organization has seen itself as chief advocate for the
rights and needs of mentally retarded people. If the public so perceived
the association, then why were only 25.2 percent of the parents and care-
takers (for example, housemanager) of mentally retarded people members?
Why did only 18.7 percent go to meetings? Why were only 12.0 percent
volunteers for the association? These figures were in stark contrast to
those obtained by Lambert and Kent (1976), who found, in a study of post
school placement of graduates of TMH schools, that 67 percent of the
parents of workshop users, and 35 percent of parents of non-users were
members of the CAMR. This dichofomy between the Association's pevception
of its role, and the parents lack of faith in its ability to f£ill that
role (as evidenced by failure to support the Assocation) would present

a major challenge to the Association.

Independent Living Skills

Two dimensions of differences need comment. First there were
marked differences in the mastery of certain skills. In those grooming
skills requiring judgment or discretion the subjects did poorly. These
included selecting or matching clothing, styling hair, cleaning shoes.
Performance on all laundry skills was very poor. ' The laundry skill
most likely to be mastered was the non-risky (to subject or appliance)
skill of folding flat laundry. In housekeeping the subjects mastered
those skills which must be done daily more readily than those done

weekly and those which were least messy as opposed to those which
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involved potential spills (eg, washing the floor). 1In cooking skills
those requiring the use of the oven were least likely to be mastered.

Any food preparation requiring the use of a recipe, no matter how simple,
was mastered by many fewer subjects. These deficits have two implications
for the school programme. The first is that the school must address its
cprriculum to these deficits. The second is that the school must work
closely with parents to generalize these skills to the home setting and

to demonstrate the competence of the students to the parents.

The second dimension of differences was amongst groups., The early
graduates did less well than both the older non-graduates and the recent
graduates. Though these skills were a specific part of the curriculum
" for the early graduates, for somé reasonn these skills did not become
integrated into their life style. This group did not attend night school,
and their parents were disenchanted with the association. There appears
to be no readily accessible avenue of remediation.

Vocational Skills

Once again there were significant differences between the older
graduates and the younger graduates. The younger graduates were more
likely to be employed in the community, and had a significantly higher
wage. At the same time, these were the two most comparable groups of
subjects - they had met the same admission standards for their programme.
The differences, then would support the school's contention that a
community and vocationally oriented programme would lead to a more integ-
rated post-school life style.

On this basis, it would seem valid to recommend that not only
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should the school continue its present direction in programming but also
that other programmes, modelled on the school programme be developed for
TMH adults.

The cost benefits of such a programme are readily demonstrable.
Even if a subject lives at home, and is employed at ARC Industries, the

monthly cost to the government is approximately:

Subsidy to ARC $100.00

Social Allowance, including board and room,

clothing, special needs, not less than 200,00

Case load cost of Community Service Worker 30.00

Transportation allowance .14.00
$344.00

This is a minimum cost which increases considerably when residence per
" diems (as much as $20.00 per day) and/or van transportation costs (more
than $5.00 per day) enter the picture. Those who benefit from an
employment programme become taxpayers, not tax consumers. The minimal
cost of the appropriate follow-up worker cannot seriously detract from
the enormous long run cost benefits which would accrue from suitable

school, community and post-school programmes,
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Table 14, Job Source by Original Group (p.77) also demonstrated'
the effectiveness of the school in job placement for the most success-
ful‘group: This has two important implications for other agencies,
The first is that these subjects can, with an appropriate supporting
programme become established in competitive employment. The second is
that it is the responsibility of these agencies to ensure that these
programmes are available to all TMH adults. In péfticular, Canada

Manpower needs to reassess its role,

Community Awareness Skills

The recent graduates and those living in semi~independence had
the most community awareness skills. There was no significant
difference between the older non-graduates and the recent graduates.
This latter statement would suggestvthat the recent graduates have
community awareness skills at least as good as a group which has had
eighteen more years experience. (Lambert would disallow thié comparison
on the basis that time has eliminated the less able of the older group.)

Again, the earlier graduates performed less well. This supported the

validity of the school's move into community oriented.programming but

provided no answers for remediation of the skills of the earlier .

graduates.

Those living in semi-independent settings were expected to move
about the city and manage for themselves and have done so. Their higher
score was as expected.

Community awareness skills as defined in this paper included

certain skills which could be taught in an academic setting.
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Performance by all groups was less than ideal, The implications for
the school are clear., The school must firmly entrench in its
curriculum, teaching the students:
1. to identify themselves by name, address, telephone
number, and to give the name, address and telephone

number of whom to contact in an emergency.

2. to use the telephone for as many uses as p0831ble,
and to use it with discretion.

3. to tell the time and to understand the rhythm of the
day, ie. the significance of the time re expectations
for other people's activities (eg. not phoning a
friend late at night or during the dinner hour).

4. to identify coins, count money and make change, to
defend it and to understand the power of money to
provide options and choice's in one's life, to
manage money,to appreciate how much it will buy, to
relate money to work, and to handle a bank account.

5. to be aware of the community resources required to
meet their needs and provide recreational options.

The school must also learn to teach these skills with power, that is, so
that they generélize to real life situations.

To guarantee that these skills are generalized, the scHool will
have to continue and improve its Community Experience Programme (see
Appendix), and then reinforce this by engaging the parents' support and
understanding. The school will know it has succeeded in this programme
when the number of community resources the students can locate equals
the number of community resources they use independently.

One encouraging item was the high percentage of the subjects able
to use Metro Transit. This may be attributed to three factors. First,

several years ago the Association stopped providing transportation to
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ARC Industries. Though the government provided an altefative, this
move gave much impetus to efforts to.bus train workshop users;
Secondly, bus training is an integral part of the school programme.
Ninety percent of its graduates use public transportation. Lastly, the
Work Experience and Community Experience Programme provide intensive
exposure to and use of numerous transit routes. The result is that,
unlike Lambert's (1974) sample far fewer handicapped people are

trapped at home for lack of transportation.

Response to the Consumer Movement was very low. The Consumer
Movement, comparable to People First elsewhere, is a self help group.
As néted, many parents saw this movement as just a means to stir up
discontent and make trouble. The limited response was surely an
indication of the subjects' low expectations of themselves as problem
solvers and agents of their own destiny. The negative attitude of the
parents was just as surely an indication of not only their low
expectations of their sons and daughters but also of their acceptance
qf the adequacy of the current low stanaard of service provided to their

sons and daughters.

Recreation and Leisure Skills

There were a number of issues related to recreétion and leisure
skills. The only significant difference in the original groups was
between the older and the more recent graduates. The older graduates
appeared to be the most reclusive of the total sample. This was difficult
to explain. Most of the people in that group were subject to the same

influences(at work, ie. ARC Industries) as the rest of the sample. The
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same recreation programmes were available to them as were the same night
school programmes. This would contribute to there being no significant
differences amongst Groups 1, 2 and 3, On the other hand, there were

no significant differences amongst Groups 1, 2 and 4. The chief
difference, then, between Group 3 and Group 4 was in the content of their
school programmes. Once again this supported the school's belief in its
programme but provided no reason for the reclusive life style of the
early graduates.

A programme must be developed to help mentally handicapped people
establish independent friendships. The study documented the lonely life
style of many of the subjects. With imagination and effort this could
be changed. The schoel, as part of its regular curriculum, must teach
the students the simple mechanics necessary to develop and maintain
friendships. These mechanics include such straight-forward skills
as using the telephone, hosting, making dates to do something together,
learning the protocol of friendship (keeping in even balance demands
on the other person, sharing the friendship, etc.). The school.could,
ﬁith tﬁe cooperation of the home, do much to alleviate this problem and
to establish mutually supportive lifetime patterns of friendship and
social interaction before the students graduated.

The school could also work to establish patterns of involvement
in a regular programme of leisure skills, both those inside the home

and those in the community.
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‘Money Skills

In this case, the recent graduétes were significantly more
knowledgeable about money than the rest of the sample, as were those
living in semi~-independence. The relative success of the former may

be attitributable to the school programme while the latter's must be
that use of money is an integral part of their lifg style.

There were many areas of information about money which the
school could readily incorporate into its "academic" curriculum; More
effort must be put into teaching the power and value of money.
Unfortunately, once more supporting Elkin (1970), the ability of
mentally handicapped people to master the concept of money will be:
inhibited by their limited access to money. However,the school could
provide a course in money management through its night school programme
and thus reach out to the broader group.

Another approach, obvious when studying these results, would be
to develop greater parental awareness and involvement for students,
graduates and non-graduates in order to provide opportunities for
'practice in real life situations. Many parents, once made to understand
the importance of involving the subjects in the use of money,would
cooperate by having the subjecf:

1. routinely pay for the newspaper

2. routinely select and price and pay for several items
of groceries

3. routinely discuss the protocol of the actual purchase
of clothes, and then use the purchase to teach such
money concepts as "enough and not enough'.
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4. routinely have the subject plan their coffee
money and entertainment budget

5. routinely let the subject take the consequences of
irresponsible handling of money (no more coffee
money this week!).
These suggestions seem so simplistic that they should have long since
been incorporated into school and parent programmes. That they have not

been, was attested to by the limited money awareness skills of the

subjects.

Salaries:

The issue surrounding salaries had less to do with the difference
amongst groups than with the actual amount earned. Those not working in
competitive employment had their salaries supplemented by a Social
Allowance of approximately $180.00 per month. However, as a subject's
salary exceeded $100.00 per month, the social allowance diminished
accordingly. Unless the subjects were placed in competitive employment

they were condemned to live well below the poverty line. Even in

competitive employment few subjects earned much above the minimum wage.

Autonomy

Autonomy in this paper was defined, in essence, as the degree of
choice in the subjects' lives. The study shows (Table 23, p.99) that
the subjects seldom:

stay alone or order their own food in a restaurant or
pay for it or make much use of the phone or entertain
or choose their own vacations or have much spending
money or savings or control of their own savings or
control of their own bank account or pick their own
clothes:
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Why? 1In the past the answer would have been that the‘subjects were
incapable., This answer is not longér accpetable. Such authors as
Wolfensberggr (1972), Gunzberg (1968), Rosen Clark and Kivitz (1977),
Sandys (1978) have stressed the necessity to involve the subject in his
destiny. When the numerous small items which contribute to the autonomy
of the subjects are examined individually, it becomes possible to do so.

The minutae which contribute to autonomy pervade life, yet cost

little. An increase in any subject's autonomy may be achieved instaﬁt~
aneou;ly merely by changing the attitude of the "significant others' in

the person's life. Ensuring that change in attitude is the real challenge

to parents, school, social agencies and society in general.

General Issues

Several themes recur in this discussion. Of prime inportance is
the need for increased relevance to real life in school programmes. The
study has demonstrated that community and work oriented programmes do
make a difference. It has also shown that much more can and should be
done to develop ever more powerful and effective techniques and
programmes.

Over and over again the need to involve parents and housemanagers
in common programmes has been evident. The school must make persistent
efforts to reach out to and enlist cooperation from the home. Agencies
must find ways to promulgate the importance of comprehensive planning and
programming for and with mentally handicapped people.

Programming for adults to remediate the deficits in their education

and training must be established. It has been demonstrated that relevant
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programming provided for adults can assist their community integration.

This study has identified eleménts of the school programme which
could be expanded and improved. Some of these elements were money skills,
laundry skills, social skills, in particular the "mechanics of friendship",
and recreational and leisure skills. Though most of these items were
represented in the 1980 revision of the Manitoba TMH Curriculum, the
concept of the autonomy of the individual was not clearly delineated.

This concept, more than any other, gives focus and meaning to the
curriculum and identifies priorities.

Last but not least, is the issue of expectations. No reason was
found for the more reclusive life style of the older graduates. What has
often been suggested by other professional educators is that the school
has higher expectations for the recent graduates. The school programmes
and philosophy (Appendix) indicate that the school expects the students
to learn to live as independently as possible in the community. A much
more intricate study would be required to differentiate between the effect
of the content of the programme (community and work experience) and the
philosophy or expectations of the school.

What could be concluded is that those students exposed to a

community and work oriented programme with high expectations developed more

community integration skills than those who were not so exposed.
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Chapter 6

Observations and Recommendations

A Summary

The following observations merit further investigation:

1. The mean age of parents of mentally handicapped
people appears to be older than the mean age of
parents in the normal population. Parents of
mentally handicapped people appear to be more
protective than parents of non-handicapped people.
Is the protectiveness a function of the age of
the parent or the handicap of the child? The
answer to this question would provide help for
teachers and social workers attempting to deal
with the consequences of over protectiveness
for the handicapped child.

2. Moderately retarded people appear to have more
provisions made for them by society than do
mildly retarded people. Is this a function of
society's lower expectations of moderately
retarded people? If so, what are the effects on
the development of the individusal? Would the
provision of similar programmes for mildly
‘retarded help or hinder their integration into
society?

3. Moderately retarded people do not live in age

-. ‘appropriate normative settings . Living at home
‘does not appear to be conducive to the develop-
ment of independent living skills. Why?

4. A carefully planned develcpmental work education
programme can lead to permanent competitive
employment. What are the long term cost and
social benefits of such programmes?

5. Government agencies have not adopted this
approach. Is this a function of their low

expectations of moderately retarded people?

Some recommendations resulting from this study are:




that each mentally handicapped person be provided
with the most sophisticated medical and dental
rehabilitation programmes possible; that the
medical college inculcate in its students the nec -
essity to press for the very best restorative and
cosmetic surgery for handicapped individuals.

that weight control programmes for mentally handi-
capped people begin at a very early age, and that
these programmes enlist the cooperation of home,
school and subject.

that posture gait and fitness programmes be
developed for the subjects early in their lives,
and that parents be made aware of the necessity
for vigilance and the implications for handicapped
people of peculiar gaits and postures.

that agencies and boards involved in developing
residential settings for mentally handicapped
people place more emphasis on smaller group homes
and apartment settings as being more normative
and conducive to personal growth.

that the Winnipeg Branch of the Canadian Assoc—
iation for the Mentally Retarded expands its
current efforts to involve its former members; and
that it developsa public relations campaign to
demonstrate to the public that it is still achiev-
ing gains for mentally handicapped people. (To
restore the public's faith it may need to "blow its
own horn" a little).

that the school continues and expands its current
emphasis in programming - ie. community and work
orientation.

that the school develop more powerful techniques
for teaching and generalizing all independent
living skills in the home and the community.

that the concept of autonomy of the individual be
integrated into the 1980 Manitoba TMH curriculum
as a guiding principle in the establishment of
priorities, content, and teaching procedures.

that a much more specific, detailed and development-
al curriculum be developed for teaching the concept
of money in all its ramificatiomns (eg. power,
defense, value). '
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12.

