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Abstract 

The focus of this study centered on establishing the usefulness and 

appropriateness of a personal futures planning process for six 

secondary students labelled at-risk. The personal futures planning 

tool, Planning Alternative Tornonows with Hope (PATH) developed by 

Pearpoint, O'Brien, & Forest (1991), typically used with students 

with special needs, was implemented with students identified by 

their high school resource teacher and guidance counsellor as being 

mildly, moderately or severely at-risk of not graduating from high 

school. The intent of the study was to determine, 

(a) the appropriateness of the PATH process for this pariicular group 

of students, and (b) the value of the vanous steps in PATH. 

The participants in this study were al1 senior high school 

students. Four female and two male students participated in the 

study. Student 1. female, was repeating most of the Senior 1 credits 

she not obtained the previous semester, had poor overall grades, was 

frequently tniant, and had been suspended from school for disruptive 

behaviour. She was identified as being severely at-risk of not 

graduating. Student 2, male, was registered in Senior 2, had poor 

overall grades, displayed disruptive behaviour and at times was 



unable to function in the regular classroom, was generally not 

accepted by his peers, and had been suspended from school on 

several occasions for disruptive behaviour. He was identified as 

being moderately at-risk of not graduating. Student 3, female, was 

registered in Senior 2, had fair overall grades, and was frequently 

tniant. She was identified as being mildly at-risk of not graduating. 

Student 4, male, was currently taking Senior 2 and Senior 3 credits, 

had poor overall grades, was frequently tniant, displayed disruptive 

behaviour, showed a rebellious attitude toward authority, and had 

been suspended on several occasions for fighting with other 

students and threatening school staff. He was identified as being 

severely at-risk of not graduating. Student 5, female, was 

registered in Senior 2, had dropped out on two other occasions, had 

fair overall grades, and frequent absences in al1 classes. She was 

identified as being moderately at risk of not graduating. Student 6, 

female, was registered in Senior 3 and Senior 4, had good grades, 

was frequently truant, was a gifted artist but seemed bored with 

school, and had dropped out of school on two previous occasions. She 

was identified as being mildly at-risk of not graduating. 

Data were collected using pre-PATH and post-PATH 

face-to-face interviews with each student, and through observation 



i i i  

of each student's PATH planning meeting. 

The findings of this study suggest that PATH is a useful. 

positive method of personal planning for this group of students. It 

allowed the students to identify their own goals and the tirne 

frames by which their goals be accomplished. It proved ta be an 

appropriate and useful planning tool when used to help at-risk 

students plan for theii futures in a positive way. 
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Chapter I 

Introduction 

The concepts of mainstreaming, nonalization. and least 

restrictive environment have led to changes in education for 

students with special needs. Educational policies have been 

developed in each Canadian province to ensure public schools provide 

an lndividual Education Plan (IEP) for each student with a disability. 

Recently, secondary schools were required to provide a plan 

for students, in addition to their IEP, for their life once they left 

high school. The planning around this time of transition came to be 

known as Transition Planning. In 1989, in Manitoba. the Minister of 

Education and Training outlined the protocol for collaboration 

between the Departments of Family Setvices. Health, and Education 

and Training in the area of transition planning and mandated 

transition planning for al1 students with special needs to be 

initiated beginning at age sixteen. 

All students in high school make the transition frorn school to 

work and adult life. Students, with the help of their parents, make 

decisions about their future. Some students require more help than 

others. 
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Presently. only students receiving special education services 

are required to have an IEP and, once they tum sixteen. an Individual 

Transition Plan (ITP). The ITP is a fomal document, initiated by the 

school, involving parents and community agencies, stating what 

goals will be accomplished and by whom. This leads to the concem 

of this research study. In order for a student to have a fonnal plan 

in place to help with this period of transition, he or she must be 

labelled as a student with a special need. The possibility and 

appropriateness of implementing a transition planning technique for 

another group of students who are not labelled as special needs 

students will be considered in this study. Specifically, this study 

will consider the usefulness of transition planning for students 

labelled 'at-risk*. 

One planning tool used frequently in transition planning is 

Planning Alternative Tomomws with Hope (PATH). Students with 

special needs and their families plan for the future following PATH. 

with the intent that the goals identified will help the student see 

him or herself more clearly. Could a process such as PATH be of 

benefit to students who are at risk of not graduating? 

PATH is a social process and relies on acüve involvement of 

participants. As a process, it has its limitations. It rnay not always 

be feasible to conduct a PATH. The process is time consuming and 
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requires the input of many people. School staff must be trained in 

the process end as facilitaiors. PATH requires follow-up of each 

student's progress to be effective. There are also benefits to the 

PATH process. These will be discussed in this paper. 

This thesis is organized into chapters. A glossary of key terms 

(Figure 1) is provided in Chapter 1. In Chapter II. a review of the 

literature will include: (a) a brief history of special education in 

Canada and the U.S.A., (b) an overview of relevant changes that have 

occurred over the past twenty years, (c) the introduction of 

transition planning, (d) issues related to students with special 

needs, (e) issues related to students at graduation, (1) issues 

related to students labelled at-risk, and (g) the overlap or common 

characteristics of both groups. 

The research methods are described in Chapter III. The results 

are reported in Chapter IV and discussed in Chapter V. 

The goal of this study is to detennine if a transition planning 

process might be beneficial to students in transition, who are not 

receiving special education support, but who are labelled at-risk by 

their schools. 
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Accommodation 

Adjustments or adaptations to suit a special or different 

purpose. Accommodations help to promote academic achievement foi 

students with special needs through modifications in curriculum, 

teaching, behavioural expectations, physical plant. and other school 

procedures. Accommodations are designed to help students with 

special needs inprove their chances for academic success and social 

involvement at school. 

Adult services 

Publicly and privately funded health care, educational, 

vocational. recreational. and other services provided to students 

with special needs once they leave the public school system. 

At- r lsk  

Refers to students at-nsk of dropping out of school. Studies of 

students who have dropped out of school have identified common 

factors that may make up an 'at-riskm student profile such as poor 

attendance record, dislike of school. poor academic record, 

pregnancy, disrupted or chaotic families, failure to acquire the 

skills needed for ernployment, rebellious attitude toward authority, 
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Figure 1 contlnued 

and gifted andlor talented abilities but bored with school. 

De-instltutlonallratlon 

The process of removing people from an institutional setüng 

in favour of a community-based setting such as a family home, 

group home, or halfway house. 

lnclurlon 

The philosophy that allows for differences and accepts people 

who had historically been excluded from society because of their 

differences. In education, inclusion involves accommodations 

allowing th8 full physical, social, and acadernic participation of 

students with disabilities in regular classrooms. 

Independent llvlng 

Living in one's own community making as many everyday 

decisions about one's own life as possible. This may involve a living 

arrangement with a roornmate or a group home. 

Indlvldual Educatlon Plan (IEP) 

A management tool to ensure that a student's educational 

program is appropriate to the student's specific needs. An IEP is a 

written document that outlines the short-term and long-terni goals, 

the methods, and techniques that will be used to achieve these goals 
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Flgure 1 continued 

and the responsibilities of the people who will be involved in 

implementing the plan. 

lndlvldual Ttansltfon Plan (ITP) 

A management tool used to ensure the continuity of services 

and provision of opportunities from school to adult life for students 

with special needs. 

Integration 

To indude and educate students with special needs in the 

regular classroom. This educationai philosophy irnplies a joint 

effort by special and general educators. 

Job coaching 

The assisting, guiding, coaching and on-the-job training of 

pesons with disabilities. Job coaching is usually temporary and is 

faded as a person needs less support. 

Least rastrlctlva environment 

Educating students with special needs in the setting that most 

enables their school leaming and socialization. 

Malnstreamlng 

Mainstreaming is the maximum integration of students with 

disabilities into regular classrooms, combined with assistance for 
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Figure 1 continued 

regular class teachers. 

Normalltatlon 

The philosophical belief that al1 exceptional individuals, no 

matter what the level and type of disability, should be provided 

with an education and living environment as close to normal as 

possible. 

Regular Education Inltlatlva (RH) 

The name given to a movement to promote the restructuring of 

the special education-regular education relationship. The RE1 was 

initiated by special educators to try to shift the responsibility for 

students with special needs to regular classroom teachers. The RE1 

was based on the philosophy that the education of al1 students 

should become individualized and that there be a shared 

responsibility between regular and special educators. 

