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AB.SIRTISr

Publtc school prograuìnes have been proyided for trainable mentally

handicapped students since L967. fn Winnípeg School Division No.1-, the

prograime has evolved into practical-, courmuníty and work experience

oriented programme. The problern to be investÍgated was Ëhe long term

effects of such a progïanme on the post school life style of the

graduates.

School- records lilere exâmined and a list prepared of all former

studenÈs of the progrâmme sÍnce L967 . An att.ernpt r+as made to locate

as many as possÍble. From these lists, two sample groups r^rere obtained,

one (N = 42) mainly from former students who attended Argyle TMII School_

and one (N = 29) from former students who aËtended Prince Charles School.

Two other samples, N = 25 and N = 27, rrrere obt,ained from group residences

and ARC Industries.

rntervfews varyi-ng in length from one to three hours were

conducted with the subjects. The responses vrere processed by a

computer using Statistical Analysiè Systems (SAS).

The main hypophesis \^ras that there would be no significant

differences in the mean scores of the groups with references to a

varJ-ety of components of comrnunity integration. The data were al-so

anaLyzed on the basis of groups defined by Accommdation, seven sub-

hypotheses T¡rere tested for each grouping. For six hypotheses Èhere

etas a signÍflcanÈ difference between the earlier graduates and t.he recent

graduaËes and the null hypothesÍs was rejected. For the Accommodation



Groups, there were similar dífferences between Group A, and those

living Ín semi*independence and all others.

The study limned the life sryles of a large sample (fZg) of

nenÈal1-y handicapped people. rt identified specific directions for

school curricula. The study has implicatíons for mentally handicapped

people and those who work with them. rt supported, in general, the

current directíons of the school prograuune.

The study was limited by Ëhe difficult,y of obtainÍng an unbiased

sample of mentally handicapped people frorn the communiLy. rt was

further l-inited by being an introductoïy survey inËended to provid.e

directions for further research rather than definitlve ansrùers.



Chapter I

INTRODUCTION

In L967 publie school educaËion for traínable mentally handicapped

(TMH) students became mandatory in Manitoba. By 19g0, Ëhe secondary

progranme was serving over 160 students.

Background.

The I^Iinnípeg school Divísion No. 1. programme $ras influenced by

tr'lolfensbergerrs concept of normalizaËion. I^Iolfensberger (Lg72) stated

that:

The goal of such specíal education ... is to provide an
educatíon which enables the students to become a socíal1y
competent and adjusted adu1t, and to make him as
personally índependenr as possible (p,180).

He conti-nued:

In order to build-up self confidencen facilítate a
handicapped personrs growth ínto adulthood, and combat
alienation from life and his nonhandicapped peer group,
socfal training progranunes whích provide varied and
repeated constructive experiences ín auËhentic sítuations
in the coumuniry are indispensible (p.lB0).

At Èhe same tíme, and earlier, a complementary trend, an increasing

emphasis on work experience, \,ras influencing special educatíon. Though

thís began in programmes for educable rnenËally handicapped sËudenËs, ít

was soon extended Ëo TMH prograflìmes. peck (1966), Bitter, Bolanovích,

and 0fNeil (L967), Lance (1968), Barktind (1969), Hubri (1971), zucker

and Altnan (1973) all advocated strongly for work experience and work

educaÈion programltes.



The result of such influences has been the development of a

secondary prograrìme in trIinnípeg whích has a large work education

component. It uses conmunity-as-classroom as a systematic and integral

part of Íts currlculum. As the stuclents progress through the programme

they'spend increasing amounts of tl.me in community settings unËil,

fÍnally', many of them are employed fulltime in competitive industríes.

Each year that the prograrune has operated, a wider variety of

experi.ences ouËside the school has been provided for the sËudents. The

intent of this approach is to facilitate sËudent ínËegration into the

cornmunLty and to províde more optíons for their independent líving in

posts-school life.

The philosophy of orient.ation Ëo Ëhe community and t.o Lhe

principles of normaLizat|on (see Appendix B) are evídent in discussions

wíth staff and principal. The progranune aÈ Prince Charles School ís

directed at the whole child. It is communiËy based and work-experience

oríented. The studenÈst daily routÍne ís largely in the eommunity, noË

wiËhfn Èhe traditional school classroom. However, the question whích

must be addressed is the effectiveness of this progranme in influencing

Ëhe post-school life style of Ëhe sËudenËs.

trIôrk Educat,ion Prograrnmes, Prince Charles School

The goal of Prince Charles School, as stated ín their progranne

descríption (Appendix A), has been, almost from the beginning, to help

the students to live as independently in the communíty as possible.

Because the community cannot be simulaËed in a classroon, Ëeachers have

tended Èo move the cl-assroom tnore and more ínto a community setËing.



ThÍs has l-ed inevitably to Ë:he development

increased emphasis orr some existing areas.

been a steady growth in the work educatíon

include:

of nev¡ currieular areas

In partícular, there has

prografiìnes. At present these

Bus training - This is a general- prograuune, but student
success in thís area ís essential to work experíence in the
community.

ldork Assessment - Thís progranme is designed to teach work
routines and habits! is for all studentso, and ís done under
simul-ated work shop conditions in the school setting.

l{ork Experience -ARC Industries (see Appendix C) - This ís
an initial work experience prograrìne for those who have noË
yet learned Ëo use MeËro Transít independently. Small groups
learn Ëo travel together on the bus to ARC, as well as to
work in a sheltered setting.

Work Experience - Community - This involves those students
who are over sixteen, who are able to use Metro Transit and
whose parents have given permissíon, in a varíety of work
experíences at any number of the over forty work stations
maintained by the school. PlacemenËs are indívidual, unpaid,
and for time periods varying from tvro to six r¿eeks. The
studenËs are carefully moniÈored on the job site by theír
teachers. They are expecËed to learn the etiqueËte and routíne
of the work plaee, to gain practice in appropriate ínter-
personal relations, and Lo develop some job skills. The
students begin by spending as líttle as hal-f their time at work
siÈes. As they mature.as workers, they spend more and more
Èine on job sites until employment can be found for them.

Courmunity Tntegrated Programme - Finding employment for Ëhe
sËudents ís only the beginning of the long process of establish-
ing the students in a stable employment situation. The
Ëeachers work wiËh the students on the j ob until the latter
have mastered the required tasks, understand the routine of
workday, have established relat.íons ¡¿ith co-v¡orkers, etc. The
students al-so attend evening classes on money handlíng and use
of communíty resources. Initially many of the studenÈs lose
their jobs, but gradually, as with Ëhe normal populatíon, they
mature as vrorkers and settle ínËo a permanent placemenË at
minimuu \Árage or better. At thís point, supervision ís Èurned
over to Vocational Rehabilitation Services (see Appendix C).

1.

)

3.

4,

5.
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As the work education pïogranmes evolved, the school discovered.

first, that the students made enormous progress rr¡hen forced to manage by

themselves Ín the community and secondl¡ that the school was beginning

to rely on the work stations to teach t.oo many things which should not

have been the responsíbility of the work sËations. This led to the

development in L979 of a much more formalized and, systematíc progranme

of exposure of the student.s to the community and its resourcese The

first draft of this curriculum is in Appendix G.

Statement of the Problem

The problen requíring investigation is the long-term effect of this
progranme on the posÈ-school lifestyle of students. Because the

progranme is addressed to the whole child, such facets of life styles as

vocational placement' recreatÍonal and leÍsure skills, independent. líving

skills' money a\¡Tareness, and autonomy of the individual are open to study.

Purpose of the SËudy

The purpose of this study vras to attempt to assess r¡hether Ëhere

were differences in levels of funcËioníng between recent grad.uaÈes of

Prince Charl-es School- and graduates of the tr{innipeg Schoo1 Dívision No.1.

progra¡nme for trainable mentally handicapped students who were older than

25 and who had had little or no work experience in theír school prograrune.

rt atËempted first, to i-dentify sËudents I levels of competence in
the various areas of community líving and then to relate this information

to the various school progranmes which had had different philosophy and

sËyles. In additíon, Êhe study gathered ínformation about tr,¡o other



groups) of .r4entally handic4pped peaple rvho had not been in the tr{innipeg

School Division No.1, in order to make addftíonal comparisons vrÍth the

recent graduates on levels of functioning. Recommendations for future

prograuuing r¡rere offered

HypothesÍs

In this sËudy, degree of communÍty integration was defined by

scores derl.ved from rating fnvolvement in or performance of independent

living skil1s, vocaËional acËivity, community a\^/areness skills, money

skills, recreat.ional and leisure skills, and an assessment of indívídual

autonomy.

On these ratings, it was hypothesized that no significant differences

in the followÍng groups would be found:

Group f - people over 30, mainly working at ARC Industries
who never aLtended l^iinnípeg School Division No.l.
(o1der non-graduares)

Group 2 - people under 30, maínly working at ARC Industries
who never attended Winnipeg School Divisíon No.l.
(younger non-graduates) .

Group 3 - people under 30, who attended Prince Charles or
Argyle Schools, but who have had little or no
work educatíon (early graduates).

Group 4 - people 25 and under who attended Prince Charles
School, and who have had extensive work experience
training (recent graduates).

During the interviewing process, another means of grouping-

residential setÈing, seemed to be importanÈ. As a resulË, a further

hypothesis \,qas tested: there would be no significanÈ differences in

the community integration scores among:



. Group 1 - Ëhose subj ects living r¿ith parerits or j-n a f amÍlj-al
settjng, for exampler. fos.ter home, sma1l board and
room situation (famity groups).

Group 2 - Èhose subj ects living in a group resídence for
mentally retarded adulÊs (residence groups).

Group 3 - those subj ects living in an independent or near
independent setting, for example, tvro men sharing
an apartment wlth occasionál supervísion and
assisËance (aparËment group) .

S.ignificáncé of the SËúdy

Prl.nce Charles School claímed to offer a programme whlch provided

the I'varíed and repeated constructíve experience in authentic situatíons

in the communityr', prescribed by tr^Iolfensberger, (L972- p.180) and an

extensíve developmenËal work education progranme ínt.ended to facílitate

the integratíon of the sËudent into the community. The major issue of

this study T¡/as the congruitybetween what the school claímed iË v¡as doing

and what Lt was acËually doíng.

The ínfornation from this study permitted development of profíles

of post-school life styles of different groups of mentally handicapped

adul-ts. If the school were deliveríng the prograilune it claimed to have

been, it would have been refl-ected in a more normaËive profíle for Group 4,

the recent graduates. If Ëhe null hypothesis was accepted, then the

school must examine its prograûune, approach, and philosophy in relation to

the needs of graduaËes. It would have to change emphasis where necessary,

develop nerr progranmes, revamp, or drop Ëhose programmes which were shown

Ëo be íneffect,ive.
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LimitaËions of Ëhe SËudy

This study had a number of lÍrnitatÍons.. The four sample groups

were not camparable in a controlled laboratory sense. The t\^io groups

selected basically from ARC Industries and residences for rnentally

handícapped people were biased by the preselecÈÍon of their progranìmes;

ËhaË ísr âny adult handicapped person who was well-integrated into the

community would not have been using Ëhe servíces of the workshop or

the group residences. The purpose in incl-uding these tI^7o groups was to

compare their life styles with those of the other grouPs.

The data-gathering procedure may have been limiËed because inter-

views were conducted during the vacaËion season. Though more inËensive

ínterviews would have been useful, the Line requíred by the present

ínterview format seemed Èo be as much as the subjects \¡rere prepared to

give.

Definítion of Terms

1. Trainable Mentally Handicapped (TMII) referred, in Winnipeg School

Dívision No.I, to students wíth an I.Q. of 50 or less, and whose deficits

in adapËive behaviour \¡rere such that they seemed to function within this

range. Admission to TMH prograrunes \¡/as by referral only through the Chilä

Guidance Clinie. The same admissíon sÈandards were applied to all

sÈudents of Argyle and Prince Charles School.

2. Secondary TMH progranmes referred Ëo the progranme for TMH sËudents

r^rho were 13 years of age and older. Student.s r.rere permitted Ëo remaín in

school unËil age 2L, or beyond in special cases. This allowed for contin-

ued sËaff involvemenË in a job placement untíl it was stabíl-ízed. The
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programl4e began at Argyle, buL was subsequently moved to Prince Charles.

3. Educable Mentally ilandicapped - In Wínnipeg School Divisíon No.l,

to be classified as Educable Mentally Handícapped (EMII) a student must

have:

l-. had an IQ of less than B0
2. been consistently underachieving normal agemates academically

(by two years of more)
3. been functíoning close to a basic literacy level.

The secondary students rrere enrolled in the Developmental Education

OccupaÈional Skí1ls Programme.

4. "The school" means Prince Charles School.



Chapter II

REVIEW OF RELATED RESEARCH

General Follow Up Stu.dies

Studies of post progranme placement of mentally handícapped

people are numerous. McCarver and Craig (L974) in the InËernational

Review of Research in Mental ReËardation describe three main types of

studies:

l-, PrognosËic sËudies r¿hich attempt to delíneate the
variables whích predict the success or failure of
Ëhe post ínstítutíonal placement.

2. Sirnple follow up studies r¿hích merely attempt to
describe how "they are faríng" ín the communíty.

3. Comparative studies which att,empt to compare the
reËarded personrs achíevement in Ëhe community wiËh
thaË of some other comparable group.

This study faIIs betr.reen a simple follow up study and a comparative

study, because, as McCarver and Craíg suggest, ít is almost iurpossible

to ídentify comparable groups.

În !972, Cobb published an analysis of the relevent literature.

Sorne highlíghËs of these studies as reported by Cobb are:

...success or faílure is noË simply inherent in Ëhe nature
of the indivídual but is a result of interactions amongst
aË leasÈ three variables, the properties of-the person,
the environmental inËerventions (training or education),
and the societ.al acconrnodations (p.1).

ReËardation is seen not as a cause of anti-social behavíour
but as one of the concomÍtanÈs of social and economic
deprivatíon (p.7).
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Kolstoe and Shafter (f961) point
personstt.. r.possess a wide range
sktll-s, personal characteristics
of work and the líke (p.10).

ouË that I'enploylble retardeci
of occupational and social
i-ncludíng appeat'nnse, habits

The chief difference that Fernald identified betrveen those who
succeeded and those r¿ho faí1ed to make a satisfa(,tory adjust-
ment \,ras in the amount of supervisíon províded by faní1y and
friends (p.15) ,

Success ín employrnent r^ras reported to be related to personal
appearance, social acceptability and work efficir.ncy çp.24).

The retarded group had more difficulty finding j.rbs, changedjobs twíce as often, married less frequently and lived in more
substandard homes (p,24).

Appel and his associates (1965) aË the New york 'l'raining cenËre
found that abilíty to hold a j ob for six months f s a beiter
criterion of success than ability to get a job i¡r1tially (p.25).

PsyehologísLs, educaËors and parents may gain enr.suragement
from the knowledge that many children v¡hose test sse¡es and
academic performance suggest mental deficiency d.,velop into
self-sufficienr and desirable citizens as adults (chailes, 1953)
G.3s).

0f particular

adulËs r,¡ith I,QIS ot

relevance is Saengerls st,udy (1957) of 520 retarded

40 to 50 ín Ner"¡ York Círy. Cobb (Lg7Z)

found that the retarded TüêÍê ûrorc often male thanreported that Saenger

femalerand most frequently the youngest child. cobb srrmrnarized:

The findíngs, therefore, that without supporting services
a considerable proportion (27 percenË) of the motlerately
retarded were finding employment, making adequatt, social
adjustments, moving about with some independence ln the
corrmunity furnished a basis of genuine optímism t.oncerning
Ëhe possibilitíes for the habilitation of this gr.oup,
Equally obvíous, of course, are Ëhe negative asp,.cts.,..
the evídence of lonelíness and idleness and a dr t fting
solítude in lives of so many moderately retardecì adulËs,
conditions which the provision of educational, srrqi¿l ¿¡d
occupational servj.ces could greatly alleviate (tt.54).
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Blessing (1972) did a follow up study of former TMII students. He

found that, eleven years later, 72 percent as opposed to Ëhe earlier

15 percent of Ëhe subjects were involved in cormunity prograûmes, and

few parenÈs had made realistic future plans. The subjectst strengths

were Ín such skill areas as mobility, self-care, and personal

adjustment; weaknesses usually were specific areas such as shopping,

reading, and the use of money.

Stanfield (1973) íntervíewed parents or guardians of 120 former TMII

students. The purpose of hís study was ttto gather information which

night reflect on Èhe quality of couununity life experíenced by the

moderately retarded adulÈ after graduationrr (p.5a9). The five areas of

this study \,rere vital sËaËistics, school history, work and posË school

habÍlítation progrãmmes, life at. home, and lífe in the communiËy. Ninety-

four percent of the subjects \¡rere living aË home. 0n1y 48 percent were

Ín a shelÈered workshop prograurue, 80 percent earned less than $10.00

per week. No graduates were self supporting, three worked part tiEe,

one earning $55.00 a r¿eek. Two graduates lrorked in farnily businesses,

one earning $10.00 per week, the oËher $300.00 per monLh. Thirteen of

the graduates úrere in an activity centre and 44 were in no progranme,

malnly, parents said, because of degree of handicap or lack of

t,ransportation.

Ninety-four percent of the parent,s reported that their son or daughÈer

could care for his/her personal needs, but 56 percent never left thern

alone for more than a very short períod and 2L percent never left, them

alone at all. Most act,ívities aË home were of a solitary nature,
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. such as rnratching television, listening to records, or looking at

magazines, but for the 52 not in a workshop these r¡rere their major

daily activiÈies. "Many parents felt that if their child could learn

Ëo read and compute that employment and independence would follow"(p.550).

0n1y 10 percent of the graduat.es ever left Ëheir inurediate

neighbourhood to travel about the community at large and 40 percent

never r\¡ent unescorted beyond the front yard of their homes"çp.550). Only

23 percent of Èhe graduates had friends to visit. 38 percenË of the

graduates participaËed in such segregated activities as bowling and

_ 
dances. The average amount of time spent v¡as less than 6 hours a

r,reek and 37 percenü spent no more than 2 hours a wêek. For 62 percent

of the sample Èhere was virËually no social llfe beyond the fanily.

Birenbar¡m and. Re (Lg7g) reported on a four-year follow up study of

resíd.ents of a large community residence. The study is interesting as

1t defines use of the communit.y as a facet of integration into the

conmunity. These researchers also aËtempted Ëo obtain some measure of

the autonomy of the individual Ín terms of choíces and control of their

own behavior. The authors poinË ouÈ that a routine of streep, work,

passive entertainment such as watching television ís not t.oo differenL

from that of anyone rnarginally employed or under-enployed. Most

important is the reminder thaÈ "discretionary income for people on

puå1ic assisËance limits ouEings or the appropriaÈe apparel for

enjoying public places in a respectable manner" (p.329).

Edgertonr s lhe Cloak of Compete (1967) is a fascinaÈing
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anthropologícal study of the ltevery day lí.¡sst' of nentally handicapped

people. A recurring t.herne of the book is the need "to pass", that ís

to appear normal. A second theme is the efficacy of a friend or sponsor

in the communíty. Edgerton makes the point Ëhat the needs an<l concerns

of these people are the same as anyonets = ajob, that is, a living, a

family, leisure time and accepËance by the community.

EdgerËon and Bercovicí (1976) reported on the same group L2 to L4

years 1ater, Using their clinical judgernent, the raters placed the

subjects in categories of better, the same or r,¡orse with respect to

community adjustment. The tr,ro basic criteria r¿ere socíal competence and

independence as reflected in such general considerations as economic

security, relative independence, socíal participation, lack of antisocial

behaviourr enjoymenË of leísure time activíties, sexual - marital adjust-

ment, and feelings of stígma. These criteri-a appear to paral1el the

vocatíonatr-, recreaËional and leisure, and autonomy aspecËs of the

Present study. Edgerton and Bercovici believe that the impact of the

stigga of retardatíon had lessened, hence lessening the need for

benefactors, and that anoËher 12 years of experience in the communiËy

had reduced the need for assístance r¿ith daily or occasional life problems.

The groupts employment level had decreased but the authors felt that'

rrork was no longer seen by the subjecËs as essential to Èheir self image.

In fact, the subjects seemed to have 'lrelegated r¡ork Èo a purely instru*

menËal role" and their lives vrere, in the main, more pleasurable and

varf edr' (p.493) .

Egerton and Bercovici suggesÈ that researcherst criteria of
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adjustr[ent emphasize t'competence and independence wtrile Ëhe retardecl

Persons themselves ernphasize personal satisfactionl', These authors

suggest that an additional challenge to consíder is:

if normalization is Ëaken serÍously, then rve should lísten
Eo retarded persons v¡hen they tell us about their lives (p.496) .

Cánâdián Follor¿ Up SEudÍes

Elktn of Saskatchewan has spearheaded much research. Hís research

ís done from !'a social system perspectivetl which:

sees the problem of línrlted intellectual ability as
nuch. more than a reflection of a defect insíde the
lndlvidual. The societyrs response to the indivídualls
mental retardaËion becomes a crucial component of the
tlproblem" (I97 6, p.3) ,

He suggests' that lrdefectLve programmes!! may be more of a probl-em for

the retarded than I'd.ef ectLve learningt' or sdef ecÈive behaviourt',

El-kints fourth study (1967) revealed that most of those released

to the communf.ty from instLtutf.ons !üere;

lÍving Ín economLcally and socially ímpoverished
cLrcumstances. Approximately one third Þ¡ere unemployed,
while almost one half earned less than $25.00 per monËh as
employees of shelËered workshops. Without social assistance
and gupport from parents. or relatives, Ëhe maj ority would
have lived ín even greater distress (p,2),

The subjects of thf.s study would have been classified in Èhe educable

mentally handicapped range,

Regardless of ËheÍr abilíties, skills and other personal
characteristics, most of the retarded were excluded from
ueaningful participaÈion in the communityts economic and
social lffe, In essence Ëhey v¡ere víct.ims of economic
and social deprÍvation (p.2).

In a 1968 study Elkin showed Ëhat nosÈ retarded individuals
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' living ín the communíty are tied to a poverty 1eve1 income. Most lived

on soclal assístance, and even those ín compeËitive employment

received far less than minimum úrage. Most of their income went for

food and shelter \^/ith little or no discretionary spending possible.

^ 
L969 study confírmed Èhat deeply rooted aËtiËudes to 'tstupidítyt'

are the basís for rejecting and exploÍting the mentally retarded.

The problem for the retarded ís made even more difficult
when lirnited intelligence is used as a basis for denying
basÍc human rights and rationalizing inadequate communiËy
services (p.5).

Elkin addressed many key issues in this study. AtEítudes of the

' corununity, economíc lirnitations on community particípation, and hís

approach to mental retardation are all reflected ín Èhe present study

of post school sËyles

Hanrahan and Lusthaus (1980) asked Ëhe questíon "InlhaË is the

qualíty of life of retarded persons who are livíng in the community?t' p.7) .

They defíned quality of lífe according to the princíples of normalization.

They inÈerviewed 24 clíents ín their homes who had completed. a course

designed to teach them Índependent livíng skills, help them secure

ÍndependenE living seËËÍngs and which províded them wíth follow up

servÍces ín these settings. The aveïage age of this group vras 27.2 years,

the mean r.Q. was 64.3. All of the group were in some type of independ-

ent livíng setting.

Almost all of the group had adequate furniture plus such items as

televÍsíons and stereos. Only 25 percent had paid for these items them-

selves. 0n1y 8 members of the group r¡ere v¡orking at minimum r^¡age or

beËËer, and 2 \¡rere recently unemployed. Most of the resË 1íved
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on welfare. All seerned able to manage a bank account and 14 had

savings. flhen preseated wíth Ëhe list of normative activities used

by Birenbaum and Re (L977), this'group was found to be more acÈive.

FourËeen had travelled outside Montreal aË least twice in the pasË year.

El-even had had minor skirmishes with the law. They perceived their

biggest problem as !'getting along wíth peoplerr.

Hanrahan and Lusthaus (f980) felt that the' Living condiËions of

most of the subjects'hlere indeed image enhancing, thaÈ their qualíty of

life was acceptable in terms of use of community resources. Horvever,

these aspects of their life, reflecting essentÍally their rniddle class

backgrounds, were counter balanced by their l-ow level of employment a¡rd

poor financÍal resources and prospects.

Though their social líves were quite acËive, most of their social

conËacts were either with members of their fau¡ilies or with other

subjects of the study, thaË 1s, Èhey existed as a separate and cohesive

sub culture, Lastly, Hanrahan indicated that the subjects viewed being

able to make their orvn decisions as the best Ëhing Èhat had happened to

them.

Two ímportant studies are the work of Lambert of the University of

ToronÈo. The first (L974) T¡ras a sËudy of living conditíons of 454

retarded adults in Ontario. Ifany of the same variab'les are used in or

reflected in this sÈudy. This often cited paragraph sums up this study:

Preparing Ëhis report vras a depressing, heart-breakíng
experience. Loneliness, isolation, dependency were but
a few of the charact.eristics of Ëhe retarded adults we
studied. Many were leading desperate lives as were the
people with whom they were living. MosË had been set
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apart and forgotten by society, since they had been
unable Ëo measure up to the strÍngent and unfair
standards society imposed upon thern. Yet fu1ly half
of those we studied were no more than rnildly retarded.
Fifty percent were aged 30 or younger, And three -
fourths were living wÍth one or both of their parents (p,3).

Lambert reports that, except for personal appearance and cleanliness,

the subjects displayed tremendous need for assistance in all

measures of adaptive behaviour. Almost three fourths of them depended

on oËhers for transportation ouËside their home. 0n1y one quarter were

working. 0thers found Ëhe sheltered workshop too sirnple and the

cornpetitive labour markeË too hard,

Most of Ëhe subjects r,¡ere living aÈ home but most of the farnilies

r,rere getting líttle or no assistance with the job of caríng for Ëhe

subject. Lambert took some measure of the role played by helping

agencies and found them sorely lacking. Compounding this was evidence

that the least needy received the most he1p.

In J-977 Lambert and Kent did another study to differentiate betr,¡een

the characteristics of users a,nd rronrusêrs of workshops and make

recomqendations for future programming, They follovred up studenËs of

for¡ner TMII school programmes and interviewed 242 people who were still

in the same communities.nine years afËer leaving school. The mean age

of the sample was 23,2, and there were Èhree tÍmes as many men as

üromen. The living acconmodati-ons of this.group r¿ere similar to the

first çtudyo except that more were ín the ner^¡'group homes.
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MosE v¡ere irorking ín the r+orKshopr 5T percent earne-d less thaLr

$i0.00 per r+eek and only 34 earned over $60"00 a v¡eek" 0f the 76

people ¡¡ho had ¡¡orl:ed previousJ_y, onj.), l0 of the fcrmer users had

jobs in contact with the community, while all 16 of the non-users

of the workshop had jobs in the conrnrurity. only 65 percent of the

study group were workíng, and most of them were at the workshop.

Lambert and Kent noted that [there Ís ¿ s¡1a1l group of parents who

appear Eo be satisfied irj-th the inactivity of their son or daughter;

the lack of encouragement contaíned in such a milieu obviously is

harmful to the continued development of the graduate', '(Tt,z3) .

The authors identified a variety of índependent living skills.

The subjects'performance varied according to living accomcdations rcith

those living away from home having the highest scores.

Lambert and Kent concluded that j.n this stud.1, ¡¡".e \^zas "an

extremely sma11 number of people who could be characterízed as successiu.lr-r

integratedr' (p .3S) .

Corununity Living Ski1ls

I^Ihat constitutes successful coumuniËy placement or integration

could v¡ell be a study in itself. r'or this study the components of

comnunity integratíon e,seçe considered to be independenË livi.ng skills

(laundry, food, grooming, housekeeping), money ski11 , community

al"rareness (mobility), recreational- and leÍsure skí1ls, autonony, and

vocatÍonal 1evel' The follorving studies contribuÈed t.o or reinforced.

Èhís concepË.

Brown, Falvey, Vincent, Kaye, Johnson, Ferrara-parrish and
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Gruenev¡ald (Lg7g) argued that all Invídual Educatj-onal programmes

(or curricula) for severely handicapped persons be based on exactly

what must be taught for 1íving in the least restríct.ive post-school

environment. They defíne Ëhe domains Ëo be included as domesËic,

vocatíonal, recreatíonal-leisure, general community functioning, and

interactions with non-handícapped persons. They also placed strong

emphasis on the concept of age-approprÍateness.

Bror^m, Hamre-Nietupskí, Lyon, Bronston, Falvey and Gruenewald

(1978) have developed extensive ínventories of settíngs in vrhich ínter-

act,ions can take place between handicapped and non*handicapped peers.

These lists may also be used as a detailed guíde for lífe skíl1s,

coqmunity a\¡rareness skí1ls, and activities.

Ilamre-Nietupski, Ford, Williams and Gruenewald (1978) have develop-

ed lists of isolaÈive and non-ísolative actívities to assist teachers

to encourage acËivities which reinforce interactions rrrith others. An

extensive lÍst of índependent 1íving skil1s r¿as developed as part of

theír Sex Educátion and Related Home and Community Functioning Skill

Prógráurine. Some of these skll1s were directly incorporated into the

sufvey for this sËudy.

Halpern, Raffeld, Irvín, and Link (1975) discussed measuring social

and prevocational a\¡rareness in EMII secondary students. The instrument

used r,ras the Social and PrevocaËional Information Batt.ery. 0f relevance

is the overlap betv¡een Ëhe communiËy inËegration as defined in this

paper and the subtests t,itles: Prrrchasing, Budgeting, Banking, Job

RelaËed Behaviours, Home Management, HealËh care, Hygiene and Grooming.
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The authors sav/ this test battery as of use to teachers in planning

curriculum"

fn a latei: article, Irvin, Hal.pern a-nd- Reynolds (1977 ) discussei

t.he adaption of the test for use rvÍth TMH students. Again its use as

a sollrce f or curriculum arrci an evaluation of programme \,/as put forth

Stacy, Doleys, anil Malcolm (I979) provided socía1 skills and

assertion training to eight prevíously institutionalízed residents of

a group home on the premíse that the absence of appropriate social

skills mínimízes the likelihood of posítíve social encounters and is a

reason for failure to integrate inEo the community. The authors rvere

able to demonstrate the benefits of such positive (situatíon) and

negative (situaticn) assertiveness training and that ít could be

generalÍzecl over time and place.

In a study orc group home residents, Polivka, Marvin, Bro',,¡n, and

Polivka (L979) discussed some of the characteristics and skills needed

for independenÈ living. These included personal hygiene and self-care

skills. They suggested that only 40 percent of group home residents

could manage their o\^r'r-l transportation and leísure Èime and shop, eiiher

on theír or.irl or with assistance. (An intriguing section of this arti-cl-e

dealt with the number of servj-ces whích residents did not need and got ¿rnd

which they did need and did not get.)

Boyan (f978) defined índependent líving skill-s through fÍfteen

different skill areas, all of whichwereat leasË super:ficÍa1l,y covered

in the present survey" i{e pinpointed such key items as inobility ancl

use of the telephone. His thesís \¡/as that Ëeaching independent livirrg

skiIls to mental-1y irand.icapped arlol-escents anci adults is crucial :yeE
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may require years of careful programuríng. rt must be balanced with

vocational Ëraining early in a personts training or education.

Work Education

As the school has discoveredrthere are many facets to work

education. Rusch (i979) wrote abouÈ social/vocational survival

skills which included such items as "managing onets activities... and

communicating basic understanding of dírectíves io conËinue or

discontinue and acËivity" (p.r43). He indicated that r'Ëhe ability

to coumunicate basíc needs, participate, and move safely about the

shop were listed as the three most agreed upon behaviours .insuring

survival" (p.laa) (on the job). The important poínt was that such

skills could be taught on the job site. "Essentíarly, the adults

wishing to become employed may need Ëo be trained to produce, attend,

manage time, and socially interact. aL behavioural levels approaching

Èhose levels existing within the potential placement seËti-ng' (p.ra4).

Becker (1976) did a survey of work study programmes for retarded

students which showed. that trainees T¡rere assigned to l85 different jobs.

The main training areas were janitorial training, dishwashers and busboys.

Job placement was usually at the unskilled and serni-skilled level.

The most serious probleu encounEered by v¡ork coordinators was

lack of tíme to enhance their programme and t'to give guidance and

counseltt to the on-the-job traínees.

one of the major fíndings of a posË school adjustnent study by

Brolin, Durand, Kromer and Muller (1975) was that though Ð{H students

had rnany vocational adjustment problems, those who had had a work study
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progr4mme made relatively bettel vocatíonal adjustments.

Margolit and Schuchman (1978) documented a similar result when

they conpared the adjustment of studenls placed directly into work and

of those Ín a v¡ork study progranme. This progranne stressed the role

of the teacher on the job síte.

Redding (1978) compared the life adjustment patterns of retarded

and non-retarded 1ow functionfng students. The EMH sËudents had

parËicípated in a prevocationally oriented prograrune which featured job

placement on campus, in sheltered workshops, or aË menial emplo¡rment"

(p.368), the non-retarded in a Cooperative tr^Iork Trainíng Programme.

The Cooperatíve l^Iork Training Progranme was an effort to maintain

potenËíal drop-es¡" in school. The data was collected by interviews

vrith the students. The Cooperative I{ork Training students did beËter

in leve1 of ernploymenË, salary, length of time on job, r¡reïe nore

independent, paíd more for housing than did EMH sËudents. The

Cooperatíve l^lork Training students, in every aspect, had a better

employmenÈ and financial life adjustment rate.

Even so Ëhe EMH were similar to the other group in many ways, and

both. reported a "dearth of partícípaÈion in socíal organLzatíons and

an inabil-ity Ëo report leisure tj.me actívitíes" (p.368). Redding felt

Ëhat both Progrannes had neglected the ímportant cirricular concern of

preparing students for post school social and recreational adjustmentt'

(p.368).

Welman, Ha1l, and Koehler (L979) descríbed Project Employability.

TheÍr experience paralleled the school!s CommuniËy Integrated
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Progralme. They recognize the need lo have a teacher advocate on

the job site to do the ini¡ial task ct:aining, lo iiorlc i+ith emplo)'ees

artd er:nptr-oyerrs asj i^¡el-.1- as tire srrb ject, Ttiey, too, :;ec,cgnízed ti-r¿tt ti'rj-;l

process works in terns of estabiish-Lng trai¡ral¡le iiientalJ.y han<iic;tpped

people in employment.

Curricultirn

Many aspects of prcgramming are peculiar to TI4i p::ogramming. Fc:;

exarnple, Switzky, Rotato::e, Miller, and Ferguson (L979) poÍ-nted out the

dangers of strict adherence Eo normative der¡elopment sequences whích nav

not be valid for the ser-re¡.1t harrdicapped. The aut-.hors support Broi.¡n

et al (L976) in tireir advocacy of curricula l¿hich satisfy thetrc::iteria

of ulËimate functj-oning". 0n the other hand the auËhors recognized

that it is essentíal to knoru' r,¡hich behavíours in a development sectue-rìcrì

are _srne__gsg_gen for acquiring a particular ski1l identjfied as necesserv

Ëo Ëhe ultiulate functioning of the handicapped person. An exaurple of

this apparerit anoinoly ís teachj.ng the students ihe use of money. The

ordinary prerequisite counting skills may not be possÍ-b1e for the studerrts

Èo uaster. lühaÈ is feasíble is the use of calculators to shorË circuit

Ëhis developmenta-l sequence.

An understanding of money i-s crucíal.to the individual's survival

in the com-muníty. Barrett, Relos and Eisel_e (1974) make the poínt rhat:

it may be crucial Èo vocational placement. They compared the attitudc

to and knor,iledge of money of two matched ElfR groups, lÍastery of the

concePt of money seemed to differentiaEe between those who succeeciecj

vocationally and those who did not.
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orr (Lg77) used a ficËitious weekly p4|cheque as a device for

teaching numerous crucíal money skitls. Bellamy and ButËars (rg75)

developed a structured programme for teaching money skills which

reÍnforced academíc ski11s

Hírshoren and Burton (L979) dealt directly lrith Ëhe problem of

teachi.ng academics. whíle adrnÍtting that there exist technologies

which would permit TMH students to make much nore progress ín acad.emíc

skills they questioned the value of concentraËíng on these techniques t.o

the exclusion of vital independent living skills.

Bus training is an integral part of Prince charles school!s

curriculum. Laus (1974) descríbed a progranìme r¿hich, like the schoolrs

feaËured meticulous, structured training in the use of public transpor¡-

ation systems. The advantages of orientation and inobílity training were

summed up in terms of benefit to the growth and independence of the

students and of the cost benefíts of bus training to the school system.

For them, Loo, it was a self supporting project.

A frequently expressed concern (LamberË r'L974; Elkín L976; and

others) is the use of leisure tÍme by the mentally handicapped. Thís

issue \,ras systematically addressed by Day and Day (L977) in an article

dealing with many of the problems inherent in teaching recreaÈional and

leisure skills to MR studenËs. They differentiate between acÈive and

passive activities, and are cognizant of the tendency Ëo lapse into

isolaËive acËivity (watching television) of many mentally handicapped

people (and their caretakers). Day and Day developed instructional

sequences and r¿orked at genera1i.zíng Ëhe skílls Ëo the home environment.
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. They concluded:

rf educational prograffres are to affect the quality of life
for the moderately retarded then instructi.on in the
constructive use of free time is essential. Leisure ski1ls
are deserving of the same time, energy, and creativity as
is devoted to instructÍoir in self help and academic skills
(p.131) .

stephan (1965)r,¡rote a curriculum for TMH students at Kinsmen

School (see Historical Development of TMH Prograïnmes in Inlínnipeg p.31).

One of the goals of this prografiune v/as:

to make Ehem economically useful, independent, and self-
supporting members of the community to the degree of their
abilitíes, able to live a life with an enriched and more
purposeful meaning (p.f).

Fifteen years Iater, though ít ís no longer accept,able to use the

term I'make them", the intent of the goal is still valid, and comparable

to the currenË goal of Prince Charles School.

The Body

Today body language is a popular form of psychology whích can reveal

such esoterica as r¿hether the intervíewer will hire the interviewee or the
ttleerertt wíll get the ttleereett.

That Wolfensburger appreciated Ëhe por{er of body language is evídent:

, The normalization príncíple demands that a person be
taught noË merely to wa1k, but to walk wiËh a normal
gait; that he use normal movemenËs and normal

. expressíve behavÍour patterns; that he dress like
other persons his age; and that his díet be such to
ensure normal weighË. Too often. v/e may content our-
selves to Ëeach a handicapped child to walk, but we
may be relatívely unconcerned v¡hen t.he child developes
a quite prevenÈable ídiosyncratic gait which elícits
or reinforces a perceptíon of deviance (1972, p.33).
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Sherrill (1980) ciÈed literature addressing the posture of

nent.ally reËarded people, documenting the increased incidence of

posture related problems in this popul-ation as opposed to Ëhe norrnal

population, and anal-yzing the types of problems and proposing methods

of treatment. The need for concerted efforts to programme for this is

evident:

Repeatedly mentally reËarded cit,izens are identified and
labelled from considerable distances by their devÍant
s,tanding and walking postures. They can be spotted aeross
the aisle at the supermarket or far dov¡n the street, even
from the rear view, and often opinions about their
competence probably are formed by the observer before
first hand contact ís made (p.135).