13.

14,

15.

16.

17.

18.
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20.

that the curriculum for secondary TMH students be

reorganized to reflect the elements of community

integration identified in this study and the many
others from which these concepts were developed.

that the generic agency responsible for continuing
adult education be assigned specific responsibility
for developing and implimenting a parallel
programme for TMH adults.

that Canada Manpower addresses the problem of
providing a service useful to mentally handicapped
citizens.

that the school assesses the content and techniques
of its in-school programmes and addresses the skill
deficits outlined in this paper.

that the school and other agencies teach in-home and
community recreational skills and encourage life-
time patterns of involvement in activities.

that the school and other agencies develop a
programme to teach the "mechanics of friendship"

and facilitate the development of life-time patterns
of independent social involvement.

that the school develops a much more sophisticated
and developmental programme in money skills, and
that a suitably adapted programme be made available
at night school for mentally handicapped adults.

that the school develops a programme to involve
parents in the school, its goal and its philosophy.

that the school provides programmes to help the
parents understand how crucial numerous skills are,
and to assist the parents to teach all aspects of
independent 1living at home.

that the school provides in-services on the recommend-—
ations of this study and tests out its own levels of
awareness,

that the school provides every opportunity possible
for the students to learn decision-making and problem
solving skills.
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21. that the school continues to have high expectations
of its students, but that it also help the students
and their parents to have higher expectations.
22. that follow up studies be done on a regular basis
to monitor the progress of the school and its
graduates.
These are only some of the recommendations that may be drawn from

this paper. They are sufficient to provide direction to the school

at least for the near future.
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PROGRAMME DESCRIPTION ~ PRINCE CHARLES 135

197%/80

POPULATION: - approximately 170
T.M.H. adolescents essentially 13-21 years

AREA: =~ Winnipeg School Division No.l.
Assiniboine South
Seven QOaks
Others (special cases) -~ through referrals to
Child Guidance Clinic

STAFF ¢ ~ 1 Principal
1 Vice Principal
20 7/12 Teachers
‘ 16% classroom teachers
' 1 Work Co~ordinator
1% Community Intecrated Programme teachers
1 shops teacher
7/12 music teacher
15 Aides (2 of whom work 4 hour days)
1 4/19 Secretaries '
2 1/4 Custodial Staff

SUPPORT SERVICES: 1/2 Occupational Therapist
1/6 Physical Therapist
1/4 Library Clerk
Social Worker ~1/2
Speech Therapist - 1/2
Pschologist -~ on call

GENERAL GOALS FOR PRIMNCE CHARLES:

The needs of the students dictate the philosophy of the school: which
is that whatever the student needs to learn to enhance his functioning
as an independent adult and contributing citizen is appropriate
subject matter for the school curriculum. Since the school's official
opening in January 1973, this pvhilosophy has kept the school programme
in a state of constant flux - the continuing growth of the students
through ever increasing contact with the mainstream of society demands
a parallel growth in school program,

GENERAL GOALS:

The general goals of the school are consistent with the goals
expressed by the National Education Association which are:

1. worthy home membership
2. worthy citizenship

3. economic efficiency

4. self realization

To achieve these goals the school programme will emphasize those
skills which enhance the ability of the stulents to function indep-
endently in the communitv. Therefore the programme must include:
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1. Development of suitahle communicatiorn sLiilz, including decision
making abilities.

1=?

1 setting

1533

Tmohasis on age avoronriate Mehaviour Lr a .
Skills necessary for the students to attend to and take resunng
ibility for:
(a) their own grooming
(b) preparing and eating simple but well balanced .eals
(c) health needs such as:
i. physical fitness
ii. first aid
(d) care and protection of personal belongings, _
{e) the care and maintenance of personal space, e.g. hous=-
i kKeeping skills
(£) personal safety needs

4. Xnowledge of community resources in order that the student may
rise as independently as possible
(a) transportation systems A
(b) stores, barber shops., hospitals, etc., to meet his
survival needs
(c) banrks, credit unions
(d) recreation facilities
(e) vocational opportunities and service systems

5. An understanding of money regarding its recognition, use, value.
defence and powver. : :

6. Academic skills to the maximum level practicable to include
reading, writing, calculating, telling time and self identific-
ation skills,

7. Vocational skills adonted to the potential of each student, so
that he or she may be employed at an appropriate level. This
will vary along a continum from the sheltered workshop or
activity centre to competitive employment within the community.

8. Leisure skills so0 that each student may find independent enjoy-
ment in at least one l=isure activity.

?. Preparation for the ri-hts and vesponsibilities coincidental
with increased incdepeniencs
€.9. paying taves,
saving and investine woney using government services,
awaren=s3g of and obhedience to laws and perhaps even .
responzihle exercising of the right to vote

J. Development of problem =olvinc skills and ultimately decision

makino skills . This includes Adevzloping a rapartoire of social
responses and learning tc choose the richt one, as wall as
learning to make choices bassd on naersonal preference.
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DESCRIPTION OF THE SCHOOL

Prince Charles, like the majority of high schools in Winnipeg School
Division No.l, operates on a six day cycle. The day begins at $:00 M
with 40 minutes in the home room usually devoted to grooming, self-
identification and communication skills. The rotating time--table
begins at 9:40 and ends at 3:20. This consists of seven thirty-five
minute periods. The last ten minutes is an activity period. Usually
three preriods per cyecle are devoted +o each subject. These periods
ray be spread throughout the cycle for subjects such as time and money,
academics, physical-education, life skills and music or combined into

a four period block for woodshovs, grooming. cooking, art, and work
assessment. Each student follows one of ten different schedules which
vary over the six day cycle.

REGULAR PROGRAMME

The regular school programme is roughly divided into junior and senior
classes. Junior classes are, in general, made up of students under 156.
Their programme, except for field trips is school bhased.

Academics

in the junior high section of the school the academic programme covers
areas of language arts, writing, mathametics, time and money. HNumerous
2xercises on Listening Skills, Following Directions, Concepts and
survival Reading are given as pre-requisites to the students entering
the community and work cettings for the latter part of their educatio-
Good work habits, e.q. completing a given task, striving for good
guality etc. are cncouraged to prepare the students for work experience
when they center the scnior high section. (It is this awareness of
ultimate goals on the part of the teachers involved which makes the
programme so valuable)

Other areas that are emphasized in the junior high section are Music,.
Phys, Bd., Art, Shops, and Grooming. All classes rarticipate in Work
Assessment and maintznance skills, in-—school programmes aimed at
developing introductorvy vocationai skills.

Jor most of the students 16 years or older; at least half of their time
"is @pent in work experience in the community. Their in-school progro-—o
continues in a more individualized manner.

Because the aim of the curriculum is to develop competent independent
individuals,; many areas of the brogramme are directed at developing
very fundamental basic skills. Unique aspects of these programmes
hecome evident in the following course descriptions:




138

Art

The Art programme is the medium through which a variety of other skil?
are taught; e.g., task rreparation, follow through and clean up. The
junior high programme emphasizes concepts of colour, shape, textures,
line. space, size, sequence, esthetics, while the senior high programme:s
add some life-time leisure skills which are often reinforced by home
room teachers. Visual verception, awareness and discrimination are
constantly stressed. Courtesy, grooming and speech are part of the
daily programme as staff members work with individual students.

Cocking

The cooking programme begins with how to butter a slice of bread.

Basic survival cocking is taught in carefully sequenced lessons which
incornorate good meal nlanning, food purchase and storage (fridge, cup-
board or freezer?) kitchen cleaning, etc.

Housekeeping

Since the general goal of the school programme at Prince Charles is to
develop independent living skills, the housekeeping programme was
developed to meet these needs. The programme includes instruction in
such housekeeping tasks as: sweeping,; mopping, washing tables,
counters, mirrors, and floors, cleaning sinks, bath tubes and toilets,
making beds, dusting and polishing furniture, vacuuming, ironing, and
general care of clothing and washing procedures. Besides learning the
actual tasks, the students are taught discrimination regarding when a:n
item or area is clean and how often cleaning needs to be done. Care
of equipment and storage are also taught. The programme is supple-
mented with films and community experiences such as shopping for
supplies.

Work Habits/Work Skills

This course developed out of staff experience with students in job
settings. Students learn specific skills such as table washing, lunch-
room set up, floor mopping (wet and dry) window washing, garbage dis-
posal, etc. The work activities provide a necessary medium for teach-
ing general work skills such as, job preparation, working under minimal
supervision, co-operation with fellow workers, pacing, promptness, etc.

Grooming

Personal hygiene and self-care skills are the stress of this programme.
The prime objective of the programme is to allow students to practise
proper self~care habits in order to do these independently.
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Music

The Princes Charies music programme is organized in four routes: chorus,
ukulele band, danca and the modular route. In prograrmes V1L , Vili,
IX and Y, studerts may scelect a route which appeals to their own
interasts, Tor example; students have traced the history of rock
music; and studied the elements of music through that media. Students
can choose to trace the history of folk song with empasgis on the use
ol folk instruments as another alternative. 1In programmes I -~ V1 the
focus is on Speech patterns through the use of percussive instruments.
The students are encouraged to feel rhythm and to respond, before
verbal, choral work begins. In programmes 1 - vl basic ukulele skills
are taught. Lead up skills for dance sequernces are introduced also,
The general music programma is performance-oriented and should meet
the needs of todav’s youth, Enerqgv is directed into active, rather
than passive types of learning, while group performance will meet +he
nead for group identity. The programme will strive to relate musical
experiences to the total development of each student. As a life skill,
music will enrich the lives of the students and will help them respond
to the skills of music discipline,

Family Life Education

As the students at Prince Charles become more involved with their
comnunity they demand more preparation for all aspects of adulthood,
The Family Life Education classs is one response to their needs. If
they are going *o be capable of making responsible decisions as adults
then they need to prepare now to deal with areas like sexuality, human
relationships, and alternative adult life-styles. The primary
rosource materials for the class come from the Essential Adult Sex
Education (FRASE) Saquential Curriculum Guide by David B. Zelman and
Kathie M. Tyser. -

Money Skills
This course begins with coin identification and progresses through

counting money, making change, pairing money and work, purchasing and
hudgeting, banking, powsr of money to affect life style, and defense

of your own noney. Soma of the teaching is done in regular classes

with all students, while the more advanced aspects are done through

evening school programmes and planned activities.

Physical Education Programme

Like any school, the prime objectives of our programme are physical

fitness and sports skills developed through a variety of cxperience,

Major portions of the brogramme stress the development of fine and

GYOss motor effeciency and basic locomotor skills. Lifetime sports 1
and outdoor education skills are developed as well as the confidencs ;
and enthusiasm needed to participate in any activity. ‘
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- punctuality to report to a specific work station ready for work
by a specific tinme

~ to stay on task for longer periods of time without bhecoming tired
or distracted

- to learn how to interact with fellow workers while working with-
out stopping work or “fooling around®.

= to strive for high levels of productivity as well as high levels
of guality

- to maintain their work area, look after their materials and clean
up at the end of their shift :

~ students learn the importance of perscnal hygiene when working
with consumable materialg

— appropriate use of the washroom and break time is taught

- students learn how to respond to a realistic type and degree of
praise and criticism

~ students learn to pair work and money - money is the consequence
of work

These goals are achieved through the use of teaching Bstiategies and
environmental engineering bhased on behavioural principles and proced-
ures.

Community Based Work Experience

Prerequisite for this programme is the ability to use the facilities of
Hetro Transit from home to school. Students are placed in increasingly
challenging individual work stations in the community for increasing
lengths of time. It is our hope that the most able will become employ-
ed; and others will, at the very least, have had a variety of enriching
experiences and hecome much more sophistocated in travel, and vocat-
ional skills. The programme is possible because of +the flexibility and
cooperative attitude of the staff, which enables the work co-ordinator
and teachers of senior classes to make frequent visits to the work site
for evaluating pPupil progress, upgrading student work skills, develop-
ing rapport with employers and their employees, generating appropriate
social skills on the job trouble shooting. (We guarantee a staff
member will be on the job site within thirty minutes.)

Considerable planning and organization is required for the operation of
this programme. Work education planning meetings are held twice a week.
Major topics included are long~range plans for students on an individ-
ual basis, forthcoming placements a minimum of two weeks in advance,

and feed-back of the students’ evaluation at the job site. The plann-
ing process involves coordinating the preparation of bus routes and
travel cards, bus training, issuing information forms for parents,; and
preparing evaluation forms for employers as well as preparing suitable
placements for students. This preparation is done for each two-week
work experiecnce session.

In order to encourage students in Work Experience a social event is
held pericdically for those students who have been successful in the
vrevious work experience sessions. This reinforcement programme may
be an in~-school function such as a dinner or out of school event such
as a movie or sports activity. It is hoped that the students will
relate success at their work placement with the social event and
therefore be more committed to doing well at work. For students who
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are involved in the work education programme much of the time, these
events also bhecome the major social link between them and their
fellow students. All staff are encouraged to participate and share
the work reinforcement programme with the students.

Community Integrated Programme

As the student matures through exposure to various work stations, he
is often offered employment at minimum wage or more., At this point
the school has the opportunity to reinforce relevant life skille in
an actual cmployment setting. The teacher does the followings:

1) teaches the actual job skills required and acts as a model worker.
Behaviour modification skills and time motion study techniques,
where necessary, and task analysis are utilized here.