Resldentlal eupport 

Allows people with disabilities the option of living 

independently with varying degrees of support such as a non- 

disabled roornmate, an apartment cornplex designed with the 

visually impaired person's needs in mind, home care senrices, or 

shopping assistance. 
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Figure 1 contlnued 

Segiegatton 

The placement of students into groups based on the identified 

disability the student may have. 

Sheltered workshop* 

A sheitered workshop is a work setting or adult day program 

where a worker with a disability can participate according to his or 

her ability. The work is supenrised and payment is below societal 

minimums. 

Speclal educatlon 

A subsystem of the total educational system for the provision 

of specialized or adapted programs and services for students with 

special needs. 

Speclal needs 

An educational terni used to designate students who require 

special education support services. 

Supported omployment 

Supported employment allows people with disabilities into the 

work force. An alternative to sheltered woikshops, supported 

employment matches a person's skills with a job in the community 

and may provide the assistance of a job coach and work place 
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Figure 1 continued 

accommodations. 

Work axperlenca 

Work expefience provides experience on the job, in various 

settings, that allows the student to get a feel for the type of H~ IC 

perfonned and to improve his or her skills. 
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Chapter Il 

Review of Litetature 

he nevelopment of Trmt ion Planning . 

The education of exceptional students in Canada has passed 

through a number of stages. Since the eaily sixties, there has been a 

change in philosophy from segregation to inclusion (Winzer, 1990; 

Bellamy, 1979; Wheman & McLaughlin, 1981 ; Kieman & Stark, 1988). 

Consequently, education has shifted from segregated custodial care 

to universal access, social integration, and inclusive prag ramming 

for students with disabilities (Weber, 1994). 

Since the 1 9709, the principles of nomalization. 

de-institutionalization, integration, and mainstreaming have 

emerged as guiding principles in the evolution of special education 

(Csapo, 1989). The nomialbation principle, initiated by 

Wolfensberger (1972) in the early seventies, began to gain wider 

acceptance during the decade. Wolfensberger argued that persons 

with disabilities should no longer be segregated and seen as 

different f rom others, but should be integrated socially and 

educationally as much as possible. His focus was on the 
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similanties, rather than the differences, among students. 

Mainstreaming represents one facet of the principle of 

nomalization. Mainstreaming evolved from the idea that 

segregating students with special needs was ineffective (Weber, 

1994; Sailor, Anderson, Halvorsen, & Doering, 1989; Biklen, 1985). 

The idea of mainstreaming requires exceptional students, to the 

greatest degree that is reasonable and consistent with their needs. 

to be educated with their non-exceptional peers [Winzer, 1989). 

However, mainstreaming did not mean that ail students, with al1 

degrees of disability, should be retumed to the regular classroom 

(Winzer, 1990; Gearheart, Weishahn, 8 Gearheart. 1992; Andrews & 

Lupart, 1993). It was believed that leaming in the 'least restrictive 

environment' was in the best interest of the child. This could 

require the child, at times, to be out of the regular classroom for a 

portion of the school day. 

Special education in Canada, following a pattern already 

established in the United States, has had a history of progressive 

inclusion (Andrews & LupaR, 1993). In earfy Canadian history, 

special education was based on the principle of exclusion and 

handicapped individuals were excluded from society in general. In 

the 18009, special education was based on the principle of 

institutionalization. As a result. separate schools provided 
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education for deaf. blind, and visibly disabled students. 

From 1900 to 1950. speciai education was based on the 

principle of segregation. Consequently. special schools and 

residential institutions increased in number. In the 1950s and 

1960s. special education was based on categorization through 

testing and labelling. The introduction of special education classes 

in regular schools was initiated. but most special education was 

still taught in special schools in most school divisions. In the 

1970s. special education was based on integration. This was a 

major shift in philosophy culrninaüng in policies to place students 

in the least restrictive environment. In the 1980s. integration 

evolved into mainstreaming with an emphasis on educating 

exceptional students in the regular classroom. In the 1990s. special 

education has become still more inclusive, with many special 

educators advocating a merger of special and regular education into 

a more student-centered. unified education system. 

eriod of Chan= 

A great period of change in special education took place 

between 1965 and 1995. The changes allowed for a greater 

acceptance of students with disabilities. a more positive attitude 

toward them by teachem. and en increased involvement of 

govemment in legislating more appropriate programs and services 
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for students with special needs (Gearheart 6. Weishahn, 1992). 

Settina 
The classrooms of the 1990s look much different than the 

classrooms of the 1960s. With the passing of legislation to ensure 

education for al1 students, most classrooms have become 

heterogeneous - (Winzer, 1990). 

The focus on the exceptional student in the classroorn is no 

longer primanly medical. There has been a shift to what the student 

can do, rather than what he or she cannot do. Schools are 

increasingly being reguired to tailor instruction to the individual, 

not the group (Winzer, 1990). 

Social ability and the need to teach social skills within the 

curriculum are recognized as important. Even though each child may 

have an instructional plan based on individual needs, the classroom 

should be seen as a community where al1 children have the dght to 

belong, share, and work together (Andrews 8 Lupart, 1993). 

Classroom Teachers 

As the integration trend extends to secondary education, more 

and more regular classroom teachers will be giving instruction to 

exceptional students. More and more, the classroom teacher will 

play a crucial role in providing stimulating and appropriate 

experiences for students with special needs (Winzer, 1989). 
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According to Winzer (1984), teachers' attitudes are a critical 

component of inclusive education. Classroom teachers' attitudes 

toward children with special needs affect instruction, and 

irnplementation of programs, as well as the attitudes of other 

children in the ciassroom. The variables influencing teacher success 

include: (a) professional preparation, (b) previous experience with 

students who have disabilities. (c) a willingness to work 

cooperatively with parents, resource personnel, and others, 

(d) a willingness to accep? variations in scheduling. (e) an ability to 

assess individual leaming needs, and (f) acceptance of the idea that 

al1 students have a right to an appropriate education (Gearheart et 

al., 1992). After many years apart. regular and special education 

teachers incieasingly are working together (Andrews & Lupart. 

1 993). 

According to Gearheait (1 QW), more classroom teachers now 

have the training and expertise to accommodate a student with 

special needs in their classroom than in earlier decades. Often, the 

methods used with special needs students prove useful when 

working with other students. 

Parents 
Until the Education for All Handicapped Children Act (PL 94- 

142) was passed in 1975 in the U.S.A. parental involvement and 
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support of students with speciai needs in schod settings was 

infrequent. The role of the parent was that of unempowered 

consumer of a program initiated by professionals (Andrews and 

Lupart, 1993). 

As a result of individual advocates as well as parent groups 

lobbying provincial govemments, legislation has been passed to 

allow for parental involvement in decision making and the 

development of Individual Educational Plans (IEPs) in Canada. 

Parental involvement and input on a day to day basis is encouraged 

by educators in both the U.S.A and in Canada (Weber, 1994; GearheaR 

et al., 1992). In 1989, the Manitoba Govemment introduced policies 

and general guidelines school divisions were to follow to provide 

educational programs for students with special needs. The policies 

included four specific points describing parents' and students' 

rights and the responsibilities of Manitoba Education and Training. 

One of the four points of the mandate specifically involves parents 

as part of the transition planning team. A cooperative planning 

approach involving parents, teachers, outside agencies, and the 

students themselves is advocated. Regular meetings involving 

parents in planning and decision making for their children are 

mandated. In addition, parents have the right to inquire about any 

aspect of their children's programs at any time. The guidelines also 
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make provisions to ensure parental access to student's files, the 

information in those files, and the opportunity to add or change 

information that may be incorrect. 

In the mid-eighties. in response to some of the problems 

associated with special education, the Regular Education Initiative 

(REI) was started in the United States. Special educators argued 

that neither general nor special education systems were suitable to 

meet al1 the needs of individuals with special needs and that. in 

many instances. diagnostic practices were unable to differentiate 

between students with and without disabilities (Clark and Kolstoe. 

1995). This movement was initiated by special educators to try to 

shift the responsibility for students with special needs to regular 

classroom teachers and maintain a truly mainstreamed educational 

system (Andrews and Lupart, 1993; Winzer. 1993; Gearheart, 1992). 