Thât Lhis is not a simple project is recognízedz

The ímprovement of posture, however, demands continuous
monitoring and reínforcement by all school personnel,
parents, and sígnificant others (p.137).

Another area for concern which will be evident frour this study

is I'obesity'r. Numerous prograrmes, wíth varying degrees of success,

have been atÈempted with the students aË Prince Charles School. Gumaer

and Simon (1979) described a successful progranme run by â school

counselor in eooperation r¿ith classroom Èeachers and parents. The

reason for their concerns r¡ras suütrarízedz

Socfal- adjustment both within the schools and society at
l-arge can be an exËremely painful process for the mentally
retarded sÈudent. An obese retardaËe may face an even more
difficult time in being accepted socially (p.106).

Àttitudes

Courmuníty attitudes to acceptance of mentally reÈarded people have

been the subject of much research. Elkin (Lg76) did,an informative
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analysis of communiEy attitudes to the acceptance of mentally handícapped

people in the communíty. The percentages in the following table are

Ëhose people who predicted that three out of four people would accept

mentally retarded people in particular sítuations: (p.70)

Table I

Situations and Social Distance

BabysiÈting theír children
In the same classroom as Èheir children
Playing with Èheir children
In a specíal class in the same school as their children
Delivering ner^/spapers

As an attendant at their regular fillíng sËaËion

In the produce department of theír favourite supermarket
As a helper in their favourite restaurant
As a feIlow worker

Líving next door wiËh friends or relatives
Lívíng alone next door

Líving next door ín a group home

Usíng the library
AtËendíng the same church

Attending the same theatres
Shopping at the same department store
Using the same recreational facilitiesr e.g. pool
Sharing Ëransportation in a car peol
Eatíng aË the same restauranË
At.tending the same social events

Drinking ín the same beverage room

Belonging to the same service club
Being invited Èo the same parties

3

2L

33

64

61

52

3B

35

25

51

27

15

76

73

70

68

54

45

43

37

34

24

20
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This bleak picËure r,^ias noL conÈingent upon the intervieweets

knowledge of, or contact vrith, mentally handicapped people. In fact, the

inference which may be drav¡n is t.he less personal Lhe contact or

ínvolvement, the more accepEable mentally retarded people are. Thís r,¡as

confirmed in Kastner and Repuccírs study (L979). However, these authors

continued that their study and others supported a maj or part of the

ratíona1e behind community integration: "Èhat the experience of living

ín the community wíth retarded people promotes more positive attitudes

toward them" p.143. Perske (L977) summarized a symposium on Èhe

quality of life of mentally handicapped people by statíng that "seeing

and relating to retarded people in every day community pursuiËs is the

best educaÈíon for the public (p.21)".

Parents atËitudes to normalizatLon have a sinilar dimension to

community atËitudes Èo mentally retarded people. Normalization is

excellent as an abstract. theory but has definite limitations when

applÍed to their own child. Ferrara (L979) studied thís phenomenon.

In her article she cited numerous studies deËailing ttre overprotective

attitude of parents to their handicapped son or daughter. She high-

lighted a too frequent problem (cf Lambert, 1977 p.23)¿

These studies indicate lhat parental attitudes cannot
only influence childrenrs behaviour, but can, in fact,
undermíne the acquisiËion of behaviour skiIls identified
by legíslators and professionals as being desirable (p.1a7).

She suggested that before Ëheir child was involved in any such progranme,

training programnes rüere essentíal for parents r¿ho were in conflict with

the concept of normalization. A further dimension Ëo this study,

agaín explained by distance from the problem \¡¡as the conclusion
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thaË parents of TI'IR children T¡rere more accepËing of normalization

activities than parents of EMR children; thaÈ is, the former were less

likely to have their children involved in assimilaËíon prograûmes and

therefore viev¡ed normalizatíon in more abstract terms.

Stevrart (I977) surveyed employersf att,it,udes in Baltimore. He

found Èhat t.he emplolrment climate for mentally handicapped people was

most favourable in cleríca1, food services, custodial, service stations,

and upholstery areas. l"fany employers r¿ere looking for employees with

good working habits rather Èhan ËechnÍcal skills and this attitude

would provide a more posËíve climate for employnenË of the handicapped.

Autonomv

Gunzburg, in his forr^¡ard to Habilitatj-on of the Handicapped (Rosen,

Clark, Kivitz 1977>, dealt dírectly \,rith a challenging problem in

prograrruning for menËally retarded people:

Thus, at J-ong 1ast, attentíon focuses more steadily on
that one area, whích is responsible for the driving
force necessary Ëo make a person v/ant to use his limited
íntelligence, to overcome difficulties, to direct his
actíons, Ëo make a deliberate choice, and to take
responsibility for himself (p.vií).

In assessing what has been done so far in the field of habilitaEion,

Gunzburg continued:

.. [t sËill Íg] too much like teaching a grear number ofItcircus tricks" attraeËing some adniring attention in
the arena of the big wide world but not really satisfying
Èhe performer himself (p.ix).

The auÈhors of Habilitation of the Handicapped cite Gunzburg

and Gunzburg (1973):

PersonalizaÈion refers to the development of the mentally
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retarded indívidual as a personality, including the
expression of individual tastes, desj-res, choices and
decisions (p.1i9)

Gunzburg (1968) is quoted again by Esgrow (1978) in an article on

placement and folloür up:

Socía1 competence is manífested by the extent to which the
indívídual is able and v¡ílling Eo conform to the customs,
habits and standards of the behaviour prevailing in the
society in which he lives and by the degree to rqhich he is
able Èo do so independently of direct.ion and guidance; and
by the extent to whích he partícipates constructively in
the affairs and conduct of his community(Gunzburg, 1968, p.15).

I

The theure of Esgrowts art.icle vras the rreed for long tenn follow-up of

a clienË, based on the clientts needs, noE Ehe need of the counsellor

for closure.

Sandys (1978) described a Montreal project designed to teach

rnentally handícapped people to live and work in the community. In her

article she addressed some of the issues of the rights of the índividual

and the responsibílíties of the counsellor. She poinËed out that there

may be a clash beÈween the counsellorrs values and the clientrs values:

Thus rvhile it may be justified to encourage an individual
Èo Ëake reasonably good care of his apartment, even very
poor housekeeping is no jtrstification for assrning that
an individual cannot get married, as long as the other
partner is willíng Èo live in a messy aparËment 1p.i5).

A further concern was Ëhat as the client progressed toward independence,

he/she might decide a counsellor was no longer needed r,¡hen in facË one

r.ras. This nay have been a comment on the Ëype of intervention

provided by the counsellor, but in any case requires construcËive

action. 0n some occasions the client must, be allowed to face the

natural consequences of his undesirable behaviour so that he may learn
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and gro\,r.

Perske (I977) in discussing the implicarions of normalization said:

The choices, wishes and desires of a retarded person should
not only be consídered, but respected .... Above all, it
means giving retarded indíviduals the respect of others in
their attempts to achieve self-dererminatíon (p.5).

Interviewj-ng }lentallv Handicapped People

ïhe respect due menËally ret,arded people dernands that they ,be

consulted when they are being studÍed. LamberL and. KenË (Lg76) and

Elkin (1976) and Hanrahan and Lusrhaus (1980) have all made use of

this technique. Such minor discrepancies as they found are beguiling
- and in line with the parental aËtitudes previously.reported, that is,

the graduates were more likety to report that they r¡rere capable of

doing things Ín the larger community than the parents v¡ere. On the other

hand, the parents were more likely to report that the graduates vrere

capable of such household tasks as preparíng their own meals than were

the graduates.

Sígelman, Schoenrock, Spanhel, Hromas, Winer, Budd and Martin

(1980) did a comparison study validating Ehe responses of the handicapped

person with an informant. Though the authors v/ere concerned about the

Èendency of retarded persons to be yeasayers, they reported:

Ëhe overall pictures of the group thaÈ emerged from
client data and informant daËa were ofÈen highly similar(p.485).

. These resulÈs are in agreement l,üith Èhe findings of the currenL

study. When the informaËion gathered in an intervíew was corroboraÉed

wiÈh parents, house managers, files, teachers, social v¡orkers, the

accuracy of the data provided by the clienÈs hras striking. So few
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changes had to be made thaË ít was difficult to find purpose in the redious

cross checking process.

Historíca1 Development of TlfH Prograunnes in I,linnipeg

An unsigned article in a file from the l^línnipeg School Division No. 1ts

former Special Education Department indicated that classes for TMH

students vrere operaËed from 1928 to 1948. They were called Occupational

Cl-asses, their aíms were to train the sËudents in good personal habits

and social skills as r"rell as the tool subjecËs where possible. One

advant,age rvas seen to be the "withdrawal of problem children from

ordinary classrooms, permiÈting an improvement in the work of the

1atËer and allowing for larger classest'.

Ihese classes dísappeared in 1948' and the only educaLional

progranme available was through the Manitoba School for ReËardates,

a residential facilíty over 50 rniles from the city.

In 1953 a small group of parents organized what they saw as the

first class in Ïrlinnipeg for traínable retarded children. By 1956

there were eíghÈ half-day classes held in a church basement and at the

YMHA. In May.1957, the Kinsmen School was opened. Operations \^/ere

funded in parË by oer capl-ta granËs from the províncial and munícipal

governmenËs.

Ilr 1967 provision of public sb,hool programmes for TMH students

became mandatory. The division establíshed classes where if had room.

Argyle, an ersÈwhíle elementary school, became thä setting for five

secondary classes. In 1970 four more secondary classrooms (junior

hÍgh) Ì^rere opened in r.¡hat had once been the School for the Deaf and
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lras to become, wíth an extensive additÍ-on, the new Prince Charles

High School for Trainable Mentally HandÍcapped Adolescents. Ey the

time the new high school was officially opened in 1973, the division

had already renovated wings in Montrose and Robertson Schools for the

elementary students. CurrenÈly, the overflow ín Prínce Charles is

moving into classrooms ín t¡vo regular high schools. The long term

goal is to integrate the total progranme into regular high schools.

Prelimínarv Studies

In an unpublished paper, Sarson (1974) attempËed to determine the

post school placement of secondary TI"IH students r^rho had left the

prograrure since 1967 (Table 28- APpendix). There were 104 students

r¿ho had aÈtended either Prince Charles or Argyle School. Th"y rur"

all born between 1950 and i958.

0f ínterest is the disproport,ionat,e nunber of males bofh in the

sauple and staying at home. The former may be a reflection of data

which suggest Èhat more males than females are brain damaged for

whatever reason (for example, Saenger 1957 in Cobb 1972). The latter

does not reflect Department of Labour statistics indicating a greater

percentage of males than females in the labour force. At that tlme 63.5

percent of the total group were in some vocational setting and 4.8

percent were Í"n competítive emplol.rnent.

A further study was done to assess the current situation (Sarson

1980) for all graduates and non graduaÈes of the system. TabLe 29

(Appendix) outlines the 1980 setting for nearly the same group as

Table 28 Nine students who had attended Prince Charles are excluded.
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While thís difference in the groups limits the validíty of comparisons,

Ëhe 91 percent overlap makes Ëhem highly suggestfve. By 1980, the per-

cent ín vocational settings v/as onLy 46.2 percent. Many \A7ere no

longer at ARC Industries (the shelÈered r¿ork setting) or at its

subsídiary Kinsmen Vocational Centre. From what information is avail-.

able, it cannot be concluded that they moved into competitive employment.

Many of them clid seem to have returned to the community from ManiËoba

School.

Table 31 (Appendix) gives the same i-nformatíon for all former

students of Prínce Charles School. These data are presenËed in a

slíghtly different form: graduates and non-graduaËes are differentiated.

The prognosj-s for students who remained in the programme ti1l graduation

was bright - 74.9 percent v*7ere in a voeational. setting, 2L.4 percent were

in competitive employment at minimum \,Jage or betËer, a furÈher 7.1 per^

cent, although currently unemployed, had worked ín Ëhe regular rn¡ork force

long enough to collect, unemployment insurance benefits, and would be

assÍsted ínto employrnenË again.

0f the non-graduates, 44.9 percent had moved to other prograûmes

which v¡ould have been responsible for their post school placement. For

the rest, the picËure is b1eak. Nearly a quarter of this group \^rere at

home, in no progranme or attendíng a drop in cenËre less Ëhan síx hours

a v¡eek. Except for two with fragile health, and one r¡rho was pregnant,

all were at home because their parents insisted that this was what they

wanted (cf LarnberË and Kent 1977). These parents \^rere usually older,

often retired, and had not supported the schoolrs programme though several

of this group were perceived. by the school as employable.
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Another nine non-graduates (.and trvo of Ëhe graduates) were whaÈ is

described as tton the streetslt, These students had chosen not to work.

They rvere !'streeË smârt", had excellent community a\¡/areness skills, and

enjoyed their present life style immensely. At least seve-n of this group

had had some skirmíshes with the 1aw. All but one \,,rere secand generation

welfare recípients. Nevertheless, Perske, (irg77), Sandys (1978) and

Gunzburg (L973) would require that the choices of this group be accepted

even íf not valued by society at large.

The thirteen subj ects r¿ho were then in the ManÍt.oba School vrere

examples of the communityrs failure to provide hetp r,rhen needed. All of

them r¿ere there because there r{as no other alternative in the communíty.

Four r¿ere emoËionally dÍ.sturbed, fíve had demonstrated anti-social

behaviour, that is, const.ant thievery or promíscuous behaviour, truo had

been reËurned to the instituËion as unable to adjusË to the community

residence, three had been the victíms of family crisÍs, one had had the

misfortune of turning eighteen (adult services'did noË provide the specíal

group home care he needed).

Another group about which the school must concern itself is the

Indian Metis populatíon (Table 30 - Appendix). 0f this group, 45.2 per-

cent had returned to the reservation, 6.5 percent had graduated and r'rere

at ARC Industries, and none T¡rere competitítvely employed.

None ofthe non-graduates, exclusive of those rvho transferred to other

prograrunes, r^/ere in any vocational setting.

The picture for the total group from Prince Charles vras not encour-

aging. Stanfield (i973) and Cobb 1972) both suggest rhar, wirh rime, rhe

pÍ.cture would improve. NeverËheless these brief analyses demanded
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furËher investigation and resea::ch.

Surmnary

This chapter has reviewed some of the more relevant follovr up

sÈudies of moderately mentally handicapped people and highlighted

results to be reflected ín thís paper.

Many common threads run through the lfterature on communÍty

inËegratÍon, and these are adapted and represen-Leci in the concept of
i

independence in Lhe community as defined for this paper

Numerous sËudi.es support the value of work education but only

a fevr were cited. That Ëhis is a highly valued part of Èhe school

curriculum is evidenced by the amount of time the students spend in

these pïogrammes(see Programme Description - Appendix A).

ConcepEs important to Èhe philosophy and content of the Progranme

$rere touched upon. These included the danger of rigid adherence to a

developmental sequence, the concept of money, the value of bus Èraining

to the sÈudents and the school system, the importance of recreational

and leísure skills, and Èhe consistency of goals over time.

Items which cannot be specificatly taught in a particular period

on a particular day in the time Èable, but whích are crucial to the ease

of acceptance, by the public, of the subjects were identified as

weight and posture. In both cases, the cooperation of the whole staff

hras seen as índíspensable.

Attitudes of parents, community and emplo)/ers \¡Jere discussed as

keys t.o success in community integration.

The slowly changing a¡tiÈudes of paren¡s and conrnunity have been
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mirrored in the development of the concepËs of rights and autonomy for

menËally handicapped people. This gror+ing autonomy has been, in Ëurn,

reflected in the increasing number of studies of mentally retarded

people using data provided by the subj ects rather than observed by some-

one e1se.

The section on School Programmes provided an historical perspectíve.

The unpublished studies provided an overview of former students t

community placement and of the urgent need for further research.

The remaíning chapters of this paper describe a study of Èhe post

school lÍfe styles of mentally handicapped people. Four distinct groups

were studied, with particular emphasis on the early and recent graduates

of I,Iinnipeg School Division No.1. Some ímplÍcations for future

programming \,rere put forth.



Chapter 3

METHOÐS AND PROCEDURES

S,ample

The subjects of thís study r,rere 123 mentally handicapped adults.

Seventy of the subj ects were graduates of Ëhe TMH seconclary progranme

of the l^Iinnipeg School Divisíon No. 1. Fifty three \.,/ere people defined

as t.rainable mentally handieapped by the admission standards of their

progranme. These subjecËs rvere almost all from Arc Industries, except

for a few from a group residence.

A letter vras sent home from ARC Industries explaining thaË a team

of int.erviewers would be aË ARC the next week, and asking for help with

the survey. No one refused to parËícipate.

Former students of the division r¡rere contacted by telephone and

appoíntmenËs made for intervíew. 0n1y one graduaters famíly (who had

refused to allow their son to partícipaÈe ín any post school programmíng)

refused to be inËerviewed.

Grouping

For the purposes of this study, the sample r¡¡as grouped as follows;

Group 1: N = 27; Ilean age = 40,2 years; íncludes all
subjects over 30 years of age, the majority of whom
had no opportunity to attend school (to be referred to
as older non graduates).

Group 2: N = 25; Mean age =
subj ects 30 years of age and
Ëhe ltÏinnipeg School Division
as younger non graduates).

Group 3: N = 42; Mean age =
subjecËs qrho attended Argyle

26.0 years3 Íncludes a1l
younger who did not atËend
No. 1. (to be referred to

26.6 years; includes all
School and seven of the
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eerly graduates from Prince Charles School ¡¿ho had
little or no r¿ork education (to be referred to as early
graduates) .

Group 4: N = 29; Mean age = 22,8 years; includes all
subjects rvho graduated from Prince Charles and r¿ho have
attended school sínce the work educatíon programmes
were well developed (to be referred to as recent
graduates) .

Prelimínary results of the survey suggesËed that subjectst accommod*

atíon might have had more-connection to results than the oríginal grouping,

Accordingly, some analysis was done on this basis. These groups \,,¡ere:

Accommodation 1: N =
famíly constellation
foster home - 2) (to

AccommodaËion 2: N =
group residences (to

Accommodation 3: N =
or semí-independently
group).

Instrumentation

78; includes all those livíng in a
(re1atíve - 70, board and room - 6,
be referred to as family group).

32; íncludes all those 1ivíng in
be referred to as resídence group).

13; includes all those living alone
(to be referred to as apartment

An interview schedule was specially prepared for use with subj ects

in this study. Items were derived from perusal to prevíous research

reporËs and were developed from experiences wíËh TMH in publíc school.

Much of t.he section on Independent Living Skills was taken dírectly from

Apendix K: Sex EducaËion and Relate-d Home and Community Functioning Skill

Progranunes for Severely HanCícapped Students: Toward,Appropriate Function-

ing in Less Restricted Envíronments, Hamre-Níetupski, Ford, i^Ii11iams, and

Gruenewald (1977). This is the eighth volume of a series being developed

under the aegis of Brown of University of ltlisconsin, Madison. In addition,

care vras taken Ëhat each of Brownts curricular domains was part of the

survey.
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Much of, the format and content came from the worh of Lambert. His
''

Retarded Adults, TheÍr Ad.justmen! and communíty Mílieu, (L974) for the

0ntario government. and Programme Planning for Retarded Aiults (Larnberi and

KenL, Lg77) for the OnÈarío O""o decl have been

invaluable sources. l4any ideas came from the numerous works of Elkin of

the university of SaskaËchewan in Regina. Tn particular, his concept of

the economic aspects of mental retardation r¡ras useful. Other areas of

the survey came dÍrecËly from knowledge of experiences of four of the

schoolrs students who have moved into supervised apartments. Both their

parents and the school staff T¡lere startled by some of the basic

defíciencies in the studentsr repertoire of copíng behaviours. Many of

these should or could have been part of Ëhe school programme, for example,

hosting, and payíng for the nevrspaper. Last, but not least, care \^ias Ëaken

Ëhat almost all areas of the school curriculum v/ere represented.

The intervíew schedule presented ín Appendix was designed to gather

information about. the life styles of the subj ects. rt contaíned Ëhe

following sectíons:

Demographíc: This sectíon covered the 1ivíng
accommodatíons of Ëhe subject, the fanily setting;
the educatíon of parents and subject, a brief med-
ical history, a posture and fitness assessmenË.

Independent Living Ski11s: This section was
intended to be an inventory of those skíl1s
required to keep house independenËly. It was
intended to be summative. A key questíon was
vrhether Ëhe subject could st,ay at home alone.

t.

2.



4I

J.

4.

5.

6.

7,

Vocational: This section gathered informatiôn about
the emplo)¡rnent. leve1 of the subject, his mode of
travel to v¡ork, the source of hi-s job, his salary,
his satisfaction with his vocatíonal settÍng, and a
bríef work history.

Communíty A¡,rareness: Inf ormation about the subjectts
knowledge of and mobility in the community vras
gat.hered as an index of the subj ecËrs independence out*
side the home and his ability to use the community to
meet his own needs. Much of this section ¡n¡as
additíve

Recreation and Leisure: Recreation and leísure skills
are a key component of life style, and have many
dimensions. These include how much, wiËh whom, where,
scheduled or unscheduled, and aË whose instigatíon.
ParÈsof this secËion were intended to yield an
addítive score.

Money Skills: To be able to líve independently in the
community one has to understand the concept of money:
its aequisition, its use, íts defense, and íts porn'er
t,o provide elements of choice and autonomy. A high
score in this area l^¡ould indicate the subj ect had an
important independence skill.

Autonomy: Thís concept T,.ras intended to indicate the
degree of choice and control the subj ect had in his
life. A score was derÍved from such items as
whether the subj ect ever stayed alone, use l"Ietro
Transit, ordered and paid for hís own food in a
restâurant., was a member of the Consumer Movement (a
self advocacy group), used the phone, enËerËaíned
friends, planned his own vacation, bought his own
clothes, eontrolled his o\.¡n money. Any iËem vhere
the subj ecË had an element of choice or decísion
making was included. These items were added together
to yíeld comparisons amongst the subjects.

of DataCollectíon

A team of inËerviewers rvas obtained from people vrho have worked

at Prince Charles School and/or who were faniliar with both mentally

handicapped people and the

to the intervíew schedule,

philosophy of the school. After orientation

Ëhe team members each conducted several
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interviews. These experíen.ces, \,{ere revier.,/ed and some rnodíficatlons

were made to the schedule.

Permission r^/as obtained to conduct íntervierùs aË both ARC Industries

and íts subsidíary, Kínsmen Vocational Centre. After letters had been

sent home wiËh a1l potential subjects, appointments were made, for the

team to begÍn their ínterviews at the ruork site. Subjects, representing

a broad range of abílities, were selecËed from the client lísr by the

ARC client ¡¿orker. In addition, several people v¡ere intervier'red as part

of the resídential sysËem for mentally retarded people.

For Èhose subjects identified as former students of the school

division a systematíc effort was made to intervíew as many as could be

reached in the time available. 0f the 56 graduaËes of the prograûrme,

36 were interviewed, with only one refusal. 0f the 95 former students

of Argyle School, 34 were interviewed. In each case the parenËs Ì¡¡ere

contacted by telephone and appointrnent.s made aË their conveníence for

Èhe intervíe\n/er to call . As much as possible, parents \¡/ere encouraged

to act only as accessories, while Ëhe actual intervier¡r sras conducted with

the subject. Each interview lasËed from one Ëo three hours.

In all case6, Ëhe ínt.erview forms ürere cross checked, and valídated

lùherever possíble, with relevant educational and vocaËional fi1es, and

always with a parenË, house manager, socíal \4rorker, or teacher.

The schedules were then coded and processed. by Ëhe .o*p.rt.r using

StatísÈical Analysis Systems.

-'-+- - '-- .-

f.'r,!;- t- : '¡., .^^;\ . ".,.¡ .¡ lr

\,
(-.: ;.'. .... -' ¡ :, )'*-_ "_; i¡. /:-^. ,/;.\_.- ., ; ü.:_c _o'
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Anaiysis of the Data

Simple frequency coulìts rvere used for much of the demographic

informatíon and for inforrnation about partícular skílls in relation

to the r,¡hole group. This informatíon vras tabulated.

Spearmanrs Ranlt Order Correlations to assess the interrelatíonship

of a number of skí1ls within índividuals were done'.

Cross tabulations to compare and differenËiate amongst groups were

done.

Because group sizes were unequal, the General Linear Models

Procedure was used. Duncanrs Multiple Range Test to identify significant

differences between means was used.
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Chapter 4

FINDINGS

Demographic Information

Total Sample. The sample consisËed of. 62 males and 6l females. The

mean age of the sample is 28.6 years.

Birth Order and Do'¡ners Sygdrome. Because a large proportion of the

populatíorì T¡Ias expected to have Dorvners Syndrome, an attempt- vras made to

determine the motherts age at the childrs bírth. This question seemed

impertinent in the trial run, and so, on the assumption that the mother

would be older r¿hen her youngest child was born, a question t{as asked

about the bírth order of the subject. As was expected,46 subjects, or

42.9 percenl of the subjects for whom this information rüas available, trere

youngest children, and 22.0 percent had Dovmers Syndrome. Even for older

moËhers the incidence of Downets Syndrome births was only about tr,/o percent

of the general populatíon. In the present population of Prínce Charles

School iË was 18.1 percent.

Socio-Economic Status and Educational Level of Parents. An aËtempt

was made to gather demographic information about the subj ecËs t families

which would yield a socio-economic status raËing for each of the study

groups. Thís tras not feasible as people rvere reluctant to or could not

respond to Èhis type of questioning.

However, a comparison was made of the educational levels of the

62 moÈhers and 63 fathers for whom this ínformaËíon hras available. Their
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reported level of education r¡as comparable to oi better than those given

for people in Ëhe 45 - 54 year range in the 1971 canadian census Dara

(see Table 29 - Appendix D).

Questions about the occupational level of parents r.{ere difficult to

categotíze. Fif ty-two percent of the mothers, for whom informaÈion rrras

available' v¡ere houser,¡íves: 12.0 percent described themselves as having a
profession. Of the fattrers, 18.9 percent described themselves as unskilled

and 29.4 percent as skilled or professional.

Medical Status. Table 30 (Appendix D) summarízes Ëhe responses to a

variety of questions Ëhat were asked about the subjecËrs medical sËatus.

The low incídence of hearing and visual problems is suspect. Horvever,

46.r percent of the sample vrere ldentified as having speech problems, a

more realistic figure, due no doubË, to the ease of rating by the

interviewer.

Thís paper r,^Ias not intended to be an etiological ínvestigation. The

medical information garnered was relatively superfÍcíal. I^Ihat is clear

was that in addition to mental handicap, nearly half this population

(4Ç.L percent) had speech diffículties. one third of the group routinely

required rnedicatíon' yet, 18.0 percent still had seizures. Another 24.0

percent had at least one additional medical problem. These people seldoni

had just one handícap.
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Phvsícal Stature.

calculated:

Mean Height and l,Ieight;

The rnean height and weight of the sample were

Table 2

Recommended l^Ieight for Mean Height

Average
Height 

d̂Amerlcan

Average
Height
Sample

Average
Irreight
Sanple

Recommended
I{eight for,

I'îean HeightD

Males
N=55

Females
N=56

7I

65

66.47

6L.84

L52.45

L37.89

130 - 143

LO7 _ LIg

tN".ith"r the HealÈh
provide comparable
shorter.

PromotÍon DirectoraËe
figures for Canadians

nor SËatistics
who are, they

Canada coulcl
agree, slightly

bR""o**.rrded weights for medium frame - METROPOLTTAN LrFE INSLRANCE
COMPANY TABLE

Physical Fitness. An attempt was made to esËimate the fitness of

the subjects by counting the number of si-tups they courd do and. the

number of inches their hands were from the wa1l ruhen sitting fJ-at-legged,.

feeË againsL the wall . These tv¡o requests r,Jere not that well received

by the subjects, and the information ivas lirnited. Because people with

Downets syndrome are often double-jointed, they rvere treaËed as a

separate group.
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Table 3

Fitness Level

Mean sit ups

Mean irrches from wa1l

Dorr¡ne I s
Syndrome

9. 33

.85

Not Downers
Syndrome

6.64

r.32

Of the two-thirds who answered, 75 percenË lüere flexible enough to

complete atttouch-the-r¿alltttesË. This measure.s crudeo has no norus f.o,r

the total population, but Ís presented as a matter of ínterest.

Posture and Gaít.. As poor posture and gait can be as stigmatizing

as the facía1 features associated r^rith Dor,,rnets Syndrome, an aËt,empt \^ras

made to rate the subjects in this area. Demonstrations were provideci

of particular gait and posture problems which appeared to be,easily

recognizable. No efforts \{ere made to do the types of testing done by

physical therapists. I^Iith this caveat then, ín the opinion of the

interview team, 70 percent appeared to have no obvious gait problems,

though 42 percent placed Ëheir feet poorly. The posture of 66 percent

was rated as good"

Educational Background. rt \,/as not possible to obtaín adequate

educational histories for many of the subjects. Parents found it difficult

to remember the details of theír sonts or daughterrs education and house

parents had little or no information. Limited inforrnalion rüas available
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f or only two people in Group 1, Ëhe older non graduates (of l^JÍnnipeg

School Division) who averaged 7.5 years in school and símilar1y for only

two in Group 2, the younger non graduates, who averaged 12.5 years in

s chool.

More meaningful educational histories could be. compíled from the

recorcs of Group 3, the early graduates of the Divisíonts secondary

programme for TMH students and Group 4, the more recent graduaËes of the

Divisionrs programme for secondary TMH students (at Prince Charles School).

This information is summarLzed Ln Table 4.

Table 4

Mean Years of Schooling - Group 3 and Group 4

Location Group 3 Group 4

Regular

Special

Special

Kinsmen

s chool

classes

school

School

0.42

I .03

4.09

5. 18

o.2L

1.08

L0.46

T.7I

- regular school

Total mean years in school L0.47 t3.25

NoÈe: Total years in school ís adjusted for half time attendance.
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Inlhat was evident was that Ín general, the more recenË grad.uates rvere

staying Ín school longer - 10.47 vs. 13.25 yeaxs. This longer peri-od of

schooling is of import in Ëerms of the programming províded by the school,

and of the expectations held by society of Ëhat progranme.

Accommodations and Family setting. of the total sample, fifty-four

lived ú7ith both parents, eleven r,^/ith nother only, three r,vith father on1y,

and two with a sister. Two lived with foster famílíes and six in

boardíng homes. These are combíned to form Group H of the secondary

analysis. Thirty-two lived in group residences, and they formed Group R

for the secondary analysis. Four subjects lived alone and nine lived j-n

supervised apartments in near independence. This is Group A of the

secondary analysis.

0f those 1Íving at home, 27 lnad one or more brothers at home,

25 }:'ad one or more sisters at home, none T¡rere married and none had

children. The mean size of the household was 4.06 people.

For those not living with their parents, group homes varíed between

six and ten residents, except for one which had twenty residents.

Apartments had t\,ro or three occupants.

of Ëhose noË living at home, the parenLs of 33 were stj_ll living.

seven had no parents, seventeen had mother on1y, and five had fathe

only. Forty-three parents vrere living in trüinnipeg, six in rural Manitoba,

two elsewhere, and t$ro hrere not located.

Three subjects never saw their parents, 25 saw their parents sometimes,

and 24 saw them frequently. Twenty-five subjects went to see their

parents' eight had their parents come to see Ëhem, and only 15 visited



back and forth, the most normative pattern.

brothers and sisters, níne did not.
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Fifty-fcur subjects sa\.tr their

Marital Status. None of the subjects rrTere married, none had children,

a member ofand as far as could be ascertained, none \ùere cohabiting with

the opposíËe sex.

Original Groups. The demographic ínformation for Ëhe original groups

may be summarized as:

Group 1: (older non-graduates)

N = 26; Mean age = 40.2; EducaËional ínformaËÍon for only 2 subjects.
Neither subject spent any t.íme i-n a regular cl_ass in school. They
averaged one year in a specíal class, 1.5 years in a special school,
4.5 years in Kinsmen school, and spent a total of 7 yearsJc in school.

Group 2: (younger non-graduates)

N = 26; Mean age = 26.0; Educational ínformation again available for
only two subjects, neither of whom spent any time in a regular class
in school' even in a special class, spent only 4.5 years in a specialschool and B years in i(insmen schoor, for a tôtal of 12 years* in
school.

Group 3: (earlier graduaËes, maínly Argyle School, little or no
work experience programming)

N = 42; Mean age = 26.63. Thís group averaged .4 years in a regular
school, 4 years in a specÍal class in a regular school, 4 years in aspecial school and 5.1 years in Kinsmen school for a Èotal of 10.4
yearstc j-n school. (Table 4)

Group 4: (recenÈ graduates, Prince charles School, much vrork experience
programming)

N = 29; Mean age = 22.8. This group averageð, .2 years in a regular
school, 1.08 years in a special class Ín a regular school, 10.4 years
in a special school and 1.7 years in Kinsmen school for a toËa1 of
13.Z years* in school. (Table 4)

* - Adjusted for years of half-time attendance.
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t: ., sub j ects

too scattered

similar in

Group H: (those

N = 78; Mean age

Group R: (those
i

N = 32; Mean age

Group A: (those 1Íving in an independent
- usually an apartment wlth some

N = 13; Mean age = 31.1

living i.n a sett.ing most resembling a family horne)

= 27.5

living in group residences)

= 30.1

or semi-independent setting
outside supervÍsion)

. Table 5 (p. 52) shows how many of each

of the original groups were in each accommodation constellation. Group 1,

the oldest group had a smaller percentage 1ivíng at home, as wourd. be

expecËed. Group 2 had a larger percentage in group resÍdences. This is
Èo be expected as many of this group had returned to group resÍdences ín
their home communiËy from Ëhe Manitoba school. Group 3 is made up of
people who went to school in tr^iinnipeg, and whose families still live in
trrlinnipeg. They would have had a lower prioriËy for placement in a group

residence than those returníng from Manítoba School. This would account
for the low percentage in group residences. Group 4, though the younges.
group, is made up of recent graduates of Prince charles school. The high
percentage of graduates in group residences may be due to staff monÍtoring
the life circumstances of the students carefully, actÍng as advocates
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wj-th social agencies for Ëhe students, and consj.stently presenting group

residences to the pârents as an attractÍve alternative for which they

should apply early.
TABLE 5

Relationship Betrveen Accommodation and Original Groups

Original Groups
L234Toral

Accommodation Group H

Lives with both Freq. 6 6 28 L4 54
parenrs Percenr 4.87 4.87 22.76 11.38 h3.90

Column 7" 22.23 24.00 66.66 48.27

LiveswíËhmother 2 2 6 L 11
1.63 1.63 4.BB 0.81 8.94
7.4L 8.00 L4.63 3.4s

Liveswíthfather 0 0 L 2 3
0 .00 0.00 0 . Bl L.63 2 .44
0.00 0.00 2.38 6.90

Liveswithsister 0 0 I I 2
0.00 0 .00 0. 81 0. Br L.62
0.00 0.00 2.38 3.45

FosËerHome O 2 0 0 2
0.00 1.63 0.00 0.00 1.63
0.00 8.00 0.00 0.00

BoardandRoom 5 0 1 0 6
4.07 0.00 0. 81 0.00 4. BB

18 .50 0 .00 2.38 0 .00
Accommodation Grgqp_$
@ences 11 L2 z 7 32

8.94 9 .7s L.63 5.69 26.0r
40.74 48.00 4.76 24.r3

Accommodation Grggp_ê
41r".2L104

1.63 0. 81 0. 81 0.00 3 .25
7.4L 4.00 2.38 0.00

Supervi.sedApartment 7 2 2 4 9
0. 81 1.63 L.63 3 .25 7 .32

2I.95 20 .33 34.15 23 .57 r00 .00
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Genelal Itf o¡:rra_Lion

¡gig,lÞglrrÞ, Tlii.s p¿irt of the surr¡ey acldr:essecl a nixture of -iii,r.,,,,

Ques;tions about iilEeractions ivith neigitbours \^rere íntencled to gaLlicr ;.,r

inpression of rvhether the family or gl:oup horne perceived j-tselÍ as j.)¿ì:-r

of a 1re1pi-ng netr+or1t.rnd rvhether the subject perce'í vecj hinself as scrj::ç,:.1:-!:Ì

capable of giving he-lp. The responses in this siinple su::vey aoul-cl noi. ii,.

sorted to ref 1e,ct the dif ference betrueen such responses as "I.ie11, I rr,_:.r:ú::i

have anything to do rvith my neighbours but yes, if I hacl to, I coul-cl ¿::s;ir-

them for help.t' as opposed totrof course I can count on nìy neighbclur,;"

any tíme.rr

Seventy-three subjects reported that the neighbours r.¡ouid he-1-p t¡c,ir

and 28 that they woul-d not or did not. Families reported that 49 h¿ici

neighbours r"ho r¿ouJ-d help theni, ancl 25 clicl not. Subjects claimed tlrai

they helped the neíghbours in 6l cases, and did not in 36 cases, The¡

families helped neighbour:s í'47 cases anci did noL in 2rt.

Subjectgl Self Control. hlhen parîents or housemanagel:s ruere askecl

how well the subjects controlled their feelíngs, they

subjects had good self control, 45 fair, and 38 poor

repori-ed that 4fj

self control.

not satisfied r,ti-LtrParent SatisfactÍon. Trventy-severr parents weïe

their sonts or daughterts programme or activities and forty-nine rrlel:í¿

content. 0f those rvho were not satisfied, for,rr had done nothing to

change it, and fourteen had tried wilh no success.

Sixteen parents \,rere not satisf ie<1 r¡j-th their sonts or daughter's.r

job' rvhile 34 v¡ere. Eleven parents wanted a job in conpetitive ên.Ìpì.r-r.,,--

ment for the subject" only four parents suggested their son/daughiei:

could learn sornet.hÍng e1se.
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C.A"M.R. Nineteen parents claimed they had never heard of the

canad.ian Association for the Mentally Retarded. sixËy-one had, but

only 31 r,¡ere members. Seven t/ent to Community Council meetings ancl 23

to general meetings. Only 15 were volunteers for the Association, and

sevenrqere.on an¡r comrnittee. Fourteen people would like some information

about the AssocÍation, but 26 did not \.,rant any. Fourteen r¿ere members of

other volunteer organizations, 37 were not.

Other Agencies. Finally, an inquiry \¡¿as made into the number of

agencies used by the subjecËs. After all, Lambert G974) had concluded:

that very 1ittle assistance is rendered to these people
from persons outside the j-mmediate family, and that the
delivery system and its representatíves are notorious
for their complete absence from the present life exper-
iences of these men and r.romen (p.73).