- 2) facilites entry for the student in the job setting, provides close
liaison with the employer and other employees, and gets the
student established in the emplover's routine.

3) provides liaison amongst student, home, school, employer, other
socclal agencies.

4) "trouble-shoots” on the job - i.e., saves the job for the student
- whenever special short term help will do so.

5) assists the student in managing his/her money, establishing a bank
account, getting parental support for financial independence.

6) teaches an evening class for the students in money skills
7) scouts around for potential job placements

8) makes sure the students are established in recreational programmas
on the premise that if the general quality of the student's life
is not good, the job placement will also break down.

(Worker” s Compensation is paid by the employer in these cases).
Again the support of the whole staff is prerequisite for success.

The aim of this programme is to teach the student the skills necessary
for survival in the community. This is one of the most difficult,
challenging and exciting programmes in the school. It evolved in
response to the growth in the students and through the school's aware-
ness that adequate follow-up services were not available, but must be
provided to ensure maintenance of employment. Students in programnme
also attend a class one evening each week for lessons in money skills.
This is accomplished through the utilization of ~ommunity resources.

The transition from Work Experience to Community Integrated Prograrmme
has been facilitated by various federally and provincially funded
supplementary programmes. These programmes usually provide for a
training allowanceor partial payment of the student's salary during
the training period. These programmes have included:
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Local Initiatives Programme/Canada Works Programme

These federally funded programmes have allowed us to provide for more
intensive vocational and social training for some of our students.
Such programmes make use of business resources in the community in
which our students are given more in-depth training than in our other
work education programmes.,

Canada Manpower Industrial Training Programmme (C4ITE)

CMITP is for employers and employer associztions who need workers with
occupational skills that are in short supply or who neced to update the
skills of their employees,

Training must be approved by the Canada Employment Centre and may vary
in duration from 35 hours to 52 weeks. Reimbursement of wages up to
$163 per week and other out-of-pocket training costs are negotiable.
Payments are made directly to the employer through the Canada Employ-

ment Centre.

Job Experience Training Programme (JET)

JET is a programme for established employers or employer associations
who: require new young staff in addition to their usual staff comple-
ment: want to consider these workers for permanent positions; want to
help young people gain work experience.

Employment must be for 26 weeks and hiring must be through a Canada
Employment Centre. Reimbursement, through a Canada Employment Centre.
is one half of wages up to $1.50 per hour to a maximum of $1,560. per
worker (26 weeks).

The JET programme has been terminated recently but it is expected.
that a similar programme will be available in the very near future.

Employment Tax Credit Programme (ETCP)

The ETCP provides tax credits for employers who create new jobs for
unemployed workers. Any émployer whose business has been in operation
for at least 12 months is eligible to participate. Jobs created nust
be full-time, last at least 3 months and be in addition to the normal
work force. Hiring must he through a Canada Employment Centre.

Benefits to the employer are in the form of tax credits which may be
applied against federal income tax payable at year-ei.d or in regular
tax instalments. Rate of benefit is $1.75 per hour for up to 40 hours
per week, for a maximum of 12 months ($3,640) for each employee hired.
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Manitoba Private Sector Youth EMployment Programme

The Province of Manitoba has provided assistance to Manitoba's farms
and business enterprises in C¢reating new jobs for youth which are
additional to those that would be created without the provincial
subsidy. Employers with whom we have established a working relation-
ship have taken advantage of this and as a result have employved our
students for the duration of this programme.

Summer Work Study/Skill and Training Activities for Youth {(5T7AY)

During the summer of 1975 through funding from the Youth Secretariat
of the Department of Education, twelve students from Prince Charles
School, assisted by three tutors were employed in community work
settings. This Work Studv programme was continued again in 1877, A
change in the programme in 1877 was the participation of Rehabilitation
Services of the Department of Health and Social Development of the
Province of Manitoba.

The Skill and Training Activities for Youth programme was initiated
through Prince Charles School during the 1977~7. academic vear., This
programme was also funded by the Youth Secretariat and provided funds
for the employment of nine trainable mentally hand’ ~apped students for
eighteen consecutive weeks as a means to obtaining permanent employment.,
This programme is an adaptation of a programme which the Manitoba Youth
Secretariat has run to provide summer emplovment for high school
students. The students were paid to work four days and attend school
for one day ver week. The thrusts of this programme are to teach:

1) vocational skills

2) money management and banking

3) the use of the community to meet survival needs; e.g. store,
barbers, banks

4) the use of the community to meet recreational needs

Our students were also included in the STAY programme during the 1973/79
academic year.



145

PROPOSED STATEMENT OF PHILOSOPHY

OF PRINCE CHARLES SCHOOL

Submitted by

Programme Advisory Committee
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Background

The Programme Advisory Committee was established in 1979 to give
staff a formalized way by which they could influence the planning
process at Prince Charles. The terms of reference for the committee
are:

a) to consider thg future of the school

b) to examine and revise programmes for junior and senior

' high and for work experience
c) to make specific and purposeful recommendations to be
presentated to, and accepted by, the staff for action.

The following paper on the Philosophy of Prince Charles School is
presented as a starting point for future planning.- It was drafted by

the committee because it was felt that the existing statement of goals

was not specific enough.

General Goals For Prince Charles

The needs of the students dictate the philosophy of the
school:  which is that whatever the student needs to learn
to enhance his functioning as an independent adult and
contributing citizen is appropriate subject matter for the
school curriculum. Since the school's official opening in
January 1973, this philosophy has kept the school programme
in a state of constant flux - the continuing growth of the
students through ever increasing contact with the main-
stream of society demands a parallel growth in school
programme. (from a description of the school programme)

It was felt that a statement of the principles of the school must be
clearly stated and understood before any programme planning was
initiated. The purpose of this paper is to state clearly and
consciously the principles that are the foundation of the programmes

at Prince Charles School.
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re~-interpretation of normalization as-“making‘available to the
mentally handicapped, patterns and conditions of everyday life
which are close as possible to the norms and patterns of the mainstream
of society" (Nirji 1965). A further refinement of the normalization
principle added the point that not only is it important to have a
normalizing environment as a goal, but the means for achieving this
goal must also be normative. Thus, we have the most recent definition
of normalization: _"utilization of means which are as culturally
normal as possible, in order to éstablish, and/or maintain personal
] behaviours, characteristics and interpretations which are as
culturally normative as possible" (Wolfensberger 1969). It is critical
to note that normalization does not mean making retarded and handicapped
people '"normal"™. What it does mean is that normal enviromments (that
is, what most people comsider typical, usual or acceptable for them-
selves) will bring forth and encourage normal behavior.

The principle of normalization has_many action implications for
how and where the students at Prince Charles are educated. Foremost
is tﬁe implication that students be "integrated" as much as possible into
the mainstream of the community. This means that as much as possible
the community (swimming pools, restaurants, work places, public
transit, etc.) is used as the "classroom". The benefits of this
prinicple to the student are that: ’

1) students have easy and frequent access to highly valued

peer models

2) students have continuous exposure to normative
expectations and demands
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3) students have the opportunity to develop a sense of
’ independence and the capacity to make judgements
4) students have the opportunity to become contributing
members of the community rather that objects of
charity.
This concept of integration might not be of such critical importance
in North America if we did not have a long history of extensive and
systematic segregation of mentally retarded persons. Prince Charles
School is committed to reversing the historical patterns of
congregétion and segregation of mentally retarded persons. This
committment is reflected in the goals - integrations to the maximum
.of an individual's potential and the means - utilization of natural/

typical settings for learning to occur whenever possible.

II. Developmental Growth Orientation

Prince Charles is committed to the principle that each mentally
retarded student is a developing human being. The school believes
that given the appropriate learning context (natural/typical settings),
training, roles, and high expectations students will continue to
learn, develop and grow. The school achieves this by placing on
students growth-oriented expectations which are demanding and
relentless, but also realistic, as well as supported by kindness and
warmth. These demands are imposed fhrough the goals of the school,
the attitude of the staff, and the content of the programmes, all of
which encourage and are consistent with normative patte}ns of
growth and development. Prince Charles School sees its commitment to

a "development growth orientation" as a response to the historical

patterns of "overprotecting" mentélly retarded people from normative



Prince Charles School has some very coﬁscious and definite
beliefs about how mentally retarded children and young adults should
be educated. This philosophy of set of principles is the foundation
upon which the school planning and programmes are based.

It is the opinion of the school that values, beliefs, and
expectations about the potential of mentally retarded students are

the keys that either open the door to a wider more intergrated world,

or lock the door and leave the students in a world of segregation anc
isolation.

A principle could be defined as a “functional truth”, “basig of
reasoning', a "general law" or as a "guide to action", all of which
meanings apply to the principles for Prince Charles School outlined
here. fhe key principles upon which the school is based are:

I) nunormalization

IT) =a developmental growth orientation
ITI) individualization

IV) interpretation of the students to the community in a
manner that increases their potential for acceptance,

I) Normalization

Prince Charles School is committed to the principles of
normalization. Normalization as a principle for human services
originated in Scandinavia and was initially defined asi"... letting
the mentally retarded obtain an existence as close to normal as

possible" (Bank-Mikkelson, 1960). Further concern for the quality of

life experienced by mentally retarded children and adults led to the
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risk and of having "low" expectations. Overprotection occurs when

a mentally retarded student is perceived to be less developed, more
infantile, less adaptive, less trustworthy than he really is.
Unrealistically low expectations imply a denial of the developmental
potential of the individual. When there is overpro;ection and low
expectations the school programming is almost always of low intensity,

child-like, and not aimed at preparing the student for adult life.

III. 1Individualization

Prince Charles School is committed to the principle of individual-
ization. Individualization is a principle that required that educators
see the retarded student as an individual with specific learning needs
and competencies. Individualization is manifested by the absence of
regimentation, the teacher's intimate knowledge and understanding of
students, the presence of individualized education plans and progress,

and staffing patterns which permit this.

Iv. Increased Competence

Prince Charles School is committed to the principle of increasing
the competence of it's students in the developmental/educational
domain and the domestic/home domain. The school realizes that
competence will increase the ablility of mentally retarded students
to function more independently in the community. The students themselves
are a powerful force in changing negative attitudes when they

demonstate that they are competent persons first and foremost. The

school attempts to build and develop in the students competencies



that are valued and needed by the general community (competent

employees, good citizens).

V. Positive Interpretation Of Students To Community

Prince Charles is committed to the principle of interpreting
the students at the school to the community as developing adolescents
and young adults. This means that the school places a high value on
both age and culture appropriate behavior. In order for students
to gain independence and for acceptance to develop in the community
it is critical that students are not perceived as being "eternal
children" or as "too different" to be part of the community. This
requires that the attitudes of staff, expectations and content of
programmes stress learning behavior that is appropriate for a student
in the community regardless of impairment. It also requires that
students learn the rules, routines and customs that the community
shares and values. A student must be seen as able to 'grow up" and

as "able" to conform to typical societal values and customs . Prince

Charles School encourages students to act, look and behave in ways that

are typical and valued in the community.

151
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Current Service Setting

Numerous services for mentally handicapped people are available

in Winnipeg. The following is a brief description of those to which

this paper makes direct reference.

1.

Community Services for the Mentally Retarded (CSMR)-
This provincial service provides district social
workers who help with the problems of mentally
handicapped people and their families. They make
referrals to other resources as necessary.

Rehabilitation Services “for the Mentally and Physically
Handicapped (Voc Rehab) - This agency provides vocational
rehabilitation counsellors who help their clients to

get suitable vocational training and who make
recommendations for vocational placements in such
settings as ARC Industries.

Canadian Association for the Mentally Retarded,

Winnipeg Branch (CAMR) - This is a voluntary association,
originally formed to provide local educational

services (1953). This agency has since developed and
spun off to independent boards: a residential service,
Winn Serv and an occupational activity centre, ARC
Industries Limited. Its current role is as an advocate
for improved services.

ARC Industries - ARC is an occupational activity centre
for mentally handicapped people. Its prime goal is to
teach people appropriate work skills. This is done
through simple contract work of a packaging or assembling
nature.

Skills Unlimited - This workshop has two components to
its programme. The first is a short term assessment and
training programme. The second is a sheltered business
for those who are more productive than the workers at
ARC, but not yet competitively employable.

Society of Crippled Children and Adults (SCCA) - This
agency provides early childhood programming, a pre~-
school programme and sponsors the Employment
Preparation Centre.
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Employment Preparation Centre (EPC or EMPREP) -
This is an assessment and training centre as well as
sheltered business for physically handicapped people.

Seven Oaks Centre for Youth ~ This is a new service which
is currently involved in providing programmes for

at least two mentally handicapped and disturbed

youths {(amongst other responsibilities).

Parks and Recreation - This is a city department
which has hired specialists to'assist with the
integration of mentally handicapped people into
recreational programmes.

Y.M.C.A - Several branches of the YMCA provide a variety
of programmes with varying degrees of integration.
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Table 28

Post School Placement 1974
TMH Secondary Students

Winnipeg School Division No. 1

Placement (Spring 1974) Male Female Total Percent
At home, no day programme 13 4 17 16.3
Manitoba School (residential) 7 7 14 13.5
ARC Industries (occupational 25 19 44 42.3 %
activity centre)
Kinsmen Vocational Centre® 5 9 14 13.5 =%
Skills Unlimited 2 1 3 2.9 =
Competitive Employment 4 1 5 4.8 x
EMHb 2 2 4 3.8
Other 3 3 2.9
58 46 104 100.0

aKVC is actually a component of ARC Industries, though at that time

»

occupying a different site.

bThese students transferred to another level of programming within
the school division.