The RE1 was based on the idea that two kinds of students, 

regular and disabled, could be viewed as 'students' and the education 

of al1 students should become individualized and a shared 

responsibility between regular and special educators (Gearheart, 

1992). The RE1 has been controversial and is not a widely accepted 

plan, but rather is seen as the philosophy of several researchen 

(Stainback and Stainback. 1989). Consequently, the mainstreaming 
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of students with disabilities with their nondisabled peers continues 

to be a topicaî and much-debated educational issue (Winzer, 1993). 

to G m e  E w o ~  

Since the early 1970s. due to the increased awareness of 

human rights and the passing of Public Law 94-142 in the United 

States, there has been a shift to increased acceptance of 

mainstreaming in education (Gearheart, 1992; Kieman & Stark, 

1988; Wheman & McLaughlin, 1981; Bellarny, 1979). The PL 94-142, 

in the US, was established in an attempt to correct certain problems 

in educational programs for students with disabilities (Gearheart 

and Weishahn, 1992). The law provided: 

1. A requirement that al1 children be screened to identify 

needs. 

2. A guarantee of free education. 

3. A stipulation that the student must be placed in the least 

restrictive environment that is appropriate. 

4. Due process for parents and guardians. 

5. Confidentiality. 

6. A requirement that parents must be consulted prior to any 

decision. 

7. A requirement that an IEP must be developed for al1 

exceptional students. 
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8. A requirement for appropn'ate teacher training. 

In 1990, in the US, PL 94-142 was amended as the lndividuals with 

Disabilities Education Act (IDEA, PL 101-476). This act made some 

changes to PL 94-142, the Education of the Handicapped Ad, such as 

adding separate disability categories, changing the terni 

'handicapped' to 'disabilities' throughout, and adding rehabilitation 

counselling. A significant change in IDEA was the introduction of a 

mandate to provide transition planning for students with 

disabilities aged 16 and older (Andrews and Lupart, 1993; Clark and 

Kolstoe, 1995). 

In Canada, as a result of this legislation passed in the US, and 

as a result of the pressure of parent and advocacy groups, individual 

provinces amended their Education Acts to include special education 

(Weber, 1994). By the end of the 1980s. all provinces and temitones 

were providing special education programs in regular schools 

(Weber, 1994; Andrews and Lupart, 1993). Eaily on in the process of 

integration, most students with special needs were grouped 

together and taught as a group by a special teacher or resource 

teacher. Later on, by 1990, many more students with special needs 

were integrated into the regular classroom (Weber, 1994). In 1989, 

the Manitoba Government issued policy and procedure directives 

designed to assist school divisions in implementing an integration 
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policy (Manitoba Education and Training. 1989). Based on the 

provision that all students are entitled to an education, as stated in 

the Public Schools Act, the key points in the Policy of Manitoba 

Education and Training are as follows: 

1. School divisionsldistricts are responsible for offerhg 

appropriate educational programs and the support services students 

need to benefit from these programs. 

2. Education programming will be provided in the most 

enabling leaming environment available or possible under the 

circumstances. In the majority of cases, integration in the regular 

classroom. with the provision of special supports, affords such a 

setting. 

3. Education programs will be indivjdualized when 

appropriate. 

4. The program planning process will involve a team approach, 

the team consisting of al1 those who have information that is 

relevant to the student: parents, educators, support personnel, and 

the student, if possible. 

In 1995, Manitoba Education and Training published the 

document entitled Towards Inclusion: A Handbook for Individualized 

Programming Designation, Senior Years. The purpose of this 

document is to provide information for students in Senior 1 through 
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4 who require an lndividualized program. The document clearly 

identifies the Individual Educational Plan (IEP) as well as the 

lndividual Transition Plan (ITP) and delineates the process for 

developing these plans. 

ransition ~lmning. Students with disabilities have gradually 

been accepted into school systems and, with services and supports. 

have been experiencing successful school careers (Gearheart, 1992; 

Kieman and Schalock, 1989; Clark and Kolstoe, 1995). 

Since the early 1980s, there have been positive changes in the 

education of students with special needs. As a iesult of 

rnainstrearning and desegregation, students with disabilities who 

were once excluded from regular classrooms and schools are now 

graduating from high school and entering the worMorce and 

postaecondary training. Once these students finish high school, 

however, data have shown a trend of unsuccessful post-school 

achievement (Cummings and Madden, 1987; Wilcox and Bellamy, 

1982; Kieman and Schalock, 1989). It is at this point in the 

student's life when program continuity, on-the-job training, and 

follow-up services become areas of concem (Nisbet, 1990; Sailor, 

1989; Tumbull and Tumbull, 1986). 

In the 1990's. educators are still stniggling with the question 

of how best to meet the needs of this group of students. How do we 
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provide a quality education and the opportunities for them to lead 

full and productive lives? This study approaches the transition 

process from the perspective that students will be a part of the 

community and will live and woik in integrated environments. 

The education of students with disabilities in the past decade 

has included an increasing ern phasis on individualized long-tenn 

planning. The first transition programs, which began in the early 

1 9801s, ernphasized work skills or specific work related tasks 

students would need on the job. Supported employment and job 

coaching became popular (Clark 8 Kolstoe, 1995). Later on, 

educators realized that in order to help better prepare students for 

life after graduation, they had to teach skills that an adult living in 

a community would need to lead a full independent life as well as 

vocational skills. This philosophy is an alternative to traditional 

career and vocational education programs (Clark & Kolstoe, 1995) 

which did not include this wider perspective on adult living and 

employment. 

All students, disabled or not, must make the transition to 

adulthood. Society has expectations of young adults, such as living 

independently, attending a college or university, and beginning 

employment. The education of students with disabilities should 

reflect these expectations. 
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The transition from school to work and adulthood has been one 

area that continues to interest educators as well as rehabilitation 

workers and vocationd educators (Wheman, 1992). The idea of a 

planned, coordinated, outcome-based process came to be known as 

Transition Planning. In this process, the plamers pictured what a 

student's life would be like, where he or she would live and work, 

how he or she would participate in community life. and who would 

be involved in helping him or her make decisions. The plan may best 

be initiated while the student is still in school. The Individual 

Transition Plan (ITP) is seen as a means of coordinating services for 

students in transition from school to adult life. It is a written 

document designed to pian and implement strategies to enhance the 

futures of students with disabilities. 

In Manitoba. the Minister of Education and Training (1989) 

outlined the protocol for collaboration between three Departments 

of govemment: the Department of Family Services, the Department 

of Health, and the Department of Education and Training. Transition 

Planning was to be irnplemented for al1 students with special needs, 

beginning at age sixteen, to facilitate successful transition from 

school-based programming to cornmunity-based programming. 

Wheman (1988) describes the transition planning process as: 

a coordinated set of activities for a student, designed within 
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an outcome oriented process, which promotes movement from 

school to post-school activities, including post-secondary 

education, vocational training, integrated employment 

including supported employment, conünuing adult education, 

adult services, independent living or cornmunity participation. 

The coordinated set of activities shall be based upon the 

individual student's needs taking into account the student's 

preferencess and interests and shall inchde instruction, 

community erperiences, development employment and other 

post-school adult living objectives, and, when appropriate, 

acquisition of daily living skills and functional vocational 

evaluation. (p. 70) 

Educators and policy makers have not always agreed on the 

planning process due to differing philosophies of education, 

vocational training, and supported employment. According to 

Stodden and Browder (1986). there is a lack of counselling, 

comprehensive work experience, and cooperative planning with 

outside adult services in the transition planning done for students 

with disabilities. 

Current literature reveals a growth in the area of strategies 

and methods that facilitate employment, independence and 
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integration (Nisbet, 1989; Sailor, 1989; Wehman 8 Kregal, 1985; 

Luecking & Tilson. 1992). 

The literature also reports several models of transition 

programming. Most transition programs have the following 

components: 

1. Initiation of planning process. 

2. lnteragency involvement. 

3. Community-based needs assessment. 

4. Ongoing communication between family, agency, individual. 

5. Vocational planning. 

There appear to be two basic types of transition programs. One type 

trains and prepares an exceptional person for a specific vocation or 

program such as a sheltered workshop or day program. This is a 

system centered approach. The other type plans and integrates 

leaming within the community and is a more person centered 

approach. 

Successful models of transition do exist. but are varied from 

region to region. In Manitoba, service delivery varies from school 

division to school division (Freeze, 1994). The whole transition 

process has been described as a bridge from education to the rest of 

the community, business, and the adult service agencies that will be 

part of a student's life after school (Sailor, 1989). 
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Issues in Transibon Planning and Sewice Delivew . 