In trlinnípeg, thÍs ¡vas almost a specious ínquiry. The school auto-

matically refers graduating students to both Community Services for the

Mentally Retarded and Vocational Rehabílitation Services. In additÍ.on,

admission to both ARC Industríes and group residences is done by

commítËees whích have representatíves from both agencies as ¡^rell as ARC

and the involved residence board. Tn spite of these 1inks, only 58

Parents, housemanagers, or subjects indicated they received service from

these agencies. Thirty-six use Community Services for the Mentally

Retard.ed, 20 use Vocational Rehabilitation Services, and trvo use

Childrents Aid. For many of the farnilies, their involvement wíth these

agencies \¡las perfunctory, that is, strictly to make the require<l referral.

No assessment was made of the level of servÍce. Very few requested that

referrals be made for Èhem. Because of the lÍrnited response in Èhese

areas, no atÈempt \,üas made to analyze the daËa by groups.
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Independent Líving Skil1s

Definition. Independent lÍving skills, as conceÍved in this paper,

referred only to those skil1s necessary to maintain oneself ín a physical

setting. These were divided into the follorving areas:

1. personal groomÍ-ng
2. laundry
3. housekeeping
4. cooking
5. staying alone

These skills rvere outlined in Table 6 (p.56) for both groups and for the

total group.

Findíngs_. Eíghty percent of Ëhe subjects had mastered groomíng skills,

41.4 percent laundry skilIs, 72 percent housekeepíng skills, 60 percent

food skills, and 47 percent could stay alone for a few hours, but only

30 percenË could stay alone overnight.

Table 6 ouËlines the scores for Independent Living Skills in detail.

Because group sízes were relatively small and varied widely, results were

not shoqm as percents. On the lefthand side of the Table, just below

the gíven skíll, is the percent of the Ëotal group who have mastered Ëhat

particular ski1l.
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Independent

Original Group

Table 6

Living Ski11s

and Accommodation Group

Grooming Skílls

Comb hair
"" 9\.0%

I^Iash hair
7 8"/.

Style hair
622

Brush Èeeth
95.97"

Wash self
93.47"

Shower/bath
9L"/.

Clean
fingernails

73.9%

Use
deodorant

87.77.

Shave
66.77

;o2r
2330

2s 22 37 28

4282
r433

22 19 31 24

67166
3332

18 ls 23 2l
0110
0r20

27 23 39 29

1010
213o

24 24 38 29

0020
2340

25 22 36 29

4 4 11 2
2531

21 16 28 26

0352
202t

2s 22 34 26

5 6 13 s
t434

Accom. Grp.

210
053

7L 28 13

13 2 r
650

59 25 12

2681
560

47 18 L2

200
2r0

74 31 13

110
420

73 29 13

200
720

69 30 13

ls42
650

57 23 11

1000
3' 2 o

64 20 13

2L7T
660

I32278

0
1

2

0
I
2

0
I
2

0
1

2

0
I
2

0
I
2

0
1

2

0
1

2

0
I
2

Total

B

LT2

16
11
96

3s
11

77

2

3

1r8

2
6

1i5

2

9
LL2

2I
tt
9L

10

5
r07

29
L2
82?1_ __1:__ 2 2_ __?9 __t__:]___i 2_ _L?_

aRaÈing - O = can'Ë do; 1 = can do v¡ith help; 2 = can do independently

Original Grp.

27 25 42 29

1234

*Percent who can perform shi11 without heIp.
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Table 6 (contrd)

*Percent who can perform skill without help.

Rating I

OrLsinal Grp.

I
432

Accom. Grp.

HRA Total

Use zfpper
* 96 "7"/.

Tie shoes
89.4'/"

lidy clothes
99.47"

i

ïatch
clothes

65.8,2

Select approp.
clothes

69.r%

Clean shoes
55.5'Á

0
I
2

0
I
2

0
I
2

0
I
2

0
I
2

0
I
2

0010
20r0

2s 2s 40 29

2I32
2300

23 2L 39 27

24 22 37 27

55175
3875

19 t2 18 19

l- 2 9 0
66108

20 L7 23 2L

1370
s697

2L 16 26 22

100
030

77 29 13

3s0
230

73 24 13

320
530

70 27 13

1020
2280
46 22 13

830
2070
50 22 L3

2660
1580
37 18 13

I
3

119

I
5

110

5
I

r10

L2
30
8I

tl
27
85

22
23
68

Laundrv Skills

Haud lar.rndry
37 -.4"Å

Sort laundry
33.37.

IIse washing
uadrine

4L.47"

IIse dryer
4s"sz

Use
laundromaÈ

2t.9i4

Fold flar
laundry

65.87"

0
I
2

0
I
2

0
t
2

0
I
2

0
I
2

0
I
2

t4
4
7

t3
6
6

11
3

1l
II

3
tl
14

5
6

2
6

L7

24 t9
40

t4 10

23 14
6s

t3 t0
24 15
42

14 t2
2L 13
33

18 13

36 22
L2
55

165
62

20 22

9
3

15

tt
t+

t2

9
4

14

10
3

t4
l4

2
1t

2
3

22

93
100
13 t0

48101
760

23. 16 L2

4591
660

27"L7 L2

49
6

23

49
I1
18

60
5

13

2l
l0
47

224
50
59
31
70

22 L2

134
50

149

59
I3
5I

66
11
46

6l
2L
4T

55
L2
56

86
10
27

25
L7
8T
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Table 6 (cont'd)

Rating

Oríginal Grp.

r234
Accom. Grp.

HRA Total

Iron ilat
laund::y

'!, 43.9"/"

0
I
2

L2 13 21 10
2371

13 9 14 18

38144
Bs0

32 13 9

56
I3
54

Housekeeping

Dust flat
surfaces

7 3 .9"Á

Dust other
7 r.5"/.

Vacurm rug
66.77"

Sweep floor
73. L7"

Use dustpan
73.r%

Use wet. mop
s7 .77"

Make bed
88,6"Á

Change
sheets

49 .5"A

Clear table
86.2%

I,lash dishes
8L.3"/.

Dry dishes
BB.6%

0
I
2

0
I
2

0
I
2

0
I
2

0
I
2

0
I
2

0
I
2

0
I
2

0
1

2

0
I
2

0
I
?.

2214 I
3442

22 19 24 26

331.4 I
3'542

2L L7 24 26

51162
4634

18 18 23 23

3294
1572

23 18 26 23

33104
1462

23 18 26 23

481713
0442

23 13 2L 14

0280
1021

26 23 32 28

46187
7776

16 L2 L7 16

0080
L251

26 23 29 28

2TT2 1

L240
24 22 26 28

0080
2310

25 22 33 29

1630
652

56 24 li

13 5 0
11 3 I
54 24 12

18 3 0
752

53 24 11

2T2L
971

48 23 il

ls50
931

54 24 L2

3320
15102
30 20 11

15 10
520

58 29 13

30120
721

4t 18 L2

1000
220

66 30 13

800
720

63 30 13

800
330

67 29 !.3

19
13
91

2L
t4
BB

24
I7
B2

1B
15
90

20
I3
90

42
10
7T

10
4

109

35
27
61

I
9

106

L6
7

100

8
6

1"09

*Percent v¡ho can perform ski11 without help.
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TabIe 6 (conr'd)

Rating

Original Grp.

i 42 3

4"c-ggr--ç.!-.

HRA Total

Put dishes
aI17aV

r'85.3i/"

Set table
t 3 .9"/.

Clean
bpËhroom

58,57"

Clean
bedroom

68.37"

Clean
livingroom

62.6%

Take out
garbage

75.67"

Clean kltchen
55.2"/"

0
I
2

0
I
2

0
i
2

0
1

2

0
I
2

0
1

2

0
I
2

0
I

26

2

I
2.4

4
3

20

I
4

22

5
2

20

4
1

22

3
J

2T

2
2

2T

2

4

19

7

5
13

3
5

L7

J
9

13

5
I

r9

6
B

11

80
30

29 29

13 2
53

24 24

i94
54

18 2T

12 I
B5

22 23

11 3
lt 2
20 24

105
40

28 24

132
13 7

16 20

820
330

65 27 13

1630
760

55 23 13

2581
1070
43 17 L2

T42T
1480
50 22 L2

1840
13101
47 18 L2

1491
600

s8 23 12

T76T
20 li 0
4t 15 t2

10
B

105

19
13
91

34
L7
72

t7
22
B4

22
24
77

24
6

93

24
3r
68

Food Skil1s

UseS knife
for meat

86.2%

Uses fork
properly

9L.0%

Uses
canopener

7s.67"

Uses bottle
oPener

82.L7.

Set,s stove
burner

60.2%

0
1

2

0
I
2

0
1

2

0
I
2

0
I
2

2
2

23

I
2

24

4
2

2I

4
2

2L

6
6

15

0
1

24

52
32

34 25

010
232

23 38 27

312 I
620

L6 28 28

362
L40

2L 32 27

9144
442

L2 24 23

20
40

26 13

00
40

28 13

50
50

22 13

40
30

25 13

90
90

L4 13

7

4
67

2

5
7L

15
5

5B

11
4

63

24
7

47

9

B

r06

2

9

r12

20
10
93

i5
7

t0r
33
16
74

*Percent r¿ho can perform skill without help.



SeËs oven
temperature

1\ 48.72

Makes tea/
coffee

74.87"

Makes toast
83.77.

Serve cereal
r¡ith urilk

7 9 .77.

Makes juice
56.r%

Cooks eggs
56.9%

Sandwichesb
87.L7"

Pack a lunch
40.62

Make canned
souP

56.9%

Make hot dog
54.s7"

Cook sausages
37 .4"4

Cook pork
chops

38.2"/.

*Percent rvho can perform skíll r¡iËhout help.

60Table 6 (cont'd)

Total

0
1

2

0
I
2

0
I
2

0
I
2

0
1

2

0
I
2

0
I
2

3

0
I
2

0
I
2

14
2

9

20
3

19

11
3

28

5

4
33

6
3

33

L9
4

I9

16
3

23

7

I
9

25

26
4

L2

15
7

20

52
il
60

15 I
50

t2 L2

40
60

22 13

10
50

26 13

50
50

22 13

49
24
50

JJ
20
70

31
25
67

62
BO

18 11

1l 1

70
L4 72

30
t0
B2

20 1l
83
B1

169
10 I
BO

L4 L2

JO

6

36

i0
4

15

5
2

22

I
2

26

B

2

L7

3
3

2L

2
I

26

5
1

23

7

3
19

20
t1
92

16
5

57

I
3

2t

3
1

2T

3
2

20

9
5

11

I
5

11

2

I
B

L4

I
6

t1

9
6

IO

10
6
9

1r
9

103

16
9

9B

42
L2
69

39
I4
70

15
5

27
76

10
4

64

11
4

63

34
4

40

L2
4

T7
45

3B
15
25

22
L2

44

t
I
5

22

3
I

IB

3
3

23

4
5

20

L4
2

13

l1
8

23

24
3

t5

2
2

23

5'
3

19

27
7

44

9
2

l6

7

3
T7

5
2

5
15

t2
6

9

6
4

L7

6
6

15

66
l1
46

64
L2
47

6t
13 1

13 11

'r7 I
60
9 1,2

t70
50

10 13

24
11
43

4B
5

25

47
7

24

L2
4

11

L2 16 22 14
3234

1271711

T6
2
7

0
I
2

0
I
2

0
I
?_

. Types oftsandwiches - o = none; I = can make l; 2 = can make 2; 3 = makes 3 or more

Rating

Original Grp..
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Rating

Origínal Grps.

I234
Accom. Grps.

HRA Total

Prepare a
salad

^¿+o . 5/"

Prepare je11o
or pudding

J¿.)/"

Select bal-
anced dÍet
25.27"

PuÈ away
grocerJ-es

64.2"Á

Buy
groceries

34.9%

0
1

2

0
1

2

0
1

2

0
I
2

0
I
2

B lt 19 7
4s84

ls915lB
I015259
7485

106915
1412295
4 9 6 13
9471r
3 5 11 2
837s

16 L7 24 22

8 13 24 I
685B

13 4 13 13

34
13
JI

43
T4
2T

44
T9
15

16
13
49

3B
16
24

11 0
7I

L4 12

142
100
B 11

13 3
130
610
4T

I00
18 L2

r4 1

11 0
712

45
2t
57

59
24
40

60
32
31

2T
23
79

53
27
43

Stav Alonec
+/.¿/"
30.0%

0
1

2

7 7 11 3 I 18
s L2 20 17l +z11 6 11 9 I re

100
160
6 i3

2B
5B
37

"o = ,rarr"r; I =

r'Percent who can

for a few hoursi 2 = overnight
perform skil1 without help.
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Grooning Skílls. Table 6, and others like it, were included in t¡e

text because they highlight many interesting points. Scanning this Table

the reader rví11 observe ËhaË grooming skiÌls requiring judgment r^rere

mastered by the fer,¡est subjects, for example, sËy1ing hair, selecting

appropriate clothes. OnLy 55"/" could clean shoes. Polished shoes nay noÈ

be necessary but they are image enhancing.

Housekeeping Skills. Housekeeping skills can again be differentiated

between those which are easy to teach or supervise, and those rvhích are

more involved, for example, 90 subjects could sweep the floor but only 7l

could use a r¡/et mop; 109 could dry the dishes but only 68 could clean the

kit.chen. However, if a person could learn to dry the dishes, then surely

he could learn to clean the kitchen. If a person could learn Ëo s\^reep the

floor, he could learn Eo wet mop a floor.

Performance of these skills also varied according to regularity with

which a task r¡ras necessary for the household to function. Dishes musÉ be

washed daily but sheets t^rere changed only weekly and the subjectsr mastery

of these skills varied accordingly.

Laundry Skills. The section on laundry skills, which had the lowest

performance levels of all, trr7as also interesting. The skill ¡vhich was Ëhe'

safest (folding flat laundry) had also been masÈered by the most students.

The lor¿est score vras for using a laundromat, a skill perhaps not seen as

necessary, but often vítal to someone hoping to live alone. The one

column which was obviously different in this area \"/as for Accommodation

Group A. Thís group lived in an independent or semi-independent sett.ing

which forced them to learn these skílls to survive.
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Food Skills. trrrhen the subjects used the stove, their parents \ùere

often nervous. This rvas reflected in the fact that 103 subjects could

make toast but onLy 46 could cook a pork chop.

other Studies. These. findings rvere similar to Lambertts (f974) who

no ted:

....that the retarded persons surveyed in Ëhis study helped
out in the home ín those areas where they rvere confronËed
by the least danger. For exampre, a majority of the respondents
reported that they made beds (78.3"/"), toolc out garbage, s\.,üept,
dusted, mopped, and used rhe relephone (67.6%) ¡n.SSÍ.-

unfortunately, the style in which Lambert reported his data makes it
incomparable to thís study, Lhough the content had much in conmon.

stanfíe1d (L973) reported that 94 percent of his parents considered

the graduate capable of caring for his personal need.s. They felt their
children could make simple meals, entertain themselves, but only 23

percenË felt they could leave them alone for even an afternoon.

Correlations. Table 7 is presented as evidence of the relatively

high correlations amongst Independent Living Skills. The variatíons in

correlations between groups was i-nteresting, but would require further

study for an explanation to be offered..

Group Comparisons. Table B shorvs Ëhe differences amongst mean scores

for Ëhe oríginal groups and. the acconnnodation groups for all components

of community integration as defined in this paper. Significant differences

were identified by the use of the General Linear Models procedure (SAS)

and Duncan's Multiple Range Test.

when comparing mean scores in rndependenr Living skills, there was

no difference between original Groups 1 (o1der non-graduates), and
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4 (recent graduates). This was interestíng in light o.f the differences

ín the mean ages of the groups. rf, as Edgerton and Bercovi (1976) and

Blessing (L972) have suggested, the passage of tine improves communÍty

adjustment and daily living competence, then Group 4 was doing as r.¡ell

as Group 1 which had roughly 18 more years of experience. Lambert (1974)

would disagree v/Íth this explanation. on the othe:: hand, thís cannot be

accepted too readily since Group I was preselected by admissíon to ARC

and had no subjects in competitive employment. It was even more difficult
to rationaríze the poor performance of Group 3 (the early graduates)

whÍch was signÍ-fÍcantly lower than the two former groups. The age differ-
ence between Groups 3 and 1 r^¡as not as great though it was about 14 years.

A possíble explanation for the difference between Groups 3 and 4 mÍght be

the different oríentation of the school. prograrunes. since Group 3rs

school days, the programme had moved into a much less academíc and more

community oriented prograÍme.

üihen the subjects vrere compared by accommodation

no significant difference between the scores of those

(Group H) and those living in a resid.ence (Group R).

significantly less wel1 Ëhan did Group A, those 1íving

índependent setting.

groups, there was

living at home

Both groups did

in the mosÈ
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Spearman
Independent Lívíng

Table 7

Correlacion Coef ficient
Ski1ls Componerrts By Group Number

I

N=27

2

N=26

Group

34
N=41 N=29

Laundry Skf11s ' Grooming Skills

Housekeeping Sk11ls . Grooming Skills

llousekeepÍ.ng . Laundry Skills

Food Skills ' Grooming Skills

Food Skills . Laundry Ski11s

Food SkÍlls . Housekeeping Ski1ls

Stay Alone ' Groouring Skills

Stay Alone ' Laundry Skills

Stay Alone . Housekeeping Skílls

Stay Alone . Food Skills

.6485

.0003

.7150

.000 i

.7085

.000 1

.77sL

.000 I

.6554

.0002

.5642

.0022

.6763

.000 I

.3460

.077 L

.3715

.o564

.5020

.0076

.7OBB

.000 i

.6s04

.0003

.7r24

.000 I

.677 4

.000 I

.8002

.000 1

.6386

.0004

.40s0

.040 I

.4555

.0 194

.4129

.0 360

.4089

.0381

.6594 .5006

.000 1 .005 7

.s908 .640s

.0001 .0002

.8098 .484r

.0001 ,0078

.7s99 .6288

.0001 .0003

.6765 .6272

.0001 .0003

.6903 .8320

.0001 .0001

.4108 .4027

.0085 .0303

.3610 .5685

.0204 .00 13

.3589 .5083

.02L2 .0049

.4722 .5964

.0018 .0006

-' .)
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Table 8

Mean Scores of Ski11 Grouping

Accom. Grp. I'leans

Total ILS 85.8 92.2 119.s1

Grooming

Laundry

Housekeeping

Cooking/food

Stay alone

Job satisfactio
/ salary

Con:rnunity
awareness

RecreatÍon &

leÍsure

Money Skills

Autonomy

Total Skil1s

Salary

Original Grp. Means

t23

6.8

32.L

21.7

22.3

28.9

r97 .3

L27,403

8.0

30. B

23.5

22.6

29.r

206.3

60. s63

I "O

1
52.7

30 .61

36.g1

46.7r

2gh.tr

246.g03

98. 3

26.9

11 .9

28.2

31.7

1.1
ã

9 .0'

36.s

23.2

23.6

29.1

2ß.86

52.88

89.1
24.9

9"6

2s.I
27.6

.96

7 .3"

29 .7

24.2

22.0

29 "3

201.77

49.34

2
80.1
23 ,7

7.7

20.4

27 .I
.97

5 .63

30.2

2r.0

2r.5

28 "r

1Bs .4 
B

L04.29

10r.4
27 .t
10.4

27 .3

35. 3

L.2

8.0

It
40.7 ',

tr

25.2)

29.gl

37.8 
1

o
242.9'

27 5.16

1. Significant difference from rest

2. Significant difference from I & 4

3. Significant differencé from each other

4- 4 has significant difference from 2 & 3; no signifi.cant diff. from 1

5. SignificanÈ difference from 3 only

6. Signtficant difference from 3

7. Signíficant difference from 4

8. Significanr dífference from I & 4

9. SignificanÈ difference from 2 & 3
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Vocational Skills; Total Group

Employment Level. Of the total group, 10.83 percent \^/ere not r+orking,

66.67 percent worked at ARC Ind.ustries, 2.5% were at Skíl1s Unlimited,

5.83 percent \'Torked in competÍtive industry for less tiran minimum !¡afle, and

14.I7 percent worked for minimum r./age or better.

Job Term. Job terms varied, r,/ith 19 percent of the group haví-ng

worked less than one year, and L4.2g percent having worked more than

10 years. For 69.09 percenË, the work day rvas 6 hours, rh.55 percenË

worked an eight hour day.

A mere 5.66 percent of the subjects got to ¡vork by walking r+hile

percent used }fetro Transit. only 6.60 percent had to be transported

vans.

Job Satisfaction. Subjects had some difficulty answering questions

about how much or why they liked theír jobs; 47.9 percent couldn't give

a reason. trÌìren they did, they usually mentioned the people at work as

the reason they liked to go. Most of the clients,7B.o5 percent, felt
they had no reason to díslike their job. About half of the subjects,

49.59 percent, could think of one or more things they would like to

learn. Though 54 percent rvould like a different job, 16.33 percenË really
v¡anted a dífferent job at ARC r'dustries. A large group, 40.81 percent,

wanted jobs in the service indusËries but J.2.25 percent v¡anËed professional
jobs' The majority of subject.s, 6L.7g percent, liked their co-workers very

much whí1e 16.26 percent disliked them.

B1

by

Job Source. The largest percenË, 27 "78,
of their job. The next mosÈ visíble source of

saw the CAMR as the source

employmenË seemed to be
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the teacher, L6.67 percent, with Community

Rehabilitation Services, L4.81 percent and

close behínd. Canada Manpower, the generÍ_c

had found a job for one person.

0f those at home, only five were in

attendíng Hope Center for not more than

Metro TransiÈ to attend this prograntrne.

ServÍces (MR) and Vocational

L2.04 percent, respectively,

service of job referrals,

a day progranme, rrith Èhree

three hours a rveek. Three used

The most conmon reason given

Salarv. The mean salary of the total group was $119.00 per month.

The nrinimum salary was zero and the maximum sarary was $99r.00 per month.

The salary of 37.96 percent was $50.00 cr less a month, and of 80.55 percent

$90.00 or less (see Table 33, Appendix D). Almost all, 92.5 percenr; vrere

paid twice a monËh and by cheque. Two-thirds claimed they never missed

any time at work.

Job History. Less than a quarter of the subjects (24.3g percent) had

ever had prevíous jobs, but one had had five previous jobs. Nineteen

subjects had quit previous jobs because they did not tike their job, the
job was too hard, or they did not rike the peopre or the boss.

Eighteen had been fired from jobs: six coulcr not say \,¡hy, eight
because the job changed, and five because Èhe job ¡vas Ëoo hard.

other Programmes. of the eleven subjecËs r.¡ho \,/ere not in a progranne,

only four wanted a job. Three gave lack of transporcatÍon as a reason for
not having a job and fÍve said they could not get one. Those wanting a
job suggested they were interested in a service job or a processing job,
buÈ three wanted a job as a sares crerk or a manager'or professional
person.
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for subjects not being in a day progranme was that the subject did not

knorv of any, but only three of them r¿anted to be i-n a programme. onr-y

three wanted to be referred to an agency for further help.

Jobsite. Table 9, Jobsíte by original Group, illustrates why Groups 1

(older non-graduates) and 2 (younger non-graduates) r,rere not strictly com-

parable to Groups 3 (earlier graduates) and. 4 (recent graduates).

Groups I and 2 wexe all employed, and none were employed in competitive

industry. Their identification from the lists of ARC Ind.ustries eliminated

inclusion of those in Ëhis age group who night have achieved this level of
employmenË.

The differences ín level of employment between Groups 3 and 4 was

more dramatic, and may be attributed to the school policy of working with
students until they were rr¡ell established in a job. This reinforced Appe1

et a1 (1965) who suggesred rhat:

Ëhe abílity to hold a job for more than six months is a bettercriterion of success than ability to get a job inítia11y
1p.2s)

Tabre 10, Jobsite by AcconrnodaËion Group, cremonstrated. another

complication of the service system. No one in AccommodaÈíon Group R

was unemployed for the simple reason that if he r,rere not working or in
a day progranìrne he would not be eligible for admission to a residence.

of i-nterest, t.oo' is the larger percenË of Group A ín competitive

eurployment. If Group A was the most independent form of accommodation

and competitive employment \ùas the mosË independ.ent form of employment

then Èhe large percenË in this cell v¡ould be expected.
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Table 9

Jobsite by Original GrouP

Jobsite
Number Group

Total

Freq.
Percent
Column %

0
L

¿

2
$

*

I
*
&

0¡
¿

No job

ARC Industries

Skill-s Unlfunited

CompeÈitive;
( ninimum rvage

Competitive;
) nlnirnum wage

0' 0.00
0 .00

26
21.67
96. 30

0
0.00
0.00

I
0. 83
3.70

0
0 .00
0.00

0
0 .00
0 .00

22
18. 33
91.67

I
0. 83
4.L7

I
0.83
4.17

0
0.00
0.00

85i3
6 .67 4 .r7 10. 83

20.00 17.24

23980
19 "r7 7 .50 66.67
57.50 31.03

113
0 . 83 0. 83 2.s0
2 "50 3.4s

4L7
3.33 0.83 5.83

10.00 3.45

41317
3.33 10.83 14.r7

10 .00 44 .83

Total 27
22.50

24
20.00

40
33. 33

29 120
24.L7 100.0

Chi-square

Group
Group
Group
Group

52.198

older non-graduates
younger non-graduates
early graduates
recent graduaËes

DF=12 Prob.0.0001

1_
_L-

L_

3=
4-
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Table 10

JobsÍte by Accommodation Groups

Jobsite
Accommodation Groups

RA Total

No job

ARC Industries

SkÍlls Unliurited

Competit ive,
çrninímum wage

Competitive,
)minimum wage

Freq.
Percent
Column Z

3
*
*

L2
10 .00
16.00

46
38. 33
61.33

2
1.67
2,67

4
3.33
5 .33

l1
9.17

14.67

0
J.

*

0
0.00
0 .00

29
24.t7
90.63

0
0.00
0 .00

I
0. 83
3. i3

2
r.67
6.25

0
*
*

1

0. 83
7 .69

5

4.r7
38.46

I
0. B3
7 .69

2
1.67

15. 38

4
3.33

30.77

¿

¿

13
10. B3

80
66.67

3
2.50

7

5. 83

T7
14 ,17

Total 75
62.s0

32
26.67

13
10. 83

r20
100.0

Chi-square 18.696

GroupH=Familysetting
Group R = Residence setËÍng
Group A = Semi-índependent setËÍ-ng

DF=8 Prob = 0.0f66
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Job Level. Job sítes were ranked and assigned Èhe number r¿hich

appeared on all Tables. The ranking was based on the job siters position

in the vocational continuum from drop-in activity centre (Hope Centre)

to occupational activiËy centre (ARC) through to employment j_n the

community. The hÍgher the number, the closer the job site is to normal

competít.ive employment.

Using the assigned number, mean scores r,¡ere obtained and Duncants

Multiple Range Test applied. This showed Ëhat both Accommodation Group A
i

and original Group 4 were sÍ-gnificantly better than all other groups.

rt must be remembered that for the original groups chis was a valid

comparison only between Groups 3 and 4 (because of pre-selection aË ARC).

JobËerm. Table 11 shows the differences in length of employment of

the original groups. Thís, of course, vras very much a funcËÍon of age,

but curiously, 33.33 percent of Group l, whose mean age r¿as 40.2, ]hað,

been at ARC three years or less. This rnighE be the result of currenÈ

att.empts co return people to the conmuni-ty from the instítution.

Transportation. The subjects were asked how Ëhey travelled to \,rork.

Table 12 gives this information for the original groups. tr{orËh noting

ís Èhat only one person in Group 4 was not using Metro Transit (actually

Ëhis person used MeÈro to reach her car pool). The independence of

Group 4 in transportation resulËed from bustraining beíng incorporated

into the school programme.

when transportation mode is examíned by accommodation groups,

Table 13' a very suggestive picture emerges. All of those who used less

independenË means of transportatj-on lived at home.
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Table 11

Jobtenn By Origínal Group

Group

tfu" 6¡,,job Total

* Frequency 0
Percent . *
Column Percentage *

(lyear 1

0.95
3.70

1-3 years I
7.62

29.63

3-6 years z
I .90
7 .4r

6-10 years 7

6.67
25.93

7 l0 years g

8.5 7

33.33

2TT
**
**

23
1 .90 2 .86
8.33 10.00

65
5.7r 4.76

25.00 16.67

69
5.7r 8.57

2s.00 30.00

710
6.67 9.52

29.17 33.33

24
1.9û 3. 81
B. 70 12.90

5
*
*

r4
13.33
58.33

7

6.67
29 .17

3
2.86

12.50

0
0 .00
0. 00

0
0.00
0 .00

¿

*

20
19.05

26
24.76

20
19 .05

24
22.86

15
L4.29

Total 27
25.71

23
2L.90

31
29.52

24
22.86

105
100.0

Chi-square 49.737 DF=12 Prob = 0.0001
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Table 12

Mode Of Transportation To Jobsite By Original Group

Mode of
Transportation

Group
3 Total

* Frequency t
PercenÈ *

r Çolumn percentags *

self, walking 0
0.00
0.00

se1-f , Metro Transit 24
. 2L.70

88.46

self, other means 0
0.00
0 .00

Vans (contract) ¡
2.83

1l .54

drÍven to work 0
0.00
0.00

110
**
**

L4
0.94 3.77
4.17 12.50

2L 20
19.81 18. 87
87.50 62.s0

L2
o .94 1. 89
4.r7 6.25

13
0.94 2.83
4.L7 9 .38

03
0.00 2.83
0.00 9.38

5*
**
*

T6
0.94 5.66
4.L7

22 86
20.75 81.13
9L.67

03
0.00 2.83
0. 00

07
0.00 6.6a
0 .00

L4
o.94 3 .77
4.L7

Total 26 24
24.53 22 "64

24 106
22.64 100.0

32
30. 19

Chi-square 16.873 DF=12 Prob = 0.L544
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The percent (81.13, Tabte 13) using Metro Transit compared very well

wj-th Lambert (L974) who found that only 74.7 percent of his sample made

theír o\^n rùay to work, and that 56.6 percent never used public transportatíon.

This might be explained in part by the variety of settings fcr his subjects

(sorne rural Ontario), but this was not suggested as an explanation by

Lambert himsel f.

Job source. Table 14, Job source by original Group, is intriguÍng.

It brings into focus some of the problems inherent in the social service

system and highlights some historical changes.

Until a fer^¡ years ago, graduates of the school system were referred

directly to the GAMR for placement aË ARC fndustries. As a result, the

CAMR had a much larger role to play for the older groups than Ít did for

Group 4, the most recent school graduates.

By L979, graduat,es r{ere routinely referred to both Vocational

Rehabilítation Services and Con¡rnunity Services for the MenËally Retarded.

The former r¡/as expected to provide a vocational assessment and appropriate

referral, the latter Ëo facilitate the referral and to address non-

vocational issues. Usually the schoolts vocati.onal assessment r,ras

accepted and both agencíes cooperated in securing placement. In addition,

because many of the schoolrs graduates vreïe pre-placed in emplo)¡ment,

Vocational Rehabilitatíon Services began to make an effort to assist

wlth follor¡r-up servíces. However, placement in competitive industry is not

the mandate of eíther agency. This is reflected j-n their degree of

involvement riüith Groups l and 2 as opposed to Groups 3 and 4.
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Table 13

Mode Of Transportation To JobsÍte for Accommodatíon Groups

Mode of
lransportation

Group

R Total

self, waLking

self, Metro Transit

self, other means

Vans (contract)

drlven to v¡ork

Frequency
Percent
Columr Percentage

11*
***
**

306
2.83 0. 00 5 .66
9.68 0.00

28 T2 86
26.42 11.32 81.13
90.32 100.00

003
0.00 0.00 2 .83
0.00 0.00

007
0 .00 0.00 6.60
0.00 0.00

004
0.00 0 .00 3.77
0.00 0.00

15
¿

*

3
2 .83
4.76

46
43.40
73.02

J
2. 83
4.76

7

6 .60
I1.11

4
3.77
6.3s

Total 63
59.43

31 12 106
29.25 11.33 100.0

Chi-square L2.569 DF=8 Pro¡ = 0.L276
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Job

Table 14

Source by Original Group

Job Source

Group

3 Total

Fanily

- Friends

Teacher

Voc Rehab Servlces

Co'nmunity Service l,Iorker

Canada Manpower

CAMR

OËhers

Freq "
Percent
Cohmn Z

00
**
**

L2
0.93 1.85
3..70 8. 00

11
0.93 0.93
3.70 4.00

01
0.00 0.93
0.00 4.00

27
1 .85 6.48
7.4r 28.00

84
7.41 3.70

29.63 16.00

.0 t
0.00 0.93
0.00 4.00

11 5
10.19 4.63
40.74 20.00

44
3.70 3.70

14. B1 16.00

11 4 *
***
**

508
4 .63 0 .00 7 .41

16.13 0.00

204
1.85 0.00 3.70
6 .45 0.00

3T418
2.78 12.96 16.67
9.68 56.00

o 4 13
0.00 3.70 12.04
0.00 16.00

3I16
2.78 0.93 i4.81
9 .68 4 .00

001
0.00 0.00 0.93
0.00 0.00

13130
12.04 0.93 27.78
41.94 4.00

5. 5 18
4 .63 4.63 t6.67

16.13 20.00

ToÈal 27
25 .00

25
23.15

31
28.70

25 108
23.t5 100.0

Chi-square 67 .57r DF=21 Prob = 0.0001
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The generic source of job referrals is Canada Manpower. That they

have not seen their mandate as extending to mentally handicapped people

was evidenced by only one person havÍng seen Manpor!7er as his job source.

Since 1979 they have worked out a more cooperative arrangement with

staff at the school.

The role of the teacher has changed over the years also. Because

Argyle SchooI referred graduates directly to ARC, the teacher was sometímes

seen as the agent for this placement rather than CAMR. Presently, as part

of the schoolrs Community Integrated Programme (see Appendix A) the teacher

works with the student until employment is secure. The number of Group 4

subjects ín competitive employmen¡ showed that Ëhis prograrutre can work.

The survey included the subject himself as the agent in procuring

employment. None were able to do this and these categories \^rere dropped

from the Table.

Job satisf_action. This construct did not work for a varíety of

reasons' not the least of r,¡hich was the inartículateness of many of the

subjeeËs. Such items as the number of tasks Ëhe subject liked on his job,

whether he liked his co-workers, whether he wanted to change jobs,

whether he wanted more traíning, and others rüere seen as possible

indicators of job satisfaction.

Probably the answers varied more rsith the style and empathy of the

interviewer than with actual job satísfaction. This area required much

more study for valid conclusions to be dravm.

Group Comparisons. This construct did not discriminate between qrouDs

and this was confirmed by application of Duncants Test. There rüas a
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sígnificant difference (Table B) in Job satisfacËion between Group 3

(earlier graduates) and Group 1 (older non-graduates). This may be due

to Èhe older grouP being more reconcíled to their 1ot in life but nothing

in the data gives grounds for drarving any real conclusions.

Most of the individual items, when anaLyzed by Duncan's Multiple

Range Test, showed no significant d.ifferenees. Horvever, there were several

ísolated di-fferences: the oldest group liked their co-workers signÍficantly

more than did the early graduates; Ëhe oldest group missed more time than

the recent graduates; those who liys¿ alone also had the mosË independent

jobs as dÍd the recent graduates.

An important item that did discriminate amongst the groups accorcling

to Duncanrs Test was salary. There were signifícant differences amongst

all the accommodation groups. Those who lived in residences earned the

least' $60.56, while those who lived more independently earned the mosË,

ç246.9I. Group 4, the recent graduates, earned ç275.l6, significantly more

all of the oËher original groups.

Community Awareness

Defined. community arrrareness skÍ1ls, â,s conceived in this paper,

refer to those skills necessary Ëo maíntain oneself in a community setting.
These skills include such items as abílity to move about independently in
the community, knowledge of where to go, of how to use community resources

to meet onets personal needs.

Findings. Table 15 summarizes Ëhose r,¡ho can and cannot

number of communit¡r skills. The percent on the left side of

indicates the proportion of the Ëotal group who have mastered

particular skill.

manage a

the Table

the
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Table 15

Selected Cornrnunity Awareness Ski11s

By Orfgtnal Group and Accommodation Group

Metro Tlansít
does not use
USES

Restaurant ordering
never goes

77.27"

companion orders
orders for self 56.97"

Irlho pavs - restaurant.
companion
self 54.7"/.

Lost, how reoriented
never been 1ost 67.47.
police
stranger on street
bus driver
nearest house
phone home
found ovrn way
other

Member - Constuner Movement
no
yes

Attend
8.57"

Consumer Conference

6
2L

2

11

T4

9
16

19
3
2
I
0
0
0
2

22
4

23
4

4
2

3
6

L2

7

1B

I
I1
13

10
L4

13
B

I
0
0
0
2
1

22
2

23
2

2
I
7

2

6

15
27

i
l7
24

25
L6

32
4
0
0
I
I
2
2

37
2

32
3

10
2

B

13

9

0
29

I
9

I9

2T

57

5
JJ

40

40
32

56
6
2

I
I
I
B

3

70.
J

68
J

74
7

11

2T

25

J
18

61
26 L2

00
150
t7 13

t2r
20 L2

16 it
11 0
1l
00
00
00
20
2T

26 11
52

Total

2B

9s

5

48
70

53
64

OJ

T7
4
I
I
I

10
6

107
10

103
11

18
t3
20

31

4L

no
yes - 8.8%

Signature capabÍlity
can't ao - L4.67"
print - firsÈ name
print both or write first
print name & add. or write
full name

write full name t 
îÍO:",JJ. J/"

l9
2
I
0
0
0
6
I

26
2

25
2

2

1

2

IO

14

26
5

4
6
I
7

7

9
3

0
0
I
3

oqÉeinq!_çLp_.

25422
Accom. Grp.
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Accom. Grp.

HRA

T6

J

23

B

34

9

4
T6

7

22

6

23

1B

11

25160
93r

44 13 12

18 B O

60 24 13

30120
48 20 13

Il 10
16 15

24 19 1

54 13 12

Orlgirral Grp.

) '1. Total

Can te1l rime
no
within 15 mínutes
correct

Tell day of r+eek
no
yes

Phones friends
no
yes

911 for emeigencv
no
yes

Knows own phone /l
no
yes

56.I%

78.8"/"

65. B%

JJ . J,/ô

64.27"

4L
13
69

26
97

42
B1

82
4L

44
79
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A crucial i.ndependence skill is the abilíty to use public

transportation. Most of the subjectd, 77.24 percent, took I'Ietro Transit

t.o rvork and 69.92 percen¡ took Metro to places other than work.

Because many of the subjecËs had to be taught each route indÍvidua1ly, it

vras ímportant to look aË how many places they could reach by pubtic

Eransportation.