% Vocational settings
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Table 29

Post School Placement 1980

Argyle Students Only

Male Female Total Percent

At home, no day programme 7 0 7 7.3
Returned to the reserve 1 0 1 1.1
Selkirk Mental Hospital ’ 1 o 1 1.1
- Manitoba School . 0 1 1 1.1
ARC Industries (Wpg.) 19 18 37 38.8 *
. ARC Industries (rural) 2 0 2 2.1 %
Skills Unlimited - - - - %
Competitive employment 1 2 3 3.2 *
Competitive unemployment - ; - - *
Employment < minimum wage 2 0 2 2.1 =
EMH 1 0 1 1.1
Transferred out of province 1 1 2 2.1
Deceased 1 - 1 1.1
Withdrawn - no further info. 3 5 8 8.3
Special Cases:
1) Jail 1 0 1 1.1
2) Married : 0 1 . 1 1.1
3) Returned to Portugal 1 0 1 1.1
Cannot locate 17 9 26 27.3
Totals 58 27 95 100.0

* Vocational settings
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Table 30
Post School Placement 1980

Indian And Metis Students

Male Fzmale Total Percent

At home, no day proggamme 1 0 1 3.2
On the reserve . 5 9 14 45.2
On the streets 2. 0 2 . 6.5
Manitoba School 3 - 1 4 12.9
ARC Industries 2 0 2 6.5
Competitive Employment - - - _ -
Withdrawn or transferred 2 2 4 12.9
Deceased 0 1 1 | 3.2
Special cases: :

1) Jail ' 1 0 1 3.2

2) Seven Oaks Centre 0 1 1 3.2

3) Nursing Home 0 1 1 - 3.2

Totals 16 15 31 100.0




Table 31

Student Exits

Prince Charles School
September 1970 ~ June 1980

Non-Graduates Graduates Totals
M F T % M F T % T Z
At home, no day programme 7 6 13 13.3 |3 1 4 7.1 |17 11.1
On the streets 6 3 9 9.2 |2 o0 2 3.6 (11 7.1
Returned to the reserve 4 9 13 13.3 1 0 1 1.8 |14 9.2
Selkirk Mental Hospital - - - - - - - - - -
Manitoba School 9 5 14 14.3 |0 1 1 1.8 {15 9.8
ARC Industries (Wpg.) = - - = 4 16 20 35.6 {20 13.1
ARC Industries (rural) - - - - 0 1 1 1.8]1 0.6
Skills Unlimited - - - - 2 1 3 5.4 3. . 2.0
EMPREP. - - - - 0 1 1 1.8 [ 1 0.6
Competitive Empioyment - - - - 8 4 12 21.4 |12 7.8
Competitive Unemployment e 2 2 4 7.1 4 2.6
Employment, < minimum wage - - - - 0 1 1 1.8 1 0.6
Transferred: | _ _
1) - EMH 0 1 1 1.0 (- =~ - - 1 0.6
2) Out of province 3 6 9 9.2 |- - - - 9 5.8
3) Other schools - Manitoba 5 7 12 12.2 - - - - 12 7.8
4) Other division - Wpg. 6 8 14 14.3 |- - - - 14 9.2
5) Short term placement 0 4 4, d - - - - 4 2.6
Deceased ' 1 3 4 41 |- - - - 4 2.6
Special Cases:
1) 1I11 - nursing homes 0 2 2 2.0 - - - = 2 1.3
2) Trnsf. - Seven Oaks 1 1 1. - - - = 1 0.6
3) Married - - - - 0 1 1 1.8 1 0.6
4) Pregnant 0 1 1 1.0 jO 1 1 1.8 12 1.3
5)‘ Working - family business |- - - - 0 1 1 1.8 1 0.6
6) Returned to Portugal 1 o0 1 1.0 1 0 1 1.8 | 2 1.3
7) *Special Volunteer - - - - 0 1 1 1.8 {1 0.6
8) *St. Amant Centre -*in - - - - 0 1 1 1.8 1 0.6
wheelchair
" Total 42 56 98 100.0 23 33 56 100.0 154 100.0

* Vocational settings
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Table 32

Education of Parents

- Education of Mother "Frequency Cum Fregq % . Cum %
% : 61 % B %
None 2 2 3.226 3.226
-1-8 years 21 23 33.871 37.097
9-11 years © 19 42 30.645 67.742
12 years ) 3 45 4.839 72.581
Some college 5 50 8.065 80.645
College graduate 7 57 11.290 91.935
Beyond college 1 58 - 1.613 93,548
Don't know 4 62 6.452 100.000
Education of Father
% 60 * % *
None 1 1 1.587 1.587
1-8 years .20 21 31.746  33.333
9-11 years 25 46 ' 39.683 73.01%
12 years 5 51 .7.937 80.952
Some college 2 53 3.175 84,127
College graduate 2 55 3.175 87.302
Beyond college 2 57 3.175  90.476
Don't know 6 63 9.524 100.000
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Medical Information
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Hearing Frequency Cum Freq % Cum 7%
% 1 % % *
Normal 117 117 95.902 95.902
Fair 5 122 4.098 100.000
Vision
Normal(with or without glasses) 90 90 73.171 73.171
Fair 28 118 22.764  95.935
Poor .5 123 4,065 100.000
- Speech
Normal 54 54 43.902 43.902
"Fair 45 99 36.585 80.488
Poor 24 123 19.512 100.000
Medication
* 2 % * %
Yes 40 40 33.058 33.058
No 81 121 66.942 100.000
Seizures
% 3 * * %
Yes 22 22 18.333 18.333
No 98 120 81.667 100.000
Other Medical or Physical Prob.
% 8 % % *
None 88 88 76.522 76.522
Secondary problems 27 115 23.478 100.000
Dowvnes Syndrome
% 14 % * %
Yes 24 24 22.018 22.018
No 85 109 77.982 100.000




Table 34

Mode of Transportation to Jobsite

. a
Mode of Tramsportation

Jobsite * 1 2 3 5 6 Total
* Frequency 1 1 0 1 0 0 *
Percent * * 3 * * * %
Row Percentage * ] * * * *
Column Percentage * * * * * *
no job 13 0 0 0 0 0 0
% * * * * * 0.00
*. * * % % *
* * * % * %
Arc Industries 2 1 66 2 7 2 78
¥ 0.96 63.46 1.92 6.73 1.92 75.00
* 1,28 84.62 2.60 8.97 2.56
* 20.00 76.74 100.0 100.0 50.00
Skills Unlimited 0 0 3 0 0 0 3
* (0.00 2.88 0.00 0.00 0.00 2.88
* © 00.0 100.0 0.00 0.00 0.00
* 0.00 3.49 0.00 0.00 0.00
competitve job 2 2 0 0 2 6
£ minimum wage * 1.92 1.92 0.00 0.00 1.92 5.77
' * 33.33 33.33 0.00 0.00 33.33
# 40.00 2.33 0.00 0.00 50.00
competitve job 0 2 15 0 0 0 17
'7 minimum wage * 1.92 14.42 0.00 0.00 0.00 16.35
*# 11.76 88.24 0.00 0.00 0.00
* 40.00 17.44 0.00 0.00 0.00
Total * 5 86 2 7 4 104
* 4.81 82.69 1.92 6.72 3.85 i00.0
a

1 = self, walking; 2 = self, Metro Transit; 3 = self, other means;

5 = vans (contract); 6 = driven to work



Table 35

le6l

Average Wage for Selected Occupations

Cleaner - industrial plant (1977)
Janitor
Labourer

Packager (bakery products)

Labourer (furniture industry)
Labourer (boxes & bags)

Truck driver helper

Kitchen helper

Packager {(wholesale trade)
Chamber maid

Cook's helper

Nurse's aide

185
125

167

168.

.84/hr. - average
.01/hr.

.27/hr.

.48/hr. (females)

.91/hr. (males)
.17/hr.

.14/hr,

.38/hr.

.50/hr.

.00/week

.00 ~ 150.00/week

.00/week

00/week

Wage rates, salaries and hours of labour; October, 1977 Surveys Divison,

Labour Data Branch, Labour Canada, Ottawa —~ Supply and Services Canada,

Hull, Quebec - Cat. No. L2-5/1977-2
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2 2 . L] L] e (
- - -’50 - PN i ERYVEN] J’Q(Je)l g
S0 2 ! 3 18.1¢&2 27e 273 A
d 58 1 “ Yol il 2E.3684 0 H
= H0 1 5] JeeliF 1 4S8 s 453 O
e i Gl 1. ) el L 'HaeTL g e
f‘j\) i 7 Se(CS1L 63s €3¢ =
404 H 3 Fe 91 Tée727 09
=59 2 . 1) 18,132 YO.w0G U
e 4G 1. il Gelwl 100e0un <
: SALARY OR SUBJECT IF WORKING : :
PAYAMX:- FREGUENCY CUM FREQ PERCENT LU PERCENT
PS 1 ° s - e
24 1 1 36846 3.846
L - 38 i 2 30346 . Te6592
e e GGy 2 - 4 C T6G2 - 1S« 345
46 3 7 . 88538 260923 —
50 2 9 1.692 350615 g
B R I S i - - 10 3 B45 - 38652 3
e G g 2 e 12 Te 6W2 46013 2
54 i 13 30846 50.0CQ O
56 4 L7 153889 65383 4
: 58 - 3 20 i1e325 T3023 d©
R 3* IRETRT 1 - 21 2.846 80.769 5§
.60 3 24 11538 ©2.3GC8 &0
61 1 25 328486 960181 84 S
80 i 26 JaUe6 150000

O T RN D AT B T e I s e .-

'SALARY OR SUSJECT IF WORKING :
.-PAYAMT . FREQUENCY  CUM FREQ PERCENY CUM PERCENT

*

o 2 o q <
o 26 1 i 4. 328 ) 40348
e en cay o 38 et e e ] s — 2 . ‘Q‘_’QQS 8'696
e o 39 : i 3 He3%8 t3.043
40 B ) 4 445348 17.391
42 1 5 24348 21739
e &G .2 - 7 - FeH6 . 30:235 &
s 48 3 8 < 4o32a8 360733 0§
50 5 i3 2 216739 860522 M
53 3 16 4 12,043 69565 .
56 4 . 20 . 17391 86,657
58 ! 1 21 403438 9le3l4e g
59 1 22 3,348 93.652 o
61 3 23 49348 100,000 (SD-I
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: SALARY OR SUBJECY IF VWOBKING ;
PAYAKMT - FREQUENCY - CUM FRpig PERCENT  CUR PERCEMT
) < 8 < < o
e £ 1 Z0G% ¢ z
el ] 2 2aV%3 5, >
s R 1 3 25,94 1% Be & b
36 2 5 e B8 2 14705
4G £ & 2eUad 17.647
41 3 7 Z2e98 4 206502
4P -2 g - 5,882 260471
48 F 10 2e9a 29,482
50 3 £3 Be24 38,235
54 - 3 16 1o A2 4 47,0359
- 56 3 19 - Goiik | 5%5.882 o
57 3 20 ?5941 58.824 2
58 2 22 C Se882 647306 ©
59 2 - 24 . S 852 TR 528 O
60 - S T 2s S 2.0%1 T3652%
74 i 26 2941} 76471 ©
90 i 27 20941 79,412 5
103 - 1 28 2G4y &2.3%3 8
200 - 29 20941 65254 1
220 ] 30 20941 8B.23% O
izz 3 3t 20941 9la.t 76
360 I 32z 2,941 R A B X
S 512 ~ 33 - 2.941 T 7050
© 53Q 1 3a 2eal 1G0e 000
. SALARY OR SUBJECT IF WORKING :
PAYAMT FREGUENCY CUM FREN PERCEMNT CUM PERCENT
'o 4 . & o -} »
G 2 2 8.000 8,000
34 ! 3 4¢00C0 12,006
486 2 5 8,000 20.G00
49 .. e 1 - .6 40000 . 280000
52 I 7 40000 T 28.000
56 1 8 40000 22.000
64 2 . 9 4a0Q0Q 36, 0CQ
67 . b 10 40000 40,000
Ph e Il 1 4000 42000
240 1 12 442000 48,000
250 i 3 4e 000 526000
260 — 1. 16 . . . 4,000 564000
230 ] 15 %o 000 60.000 3
320 1 £s 40000 642000 2
370 1 17 4000 68.GC0 o
v 804 - 1 - cme 18 . 4,000 72.000 _
832 i 12 K] 4o CU0 TH000 «
450 2 21 2. 80000 840000 §
544 ) 22 3 40000 88« 000 o
760 2 - 24 - 8.000 96.000 T
Q9 3 25 42000 100,006 O
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With Whom Subjects Spend Most Of Recreation Time By Original Group

Group
fime With 1 2 3 4 Total
* Frequency 1 1 1 3 *
Percent * * * * *
Column Percentage * * * *

family 5 8 18 13 44
4.27 6.84 15.38 11.11 37.61
19.23  33.33 43,90 50.00

other residents 20 15 11 10 : 56
17.90° 12.82 9.40 8.55 47.86
76.92 62.50 26.83 38.46

others 0 0 1 3 4
0.00 0.00 0.85 2.56 . 3.42
0.00 0.00 2.44 11.54

self 1 1 11 0 13
0.85 0.85 9.40 0.00 11.11
3.85 4,17 26.83 0.00

Total 26 24 41 26 117
22.22 20.52 35.04 22.22 100.0

Chi-square  34.997 DF =9 Prob = 0.0001



166

Table 38

With Whom Subjects Spend Most Of Recreation Time By Accomodation Group

Group
Time With 1 2 3 Total
* Frequency 4 2 0 %
Percent * *® * *
Column Percentage % * -k
family - 43 1 0 L4
) 36.75 0.85 0.00 37.61
"58.11 3.33 0.00
other residents 16 29 11 56
13.68 24.79 - 9.40 47.86
21.62 . 96.67 84.62
others 2 0 2 4
1.71 0.00 1.71 3.42
2.70 0.00 15.38
self 13 0 o 13
11.11 0.00 0.00 11.11
17.57 0.00 0.00
Total - T4 30 13 117
"63.25. 25.64 11.11 100.0
Chi-~square 65.909 DF = 6 Prob = 0.00601
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Table 59

Friends Who Visit Subjects By Original Group

Group
Friends In . 1 2 3 4 Total
none Frequency 12 12 22 13 59
Percent 9.76 9.76 17.89 10.57 47.97
Column Percentage  44.44  48.00 52.38 44 .83
evening or 11 12 17 13 53
afternoon . 38.94 9.76 13.82 10.57 43.09
' 40.74  48.00 40.48  44.83
overnight 4 1 3 . 3 ' 11
) 3.25 . 0.81 2.44 2.44 8.94

14.81 4.00 7.14 10.34

Total : 27 25 42 29 123
21.95 20.33  34.15 23.58  100.0

Chi-square 2.501 DF = 6 Prob = 0.8683

S



Table 401

Friends Who Visit Subjects By Accomodation Groups
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Group
Friends In 1 2 3 Total
None Frequency 41 18 0 59
Percent 33.33 14.63 -0.00 47.97
Percentage Column 52.56 56.25 0.00
evening or 29 12 12 53
afternoon 23.58 9.76 - 9.76 43.09
37.18 37.50 92.31
overnight 8 2 1 11
6.50 1.63 0.81 8.94
10.26 6.25 7.69
Total 78 - 32 13 123
63.41 26.02 10.57 100.0
Chi-square 15.642 DF = Prob = 0.0035



Table 41
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Where Subject Has Gone On Vacation By Accomodation Number

¢

Group
Place 1 2 3 Total
No where  Frequency 20 7 1 28
Percent 16.26 5.69 0.81 22.76
Column Percentage 25.64 21.88 7.69
Manitoba T 24 12 3 39
19.51 9.76 2.44 31.71
30.77 37.50 23.08 '
other areas 17 1 7 - 25
in Canada 13.82 0.81 5.69 20.33
21.79 3.13 53.85
U.S.A. 13 10 1 24
10.57 8.13 0.81 19.51
16.67 31.25 7.69
Europe 4 2 1 7
3.25 1.63 0.81 5.69
5.13 6.25 7.69
Total 78 32 13 123
63.41 26.02 10.57 100.0
Chi-square 17.852 DF = Prob = 0.0224
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Table 42

~ .