There are many issues and amas of need that must be considered 

when planning the transition process. Researchers such as Clark and 

Kolstoe (1995) have identified some of the developmental tasks of 

adolescence. They note that this penod of transition in life poses 

challenges for al1 students, with and without disabilities, including: 

1. Achieving new and more mature relations with age mates 

of both sexes. 

2. Achieving a sexwl identity. 

3. Accepting one's physique and using the body 

effectively. 

4. Achieving emotional independence from parents and 

other adults. 

5. Achieving economic independence. 

6. Selecting and preparing for an occupation. 

7. Preparing for marnage, family life, and intirnate 

relationships. 

8. Developing intellectual skills and concepts necessary for 

civic cornpetence. 

9. Desiring and achieving socially responsible behavioui. 

10. Acquiring a set of values and an ethical system as a 
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guide to behaviour. 

Based on the above developmental tasks of adolescence, this 

segment will include a discussion of some of the components that 

are criticel to a successful high school program for a student with 

special needs: (a) work education, including work experience. 

vocational training. and career exploration. developrnent, and 

counselling, (b) academic supports. including special education 

support and adapted curriculum, (c) personal supports. including 

counselling. career counselling. life skills training, and social skills 

training in the areas of relationships, attitudes, and motivation, 

(d) parental roles and responsibilities, community presence. and 

independent living. and (e) education in areas such as 

transportation. housing, financial management, leisure. and 

recreation. 

ork E- In the transition phase, an emphasis for 

students with disabilities is on work experience and job training in 

the communities where they will live. This training allows the 

student to gain specific work skills on the job. The belief that a 

student must have al1 of the necessaiy skills before he or she can go 

on the job has changed. Supportad employment has allowed students 

with disabilities the opportunity to work in integrated work 

envitonments and should allow for vaned experiences before they 
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leave high school (Nisbet, 1989). Students should also be given 

access to the vocational training pmgrams available in schools. 

Comprehensive career exploration and development prior to 

transition has been recommended for al1 students with disabilities 

(Halpern, 1985). Careei exploration oppoitunities should be planned, 

reflect the student's intefests, and follow a pattern of short 

community experiences preceding long term placements. According 

to Clark and Kolstoe (1995) career development is needed for al1 

persons, young and old, with and without dbabilities, male and 

fernale, poor and affluent. 

cademic Suppgrtss. The goal of an effective ITP is to 

maxirnize a student's abilities. While the student is in school, 

different types of supports allow for this: (a) physical supports 

such as ramps, and washroom adaptations, (b) personnel supports 

such as educational assistants, counselors, and physical assistants, 

(c) administrative supports such as funding acquisition, and 

tirnetable flexibility, (d) cufficular supports such as cornputer 

assisted instruction and annotated texîs, and (e) personal supports 

such as menton, circle of friends, and tutors. 

Modified academic courses in high school enable students with 

disabilities to participate. Flexible timetabling allows for 

community work experience as well as academic coursework to be 
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completed. Teachers, paraprofessionals, guidance counsellors, and 

school administraton al1 contribute to completion of IEP and ITP 

objectives. 

Personal- This portion of the ITP includes personal 

counselling for the student at school and on the job, dealing with 

issues such as peer relations, social skills, motivation, career 

exploration, and parental involvement. Teachers also assist the 

student to access the community social services needed after 

graduation. 
. - e. The student's current living environment 

as well as housing options for adult living after graduation should 

be considered. These options should reflect the basic principle of 

norrnalization (Wolfensberger, 1972) as societal limits placed on 

penons with disabilities often restrict their independent living 

(Clark and Kolstoe, 1995). The rote of aie parent in the studentk 

future living arrangements, such as a group home, shared apartment, 

or student housing, should be included in the plan. The method of 

transporîation to and from work and around the community should be 

a consideration, pafticularly if the student has special health or 

therapy requirements. Teachers and counsellors should help provide 

the student and his or her family with information about financial 

management, including wages, benefits, insurance, banking, 
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shopping, housing, and the availability of assistance programs. 

As the school and the woikplace are slowly becorning 

integrated environments, the leisure and recreation component also 

must be planned to ensure age-appropriate fun and fitness acüvities 

and hobbies are available to students with disabilities. 

Jssues for Hiah Schm mdents at Gmduwm 

ralems at Formal transition planning has 

evolved to ensure a future vision for students with disabilities. 

Transition planning has changed the roles of educators, parents, and 

students in the process (Clark & Kolstoe, 1995). The planning 

process forces participants to look at the future education, 

employment, residential, and personal options of the student. 

Most non-disabled students usually have a vague idea, early in 

junior high school, of what their futures might be like (Brodinsky, 

1990). Course work, part time jobs, clubs, sports, and 

extracurricular interests al1 help them to define themsehres and 

choose what is impoitant. In senior high, more specific courses and 

vocational options may be chosen in preparation for graduation. 

Friends, parents, older siblings, teachers, and guidance counsellors 

may help the student to make choices. 

Most students with disabilities do not have an idea of what 

their futures will look like once they leave high school (Hasazi, 
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1985; Wehman & Moon, 1988; Kieman & Schalock, 1989; Wehman, 

1993; Clark & Kolstoe, 1995). The passing of laws to ensure an 

appropriate education and transition planning does not guarantee 

success for individuals with disabilities as adults. Parents 

typically have Iimited expectations for their disabled children and 

society has limited knowledge as to how these students could 

become functioning, contributing citizens. 

Examples of problerns facing students with disabilities at 

graduation indude: (a) unemployment or underemployment, 

(b) limited community participation, (c) financial dependence, 

(d) limited access to post secondary education, (e) dysfunctional or 

nonexistent relationships, and (f) discrimination (Wehman & Moon, 

1988; Kiernan & Schalock, 1989; Homer & Meyer, 1986; Clark 8 

Kolstoe, 1995). 

dents 1 1- - I 

Leaving high school and going on to the next phase in life is 

one of many transitions every student makes. Young people with, and 

without, disabilities must face the time school life ends and an 

independent adult life begins. Many of the previously mentioned 

components of an ITP and many of the issues facing students with 

disabilities are identical to those facing many non-disabled 

students. These students are often given the label 'at-risk'. 
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According to Hasazi (1989), there is a trend emerging in the 

field of transition planning focusing on students with mild 

disabilities. Many of these students are falling through the cracks 

as well as falling sholt of their potentiel. 

In the past decade, many more students have been educated in 

the mainstream. Students who were once segregated for various 

behavioural, emotional, or social reasons are now, in increasing 

numbers, part of regular classrooms. 'Dropoutm, 'at-riska and 'youth 

in crisis' have become terrns used by educators to describe students 

at risk of not completing their schooling. 'At-nsk' is a tenn used 

widely by educators and researchers and, as a result, has many 

meanings. Educators and researchers tend to agree on the 

descriptions, characteristics, and profiles of students who are at- 

risk of leaving school before graduation (Cato, 1989; Weis et al., 

1989; Neufeld, 1992; Morris et al., 1991). Characteristics such as 

the following (Cato, 1989) are typical of those used to describe 

students in at-risk or 'high-riska categories: 

1. Poor overall grades. 

2. Frequent truancy. 

3. No future orientation. 

4. Failed 1 or more grades. 

5. Low perceptual performance on one or more areas. 
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6. Disniptive behaviours. 

7. Poor social adjustment. 

8. Failure to se8 relevance of education to the life 

experience. 

9. 

1 O. 

II. 

12. 

13. 

14. 

15. 

16. 

Rebellious attitude toward authority. 

Generally not accepted by peers. ('a loner'). 

Low or inappropriate self-concept. 

Immature, suggestible. 

lnablity to function within a traditional classroom. 

Frequent contacts with police. 

Gifted andlor talented abilities, but bored with school. 

General unacceptance by school staff. 

Much educational research has been conducted in the area of 

students droppping out of school and the economic and social 

consequences of leaving school without adequate skills (Glasser, 

1 990; Allison 8 Paquette. 1991 ; Churchill. 1991 ; Brodinsky, 1990; 

Morris et al., 1991, Feldhusen, 1995). Researchers tend to agree that 

the reasons for school dropout are complex and students drop out of 

school before graduation for many reasons. 