Table 16

Use of Publíc Transportatíon

No. of Places Subject
Can Reach by Metro
Transit

% of Oríginal Grp. % of Accommodatigr Grp.

HRA Total

L7 .3

34.s

48. 3

2

2

or less

-4
4

29.6 20.0

25.9 52.0

44 .4 28.0

38.5 18. 7

25.L 52.9

36.4 28.4

45.2

19 .0

3s .8

7.7

7.7

84.6

30.1

30 .9

39 .0

An examinat.ion of Table 16 shows up the differences amongst the various

groupings. As would be expect.ed, AccommodaËíon Group A was the most rnobile.

Restaurant Ordering. Being able Ëo order and pay for oners ornm food

in a restaurant.conËributes to one's dignity as an adult, yet 43 percent

of the subjects did not order their ov¡n food and 52 percent did not pay for

Ëheir own meals. This is an excellenË example of lorv community and parental

expectaËions and perpeËuation of Ëhe "Eternal Child" myËh.
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Lost. A fear, frequently expressed by parenËs, \,ras that the subject

would get lost learning to use }fetro Transit. Though Bl"3 percent of the

subjects used Metro Transit, at least to get to rvork, 67.5 percent

reported that they had never been lost and only 2, or 1.6 percent, had

ever been lost overnight. 0f those rvho had, 13.8 percent of the total group

were found by the police , 3.25 percent asked a stranger to reorient them

and B.13 percent eventually found their own \^ray home. These figures encourage

efforts Ëo teach everyone to use publíc transporËation. Stanfield (1973)

decried the lack of mobility beyond the immediate neighbourhood of his study

group, while LamberË (L974) concluded:

Our study members \^rere rest.ricted Ín theír movements,
depending on the time avaí1ab1e and the motivatíon of
other people to get them to more distant places in
their communities (p.55) .

Communitv Resources. Though this sample appears Ëo have better

community a\^rareness skills than several of the cited study s.amples, it

was evident that all groups knew the location of more coituïìunity resources

than they aËtended by themselves. This, too, seemed to be a reflection of

an overprotective parent attitude, and 1ow community expectations.

Eleven subjects, or 8.94 percent, did not know any community resources

such as drugstore, post office, barbershop, shopping centres. Over and

above this first group, only 17.07 percent of the subjects knew three or

less community resources and 46.35 percent knew the location of l0 or more

resources. Though many subjects kne\,/ the location of communÍty resources,

the proportíon who used them independently was smaller. Tvienty-fíve

(20.32 percent) never \^/ent to any of them alone and only 41 or 27 .65

percent v¡ent to fen or more sites alone.
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Consumer Movement. The Consumer Movement, as it rùas kno\,in 1oca111',

\das comparable to People First, a self advocacy grouP for mentally handi-

capped people. It was still in its infancy. Nevertheless, only ten

people (8.54 percent) were membe::s, aud attended the Consumer Conference

this past spring. The reason most commonly cited for noË attending was

Ëhe cost.

The low involvement in the consumer movement reflected the low

expectatíons of mentally handicapped people. They did not' as yet' expecË

to be able to help themselves. Many parents were quite negatíve about the

ídea and thought such a group r,¡ould only cause trouble'

Aeademic Skills. Certain t'academic" skills make it much easier to

get about inconspicuously in the coûmunity. These ínclude being able to

tel1 the time, sign your o\iûn name' and use Ëhe phone'

Unfortunately 40.64 percent of Ëhese subjects either could not sign

their name, or could prinË their first name only. Just 32 -52 percent could

r"7-ríte Ëheir full name and address. Exactly one-t.hird of the subjects

could not Ëe1l the time. Most (78.04 percent) of Ëhe subjects knew the

day of the week, and nearly as many knew the month and the year.

More Ëhan one-third of the subjecÈs díd not know their ovrn phone

number and only 65.85 percent used the phone to call friends. Only L5.45

percent knew a telephone number to call if they were síck or needed help.

Of even more concern \¡/as the small number, 41 (33.3 percenË), who really

understood the use of the 911 phone number

The telephcne may be, quite literally, a life line to society. The

low level of these skí1ls r^7as a devastating comment ort the ar¿areness of

v¡hat must be taughË.
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Comparison of the Group. LThen the variations in group means rùere

ana1_yzed" the only sígnificant differences were between Groups 3 and 4

in the original groups, and between Group A and the other two accofiÌrnodation

groups.

In the former case, the implications were interesting. As previously

mentíoned, arguments.have been advanced that independence ski11s improve

Ì.rith age. Thís wluld account for Group l, the older non-graduates,

managing essentially as well as Group 4, the recent graduates of a specíal

progranme. Group 2, ort the other hand, had nei-ther age nor a strong,

communÍty oriented school programme in its favour. Perhaps improving

community at.titudes vrere responsj-ble. If so, then why was Group 3, the

most comparable to Group 4 in composiËion, so much less able than the

latter that the difference is signíficant? An impressÍon garnered duríng

the intervier.¡s suggested Ëhat the parents rtrere very conservatíve in their

approach to normalizaLLon. Thís would require furËher investigation

before any meaningful ans\^rers could be made.

RecreaËion and Leisure Skills

The timeliness of the national 'rPartícipactíonf' campaign is reflected

in ubiquítous joggers, squash and racquet ball clubs, and $60.00 running

shoes. The analysis of the leisure time habj-ts of the study group revealed

very different patterns.

Table 17 summarizes the scores of selected items from the survey

related to recreation and leisure time ætívit ies.
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Table 17

Selected Recreation and Leisure Activities

By Accommodatíon Groups and Original Groups

Original Grp.

N=27 25 42 29

1234

acsgg=_crp.

78 32 13

HRA Total

Academic, night school
no
yes 4.8"Á

23 4r
2l

21 42
40

20 4L
5t

15 40
10 I

25
2

23
4

26
I

L7
9

2B
I

tL7
6

115
B

116
7

93
27

119
4

t!7
6

6
4s
43
2T

11
66
31
10

52
64

Carpentrv, nÍght school
no
yes 6.s7"

Ceramics. night school
no
yes s.77"

Cookíng, níght school
no
yes 22.5%

29
0

29
0

2L
7

2B
1

Sewing. níght school
no
yes

NighË school. other
no
yes

41
I

26
I3.27.

4.97.

24
I

24
I

26
I

Total night school 47 .I"Á

Uns cheduled activities

Eats out
never
seldom
once per month
once per week

Home activities
isoiative
inter-actíve

o ao/

55.9"/.
26.3"/.

8.57.

44.4"A
55.6"/"

40 27
22

10
r7

5B11231B

never 5.2%
once Per tr+o weeks 39 .77"

once per week 37.42
more than once/week L8.37"

I
9
9
6

2
T7

5
I

T4
lt 18
912
36

0
L2
L4

4

0
7

13
6

I
9

L4
3

36 !_t 5
37198

L7
17 23
57
24

B 19
t5 2L

6
30
27
10

t0
43
L7

4

I
L7
1i

2

0
3
2

7

0
6
3
4

15
11

73 31 13
510

77 26 12
161

76 27 13
250

66198
9135

75 31 13
3I0

73 31 13
510
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Table 17 (con'r)

Originai Grp.

I 432

Accom. Grp.

H R A Total

Fríends, mentallv retarded
26.0%
17 .L"/.

2I.L7"

53.02
17 .3%

frone
I
2

3
4
5
6
7

8

Friends. normal
none
I
2
3
4
5
6

Frí.ends in for tea
prepared by others
prepared by host 34.I%

Who tidies up
by others
by host 34.L%

Overnight at friends
never
yes 

-

44.7"Á
55 .37

5 B 13 6
s493
7388
4564
3232
2015
L211
0010
0100

lil 10 18 13

ls3s4
14 3 3 4

11041
102100101

1111

15 t7 33 16
12B9i3

t7
t0

16 31 17
9 1T T2

13 11 22 9
14 L4 20 20

20 11 I
1047
2042
13 5 I
631
521
230
100
100

34 i3 s
1340
10 3 I
312
2r0
002
202

58 23
2A9

58 23

,3 
I

0
13

37
4T

20

15 3
L7 10

32
2T
26
19
i0

B

5

I
I

52
t7
I4

6
3
2
4

81
42

55
6B

BI
42
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Night school' Though the Table shor¿s that attendance at ar-1 night

classes was 58, this dÍd not mean that 58 subjects \rere attending nigirt
school. Some subjects attencled two night school classes. Nevertheless,
this represented about 50 subjects or 40 percent of the sample.

The night school attendance fi.gures were amazing. Group 1 (o1der
non-graduates) a'd Group 2 (younger non-graduates) attended rg and 23 nightclasses respectÍve1y. These groups only had 27 and 25 people in tirem. rn
"n.t:-contrast was Group 3 (the early graduates) r¿ith 42 peopLeattending
only 6 classes. Group 4 (recent graduates) attended 11 cfasses.

unscheduled Activity' hlhen the subjects r,rere asked how often theyparticipated in unscheduled activities outsíde their homes, onry 17.7g
percent listed enough spontaneous activities to justify a rating of
frequently' A rating of seldom was given to 36.44 percent of the subjects
and 44'07 percent fitted trre cri-terion for s:1dom or never. The distri-
bution of those who never participated in unscheduled activities outsÍde
their home conËributed to the emerging depressing picture for Group 3.
The four people who never participated in unscheduled activ:.-ties represented
9'5 percent of thÍs group, while less than 4 percent of the other twogroups were so uninvolved, As for Accommodation groups, those living at homehave the only uninvolved members. ThÍs may be due Ëo staff organization ofthe social life of a group residence.

scheduled ActÍvitíes. There are several regurar bowling leagues,
s'imming programnes, and oËher activities for mentally handicapped people.
Participation Ín these r,/as not high. More than a quarter of the subjects,
26'83 percent' took part in no regularly scheduled activitie-s. A further
25.20 percent participated in only one activl.ty.
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Recreaticn I^Iith-. when asked rvíth whom they spent most of their

recreational time, 37.6I percent replÍed \^7ith their family; 47.g6 percent

spent most of their recreational time with other group home residents

or mentally handicapped people. only 3.4 percent spent the majority of

their recreational time ivith other nornal peers and 11.11 percent spent

their spare time by themselves.

None of the groups had inany people r;ho spent most of theír recreatíon

Li-me v¡íth others; ttrat ís, normal peers (as opposed to famíly). Agaín only

Group 3 (the early graduates) had a signifícant number, 26 percent, who

spenË most of their recreati-on time alone. The second groupíng revealed

that all those who had spent most of their recreatíon tíme alone lived at

home. This supported a phenomenon frequently observed at the school:

students r¿ould have their o\^rrr sËereos, their or,¡n televísion, in their: own

room where they v/ere expected to spend their time.

Friends. Just hov¡ many frÍends do mentally handicapped people have?

Not many. 26.01 percent, or 32 subjects, reported that they had no

menËally retarded fríends and 64.22 percent had t\^ro or f ewer. Over half

the subjects, 53.06 percent, had no non-mentally handicapped friends, and

a further 17.3 percent had only one. No friends visited 47.96 percent of

the subjecËs, and 91.06 percent never had friends Ëo vísit overnight Ëhough

54.47 percent have visited friends overnight.

Hosting Skills. These ski11s r¿ere ¡^¡eak for all groups except those

r¿ho lived alone. This seems logical when 55 subjects never had friends in,

and conversely, 55 had never stayed overnight aÈ a friendts.

EaËing out. only 8.13 percent of the subjects ate ouË frequently

but 25.20 percent ate out occasionally. Thirteen percent neve-r ate out.
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Vacations. No vacålion had been taken by 22.76 percent of the subjects,

but 25.10 percent had holidayed in the United States or Europe. Of those

¡.rho had taken vacations, 69.07 percent had taken thern with their family,

9.28 percent wíth friends, and L2.37 percent at a camp. Fera, 4.06 percent,

planned their o\^m vacation and not many: 23.57 percent, paíd for their orøn

vacatíon.

Group Comparisons. tr'Jhen the means of the total recreation scores \dere

compared (ta¡le B, p.66) for the original groups, only Group 4 (the recent

graduates) and Group 3 (the early graduates) rvere significantly different.

In the Acconrnodation Group comparisons, Group A (the semi-independent)

differed f::om the other two, with the former having the most active social

1ife.

Money Skil-ls

People who cannoË comprehend the value of money, leË alone its poruel,

are vulnerable to exploitatíon. ResulËs of thís study indicated the

subjects t{ere very vulnerable indeed. The findings of this sËudy, as 1aíd

out j-n Table lB, selected Money skills, lend graphic suppcrt to Elkints

(L971) paper The Economics of Retardation which documented, amongst other

aspects, the effect of economic deprivation on the level of functíoni-ng

of mentally handicapped people.

Monev Source. Almost none of the subjects could give any details of

the sources of their money other than their salary at ARc. However,

when sa]-aries were verified at ARC, almost all the variation from a

stated amounÈ could be accounted for by Ëhe slight merit ar¿ards given

AI ARC.



9ITable 13

Selected Money Skills

Original Group and Accommodation Group

Original Grp_.

27 25 42 29

Agggs=--c.p.
78 32 13]j[ =

Spend money. per week
none
less than $5.00
$s.00 - $10.00- 
$10.00 - $1s.oo
$rs.00 - 920.00

. more than $20.00

hrh¡_o ln charge of monev
someone else
subj ect

Amount monev saved
none 32.5%
less than $25.00 LI.57"
$2s.00 - $s0.00 13.87"
$s0.00 - $100.00 8.97"
$100.00 - $200.00 s.7%
g2oo.oo - $iooo.oo 7.3"Á
more than $f000.00 7 .3"A
doesn I t knorv LI .3"/.

Knows what 91.00 buvs

l-,5.5"/.
JL. L/"
78.77"
l-5.5"4

t . J/"
8.97"

67.5%
32.5%

163
26 14
128
103
63
B1

4. 0
1l 11
7rl
43
10
00

13
1t

4
4

5

5

23
L6

0
2

3
6
0
2

2

9
I
8
3
6

20
3

11
44

27
7

t4
30

Total

19
42
23
19

9

11

B1

39

25
9

t7
72

40
13
24
46

L4
13

5
2
9
2

3
I
0
5

2l
11

54
2T

2I
8

23
2

6
7

9
6
4
2
I
I
1
1
L

40
L4
L7
11

7

9

9

t6

3064
761
881
533
331
Bl0
702

1051

19 7

51
22
25
12.
25
35
B2

doesntt know
one ítem
two Ítems
three ltems

26.4%
I . J/õ

L3.87"
58.57"

32.5%
L0.6"Á
L9 .5"/"

37.47"

s6.9"Á
+J. t/"

41
33
51

208

26L43
4410
5372

16 12 20 24

2
2

3
6

3
ln

t1
4
7

10

5
3
5

L6

15

L4

6 12 17
334
6sB

12513

Knows what $10.00 buys
doesnrt know
one íEem
two ítems
three items

Cost of jeans
doesntË know
knor¿s

15
t2

L4
11

26
16

47
3L

20
!2

70
53



92TabIe I8 (conr'd)

To ta1

Cost at MacDonalds
- doesn' t know 43 . L"/"

between $.ZS - $3.0056.92
CosË of bus pass

doesn't know 37 .8"/.

knorvs 62.2''Á

Phoned for fast food
n" 77 .2¿Á

yes 22.8%

Who buvs clothing 11, oo/-ffiotheid'',"
with someone else 62.3%

7

20
13
T2

11
t4

l2
I7

l2
L7

3B
40

13
T9

2I
2T

2

11

140
L7 13

53
70

95
2B

7

6

I7
76
29

ti
28s
37

13
25

34
B

2T
4

I
1B

20
7

3293
15 23 20 18
9OL2B

4
0

L4
11

7ro
00

11 11
94

3I
44

45
74

20
9

63 2s
157

15
43
19subject - alone

Bank account
doesnt t have
in other6 name

aa odlLJ. ()/o

32.5%
. B"/"

a o aøljotnt signature 38.2"/"
subject sole contToL28.57.

L9
I

11.

11

3262
I00

25166
2010s

40
I

47
35

0rÍginaI Accom. Gr¿.

HRA
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Spending }foney. Nearly half the subjects had $5.00 or less to spenci

a week, 11 spent $20.00 or more (Tables 19, 20). 0n1y 10 people reported

buying cigarettes, 21 spent money on entertainment and 20 on soft drinks.

Fifteen bought candy and 20 spent money on other things. 0n1y 39.3 percent

ever borror'¡ed money and only three reported still owing it. ResponsibiliLy

for looking after theÍr ot^ln money \.^/as assumed by onLy 32.5 percent of the

study group. The same percent had saved no money, but 9, or 7.3 percent,

had saved over $1,000.00.

Group 3 (the early graduates) ruas conspicuous because 30.95 percent

had no money at all to spend (Table 20). A co¡rrmon response was "What

does she need money for, I give her a good lunch and she has coffee in

a thermos. tt

Group iI, those who lived at home, had the least spending money.

Money Value. Many subjects, 20.3 percent, did not know what a dolla;:

would buy, but 58.5 percent could name three things which would cost about

a dollar. A larger percent, 32.5 percent, di-d not knorv the value of $10.00

and 30.1 percent could only name one or two items costing approxi.mately

$10.00. llowever, 36.5 percent did know what could be bought for $10.00

(Èapes, t-shirt). Less than half, 43.1 percent, knew the cost of a pair

of blue jeans, and only 56.9 percent knew how much money they would need

to go to Macdonalds. Forty-one and a half percent knew the cosÈ of the

neÌÀIspaper, but 62.2 percent knev¡ the cost of a bus pass.

Food Purchases. Nearly tv¡o-thírds,65.05 percent, never bought any

foocl but those who did Eended to buy a mixture of junk food and nutritious

food. Ninety-five poínt one t\üo percent of the sample had never used the

t.elephone to have food delivered.
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Table 19

Spending Money Per Week By Accomodation Groups

Group

SpendÍng Money ARH Total

None

5 . 00- 10 .00

10 .00- 15 .00

15.00-20.00

Frequency
Percent
Column Percentage

16
13.01
20 .51

26
2T.T4
33.33

L2
9.76

ls.38

10
B. 13

10. 82

6
4. BB
7 .69

I
6.50

r0 "26

3
2.44
9 .38

r4
11.38
43.75

B

6.50
25.00

3
2.44
9. 38

3
2.44
9 .38

I
0.81
3. 13

0
0 .00
0.00

2

1.63
15.38

3

2.44
'23.08

6
4. 88

46.Ls

0
0.00
0. 00

2
I .63

15.38

19
15.45

42
34.I5

23
18. 70

19
1s .45

9
7.32

11
8.94) g2o.oo

Total .78
63.41

32
26.02

l3
10.57

123
100. 0

L9.722

Family setting
Residence setËing
Semí-independent setting

DF=10 prob = 0.0320Chi-square

Group H =
Group R =
Group A =
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Spendíng Money

Table 20

Per I,Ieek by Original Group

Spending Money

Group

3 Total

None Frequency 4percent 3.25
Colunn percentage t4. gt

4 $s.oo 11
8 .94

40.74

5.00-10.00 7

5.69
25.93

10.00-15.00 4
3.25

14. Br

15.00-20.00 I
0. Br
3.70

) $20.00 0r , o.oo
0 .00

.0 13
0.00 10. s7
0.00 30.95

11 Ii
8.94 8.94

44.00 26.19

11 4
8.94 3.25

44.00 9 .52

34
2.44 3.25

12 .00 9 .52

05
0.00 4.07
0.00 11.9c

05
0 .00 4 .07
0.00 11.90

2

1.63
6.90

9
7 .32

31 .03

I
0. Bl
3 .4s

I
6.s0

27 .59

3
2.44

r0.34

6
4. B8

20.69

19
15.45

42
34.Ls

23
18.70

I9
15.45

9
7 .32

tt
8.94

Total 27
21.95

25
20.33

42
34.15

29
23.58

123
100.0

Chi-square 4s.843 DF=15 Prob = 0.0001

Group I = older non-graduates
Group 2 = younger non-gracluates
Group 3 = early graduates
Group 4 = recent graduates
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Table 21

Bank Account By Origína] Group

Bank Accounta

GrouL

3 Total

Frequency 7
Percent 5.69
Colurnn Percentage 25.93

0
0.00
0 .00

I1
8.94

40.74

I
7 .32

33 .33

10 L9
B.r3 Ls.45

40.00 4s.24

01
0.00 0.81
0.00 2 " 38

11 11
8.94 8.94

44.A0 26.19

4LI
3.25 8.94

16.00 26.19

4
3.25

13 .79

0
0.00
0.00

L4
11.38
48.28

11
8.94

37.93

40
32.52

I
0. 8i

47
38.21

3s
28.46

Total 27
21.95

25
20.33

42
34. 15

29
23. 58

r23
100.0

Chi-square

a0 = no bank

account with

13.137

account; I = bank

co-signatory; 3 -

DF = 9 Prob.

account in someone elsers

bank accounÈ r¡iËh subj ect

0. 1565

nâne; 2

as sole

= bank

signaccry
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Table 22

Bank Account By Accor¡odation Groups

Bank Accounta

çr""p

R TotalA

Frequency
Percent
Coluan Percentage

32
26.02
4i.03

1

0. Bi
L "28

25
20. 33
32.05

20
L6.26
25.64

6
4. BB

L4.75

0
0.00
0 .00

L6
13 .01
50 .00

10
B.T3

3L.25

2

1.63
15 .38

0
0.00
0 .00

6
4. BB

46 .1.5

5
4.07

38.46

40
32.52

1

0. B1

47
38.2i

35
28.46

lotal 7B

63.41
32

26.02
13

10-s7
123

100.0

Chi-square

a0 = no bank

account !¡ith

8.267

account; I = bank

co-signatory; 3 =

DF=6 Prob. =O.2I92

account in someone elsets na.e; 2 = bank

bank account with subject as sole signatory
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Clothing Purchase. only 23.7 percent ever bought their or,rn crothíng
and L2.3 percent r,iere noteven there when the clothing r+as bought. rn fact,
45'5 percent could not say what size clothing they requíred. On Ëhe other

hand, 89.5 percent knew you should try clothes on before you bought them.

Bank Account. Forty subjects had no bank accounts, 47 :nad accounts

¡¿iËh a cosignatory and 35 had sole control of their accounts. The persons

most likely to have cosignatures with the subiecËs were mothers and house-

üanagers (tables 2L and 22).

bomparison of Groups. trrlhen the means for these groups were analyzeð,,

only Group A (the semi-independenË acconrnodation group) and Group 4 (the

recent graduates) were differentiated by Money Skílls Scores (Table B, p.66).

Autonomy

Definítion. This construct rvas really a composite of skills fron
other areas. As defíned in this paper, (p.41), it was intended to reflect
the elements of choice in a personts life.

TabLe 23, Selected Autonomy Skil1s, was íncluded

development of the construct. Autonomy. Each item had

choice or responsibility.

Ëo

an

clarify Ëhe

element of

Most of the items have been d.iscussed as part of other sections.

control of Feelings. self control is an important part of autonomy.

Table 24 shows the rating of the subjectrs self control by the parents

or housemanager. This time Group 3 (the early graduaËes) sLood. ouÈ as

having good self control. Perhaps this r¿as really passiveness which would

conÈribute to \.ihat appeared to be a more withdrawn lifestyle.

Group comparisons. Inlhen Duncanrs Test was applíed to the aut.onomy

means of both groupings, in each case only one group was significantly



99

Sele cted

Original GrouP

Table 23

Autonomy Ski -:

and Accommod,, rn Group

N=
OriÊinal Grp.

27 2s 42 29
Accom. Grp.
78 32 13

Total

Stav alone
never
for a few hours
overnight

Metro Transit
does not use
uses

Restaurant ordering
never goes
eompanion orders
orders for self

I¡lho pays - restaurant
companion
self

Knows or,m phone
no
yes

Phones friends
no
yes

Friends into home
none

overnight

I,fho makes lunch
others
subj ect

Where on vacatíon
hasntt gone
Manitoba
other Canada
Uniteci SEat.es
Europe

22.77"
47 .2%
30.L"/.

n a Qo/

77 .2"/"

4.L7"
39.0"/,
s6.9"Á

4s .3"a
s4.7%

3s.87"
64.2"Á

34.7%
65.97.

47 .g"l

B.9Z

6s.9%
34.L"/"

22.82
3L.7%
20.37.
L9.57:

5.7"/"

18100
42i60
1B 6 L3

7 7 11 3
9' L2 20 17

11 6 11 9

61
26 12

500
33150
40 17 13

T2
20

19 I
13 12

180
T2 L2
2T

67
2L 18

9r0
L6 L4

t2
13

15
27

1t
16

12 12
11 12
4L

0
29

I
9

i9

2
tl
T4

l3
13

3

15
27

I
L7
24

259
t6 18

156
27 23

2t
57

2B
95

2B
58
37

5
4B
70

44
79

59
53
11

I
11
I3

40
32

24
54

1

L2
53
64

11
t6

10
15

6
23

30
48

L20
20 13

42
81

evening or af ternooî43.27.
22
L7

3

4t
29

8

rs L7 33 16
L2 I 9 13

84133
138126
2 3 9 11.

4776
0313

58
20

230
9 13

B1

42

2B

39
25
24

7

20
24
L7
l3

4

7T
123
L7

t0 1

2L



Table 23 (conr'd) 100

Total

19

42
23
19

9
11

B1

39

I^Iho pays for vacaLÍon
someone else 76.47.
subj ect 23.6"/"

Spend money. per week
none 15.57,
less than $5.00 34.I%
$s.oo - $10.00 18.77"
$10.00 - $rs.oo Ls.s"Å
$ Is .00 - $20 . o0 7 .3"a
uore than $20 .00 B .7"Á

, Who in charge of money

21
6

35
7

63247
1586

1B

11

20
5

54
2L

23 2I
168

94
29

40132
11 11 tl 9
7LL4I
4348
1. 0 5 3
0056

163
26 L4
T2B
103
63
81

2L
11

0
2

3
6
0
2

6

7

someone else
subj ect

Money saved
none 32.5"Á
less than $25.00 LI.5"/"
$2s.oo - $so.oo 73.8%
$so. oo - $1oo . oo B .9"Á

$100.00 - $200.00 5.7"/.
$200.00 - $1000.00 7.3"Á
more than $1000.00 7 .3"Å

doesn t t knov¡ 13 .0%

Bank account
doesnt t have
ln others name

JoÍnt signature
subject sole conrr"\"A.SZ

Wno cosígns
mother
father
slster, brother
friend
social worker
house Eanager
self only

Buys groceries - al,one
no
yes

67 .5"Á

32.5%
I4
t3

5
2
9
2
J
1

0
5

23
2

9
6
4
2
I
I
I
I

197
51
22
25
L2
25
35
B2

40
ll+
L7
ll

7

9

9
t6

3064
761
BBl
533
331
810
702

1051

32.5%
.8"/"

ao ao/JO. L/a

4
0

T4
11

710
00

tI 11
94

106
01
13
0t
01
22

149

19
I

II
11

32
1

25
20

57 22
21 10

62
00

166
105

40
I

47
35

27 .12
2.47.
5.9"Á
3.5%
¿.1+/"

77 .6"/"

4L.7%

65.L%
34.97.

3
0
I
I
0
5
7

16
11

4
I
0
I
I
6
5

15
10

202
11
4I
00
01
3' 11

248

I
0
0
3

I
1

3

23
2
5
3
2

I5
3s

31
11

18
1r

t
L2

80
43

Orisinal c'-

L23
Accom. Grp_. 

.

HRA



TabIe 23 (cont'd)

Original Grp.

123

93
20 1B

T2B

22 11
20 18

15 5
27 24

Accorn. Grp .

Ittro buys clo tb ins
doesn' t knor¿ or other 14 .6
t¡ith someone else
subjecr by self

Knows ow-n size
no
yes

Try on before buvíns
DO

yes

Whv trv on
doesn t t knorv
to see if fits

BB.7

61. B

23.6

4s .6
s4 .4

15 I
43 28
193

33 2r
45 I1

11 2
61 28

2B
50

i02
22 i1

Total

L7
76
?q

56
67

13
r02

40
B3

I
5

7

2

I1

0
l3

11.



L02Table 24

Subjectrs AbilÍty To Control Feeiings

By Acconruodation Groups ¿nd Original Groups

ConËro1
Accom. Grp.

HR Total

Not well at all

Fairly well

Very well

Frequency
Percent
Column Z

296
23.58 4. BB

37.18 18.7s

2t L9
17 .07 15 .45
26.93 59.38

287
22.76 s .69
35.90 21.88

3
2.44

23.08

5
4.07

38 .46

5
4.07

38. 46

3B
30. 89

45
36.s9

4A
32.52

Total 7B
63.4r

32
26.02

13
10.57

L23
r00.0

Chi-square 10.8s8 DF=4 Prob. = 0.0282

ConËro1
Orfginal Grp.

23 Total

Not v¡ell at al-1

Fairly well

Very well

14416
11.38 3.25 13.01
51 .85 16.00 38. i0

8 13 B

6.50 10.57 6.50
29 .63 52 .00 19 .0s

5 B 18
4 .O7 6. s0 14 .63

18.52 32.00 42.86

438
3.2s 30.89

13.79

16 4s
13.0r 36.s9
55 .17

940
7 .32 32.52

31.03

Total 27
2L.95

2s 42
20.33 34.15

29 123
23.58 1,00.0

Chí-square 20.363 DF=6 Prob. 0 .0024



different. Group 4

score as did Group A

Summary of Results

103

(the most recent graduales) had the highest autonomy

(the semí-independent accoÍmodatíon group) .

Table S (p.52) was actually a suminary of the results of thís survey.

Examining this Tab1e, in r"hich the differences bet-¿een means rvere tested

by application of Duncanrs Multiple Range Test, with an Alpha Level = .05,

iÈ was obvious that no broad conclusions could be reached. The hypothesis

stated that there would be no significant differences amongst the data

obtained from Groups 1, 2,3 and 4. A second hypothesis stated that

there would be no significant dífferences amongst data obtained from subjects

grouped by accommodatíon. These hypotheses have been testeC individually.

The variability of the results malces it necessary to tabulate the results.
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Table 25

Summary of Test Hypotheses

Independent Living Skíl1s
Ml=M2

t42
M1

M3

Job Satisfaction

Community A¡vareness

Recreation and Leísure

l"Ioney Skills

Autonorny

Total Skillsa

9r:e-"cf-çrP*,-

M4 accept
M3 accept
M3 reject
M4 reject

M4 accept
M3 accept
M3 reject

M4 accept
M2 accept
M3 reject
M2 reject

Accommodation Grp.

¡ftI = MR accept Ho
IfH I UA reject Ho
lß. I IfA rejecr Ho

þftI = MR = MA aceept Ho

MIl = MR accept Ho
Mi I Ua rejecr Ho
¡dR I MA rejecr tlo

accept Ho
reject Ho
reject Ho

accept Ho
reject Ho
reject Ho

accept Ho
reject Ho
reject Ho

accept Ho
reject Ho
reject Ho

Ml=

Ml=

Ho
Ho
Ho
Ho

Ho
Ho
Ho

Ho
Ho
Ho
Ho

Ho
Ho
Ho

Ho
Ho
Ho
Ho

Ho
Ho
Ho
Ho

Ho
Ho
Ho
Ho

Jf
-Lf

M1=M2
144 = 1"12

M1

M1
Ml=M3

I'f4
M4

Jt

Jr
+

Ml =
M1 =

1"12 = Ì43
luI2 = '144

t44 t t43

M2=M3
M,4 + ML
t14 + 'È12

M4lM3

M2=M3
M4#Ml
tr4 + t42
M4#M3

accept
accep t
rej ec t

accept
rej ect
rej ect
rej ecË

accept
rej ect
rej ect
rej ect

MH = IfR
Ifilua
MR#¡m

MH=MR
t'trt # ma
MR#ua

MH=MR
Iftr#m
MR#MA

Ml = M2 accept
Ml = M4 accept
M2 = M3 accept
I't4 I M3 rej ecr

MI = lß.
IIR I UA
MH I t't¿'

"Tot"1 skirls is an aggregate.

score, olcier non-graduates
score, younger non-graduates
score, early graduates
score, recent graduates

I^Ihere M1

TT2

M3

tf4

mean
mean
mean
mean

and IfH = mean score those living
at home

MR = mean score, those in a
group residence

MA = mean score, those livíng
in semi_independence
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Chapter 5

DISCUSSION _. IMPLICATIONS FOJì FURTHER RESEARCH AND RECO}ßIENDATIONS

In almosË every aspect of communÍty livíng examined ín this study,

Group 4, the recent graduates, had the highest scores. They had the most

Índependent living skilts, community awareness, recreation and leisure,

morrey, and autonomy skitls, and the highest salaries. The only except-

ions v¡ere the better laundry and housekeeping of the older non-graduates.

The dífferences betr^¡een Group 3, the early graduates and Group 4, were

corrsistently significant (see Tabte B, P.66 f.ox other significant

dífferences) .

0n this evidence if was concluded that tl-re recent graduates were

Ëhe most Íntegrated into the community. There appeared to be strong

support for the claim that the programme provided by the school assisted

the students in living more independently in the community.

Demographí c _Inf ormaË ion

Though much of Ëhe informatíon in this section merely confírmed

preconceíved ideas about this populatíon, it provided a setting for the

subjects and the study.

Birth Order. The link between the age of the mother at the birth

of Èhe child, and the incicience of Downers Syndrome is an old and r¿ell

established theory. The high proportícn of youngest children in the

sample merely confj-rmed thís. However, there is a second factor ar play

whÍch merits further investígatíon: thar ís the effect on child rearing

practices of the ol-der parent. A more elaborate study might provide a

facEorial analysis of the components of parental overprotecfiveness j-n
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terms of the age of the parents, the deg¡ee of the childrs handicap, and

the dfsplacement of parental rejection,

Level of parents, Both the

data gathered and the personal reports of the íntervier¿ team reflected a

broad cross section of socíety. Though several tragic family settings
\^Ie-re reported, the despair rampant in Lambertrs 1974 study (cp.15) was

not found' rn facL, it seemed as if most of the homes visiterl \dere un-

usually well maintained, even though a large proportíon r¡rere rnner city
homes.

The inference r¿hich could have been drawn rvas that society expected

less of moderately retarded than of mi1d1y retarded people, and therefore,
made better provísions for the former.

Medical status. The concentraËj.on of ned.ical problems ín thís group

compounded their origínal handicap. Though Ëhis high incidence may have

been long accepted, 1íke the 1ínk betr¿een age of the mother and ínci¿e'ce
of Downers Syndrome, what may have been a factor \,/as a variation of a self-
fullfillíng prophecy. 'rhe unclerlying issue may be the need to demand the
most sophisti-cated and aggressive medical and d.ental remediation possíble
for these people rather than to accept trre additional handicaps as

inevitable.

Physical stature. rt v¡as d.istressíng to confirm the pervasiveness

of overweight in thi-s group, especially among the females. That the

average female was approxímately twenty pounds overweight compounded the

samplers problems in several r^/ays. The current emphasís in socíety on a

beautiful body would exacerbate the rejection of this already rejected
group' The extra weight put an added strain cn prevjously stressed
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physiques (see Table 30, Medical Information). The resultant lorver fit-

ness levels further lirnited their aitÍvities and made it that much harder

to lose iveight - a vlcious circle. The short stout stature of both males

arrd females rvould be not asset ín a culture r+here t'tall- and slím are

beauËiful". Again, theír short stature would lend credence to the stíll

prevalent stereo-type of "the eternal child".

This fínding has several Ímpi-icatÍons. The serious obseÍty (20 to

30 pounds) of the females ín particular, would require a long term

investigatíon of the reasons for the predísposition to ovenreíght, and

the development of programmes to prevent thís. NuËrition education

progranmes are necessary for parents and guardíans as rvell as subjects.

Care providers must be made to understand horv crucial preventíve

progranmes are. The school must incorporaËe nutrition progranmes into

its curriculum in a much more vital fashíon.

Posture and Gait. Posture and gaít problems may not have exceeded

those of the normal population. That rnay be irrelevant. Marc Gold, in

his numerous workshops, has spoken of the necessity to overcompensate,

to present the subject in so positive a manner that Ëhe devíancy dís-

appears. Excellent posture and a graceful walk are so image enhancing

thaË oËher stigmata are minímized. I,liËh appropriate programming from an

early age, as suggested by Wolfensberger (cp.24), thís is largely achiev-

ab1e. Sherríll (f980) warned that it would demand constant vigilance at

all levels. The ímplication was that the school and the home musË co-

operate from an early age to ensure that appropriate image enhancing

posture and gait were achieved.



108

Eclucationál Ba.ckgróund. Though j-t would have been useful to have

had more in depth informatj-on about the educational- background of all

subjects, a trend to longer educatj-onal programmes for younger subjects

was evident. Because educatÍonal prograrrnes for these students to be

effecËive must be intensive, they are also expensíve. Thís, in turn,

would demand that the school demonstrate the effectíveness of íts use of

the taxpayerst money. Group 4 (the younger graduates) consístently had

higher mean scores on the community integratíon factors studied in this

paper' This group had the largest percentage of independently employed

subjects and the highest mean salary. Thís would provide some evÍdence

for the assumption that the current TMH programrne in Winnípeg School

Division No.l, was assisting the community integratíon of students, and

Èherefore would gíve some justifÍcatíon for Èhe longer school prograrune.

Accommodation. The accommodaLions of the study group and prípce

charles students r979-Bo \^/ere compared in TabLe 26. The latter was

naturally a younger groupe mean age 17.61 , yet already 19 percent \,üere

living in group resídences, and 31.87 percent r,rere líving with no famíly

member. This table would suggest that accommodation paËterns do conËinue

to move Ëorvards increased use of group residences. IË also reflecËs the

increasing numbers of single parent.s.

rncluded in this paper ís Tabre 27 (Lambert, rgl4). Lambert recog-

nízed that the síze of the famíly v/as important to Ëhe life style of the

subj ect. If the famíly Trere to consist of only one or two people besides

Ëhe subject, then not only has Èhe subject ferv peopie wíth r¿hom to inter-

act, but also the family life style is inhibited by a lack of people with



109

vühom to sharê the responsibility for the training and social life of the

subject. The mean household size for Lambertls group was 4.58. rn this

study the mean household size was 4.06 suggesting that this lack of

people rvith t¿hom to interacE and share responsibility would be at least

as great a concern. for this population. Thís was borne out by such find-

ings as that the group spending most of its leísure time in isolation

lived at home.

Lambertrs population was techníca11y higher functioning than the

sarnple in this studyr yet onLy 4.8 percent of his sample lived alone,

while 3.2 percent of the study sample díd.

staËistics canada could not provide the percent of. 28 year old

Canadians (mean age of total sample) 1ívíng aË home with parents. However,

56.9 percent are not stíl1 lívíng with parents or siblings nor are 26 per*

cent living in group resídences. A signíficant proportion of the normal

population ís married, purchasing or savíng for a nei¿ home, and has

children. None of the subjects was marríed, none had children.