Where Subject Has Gone On Vacation By Original Group

GrouE
Place ' 1 2 3 4 Total
no where Frequency 8 4, 13 3 28
Percent 6.50 3.25  10.57 2.44 22.76
Column Percentage 29.63 16.00 30.95 10.34
Manitoba 13 8 12 6 39
10.57 6.50 9.76 4,88 31.71
48.15 32.00 28.57 20.69
other areas 2 3 9 11 ' 25
in Canada ' 1.63 2.44 7.32 8.94 20.33
7.41 12.00 21.43 37.93
U.S.A. 4 7 7 6 24
3.25 5.69 5.69 4.88 19.51
14.81 28.00 16.67 20.69
Europe 0 3 1 3 7
0.00 2.44 0.81 2.44 5.69

0:00 12:00 2.38 10. 34

Total 27 25 42 29 123
21.95 20.33  34.15 53,58 100.0

Chi-square 21.944 DF = 12 Prob = 0.0382
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)

With Whom Subject Has Taken Holiday By Accomodation Group
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Group
Vacationed with 1 2 3 Total
* Frequency 17 7 2 *
Percent * * * *
{ Column Percentage * * * j
No one 0 1 0 1
0.00 1.03 0.00 1.03
0.00 4.00 0.00
Family 48 14 5 67
_ 49.48 14.43 5.15 69.07
78.69 56.00 45,45 '
Friends 3 2 4 9
3.09 2.06 4.12 9.28
4.92 8.00 36.36
Camp 8 4 0 12
8.25 4.12 0.00 12.37
13.11 16.00 0.00
Other residents 1 4 0 5
1.03 4.12 - 0.00 5.15
1.64 16.00 0.00
Other 1 0 2 3
1.03 0.00 2.06 3.09
1.64 0.00 18.18
Total 61 25 11 97
62.89 25.77 1L.34 100.0
Chi—square 33.871 DF = 10 Prob = 0.0002



172

Table 44

With Whom Subject Has Taken Holiday By Original Group

Group
Vacatiohed With 1 2 3 ' 4 Total
* Frequency 8 4 11 3 *
Percent * * * * *
Column Percentage * * * *
0 0 1 0 0 1
0.00 1.03 0.00 0.00 1.03
0.00 4,76 0.00 0.00
family 11 14 22 20 67
- 11.34 14.43 22.68 20.62 69.07
57.89 " 66.67 70.97 76.92
friends 1 2 2 4 9
1.03 2.06 2.06 4,12 - 9.28
5.26 9.52. 6.45 15.38
camp ' A 2 4 2 12
4.12 2.06 4.12 2.06 12.37
21.05 9.52- 12.90 7.69
other - 3 2 0 0 5
residents _ 3.09 2.06 0.00 0.00 5.15
‘ 15-79 9052 0.00 0'00
) [
other 0 0 3 0 . 3

Total 19 21 31 26 97
19.59 21.65 31.96 26.80 100.0

Chi-square 21.906 CF = 15 Prob = 0.1103
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Table 45

Co—signatory'Of Subject's Bank Account By Original Group

Group
Co-signatory i 2 3 4 Total
* Frequency 10 7 15 6 - %
Percent * * * * *
Column Percentage # * ' * &
no one 7 5 14 9 35
8.24 5.88 16.47 10.59 41.18
‘ 41.18 27.78 .51.85 39.13
mother 3 4 10 6 - 23
3.53 4,71 11.76 7.06 27.06
17.65 22.22 37.04 26.09.
father 0 1 0 1 2
0.00 1.18 0.00 1.18 2.35
0.00 5.56 0.00 4.35
sister/brother i 0 1 3 5
1.18 0.00 1.18 3.53 5.88
5.88 0.00 3.70 13.04
friend 1 0 1 3
1.18 1.18 0.00 1.18 3.53
5.88 5.56 0.00 4.35
social worker 0 0 1 2
0.00 1.18 0.00 1.18 2.35
0.00 5.56 0.00 4.35
house manager 5 6 2 2 1
5.88 7.06 2.35 2.35 17.65
29.41 33.33 7.41 8.70
Total 17 18 27 . 23 85

20.00 21.18 31.76 27.06 100.0

Chi-square 18.933 DF = 18 Prob = 0.3960



Table 46

Co-signatory Of Subject's Bank Account By Accomodation Group

Group
Co-gignatory H 2 3 Total
# 2 6 8 4 *
% * %
% * *
NO one T 24 8 3 35
28.24 9.41 3.52 41.18
46.15 33.33 33.33
Mother 20 2 0] 23
23.53 2.35 0.00 27.06
38.406 8.33 .00
facher 1 1 G 2z
1.18 1.18 0.00 2.35
1.92 4.17 0.00
sister/brother 4 1 0 5
4.71 1.18 0.00 5.88
Fs69 4,17 0.00
friend 0 0 3 3
0.06 0.00 3.53 3.53
0.00 0.00 :33.33
social worker 0 1 1 2
0.00 1.18 1.18 2.35
0.00 4.17 11.11
house manager 3 11 1 15
3.53 12.94 1.18 17.65
5.77 45.83 1t.11
Total 52 24 9 85
61.18 28.24 10.59 i00.0
Chi-square 53.794 DF = 12 Prob = 0.0001



Table 47

Spearman Correlations By Original Group
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Comﬁunity Awareness * Accomodation
Recreation & Leisure °* Accomodation
Recreaﬁion & Leisure °* Com. Awareness
Autonomy ° Accomodation

Autonomy ° Community Awareness
Autonomy ° Recreation & Leisure
Money Skills ° Accomodation

Money Skills - Community-Awareness
Money Skills ¢ Recreation & Leisure
Money Skills ¢ Autonomy

I.L.S. ® Accomodation

I.L.S. ° Community Awareness

I.L.S. ° Recreation & Leisure
I.L.S. * Autonomy

I.L.S - Money Skills

Group
1 2 3 4
N=27 N=42 N=25 N=29
L1617 .3876 ..0122 .17=5
L4204 L0504 .9397 .4609
.2196 .1067. .2601 .3399
L2711 .6038  .1005 .0712
3444 L2009  .4712  .5685
.0785. .3250 .0019 .0013°
.3676 .1383  .2812  .1886
.0592 .5003 .0749  .3272
.5092 .4534  ,6781  .7182
.0067 .0200 .0001  .0001
.6392 .3589  .5932  .4514
.0003 .0718 .0001 .0140
.2553 .2775  .2264  .2656
.1987 1669  .1546  .1638
.5580 .5757  .7581 . .7455
.0025 .0021  .0001 .0001
4326 0212  .5618  .5407
0242 .9180  .0001  .0025
.8295 L6100 .9420  .9400
.0001 .0009 .0001 .0001
.0832 .5327  .2993  .2743
.6799 - 0051 .0607  .1490
L4940 .2791  .5857  .5805
.0088 .1706. .0001 .0010
.2165 L1336  .3700  ,1989
.2781 .5152  .0188  .3009
.6374 4275 7 05926 .6292
.0004 .0294  ,0001 .0003
.5497 .5688  .6285 .7146
.0030 .0024  .0001 .0001

Note: I.L.S. = Independent Living Skills



Table 48

Mean Scores By Original Group
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Min. Salary

:GrouE
1 2 3 4

Area Mean S.D. Mean S.D. Mean S.D. Mean S.D.
Job 8.93 4.09 7.23 4.39 5.68 5.49 8.00 5.04

Satisfgction ’

Community 37.44 17.04 28.50 15.52 29.44 16.55 39.86 17.88

Awareness

Recreation 23.41 7.68 24.08 6.36 20.93 5.96 25.17 6.48
& Leisure .
‘Autonomy 29.67 12.40 28.92 7.43 27.98 14.77 37.59 13.83
Money Skills 23.85 9.06 21.62 6.65 21.24 13.40 29.79 11.74
Independent 99.96 25.22 88.31 22.79 79.30 32.48 101.38 21.89
Living Skills . .

Salary 53.73 - 48.88 - 105.64 - 275.00 -
Max. Salary 80.00 - 61.00 - 530.00 - 991.00 -

24.00 - 26.00 - 0.00 - 0.00 -




Table 49

Mean Scores By Accomodation Group
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Group
1 2 3

Area Mean St.Dev: Mean St.Dev. Mean St.Dev.
Job Satisfaction 6.87 5.48 8.00 3.81 7.84 4.41
Community Awareness 31.65 17.80 30.31 13.26 52.00 11,20
Recreation & Leisure 21.74 6.35 23.50 5.62 30.62 6.59
Autonomy 28.91 12.68 29.06 11.57 46.54 9.72
Money Skills 28.28 11.54 22;59 8.23 36.92 8.59
Independent Living Skills 85.77 ‘28.83 92.19 23.87 119.46 11.35
Salary 127.40 - 60.56 - 246.91 -
Maximum Salary 700.00 - 280.00 - 991.00 -
"Minimum Salary 0.00 - 0.00 - 50.00 -




EMOGRAPHIC INFORMATION:

178
ime of Parent:  Guardian: None:
Mame of Subject:
1.D.# . (1-4)
Address;
(street) (city)
Community Services District:
Sex of Subject__ 1, male 2.female  Age of subject {7-9)
Subject 1iving with: (10-11)
1. Both parents 6. Foster home
2. Hother 7 Board and room
3. Father 8. Friend (normal)
4.____Siblings or relative: 9 Alone
5.____ Group residence 10.____ Apartment (supervised)
11.___ Other
Birth Order: (12)
1.____ Youngest child 3. Oldest chiid
2.____ A middle child 4. __ Only child
Education: Mother (13)

1. None

2.___ 1 -8 years
3. 9 .- 11 years
4

12 years

Education: Father

1. HNone

2. 1 -8 years
3. 9 -11 years
4. 12 years

Some college, not completed

. College graduate

5
6
7. ___ Beyond college & university
8 Do rot know

0

Not ascertained

. Some college. not completed

College graduate

5
6
7. ___ Beyond college & university
8 Do not know

0

e MNot ascertained

(1)



. 179
. Father's Occupation: (15)

Unskilled 5. Clerical sales and lower level
technical

6. Professional and managerial

T
2. Ambiguous skill
3.____ Independent craftsman —
4.

Skilled 7. Unemployed

0.__ Other (specify}”

v < .
. Mother's Gccupation: , {16)

Unskilled 5. Clerical sales and lower level

Ambiguous skill technical

Independent craftsman 5. Professional and managerial

Skilled | 7o .
0___ Other (specify)

nr—

Housewife

. Can-you tell me what people are living with you in this house? (17-24)
1. Father '
2 Mother

3. Brother(s) (how many)

4, Sister(s) (how many)

5 Husband ___ MNo. of years married

6 Hife ___No. of years married

7

Own chi]dfen (how many)
_ (25-25)
. Altogether, including yourself, how many people live in this house with you?