Educational researchers suggest that the major factors 

putting students at-risk of not graduating are social, personal, 

academic, or school related (Brodinsky, 1990; Wheman, 1 990; 
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Neufeld, 1 992. Feldhusen, 1 995). 

ocial factors, Not al1 factors are school related. Social 

factors that may put students at-risk include: 

1. Low socioeconomic status of family. 

2. Single parent families. 

3. Parental history of dropping out of school. 

4. Low value placed on education. 

Personal FactorsL Personal factors associated with students 

themselves include: 

1. Low self-esteem or negative self-concept. 

2. Lack of life goals. 

3. Poor emotional health. 

4. Peer pressure. 

5. Pregnancy andlor parenting. 

6. Alcohol/substance abuse. 

7. No self discipline. 

8. Employment that intederes with schooling. 

d factors, Not al1 students at-n'sk 

of dropping out corne from low socioeconomic families with 

problems. Schools and educational systems are also a major 

contributing factor (Glasser, 1990; Allison & Paquette. 1991 ). 
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School related factors contributing to students not completing 

hig h school include: 

1. Inappropriate course offerings. 

2. lnadequate school services such as health car8 and 

guidance counselling. 

3. Irrelevant curriculum. 

4. Attendance problems, failure to attend school on a 

regular basis. 

5. No extracurricular involvement. 

6. Frequent transfers betweeen schools. 

7. Repeating one or more grades. 

8. Below average basic skill level. 

9. Poor grades. 

According to Klassen and Stevens (1995). at-risk students 

usually follow a pattern or sequence of steps before actually 

dropping out of school. They found the students usually lose interest 

in school work, fall fatther behind in assignments and grades, and 

begin to skip classes, which leads to suspension from school and 

conflict with the school administration. 

Students labeled at-risk in high school, who may need support 

academically, socially, and emotionally, face specific problems. 
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These students may or may not seek assistance from teachen or 

counsellors. These students may have problems with punctuality and 

attendance and be at risk for dropping out. They could benefi from a 

transition plan. Typically, these are students who may not fornulate 

a vision of what their future will look like through coursework, 

partime jobs, or extracurricular activiües. Feldhusen (1 995) 

believes students labelled underadiievers or at-risk or problem 

youth may have underdeveloped ability and talent. Feldhusen also 

argues that leaming capabilities are panly inherited but are also 

developed throughout life through interaction with parents, siblings, 

and teachem. Feldhusen's research with students who are at-risk is 

based on the belief that students can be drawn back into school to 

leam if they can achieve success and can tep into their own talent, 

creative ability, and learning style. 

Students who are at-risk of dropping out often have been 

placed below their age appropriate grade level, have low academic 

achievement, and skill deficits. This, however, is not always the 

profile. According to Beck and Muia (1981). acadernically gifted and 

talented students who are bored with school are also at risk of 

dropping out. According to McCluskey and Walker (1986), gifted or 

bright students face problems such as trying to hide their talents to 

fit in with their peen or acting out as a way of seeking attention 
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and the approval of their peem. Often, bright students underuse 

their potential, become bored with and uninterested in school, and 

then drop out. 

dents 

labelled at-risk 

The problems students labelled 'at-risk' face c m  be categorized 

into the same components that make up an ITP for a student labelled 

'disabled': work education, academic supports, personal supports, 

and independent living. 

For example. students labelled at-risk, like many students with 

disabilities, face unemployment as a result of dropping out of 

school, limited access to post secondary education, and vocational 

and academic skill deficits. They may be participating in youth 

gangs or dysfunctional personal relationships. They may Iïve at 

home. on the Street, or in a group home. Students labelled at-risk 

may have limited involvement or lack positive participation in their 

community or school. 

According to O'Brien and Lyle (1988). an individual or personal 

futures plan is based on a positive valuing of the person as well as 

developing a quality Iifestyle. The identified components of an ITP 

for students with disabilities are community presence, community 

participation, choice, respect, and cornpetence. 
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This leads to the concem of this research study. In order for a 

high school student to be mandated to receive an Individual 

Transition Plan, he or she must be identified and labelled with a 

disability. This may be an ovedy restrictive policy. The application 

of transition planning techniques for unmandated students with 

'other' needs will be considered in this study. 
. . ransition Planning Modela 

Planning the transition from school to work for students should 

be the concem of schools. parents, the business community, and 

cornmunity service agencies. The goal of a planning process should 

be to ensure a successful, contributing, productive, independent 

individual, who is able to accept and fulfill adult responsibilities 

(Gearheart et al., 1992; Eaves & McLaughlin, 1993; Weber, 1994). 

There are many approaches to planning for the future. These 

Vary according to differing philosophies. In this segment, transition 

planning approaches, counseling rnethods, cooperative education 

programs, and stay-in-school initiatives for at-risk students will 

be examined. 

symuamm 
Although recent reports describe the ITP process, what should 

be included in it, and how it should be developed (Stowitschek & 
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Kelso, 1989; Rusch, Chadsey-Rusch & Lagomarcino, 1987; Wilcox & 

Bellarny, 1982), less has been reported on the success of the 

programs recommended (Wehman, 1987; Freeze, 1994). 

System centered approaches for developing and evaluating 

services for persons with severe disabilities are those that prepare 

the person for a specific vocation or area, usually a sheltered 

workshop or adult day program (Nisbet, 1989; Wehman, 1988). In the 

1960s and 1970s, the idea of developmental readiness was adopted 

by many schools and adult agencies. The train-place approach was 

believed to be the most effective (Pumpian, West & Sheppard, 1989). 

However, studies focusing on students' lives once they graduated 

from school showed unemployrnent rates ranging from 42% to 88% 

(Halpern, 1973; Wehrnan, 1988). 

Person Centered 

Transition models that addressed personal, residential, as 

well as employment needs and outcornes emerged in the early 1980s 

as a result of deinstitutionalization and mainstreaming (Kieman & 

Stark, 1986; Hasazi, Gordon, & Roe. 1985). The person centered 

approaches focus on the whole person üving and working in an 

integrated environment. The cornmunity is seen as the alternative to 

the institution (McKnight, 1980). Supported employment programs 

emerged and allowed students with disabilities to work in the 
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community along with their non-disabled peem (Nisbet & Hagner. 

1988; Wehrnan & Kfeg8l. 1985; Nisbet & Yorlr, 1989; Schalock, 

McGaughey, & Kieman. 1989). The transition planning process 

evolved in the 1980's to focus on the person and his or her 

employment and living outcornes. The characteristics of most 

successful transition programs included: (a) an initiation of the 

plan, (b) inclusion of al1 participants. (c) access to resources. 

(d) frequent regular meetings, and (e) an individualized client 

centered approach (Wehman, 1988). A comprehensive plan with a 

life-span perspective that includes al1 facets of the student's life 

is recommended by Freeze (1995). 

ersonal Futures PIaming 

Based on the philosophies of integrated education and 

community presence (Thousand. 1986). supported employrnent 

(Nisbet, 1990; Bellamy 8 Homer, 1988). and residential support 

(O'Brien. 1 989) specific planning tools have emerged which have 

been applied to transition planning. 

O* The circle of support concept (Forest & 

Snow. 1980) developed in response to a penonal situation and crisis 

where a group of friends came together in diffeient roles of support. 

As a result of this circle, the concept of support circles around a 

person with disabilities began. Marsha Forest and Judith Snow 
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developed a plan from personal experience to be used in classrooms 

where a child with disabilites could be included and supported by a 

group or circle cf friends. 

The McGill Action Planning 

System (MAPS) (Forest. Snow, & Lusthaus, 1988) is another process 

that leads tearn rnembers with a cornmon vision for the student 

through a series of eight steps to assist in planning for the 

student's life. The following questions are associated with the 

MAPS planning process. 

What is the individual's history? 

What is the dream? 

What is the nightmare? 

Who is this person? 

What are his/her strengths, gifts, abilities? 

What are the individual's needs? 

What would an ideal day look like? 

What is the plan of action? 

Out of this plan. a vision of the future for the person with a 

disability takes shape. 

Personal @ans. Personal Futures Planning (Mount, 1990) is a 

planning tool designed to focus on the total person. The method uses 

conversation and graphics to cover five areas of accomplishment: 
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community presence, community participation, choices/rights, 

respect, and cornpetence. Typically, this approach to planning is 

being used for people with a wide range of disabilities including 

mental illness and stroke recoveiy (Amado & Lyon, 1992). 