Table 26

Acconsuodation

Study Group and Prínce Charles Students

t1{)

Prince Charles SËudents
N=160

Subject is
living with

BoÈh parents

MoÈher

Father

Sib lings ,
relatives

Group
residence

Foster home

Board and
room

Alone

Supervised
âpartltrent

Hospital

s4

11

3

2

54

65

6B

70

102

104

110

1r4

I23

0

74

30

2

3

31

74

r04

106

109

140

r49

1s3

Ls4

159

160

9

4

t

5

2

6

4

I

43.9 43.9

B .9 52.8

2.4 55 .3

r.6 56 .9

26 .0 82.9

1 .6 84.6

4.9 89 .4

3.3 92.7

7.3 100.0

0.0 0 .0

cum.
freq. freq.

cum.
/"

46.2 46.2

18. 8 65 .0

t.2 66 .2

1.9 68.1

19.4 87.5

s.6 93.1

2.5 95 .6

0.6 96.2

3.2 99.4

0.6 100.0

Study Group
N=I23

CUm. C1¡¡ll .
f req. f req i4 "Á
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Table 27

Composition of Fanily Constellation Categori.s"

Mean
N % Household size

I Lives with borh parenÈs and LBZ 4B.B 4.5gwith one other relative

II Líves with one parent only,
or together wit.h other
relaËives.

86 23.1 3. 39

III Líves wíth one or more siblings, 69 IB.5
other relatives, or friends; or
in boardÍng home or group home.
Does not live with any parent.

IV Líves alone. 18 4.8

V Lives in nursing home lg 4.8
Total 373 I0O.O

tFtot, Retarded Adults Their Adjustment and Community Milieu; Camille
Lambert, Jr. - Living condit.ions of retarded adults. An ontario
survey commissioned in 1974.

NoËe: Elsewhere Lambert states that 857" of the sample r^rere lj-vÍng wirh
parents or a relative, therefore no more than 5 .47. ríved, in group homes
or boarding houses.
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However, amongst the 154 former students of Prince charles, one is marrie<ì,

tr'7o are pregnant and at least three others have had children. one grad-

uate out (of 95) of Argyle School Í-s marríed, no children. This contrasts

with Hanrahan and Lusthaus (1980) who found that ín their cohort of. 37

mildly retarded, mean rQ 64.4, mean age 27.2, 33 percent of the grorp

were ínvolved in some sort of heterosexual living arrangements. An

important dimension of normal living appears to be missing for the vast

najority of the subjects of this study.

Inlhat emerged rvas the picture of a particularLy non-normative home

setting for the subjects of this study. Neither the group resid.ence nor

Ëhe parental home could be considered Ëypical settíngs for the average

Canadian' This must be weighed carefully in planning residential settings
for retarded people in the future. smaller supervised apartment settÍngs
aPpear to be much more normative and hence to bê worth a struggle.

. The distribution of the origínal
groupings âmongst the various levels of accommodation settings was revealing
(Table 5, p-52). consistently throughouË this sËudy, Group 3 (the older
graduates) has been shov¿n to have fewer independence skí11s. Two-thirrls

of this group r,¡ere still 1íving at home. only Ër,/o vTere in group residences,

only one lived alone and Ëwo in supervised apar:tments. This would lead

one Ëo conclude that tiving at home rvas not eonciucive to the d.everopment

of independence skills.

could be found no norins for racing the involvement of society in general

with neighbours, agencies, and assocíations, it was impossible Ëo decíde

InvolveJnent with Neighbours encies and Associatíons. Because there
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. rqhether the generally lolv involvemenL of the s.ubj ects and their

families rvas typical of Èodayts disengagecl socÍety or endemic to this

group.

The discrepancy between the subjects and their parentsr perceptíon of

involvement rvith neighbours required some cornnent . 59.3 percent of the

subjecÈs felt that the neíghbours would help them, and 49.5g percent felt

that they could help a neighbour., Tire families perceíved themseh¡es both

as receíving (39.8) and gíving (38.2) less help. Numerous reasons could

have been given for this discrepancy, but the available information per-

- 
nitted only the raising of such questions as:

Is the díscrepancy due to the lack of ínhíbitions of mentalJ_y
handicapped people?

Are mentally handicapped people better accepted than the
parents perceive them to be?

Are mentally handicapped people less anvare of the realitíes
of theír relatíonships wíËh the neighbours?

fs this a rel:lection of the parents t low expectatíons?

Twenty-seven parents expressed dissatisfaction wíËh their sonts or

daughterrs programme. 0f these, four had done nothing to change the

situation and fourËeen had tried and failed. The relatívely small number

expressing dissatísfaction also raised many unânsr¡rered questions:

Are parents really satisfied with the status quo?

Do they not know that things could be different, that
many more rnentally handicapped people could be, empl0yed
in competiËive industry?

Do they not T¡/ant theír son or daughter challenged?

Are they afraid to complaín?

Have they been defeated so many times that theytve given up?



LL4

These questions lrere surely connecËed to, or related to the 1or¿

ïesponse, in the survey, to the Canadían Association for the }{entally

Retarded. This organizatÍon has seen itself as chief advocate for the

ríghts and needs of mentally retarded people. If the public so peïceived

Ëhe association, then rvhy were only 25.2 percenr of the parents and care-

takers (for example, housemanager) of mentally retarded people members?

Irthy díd only 18.7 percent go to meetings? Itlhy were on]ry L2.0 percent

volunt.eers for the association? These figures were in stark conËrast to

those obtained by Lambert and l(ent (L976), who found, in a study of post

school placemenË of graduates of TMII schools, that 67 percent of the

parents of workshop users, and 35 percent of parents of non-users r¡rere

members of the CAMR. This dichotomy betr¿een the AssociaËíonrs perception

of its ro1e, and the parents lack of faith in its ability to fill that

role (as evidenced by failure to support the Assocation) would present

a major challenge to the Associatíon

Independent Livíng Ski]-ls

Two dimensions of differences need commenË. First Ëhere were

marked differences in Ëhe mastery of certain skills. In those grooming

skills requiring judgmenÈ or díscretíon the subjects did poorly. These

included selectíng or matching clothing, sËylíng hai-r, cleaning shoes.

Performance on all laundry skills \^ras very poor. The laundry skill

most likely to be masËered was the non-rísky (to subj ect or applíance)

ski1l of folding flat laundry. fn housekeeping the subjects mastered

Ëhose skills which must be done daily more readily than those done

rueekly and those which were least messy as opposed to those which
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involved potentíal spills (eg. r^'ashing the floor). In coolcing skÍ1ls

those requiring the use of the oven \rere least 1ike1y to be nastered.

Any food preparation requiríng Ehe use of a recipe, no matter how simple,

v/as mastered by many fer^rer subjects. These deficits have two Ímplications

for the school programme. The first is that the school must ad<lress its

curriculum to these defícits. The second is that the school must work

closely rvith parents to generalize these skills to the home setting and

Ëo demonstrate the competence of the students to the parents.

The second dimension of differences r\ras amongst groups. The early

graduates díd less well than both the older non-graduates and the recent

graduates. Though these skí11s ürere a specific part of the curriculum

for the early graduates, for some reasolì these skills did not become

integraÈed ínto their lÍfe style. This group did not attend night school,

and theír parents r,¡ere dísenchanted with the association. There appears

Ëo be no readíly accessible avenue of remediation.

Vocational Skills

Once agaÍn there were signíficant differences bet\^reen the older

graduates and the younger graduates. The younger graduates were more

likely to be employed in the community, and had a signíficantly higher

!üage. AË the same time, these were the two most. comparable groups of

subjects - they had met the same admission standard.s for theír progranme.

The differences, then r,¿ould support the schoolrs contenËion that a

communÍty and vocationally oriented progranme would lead to a more integ-

rated post-school life sty1e.

0n this basis, it would seem valid to recommend Èhat not only
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should tl:e school contínue iEs present direction in programrning but also

Lhat other prograinmes, modelled on the school programme be developecl for

TI"fH adults "

The cost benefits of such a prograrnme are readily demonstrable.

Even íf a subject ríves at home, and ís employed at ARC industri.es, the

monthly cost to the government is approximately:

Subsidy to ARC gtOO.OO
Social Allowance, includíng board and room,
clothing, special needs, not less chan 200.00
Case load cost of Communíty Service Worker 30.00
Transportatíon allowance 14.00

r:1g
This 1s a minimum cost which increases consíderably when resídence per

dlems (as much as $20,00 per day) andfor van transportation costs (more

than $5.00 per day) enter the picture. Those who benefit from an

enployment prograiffre become taxpayerse not tax consu¡rìers. The minimal-

eost of the appropriate follow-up v¡orker cannot seríously deÈract from

the enormous 1-ong run cost benefits which v¡ould accrue from suÍtable

school, community and post-school progranmes.
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Table 14, Job Source by Original Group (p"77) also demonstrated

the efiectiveness of the school in j ob placemenl for the most success-

fu1 group. This has two ínport.ant implications for other agencies.

The first is that these subjects can, with an appropriate supportíng

prograüme become established in competitÍr¡e employmenË" The second is

that it is the responsibilíty of these agencies to ensure that these

progrâuunes åre available to all TllH adults. In part.icular, Canada

Manpower needs to reassess its role.

Co¡nruuníty Ar¿aleness Skj-lls

The recent graduates and those living in semi-independence had

the most community ar¡zareness skíl1s" There rnTas no significant

difference betÌ.¡een the older non-graduaËes and the recent graduates.

This l-atter staËe¡nent r¿ould suggesE that the recent graduaÈes have

cornmuniËy a\dareness skills at leasË as good as a group which has had

eíghËeen more years experience. (Lambert would dÍsallow thís comparíson

on the basÍs that tine has eliminated the l-ess able of Èhe older group.)

Again, Ëhe earlier graduates performed less we1l. This supported the

validity of 'the schoolts move into comnunit.y oríented,progranming but

provided no ansr{ers for reuediation of the skills of the earlíer

graduates.

Those l-iving in semí-independent setËíngs were expected to move

about the city and manage for themselves and hav-e done so. Their higher

SCOre I¡IaS as expecËed.

Cowruníty ar'rareness skills as defined in this paper included

certain skills which could be taught in an academic seÈting.
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Performance by all groups was less than idea1, The implicatíons for

the school are clear, The school rnust firmly entrench in its

currÍcu1um¡ teaching the students:

1" to identify themselves by name, address, telephone
number, and to give the name, address and telephone
number of whom to contact in an emergency.

to use Ëhe t.elephone for as many uses as possible,
and Èo use it wich discretion

to Ëell the time and to understand the rhythm of the
day, ie. the signifícance of the time re expectations
for other peoplets activities (eg. not phoning a
friend late at night or during the dinner hour).

4. Èo identify coins, count money and make change, to
defend it and to understand the po\^rer of money Ëo
provide options and choicefs in onets life, to

. nanage moneyrto appreciate how much it will buy, to
relate money to work, and to handle a banlc accounË.

5" to be ar.rare of the community resources required to
meet their needs and provide recreational options.

The school must also learn to t.each these skills with porver, thaË ls, so

that Êhey generalize Lo real life situatíons.

To guarantee that these skills are generalized., the school will

have to continue and improve íts Community Experíence Programme (see

Appendix), and then reinforce this by engaging the parents I support and

understanding. The school rsitl know it has succeeded in thís prograflrme

vrhen the number of comrnunity resources the students can locate equals

the number of community resources they use independently.

One encouraging item was the hígh percentage of the subjects able

to use Metro Transit. This may be aËtribut.ed to three factors. First,

several years ago the Associatíon sËopped providing transpcrtation to

.,

3.
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ARC rndustries. Though the government provided an alterative, this

nove gave much impetus to efforts to bus train ruorkshop users.

secondly, bus traíníng is an integral part of the school prograflme.

Ninety percent of its graduates use public transportation. Lastly, the

trriork Experience anci Conununity Experience Programme provide intensive

exposure to and use of numerous transit routes. The result. is that,

unlike Lambert's (L974) sample far fewer handicappeci people are

trapped at home for lack of transportation.

Response to the consumer Movement was very low. The consumer

Movementr comparable co People First elsewhere, is a self help group.

As noted, many parents sar¿ thís movement as just a means to stir up

dlscontent and make trouble. The limited response was surely an

indicatÍon of the subjectst 1ov¡ expectations of themselves as problem

solvers and agents of their o\çrr destiny. The negatíve attitude of the

parenÈs was just as surely an indication of noË only their low

expectations of their sons and daughters but also of their acceptance

of the adequacy of the curïent low standard of service provided to Ëheir

sons and daughters.

Recreation and Leisure Ski11s

There were a number of issues related to recreation and leÍsure

skills. The only significant difference in the original groups T¡ras

between the older and the nore recent graduaËes. The older graduates

appeared to be the most reclusive of the total sample. This was difficulË

to explain. Most of the people in that group rvere subject to the same

influences(at work, ie. ARC rndustries) as the rest of the sample. The
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same recreation progranmes were avaílable to them as rveie the same night
school programmes. This would contribute to there being no sígnificant
dífferences amongst Groups 1, 2 and 3. 0n the other hand, there were

no significant differences amongst Groups r, 2 and 4. The chi.ef

difference, then, betv¡een Group 3 and Group 4 was in the content of their
school prograrunes. Once again this supporteci the schoolrs belief ín its
prograüìne but provided no reason for the reclusi-ve life style of the

early graduates.

A programme must be developed to help mentalry handicapped people

establish independent friendships. The study documented the lonely life
style of many of the subjects. with iuragination and effort this could

be changed. The school, as parE of its regular curriculum, must Èeach

the students the simple mechanícs necessary to develop and maintain
frÍendships. These mechanics include such straight-forrøard skills
as usÍng the telephone, hosting, making daËes to do something Ëogether,

learning the pÏotocol of friendship (keeping in even balance demand.s

on the other person, sharing the friendship, etc.). The school couJ_d,

with the cooperation of the home, do much to alle-víate thÍs problem and

to establish mutually supportÍve rifetime patterns of fríendship and

social interaction before the studenÊs graduated.

The school could also vrork to establish patterns of involvement

Ín a regular programme of reisure skills, boËh those inside the home

and those in the communíty.
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Money Skills

In this case, the recenÈ graduates rilere signÍficantly more

knowledgeable about money than the rest of the sample, as v¡ere those

living in seuri-independence. The relaËive success of the former may

be attitributable to the school progranrne while the laÊterrs must be

Èhat use of money is an inÈegral part of their lífe style.

There r,rere many areas of information aboui: money which the

school could readily incorporate into its tracademic" currículum. More

effort must be put into teaching the power and value of money.

Unfortunately, once üore supporËing Etkin (1970), the abílity of

menËa1-ly handicapped people to master the concept of money will be

lnhibited by their linited access Èo money. Hor+ever,Ëhe school could

provide a course in money management through its night school prograûuÌe

and thus reaeh out Ëo the broader group.

Another approach, obvious r¿hen studying these results, would be

to develop greater parental ar,/areness and involvement for students,

graduaEes and non*graduates in order to provide opportuniËies for

practice in real lÍfe siËuaËions. Many parenls, once uade to undersËand

the lmportance of involving the subjects in the use of moneyrwould

cooperate by having the subject:

1. routinely pay for the newspaper

2. routinely select and price and pay for several ítems
of groceries

3. routinely discuss the protocol of the actual purchase
of clothes, and then use the purchase to teach such
money concepËs as !'enough and not enoughtt.
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4. routinely have the subject plan their coffee
money and entertainment budget

5. routinely let the subject take the. consequences of
irresponsible handling of money (no more coffee
money Ëhis weeh! ).

These suggestions seem so simplistic that they should have long since

been íncorporated i.nto school and parent progranmes. That they have. not

been, r,/as attested to by the limited money a\.íareness skills of the

subj ects.

Salaries:

The issue surroundíng salaríes had less to do lyith the difference
amongsf groups than with the actual amount earnecl. Those not workirrg in
competitive employment had their salaries supplemented by a SocÍal

Allowance of approxímately $r80.00 per month. However, as a subjectrs

salary exceeded $100.00 per month, the social allowance diminíshed

accordingly. Unless the subjects rvere placed Í-n competíËive employment

they were condemned Ëo live well belorv the poverty line. Even in
competítive employmenÈ few subjects earned much above the minimum v/age.

AuËonomy

Autonomy in thís paper was defined, in essence, as the degree of

choíce in the subjectst ríves. The study shows (Table 23, p.99) that
Ëhe subjects seldom:

stay alone or order their or+n food in a restaurant or
pay for it or make rnuch use of the phone or entertai.n
or choose their o';,m vacations or have much spending
money or savings or control of their or^,n savj_ngs or
control of their ov¡n bank account or piclc theír own
cloËhes:
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hrhy? rn the past the ans!/er would have been that the subjects rqere

incapable. This ansrver ís not longer accpetable. sucrr authors as

Inlolfensberger (r972), Gunzberg (1968), Rosen clarlc and Kivit z (L977),

Sandys (f978) have stressedthenecessity to i-nvolve- the subject in his
de-stiny. irrhen the numerous smal1 items which contribute to the autonomy

of Èhe subjects are examÍned individually, i-t becomes possible to do so.

The minutae r,¡hich contribute to autonomy i)ervade life, yet cost

liËËle. An íncrease in any subjectrs autonomy may be achieved. instant-
aneously merely by changing the attitude of the 'rsignifícant others r . in
the person's 1ife. Ensuring that change in aÈtitude Ís the real- challenge

to parents, school, socj_al agencíes and socíety ín general.

General Issues

several themes recur in this díscussi-on. 0f prime ínportance is
Éhe need for increased relevance to real life in school programmes. The

study has demonstrated that conrmunity and work oríenËed programmes do

make a difference. rt has also shov,¡n that much more can and shourd be

done Ëo develop ever t1o¡:e powerful and effecÈive techníques and

programrnes.

over and over again the need to involve parents and housemanagers

in common prograTnmes has been evident. The school must make persistent

efforts to reach out to and enlist cooperatj-on from Ëhe home. Agencies

nust find r'rays to promulgate the importance of comprehensive planning and

programming for and r,¡ith mentally handícapped people.

Programming for adulËs to remediate the deficits in their education

and trainÍng must be established. Tt has been de¡nonstrated that relevant
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programmÍng provj-ded for adults can assist their community íntegt:ation.

This study has identífied elements of the school progranme r^¡hÍch

could be expanded and improved. Some of these elements rqere money skills,

laundry skÍ1ls, social skills, in particular the ttmechanics of friendshíp",

and recreational and leisure skills. Though most of these items were

rePresented in the 1980 revision of the Manitoba TMH Curriculum, the

concept of the autonomy of the individual was not clearly delíneated.

This concept, more than any other, gives focus and meaníng to the

curriculum and identífíes príorities.

Last but not least, is the issue of expectatíons. No reason T.vas

found for the more reclusive life style of the older grad.uates. Inlhat has

often been suggested by other professional educators is that the school

has hígher expectations for the recenE graduates. The school programmes

and philosophy (Appendix) indicate that the school expects the students

to learn to live as independently as possíble in the communíty. A much

more intricate study would be requíred to differentiate betrveen the effect

of Èhe content of the pïogramme (comnunity and work experience) and the

philosophy or expectatíons of the school.

lühat could be concluded is thaË those students exposed to a

community and work orienËed progralnme vríth high expectations developed more

communíty integration skills than those ryho were not so exposed.
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Chapter 6

b s e rvat i o" =^'::J:c ominendar i on s

The following observations merit further investigation:

1. The mean age of parents of mental-ly handicapped
people appears to be olcler than the mean age of
parents in the normal population. parents of
ment.ally handicapped people appear to be more
protective than parents of non*handicrr;:ped people.
Is the protectiveness a function of the age of

, the parent or rhe handicap of the child? The
arisr^rer to this question would provide help for
teachers and social rvorkers attempting tc deal
with the consequences of over protecLiveness
for the handicapped chi1d.

2. Moderately retarde.d people appear to have more
provÍsions n:rade for them by society than do
mi1d1y retarCed people. Is this a function of
society's lower expectations of moderately
retarded people? If so, whaË are the effects on
Lhe development of the individual? tr,Jould the
provision of similar progranunes for mildly
retarded help or hinder theír integration into
socieÈy?

3. Moderalely retarded people do not live ín age
- appropriate normative settíngs Living at home

does not appear to be conducive to the develop-
ment of índepenCent livíng skills. I{hy?

4. A carefully planned developmental v¡ork educaËion
programme can lead to permanen,Ë competitive
employment. hlhat are the long term cosË and
socíal benefits of such programmes?

5. Government agencies have not adopted this
approach. Is this a functj-on of their 1or,¡
expect.ations of moderately retarded people?

Some recommendatíons resulËing frou this study are:
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1.

,)

3.

5.

that each rnentally handícapped person be provided
vith the most sophisticated medical and dental
rehabilÍtation programmes possible; that the
medícal college inculcate Ín íts students the nec
essity to press for the very best re-storatíve and
cosmetic surgery for handicapped índíviduals.

that r^reight control programmes for mentally handi-
capped people begin at a very early age, and that
these progranmes enlist the cooperation of home,
school and subj ect.

that posture gait and fitness programmes be
developed for the subjects early in their lives,
and that parents be made arArare of the necessity
for vigilance and the irnplica.tions for handicapped
people of peculiar gaits and postures.

that agencies and boards Ínvolved ín developing
residential settings for mentally handícapped
people place more emphasis on smaller group homes
and apartnent settings as beíng more normative
and conducíve to personal grorvth.

that the Inlinnípeg Branch of the Canadian Assoc-
iation for Ëhe Mentally Retarded expands its
current efforts to involve its former members; and
that it develop,s a public relations campaign to
demonsËrate to the publíc that ít is stíll achÍev-
ing gains for mentally handicapped people. (To
restore the publicfs faith iË rnay need to "b1ow its
own horn" a litrle).

6. that the school conLi-nues and expands its current
emphasis in programmíng - ie. community and work
orientation.

that the school develop more polrerful techniques
for Ëeachíng and generalizing all independent
living skills in the home and the community.

B. that Lhe concept of autonomy of the indívídual be
i-ntegrated into the l9B0 ManiÈoba TMH curriculum
as a guíding principle in the establishment of
prioriEíes, content, and teaching procedures.

that a nuch more specific, detaíled and development-
al curriculum be cieveloped for teaching the concept
of money in all íts ramíficatíons (eg. power,
def ense, val-ue).

7.

o
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l-0. that the curriculum for secondary Tl'fI{ students be
reorganized to reflect the elements of community
integration identified in this study and the many
others from r,¡hich these concepts v¡ere developed.

11. that the generic agency responsible for conËinuing
adult education be assigned specific responsibility
for developing and implimentíng a para11e1
prograûme for TMH adults.

L2. that Canada Manpoler addresses the problem of
providing a service useful to mentally handícapped
citízens.

13. that the school assesses the content and techniques
oi its in-school prograûmes and addresses the ski1l
deficits outlíned in this paper.

1-4. that Ëhe school and other agencies teach ín-hor,re and
communíty recreational skilts and encourage life-
Ëime paËterns of involvement in acËivities.

15. that the school and other agencies develop a
programme to Ëeacir the [mechanícs of friendship"
and facilitate the development of lÍfe-tinìe patterns
ol: independent social involvement.

L6. that the school develops a much more sophísticated
and developmental progranme in money skills, and
that a suitably adapted progranme be made available
aË níght school for mentally handícapped adults.

L7. that the school develops a progranme to involve
parents in the school, its goal and its philosophy.

18. Èhat the school provides progranmes to help the
parents understand how crucial numerous skills are,
and Ëo assisË the parents to teach al1 aspects of
independent living aË home.

19. that the school provídes in-servj_ces on Ëhe recommend-
ations of thís study and tests out its ov¡n levels of
a\^/arenesS.

20, that the school provides every opporËunity possible
for the students to learn ciecision-making and problem
solvíng skills.
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27. that the school continues to have high expectatíons
of its students, but that it also help the students
and their parents to have higher expectations.

22" that follor!7 up studies be done on a regular basis
to monitor the progress of the school- and its
graduates.

These are only some of the recommendatíons that may be drawn from

this paper. They are sufficient to provide direction Ëo the school

at least for the near future.
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PROGRÄI'I¡{E DESCRTPTTO}T - PlìTl{CE CHARLES
135

1979/80

POPULATION: approxirnateliz 170
T"¡'i.¡i" adolasccnts essential.ly 13.-21 years

AF.ÐA: '' T^IinrriFeg School Division No.l"
Assiniboine South
Seven Oal",s
0thers; (special cases) .- through. referrals to

Child Guidance Clini_c
STAFF: 1 Principal

I Vice Princi;ral
20 7/L2 Teachers

16t¿ classroorn teachers
1 T¡torlc Co*.ordinator
lL Community TnLegrated Prograrrule teachersI shops teacher
7 /12 music teacher

15 Aides (Z of r¡hom r.vork A
1 4/L0 Secretaries
2 L/4 Custodial Staff

hour days)

suPPoRT SERVTCES z L/2 Occupational Therapíst
I/ø Phvsical Therapist
L/4 Librarlz Clerk
SociaI l,,rorker *L/Z
Speech Therapist ..- L/Z
Pschologist on call

çENEB?rt GOALS FOF. pRrlTCE CHA.RLES:

The generar goals of the schoor are consistent r.¡ith the goalsexpressed by the National Educat.ion Association ,¡hich are:
1. worLhy home membership
2. wo::thy citizenship
3. economic ef f i-ciency
4 " self realiãation

To achieve these goals the scirool Frogramme ,¡il-I emphasize thoseskitls which enhaáce thc abil-it',¡ oi: ¿h; =tudents to functÍon inrÍep..endently in the cornmuni.ty. theiefore the prografüme must include:

The needs of the students dictate ilre philosophlr of the school: r^¡hichis that rshatever the student needs to learn to ènh,ance his function-ii-rgas- an independent adurt and cont::ibutingr citizen i; áppropriatesubject matter for the school curriculum. since the schoolfs officia.Looening in January 1973, this ,philosophy has kept the school programmein a state of constant flux tne contiãuing grõwtrr ãr the studentsthrough ever increasing contact r.¿ith the ¡nainãtrearn of society demanclsa parallel grovrth in school program.

GENERAL GOALS;



1. Development of suitaÌ:l_e
making abilities 

"
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r ncL uri-rr.g dec i s ion

qal-r i¡,¡r:

À

Tnphasis on age ar)Ðroi..-.-ì.atl.- !*j:avíour -ì-l. ail
SkÍIls necessar]/ for the stucient; to a'ttend to and take. reçiì)o.s;ibility for:

(a) theÍr ovrn groominq
!trl p-reparing an,J eatinq sirnple but weli balanced r¡êâ.ls(c) health need-s such a.s;

i. phvsical fitness
ii. fi::st aiC(d) care and protect-i-on of personal b,elongings,(e) the care and maintenance of personal spaóe t ê,g, hous:
Iceepj_nçl skiIls(f) personal safety needs

I(novlledge of co:nmunitv resources in orCe= ihat the student. mavrise as independently as possib,le
(t) transportation systàms(b) sLores, barber shops, hospitals, etc"o to meet hissurvival- needs(c) banks, credit unions(d) recreation facilities
(e) vocationa-I opportunities and service systems

An understanclinq of money regarding its recognition, use, value.,def ence and porver.

Acadeniic skills to the ¡naxj-mum level practicaSle to includereadíng¡ ¡.vritinEia cal_culati*g, teIlinã time an,l sel-f identific*ation skills
Vocational skiIls adoptecl. to the potential of each student¡ sothaÈ he or she nay be employert at an appropriate level. Thiswi1| yâry along a continurn irorn the srrettered r.n¡orkshop oractivity centre to competitive ennployment r,{i¡6in the cornmunit¡r.

Leisure skills so that each student may find.inaependent enjoy-ment in at least one i.+:sure a,ct,ivity.
Preparation for the r-i,:htr.i and TesporrsiL'ilities coincidentaltsith increased i-niepen.: eir(:::r

€.9. I)â r:j.;;c; ta;<es,
saving and investinc ',Loil,3! using g.overnment services,
a\¡Jarenîs-c of an'L oi.redience to lavrs ancl perhaps even.respon:ihle exercising of ti:ê rigl.rt. to vote

Deveiopment' of pr:obì-erir solvinr skiJ-ls and ultirnately decisionr'aki.no si--i1l s 'ri:i s ine-r.ucÍes rqev¡lcir:.nc a ra_lr:_r.-toile of socialresÏ)onses and learn-Lng to choose the r:icht one¡ âs v¡ell a.slearning to make choièes lcasic on Ìrrìrsonar preierence.

5.

6"

7.

B.

1û"
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pESCBTP_TrO1,T OF TriE scHg.QL

P;:i'ncc cl:arleso li-ke the niajori-ty of high schoors in I,tinni-neg schoolDjvisiori 1{o"1, oper;rtcs on ã six da.¡ cyðte" The day bcginã åt g:0c ¿}jtt'¡ith /10 minutes in tire hone r:oom usually devoterl to-groðmi*g, self ..irlcnl-ificatíon and- comnunica'¿j-on skillsi The rot.ating tirne.-tablebcgins at 9240 ancl ends at 3,:2a. This consists of se\ren thirty*fiverninute pcriods" The last ten rninr-ites is an activity period. UsuaJ.J-:¡th:r:ec þ'c-iriods per cl'cle are devotcd. to eacl: su!:jcct. These periodsi:a7 bc sPread thrcughouL the cycle for subjectç;"such as tinre and moneynace¡iornicsn ph'¿si-cal-education, tife skilIs .r.rrd music or coml:ined intoa fo'¡.r period block" for r¡ood.shops, grooming " aookirr=c¡ , art, and_ izorl<a'ssessment" Each studcnt follor.rs one of t.é¡i differãnt sch.edules r,¡h.r-chvary or.l the six day cycie.

R.EGLILAR PROGRAI.õ{$

Tlie regular school- Þrogra!-arne is rougirly divj-ded into junior anrl senic-,:ciasses. Junior cl-asses are, in gerrerãt, m.ade up of stuclents under: 15.Tireir prograrune, except for field tri-ps ís sctrooi based"

.A.caCcnics

Ïn th'e junior high section of the school the acaclemic progremrfle coveï:jareas . of lauguage ar':s, tvriting. r¡at-ilanetics , time and- money. 'Ilunerou;
exercises on Listenirq skirls, Forlor,rinçr Directions, concepts andiurvival R,:.acling are given ¿ìs pre-reguisites to the st¿dents entering
lhu _corununity anC r.,rork s:cttinqã for the latter part of the j-r educatio_Good lvork habits ¡ e"U. ccnpleting a qiven taslco striving for gocdq--iality etc. are 'Jncouragr:d to piepaie the students for r.,¡or1< éxpe::iencÊivl'ren th-ay onter the scnicr high seätion" (rt is this ar.,/areness ofuitinate Eoals on thr: part of thc teachers involved which nakes illeprograr.uíìe so valuahie)

other êrees that are emphasi-zed in the juni.or high section are lltusic,Phys, Ed., Art, shopso ãnd erooning" aif classeé ¡-,articipate in T,JorkÄ.ssessment ¡r.nd maintanance sl;ills, in-"school nrogrä**,ru aimed atdaveloping -i.ntrodnctory vocationai ski1ls
l¡or most of the s'tudents 16 years or older, ât least half of their tinej-s spent in v;c:l< experience in thc comrnunity" Their in-school p::;:::--:.":continues in a rnorc incl-ividualized rnanner"

tsccause the aim of the curriculum is to develop competent independenrindividual-s, many areas of the progrânìrrro are directed at, derrelopingvery fundanental ba.sic ski1ls. unlque aspects of these programrïres
trecome evident in the f orl-cr+ing 

"ooiu. deãcriptions:
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.Art

The Art proc{ramme is the mcdium throuqh rvhich a variety of oilr.er skillare taught, c"9" ¡ task; nreparation, fotlor,¿ tirrouqh ancl cl-ean up" T5ejunioi: high plîogran'urìe ennhasizes concepts of colour, shaÞe, Lextures,line'' space, size, scquence, esthetics, while the senior'irigh-prãq"r0,,q.,.,¡tcd some life--'irne 1cìsure ski11s r,¡hích are ofLen reinforc.á ny-ñorn.rootn teach-ers. visual oerception, av¡areness and discriminatioi areconstantly stresse<J.. Côurte.sy, grooming and speec)r are part of thedaily prosranme a-s sia.f f members work w.ith inclivitlual stuclents.

Cookinq

The.cook.ing progralrüne begins r.¡ith hoi,¡ to l>utter a slice of bread.Basic su-rvivãI ðo<>king iã taught in carefully sequenced lessons r^¡hichincorporate good meal l,lanniné, food purchasä and storage (fri.dger cüi)-board or freezer?) kitctren cléaning, ätc.

Housei<eeping

since the general goal of the school progranme at prince charles is todevelop independcnt living skills, i:h-e' hóuselceeping progranme wasdeveloped to meet these needs. The programme incrúaäs instruction insuch housekeeping taslcs as: svreepíng', móppingo ,.¡ashing tables,counters, mirrors, and floors, cleaninq ãin}<s, bath tùbes anci toiJ_ets,rnaking beds. dusting and polishing fulrÃituro. ' rru",r.*ing, ironing, andgeneral ca-re of clothing and vrashing procedures. gesiáes fearníng. theactual tasks, the s{:udents are taught'- discrimination regarding ruhán e,:ritem or area is clean a.nd how ofteñ cleaning needs to be done. Careof equipment and storage are.also taught. rhe progranme is suppre-mented with films and community experiences such aé shopping fð;suppl.ies.

IlorJ< Habits/T.torl< Sl<ills
This course developed out of staff experience r,¡Ít.h students in jobsettings " Stuclentp; learn specif ic srills such as table ruashingl lunch-room set up' floor moppíng (vret and dry) r"¡indor.¡ washing, garbage dis*posa1, etc. The r+ork activities proviäe a necessary meoium for teach.-ing general work skills such ês, job preparation, r+ärking uncler rninimarsupervision, co-operation rvith fellow-v¡orkers, pacingr promptness, etc,

Groomingi

Personal hygiene and self"care skills are the stress of this prograrune 
"The prim" gujective of the programme is to allow students to practiseproper self-care hal¡its in order to do these independently"
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Ilusic

The Frinc''- char- rc'q mus j-c prograrû,nie is organizccl j.n fcu.r routes: chc,rus,ukurclc Ì>rnrj, clai:rcc and the mod-ular ro,Jte " ïn proqrä.riÍnes vi j- , vl.l- j.,Ïx anrl x, sturlcrts rira¡/ sclcct a routc l'hich anpeals to thr:ir or,¡nintercsts " :'"i ."*uopi" , s rudcnLs Ìra..¡c i;;;oä''ãiiä-ii srory oi rocl;inlt:;ic" and studied the ål-ements of mt:.sic ttrrouçrr-tirat media, studentscen chocse ro rr¿¡ce rh,e history;i;;il-";;;";ïi:ir'äåp,==is on rhe use<:i- fol-i< instrumen'ts as another alte rnative. ïn procrar¡mes ï - \¡l t¡efocus is on speech pattðins througii Ino ,r". of pãr:cussive instruments.The sirìlrCe)rts ?.r" encouraged to feef iüvttrm ani to respond, beforeverbal, choral r,,roriç bcqiñs: -i"-;;å,îiä*.." 
I Vt basic u]<ulele skitlsare taught' Lead up skrl-ls for iiotráã-L"qr..r,"u," are introduced a.rso.The general music ptogtur*o is p*râoir,ànce.-ori-ented arrd should meetthe needs of todal'-rs ío.tä.'. nneiç;1'-is-direct.ro irio active, rathertl:an oassive types of 'learnitgo 

urr-tírã group performance r¿i-ll meet. thene¿o ior sroup-iaentir;"-.-rh;'ór.;;;;å r,rirr srrive ro relare musicatexperiences to tÌ-:c tctä1 ceveló3rmðnt or each stuaent. As a life ski.rt,music will eriricìÌ tire rinos ;;-th;"J.Iåutrts and ;iïi herp rher.¡ respondto the skills of music discipline.

Family Life Education

-4s the students at prince Charlcs bccor¡c nore involveC v¡ith tl:eírcornnun-ì-t;r they demand- more nreparation for ar.r n=o".au of aclull:hood.The Fa¡niry rife Educai:ion 
"la=ãs is o.,u respon,sc to bheir needs. ïfthey arc going io be capable 

"r *ãr.i'rf-r"=porrsibr-e decis.ior"rs as adurtsthcn the-v'need to prcpaie nov¡ to deal with ";;;;*ii-Lo sexual_ityo humanrr:lationships, and e.riernative a¿ut!-life.-styles. The primar1,r:lsoì-lrc. nateríais for tl^,e class corîe from tfre a""entiai-näü:-i s.r,'r:-ducation (E:\SF) S.:guen.bi?l. Cur.r:_icul_un-Cuide ¡yï AI{athie t.,Í. Tyser

lÍoney ,Skil-ls

This course bcgins v:ibh coin idcntification and,progresses throughcounting money-'.n.t'aking changen pairing iloney and v¿ork, purchasing anclhucgc:¡i¡g, banking, pór*i oi money iô'alt"ct life style, and defenseof your o\dn money ' some of tlr.e tå""r.i"à i,s done in íegurar crassestrrittr all studentá, v¿hile trre-*orÀ-àãïåïå"¿ aspects are done throughevening school pr:ogrammes and planned 
";;i"i;i;; " 

- c¿r-

Physi-ca1 Education programme
Like any schoor, thc p::imr: okrjccf-irres of our progranme are physicar-fitness and sports stilts cle,¿õloped inrãuqh a variety of cxperience.rlajor porÈionè-of .ure õiãn;;;:;"ãä.ä'in. deveropment or rine andgross motor effeciencv and basic locon'.otãi ;kili;:^""riruai** sports
lii :i:*3:i=::".:::1:î :1i11= ?r9 cleveroped as r¿err o= rhe confidence?-¿¿(À ì.irrLÌ¡usiasîi üeecieci to partici.o.:rte in any activity.
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.r1ct ivit1i Progranrnc

ilhe p::ograiíì]nc j-s de tiçi:cci to ar.:coii,irod¿:t:.e sc\rû.i:eJ_\¡ í.e.i-.¿tjrd.e(1 j iril , ,

botrr,'ecn Lhc ôigcs Õf l-.'r, ri:i ?.1; . C.i ;-c::,.:..cí.,r,t ,.,at-i"i:l: j r:.'l Ícr.,.r.t-, ,...:ìslci-l-l-s srlcli ¿ìs plJl:son¿li- gï'ooir-riíÌg o si.rri¡:iì-c; f coc pl"{ril¿ì jrâ.tj-L1n ¡.r-:,:.1 .d.cvelor¡¡ncnt of anr¡:rc;rri ate :;ccj-Jri ;:,r;.i¿iv-iorrio- ilrro".rii",,ri_.r.liz¡rii ¡:.beha-v"iuural pi':ì-:rc-ìrca,Ls. r:n conJri-ïr.¿ri;íon *iiri;"';;;;-i.,, r_.j-i:.r:rr,:r:,,pl:OEfl¿r.l:r'ljfle er:ìphAsizj.::g q:rOEi s rngi0lt aC'L_i-V_i-;j..C.._;. ;l Vor_j Cty ¡Í-. o.Cili:ì jtasks are uscû to ciei¡e.-Loì¡ f:i-nc liìo,rcl: slii.i_ls.