Responient not living with parents: | | (27)
“hat about your parents"
a) Arz Jour parents living?
1. Yes, both
2. Father only livinag
3. Mother only living
4. No, none living
5, Don't know

b) If, yes, where are they 1iving now? (28)
1. MYinnipeg
2. Rural “anitoba
3.___ Elsewhere
4., Don't know
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| | (=)
5 c) Do you see them? 4) If yes, you go to see them, or do
0. No they come to see you?
1'__—- Sometimes B Respondent goes to see parents
2 Frequently 2. Parents go to see respondent
T 3. Both
e) Do you see your brothers or sisters ? (3t) .
1. VYes 2, No
5.¥ School History: No. of years Attendance in 3 days
per week:
Madas TN v L = €11 waalb
'Years in regular school . 32
.“Years in spe cial class in regular _
school — 33
Years in spe cial ¥XXEEXXH school 34
( P.C., Argyle, Montrose, Robertson,
Luxton, Norquay)
Years in Kinsmen 35
| - TOTAL 36
Iess years in school time X 3 37
- Adjusted 38
I.D. #

i After leaving school how long did it take to get into a job or programme? {52)

1. ___ 3 months (don't count July and August
2. 3 -6 months

3. 6mos. - 1 year

4.1 year



Medical History:

Hearing 1. NMormal 2. Fair 3. ___ Poor (%3)
Vision 1. Normal 2. Fair 3. Poor (5%)
Speech 1. Normal 2. Fair 3. Poor (85)
Medication 1. VYes 2. Mo (56)
Seizures 1. VYes 2. No (5%)
iledical problems or physical disabilities (specify) __ (8)
DOWNE'S SYNDROME 1, Yes 2. No . (89)
Height Height (66-61)
He'd 1ike to measure.
He'd Tike to see how fit you are:
How many sit ups can you do? (€2-63)
Piease sit on the floor and show me how close you can get your
hands to the wall (measure with tape; legs extended to wall.) (64 -€5)
. Gait:- (66)
B Walks freely with heel-toe movement 5. Rigid heavy step
2. Tip-toes 6. Llong gait
3. Shuffles 7.__ Flat fo ted
4. Drags feet 8.__ Other, (specify)
Foot placement when walking: (67)
0. Feet straight Z. Feet-toe out
1. Feet-toe in 3. Feet too far apart
Posture: (6d)
- 0.__ Good, no problems 3 Sits on tail bone
1. Hand thrust forward, sitting A.___ Head downcast or stiff
or walking 5. Other
2. Sway back
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INDEPEMNENT LIVINA SKI LLS

CART 2
SKILL Independently 2 |
With help 1
Can't do 0
Verify separately with parent when concerned over accuracy,
P__ parent rating S__ subject
P S
o Comb & Brush hair (6)
2 Wash hair (7)
— 3 ___ Style hair (8)
A4 __ Brush teeth (9)
— 5 ___ Mash self (10)
6 ___ Shower/bath (1)
7 __ Clean fingernails (12)
—— 8 __ Use deodorants (13)
— 9 ___ Shave face male, legs, underarms female (14)
10 _ Zip zippers ' (15)
1M __ Ti2 shoes (16)
— 12 __ Sstraighten clothes _ 7)
13 Match clothes (18)
— 14 __ Select clothes for activity, (church,work, party) (19)
— 15 __ Clean shoes (20)
— 16 ___ Mash clothes by hand , (21)
— V7 __ Sort clothes by colour before washing (22)
—_ 18 __ Yse washing machine (23)
— 19 Use dryer (24)
___ 20 ___ Use laundromat (25)
—— 21 __ Fold flat clothes | (26)
—_ 22 ___ Iron flat items (27)
— 23 __ Dust flat surfaces - (28)
—. 248 __ Dust non flat surfaces (29)
— 25 __ Vacuum rug (30)
— 26 ___ Sweep floor, use dustpan (31-32)
— 27 ___ Met mop floor (33)
28 _ Make bed (34)
29 Change sheets (35)

30 Clear table (36)



I.L.S,

31
32
33

34
'35

36
37
38
39
40
41

a2

43
44
45

46

A7
48
49
50
51

52

53
54
55
56
57
58
59
60
61

Hash dishes

Dry dishes

Put dishes away

Set table

Uses knife to cut meat, uses fork
Use can opener

lise bottle opener

Set stove burner correctly
Set oven temperature

Hake tea

Make toast

Serve cold cereal and milk
Make frozen juice up

Cook an egg (any method)
Make a sandwich* - meat

_ Cheese
_ peanut butter
_ other
* 0 Can't make any () No. of sandwiches
___ 1 Hakes with help can make

Pack a balanced lunch (probe re contents - €.g.

fruit?)
Prepare canned soup
Prepare hot dogs
Cook sausages
Cook pork chops
Make a salad
Make a pudding or jello
Select a balanced diet
Store groceries, fridge, cupboard, freezer
Purchase groceries
Clean kitchen
Clean bathroom
Clean bedroom
Straighten living room

Takes out the garbage

Can stay alone
0N ___Overnight
__-1 Few hours

(37)
(38)
(39)
(40)
(41-A2)
(43)
(44)
(45)
(45)
(47)
(48)
(49)
(50)

- (51)

(52)

(53)

(54)
(55)
(56)
(57)
(58)
(59)
(60)
(61)
(62)
(63)
(64)
(6%)
(66)
(67)
(68)
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VOCATIONAL

1. UYhere do you work?

No job

ARC Industries

Skilis Unlimited/Em. Prep.

FIRMH:

184

CARD 3
(1-5)

(6-10)

Competitive job, less than minimum wage

4, Competitive job, minimum wage or better

FIRM:

——

2. How long have you been working there?
' Less than one year =
1 - 3 years
3 - 6 years
6 - 10 yéars

More than ten years

3. How long do ydu work each day?

4. How do you usually get to work?
1.____ Self, walking
2.___ Self, Metro Transit
3.___ Self, other means

5. Reasons you like your job:

(11)

hours . (12)

(13)
A.__ Taxi
5.___ Vans {contract)

6. Family or friends
drive to work.

(14)

6. Reasons you dislike your job:

(18)
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7. What do you do at your job - any other things? (1ist of tasks) (16)
1.

.

DB WN
L 2 Y

<. Tell me the tasks you like to do on your job: (17)
]'

[

2
3
4. i
5
6

5. Tell me the tasks you don't Tike to do on your job: (18)
1.

.
»
.
3

2
3
A

D
{

10.  Would you like to have more training or Tearn more things at (19)
your job (Probe for what they'd 1ike to learn)

0. No.

1. Yould you like a different job? (20)
To___ VYes 2. Mo

e———

2. What kind of job would you Tike to have? (21-22)




13.

14.

15.
16.

17.

18.

19,
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How much do you 1ike the neonle you work with,... a areat deal, (23)
a little, or not at ali?

2. agreat deal 1. a little 0.____not at all

How did you get the job you have now? UYho helped you get it? (24~25)
1. Self, newspaper . 7.____Vec. Rehab. Services

2. Self, walked in 8.___ Comm, Services Horker

3. Self, other

4. Family 2. Canada Manpower

5. Friends 10.___ CA¥P Soc, Yorker

6.___ Teacher 1. Other (Specify)

How much do you earn each pay day? (26)
How often do you get paid? (27)
4.___ Once a week 2. Every two weeks T.____once a month '

Are you paid (28)
1. in cash 2.___ by cheque

a) How many days a month do you miss? ‘ (29)
0. none 3.___ More than a week

T.____ Less than two days 4. ___More than 2 weeks

2.3 - 5 days

b) For what reasons? (30)
1.___ Doctor or dentist appointment 3. Tiredness

2.___Illness A.___ Other (specify)

For everyone, please 1ist any previous paying jobs: (31)
1.




Did vou quit any previous job? If so why?
between quitting and firing)

OB——_

1
2.
3
4

Iy
®

50—_’_—

)
___Didn’t like the job 7
. Didn't 1ike the people 8.
____Job too hard 9

Never quit a job

Didn't like the boss

187

(Probe for difference {32)

Job too Tar away
Hours too iong

Nidn't Tike shift work
Other (specify)

st st

Poor health

If fired, what were the reasons?

LI

0.
1
2.
3,
4
5.

_____ Never been fired 5.
Job too hard 7.
____Couldn't get along with staff 8,
Not strong enouch 9.
____Bess didn't like me 10.
____Missed teo much time

Only if not working, would you Tike a job?

1.‘_—-

Yes 2. No

e

Yhy don't you have a jub?

(33-34)
____ Always late
____laid off
____Job changed
__ Company out of business
____ Other,(specify)
(35)
(285)

1. ___ Don't want one 5. No one heiped me to‘QEt one

2. Too hard 6. Can't get one

3.____ No transportation 7. Parents won't allow

4.____ Poor health 8. _ Jobs not suitable (good enough)
9, Mot strong enough or physical

Timitations

What kind of a job would you like, what tasks do you like (37-38)

0.____ Professional 7. Beach work

1.___ Technical and managerial 8. Structural work

2.___Clerical and sales 9. Garment industry

3.___ Service {dishwashing) 11._q~‘?ﬁsce11aneou$

4. _ Farming, fishing and forestry 12. __ Different job in present

5. _ Processing (packing, sorting etc.) setting

6. Machine trades

If you are not working, are you in a day programme? - (39)

0.__ MNone 2. _ Mortgomery Centre

1. .

Hope centre 3. _

Other (specify)




26,

28,

29.

30.

31.
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How many hours a week do you attend this programme (10)
0.___ None A.__ 10 - 15 hours

T.___ 3 or less 5. 15 - 20 hours

2.___ 3 - 6 hours 6. 20 - 25 hours

3.___ 6 - 10 hours 7.___Less than 25 hours

How do you get there? (41)
0.___ Don't go 4. Taxi

1.___ Self, walking 5.___ Vans (contract)

2.___ Self, Yetro Transit h.___ Family or friends drive

3.___ Self, other means 7.___ Other

If not in day programme why not? 4.___ Poor Health {42)
1.___Don't know of any programme 5. __ Other{Specify)

2. ___Not interested in available programme

3.___ No transportation

If not in day programme would you like to be? (43)
1.___Yes Uhat kind (specify) .

2.__ Mo

If not working what do you do all day? List: (44)
Hay we make a referral for vou? to a programme or Com. Service Yorker? (45)

1. Yes 2. No
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COMMUNITY AMARENESS

1. a) Do you use Metro Transit by yourself? (50)

T.____ Does not use 2. __ DNoes use
b) If yes, where? (51)

Ve To work o 6. _ To visit a friend
2.____ To special activities 7. Other (specify)
3. To shop
4.___ To the Doctor's and/or Dentist's T T
5. To visit a membar of your family

2. When you eat out in a restaurant who orders your food? (52)

g 0. MNever cats in a restaurant 2. Orders himself

1.__ Companion orders

3. Hho pays? (53)
T.__ S's companion 2. S. himself

/4.a)Have you ever been lost? If you were who helped you find way home? (54)
C.__ Never been lost 5. Phone home

1. Police 6.
2. N stranger (person on the street)

3. N bus driver 7.
4. __ Did you go to nearest house?

___ Found your own way

ther (specify)

b) If yes, how long? (55)

1. Overnight 2.___ A few hours

5. Mo you know the location of: (Probe) (56-57)
1.___ Nearest drugstore 5.___ Your doctor's office
2.___ Nearest post office 7.____Your dentist's office
3.___ Nearest shopping centre 8. ___ The Health Sciences Centre
4.___ Nearest convenience store 9. ___ A movie
5.____ Hairdresser/barber 10. A roller rink

11.___ The Community Club
13.___ The Park 12.__ The Y.N.C.A. nearest

1. Your church



6.

10.

11,

12.

13.

Which of the above do you go by yourself?

chu— 11,
2‘-___._ 7
f— 12,
3. N
8'
, — 13.
4. —
—_— 9.
5 —_— 14,
f— 10.

Are you a member of the Consumer movement?
- 1.__No 2. Yes

——

If not, why not

Did you attend the Consumer Conference last May at the University?
1. No 2. Yes

———— ——————

If not, why not

- Please write your name and address here:

NAME :

ADDRESS:

0. Can't do

1. Prints first name only

2.___ Prints both names or writes first name

3.___ Prints full name and address or writes full name
4. HUrites full name and address

Can you tell me the time?

0.__MNo 2. ___ Right on
1. Within 15 minutes '

Can you tell me the day of the week?
0. No 1. Yes

P

Month: 0.  No 1. Yes

Year: 0. Mo 1. Yes

190

(58-59)

(60)
(61)
(52)

(63)
(64) -

(65)

(66)

(67)

(68)



14, Use of telephone:
a) 'hat is your phone number? 0. No

b) Do you use the phone to call friends?

0. No
Emergency Calls
c) Yhom do you call if sick?
0. Doesn't know 1.  Gives a name
d) Yhom do you call for a fire?
0. Doesn't know 1. 911

e) Hhom do you call for danger?
0. ___ Doesn't know 1. on

191

Yes (59)
(70)
Yes
(71)
2.___ Fives a phone number
(72)
(73)



70

Scheduled Activities

Tally #'s

Night School

8 PC - Cooking

9 - Academics
i0 -~ Carpentry
11, - Sewing

12 - Pottery
13 OTHER

192 A et e

- 14 Unsheduled Activities

Frequent 4

Occasional 3

3

Seldom . 2

b

Never 1

§

15 Recreation with: (Mostly)
- Family 1
~ QOther residents 2
.~ Others 3
16 Home Activities: (Mostly)
= Isolative 1
~ Inter-active 2
17 Eats Out
~ Frequent 4

-~ Occasionally 3

Seldom 2
- Naver !
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PRECREATIGNAL LEISURE

Card 4

Scheduled Activities outside of home.

MOTES: a) "With whom" is lead up to verifying whether integrated or
seqreqated setting. Segreqated activities are done with other
handicapned people.

b) Key for transportation:

1. Alone, bus 1, Carpool
2. Mone, cab 5. Van
3. Alone, foot A, Friend
7. Other
: WITH  vHOM HO E )
f ACTIVITY Int. Seq. WHERE OFTEN TRANSPORTATION i

MIGHT ) Cooking

CLASSES) Academics
Carpentry
Sewing
Pottery
Other

SHIMMING

CROSS COUNTRY SKI

DANCING

ROLLER SKATIMG

SNOM SHOEING

SCCIAL CLY8

BOULING

OTHER (specify)

(7) (8) 1§-1o) (11123

gzl

: (7) Tally number of integrated activities*

(8) " “ seqreqated

(9) Tally frequency of intograted activities

(10) Tally frequency of segrenated activities

(11) Transnortation to inteqrated activities (main method).
' (12) Transportation to segregated activities (main method),

*Think in terms of a month.
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UNSCHENULED ACTIVITIES., Think in terms of a month,
QOutside home. _
MOTES: a) "With whom" is lead up to verifying whether integrated or
segregated setting.
b) Key for transportation:
1. Alone, bus 4. Carpool
2. Alone, cab 5. Van
6. Friend
3. Alone, foot 7. Other
WITH W0
X HOY TRANS -
ACTIVITY Int. Seq. HHERE OFTEN  PCRTATION
EAT RESTAURANT
GOING TO THE PUS
MOVIES
" ROLLER SKATING"
BOMLING
DANCING
SHOPPING
TRIP TO 200
TRIP TO MUSEUM
TRIP TO PLANTETARIUM
TRIP TO RAINROYW ST, i
TRIP TO FOLK FEST.
ROCK COMCERT
STAGE PERFNRMANCE
LIBRARY
SPORTS EVENMTS
OTHER (specify)
14 15 16-17 193/20
(14) Tally number of integrated activities
(15) Tally " " segreqated "
(16) Tally rrequency of inteqrated activities
(i) o * seqreqated "

(19) Tally main method transportat1on to integrated activity
(20) " " segrecated "
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3. Mith whom do you eat your meals? , ” (21)

0. __ By self T.__ Yith family or other residents

4. Mhat do you do during the week after you get home from work?

s —— —— o ——nte o—

What you do With whom | Hhere
(22) Tally number of activities done in isolation

(23) Tally number of activities done with or amongst others
(24) Tally family or residence members subject interacts with
(25) Tally others subject interacts with

5. What do you do on the weekends?

Khat you do Hith whom -~ ~ Where

(26) Tally number of weekend activities done in isolation

(27) Tally number of weckend activities done with or amongst others (e.g. play cards)
(28) Tally family or residence members subject interacts with

(29) Tally others subject interacts with



Who are your friends? (30-31)

1. At work 3. Ntoactivities
2.____ At school A.____Thru' the famiiy
5.___ Others .
LIST HOW YOU MET THEM

(30) Tally - M.R. friends

(31) Non M.R. friends
Do you have friends come to visit you? (32)
0. No 1. for an evening or afternooh 2. ___ to stay overnight
If yes, do you offer a lunch or coffee? . (33)

0. _No 1. Yes

——

If yes, who makes the lunch ‘ | (34)
0.___ Others 1. You

If yes, who cleans up?