Personai Futures Planning is a framework that provides 

strategies to increase the likelihood that people with disabilites 

will develop relationships. develop control over their own Iives, and 

acquire positive roles in community life (Mount & Zwemik, 1990). A 

Personal Futures Plan is a positive experience and focuses on the 

person's strengths, but not his or her deficits. The planning depends 

on the support of people who are close to the person with 

disabilities to assist the person achieve his or her goals. 

PATH. Planning Alternative Tomorrows With Hope (PATH) is 

another group planning process designed to help the pathfinder reach 

his or her life goals. The PATH process (Pearpoint, O'Brien, 8 Forestl 

1992) is also used to help individuals, schools, organizations, 

businesses, and families in future building. It is a process that 

involves a dream for the future as well as an action plan for the 

implementation of identified goals. In Manitoba, the PATH process is 

used by The Association for Community Living, some supported 

employment agencies, vocational rehabilitation workers, and some 

school divisions as part of life planning for individuals with special 
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needs. 

TI= Talent Identification and Development Education (TIDE) 

is a planning process designed to help students at-risk identify 

their talents, creative abilities, and leaming styles (Feldhusen, 

1995). The TlDE process begins wlh  a Growth Plan for each student. 

The first part of the Growth Plan begins with the student, assisted 

by the guidance counsellor and teachers, identifying cunent 

strengths, interests, abilities, courses and test scores, talents, 

awards and honors, and leaming styles. 

The second part of the Growth Plan requires the student to 

formulate goals. These goals are based on the information in part 

one of the Plan. The goals are used to help the student plan the 

program he or she will follow in the upcoming year. Extracurricular 

activities and personal activities are linked to classes the student 

will choose and the goals the student will set for himself or herself 

for that school year. 

reave Problem Solving, Creative Problem Solving (CPS) is 

another method used as a framework for at-risk students to plan for 

the future (Treffinger & Isaksen. 1992). CPS is a problem solving 

tool used by individuals or groups. CPS is flexible and does not 

follow a series of prearranged steps. CPS relies on the group or 

individual to think and reflect a great deal about the problem to be 
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solved. One component of CPS requires the student to identify the 

cunent reality 'now8. The questions who?, what?, where?, when?, 

why?, how? are then asked to help evaluate Outcornes, Oppoitunities 

or Obstacles which will ultimately lead to a section called Future 

State. 

The 3 components of Creative Problem Solving are 

Understanding the Problem, Generating Ideas, and Planning for 

Action. In order that Creative Problem Solving be implernented most 

effectively, a Creative Leaming Model has been developed 

(Treffinger, 1988). In the 3 levels of the Leaming Model, thinking 

tools such as brainstorming and critical thinking are used to help 

solve problems. The CPS model is a model which enables the student 

at-risk to identify and deal with the real problem. The rnodel also 

helps establish ownenhip of the problem and commitment arnong 

group members to help the student mach his or her goal. 

ounsellina Methodg 

C n s  In response to the 

increasingly complex worid in which we live and expect ou? young 

people to fit into, a new model of guidance counselling has emerged 

(Guysben, 1989). Gysbers identified and described changes to the 

traditional guidance program which originally began in schools as 

vocational guidance. 
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The Comprehensive Guidance Program Model evolved in 

response to the lack of an organized structure for guidance in 

schook. Many school counselling programs had becorne remedial and 

reactive. Many of the programs in high schools were becoming 

'ancillary' programs with measurernent of student outcomes that 

were difficult or impossible to assess (Guysben, 1990). 

The main foundation of the Comprehensive Guidance Model is 

identifying the guidance knowledge, skills, and attitudes that a 

student will need for life or career development. It is based on the 

growth and development of the student as a human being (Guysbers, 

1990). Life career development is defined as self-development over 

a person's life span through the integration of the roles, settings, 

and events in a person's life. The careei portion of life career 

development, according to Guysbers, is not synonomous with 

occupation but includes al1 Iife careers including responsiblities to 

famiiy members over the life span. 

The Model is organized aromd the three areas of knowledge of 

self and others, career planning and exploration, and educational and 

vocational development (Gysbers, Hughey, Starr and Lapan, 1 992). 

A critical difference between the Comprehensive Guidance 

Program Model and a more traditional model used in many schools is 

the role of the counsellors. In a Comprehensive Guidance Program 
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they work cooperatively with the entire school staff to integrate 

guidance and career counselling into the subject areas. The foui 

components in a comprehensive prograrn are guidance curriculum, 

individual planning, responsive seMces, and system support 

(Guysbers & Henderson, 1988). 

The individual planning component for students is vital in this 

model. It includes activities to assist students to plan, monitor, and 

manage their own leaming. The plan helps to focus on personal as 

well as career goals. 

rehensive school CO- The New Hampshire 

Comprehensive Guidance and Counseling Program is another example 

of a change from traditional guidance and counselling. 

The focus of this program shifts from the role of guidance 

counsellor to the role and function of the guidance curriculum. The 

New Hampshire model includes the philosophy that the emphasis and 

attention of education should focus on the 'whole' person. This 

model includes guidance as an integral part of students education 

that should impact on the majority of students. Student outcornes 

and cornpetencies are the focus of the prograrn. The program model 

includes skills students need to gain that will help ?hem throughout 

their lives in the various roles they choose. These are skills such as 

self-analysis, decision-making , written and verbal communication, 
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assuming personal responsibility, and analysis of one's behaviour 

and its impact on others. 

In the New Hampshire Comprehensive Guidance and Counseling 

Project (1 988) study, researchers visited twenty-one vocational 

centres and fifteen high school guidance departments. The following 

results were reported: 

1. Counsellors spent a large percentage of their time wlh a 

small percentage of the students. 

2. Counsellors spent time completing a variety of 

clerical and administrative tasks. 

3. There was no valid method of evaluating the guidance 

program. 

4. There was no real agreement about expectations for the 

guidance program. 

As a result of data collected about the guidance and 

counselling programs in New Hampshire senior high schools, the New 

Hampshire Comprehensive Guidance and Counseling Program was 

created in an attempt to help counsellors, administrators, and 

teachers develop individualized programs for their own schools. 

oo~erative Education Programg 

Cooperative education is an experiential method of leaming 

that involves integrating work placements with students' school 
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programs. A co-op program involves a partnership between the 

student, the school, a business or industry, and a labour 

organization. Many high schools and post secondary institutions 

offer cooperative education programs. 

Cooperative education allows the student to assess his or her 

needs, interests, aptitudes, and skills. Once initial planning has 

started, a match for the student can be made with an employer in 

the community. All co-op education programs have carefully 

developed models. Most programs ensure student and employer input, 

develop goals, determine areas of responsibility, and establish 

evaluation and monitoring systerns. 

Histofically, business leaders and educators have agreed 

preparation for work is an objective of education. In the 19608, the 

business community was separate from schools and could still 

manage to draw enough woikers to fiIl jobs. Changes in the labour 

supply have caused a new interest in business-education 

partnerships. Partnerships typically involve employers, employees, 

support staff, teachers, and principals. 

In a study to measure the actual effects of field education on 

yoong people, researchers found areas of development reflected in 

achievement, self-concept, career maturity, values, and attitudes 

(Williams. 1990). The findings, from twelve groups studied, were in 
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four main areas: personal development, career development. 

affective develo pment, and academic developrnent. 

In another study Conrad & Heden (1982) looked at 4000 

secondary school students enrolled in Co-op education across the 

U.S.A. The researchers wanted to look at results in student 

development and the program variables that promoted such 

development. Conrad and Heden repotted that experiential education 

had a impact on the students' social, psychological, and intellectual 

development. They measured these variables against outcornes for 

students in regular classrooms. 
.. . 

001 l m i v e  

In education. students at fisk of dropping out of school before 

graduation are often labelled 'at-risk'. Students with attendance 

problems, social and emotional problems, or who are members of 

youth gangs also could be labelled at-risk. 

In 1990, the federal govemment announced a Stay-in-School 

initiative aimed at lowenng the 30% dropout rate in Canada. The 

initiative included three components: programs and services, 

mobilization of stakeholders, and public awareness. Many high 

schools in Manitoba received grants to hire e mentor to help school 

personnel with this growing concem (Minister of State for Youth and 

Employment, 1990). 
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One dropout prevention program (Conrath, 1989) used in 

British Columbia included the following basic components: 

1. The program was part of a large? K-12 strategy involving, 

to some degree, al1 staff membem. 

2. Students who might best be seived by the program were 

carefully identif ied. 

3. Students were told why they had been invited into the 

program. 

4. Academic content was not watered down and students were 

not patronized. 