I,lo¡:lc Erlucati_cn

'-1-'o te¡¡ch the stuccu'Ls to 1-¡-i:tl -i-:r thc coi:[:runity j-t i s ï)c:r_:s¡;¡;;.¡s.i.. :thg ccmnLr-nj-ty as .i:iic cJ-âssrcciu" '_1..ii:Ls is ac:lrjevecj j-n tiie s:)1j_,-:.:School- sec L,.j-on 'ri-rl:cuç¡ir er rzar:lrl j:l; c;i: ri¡o::ji eclucatioï1 ïfrcr,tlleìîlrc) ij.,Þroçiîô:n-LlÌies a-]:e a ':;r-tccesr-iful'teair effo¡.:t: I:ecause ti-ia cl¡:.s:s::r_.,-;i,i l.j-s irrvcl-]-ved in evêll1¡ pirase ¡ j_. e. s i:ì.lcLc:l t- p't acein ent t Þuepa{:å.::_i_r.)j¡ .crf,ilrl-c'unicatj..r¡n r'¡ith pa:rent ¡ on.--i:he '- joi¡ evalucit,ion ¡ ¿ln¿j fol-l-or+.-i,,r, 
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punctuarity to report to a specÍf ic rr¡orjc stai:i on ready fo:: r,¡i:::kby a specific tirnà
to stay on ì:as]-'- fot longer oeriod.s of tíme v¡iLhout becoming ti::eo.or distract-ed
to learrt how to interact r¿ith fellor¿ worj<ers t¡hile worj.-ing i.¡ith._
?nt stopping îr"?orií. or ',foo1ing around',. 

- -
to strive for high levels of producL.ivíty as ç¡eLl as hi_qir lei,ej-sof qualíty
to maíniaj-n ilreir r.rorl< ð.rea, look after their materiaLs and cleanup at the end of their shiftstud.ents J-earn the irnr:ortance of perscnal hygiener¿ith consu:nab1e materials
appropriate use of the rvasrrroom ancl break time isstudents learn hov to respond to a realistic typepraise and criticísln

r,vhen worJring

taught
arnd degree of

students learn to pai-r work and money - money is the con.seguenceof work

These goals are achieved
environmental engineering
uiîes 

"

through the use of teaching utfafegies and
based on betravioural p::inõiples aúd proce.J*

Ccmnunity Based, I,lork Experience

Prerequisite fgt this prcgramme is the ability to use the facil-ities ofl-ietro Transit from homã tó school. students åre piã"ea in increasì^gl-12charlenging individ'ual. worl< stations in tn" community for increasinglengths of time. rt is our Lrope rhar rh;-;;";;^;;il"i¡ilj- become empioyr-cd' and others wi'LI, ât t'he veiy leasto have hacl a variety of enr-ichinqexperiences and !:'ecome much *orä soprriåtocated in travel, an¿ vocat.-ional skilrs" Th. programilì" i"-pã=ãïËie because of the flexibilir.' anclcooperative attitude oi the stafi, rvhich ;ill;; It.'r"ort< co*ordinarorand teachers of senior cl-asses t.o mal<e frequent visits to the worl< sitefor evalua'ting ¡runir-progress, upgrading stuclent v¡ork sr<il--'r-s, deverop-ing rapport rvit'ir èmpräyeis and thãir employees, generatir-:g approprj-atesocial ski1ls on rhe job tr""Èru--;;;";î"9. (T,fe guaranree a staffmember wil-l be on the job sÍte witrrin-iirirtv minutes")
consider:able planning and organj-zation is required for the operatj-on ofthis programnr'e. iolork ecucatío" pr"nÃing meet.ing.s are hej-d tv¡ice a rçeek"!'lajor topics -includ.ed are f""qlrã"Ë";i;r" fcr students on an i¡rdivid:ual basis, for:rhcoming piac";¿"¿;-'å-*íiì*.r* ot iroã-rrä.ts in advance.and feed-'back of the Ãtüaents' evaluatiàn at tire job site. Tire plann:inE process involves coo::di-nati;g-th;-ii"porotion of bus routes anctraver cards , . bus 

. 
t-raining, -issuí"g i"ï'àrmation f orms f or parents , a.ndpreparing evaluation fonnÉ_i?t .*,:í"väià as v¡elr as preparing suitableplacements for sti-rdenis" Thi= piän#ãliot, iu done for each tr¿o-r.veekÞ/ork experience session.

*:.,3t*::. ::, :iîî-.Ï??î studenr_s in hrork Exper:-ence a social evenr isr/u!¿v''¿rr;crrr-v ror ELlosie students who have been successful in theSrrevious 
"'¡oriç 

expcrience sessions. T'hi; rcinforcernent pl:ogram-rne inaybe an in-schoor iunction such as a di¡rnår or out of schooi- event suchas a morrie or sports.ictivity. rt ie hoped that the st.udenl.s i,.¡ilLrelate success at their t'¡ork placenrent v¡ith the sociar event anc.therefore i¡e more conunítÈed tb aoing ì0"íi at work " For student¡; rvho
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are involved in Lhe work educ¿rtion prograrfllre much of .Lhe tirne, theseel¡ents also become the ma.jor socj-al linl." bet',,¡een them and theirfellor'¡ students. Ail staf f are encouraged to participate and sharethe v¡ork reinf orcement, progranrme r..¡it.h tñe students.

Community Tntegrated Frogramme
As the stud-ent mattires through exposure to various r,¿ork stat-ions o heis often offered enplo'¿ment au miñimum rÁ/age or mol:c. /tt. this point
the school has Lhe oplrortunity to reinforce re]-er¡ant life skilj-s inan actual empl_oyment setting. The teacher cloes the folloi.ring:
1) teacires the actu-a1 job skills required and acLs as a model r¿orJ<e:-.Behaviour nodification skil-Is and time motion study techniqueso

where necessaryr and tasi( analysis are utilized here.
2) facilites entry for the student in the job setting, provides closeliaison r^,ri'th the ernproyer and other employees, ana gãts thestudent established in the employer's ioutine.
3) provides riaison amongst student, home, schoor, employer, other- social agencies

4) "troubre-shoots" on the job i.e"? saves the job for the stucent
r.rhenever special short term help wil1 do so.

5) assists the student in managing his/her money, est.ablishing a banlcaccount, getting parental support for financial independenóc.

6) t'eaches an evening class for the students in rnoney si<ills
7l scouts around for potent-i-aI job placements

B) makes sure the students are established in recreational prog,rarffnes
on the f-rremise that if tite general qualit¡¿ of the stucleni.'s .l-ifeis not good.o the job nracemãnt r.¡ill also break dow¡r.

(t{orker's compensation is paid by the employer ín these cases) .Again the support of the r^rhoIe staf f is þreieguisite for success.

The aim of this programrne is to teach the student the skills necessar)-,for survival- in the community" This j-s one of the most difficult,challenging and exciting prograrnmes in the school. It. evolved in
response to the grorvth in the students ancl through the school's aware-ness Lhat adequate fotlorv-up services v,?ere not available, but must beprovided to ensure rnaintenance of enployment. Stuclents -j-r, prog"anmealso attend a class one eveníng each weãi< for lessons in moäey skills "This is accomplished through the utilizatj-on of ::ommunity resð..,.rces 

"

The transition from i".Iork Experience to Com¡tunitlz Integrated. progran.uûe
has been facilitated by various federally and piovinciall./ funcléd
supnlementarl¡ i-rrograrnmes. These i:rog:'amrnes usilaJ-ly proviãe f or atraining allorvanceor partial paynenL. of the student'ã salary duringthe training period. These prograinines have included:
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Local fnitiatives proqramme/Canada Ïlrorks programme

These federally fun<led progran'mes have alloi^¡ed us to provide for r¿oreintensive voca.tiona.L anc-! sócial training for scnle of our students "Such progremmes make uãe of busines.s ::eiources in the conuruníty inr.'¡hich our students are given rnore in-depth training than in our otherr",¡ork education programrTìes 
"

canada l,lanpovrer rndustrial Training programmr,re (c.trrp)

C}{ÎTP is for ernployers anC. employer associ¿:tions i,¡h,: neecl r^¡orl<ers rrrithoccur:ational skills that a::e -i-n ãho::t supply or r.vho need to update theskills of their employees.

Traininq m.ust be anproved by tlre Canad,a Emploltnen't Centre and may r¡aryin duration frcm 3C hours to 52 weeks. Reimbürsernent of r^¡aqes 
"p to$163 per wcel< and other out'-of"-pocket training costs are negotiable.Payment's are made directly to the employer t.hrough t.he Canaáa employ-ment Centre"

Job Experj.ence Training prograrnme (JET)

JET is a prograrune for established enployers or employer associationswho: require new young staff in addition to their üsuãf staff compJ-e-mentí r.'¡ant to considcr these v¡orkers for permanent positions; rurrrl tohelp young people gain r^rork experience. I -

EmploYment must be for 26 v¡eeks and hiring must. bc through a CanadaBmplolment centre. Reimbursement, through a canad.a Employrnent cenire .is one hal-f of !ç¿gss uÞ to $1"5c per hour to a maximum of $I,560" perr¿orker (26 weeks) 
"

The JET prograrune has been termj-nated recently but it is expectedthat a similar prografiìme v¡ill be available in the very near fuÈure"

EmpJ-oyment Tax Credit progrramnne (ETCP)

The ETCP provides tax credits for employers who create new jobs forunemployed t'¡orkers. Any employer l¡hóse--business has been iú operationfor at least 12 months is etigLbte to participate. Jobs created fiìustbe fuIl-time, last at least 3 months and be i; adclition to the normalwork force" Hiring must be through a canada Ernproynent, centre.
Benefits to the emoloyer are in the form of tax credits rvhich may beappliec against f ecleral incomc _t6x payable at year--e-.-d or in regülartax instalments. Rate of benefiL i; Sr.Z5 per hour for up to 40 hou::sper vreek, for a maximum of 12 months ($3,6rlb) for each er.þlo1ree hired.
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l4anit'oi-¡a priva-te .sector youth El,rnl01ment progran,"e

The Frovince of i'ianitolca has p::ovided. assistancc Lo l,fanitoha,s farrnsand business e:-rterprises j_n creatj_ng ne.r.¡ joi_:s for youth i¿hich ¿rread'ditional to those that r¡oulci be "i..t"o"ltrãJt añ" ,rrorrj_ncj-alsubsidy" Enployers r¡tith r.'¡L'ìom \qe have estabr-j-shed a r.rorking reration=-shirr Lrave taken advantage of trris anct i= ê. resurt have empro]¡ed. ourstudent,s for the duratión of this prãg;o***"

sumIner t{ork study/skill and Training Activitics for youth (srÃy)
During the sumrner of 1976 t]rrough fundinq from the youth Secretariatof the Dei:artrnent of Educationr-'trn.ivÀ etudents fron prince Chartesschool-o assisted i:y three tutors vrere er;rployec in conununit:r' wo::lcsettingrs ' This r'Iork studv progrramme rdas continuec again i.n 1-977 " Achange in the progi:aif,me i; L97i ves rh;-p;;;i"ï"ãi."À o,: Rehabitirar.ionservices or rhe oer:arrmenr of Heal*, 

-ãr,a"-så;i;î';;;ãioprn.,rt 
or theProvince of l{anito¡a.

The skil'1 and Traiti^g Activities for youth prograr,ril.e r,ras inj-tiated
lllouStt Prince Charleã School durj-nq the tgll-l: academj-c year" Tì:i_sprograrunê r'{âs also funded b}t the Youth secretariat and- proviced fundsfor the ernployment of nine trainable mentally hand,'. apped students foreighteen consecutive weeJ<s as a means to obtaini..rrg permanent er-,:.p1oynent"This programme is an adaptation of . o"ågr.r¡¡re which the t4anitoba youtl:secretarÍat has ful to provide =rr*ãr'.åÃproy,irent for high schoolstudents. The student.s v¡ere paid. to r,¡ork four days and attend schoo-lfor one day oer v.reek " The thrusts of trris proqranrme are to teach:

1) vocational skills
? mgney management and bankj_ng3) the use of the community to meetbarbers, banks
4) the use of the community to meet

survival needs¿ ê"9. storeo

recreational needs
our students weire also included in the sTAy proqranuÌle du::ing the LgTg/7gacademic year.
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Background

The Programme AdvÍsory Committee \ras established in i979 to give

st.aff a formalized utay by whÍch they could influence the planning

Process at Prince Charles. The terms of reference for the committee

are:

to consider thd future of the school
to examine and revise programmes for junior and senior
high and for work experÍence
t.o make specific and purposeful reconrnendations lo be
presentated to, and accepted by, the staff for act.ion.

The following paper on t,he philosophy of prince charles school is

presented as a starting poÍnt for fuLure planning. rt was drafted by

the connnittee because iË r,¡as felt that the existing statemenË of goals

r.ras not specific enough.

General Goals For PrÍnce Charles

The needs of the students dictate the philosophy of the
school: which is that whatever the student needs to learn
to enhance his funcËioning as an independent adult and
contribuËíng citizen is approprÍate subject matter for the
school curriculum. since Ehe school's officÍal opening in
January r973, thís philosophy has kept Ëhe school prograinme
in a state of constant flux - the conLinuing growth of the
students through ever increasing contacË with Ehe main-
sLream of society deurands a parallel grorvth in school
programme. (from a description of the school programme)

rË was felt that a statement of the principles of the school must be

clearly stated and understood before any programme plarlning was

inítíated. Ttre purpose of this papel is to state clearly and

consciously the prínciples Èhat are the foundation of Ëhe progranmes

aÈ Prince Charles School.

a)
b)

ì

c)
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re-interpretation of normalization as "making available to the

mentally handicapped, patterns and conciitions of everyday life

which are close as possible to Ehe norms and patterns of the mainstream

of society" (Nir¡i 1965). A further refinement of the normalization

principle added rhe point thaË not only Ís it ímportant to have a

normalÍzing environrnent as a goal, but the mean¡ íor achíeving this

goal must also be normative. Thus, vre have the most recent definition

of noririalÍzation: - I'utLlizat.ion of means which are as culturally

normal as possible, ín ord.er to ástablish, anð/or maintain personal

behaviours, characteristics and interpretatÍons which are as

culturally normat,ive as possible" (wolfensberger 1969). IË is criËical

to note that norualizaÈion does not mean making retarded and handícapped

people "normal". Inlhat ít does mean ís that normal envíronment.s (that

fs, vrhat most people consider typical, usual or acceptable for them-

selves) vrill brÍng forth and encourage normal behavior.

The principle of normalization has many action implications for

how and where the students at Prince Charles are educated. Foremost

is the iinplÍcation that st.udents be "Íntegrated" as much as possible j-nto

the mainstream of the community. Thís means that as much as possible

the community (swimming poo1s, restaurants, work places, public

transit' etc.) is used as the I'classroom". The benefits cf this

prinieple to the st.udent are that:

1) studenÈs have easy and frequent access to highly valued
peer models

2) students have continuous exposure Ëo normative
expecÈaËions and demands
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students have the opportunity to develop a sense of
independence anci the capacity to rnake judgements
students have the opportunity to become contributing
members of the community rather that objects of
charity.

Thís concept of integration mÍght not be of such critical importance

in North America if v¡e did not have a long history of extensive and

systematic segregation of mentall-y retarded persons. Prince Charles

schooL is committed to reversing the historical patterns of

"ottgt"gåtion and segregation of mentally retarded persons. Thís

conmrittment ís reflected ín Ëhe goals - integraÈions to the maximum

,of an índividualÌs potential and the means - utilization of natural/

typical settings for learning to occur whenever possible.

II. Developmental Growth Orientation

Prince Charles is committed to the principle that each mentally

retarded student ís a developing human being. The school believes

that given the appropríate learning context (natural/typical settings),

training, roles, and high expectations students r,¡ill continue to

learn, develop and grow. The school achieves this by placing on

students growth-orienËed expecÈatíons which are demandÍng and

relentless, buË also realistíc, as v¡e11 as supported by kindness and

qrarmth. These demands are ímposed through the goals of the school,

Èhe at,tftude of the s taff., and the contenÈ of the progranmes, all of

r¡hich encourage and are consíst,ent r¿ith normative patterns of

growth and development. Prince Charles School sees its cosmitment to

a t'development growth orientation" as a response to the hístorical

patterns of "overprotecting't mentally retarded people from normatíve

3)

4)
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Phi-'l-osophy_Cf Pri¡rce Char l_es School-

Princc charl-es school has sone .r"ro .orucÍous anc definite
beliefs about irov¡ merrtally retarded children air<1 young ac1ults shoulcl

be educateci. This phI'-losophy of set of principres is the fourrcjaLion

upon which the school planning and p::ogramires are based.

IË is the oití_nioa of the schcol that val_ues, be.iief s, a'd
expectations about the potentíaL of mentall-y retardecÌ stuclenf:s are

f-he keys Í:haE either open the door to a r.¡ider more inte-r:grated worJ_d,

or lock the door and l-eave the stuclents in a r^7orl-d of segrege¡ion and

lsolation.

A principle could be defined as a rtf unctionaJ- truLht', "basis of
reasoningtt, a ttgeneral 1av¡tt or as a ttguíde io actri on,,, ali of r,rhich

meanings apply to the principles for prince Chartes Scirool out_ì_inecl

here. The key principres upon whi-ch the school Ís based are:

I) norrnalizatj.on
II) a de-¡elopmental grotnrth orientatj-on

III) individualizatÍon
Iv) interpretation of the students to the community in a

noanner that increases their potentÍal for acceptance.

I) Normalizatíon

Prince Charles School is comniited tcr the principles of
norwaLízation. Normalization as a principle for hunan service-s

orj-ginated. irr Scandinavia and rvas initially defined u"',,... letting
the mentally retarded obtain an existence as close to norrnar- as

possible" (Bank-l'Iikkelson, 1960) " Further concern for the quality of
lif e experienced by mentally ret:r.r decl chi-ldren and. acìults led to the
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risk and of having ttlo\^/" expectations. overprotection occurs when

a mentally retarded student is perceived to be less developed, more

infantíle, less adapt-r-ve, less trustv/orthy than he really is.

Unrealistically 1or+ expectations Ímp1y a denial of the developmental

potential of the indivídual. When there is overprotecÈion and Low

expectatÍons the school programming ís almost a}.rays of 1ow intensity,

child-like, and not aiured at preparing the studenË for adulË life.

III. Individualization

Prince Charles School ís committed to the principle of individual-

izat|on. Indivídualízation is a principle thaË required that educators

see the retarded studenÈ. as an individual with specific learning needs

and competencies. Indivídualization is manifested by Èhe absence of

regimentation' the teacherrs intimate knowledge and understanding of

students, the presence of Índivídualized education plans and progress,

and staffing patterns which permit this.

IV. Increased Competence

Prince Charles School is couuniEted to the principle of increasing

the competence of itrs sü.udents in the developnental/educational

domain and the dornestic/home domain. The school realizes that

competence will increase the ablility of mentally ret.arded students

to function more independently ín the community. The students themselves

are a powerful force in changing negative atËitudes when they

demonstate Èhat they are competent persons first and foremost. The

school attenpts to build and develop in the students competencies
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Lhat are valued and needed by the general community (competent

employees, good citizens).

V. PosÍtive Interpretation Of Students To Community

Prince Charles ís commÍtted Ëo the princlple of ínterpreting

the students at the school to the community as deve_loping adolescents

and young adults. This means that the school places a high value on

both age and culture appropriate behavior. rn order for students

to gain independence and for accgptance to develop in the community

it is critical that students are not perceived as beíng'oeternal

children'r or as "too different" to be part of the comruunity. This

requires that the attítudes of staff, expectations and content of

prograûuues stress learning behavior that is appropriaEe for a student

ln the community regardless of irnpaírment. rt also requires that

students learn the rules, routines and customs ihat the community

shares and values. A studenË must be seen as able tottgrow up" and

as ttablett to conforn to typical societal values and customs . prÍnce

Charles School encourages students to act, look and behave in ways that

are typical and valued ín the community.
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Current Service Settíng

Numerous services for mentally handicapped people are available
in Wi-nnípeg. The following is a brief descriptio¡r oí those to whích

this paper makes dírect reference.

2.

3.

Community Services for Èhe Mentatly Retarded (CSl-fR)_
This provincial service provides dÍstrict social_
workers who help \,/ith the problems of mentally
handicapped people and Eheir families. They make
referrals to other resources as necessary.

Rehabilitarion services'for the Mentalry and physically
Handicapped (voc Rehab) - This agency provides vocationalrehabilitation counserlors who help thàir clienrs toget suitable vocational training and who make
recommendations for vocational placements 1n such
seËËíngs as ARC Industries.

Canadian Association for the Mentally Retarded,
I,Iinnipeg Branch (cAÌß.) - This is a voluntary association,oríginally formed to provide local educational
services (1953). This agency has since cl.eveloped and
spun off to independent boards: a residential service,Ìtiinn Serv and an occupational actÍvity centre, ARCrndustries Limited. rts current role is as an advocatefor improved services.

ARC Industries - ARC is an occupational activity centrefor mentally handicapped people. Its prime goal is toteach people appropriate r¿ork ski11s. This is donethrough sinple contract r,¡ork of a packaging or assembling
nature.

skÍlls unlimÍted - This r,vorkshop has tv¡o components !oits progranme. The first is a short terrn asàessment andtrainÍng prograûme. The second is a sheltered businessfor those who are more productive than the workers at
ARC, but noË yet competitively employable

Society of Crippled Chitdren and Adulrs (SCCA) _ This
agency provides early childhood progranrning, a pre_
school prograrme and sponsors the Employrnent
Preparation CenËre.

4.

6.
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7. Employment Preparation Centre (EPC or EIIPREP) -
This Ís an assessment and trainÍng centre as well as
sheltered business for physically handicapped people.

B. Seven Oaks Centre for Youth - This is a new service which
is currently Ínvolved in providing progranmes for
at least two mentally handÍcapped and disEurbed
youths (amongst other responsibilities).

9 " Parks and Recreation - This is a city department
which has hjred specialists to.assisE with the
integration of nientally handicapped people Ínto
recreational progranmes .

10. Y.M.C.A - Several branches of the YMCA provide a varÍery
of programmes with varying degrees of íntegration.
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Table 28

Post School Placement I974

TWi Secondary Students

Winnipeg School Division No. 1

Placement (Spring I974) Male Female To tâ1 Percent

At home, no day prograume

Manitoba School (residential)

ARC Industries (occupational
acËiviËy centre)

Kinsmen Vocational Centrea

Skills Unlimited

Competitive Emp loyment

E}EIb

I
Other

13

7

25

5

2

4

2

L4

3

5

4

3

4

7

l9

L7

L4

44

16.3

13. 5

42"3 x

13.5 *

2.9 "*

4.8 't

3.8

2t9

100. 0

9

I

I

2

3

104

t<vc i" actually a ccmponenÈ of ARC rndustries, Èhough at that time

occupying a different siËe.

L
"These studenÈs transferred Èo another leve1 of programming within

the school division.

* Vocational settings

465B
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TabLe 29

Post School Placement 1980

Argyle Studenrs OnIy

Male Female Total Percent

At home, no day programme

Returned to the reserve

Selkirk Mental. Hospiral

Manitoba School

ARC Indus tries (i,Ipg. )

ARC Industries (rural)

Ski-lls Unlimited

Cornpe ti tíve emp loyment

Competitive unemployment

Eurployment ( mi.nimuü \,Jage

n'fH

Transferred out of province

Deceased

Withdrar¡n - no further info.

Special Cases:
1) JaÍl

2) Marríed

3) Returned to Porrugal

Cannot locate

1

7

t

I

0

r9

2

0

0

0

I

18

0

2

0

0

t

5

0

I

0

9

7

I

I

I

37

2

J

2

I

2

I

B

I

I

1

26

7.3

I.1

1.1

f.i

38. B

2.I

3.2

2.I

1.1

2.I

1.1

8.3

1.1

1.1

1.1

27 .3

2

I

I

I

3

I

0

tI

t7

Totals

* Vocational settings

5B 27 95 100 .0
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Table 30

PosÈ School Placement 1980

Indian And MetÍs Students

Male Fernale Total Percent

At home, no day programme

On the reserve

On the streets

Manitoba School

ARC Industries

Compet itive Employment

Withdrawn or transferred

Deceased

Special cases:
1) Jail

2) Seven Oaks Centre

3) Nursing Home

I

5

2

3

2

2

0

0

9

0

I

0

2

1

I

r4

2

4

2

4

I

t

I

1

0

I

I

I

0_

0

3.2

45.2

6.5

12.9

6.5

12.9

3"2

3.2

3.2

3.2

Totals 311516 100 .0
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Table 31

Studeut Exíts
Prince Charles School

September L970 - June 1980

Non-Graduates Graduates Totals
T7"

AË home, no day progranme

On the streets
Returned to the reserve

Selkírk Mental Hospiral
Manitoba School

ARC Indus tries (l^Ipg . )

ARC Industries (rural)
Skil1s Unlirni-ted

EMPRr.

Conpef ítive EmpioymenÈ

Comperl tive Unemployment

Employment, ( mínimum wage

Transferred:
1) -n'fH

2) Out of province

3) Other schools - Manitoba

4) Other division - tlpg.

5) Short Èerm placerent

Deceased

Special Cases:
1) I11 - nursing homes

2) Trnsf. - Seven Oaks

3) Married

4) Pregnant

5) Working - farnily business
6) Returned to Portugal
7) *Special Volunteer

8) *St, Amant Centre -*in
wheelchair

7

6

4

9

-

0

3

5

6

0

1

0

0

0

i

6

3

9

5

3

2

I

0

4

0

2

0

B

2

0

_

0

0

0

I
0

0

i5
20

I

3

I
T2

4

I

I

9

L2

T4

4

4

2

1

1

2

1

2

I
I

+

.L

t3

9

13

T4

2 '2.0

I 1.0

i 1.0

I I.0

T 4 7.7

o 2 3.6

0 1 1.8

; ; ;,
16 20 35.6

t 1 1.8

1 3 5.4

I I 1.8

4 12 2r.4
2 4 7.L

1 I 1.8

r I 1.8

I 1 1.8

I I r.B
0 1 1.8

1 I 1.8

I I I.8

13. 3

o')

13.3

14.3

1.0

9.2

12.2

14. 3

4.r
4.r

17 il.1
lt 7.L

14 9.2

1t
69
712
I i4
44,
34

9.8

t3. i
0.6

2.0

0.6

7.8

2.6

0.6

0.6

5.8

7.8

9.2

2.6

2.6

1.3

0.6

0.6

I.3
0.6

1.3

0.6

0.6

2

I

I

0

Vocational settings
/. '> 56 9B 100.0 23 33 56 r00.0 154 100.0Total
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. Table 32

Education of Parents

EducatÍon of l{other Frequency Curn Freq Cum Z

&

None
1-B years
9-11 years
12 years
Some college
College graduate
Beyond college
Dontt know

2

23
42
4s
50
57
58
62

61
2

2T
19

3
5
7

I
4

3.226
33 .87r
30.64s

4. 839
I .065

I1.290
1 .613
6.4s2

*
3.226

37 .091
6t-.742
72.581
80.64s
91.935
93.548

r00.000

EducaÈion of Father

*
None
1-8 years
9- I I years
12 years
Some college
College graduate
Beyond college
Don t E knor"¡

*
1

2T
46
5t
53
55
57
63

60
I

,20
25

5
2

2
2
6

¿

1 .5B7
3L .7 46
39.683
7.937
3.r75
3. 175
3.175
9.524

&

I .587
33.333
73.016
80.952
84.t27
87 .302
90.476

t00 .000
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Tab l_e 33

Medical Information

Hearing Frequency Cum Freq 7" Cum 7"

Normal
Fair

1

TL7
5

TT7
L22

**
95.902 95.902
4.098 i00.000

Vision

Normal(with or without glasses)
Fair
Poor

90
2B

.5

90
118
123

73.t7L 73.L71
22.764 9s.93s
4.065 r00.000

Speech

Normal
Fair
Poor

54
45
24

54
99

I23

43.902 43.902
36 .5Bs B0 .4BB
19.5L2 100.000

MedÍcaEion

Yes
No

2
40
8i

4

40
L2T

¡¿
33.058 33.058
66 .942 100.000

Sei.zures

*
Yes
No

3
22
9B

&

22
r20

**
i8.333 18.333
8L.667 100.000

Other Medical or Physical Prob.

f.

None
Secondary problems

I
BB

27

¿

88
115

**
76.szz 76.522
23.478 100.000

Downes Syndrome

*
Yes
No

¿

24
109

t4
24
85

Ë*
22.OtB 22.0I8
77 .982 100.000
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Table 34.

Mode of Transportation to Jobsice

Mode of Transportationl

JobsÍte Total

Frequency
PercenL
Row Percentage
Column Percentage

I

*
J

ô

0
&

0
ù
¿

*

27
I.92 6 .73
2.60 B .97

100.0 r00.0

00
0.00 0.00
0. 00 0.00
0.00 0.00

00
0.00 0.00
0.00 0. 0o
0.00 0.00

00
0.00 0.00
0 .00 0.00
0.00 0.00

1

13

*.

2
¿

I

0
*
*
¿

&

*
¿

0
*
&

J.

I
*
.L

¿

0
J.

*
&

0
+

*

no job

Arc Industries

Skills Unlimited

compet.itve j ob
( minimrur rvage

competitve job

7 minimum wage

r66
0.96 63.46
I.2B 84.62

20.00 76.74

03
0.00 2.88
00.0 100.0
0.00 3.49

,, .'
LL

I.92 L.92
33.33 33 . 33
40.00 2.33

215
r.92 t4.42

tI.76 88.24
40.00 17.44

278
r.92 75.C0
2.56

50.00

03
0.00 2. BB

0.00
0.00

26
I.92 5 .77

33.33
50 .00

0 17
0.00 16.3s
0.00
0 ,00

0
*
*
¿

0 0
.L

0
0 .00

Total ¿

*
58627

4.BL 82.69 1.92 6.72
4 to4

3 . 85 i00.0

al = se1f, walking; 2

5 = vans (contract); 6

= self, Metro Transit; 3 = self, other means;

= driven to v¡ork
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Tabte 35

Average ilage for Selected Occupations

Cleaner - industrial plant (L977)

Janitor

Labourer

Packager (bakery products)

Labourer (furniture industry)

Labourer (boxes & bags)

Truck driver helper

Kítchen helper

Packager (wholesale trade)

Chamber maid

Cookr s helper

Nursers aide

4 .84 /hr. - average

5.01/hr.

5.27 lhr.

5.48/hr. (f emales)
6.9L/1-r. (males)

4.L7lhr.

5 .14 lhr .

5.38/hr .

3.50/hr .

185 . 00 /ç'eek

125.00 - 150.00/week

167.00/week

l6 8.00/week

Wage rates,

Labour Data

Hu11, Quebec

salaries and hours of labour;

Branch, Labour Canada, 0ttawa

- Cau. No. L2-5/Ig77-2

October, 1977 Surveys Divison,

- Supply and Services Canada,



L62
TABLE // 36

SU3JiCT I F'ç-Eii1 ir-i'c
CU¡l l-rire. FERCilrrT Cr-¡r,i fr¿aCEr.lT

PAÌ'A14r

.3,t?l
I "5JrJI " L3 J
f.()77
l.:;3.B
I . *_ Jct
3"t)77
l.::iJ
L o iJ)

. ¿l e r-: I 5
3 "t)171.5J3
I "',,.39-ì.t.)2
3.()77
6. Lr-t4

1C.7É.(-r
u. t 5ia
4"r:i5
J "t¿771.)JÐ
3 ¿l-t77
!'":;3o
I o53cJ

. lol'-¡li
I .'¡-?i;
l.f.:,i
l.l¡38
l.-;i3
I "!3lJI "53dI "5381.'-38
I o'J33
I o53{J
l.Ír3.5
3"û??

¡f: PCqK t¡.¡G
PFÊCË:N T CUM

l"ÂYÅMr
S.dLÀ?Y CR

Ê íì, r, tr: NC Y

.¡

t
¿
t
¡
T

I
I
L

:: ÀL A,ìY C'¡ì
FREùt./¿\CY

o
J

31,
f ¡.

33
3Ç
1:,)
+l
+6
*7
4 i.,
*J

at)
:2
a4

._; ,j

. 1'-t
b(l
57'i+
9ù

¡oi

¡l-i)

21u

ì))
3 <-¡ rJ

37o
:il.,

5 J,J
J.'à4

o
¿i

Ty .

ti()
rtl

'ië.. )
..J

54
i.3
:)D
i7
l¡ ¿-)

lt)
5 (-\

6i
O¿
ó3
¡ìa

SUTJJE C f
CUI¡ Fñr-O

3 " O? 7
. +"ol.5

l'¡o l-¿!,
't"¿3t

!tJ. !t) J

I ¿ " 3ü 3
l!:"3.j5
16.'J¿3
Líi".í.,2
Z.i"Ci-i
2Í,¡ I54
¿7"6iJ
Z?.¿Jl
J6.()2s
4.JeOUO
+u" 154
.f É,, i)¡ -ì
6-J " O7 -7

67 cíq?
7Lìð7{;',

, 7¿ . _-ì.c i
75" 385
lF)c t.'J
7 f\. 4( ¿
s{J " c(.,c
tllo5-J¡J
g.tcc77
¡3+ " 615
ôu . t rj.l
ò-7"69¿
¿1,f. 23 I
90 0 ?6 g
t2.3Oti
93e e46
95":ic5
9ri. 92 J

!Où"0ùO

iq
I

o.rl
.+J
cd

.Ú
o
d

þ
o
o

o
-)

3
4
(¡
7

IUrtr)
l5
L7
i8
ly

JO
J7
¡rl

:+ -î

l3
¡
I
2
I'
I
?
I

^I"
:r
)
I
I -' -- -

!:

2
4.

3.125
.3. t25
3.125
.3.1¿5:.r¿s
3.t¿:
9.J75
ó.2:lO
3.125

l2¡':OC)
3. ¡.25
3"t25
9"375
i.-:?i
_?.12j
3"¿25
ì I )c
2 ..Ê
- o I -- i
_2.125
3.i25
-".1?53"tj5

¿4
¿6

4¿
4 ri,

+ó
4iJ
ìiu
5t
5¿
f;s
¡:^
57
5:J
'¿ i)

ót
6*

¿6{]

.J
.6

.,
t¡
l¿

. tó
t7
l3
)t

. ¿t¡
z7

. ¿.).
¿\)
30
3t

I
I
I
t
I
I

¿
I

.l¡

t
I
J
.l
I
¡
I
i
I
¡
I
I

PEnçq¡¡
J.125
()"250
9.37=

t¿"50c
I ._i. 62 1
¡3"71o
2ò" l¿5 ú34.37 5 |
37"5rJO
Srt. CrJC 553. l¿5 '-l
56.250 ä
6J" {25 lJ
7=¿oÇJr¿ 37rt" l¿= Ê
8.t .¿5O 3
rJù. *?7 5 Ii.l7"i.lij
orì _ ¡ 2 E

.J3"75O
r)(r. 87 5

I (Jc. i)0r)



TABLE //36 contrd

. SÀLA.IY CR
FrìEvU,jñLY

I
)

4
)

,¿

7

1')
tl

SÂLÂRY OR SUÐJECT
FREGUENCY CU¡4 FiTEA

9"0y1

TF'TJORKING
P5ÊCENT C('i.l PSRCE¡{T

163

PåYA, I,{ T

ô

---.- - -' jo
5b

' 58
_ t¡o

ç,¿
5r)

4'J 4
. c c-¡Ù

t..-r. .. '!ç L

SLi3J1':CT II:
CUi'r r'+e 1¡

\YüiìKlNrr
P|:äc:r.tT cut4

9 "t') I ..
liJ.,è2

: o (i y
e.u9
Y. i,9

F-5trCLNf
I

j O ir:¿ I ^27 " 27 3 .i
U

--,4_.. r1ô4 (u
a5'4:;-r rd

l-., ñ
.-j.+e:.rJ Ë'f>J, c3c E-7¿"'t¿7 

390. (Jr)ç o
I ùu. rju,) {

6
3. B¿¡6
'7"697-

15" 3d5
26" 923
3+.615
30.452
4t" t €tr
50 " oco
65"3ê5
?5.r)33
80 ô ?6ù
92e3G3
96e l :4

loo"ooo

4"3ê8
8o6ri6

t 3oO¡r3
17" 3çt
21"739
30".e 35
360'733
5[¡.5ä2
69'5Ò5
S6" Ç5?
9!"f,04
95" 652

loo " oco

2

i
I

1

t
t

?
I -,. -,.