0.___ Others 1.___ You | o (35)
Do you ever stay overnight at a friend's or relatives? (36)
0. Mo 1. VYes
Hhere have you gone on a vacation? (37)
0.__ Haven't gone 3. U.s.h
1. Manitoba 4.___ Europe
2.___ Other parts Canada 5. Elsewhere

How Tong was your vacation? weeks : (38)



14,

15.
16.

17.

Who was your vacation with?
1. Family
2. Friends
3. At a cann

Yho planned it?
0.__ Someone else 1.

Who paid?
0.___ Someone else 1.

i

————

If you, did you save up for it?
0. Mo 1. Yes

e

A, With residence members
5. __ Other

(39)

You

You




MONEY ;

1.

¥here do you ger your money from?
1. Salary 5. Friends
2.___ Parents 6. Government
‘3.____ Housand/Mife 7. Other {specify) _
4.___ Other relatives 8.____ Common’ Law
9.___Don't know
About how much money do you receive? (10-14)
Meekly Bi-weekly monthly other spacif-
1. salary _
2. parents -
3. husband/wife .
4, other relatives o
5. friends )
6. ‘government
7. ttér (specify)
8. Common Law
9. don't know
Type of zccommodation (15)
1.___ Parents home 5.___ Group residence
2.___ Board and rocm 5.___ Alone in apartment
3. Fostar home 7.___ Shared -apartment
4.___ Group boaru and roon 8. Nursing home
9. Gther
Estimated cost (16-20
(to be filled 3n by B.A.5.)
How much spending meney do you have for yourse]f each week? (213}
0. Mone 3.___$10.00 - $15.00
‘. Less than $5,00 A, $15.00 - $20.00
2.___ %5.00 - $10.00 5.____ More than $20.00
What do you purchase with this? (22-:73
1. Candy A, Eeuiosctgn - ctainment
2. Orinks S.__ lLunch at work
3. Cigarcttes 6 Other
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7.. Do you ever run out of money hefore the next pay day? (28)

0___ M 1. Yes

a. If no, what do you do when you have no money?

b, If yes, from whom~did vou horrow the money?

c. Do you owe any money to him/her now? (29)
0. Mo 1. Yes '

8. Who Tooks after your moncy? (39)
1.___ Parents %.___ Other (specify) ’
2. House manager 5. Self
3. Social worker

"If not self, why?

9. How much money have you been able to save? (31)
'0,___ Mone
1.___ Less than $25.00 4. $100.00 - $200.90
2.__ $25.00 - $50.00 5. $200.00 - $1000.00
3. $50.00 - $100.00 5. %1000.00 over
10.  For what do you save money? (32-35)
0. Don't know A.___ Other (specify

.____ Holiday

1
2.___ Things (stereo, T.V. etc.)
3. "Future"

11. What can you buy with $1.00. List things. (To be scored according to (36)
whether a reasonable purchase for a dollar.)

12. What can you buy for $10.00? (List things) (37)

(Both above scored as 0 didn't know or number of purchases.mentioned.)
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13. How much do a pair of blua jeans cost and where do you buy them? (38)
0.__ Non't know ‘

—_t.a. ’hout $15.00 bought at a Thrifty’s nr whatever
b. Or absut $30.00 if boucht at a department store

14, About how much money do you need to a0 te McDonald's? - (39)
0. ___ Don't know
0. More than $3.00, less than .75¢
1.___ Between 75¢ and $3.00

15. How much does a bus pass cost? (40)
0.__ Don't have one 2.___$14.00
1. Don't know

16. How much does a nawspaper cost? _ (41)
0.___ Doesn't know or wrong ’
1. 25¢ each
T.__ or accept $1.50 to $2.50/week

Hith the money you have vou can do a lot of things you like to do. For
example, you can go shopping for food, clothing, etc.

First T would like to ask some questions about shopping for food.

17. Do you ever buy your own food? (12)
0. M 1. VYes

18. What food do you buy? : (43)
0.__ Hone

1. Mames junk food
2. ___Both junk food and nutritious food
3.___ MNutritious food only

19. Who buys most of the food in this house? . (44)
0. Doesn't know 4.___ Other (specify) '
1. Mother 5. Me
2. Father
3.___ House manager

20. Do you get tc nick some of the arocery items you'd like to have? (15)

0. Mo 1. Yes



21.

22,

23+
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Have you ever ordered and had dolievered by telephone?

1. Pizza 3.___ Chinese fond
2. Chicken t.____ Dther (specify) L

- 0.. o 1. Yas

The next thing we are going to talk about is shoppina for clothing.

How do you buy your clothing?

1. I buy it myself

2.___ Someone goes with me to buy it (specify who
3.___ Someone buys it for me, I don't go (specify who
L. Don't know

5. Other (specify _ _ _ )

Dc you ever get cinthing which someone had used before?
1. Yes 2. Mo

If yes b) from whom did you get that clothing?

c) Did you like that clothing?
1. Yes 2. No

24 .a.Yhat size shirt/dress do you wear?

25,

(Indicate approximately right 1,

wrong __ 0.)
b) Do you try it on before you take the clothing?
. No 2. Yes

c) Why?
Doesn't know 0.

Knew reason 1.

Could you tell me which of the following you own, where you keep them and
how you got them?

POSSESSIQN HMHERE WHO BOIGHT
1. T.v. B & u '
2. T.V. Colour
3. Radio
4. Stereo

(& ]

Telephone

(47) L

(48) fgi

(429)

(50)



POSSESSION
6. Mewspapers,
magazines, etc,
7. Musical Intrument
. Camera
5. Marm
(53-50)

26. Do you have a bank account?

0. Doesn't have one

HHERE

0.____ Doesn't have

1. Own room 1.___ Others
2.____ Basement/rec room 2. Self, own money
(61-68 (A9-76)
(77)
2.

1. Has in someone else's name

202

VHO' BOUGHT

Q. Noesn't have

Someone else has to sign with

subject

3.~__;Subject has sole control and sign-

7. MYho is the co-signature on the account?

0. Ho one

1.__ ‘Mother

2. Father

3.___ Sister/brother
A.___ Guardian

ature on account

5.___ Friend
6.____ Social worker
7.____ Teacher

8.--~ House manager

(78)
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' A . CARR 2

GEMERAL INFORVATIOM CoMT ' d
1. a. No you (the subject) have any friends or neinhhours who heln vou out

when you nced them? 1. Yes "_ 2. Mo (78)

b. Does your family? 1. Yes 2. Na (47)

;2, a. Do you have any friends or neighbours, you heln out when they need you?
‘ 1. Yes | 2. Mo - (48)

—————

b. Does your family? 1. Yes 2. W (29)

——— [,

3. (PARENT, CUARDIAN OR HOUSE MAMAGER) '

‘ How well would you say controls his/her feelinas and

behaviors. (59)
2.____very well

1. fairly well
n. _not well at all

4. 'hen - §s at home,what kinds of thinns does he/she spend most of

his/her time doing? (PROBE: ARE THEPE AMY OTHER THINGS.-LIST.) (81--56)

W W) e
e = &

w

()]

3. Jre you satisfied with these activities or are there ather things you would
prefer that he/she does with this'time? : . (57)
0.____not satisfied
1. satisfied

j. If not satisfied what nther things would you prefer? (PRORE.) (58--59)

—_— —d

W Y k2
e e




If not satisfied, have you done anything about this? “hat? (60--61)

1.

2-

3.
(IF SUBJECT IS NHINKINZ), are you satisfiéd with the job has,
or would you prefer something else? (62)

0. not satisfied
1. satisfied
{IF ‘PREFERS SCMETHING ELSE), what %ind of a job would you prefer for _ ?

~ (53)
fire you satisfied with the programme is in, or would you hrefer'
that he/she learn some*hing else? (61)

0. not satisfied
1. satis¥ied
JIF MOT SATISFIED), what would you nrefer that be learning?
1. (C5~-L3)
2.
3.

(IF SURJECT IS MOT MORKIMG OR IM A DAY PROGRAMVE:)

Lre you satisfied that is not in any programme? (67)
0. not satisfied ‘
1. satisfied

(IF MOT SATISFIED), what kird of training or work would you like to see
_get started in?

Fhat in your opinion is the reason why is not involved in
anything? ' (cc--69)
1.
2.
3.
Hhat do you thing might be done to help get into the things
you would nrefer? (79--71)
1,
2.

. 3.
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Have you ever heard of the “innireq branch of the C A M R ? (72)
0. no

1. ves

(IF YES), are you or is anyone in this housc a member of the “innipea € 2 11 1 ?

0. no

1. _ yes . (73)
(IF %2T), why not? (PRORE) '

1.

2. »

3.
Do you or <:es znyond:i’ "5 Louse an to any of their meetings? _ (74)

0. ro

e

1. Community Council

2.____generzl membership meetings
(IF MOT), why not? (rRI%E)

1.

2.

3.

Do you, or does anyune in this house, do any volunteer work for the “innipeg
CAR? 0. no (IF MOT, YHY MOT) (75

1. yes (IF ¥TS, "HAT)

Are you or is anyonz in this house on ciy committee of the “innipeg branch?(76)
0.___no (IF MCT, WHY MOT)_

1. yes IF VES, “ICH OMES)

If you are not a member of the association would you like some information (77)
about it? 1. yes
2. no  (IF MOT, “HY MOT)




(g2

Do you belong to any other voluntary oraanizations? (78)
1. ves

2. no

——

From which of these agencies do you get or have you had service now or in

c e past? CURRENT PAST T,
. Community services for the P

t

1

2. ‘Yocational Pehabilitation Services
3

Children's Aid —_— —

4. Indian Nffairs — —_—
5. Citizea's Advocacy — —
5. Other, specify — —_—
/. —_— ——

8. — —m

(79) (80)

is there arythina you would Tike to ask about these questions or to
comment upan? ‘ | (carp 2) (70)

INTERVIEMER RATIEZ OF SURJECT: EXCELLENT VERY POOR

1. 2. 3. 4. 5.

1. Groomirng (hair, hands, face, nack

2. Dress (shoes, socke, cicthing, fit)

3. Posture (not slouchod or soravled)

4. Appeararce {abzence of chservable
deformities)

5. Comprehension (o questions)

| (71 (72)  (73) (72) (75)
IMGTH OF INTERVIEY

(GHATURE OF INTERVIEVED

TE OF. INTERVIEM
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COMMUNITY EXPERIEMCE PROGRAM
CURRICULUM GUIDE

This qguide was prepared by the members of the 1978/79 Program
Advisory Committee at Prince Charles. It is intended to give teach-
ers a list of topics and resources for use in teaching the Community
Experience Program.

The Committee realizes that not all topics of a given unit
can be covered with all students., However, it is felt that there
is sufficient material in each unit that can be applied to all pro-
gram levels in thes school. Teachers can use their own discretion in

applying the curriculum to the program levels they tcach. The curri-

culum will be re~evaluated at the end of the year and necessary ad-
justments made for the following school term. Field trips to a wide
variety of community locations are a necessary part of the program.
In order to ensure that the same community resource is not overused,
the Committee suggests that teachers keep file cards of the locations
and dates they and their classes have visited.