5. Students were never treated anonymously or 

impersonally. 

6. An effort was made to help discouraged students see the 

importance of education to the rest of their lives. 

usion and R w c h  Qwstioq 

Many researchers support the idea that planning for the 

transition from school to work and adult life is an issue for al1 

students (Clark & Koltoe, 1995; Wehman, 1995; Browning, Dunn, & 

Brown, 1995; Halloran, 1995). Students with disabilities have been 

provided with a formal plan (ITP) to assist with this transition. 
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Students labelled 'at-rislc' have programs in place to help them see 

the importance of education and work. Some schools have adopted a 

comprehensive approach to career and guidance counselling and 

assist al1 students with a personal plan long before they graduate 

from high school. It therefore seems logical to ask if individual 

transition planning, typically used as planning tool with special 

needs students, can be used to benetit at-risk students. 
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Chapter III 

Methods 

Desian 

Can a personal planning tool, specifically Planning Alternative 

Tomorrows with Hope (PATH), typically used in special education, be 

used effectively to plan the school to work and adult life transition 

of at-risk students? 

Six at-risk students were selected, interviewed, and included 

in a PATH. The criteria for student selection was based on the 

following requirernents: 

1. They were currently attending high school. 

2. They were cuirently in Senior 1, 2, 3, or 4 (grade 9, 10, 11, 

or 12) or taking a combination of courses at these levêl~. 

3. They were identified by a teacher, guidance counsellor, or 

resource teacher as being at-risk for graduation or transition to 

work andlor post-secondary education. 

4. They were net identified as special needs students, as 
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defined by Manitoba Education and Training. 

5. They were gpt cunently following an IEP or an ITP. 

6. They were apt receiving individually funded special 

education assistance. 

The purpose of these criteria for participant selection was to 

ensure students parlicipating in the study were following a regular 

high school program of studies, had not been identified in any way 

as students with special needs, but who, nevertheless, were 

'at-risk'. 

election of S c m  

The Director of Education of the St. James-Assiniboia School 

Division # 2 approved the study and identified the high school to be 

involved in the study. The school identified was Sturgeon Creek 

Collegiate (SCC). Sturgeon Creek Collegiate has a population of 1050 

students. It is the largest high school in the Division and offers 

technical, vocational. and academic courses. 

Selection of S u m  

The students in the study were selected by the Guidance 

Counsellor and the Resource Teacher of SCC based on the 

aforementioned criteria. A list of students was submitted to the 

researcher. Student participants were selected from the list. To 

ensure gender balance, three boys and three girls were chosen to be 
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participants in the study. Also, because the label at-risk has many 

implications and meanings, the Resource Teacher and the Guidance 

Counsellor identified six studeMs based on the degree to which they 

were at-risk, Le., mildly at-risk, moderately at-risk, or severely 

at-risk. They considered aJso how likely each student was to 

complet8 a PATH. 

When the students had been identified, the researcher 

infomed them of the study, explained the PATH process, and 

presented each student with a letter of explanation to request their 

participation and to obtain their infomed consent as well as the 

informed consent of their parents. At al1 times, the student had the 

opporhinity to ask questions and to withdraw from the study if he or 

she so chose. 

The PATH process allowed each student to invite family and 

friends to the PATH. A letter of consent was given to each person 

who agreed to be a part of the PATH. Each participant received a 

letter of explanation as well as a consent fom. Each participant 

was informed that his or her name would not b8 used in the study 

and was infomied of his or her right to withdraw from the study at 

any time. 

A trained PATH facilitator agreed to facilitate a PATH with 

each student. A letter was sent to the facilitator, requesting her 
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assistance, explaining the nature of the study and assuring her of 

her right to withdraw from the study at any time. 

Pracedure 

Procedures 

The data were obtained through semi-structured, face-to-face 

interviews with each of the subjects and through observations of 

the PATH transition planning meetings with each of the six 

subjects. Prior to the PATH, each student was asked questions from 

the pre-PATH questionnaire (see Appendix O). Answers and 

comments made during the intewiew were transcribed. One week 

later, the student met with the researcher to participate in the 

PATH. A few days after the PATH had taken place, the student met 

with the researcher to be asked the questions from the post-PATH 

interview (see Appendix H). The responses from each student were 

analysed for possible trends, and for sirnilarities and differences 

between answers. The results from each PATH were analysed as 

were results from the pre-PATH and post-PATH interviews. Each 

student's responses were grouped together and reported as a case 

study in Chapter IV. The results are discussed in Chapter V. 

Face to face interviews were chosen for this study for several 

reasons. First, the nature of the personal futures planning process 
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itself is interactive. Consequently, interviews were seen to be 

harmonious with the PATH process. Second, an intewiew is an 

appropriate method to gather specific information about the 

planning process f r m  each student as these questions could not be 

stnictured easily into a multiple-choice format. Third, some of the 

questions were of a personal nature and the reseacher may have 

been able to obtain data the student might not have given on a 

questionnaire. Fourth, interviews allow for probes and follow-up 

questions. The question was asked, and if no response was given by 

the student, the researcher would move to another question and 

retum to the first question later. Interviews also helped to 

facilitate student reponses to al1 questions. Finally, students, who 

typically do not like taking tests, and who may be somewhat 

reluctant to complete a pencil and paper task may have found the 

interview to be more amenable. 

It must be noted that the intent of a person-centered planning 

process such as PATH is to help people make a commitment to work 

together, to help make change for that individual. Because it is an 

ongoing process, teachers in the school agreed to follow up with 

participants once the study and the initial PATH ended. Because the 

students involved in the study were students in the school division 

where I teach, I agreed to be a part of any follow-up sessions for 
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the study participants. Foi example, this may mean that I will 

assist with one or more of the goals set at a PATH for a student, be 

present at a future meeting with the student, or help him or her 

assess his or her progress at the end of the school year. 

eam 
The procedure to set up a PATH (Pearpoint, O'Brien, Forest, 

1992) for this study is listed in Appendix E. PATH is a person- 

centred planning tool used to bring people together to clarify goals 

and plan for the future. PATH is a social process relying an the 

active involvement of others who know and care about the person. 

PATH has been used in the St. James-Assiniboia School Division to 

help students with disabilities and their families to set goals and 

reach their potentiel. A trained PATH facilitator, assisted by the 

researcher, conducted a PATH with each student. 

The authors (Pearpoint et al., 1992) recommend that a PATH 

facilitator experience the process as a participant, as an obseiver, 

and as a guide. Prior to the study, the researcher has had the 

experience of ail three roles in the past six yean as a teacher of 

special needs students and as a graduate student at the University 

of Manitoba and at McGill University. 
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s in the PATH Procggg. The thme key elements of PATH 

are: 

1. Team facilitation. 

2. Graphic recording . 
3. GroupKeam empowerment. 

There are eight steps in the PATH process. The sequence allows for 

clarification of goals, visualization of change, and recognition of 

the persons involved in the process. 

Step 1: The Drearn for the Future 

Step 2: Goals 

Step 3: Now 

Step 4: Who to Enroll? 

Step 5: Building strength 

Step 6: Action Plan for next few months 

Step 7: Action Plan for next month 

Step 8: Cornmitment to f int  step 

Step 1: The Oream for the Future is when the student identifies and 

describes a future dream to work toward. 

Step 2: Sensing the Goal is the stage where the student identifies 

what is important to him or her clarifying in concrete ternis what 

he or she will be working toward. The goals should be possible for 
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the student to attain and dso be postive in nature. 

Step 3: Grounding in the Now is the step where the student 

recognizes what he or she has now and where he or she is now in 

relation to his or her dream for the future. 

Step 4: Identifying People -to Enroll is the stage where the student 

and PATH participants identify people to help achieve the dream for 

the future. The question, 'What contribution can this person make to 

what you want to create?' is asked. 

Step 5: Recognizing ways to Build Strength is the stage where the 

student acknowledges the need to gather knowledge, leam skills. 

and build healthy relationships. 

Step 6: Charting Action is the stage where the student recognizes, 

and the facilitator records, actions to be taken over the next three 

to six months in order for the student to achieve his or her goal. 

Step 7: Planning next month is the identification of who will do 

what job by what particular date in the immediate future. 

Step 8: Committing to the First Step is the stage where the group 

moves from planning to action, the stage where immediate tasks 

that have been identified now are assigned to specific people. 