9"u9[
r,!. ¡,12

PÁYÃ,MT

a

z4.38,-.'- -" 44
46'50
5¡

'r:. .-.!.e.,,.. Ê -t
J'

54
5ó
58

"59
.60
6t
ao

-..[
l
I
!
¿.- -.-. j,--. . .. 2
2
2
2

I
t
I)
3
2
I
2
t
4'3
I
3
i

1

,l
2
4'l
I

6'

3o 846
3o 346
7.69 2

tt"53B
7a692
3's 345
lo õVZ
3" 846

15"385
å l. -1 33

3 o it4 ó
I t.538

3o t46
3.346

o
2
3
7
o
t
4
5
ô

#

À
o
t{

CJ

r-{
d
É

'rJ
Ò0
s{
O

ô¡

o
t{

-td
Ë

.i-l
ô0
$lo

--,...P AY AMT
SÂLÂRY OR SUEJECT

FREAUENCY CUM FREA
trF VORKTNG

P€RC€t\iï CUI"B PEPC€NT

a

26
38
39
40
42
44
4ù
50
5+
56
5rB
59
6l

2o
¡ål.-*.?
t-3
l4
l527
t'¿r':
5 t3 i'
3 ró ÍJ

4 2C
¡ 2lr22I 23

c
4" 3+8-4e 343
ðè 3ÊtJ
4" 348
4.3¡¡8
ðef¡96
4o-{SS

2L"739
l3rO43
r7.-3çl
{o 3.¡Ð
Q€348
4¡ 348



TABLII /136 cont'd I o1,

F.åT',ÅM r
€,o

,"4
.5

J{3
40
4¿
4V
¿+B

5C
5+
J9

5V
Èô
JS

59
bo
74
90

lo3
200
220
a>)
3óo
5L¿, 530

SALÂfiY CR SUSJECTfrRgOtJÍ:-NCY Ct,t.t f-F¿C

@

-t
2
3
5
6
7
ç

l0
È6
å,/
¿o
22
24. 25
Z. t)
?7
2tl
¿9
30
3l
2.2

34

Et: t-aì c?çNl .
CCD-!:r.ryI L ¡. |- ' .l\ : CU¡.i IJIIRCãI{T

cO

ã
Lr
lr
O
r-1
rd
I
'rl
'r'l
!
Õ

.(f

i

å

,2
¿,l,: - 2
I
?J

.?,
3
:
2
2'.'. ¡,

,
À

¡

¿

.È

E

t
1

a
2 ogrt !
2*\)ii)
Z.o9L.L
t¿ ø 8,i\?_
?^tl¿r¡

2n9{rå
5@ Btì2
2ø94!
û " 82.¿+
Uot2lr.
64ä24
2* ç<, I' 5o Blì2
54e{rz
2 s ç41,' 2" Ç41
2"ç41.
2eÇ4I'' 2ô9.+l
2 " <)/t.l

. 2"Ç41
¿"941' 2o941
2"Ç4[

2-,Q.1T

= 
<, 1." ::1 ¿

Õ ¡+4c¡cu/. i/

I ¿¡" -iO5
t7"64-l
?(\ -.1 î..
26 . 1',7 I
29ø¿+'eZ
3ri"23:i

. 4?.O59
55"õii2
58"87îl
(l4a7û6
n/\t \¡ a -) rr.i
73,5¿ç
v6"4?1
79o¡+È?
92".3:l
tt:) a ri Y.;
iJB,l35
çló I ?t,
94.þllft
'J7 . Q iç

I 00. ûoo

PAYÂI'1 T
SÀI_i.RY DR

FRÊGUE¡]CY

ç
34
46
49' 52
56
64
6?
7ç

240
250
¿60
2riO
320
370
4C4
ê 32
450
5+4
70a
99t

tF }JcRK Ilicl
PEPCE¡¡T CUI.I FÉ, I?CENT

SUBJ ÊC i
CUT,f FRÊA

\f

è
i
o
H
(J

rl
d
H

'.1
Ò0
'-ì
!r
O

2
J

5
,. ..6

-t
a

,?
to
¿¿
le
d3
TT'
Á5 t

å6
l7
l8
I'J r
?l J 

"2¿q
z4'
?5

-4
¿
¡.

2.¿
I
t
t

t.¡ ¡
e.

I
I

.¡
T
Å

I
1

2't
.)

¡

0, oco
4e COO
TJ"OOO
4"OO0
4 o OOi)
4"OO0
4" 000
4 s O0O
4çOùO
4"OOO
4"O0CJ

.40000
4 ø O(JL)
4eO(iO
40000
40000
4e CUO
8o OO0
4.. oco
8.OOC
48 000

si o{)o
t 2" cO(i
2C.CrlC
24'e 0O13
2 6- UCO
32oCrJO
3ó"OOO
¿+ O. OOO
+*.'J.jO
48"Ot)O
52 0 0CO
56. OOo
óo" o00
64. QCO
6t,ooo
T- n^^¡ /- ó u vu
7íi. Or)D
84. OC,'O
BB" OCC
ç 6. OOO

10û"ooo



L65

Tabte 37

I,Iith hrhrou Subjects Spend Most Of Recreation Time By Original Gr:oup

Tine trIith

Group

Total

* Frequency
PercenË
Column Percentage

f amily

other residents

others

self

11
**

.**

58
4.?.7. 6.84

19 .23 33.33

20 15
17.90 12.82
76.92 62.50

00
0.00 0.00
0.00 0.00

11
0. Bs 0 .8s
3.8s 4.77

I
*
¿

18
15 .38
43.90

11
9.40

26.83

I
0. 85
2.44

11
9 .40

26.83

3
*

13
11.i1
50.00

t0
8.55

38.46

3

2.s6
11.s4

0
0.00
0.00

44
37 .6t

56
47 .86

4
3 .42

13
11.11

ToÈa1 26
22.22

24
20.52

4T
35 .04

26
22.22

TT7
100.0

ChÍ-square 34.997 DF=9 Prob = 0.0001
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Table 3B

With l^Ihorn Subjects Spend Most Of Recreation Time By Accomodation Group

Group

Time lrrith Total

Frequency
Percent
Column Percentage

4
¿

.*

-43
36.7s
58.11

16
13.68
21.62

2
L.7I
2.70

13
11.11
L7 .57

2
&

*

1

0.85
3.33

29
24,79
96.67

0
0.c0
0 .00

0
0 .00
0 .00

0
J

0
0.00
0.00

11

9 .40
84.62

2
L.7I

15.38

0
0.00
0.00

t

44
37 .61

56
47 .86

4
3.42

13
1r.11

family

other residents

others

self

Total 74,
63.25

30
25.64

13
11.11

IL7
i00.0

Chi-square 65 .909 DF=6 Prob = 0.0001



L67

rable á9

Friends lfho Visit Subjects By 0riginal Group

. Group

Friendsln I Z 3 4 Toral

none Frequency
Percent

evening or
afternoon

overnight

12 12 22 13 59
9.76 9.76 17.89 10.57 47.97

11 L2 L7 13 53
8.94 9.76 13.82 10.s7 43.09

40.74 48.00 40.48 44.83

t+ I 3 3 11
3.25 0.81 2.44 2.44 8.94

14.81 4.00 7.L4 10.34

Column Percentage 44.44 48.00 52.39 44.93

Toral 27 25 42 29 ,I23
2I .95 20 . 33 34. L5 23 .sB 100. 0

Chí-square 2 .501 DF=6 Prob = 0.8683
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Tab le

Friends I,Jho Visit Suirjects Accomodation Groups

40

By

Group

Friends In Total

None

evening or
afternoon

overnight

Frequency
Percent
Percentage Column

4L
33. 33
52.56

29
23.58
37. r8

I
6.50

10.26

18
14.63
56.25

T2
9.76

37 .50

2
1.63
6.25

0
. 0.00
0.00

I2
9.76

92.3r

I
0. 81

7 .69

59
47 .97

53
43.09

11
8.9 4

Total 78
63.4L

32
26.02

13
10"57

t23
100. 0

Chi-square L5.642 DF=4 Prob = 0.0035
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Where Subj ect

Table 41

Has Gone 0n Vacation Accomodation NumberBy

Place

Group

2 Total

No where

Manitoba

OËher areas
ín Canada

U. S.A.

Europe

Frequency
Percent
Column Percentage

20
t6.26
25.64

'24
19 .51
30.77

L7
!-3. 82
2r.79

13
10.5 7
16.67

4
3.25
5.13

7

5.69
21.88

I2
9.76

37.s0

I
0. B1

3.13

10
B. 13

3r.25

2
1.63
6.25

I
0.81
7 .69

'3
2.44

23.08

7

s .69
s3. B5

I
0. 81

7 .69

I
0.81
7 .69

28
22.76

39
31.71

25
20.33

24
19 .51

7

5.69

Total 7B
63.4r

32
26.02

13
10.57

123
100 .0

Chi-square L7 .852 DF=8 Prob = 0.0224
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Table 42

.'
Where Subject Has Gone On Vacation By Orígínal Group

Place

Group

3 ToÈa1

no where Frequency
Percent
Column percenËage

ManÍÈoba

oËher areas
in Canada

U.S.A.

Europe

B4
6.50 3.25

29.63 16.00

13B
10.57 6. s0
48. t5 32.00

23
1.63 2.447.41 12.00

47
3.25 5.69

14. Bt 28.00

03
0.00 2.44
0.00 12.00

13 3
10.s7 2.4430.9s r0.34

126
9 .76 4.8828.57 20.69

9 tl
7 .32 B.g421.43 37 .93

76
5.69 4 . BB16.67 zO.69

13
0.Bl 2.442.38 10.34

28
22.7 6

39
31.71

25
20.33

24
19 .51

7

5 .69

Total 27
21.95

25
20.33

42
34. rs

29
23.s8

L23
100.0

Chi-square 21.944 DF = 12 Prob = 0.0382
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. Table 43

I,llth t^ltrom Subject Has Taken Holiday By Accomodauion Group

Vacat,ioned wfth

Group

2 Total

Frequency
Percent
Column Percentage

T7
*
*

'0
0 .00
0 .00

4B
49.48
78.69

3
3.09
4.92

B

B. 25
13.1I

I
r.03
L.64

I
r .03
r.64

7
*
*

I
1.03
4.00

L4
t4.43
56 .00

2
2.06
8.00

4
4.12

r6.00

4

4.12
16.00

0
0.00
0.00

2

¡

0
0.00
0.00

5
5.15

45.4s

4
4.12

36.36

0
0.00
0.00

0
0.00
0 .00

2
2.06

18.18

*
*

I
1.03

67
69.07

9
9.28

t2
12.37

5
5.15

J
3.09

No one

Fanl1y

Friends

Canp

Other resfdents

Other

Total 61
62.89

25
25.77

1t
I L.34

97
100 .0

Chi-square 33. 87i DF=10 prob = 0.0002
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Table 44

With Whon Subject Has Taken Holiday By Origínal Group

Group

VacatlonedWi.th L 2 3 4 Total

*Frequency84ll3*
Percent*****
Column PercenÈage .* * * *

001001
0.00 1.03 0.00 0.00 1.03
0.00 4.76 0.00 0.00

farnily 11 L4 22 20 67
11.34 14.43 22.68 20 .62 69 .A7

. 57 .89 66.67 70.97 76.92

friendsL2249
I .03 2.06 2.06 4 .L2 9 .28

. 5.26 9 .52 . 6.45 15.38

camp

other
residents

other

4242L2
4 .L2 2.06 4 .r2 2.06 12.37

21.05 9.52- L2.90 7.69

32005
3.09 2.06 0.00 0.00 5.15

15.79 9 .52 0.00 0.00

o o 3n' o 3
0.00 0.00 3.09 0.00 3.09
0.00 0.00 9.68 0.00

Toral 19 2L 31 26 97
19.59 2L .65 31 .96 26 .80 100.0

.å

Chi-square 2r.906 DF = 15 Prob = 0.1i03
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Table 45

Co-sígnatory Of Subject's Banlc Account By 0riginal Group

Co-sígnatory

Group_

2 Total

no one

ì

mother

faEher

síster/bro Eher

friend

socfal- worlcer

house manager

Frequency
Pe:¡cent
Cclumn Percentage

715
**
**
514

5.88 16.47
27 .78 51 . Bs

4t0
4.71 r1.76

22.22 37 .04

10
1.18 0.00
5 .56 0.00

01
0.00 i.18
0.00 3.70

10
I . 18 0.00
5.56 0.00

10
1. 18 0.00
5.s6 0.00

62
7 .06 2.3s

33.33 7.4L

10
*
¿

7
8.24

41.18
.3
3.5 3

17 .65

0
0.00
0 .00

i.
1.18
5 .88

1

1.18
5.88

0
0.00
0.00

5
5.88

29 .41

6
*
&

9
10 .59
39.13

6
7.06

26.09

I
t. t8
4.35

3
3.s3

13.04

I
1. 18
4.35

I
1. 18
4"35

2
2.35
8.70

*

35
41. 18

a.,
LJ

27 .06

2

2.35

5
5. BB

3
J.)J

2

2 "35

i5
17 .6s

Total L7
20.00

18
21.18

27
3L -76

23
27 .06

85
100.0

Chl-square

.È

18.933 DF = L8 kob = 0.3960
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Co-s r gne tcri- i)f

Tablc 46

Sub.j ect's Bãnk Acr:ounl- By Accomoclation Cì;cui,r

Group

Total

;'ìc one

;.1.-r-l ^--.

adl llf !

f rien<ì

social. rlorker

house mânager

26
*

'24
)A 1/,

46.t5

20
23.53
JÕ " 4i.)

1

i.18
L.92

4

4,71
7"69

0
0. 90
0.00

0
0 .'Jc
0.00

3
3.s3
s "77

I
*
+

I
9 .4L

33.33

2

2.35
B. 33

i
I " 18
4 "17

1
I

i.lB
4.17

0
0 .00
0 .00

t
1.18
4.17

li
L2.94
45 .83

4
J.

J

3.53
'ì ') ')')

0
0 .00
0"00

û
0 .00
0.0t

û
0 .00
0 .00

3.53
33.33

I
1.18
lt.li

I
1. tB

1i.11

/,-

*

l5
l. 1 10
-1, r()

2
? 'ìq

5
c, cc

a.J

3.53

2

2.35

l5
17.65

.));-)

To tal 52
6r.18

¿L+

28.24
o<o)

i00.0
I

10 .59

Chi-square 53.794 DF = 12 Prob = 0.0001
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TabIe 47

Spearman Correlations By OrígÍnal Group

I
N=27

Group

23
N=42 N=25

4

N=29

Comuníty Awareness . Accomodation

RecreatÍon & Leisure' Accomodation

RecreaÈion & LeÍsure ' Con. Awareness

Autonomy' Accomodation

AuÈonomy . Comrnunity Awareness

Autonomy . Recreation C læ,isure

Money Skills ' Accomodation

Money Skills " Conrmunity Awareness

Money Skills . RecreaÈion & Leisure

Money Skíils " Autonomy

I.L.S. b Accomodatfon

I.L.S. ' Corrmunity Awareness

I.L.S. " Recreation & Leisure

I.L.S. t Autonomy

I.L.S " Money Ski11s

.3876 , "0122 .lr!'i5.0504 .9397 .4609

.1067. .2601 .3399
" 6038 .1005 .0712

.2009 .4712 .5685

.3250 .0019 .0013

.1383 .2812 .1886
"5003 "0749 .3272

.4534 .6781 .7182

.0200 .0001 .0001

"3589 .5932 .4514
.0718 .0001 .0140

.2775 .2264 .2656
"1669 .L546 .1638

.5757 .7581 .7455

.0021 .0001 .0001

.0212 .5618 .5407
"9180 .0001 .0025

.6100 .9420 .9400

.0009 .0001 .0001

"5327 .2993 .2748
loosr .0607 .1490

.2771 .5857 .5805

"L706. .000r .0010

" 1336 .3700 .1989
.5152 .0188 .3009

.4275 " .5926 .6292

.0294 .0001 .0003

"5688 .6285 .7146
.0024 .0001 .0001

. T6L7

.4204

.2L96

.27LL

.3444
"0785

"3676
"0592
.5092
"0067

"ç3e2
"0003
.2553
" 1987

" 5580
.0025

.4326
"o242
.8295
"0001

"0832
"6799

.4940
"0088
.2L65
.278L

"6374
.0004

"5497
.0030

Note: 1.L.S. = Independent Living Skj.lts
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Table 48

Mean Scores By 0riginal Group

Group

Area Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Job 8"93 4.O9 7.23 4.39 5.68 j.49 B.0O 5.04
SatÍsfaction

Conrmuníty 37.44 17.04 ZA.SO ß.52 29.44 16.55 39.86 r7.88
Awareness

RecreaÈÍon 23.4L 7.68 24.o9 6.36 20.93 5.96 25.L7 6.48
& Ieisure

Autonomv 29.67 12.40 28.92 7 .43 27.98 L4.77 37.59 13.83

Monev skÍlls 23.85 9.06 ,2r "62 6 .65 2L .24 13.40 29 .79 rr .74

rndependent 99 .96 25 .22 88. 31 22 .79 79 .30 32.48 i0 I . 38 zL .89
Living Skills

Salary 53.73 48.88 - 105 .64 275 .OO

Max. Salary 80.00 61"00 - 530.00 - 991.00

Min. Salary 24.00 26.00 0.00 0.00
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Table 49

Mean Scores By Accomod.atíon Group

Group

2

Area Mean St.Dev¿ Mean St.Dev. Mean St.Dev.

Job satisfactíon 6.87 5.48 g.o0 3.gt 7.a4 4.4L

Comnuniry Awareness 31.65 t7.90 30.31 L3.26 5Z.OO 11.20

RecreaÈi.on & I-eisure 2L.74 6.35 23.50 5.62 30.62 6.59

Autonomy 28;9L L2.68 zg .06 t 1 .5 7 tr6 .s4 g .72

Monev skllls 28.28 11.54 zz"5g g.z3 36.92 8.59

rndependenÈ Living skills 8s.77 28.83 gz.Lg 23.97 rlg.46 11.35

Salary 127.40 60.56 Z46"gt -
Maxlmum Salary 700.0C 290.00 991.00

'Minlnr-un Salary 0.OO 0 "00 50.00



[N4-îGPÁPH I C iN F(]R¡IATI OI'I :

rme of Parent: Guardian: None:
178

. Name of Subject:

. I.D.# (t -4)

, Address:
( street )

, Conmunity Services District:

, Sex of Subject-J. ma'le _ 2.female Age cf subject {7-9}

-TcaiTyf-

, Subject living with:
iI Both parenùs

' 2. l4other

3.1 Father

6._ Foster home

7 " ßoard and room

(r o-il )

8. _ Fríend (normal )

4._ Sib'lings or relative.: 9._ Alone

5.- Group residence 10. _ Apartment (supervísed)

It. Other

Birth Order: (tZ¡
l._ Youngest child 

. 3._ 0ldest chitd

2,_A middle child 4; _Onty chitd

Education : i'lother (I S¡

l.- None 5.- some coìlege, not completed

2._ 1 - 8 years 6"_ College graduate

3.- 9 - t'l years 7.- Beyond college & universÍty

4._ 12 years g" Do not know

0._ Not ascertained

. Education: Father (14)
l.- Flone 5. _ Some coltege. not completed

2. I - I years 6._ College graduate

,. - 9 - ll years 7.- Béyond college & university

4._ 12 years g._ Do not know

0._ Not ascertained



.ì! r. Father's Occupation :

w
" l.lother' s Occu pati on :

L79

(l s)

t. Unskilled 5. tl erical sal es and I or,ver I evel
2.- Ambiguous skilt technica'l

3._ Independent craftsman 6.--- Professional and managerial

4 ._ Ski t I ed 7 . Uner.,rp'l oyed

0.__ 0ther (specify)' __

il5)

3._ Independent craftsrnan 5.- Professional and manageríal

4._ SkiTled 7 .._ Housewife

0_ 0ther (specify)

. Can-you tell me what peopìe are living with you in this house? (17-24)
I ._ Father

2._ llother
3. Brother(s) (hour many)

4._ Sister(s) (how many)

5,_ Husband _ llo. of years married
6._ l,life -.- No. of years married
7 ._ Own chi'ldren (hour many)

, Attogether, Íncludíng yourself, hor,r many people live in this house with you ? 
(25'25)

1,_ Unskilled
2 ._ Ambi guous ski'l I

5 . Cl eri ca'l sal es and I ower I eveì
techni cai

, Respondent not living with parents; (27)
"!,Íhat about your parents"

ã) F.r"e j:aur parents I iving?
1 ._ Yes, both

2. Father only living
3._ l{other only I ivlng
4'- $!o, none living
5._ Don't kno¡l

b) If, yes, where are they tiving now? (28)
t ._ lli nni peg

? ._ Rura'l tiani toba
' 3. El sewhere

4. Don't know



130

(æ "so )

5 c) oo you see then? d) If yes, vou go to see them, or do
they come to see you?

i:- llr.rrr., r. Respondenr soes ro see parenrs

Z._ Frequently 2.- Parents go to see responrJent

3. Both

e) Do you see youn brothers or sisters ? (3T )

l" Yes Z. No

i'll school History: 
No. of years Attendancg in 11 days

[:I^Ttîl i- r- = €,¡r r uoar¿

Years in regular school

Years in spe cial class in regular
school

ïears in spe cial ËXãÌfËXÍll school
( P.C. , ArryIe, Montrose, Robertson,

Luxton, Norquay)

Years in Kinsmen

TOTAL

I¡ess years in schoof $ tirne X å =

i6

Ad justed

I.D" #

37

38

i After leaving school how'long did it take to get into a job or programme? (s2)

t. _ 3 months (clon't count July and Au-qust

2._3-6months
3._ 6mos,-lyear
4. 1 year

32

33

34

35



i'ledical Hi story:

llearing I ._ Nonmal 2. Fair 3. -Vision I ._ Normaì ?, Fair 3.
Speech l._Normaì Z. Fair 3.-

l'ledication I .-- yes

Seizures 1. yes
2, ilo

2.
l.ledi cal probl ens or phys i cal dì sa bi ì i ti es ( s peci fy)

D0þltlE'SSYNDROI.IE 1n yes Z.
ì

Heí ght :.- llei ght :

l.le'd I i ke to measure.
I'le'd like to see hor^r fit you are:

i"low many sit ups can you do?
Piease sit on the froor and show me how crose you can get youn
hands to the wall (measure with tapej 1.õr-extended to wall.i'

*- Gait':,

l.'la'lhs freely with heet-toe rnovement

Ti p-toes

Shuffl es

Drags feet

5. Rigid heavy step

Poor

Poor

Poor

181

(s)
(54)

(s5)
(56)
(s7)
(58 )

(5e )

l'{o

No

(60-6r )

(6?-63)

( 6/. -65 )

(56)
1.

2"

3.

^

6._ Long gait
7 ._ Fl at fo' ted
8"_ Other, (specify)

Foot

0.

I.

Posture:

placement vrhen waj kÍng:
Feet straight
Feet-toe in

Feet-toe out
Feet too far apart

¿.

3.

(6"/)

(6r)
0._
I,-

e

Good, no probl ems

Hand thrust forvrard,
or wal kinq

Sway back

si tti ng

a

t1

5.

Sits on tail bone

Head downcast or stiff
0ther



r il D E P E rrlEtiil!älL:ðL.!å

SKILL Inde¡rendentTy _ z

Hith help _ t
Can't do _ 0

verify separately with parent urhen concerned over accuracy.
P_ parent rating S_ subject

LAz

tfrRf.r 2

4L

?
J

^'f

E
J

6

I
B

9

Comb & Brush hair
!.lash hair
Style halr
Brush tceth
l..|ash sel f
S hourer/ ba t h

Clean fingernails
Use deodorants

Shave face maìe, legs, underarms female
7içt zippers
Tie shoes

Straiqhten clothes
llatch c! othes

Select clothes for activity, (church,work, party)
Cl ean shoes

t'lash clothes b.v hand

Sort clothes by colour before washing
Use washing machine

Use dryer
Use ìaundromat

Fold flat clothes
Iron flat items

Oust fìat surfaces
Dust non flat surfaces
Vacuum rug

Sweep floor, use dustpan
llet mop fÏoor
Itla ke bed

Change sheets

Cì ear iabl e

(6)
(7)
(8)

(e)
(l o)

(11 )

(r 2)
(r3)
(r 4)
(15)

(r 6)

(t7)
(r s)
(t e)

(20)

(et ¡
(221

(23)

(241

(2s)

(261

(zt¡
(28)

(zs¡

(30)

(31 -32)

(3J'
( 34)

(35)

(36)

t0
lt
l2
t3
t4--
t5
t6
17

t8
l9
20

?1

22-
2s_
24

25

26

27

29

30_



I.L.S.

31
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32

l'lash dishes

lìry di shes

Put dishes away

Set tabl e

Uses knife to cut meat, uses fork
Use can opener

llse bottl e ofrener

Set stove bi¡rner correctly
Set oven temperature

llake tea

î!ake toast
Serve cold cereal and nilk
''!ake frozen juice uo

Cook an egg (any method)

l4akeasandwich*-meat

(37 )

(38)

( 3e)

(40)

(4r -42)
(43)

(44)

(45)

(46)

(471

(48)

(4e)
( s0)

(51)

(52)

33

34

35

36

37

38

39

40

4t

42

43

44

45

*0
-t

_ cheese
_- Peanut butter

other
Can'tr.L.uny 

-()No.l'lakes with hel p can

Pack a balanced lunch (probe re contents - e.g. (53)
fruit?)

Prepare canned soup

Prepare hot dogs

Cook sausages

Cook por k chops

t4ake a salad

Make a pudding or iello
Select a baìanced dìet
Store groceries, fridge, cupboard, freezer

Purchase groceries

Cl ean kitchen

Cl ean bathroor¡

Cl ean bedroom

Straiqhten living room

Takes out the garbage

C;n stay elone
hla

Few hours

of sandu¡iches
make

46

47 (54)

( 55)

(s6)

( s7)

( 58)

(5e)

( 50)

(6t )
(62)

(63)

(64)

( 65)

(66)

(67)

(68)

48

49

50

5l

s?',

53

54

55

56

57

58

59

60

6l
0

-1
0verni.qht
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vocAT¡oNAL. CARD 3

(t -fl
1" l,lhere do you work? (6_t0)

0._ No Job
ï,_ ARC Industries
2,_ Skil'¡s Un'limited/Em. prep

3._ Cornpetiilve job, less than mlnlmum wage

FI Rtl t

4._ Competiilve job, minimun wage or better
FIRi{:

2. How long have you been worklng there? (lt)
I, I Less than one year

?._ t - 3 years

3._ 3 - 6 years

4._ 6 - ì0 years

5.- l{rore than ten years

3. How tong do you work each day? hours (t2)
4. How do you usually get to work? (t3)

t ._ Sel f , wat ki ng 4. Taxl
2,_ Self , liiet,ro Transit S._ yans (contract)
3. Selfn other means 6._ Famfly or frlends

drlve to work.
5. Reasons you 'llke youn Job: (.14)

T.

2.

3.
4. .

5..
6.

6. Reasons you dislike your job:
(r 5)l.

?.
?

' 4. .

5.

6.
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7. I'lhat do you do at your jo¡ - any other thrnqs? (tist of tasks) (16)

j.

2.

3.

^
5.

6.

':;. Tell me the tasks you ìike to rlo on your job: (t r)

t" Tell me the tasks you don't rike to do on your Job: (rg)
t.
2.,
3.

' 2.

A

5.

6.

l0- l'lould-ygu.like to have more tfqrlilg or ïearn.rnore thlngs at (ls¡your job (probe for what they,ct liie io iãi.n) -

- 0. No.

l.

4"

'l . hlou'ld you lf ke a different job? (20)
I ._ yes 2. llo

2. t'lhat kind of job would you lìke to have? (zl-zzl

5.
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13. How much do you.Iike !!rg neopre you rr,ork v.rith.... a great dear, (23)a little, or not at ajj?
2.____ a great deal l._ a iitile 0.-- not at all

14. How did you get the job you have now? l.lho helped you get Ít? (z,+-zs,)
t ._ Sel f , newspaper
cZ,_Self, walked in
3. Self" otherSel f, other

7 .* Voc. Rehab. Services
8. Comm. Serrrlces l,lorkcr

4 ._ Fami ty
5._ Fri ends

6._ Teacher

0._ none

l._ Less than two days

2._ 3 - 5 clays

b) For what reasons?

o.__ Canarla l-ranpower

t0.--- C,4i1P 56.. lrlorker

It._ 0ther (Specify)_

3._ Hore than a week

4. Itore than 2 weeks

15. How much do ,vs¡ earn each pay day?
.16. 

How often do you get p.rid?

4'.- 0nce a week ._ Every trlo weeks r._ once a month

17, Are you paíd

I ._ ïn cash Z._ by cheque

18. a) Holv many days a month clo you miss?

(zo¡

(271

(2e)

(2el

(30)
t ._ Doctor or dentist appointnent 3.__ Tiredness
z.__ Il I ness 4 . other (speci fy)

19. For everyone, please list any previous payinq jobs: (3t)
l._

0._ None

2.

3.
!1

5.
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20" Ðìcl you quit any previous job? if, so why? (Probe for d'ifference l32l
between quitting and firìng)
0,_ ller,,er quit a job 6"_ Job too far aviay

l,_ Didn't like the job 7 _ hlou'¡^s too iorrg

2"_. Ðidn't like the people 8.,.__ nïdn't like shÌft rsork

3"_ Job too hard 9. _ Other (specify)_-._.--_
4 ._ Dl'dn 't I i ke the boss

5"__ Poon health

?1 " If fined, what were the reasons?

0"..- llever been fíred
f. Job too hard

(33-34)

?._ eouldn't get along with staff 8. Job changed

3._ Not strong enough

4._ Boss di dn 't I i ke me

5. t4issed too much time

9"__ Company out of busìness
'¡ 0 "_ 0ther, ( speci fy)

22. 0n1y 'if not working,. would you like a job?

I . Yes 2, flo

(35)

23" !,lhy don't you have a jcb?
'l "._ Dcn't want one

2"_ Too hard

3._ No transportation
4._ Foor hcal th

0" Professìonal

2._ Cl el"ica'l and sai es

3. Service {rlishvrashìnt)

0._ None

I "_ Hope centre

6.-- Al ways I ate

7 "_ Laid off

( 35)

5.- No one hel ped me to get one

6"-_ tan't get one

7 ._ Parents wonnt aÏ ì otl

8._- Jobs not suitable (good enor.¡gh)

9,._ llot strong enough or physical
ì imitations

24, þlhat kind of a job would you like, what tasks do you like (37-38)

I.__ TechnÍcal and rnanagerial 8"_- Structural vlork

7 " Beach wonk

9...- Garment inclustrY

i1. f1iscellaneous

2 ._._ l,lontgoinery tentre
3.._- 0ther (specify)_

4._ Farming, fishìng and fonestry 12"_- Different iob in present

5,- Processing (packing, sorting etc.) setting

6.-- i'lachìne trades

:5" If you are noi working, are you in a day programrne? (3e)
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26, How many hours a week do you ettend this progranne (40)
0._i\lone 4._-10 - lS hours
l._ 3 or less 5.__ 15 - 20 hours
2.=_ 3 - 6 hours 6. ZO - 25 hours
3.-6-t0hours 7, Lessthah25hours

27, How do you oet there?
0.-- Don 't go

l._ Self, walkinçl
2 ,__ Sel f , i{etro Transi t
3._ Sel f , other means

4._ Taxi

5._-- Vans (contract)
6.-- Family or friends drive
7. 0ther

(41 )

{,421
28. If not tn day prograrnme why not? q. poor Health

'l ,- Don't know of any programme s. 0ther(sr-recify)' '- -v'r L Nrrurv v t crrrJ lrrugrclrirrrre ä...- uEner(brJecì ty)-
2.-_ Not lnterestecl in available prograrnme

3. No transportation

29. If not in day programme would you like to be?

I .__ Yes Hhat ki nd ( s pec i fy)
2. No

30. If not working what do you do all day? List:

(43)

(44)

3].l.laywernakeareferralforyou?toaprogrammeorCorn.ServicetJorker?(45)
'l ._ Yes Z. i'lo



COITI]IUI\! I TY A.IJNREN TSS

'l , a) Do you use lletro Transit
I ._ lJoes not use

b) If yes, where?

I. To work

Idhen you eat out in a

0._- llever eats

I .._ Companion

2. To speciaì activities
3.__ To shop

4 .__ To the Doctor's .rnc!/or Denti st 's
5._ To vislt a member of your family

189

by yoursel f?
?.-_ lloes use

(50)

( 5t )

(sz¡

(ss¡

( s4)

6._-.
7.

To visit a friend
0ther (specif,v)

2.

3. l,lho pays ?

l. S,s companion

b) If yes, how long?

l. _ Overnight

restaurant ulho orclers your
in a restaurant Z.

orders

2. S. hímsel f

5.._
6.

food ?

Orders himse'lf

you find vray horne?

Phone home

Found your own vlay

4.a)Have you ever been ìost? If you r+ere r¡rho heìped
C._ Never been lost
I . Pol ice
2.2._ Â stranger (person on tho street)
3. Â bus clríven 73._ A bus driver
4._ Did you go tgo to nearest house?

7._ ther (specify)

5. Do you knorv the locatÌon of; (probe)

ï ._ illearest drugstor e

2,_ Nearest post office
3.-_ Nearest shopping centre
4._Nearest convenience store
5.-- Hai rclresser/barber

13. The park

11. your church

2. few hours

5._
7 .__
a

'.:_i0. _
t't .-_
12.

Your cloctor's office
Your dentist's office
The lleaìth ScÍences Centre

,^t mOf i e

A noller rink
The Community Cìub

The Y.ll. e .R . nearest

(55)

( s6-s7 )
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( 58,5e)6. t¡Jhich of the above do you go by

1 6._
7._
8.-_
o

.l0.-

the Consumer

Yes

2.

3.
-̂t.

5.

yoursei f?

tl._
12._
l3 .--
14.

movement ?7. Are you

t.
a member of

No 2.

( 60i

(61)

(62]¡

(63)

(64)

(67')

(6s)

( 65)_

(56)

If not, why not

8. Did you attend the Consumer Conference last lt'lay at the University?
I ._ No 2._ Yes

If noto wh.y not__

Please write

NAIIE:

your name and address here:

ADDRESS:

9.

o.-
ì .--
2._
3._
^

Can you

0._
l._

Can you

o.--

l'îonth:

Can't do

Prints fìrst name only
Prints both names or writes first name

Prints full name and address or writes
tJrites full name and address

tel I rne the time?

No z,_ Right on
['lithin l5 minutes

telT me the day of the week?

No I ._ Yes

0. No 1. Yes

ful I name

10.

t1"

12.

t.t 3. Year: 0. llo Yes
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14. Use of teìephone:

a) llhat is your phone number? 0..__ No 1 .._ yes (59)

b) Do you use the phone to call friencls? (70)
0.* l,lo l. yes

Emergency Cal I s

c) Uhom do you cail if sick? (71)
0.- Doesn't knol l ._ Gives a name z. fiiv.es a phone nunber

d) r¡lhon¡ do you cal'l for a fire? eZ)
0._ Doesn't knour I ._ gll

e) Uthom do you caìi for danger? (fl¡
0.__- Doesn't know I . ç1 1
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7. Scheduled Activities

Tal1y /i's

{åght schoot

I PC - Cooking

g : Academics

1_0

3-i.

L2

13 OTEER

Carpentry

Sewing

PoÈtery

Ll+ Unshedul-ed Activíties

- Frequent. 4

* Occasional 3

* Seldout

- Never

15 Recseatíon wiÈh:

2

rL

(MosÈl-y)

I- Fanily

- Other

* 0thers

residents 2

16 llome Àctívíties: (Most1-y)

- Isolative 1

Inter-acLLve 2

L7 EaÈs Out

- Frequent 4

- 0ccasionally 3

- Seldour 2

- Nlver



RICRE.'ì,TI O¡!AL- L 
E 

I S URE

Card 4

Scheduled ActÍvities outsir!e of home.
îI0TES: a) "tlith þ,hom" is lead up to verifying yrhether integrated or

seç¡regated setting. Seç¡reqated activities are done wÍth other
handicapped peopl e.

b) Key for transportatien:
l. Alone, bus 

^2. Aìone, cab
3 . ¡.1one, foot

Carpool
Vtlfì
FrÍ end

0ther

I
ACTfVITY

!¿IITH
Int.

!f fls¡-,
Seg. I'I!{EPE

H01,t

OFTEN TR,TNS PORTATT']I.!
I

'llICHT ) Cooking
ICL,ISS ES }I iìcademt cs

Carpentry

Seuli nct

Pottery
0ther

SlJI¡!HING

CROSS COTII{TRY SKI

i DANCTNc

I nollto sKnrr rlc

Sltl0t:! SH0EIl,!G

socIAL cLil8

B0t'LII\!C

OTHER (specify)

(7) Tatly number of integnated activities*
(8) rr rr " segregated :!

(9) Taìly frequency of inteqratecl activitÍes
(tO¡ Taìly frequency of segrelated activities
(ll) Transportation to intesrated activities (rnain

(12) Transportation to segregaterl activities (maÍn

9-t 0

method).

rnethort ) .

*Think in terms of a nonth.



R.L. 2

UNSCHEIIULED ACTIVITIES. ThÍnk in terms of a month.
Outside hcne.

HûTES: a) "l'lith whom" is lead up to verifyf ng lvhether integrated or
segregated setting.

b) Key for transportation:
t. Atone, bus
2. Alone, cab

3. Alone, foot

!,!ITH !'!fl0e4

Int. Seg.

L94

Ã,. Carpool
5. Van
6. Friend
7. 0ther

¡.CTI1/ITY

TRIP TO PLANTET¡.RIUÎ-T

TRIP T0 RlINRo!^t ST.

TRIP TO FOLK FEST.

ROCK COIICERT

STAGE PFRFORi'ANCE

LIBR/\RY

SPORTS EVEI'ITS

0TllER ( speci fy)

Ta'lly
Tal ly
Taì ly

Tal ly

number cf integrated activitiesrr rr segreoated t'

frequeney cf înteqrated activitïesrr rr seonegated "
main method tnansportation tc integratecl

I'JHËRE
H0r'r

rjFTEN
TRAi\S..
P0RT,{TI0['l

t4)
't5)
to,
ì7)
le)
20)

activity
ll

EAT RESTAI'RANT

GOiNG TO THE PU3

140VI ES

ROLLER SKATING"

BOI.!LING

DANCITIG

SH()PPING

TRIP TO ZOO

TRIP TO I4USEUI1

" segregated
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3. t'Jlth whom do ycu eat your meals ?

0._ By self l. -_ þtith family or other residents

4. !'lhat do you do cluring the week after you get home from work?

Llhat you do Lli th whom

(21)

l:lhere

(22) Tatìy number of activities clone Ín isolation
(23) Tally number of activities done with or amongst others
(24) Tally fanrity or residence members subject ìnteracts with
(25) Talty others subject interacts rvith

5. ülhat do you do on the weekends?

I'lhat you do t'!ith whom l{here

(261 Talty number of weekend activitíes donc in isolatiôn
(27') Tally nurnber of weekend activities done r^rith or amongst others (e.g. play cards)
(28) Taìty famÍty or residence members subject interacts with
(29\ Talty others subject interacts r,rith



5. !.!ho are your friends?
1._ At work

2. At school

LTST

3.-- Lt actívities
4 ._ Thru ' the fami ì y

5. Others

(30-3r )

HOlò! Y{ìlJ fiET THEI4

( 30) Tal 'ly - H. R . fri ends
(3t ) Non l'i.R. fniends

. Do you have friends ccme to visit you? (SZ¡
0.- No t. fcr an evening or afternooh 2,_ to stay overnight

. If yes, do you offer a lunch or coffee? (sr¡

" ïf yes, who makes the lunch

CI. No t" yes

0. 0thers ì" you
(34)

, If yes, who cieans up?

0._ Others I ._ you (ss¡

Do you ever stay overnight at a friend's or relatives? (36)
0._No l. yes

l.Jhere have you gone on a vacation?
0._ Haven't gone 3._ . U.S.¡.
l._ Manitoba 4._ Europe

2,_ Other parts Canada 5. El selhere

How 'long was your vacaÈicn? tveeks

(37)

(sa¡



L9/ -

14" !^Iho was your vacation v¡ith?
'l ._ Fami 

.I5,

2,_ Friends

3. Ât a cann

ì5. !{ho planned it?
0._ Someone else 1" you

16. tlho paid?