GUIDE AUTHORS

Unit 1 Nutrition and Fitness in the Community
Anne Klein, John Silver

Unit 2 Relating to Paople in the Communitv
Doreen Campbell, Tom Lovatt

-Unit 3 Mobility in the Community
John Holland

Unit 4 Hohey Management Bob McDill, Joan Lloyd

Unit 5 . Societal Systems John VanWalleghem, XKaren Hutton
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CONTENTS
Unit
1 Nutrition & Fitness in thc Community
- recreation
~ outdoor recreation
=~ weather survival (winter/summer)
~ shopping (clothes, groceries, groomning needs)
2 Relating to People ir the Community
~ working with pecers
-~ taking directions
~ who to trust
~ how to ask for assistance
- telephone use (including pay phone)
3 Mobility in the Community
~ transit svstem
~ landmarks
- use of taxi
~ hotel/motel
- use of streets
- transportation systems outside of Winnipeg
- use of bicycle
4 Money MManagement
- pairing work with money
~ vending machine use
- shopping (general supplies, going through cashier)
~ restaurants '
- movies. theatres; concerts, etc.
5 Societal Systems
- doctor and dentist offices
- ¢civics i
s awareness/exploration of industrial and manufacturing
systems ’
5 General Needs

_—

o

-

appropriate social behaviour
functional reading
gocial gatherings
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UNIT 1

NUTRITION AND FITHEIS TN THE COMMONITY

NUTRITION

invelve parents as much as possible

junk feoods

relation hetwean food {(diet) and fat
relation hetween excrcise and fat

relation between diet and axercise and fat
vitamins ~—
minerals, =tc. ——== from food

weighit loss club

SHOPPIMNG

vocabulary - names of stores
- names of depts., i.e. producs, meat
- getting the most for your money
meal planning
shoppring ~ observation
: ~ large group
~ small group
~ individual
food storage
cooking
table manners
cleaning

RESTAURANTING

vocabulary
role playing
different kinds of restaurants (money)
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RECREATIONAL ACTIVITIES (examples)

,H.

paddleball
bicycling

swimming

slow pitch baseball
roller skating
dancing

hiking, camping, canoeing

bowling
snowshoeing
cross country skiing

skating

PLACES TO LEARN

school, YMCA's, U of M

school

through school programs,
swimming programs at
YMCA, YWCA, with emphasis
on water safety

school program

school; roller rinks
school

taught through school at
wilderness areas, such as
provincial parks

school; bowling alleys

school, parks

‘school, parks

school, parks

PLACES TO PARTICIPATE

YHCA's, U of M, court

- sports

City of Winnipeg with

family, friends, pecers
city pools, lakes, pro-
vincial and national
parks

community centres

roller rinks

dances

camps, etc. with family
peers

bowling alleys

parks, community centres
parks, community centres

parks, community centres
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WEATHER SURVIVAL

- should be part of Phys. Ed. or Home Ec. course
- proper dressing, etc., should be stressed: use of wool, etc.
~- parents will be more important here than the school

RECOMMENDATION : g

CONFERENCE FOR PARENTS OF TMH PUPILS with a definite theme, such as

nutrition and food, money management, i.e. we should keep trying to
educate the parents.




UNIT 2

RELATING TO PEOPLE

WHAT TO TEACH

how to ask for directions and
assistance while in community

- using appropriate tone of voice in
crowd (not too loud)

- laughing, clapping at appropriate
times

awareness of facial expression
(grimacing, blinking, etc.)

appropriate use of manners (please,
thank you, excuse me)

appropriate eating manners
awareness of social distance and
appropriate behavicur on different
occasions (touching, hand-holding,
kissing) :

appropriate dress for certain occasions

how to walk down the street appropriately

how to pay for articles purchased (cash)
how to use community transportation,
bus, taxi

how to use a pay phone or ask to use a
rhone if pay phone not available

how to use vending machines

what steps to take if lost

WORK SKILLS

follow instructions

report to supervisor if work completed
or something wrong

appropriate verbal interaction
reaction to criticism
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IN THE COMMUNITY

COMMUNITY PLACES TO LEARN

- stores,

o

department stores, people
on street, people in
rastaurants

restaurants,
huses, work

movies, concerts

restaurants

sporting events, formal
events, etc.

restaurant, grocery store,

dept. store

at work stations

at work stations

at work stations

at work stations
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IRIT 3

MOEILITY IM THE COMMUNITY

D]

OF STRERTS

(L

1.

Walking on sidewalk
a) ¥alking individually and in groups

i) single file

ii) in pairs

b) Passing others on sidewalk
Cross~walk
a) Identification as extension of side-walk
Awareness of roadway

Awareness of traffic on roadway
2) Apvoropriate cautions

Crossing at intersections

-a) Idéntification of traffic controls

i) traffic signal lights
ii) stop sign
iii) pedestrian corridor
iv) cross-walk
v) uncontrolled intersection

b) Looking for traffic
c) Appropriate stance on curb/edge of sidewalk

d) Signalling to cross intorsection
i) extending arm in direction of crossing

e) Waiting for no traffic/traffic stoppad
f) Crossing within cross-walk

i) from one side to other

ii) crossing with control devices, if such exist

Crossing railway tracks
a) Awareness of train traffic
E) Identification and awareness of signal devices
¢) Crossing tracks

Walking on anpropriate shoulder of roadway when no sidewalk
exists
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LAMDMARKS

1. Avaroness of a sense of direction

a) hppropriate use of signs, buildings, houses, eotc.

N

- Outline four or £five common nneting places, e.g. City Hall,
Polo Park, etc.

TRANSIT SYSTEM

1. Identifying Matro bus
a) Colors ‘
b) Entry door (front)
c) Exit door (rear)

2. Identifying hus stop
a) Appropriate behaviour

3. Identifying bus shelter
a) Using shelter
b) Appropriate behaviour

4. Bus Routes
a) Variety of routes
b) Name of bus route on front and side of bus
C) Appropriate use of travel card
d) Selécting appropriate route

5. Entering bus
a) Entering front door \ ‘
b) Placing ticket or correct amount of money in pfoper receptacle
¢) Requesting transfer

d) Selecting a seat :
i) providing a good view of landmarks

e) Standing when necessary
i) use of seat and/or side poles

f) Appropriate behaviour

[43}

- Recognizing correct bus stop

~J
°

Disembarking from bus

a} Ringing bell at appropriate time
i) use of landmarks

b) BExit from rear door
i) usa of gate
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D. U&EY OF TAKI

1. Téeptifving taxi vehicles
a) Purposze/uss of taxi
b) Cost factor

2. Detzrmining destination
3. Calling/hailing a taxi

4, Entering a taxi

5. Giving directions to driver
6. Appropriate hebaviour in taxi
7. Payving driver upon reaching destination

8. Exit from taxi
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1. Selecting a facility
2. Determine cost
3. Making reservations

4. Check-in procedures
a) Managing luggage

5. Appropriate behaviour
6. Identification and use of resources of notel/motel

~ 7, Check-out vrocedures
a) Paying cashier

G. USE OF RICYCLE

1. Provincial hicvcle program
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oNI™ 4

UONEY MANLAGEMENT

1. Places To Go: (in vicinitv of school)

~ Safeway

~ Co oD

~ COrner grocery store
~ Luigi’'s

- Casa CGrands

~ Dall’s Food Bar

- McDonald's

~ Grubbee's

-~ A & W

- POLO PZRK

- large dent. stores
= grooming needs
~ housekeeping needs
- leisure needs
= clecthing, etc., etc.

- movie house

~ bowling alley

~ rastaurants

~ Junch counters

snack bars

- 2. Resources: ~ pictures

-~ slides

- books j

~ neopla2 and other workzars coming in from the com-.
munity; <.g. students could perhaps have access o
talk to the fire chief when he comes to do his
inspection.
vending machines
work assessment

hopefully produced hy Summer Work
Program, run hy Reg H.

3. What To Teach Prior To Going To These Ilaces:

- survival reading
~ functional signs that would be encountered on the trip.
- word lists pertaining to the place to be visited.
-~ some bus ridership skill=.
~ some money skilis
e.g. a) can identify money
b) know that money has value and that he can
buy things hs needs with money, etc.
- some clansification. skills (this is vervy necessary for
ANV ShopnRing exparience).
= some knovwledge of how to use an a2isle in the store.’
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3. (continued)

- how to look for content and numter of aisles.

~ knovledge of the function of the workers that will bhe
encountered, etc.

= knowing what the student iz going to huy, how much it
costs, ete., etc,

4. What To Highlight At The Learning/Community Sitecs

* appropriate interaction with the facility: e.g. general
department,; waiting turns at cashier, asking appropriate

- questions,; learning where to find what, following the task
through, evaluation (“hat 3id T come to buy? Dpid I get
it? Dpid I do what I was supposed to do?)

5. How to determine quality in goods purchased

6. Returning of faulty goods
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UNIT 5

50CIETAL SYSTEMS

COMMUNITY HELPERS (EMERGEHCY)

1. Police

a) discuss why we have (newspaper reports) and how to contact
b) invite policeman to school to talk :

¢) practise phoning details

¢) prepare for tour of station

&) tour station

2. Firemen

a) discuss why we have (newspaper reports) and how to contact
b) invite fireman to school to talk

c) practise phoning details

d) discuss causces and results of fire

e) 2xamine site of fire

f) discuss home fire safety and what to do in case of

g) practise fire safety and drill (in apt.)

3. Emergency Health

i) ambulances
a) discuss why we have (newspaper reports) and how to
contact
b) invite ambulance personnel to school to talk
¢) practise phoning details

ii) primary health care (hospital emergency)
a) discuss why we have (newspaper reports) and how to
contact

b) invite hospital personnel to school to talk
c) practise phoning details
d) »nrepare for tour of hospital

_ e) tour hospital

iii) first aid
a) discuss uses -when, why. how, who
b) practiss zimple first aid (pgms 1 ~ 8)
c) tour St. John's Ambulance OR get representative

iv) Emergency Me casures Organization (EMO)
a) discuss natural disasters in YWinnipeg - snowstorms
_ ~ floods
b) discuss how to react or help
c) help if possible in community
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COMMUNITY HELPERS (MUMNICIPAL SERVICES)

1.

Refuse Collection

a) discuss purpose and how to contact for troukle
b) prepare for and tour garbage incinerator

Sewage System

a) discussion and how to deal with trouble

Water Supply

a) discussion and how to deal with trouble
b) tour

Electricity

a) discuss and how to deal with trouble
b) tour hydroelectric operation station??

COMMUNITY EELPERS (COMMUNICATION)

1,

Letters

a) why and how - business (bills)
' -~ pleasure
b) practise

Other Postal Services

a) parcecls

b) money orders

¢) general delivery
d) tour

Telegrams

a) why and how

Telephone

{sec other area)

Using Mass Media For Information

a) news - why, how

b) weather -~ why, how

c) tour TV station

d) tour radio station

e¢) tour newspaper office
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EDUCATIOH

10

Schools

a) what for?

b) different types

c) schools as preparation for work
d) tour Tec Voc? R.B. Russel?

Adult Education

i) preparation for work
a) tour R.R.C.C.

ii) continuing education
a) example of night classes available through school system
b) example of classes for recreation
- ceramics and other crafts (where, how)
- sports (whera, how)

School Boards

BANKS

a) purpose
b) how to interact with

AND BANKING

LEGAL

a) discussion of purpose - why, how

k) tour - overview only o

¢) using bank forms - minibank in school?

d) tour - more in depth OR bank emplovee to school

e) set up bank accounts (at 18 vears, using social allowance
Oor earnings).

f) establish liaison with neighbourhood banks

REQUIREMENTS AND SERVICES

1.

Personal Identification

‘a) purpose and use

b) what to carry and how
c) establish as personal habit

Birth Certificate

a) discuss why,vwhen needad
b) discuss how to cobtain
C) get Birth Certificate for students who don't have one

Social Insurance Number

a) before or at age 16
b} why and how to get
c) trip to Post Office to got
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(continued)

4) practise use on dummy forms

e) discuss claims ~ welfare,; unemployment
f) invitc welfare or uncmployment personnel
g) practise on dummy forms

Taxes

a) discuss purpose -~ why, how, who 2
b) discuss use - use municipal budget?
¢c) examine dummy forms - T4, etc. J

involvement of
parents & guardians

Worker's Compensation

a) discuss
b) invite representative to talk

Laws and Courts

a) discuss
b) visit court

HEALTH

lo

Doctors

i) check~ups
a) discuss why, how
b) role play setting up appointments and keeping appts.
c) role play office procedures
d) practisc individual appointment cycle “in vivo®™ (in
real life) '
ii) emergencies
a) discuss why, how
b) role play contact and follow~up

Dentists

~1i) check~ups

a) discuss why, how

b) role play setting up appointments and keeping appts.

c¢) role play office procedures

d) practise individual appointment cycle “in vivo® (in
real life) '

Public EBealth

a) discuss

b) role play contact for innoculations

c) role play requesting home health care support
d) invite representative (Mrs. McLean)
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Other Home Eealth Supports

a) discuss VON and whatever elsec
D) home care services

THDUSTRIAL AND MANUFACTURING SYSTEMS

Objective: A. To see whare people work and what they do.
B

. To allow students to sce where the products taey use
come from and how they are made.

1. Food Chain
a) discuss
b) tour source - farm
c) tour varicus secondary industries - Canada Packers
- dairy
-~ bakery
= vagetable warshouse
d) tour grocery store
2. Construction Chain
3. Clothing Chain
4. Electrical Applianca Chain
50 ETCO

SOCIAL GATHERINGS

1.

Churches

a) discuss

b) compare and zclicit information on social side of membershin
i.a@, teas, women's groups, men's groups, charity groups

c) liaise individual student contact, if ethical

Community Clubs

a) discuss

b) compare and solicit information on sociazl side of membership
i.2. teas. women’s groups, man's grouns, charity groups

c) liaise individual student contact, if possible

Consumer Activist Groups

2) discuss
b) seek contact and invite representative, if possible
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SOCIAL SUPPORT SYSTEMS

19

Economic and Employment Supports

20

i) Canada Manpower
a) discuss
b) tour for overview
c) role plav use
d) tour for in-depth practise
e) liaise individual student appointment where practicable

ii) Vocational Rehabilitation
a) discuss
b) invite representative
c) liaise individual contact with representative

iii) employment options
a) discuss - activity centre
- evaluation and training centre
- competitive employment

iv}) social allowance
a) discuss
b) liaise anplication of individual students
c) follow-up as class group - forms, budget, etc.

Residential Supports

i) Community Services
a) discuss :
b) invite represantative
¢) liaise individual contact and use

ii) residential options - group home
~ supported apartment living
~ parents® home
- independent
a) discuss each i
b) tour each - talk with resident - plusses and minuses

iii) landlord and tenant services
a) discuss - Rentalsman and lecases
b) examine sample lease

Elected Representatives

a) discuss political system

b) visit constituency offices

c) tour city hall

d) tour legislature

e) role play contact w1th representativs
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DISCUSSION BREAKDOWH

introduce words visually and aurally and orally

relate to students® personal experience
have studentz gather more information usually from rarents
share information .

define terms underastandably

rehash definition throughout later exercis
have studants verbalize relationshin of terms to

present and future

es

+their lives,
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