0. Someone el se 1 . you
r-

l

17 " If you, did you save up for it?
0._ lto I ._ yes

4. With residence menbers

5. 0ther

( so1

(40)

(4r )

('12 )



. I!0NEY:

1. blhere do you ger your money from?
'l ._ Sal ary
2. Parents

19B

({¡-r)
5 .-_ Fri ends

6.___ Government
3._ Housand/Ltife 7._Cther (specify)
4._ 0ther relatives g.-- Common,Law

9._ Don 't knol

2. About how much money cio you receive? (10..141

Þleek'ly Bi-weekìy nonth'ly other specì1..,,

sal ary
parents

husband/wi fe
other rel trti ves

fri ends

governnent

0ii:e:. (s pec i fy)
Comrcn Law

don' b knor.r

1.

2.

3.

'1 .

5.

6.

7.

8.

9.

3. Type of cl.cCor,iFicditt..cn: (.I5)
l._ Parents home S._ Group resÍdencc
2,_ Bcarcl and rocn 6.-- Alone in apartment
3._ Foster l:cmc 7 ._ Shared apartment
4._ Grcup board antJ r,ooir g. Nursing home

9, Other
4. Estimated ccst tlÊ. .(1i(to be fiilFä-oJr_--r.EFJ- \'|u-ê\'/

5. Horv much spendiiìg rrcney de yc;u have for yourself e.rch r.;eek? (z.ll

0._ f,lcne 3 .__ $] 0.00 _ $t 5 . t0
, ._- Less than $5 .00 ¡. ._ $1 5 .00 - $20.00
2 ._ $s . oc - $l o. uo S . f,?or.e than $20.00

6 . tthat do you purchase wi ih thi s ? (22.-':7 \
I ._ Candy

2 ._ lri n lts

3._ Cigarettes

4 . _ !- -',", : s, '' î- - - 'ia i nnent
5.__ Lunch a'ü vrork

6. Other



7, Do you ever run cut of money before the next nay day? r99 
(zg)

0_- llo ì ._ yes

a. If no, what do you clo rvhen you have no money?

b. If yes, from vihon¡.rlid you borrour the r.roney?

c. Dc you owe any rnoney to him/her now? ( 2e)
0. l.!o l. yes

B. L'lho looks aften ycur money?

l._Parents !,._Othcr (specify)
?. House ffiârìôgêr S. Sel f

( ro1

3.3._ Social yrorker

" If not self. why?, why?

9, Hovl much money have you been able to save?
0.-- ['!one
'l ._ Less than $25.00 L ._ $t 00.00 - $200 . î0
2._ $25.00 - $¡o.oo 5.__- $zn0.0c _ $1000.00
3 "_ $SO . oo .. 91 00 .00 6 .-- $t 000 .00 over

.l0. Fcr what rlo you save rnoney?

( 3l )

( 32-35)
0._ Don't know 4.. Other (speci fy
l.I ._- Ho'liday

2._ Thi ngs2._ Thi ngs ( storeo, T. V. etc . )
3. "Future"" Future "

It . trlfa!. can you buy r,rith $l .oo. List thinos. (to rre scored according to (:e ¡whether a reasonabì e purchase fcrr a clol ïar. )

12. llhat can ycu buy fcr $'l 0.0C? (Li st thi nqs )

(glth above sccreci as D clidn't knotu cr number cf punchases.mentionec.)

(sz¡



ì3. Hour much do a pair of blu¡: jeans cost anrr lvhere do you buy them? (3g)
tl'- Ðon 't knor¡l

-l 
.g. f.bcut $.l5.00 boucht rrt a Thrifty's cr whateverb' 0r abcut s30.00 if bought at a äepartment ,to.n

tr+. About horv nuch money do,v¡s neect to go te tnnnul¿,st (3g)
0" Ðcn't knol
0..- llore than $-r.OO, ìess than ,75ë
1 ._ Between 7Sd ancl $¡.OO

ï5. Hoyr much does a bus pass cost? (40)
0._ Don't have one Z._$14.00
t ._ Don 't know

16. How much does a nevrspaper ccst?
0.__ Doesn't knol or .llrong

I ._ 25d each

I ._ or accept $l . SO to $2.50/week

t'lith the money.vou havc you can do a lot cf thinEs you like to do. Forexanple' you can ç¡o shcpþtng for foocr, c'rãtnin,l,"etä.
First I r.Jould ìike to ask sorne questions about shopping for food.

17. Do you ever huy your o!,Jn food?

0.--llo l. yes

18. l,Jhat food do you buy?

0._ llone
'l ._ llames junk food
2._ Both junk food and nutritious foocl
3._ l{utritious food only

t9. Hho buys rnost of the fcccl in this house?

(42)

(43 )

0._ Doesn't know 4..__ 0ther (specify)
1.-- llother E.-_ ile
2._ Father

3._ House nanaqer

20" Do you get to pick sone of thc nrocery items you'cl like to have? (4S)
0. _ llo ._ yes

(4r )

(44)
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21 . Have you ever crdered and hacl dcl ieverer:l by telenhone? (45)
I. Pizza 3 . Chi nese focd
2._ Chicken 4. 0ther (speci fy)

0.. \o 1._Yes

The next thinq þre are ocing tr talk about is shopninq fer clothing.

22. How dc you buy your clothino?
ì. I buy it rn.yself

2._ Someone goes v.rith mc to buy it (specify whov
3.- Someone buys it for ne, I don't go (specity ,rrLo

4 ._- Don't know

5._ Other (specify

23-. Dc you ever get clothincr which someone had uscd before? (4g)
I ._ Yes ?-. ilo

If yes b) fron r,rhom did you get that clothinc;?

)

)

(4i )

c) Did you like that clothinc¡?
ì ._ Yes 2.__ No

24.a.llhat size shirt/dress do you wear?' (Indicate apprcximately rig¡ht l.
wrong __0. I

b) Do you try it on before you take the clothing?
I ._llo 2._ Yes

c ) tdhy?

Doesn't know 0.-_
Kneul reascn I .__

25. Couìd you telj me which of the follcr,¡inq you own, r,rhere ycu keep them and
how yon got thenr?

POSS TSS I OII

1.T.V.B&!.1
2. T"V. Colour

3. Radio

4. Sterco
5. Tel ephone

I'JHEPf: 1ç¡¡¡ 13Qr-tGHT

(4e)

(s0)

(st )

(52)



POSS ESS I OII

6 . llervs pa Ðers ,
magazines, etc,

7 " f{usical Intrument
I, Camera

9, Alarm

t,ItERE

0._ Doesn 't have
'| .-- Own roon

2._Basement/rec room

202

I t'!JO' B0UGHT

C.--_ Doesn't have

t .-_- 0thers
2.__ Sel f , ouln money

(6e-76)(53-50) (6ì -6s

7.5" Do you have a bank account? e7)
0'-- Doesn't have one 2..- somecne else has to sign witlr
l.- Has in someone else's name subject

3._ Subject has sole control and sign-
ature on account

17 . !4ho ìs the co-signaturc on the acccuni? (7g)
0._ Flo one 5.___ Friend
1 ,_ lÎother 6"-- Social wonken
2._ Father 7 ,_ Teacher
3._ Sister/brcther B.-__ House rnanager
4._ Guardian



W
1. a. r)o you (the subiect) have any fríenrls or neiqhbours l&_r,eþ_ygu og!

when you need them? 1. yes Z. llo

b. Does your farnily? 1. yes Z. lln

2, a. Dc you have any frìends or neÍqhbours,ylg._lg]¿_qgL r,rhen they neetl you?

I .-_- Yes Z. tlo

b. Does your family? I . yes Z. llo

3. (pÂREilT, fiU.^.RnI.¡,¡{ 0R HousE ltAthlGER,)

Hor,v well urould you sa.y

behavlors.
cohtrols his/her feeìÍnrrs and

z0s

c¡,nr' 4

C0f'lT I d

(46)

(x7')

(+a ¡

(¡.e )

( 5c)
? ._ very wel I
I ._: fii i ÈJ y, vrel t
0. not r+el I at aì I

t,, llhen ':'is at home,urhat kincls of thin,:s dees he/she spend most of
his/her time doinq? (PRoBE: ARE THSPE ritly oTHER THIIICS.-LIST.) (51--56)

t.
2.

3.

5.

6.

5" ,l,re ycu satisfied with these activitìes Dr are there other thin3s you wo¡ld
prefer that he/sho does r,rith thi.s : ti:e? . 

- ( Sl)
0._ not satisfied
'! . satisfied

t. If not satÍsfied prhat nther thinqs weulrl you prefer? (lnnnt.1 (58--Sg)
1.
o

3.



7" If not satlsfied, have you done anything about this? !!hat? (60-.-61)

l.
2.

3.

8. a. (Iî SiJ3.l¡cT :5 li-:i(Il;j) e are J'ou satisfied with the iob
or r,uould you prefer something else?

0. not sati sf i erl

l. satisfied
b. {¡f pnEfERS SCI'IETIJIIIG ELSE), what kind of a iob',vould you prefer for

has,
(62)

(53)
I

9, a. Lre you satisfied with the prograrnme

that he/she learn somethinq else?

0. -not sati sfÍ ed

1. satisfied
b, iIF t'l0T SATISFIED), lr;hat would you prefer that

'l .

is in" or would you prefer
(64)

be ì earning?

. ( 65--c5 )

2.

3.

0" a. (¡r
llre

SUEJECT IS tloT t!0RKIllc 0n Il! i DiY

is

o¡flpRf,tlll[ ¡ )

not in any prograr,tme?you satisfied that
0. not sa+-i sf i ed

1. satisfied
b. (IF A!0T S¡.TISFIED), r'rhat traininq or t'lerk woultl you like to see

get started i

(67)

ll'lnr! .of

n?

c" Hhat in your opinion is the reason vrh;'

anythi ng?

i s not i nvol vecl i n

( fr--6e )

l;lhat do you thing might be done to help

you would prefer?
get ìnto the things

(7tr--7I)

l.
2.
2

1.
t

3.

d.



¿UJ

. Have you ever heard of tha !'tinninegi hranch of ihe c A i1 p ? (7?.)

0. no

l" yes

. (IF YES)' are you cr is anyone in this house a ¡¡ember of thetlinnipeg C.¡. l1 n ?

0. no

i 
". _-¡res

(IF t!CT), rvhy nor? (pRcBE)

(73 )

t.
Ft
L.

a

, ilc you or i es ::.nycnó:i.: "'.'i'; l:sse go to any of their meetìngs? (7r)
0 "__no
1. Community Council

2. gencral nenbenship meetings
(IF NOT), r.rhy nor? (pRi-rlt)

I .__
2"

3.

Do you, or does ôr"s*s in til'ls houce, do any volunteer work for the llinnipeg
c i i4 R.? 0. no (IF FttJT, t,!i{Y ¡t0T) (75)

1. ye: (IFy:s,'.illl,T)

,lre you or is anJionr in th'is lrouse on ¿i:ìy conmittee of tlre t,jinnipeg branch?(76)
0.__nc (IF l!üf, IJHY t!0T)

Ï._yes IF YES" !','ÌICFI 0tlES)

If you ane not a menl:en of the association ';rould you like some infor¡nati on (77)
about it? 1 ._yes

2. no (IF t:Cï, !,iHy HCT)



7. Do you belong to any other voìuntar¡r or3anizaticns?
l. yes

2. no

Fror¡ which of these a_oencies clo you get
ii:e past ?

I . Co:rrnu¡.lit-v services for the lifl
2, './ocationat tìehabi t itation Services
3. Childrcn's ÂÍd
4. InCian Af;,airs
5. Cf tizen's lrdvocacy
5. Cther, specify

or have you haci se¡ vice
CII!ìRENT

nou or
PNST

206

(78)

( 70)

tn

¡"
B.

(7e)

Is thene anything.voir r"rourd tike to ask about these questions
conie¡': i up,;;r ?

(80)

or to
(cnnn e¡

" INTEI.JIE!.JEíÌ iT:'i.Ii,Î OF STlBJECT;

I . Giooniìng (li;ir, hands, faco, neck
2. Dress (shoes, 3cck:;, cjcthing, fÍt)
3. Post::re (not siouchc,J or soral.ried)
4. iippearar:ce (rbse;lue cf cbservabl e

Cefor;iÍ ti es )
5. Compl^ohensien (or questìons)

II'IGTH OF iNTENViilJ

EXCELLE¡IT

t. 2.
VERY POOR

^F
,r. c.3.

(71) (72) (73) (74) (zs¡

Gî!;ITIJRE 0F IitTilìVIEtiEÎ

iË cF. ii,tîERVIE!.t
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FIRST DRAFT

COI.I!.IUNITY EXPERTENCE PRCGRA.i{

PRI!ùCÎ CHÀRLE$ SCHOCL

CURRICULU,II GUIDI!
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EO}TI.IUNTIY EXPERTE}ICB PROGRÀ}Í

CUP.RTCT]LT]¡1 GUIDE

).

This guide r.{as r)repared }-.y the memlrers of the
.Advisory comnittee at prince charles. rt is intendeders a list of topics and resources for use in teachíng
Experience Þrogran.
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L978/79 Progran
to give teach*
the Conununíty

The Committee realizes tlrat not all topics of a given unitcan be covered ç¡itir aII sturlents, Hovrever, it is felt that thereis sufficienÈ material in aach unit that can be aoÞtied to all pro*gran levels in the school. Teachers can use theii' orpn cliscretiõn inapplying the curriculum to the program levels they teach. The curri-
culum '¿'i11 be re-evaluated at the end of the year'and necessary ad-justments made for.the follorving school term. Field trips to å roid.evariety of community locations are a necessary part of tire program.In order to ensure that the same comnunity reãource is not, overused,the Ccmmittec suggrests that teachers keep file cards of the locations
arrd dates they and their classes have viåiteA.

Unit I

r.tnit ?

Unit 3

Unit 4

Unit 5

GUIDE AUTHORS

I,Iutrition and Fitnr¡ss in the Cor-amunity

Ànne Klein, John Silver
Re3.at-ing to Peoole in the Copmunitv

Doreen Campbell, To¡n Lovatt
¡{obj-líty in the Comrnunity

John Holland

lloney Xanagement Bobr t4cDi11, Joan Lloyd

Societal Systems John Vanf,nalleghern, Karen Hutton
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Unit

col{ÎENTS

recrcation
outdoor reereation*' r'reather survival (v¡inter/sur,,r¡ner)
shopping (clothes, groceri-es,' grooning needs)

* r.rorking wiÈh peers
taking directions,' ¡.sho to truet

- hov¡ to ask for assistance
- telephone use (including pay phone)

i.ltobility in the Com¡nunity

transit system
land.marks

- use of taxi
- hotel,/motel
- use of street,s

transportation systems outside of Çdinnipeg'- uss of bicycle

I'{oney Ì'Íanagement

- pairing r*ork ruith noney
- r¡ending machine use

shop'ping (general supplieE.
- resfaurants
- movies. theat,res, concerts,

going through cashier)

etc "

5

doctor and dentist offices
civics
a\.tarenessr/exploration of industrial and manufacturing
sysüems

General Needs

appropriate social. behaviour
functional reading
social gatheríngs
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TN]TT 1

ì'IUTRITICì.] qlfD FI?r"iõS5 f}: TItq cO''{j'l3i'IITY

!,TUTRlTÏO}¡

inr¡c1ve Þarents as nrrch as poss-il>le
junk foods
rel-ation Ìretr¡¡erln foocl (diot) and fat
relation }:eÈwccn excrcisc and fat
relation hetween diet anrl exercise and fat
'¡i tamins \\, r P-:> .Erom rooclmlncrals, et-c. -r^reíglrt loss club

SHOPPIì¡G

vocabulary - name$ of stores
.-.names of depts., i"e" proCuce, meat

'getÈing the most for your money
meal. planning
shoPPins 

l#TÎ"giåH
individual

food storage
cooking
table manners
cleaninc

RESTÀUR-A¡¡TTNG

vocabulary
role playing
different kinos of reetaurants (rnoney)
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'1. paddleball

2. hricycling
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sw
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4. slow
 pitch 

basebalL

5" roller 
skaÈ

ing

(, " dancing

7 " hiking, 
cam

ping, canoeins

B
 " bor,rling

9 " snor,rshoeing
10" cross country skiing
11" skating
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school, Y
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 of 
f4

school

through school program
s4
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, Y
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A
, w

ith erephasis
on ryater safety

school program

school, roller 
rinks

school

taught through school et
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iLderness areas, such as
provincial 

parks

schoolo bo¡¡ling alleys
schoolo parks

schoole pêrks

schoolr parks
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 of 
14, court

sports

C
ity of 

ru,Iinnipeg r¿
rith

falnilyo friends, 
peers

city 
pools, lakesa pro-

vincial 
and national

parks

com
rnunity centres

roller 
rinks

dances

cam
pß

, etc. rvith fam
il.¿

peerc

bovrling alleys
parks ? cornm

unity centres
parksr conünLlfrity centres
parksr cortfiruoíty centres
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Ï.IEATHSR SURVTVAL

should be part of phys" Ed. or Home Be. course
.- proper dressing, etc. ¡ should be stressed: use of wool, etc.
* parents will be m.ore important here than the schooL

RTCOÞ1IIENDATION:

CONFERENCE FOR PARBNTS OF T.t.tH PUPILS s¡ith a definite theme, such as ,nutriËion and food, money management, i.e" ?re should. keep årying tãeducat,e the parents.
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UNIT 2

REL,\TTI.TG TO PEOPLE TN THE COT.1}TUNTTY

ç{HÄT qo TEAcH coÌ,r_t1U}IITy pLACEs Tc LE¿lry

- horr to ask for direetions and -, department stores, peopreassistance s¡hi1e in community on street, people-ín
restaurants

- using anprooriatt: tone of voice in stores, restaurants,
Croï¡id- (not too loud) busesn work

- laughing, clapping at appropriate "- movieso conöertstimes

awareness of facial expression(grimacing, t'linking, etc.)
,- appropriaÈe use of manners (please,

thank your excuse me)

- appropriate eating manners restaurants
- atrareness of social cì.istance and

appropriate behavicur on different
occasions (touciring. hand-holding,
kissing)

- appropriate d.ress for certain occasions sporting event,g, forma1
events, etco

* how to r.¡alk dor.¡n the stree--t appropriately
-* how to pay for articles purchased (cash) .- restaurant, gro."ry store,

dept. store
.- how to use communíty transportatíon,

bus, taxi
- how to use a pay phone or ask to use a

phone if pay phone not available
* how to use vending ma.chines

- what. steps to take if lost

T{OR.K SKTLLS

- follor.¡ instructions at work stations
- report to surrervisor if v¡e¡¡ completed at r,sork stationsor something wrong
- airproÐriate verbal interaction .- at ç/oËk stations

- at ç¡ork stations-' reaction to criticism



M;IT 3

¡.ÍOBÏLITY T}i THE COÈÍI4UIIITY

]]." T'SE OF STREET:J

f . i{alking o;i side'cali:
a) t¿alking individuatly an,l ín qroups

i) sinElc file
ii) in pairs

b) Passing oti:er¡ on side,.çal!:

2 " Cross-ç'allr
a) Identification as extension of side*walk

3 " ¡lwareness of roadrvay

4. Awareness of traffic on roadway
a) Aporopriate cautions

5" Crossing at intersections
a) I<ientification of traffic controls

i) traffic signal lights
ii) stop sign

iii) pedestrian corridor
iv) cross'^waIk
v) uncontrolled intersection

b) Looking for traffic
c) lrppropt:iate stance on curh/edge of sirletualk
d) Signallin.lr to cross inÈc..rsection

i) extcndinçy arnr i.n direction. of crossing
e) Flaiting for no Lrat.f.ic/traffic stopped
f ) Crossing v¡ithin cross-walk

i) from one side to othcr
ii) crossi-ng r¿ith contror devices, if such exist

6 " Crossinq railr..ral¡ tracks
a) ¿.1.rvareness of train traffic
b) rdentification and ertrarene-ss of signal d,evices
c) Crossing Èracks

7 " Walkinq on .apÐlîopriate shoulder of roadr,say r.vhen no sider¡¡alkexists

242
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B " LÀ,llDtll,RKS

1. Àl.,:'aï'çri¡rìçE jf_ a sensc of direction
a) À,,o1>ropriat:.: rrce of si-çnso buildi1gÍì, hOuseS, etc.

2. Outline four or fi'.,e cÐnnon nreting places t ê.g. City llall"troIo Park_, etc
-.,. .,

C" TR¡.I.ISIÎ SYSTEIÍ

1. Identifyì ng t'latro bus
a) Colors 

,,,
lr) Entry door (front)
c) Exit door (rear) 

:.:.
2. Iclentifying bus stop

a) Appropriate behaviour

3. fdentifying bus shetter
a) Using sheltt+r
b) Àppropriate behaviour

4" Bus Routes
a) Variety of routes
b) I,Iarne of bus route on front and. side of bus
c) ä.ppropriate use of travel card,
d) Selecting appropri.ate route

5" Entering bus ,

a) Entering front rloor ,

b) Placing ticket or correct amount of money in proper receptacle '"'
c) Rcquesting transfer

ìid) fìelecting a seat
i) providing a goocl vier¡ of landmarks

e) Stanrling r,¡hen neces!5ary : . ,,i) use of seat anð,/or siae poles : :, .

f) Af¡propriate behaviour

6 " Recognizing correct bus stop

7 " Disembarking from bus
a) Ringing bcll at aopropriate timei) use of landmarÈs
b) Exit from roar door

i) use of gate
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l. " Trli:nti.f'zing tal>:i vchicl_es
a) Furposc/u:.:, of taxi
b) Cost. factor

2 " Dcterrninj.nq rjc;tination
3. Call.inglh¡*,ì-Ling a taxi
4" Entoring a taxi
5 " Giving dj..rections to d:ri.ver

6, .Itpnropriate lreha.¿iour in taxi
7 " travinq driver u¡:on reaching destination
8" Exit from taxi
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F " HOTIL/IIOÎEL_

1. Se1-ecting a facility
?." Determine cost

3, l{akinq reservaÈions

4 " Clleck-in procedures
a) i:lanaging luggaçre

5. -Approrrriate be!:aviour

" 6. rdentif ication and use of resources of c-iotet/rnotel

,7 , Checlc-out, çrocedures
a) paying cashier

G " I.ISE CF ETCYCLE

1" Provinc.ial hic:¡cle orogram
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UÌ+-Im ''j

I :C.Tf 5Y t'iAìr'*iGFi'ÍEr'IT

1" P1aces To :_Go: (ín vicinit¡r of scjrool)
Safel.ray

'= Co 'oi:
- corner grocery store
-- Luigios
'- Case Grande.- Ðell's Food P,ar
- Î4cDonald's
." Grubbeeos
"-A&ITJ
* ÞOLO Pì.RK

large deot" stores
"- groorning needs

housekeeping needs
leisure need.s,- clcthing, eÈc. , etc..- r,rovie house.- l¡or.¡Iinq all_ey* restaurantç

- lunch counters
'' snack bars

2" Resources: -- pictures
slirlcs I honefully produced !:y Sunrner r¡rork

- books -J Prograrr-re rüî hy F.eg H.
* people and other v¡orkers corning in from the com--

inunityi .ì'.9, stuCentg conld perhaps ha'¡e rlcccsìc -,-o

t.:,Ik to the fire chief \dhL-n he comes tc do his
inspection 

". vending machines
:,rork- assessmenÈ

3 , !{!rat To Teach. Prior To Goinc; To Tlese ilaces:
survivai reacling

functional signs that 'gorrld be encountered on the trip"
- r.rorql licts pertaininø to the pì.ace to be visited.

sorne bus ridershir skill::
sone r'.ronef skilis

e"g" a) can identify noney
b) kno¡,r that rnoney has value and t,hat he can

buy things ha needs '¡:ith moneyo eLc"
- sone classification. skiIls (this is r¡ery necessary for

an"/ shopping exper.rence) 
"somc kno"'ledEe of ho'r Èo use an aisle in the store. '
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". how to look for content ano numb,er of aisles "'- knorrledge of the function of the iyorkers that rvilleneountered, etc.
'-'knor,¡ing r.,rhat ti:e student is Eoine to buy.. hor.¡ muchcosts, etc., etc,

:

appronriate interaction r{titir tlre facility¡ e.g. general-departnent, waiting turns at cashi*r,-ã"í.irrg approoriatequestions. learning v.'here to: fÍnd *rråt,-ïã-iiontiirq urã-iãsrthrougrr, evaruar:ion (î'rhat diri r come to buy? Diá i--õ*i-'it? Did I do what I rrras suppose.i to rto?l '

3, (continued)

Ho¡g to deternine uali in qoods rchased

5" Returning of faulty soods

be

ir
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UNIT 5

SOCTETAL SYSTS¡4S

COFI¡1Ui\¡ITY äELP- ER.S (EtlERGEi.¡Cy)

1. Police
a) discuss vthy ive have (ne:rtrspaper reports) anri hovl to contactb) invite políce,nan to school Èo talkc) practise nhonÍng cletaiLs
d.) pr€pare for tour of statione) tour station

2" Firemen
a) discuss i+!:y r¿s have (newspaper reporÈs) and hor-ç to contactb) invite fireman to school to talkc) practise phonino detaíIsd) d,iscuss causes anC results of firee) :xamine site of fire
f) discuss home fire safety and r.¡hat to co in case ofg) practise fire safetlz and dríll (in apt")

3" Emergency Hea1th
i) ambulances

a) discuss why røe have (newspaper reporÈs) and hov¡ to
contact

b) invite arnbulance personnel to school to taLkc) practise phoning cletails
ii) primary lrealth care (hospital ennergency)a) discuss why rn¡6 have (nerasp¿t"r reports) and hor.¡ to

contact
b) invite hospital personnel to school to taLkc) precÈ.ise pironing details
d) orÈpare for tour of hospital ì

e) tour i.lospital
iii) first aid

a) discuss ltr:li¿s -rviren o r,rhy. hol.t, whob) practi-s* sinnlc first airi (flgm..c I B)c) Èour St. Jchngs ¿\m!:ulance dn'get representative
iv) Ernergency lteasure,r Organization (E¡iO)

a) d.iscuss natural disas{:ers in l{ínnipeg .= snowstorms

b) discuss hor¡ to react or help 
floods

c) help if possibte in community
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1" Refuse Collection
ai discuss purpose and ho'¡ to conÈact for troublc
b) Þrepare for and Èour garbage incinerator

2" 9ewage SysteE
a) discussion and h.ow Èo deal niLl: trouble

3 " Irrater Supply
a) discussion and how to deal r¡fith trouble
hr) tour

4. ElectriÊity
a) Ciscuss and hor.i to deal rçith trouble
b) tour hydroelectric operation station??

cot't¡{uNrTY TiELPERS (COr{¡{UÌ{rC¡\Troryl

1. Letiers
a) rohy and how - business (!ril,ls)

pleasure
b) practise

2 " Other Fostal Services
a) parcels
b) $oney orders
c) generai delivery
d) tour

3. Telegra.ng
a) r+hy and horv

4" Telephone
(see other area)

5. Using I'lass !,fedia I'or Informa:Eion
a) news - vihy, hotrt
tl) 's¡eather .. ;..¡hy, hol
c) tour Tt/ station
d) tour radio station
e) tour nÊtrspaper office

25L
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EDUCAITOi'I

1 " Schools
a) r¡rhat for?
l:') different types
c) schools as preF)aration for work
d) tour Tec l/oc? R"B" Russe1?

2 " l:d.ult Education
i) preparation for r:¡ork

a) tour R"R"C"C"
ii) continuing e<lucation

a) example of night classes avaiLable through school system!:) o"TnåË,:år:å'ffi""1f,L'::å?i:'?*no,., 
no,r* sports (whereo how)

3" School Boards
purpose
how to interact vrith

BÃ.IiIKS A!.]D BANKTNG

a)
b)

a) discussion of purpose - _r"¡l¡y,b) tour overview only
c) using bank forms -.minibankd) tour - more in depth OR banke) set up bank accounts Gt 18or earnings)

horg

in schooi?
employee to

1¡eers, usinçÍ
sclroo1
social allowance

f) establish liaison with neighbourhood banks

LEçêIr REQÌirREilENTS AND SERVTCES

I " Personal Ir.ìentif ication
i:urpose and use
r¡hat to carry and how
establish as F.jrsoncll habit

a)
b)
c)

2 " Birth Certificate
a) discuss ¡yhyo \trhen needed
b) rliscuss hov¡ to obtain
c) get Birthr Certificate for

3 " Social InFurance i'{umber
ai before or at
b) rvhy and hor,r
c) trip to Post

age 16
to get
Office to gct

students who donot have one
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3 " (continued)
d) practise use-, on dumrny formse) d.iscuss clairns ,- râ'e1farc, unenploymentf) invitc welfare or unemploltnent peisonnelql practise on rlummy forns

4 " Taxes
a) discuss purpose .,. r¡hy, how, r,.¡ho
b) discuss use - use niunicipal budger? I :l::tvenent of
c) examine dummy forms - T.1; eÈc. ) parents a guardians

5. grlorkeris óompensatiolq
a) discues
b) invite representative to talk

6 " Lar,çs and Courts
a) discuss
b) visit court

HEALTH

1" Ðoctors
i) check-ups

a) discuss 'dhy, horq
b) role plaSz setting up appointmenÈs andc) role piay office procedures
d) practiso indiviciual appointment cycle

real life)
ii) ernergencies

a) díscuss '+thyo how
b) role play ccntact and foJ.low.*up

2. Ðentists
i) check-ups

a) discuss l.¡ht¡, hors
b) role pluy setting up appointrnents and keeping appts.c) role play office procedures
d) practise individual ap¡:ointment cycJ_e ',in vivoo, (inreal life)

Public IIealth
a) discuss
b) role play contact for innoculations
çl 5o1e pley requesting lromo health care supportd) inviÈe representative (I4rs. t{clean)

keeping appts"

"in vivou (in
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a) discuss VOIì ancl ",,rlialever else
il) home care services

IrrpusSRr¡.r Alrp ¡nN

_O!.jggliygr n " îo see \¡ri':í:re peonle r+Ðrk anrf rçhat thcy do 
"B" To allotì.t sÈudents to see rJ,'here the products they use

come irorn and ilow th-e'¿ are maCe o

1" Food Chai{r

" a) discuss
b) iour source farm
c) tour varicus seccndarlr ind.ustries .- canad.a packers

- dairy
-. kra.kery
- vegetable -r+arehoused) tour grocery st-ore

2" ConstrucÈion Chain

3. Clothing Chai.n

.

5 " .ETC. 
.

SOCf¡:tl, G¿\THERINGS

1" Churches
a) cJiscuss
b) compare aad sol-icit infon'ration on social side of me¡nlrershipi"e" teas, i{omân:s groupsr menns groupso charity groups
c) liaise individual sËudent contact, if cthical

2. Cor,munity Clubs_ 
.

a) discuss
b) conpar,.: antå solicì t informalion on social. síde of membershipi . o " te as, 

- 
viomÊn's groups, ncn o s g.rou1ts, charity groups

c) liaise ind.irzidual stuCcnt contacÈ, if r:ossible
3. Consuner Activist. Groups

a) discuss
b) seek contect a.nd invite representa.ti.ve , if possible
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SOCIAL SUPPORT SYSTEI.TS

1, Econorrric and Ernplol¡r,rent SupporLl
i) Canada l.lanpower

a) discuss
b) Lour for overvier,r
c) role play ¿".
d) tour for in-'depth ¡:racÈisee) liaise indiviclual student appointnent shere practicable

ii) Vocational Rehabilitation
a) cliscuss
hr) invite repr€sentat,íve
c) liaise indívidual contacÈ with representative" iii) employment options
a) discuss - activity centre

evaluation ancl, training cent,re'- corapetitive empJ.oyment
iv) social allowance

a) discuss
b) liaise anplication of índividual stud.enÈs
c) follor^¡*up as class group .' forrns, budget, etuc.

2. Resídential Supports
i) Communitir Services

a) diseuss
b) invite representative
c) liaise indivíduaI contact and use

ii) residential options .- group home
supported apartment living

-' parents' hone
indcpendent

a) discuss each
b) tour each -= talk r*ith resident - plusses and. minuses

íií) landlord and tenant services
a) discuss - Rentalsman anri leases
b) exanine sample lease

3. Elected Repre.sentat-iyes
a) discuss political sysÈem
b) visit constituency offices
c) tour city hall
d) tour legislaturc
e) role i:lay contacL v¡ith representative
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DISCUSS ION BREIIKDO!,Í¡I

introduce r4orrl,s visuall1z and aurally anC crally
- rr:late t-o sÈudcntt:, personal experir:nce
' ha\'+ stuCenis gathcr more infornation . u:¡ualll¡ frorr r:arents

sharc infornaticn
= rfi-rfinc tcrns uncl.crsLar;riahb'

rehash dcfiniticn throuqhouè later exereises
-' havo stud¿n'ts ver.l-ralizc relalionshi¡' of terms Lo -.heir liveso

present and future

,/'\/,'" ...

/l*
i'øi

rþ i:' rð ,/
s ilt I

lrl/u/

,/\

7i'lø.1
täl

.,J F-' Itt

,/\
,/\Vf
ld!
lËt!'u I¡ã I

ls I



A
U

T
O

I'T
O

B
I],

8 
Ð

Ë
A

LE
R

S
as

k.
 A

ve
. 

&
 3

rr
l S

t"
 S

.E
,

B
A

}¡
K

IT
{G

19
 R

.o
ya

l R
d 
" 

if 
.

B
E

,Â
T

I'T
Y

 S
T

U
D

IO
22

2 
S

¿
sk

., 
A

ve
" 

ll"

B
O

U
ÎIQ

U
E

 -
 L

A
D

IE
S

 lr
ìtl

P
.

P
or

ta
ge

 L
a 

P
ra

iri
e 

l,l
al

l

D
R

,'.
P

E
S

 &
 R

U
G

S

10
8 

S
as

k"
 .

A
ve

. 
E

.

D
F

-T
 C

LE
.Ih

IIN
T

] 
&

 L
A

,U
I{

D
R

O
}í

A
T

61
4 

S
as

k"
 A

ve
. 

t{
"

F
LO

R
IS

T
/r

ÍJ
9 

S
as

k.
 A

ve
. 

X
.

sy
rT

rr
 lr

oT
oR

S
t5

7-
34

38

?g
R

.ïÀ
G

E
 C

R
E

Ð
U

: 
lfi

:g
{

R
, 

S
ni

th
 

35
7*

68
/1

6

C
LT

S
S

IC
 I

{A
T

R
 I

E
S

IG
Iìs

C
at

hy
 n

"p
.n

t 
gs

î-
:Z

ne
f

I¡
lIR

i:{
IT

U
R

E
lle

st
r,

¡a
rd

 i
{a

Ll

G
Å

R
Ê

,G
Ë

10
3 

.q
as

k.
 A

ve
.

îU
[E

ii¡
 I 

S
 I¿

N
IG

]IT
 O

R
IG

IIT
IÀ

LS
G

 " 
C

ha
rl.

es
w

or
th

 4
57

 -
'3

62
5

¡'c
'R

T
A

cB
 F

Lo
oR

C
Ilr

, 
S

. 
P

an
lc

ra
tz

 8
57

-4
04

8

uq
$p

R
tjr

jrl
N

li"
 ì

la
cF

.a
rla

ne
. 

3i
t7

-'9
58

7

LI
lfD

rn
 ' 

s 
.F

Lo
sE

iR
s_

lfr
n.

 L
in

de
n 

85
7-

68
41

V
IL

LA
G

E
 I

T
U

R
I.ì

IT
U

R
E

 L
O

F
T

G
R

.Ü
C

.E
R

Y

I 
63

0

r
H

w
y 

LA
. 
rr

es
t 

Ìlr
. 

tt.
 lf

fit
er

 
85

7-
87

0I
(o

el
iv

er
y)

rr
rf

fio
C

IT
Y

 C
IiN

T
R

N
 I

JS
S

O
tl.

 
D

".
tõ

t 
B

r"
ãG

n-
-.

e.
'rz

-z
.n

ar

P
/¡

.1
{K

1r
 S

 F
O

O
D

 C
E

Ì,I
T

R
E

S
as

k.
 Â

ve
. 
W

, 
N

Lc
k 

p.
an

tc
o 

--
!tn

^n
n

G
IF

T
I{

A
R

E
20

 T
up

oe
r 
S

t. 
li.

LI
F

E
 I

N
S

U
],A

N
C

D
, 

Ifo
R

rc
A

cE
"

27
 C

ot
al

be
rr

y 
A

ve
.

F
IR

E
 Il

rS
U

tA
i{C

E
, 

A
IIT

O
P

A
C

, 
R

E
tiL

 E
S

T
À

T
B

23
2 

S
as

k"
 A

ve
. 

E
"

IIW
E

S
T

M
E

N
T

S
39

-2
5r

.N
.i.

t,

JE
IIE

LL
H

,R
S

20
8 

S
as

k.
 /r

ve
.

M
A

I{
IT

O
P

Á
 I

T
Y

D
R

O

S
as

k.
 Iv

e.
 &

 1
4

T
.T

E
A

T
 I

/IA
R

K
E

T

32
6 

S
ag

k.
 ¡

þe
.

N
E

I{
S

P
Â

P
E

R

ya
lg

al
B

_g
rg

rs
.

M
r,

 K
. G

lff
in

 8
57

-6
37

1

Ë
rc

, r
oN

pg
!._

Lr
tg

L.
 B

ak
al

in
sk

y 
33

9*
40

35
(I

,¡
pg

 " 
)

rN
vE

sT
oR

, 
5 

S
Y

M
IC

¿
.1

I_
L.

!¿
:_

F
rc

d 
tlc

l'a
ci

rle
n 

B
S

7 
3g

g7

q
S

. 
J,

 I
'If

ls
on

 
8_

s7
../

+
37

1

sr
. l

r.
E

. 
85

7.
73

óB

W
,

E
. F

ftz
el

l 
85

7-
68

43

E
.

R
E

S
T

A
U

R
iT

¡I
T

9O
4 

S
as

k,
 .A

ve
"

T
Â

K
E

 O
U

T
 F

C
C

D
S

24
2 

S
as

k.
 A

ve
.

uE
ttH

r's
 :.

åd
A

T
 tr

åR
iq

!
ìlr

s.
 l

.le
lle

n 
85

7-
.4

7 
45

F
F

-I
IE

 P
R

E
S

S
S

. 
C

oo
nb

er

IR
IE

;U
il!

.
E

" 
C

ar
ls

on

V
O

F
N

I 
F

R
IIS

S

lc
."

pt
*"

1-
_

l{A
ld

u 
Å

_r
ri:

r

H
f¿

y.
u,

"*
ltL

'n
J1

ê
S

. S
ch

e:
:r

:r

fl.

85
7*

32
43

85
7 

-4
14

7

85
7.

,3
42

7

i)5
7 

-5
3'

t3

tÌ5
:/ 

-3
44

L
E

.

l\) (.
r¡ !