The graphic recorder of the PATH has the job of recording 

comments of the group using words, symbols, and images on chart 
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paper. The graphic format used is an integral part of PATH 

(Appendix A). The authors recommend that 3'x 10' paper be used and 

be given to the student at the cornpletion of the planning process. 

The graphic acts as a permanent record of the PATH as well as a 

tool to help the group see patterns and events in the student's life. 

The facilitator will not have the job of graphic recorder. A record of 

each student's PATH is found in Appendix P. 
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Chapter IV 

Results 

. . umber of Particlpapta 

There were a total of 6 students who participated in the study. 

A list of 20 students identified as having at-risk behaviour and 

being at-risk of not completing high school was submitted to me by 

the school guidance counsellor. I asked the guidance counsellor to 

identify students by gender and by level of at-risk behaviour 

(Le., those students being mildly at-rïsk, moderately at-risk, and 

those severely at-flsk of not completing high school). The list of 

students selected was shown to the school principal who agreed 

with the descriptions. 

Of the original six students identified to participate in the 

study. four remained and completed a PATH as well as the pre and 

post-PATH interviews. Two of the original six students withdrew 

from school before the study began. The next two students on the 

list were then selected and agreed to be part of the study. Four 

female students and two male students participated in the study. 

In the following descriptions, I have used pseudonyms for each 
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of the participants. Family members will be identified and described 

by their relationship to the student and not by name. 

lisa 

Usa was a fourteen year old female student who was 

repeating most of Senior 1 and was taking a few courses at the 

Senior 2 level. She lived with her mother, her older sister, and her 

mother's boyf riend. She indicated her interests were sports, 

cheerleading, shopping, finding a boyfriend, and kids. Lisa has been 

identified as being severely at risk of not graduating from high 

school. 

Lisa has had difficulty attending school in the past. In grade 7 

and 8, she was required to repeat several subjects due to low marks 

as a result of absenteeism. At the time of the study Lisa was in her 

second year of high school. She was repeating most of the cieâts 

she did not obtain in the 1995-96 school year. Lisa was taking four 

credits and believed she would pass only one of the four this 

semester. Usa has been suspended from school on one occasion for 

fighting. She was taking courses in the Vocational stream. 

Lisa was willing and eager to participate in the PATH process. 

She invited one fn'end and three family members to her PATH. 

Usa's self description indicated she was, '... smart but not for 
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school stuff.' She said she was, '... a very good reader. I understand 

mostly everything, but I never go to class. I skip alot. I have a really 

short attention span, you know. foi  school stuff. I am really hyper. I 

c m  really be a pain. Some teachers Say I can do the work, but I dont 

try.' 

'What am I good at? Well, I am a good person. I am a good 

friend. I am really there for people when they have a problem. 1 

always solve it. I am a good problem solver.' 

'What would I like to change about myself? My nose. my feet, I 

wish I wasnY so annoying.' 

Lisa's goal (pre-PATH) was to finish high school, go to 

university, and become a child psychologist. '1 really want to work 

with kids, you know. and their families. Like a Family Services 

worker, where you go and get kids and help them gel a gaod home if 

they don? have one.' 

liâa! 

Liam was a fifteen year old male student who was in Senior 2. 

He was repeating one credit not completed in Senior 1. Liam lived at 

home with his father, mother, and one older sister. Liam indicated 

he enjoyed sports such as biking and skiing and that he liked 

animals. Liam was receiving Resource assistance to complete a 

Senior 2 English credit. He was having difficulty staying on task in 
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the classroorn and was not completing assignments. Liam has been 

identified as being moderately at risk of not completing high schod. 

Liam was rarely absent from school. He had been suspended from 

school for fighting. Liam attended every class. His favourite courses 

were Phys. Ed. and Nutrition. Liam was in the Academic strearn but 

also was exploring Vocational options. 

Liam was very willing to participate in the PATH process. He 

wanted to invite his parents and his grandmother to the PATH. His 

parents were present at the PATH. 

Liam's description of himself indicated he was '... really pretty 

smart, but I have a reaJ hard time concentrating. I really am not, 

we... I k . ,  a special needs student but some people think I am. As 

a student I think I'm lazy, not very motivated. I dont like work, you 

know, to write things down.' 

'School should be more fun. I like some of the teachers, but I 

don't like work.' 

'What am I good at? Weil, I really have to think. I guess I have 

a sense of humour, some people don? have one, but I do.' 

'What would I like to change about rnyself? Well, my grades I 

guess. I want to pass.' 

Liam's goal was to complete high school even if it took him 

five years. He had no career plans (pre-PATH). 
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mm 
Marg was a sixteen year old fernale student. She was in Senior 

2. She was repeating one Math credit not eamed in Senior 1. She 

lived a home with her moaier, her younger brother and her mother's 

boyfriend. She had one older sister not living at home. Marg 

indicated her interests are skating. watching TV, painting, and 

cooking . 
Marg has had many absences in al1 her courses. She was 

passing al1 four and planned to eam four credits this semester. Marg 

has been identified as being mildly at risk of not graduating frorn 

high school. She was taking courses in Photography and Cosmotology 

in the Vocational Stream. 

Marg was very willing to participate in the study. She invited 

her mother, but her sister and her boyfriend attended the PATH. 

Marg's description of herself indicated she was, 'Very quiet. I 

am really good in class, I'm not bad or anything. I'm quiet, when I'rn 

there. Sometimes I corne late. Sometimes I don? corne to school at 

all. I'rn doing way better this year though. I like my classes this year 

but they are too long.' 

'What are some positive qualities about me? I'm friendly. I'm a 

good friend. caring, I think of others before rnyself and I guess I'm 

not loud and bad.' 
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'What would I like to change, well, I'm lazy. I would like to 

change my hair. I should be more outgoing I'm too quiet.' 

Marg4s goal was to finish high school and get a job. She would 

like to own her own haii salon (pre-PATH). 

MâLE 

Marc was a sixteen year old male student taking courses in 

Senior 2 and a few in Senior 3. Marc lived at home with his mother. 

He said his interests include playing hockey and playing on the 

school football team. Marc has had difficulty attending school in the 

past. He has had to repeat several credits due to absenteeism. Marc 

has been suspended from school on two occasions for fighting. He 

anticipated he would obtain two half credits this semester. Marc 

has been identified as being severely at risk of not completing high 

school. Marc was in the Academic Stream. 

Marc was willing to participate in the PATH process. His 

mother agreed to attend the PATH. 

Marc's description of himself as a student indicated, 'i'm a 

slacker. I don? go to class or school al1 the time. I skip. I'm in the 

habit of not going to class. I'm late, then I just hang out with my 

friends.' He also said, 'School is boringm. 

'What am I good at? Well, sports, I guess. I like playing 

football. I play hockey. I'm a goalie.' 
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'My good qualiües are, well ... I don? have any. No, I guess I'm 

polite and I'm an ok person.' 

'The qualities I'd like to change are, I'm lazy, I guess and ... the 

teachers would Say I have a really bad temperaa 

Marc's goal (pre-PATH) was to get a part time job and possibly 

go to Red River Community College when he graduates from high 

school. 

Cam 
Cathy was a seventeen year old female student. She has 

dropped out of school three tirnes prior to this year. She was taking 

Senior 2 courses. Cathy lived at home with her mother and her 

mothefs boyfriend. Cathy has been identified as being moderately at 

risk of not completing high school. 

Cathy has had difficulty obtaining credits due to absenteeism 

and withdrawing from school midway through the semester. She 

anticipated she would eam two credits this semester and had 

already dropped two courses. She is in the Vocational Stream. 

Cathy was willing to participate in the PATH process. She was 

supported by her mother who was eager for her to graduate from 

high schod. 

Cathy described herself as a student as follows. '1 suck at 

school. Well, I really do. I cm? do work.' 
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'1 have a part time job and sometimes I don? have time for 

homework. Between my job and partyÏng I don? have a lot of tirne.' 

'1 like Cosmotology. I think I'rn even passing.' 

When asked to describe some positive characteristics about 

herself. Cathy replied, 'l'm outgoing. I get along with people and I'rn 

an awesome driver.' 

When asked what she would like to change, she answered, 'My 

haïr and I'rn too short.' 

Cathy was on an attendance contract with the school 

administration. 

hm 

Jane was a seventeen year old female student She was in 

Senior 3 and had completed a few Senior 4 credits. She was living 

with her mother and younger brother but at the time of the study 

was staying with a friend and her mother. Jane said her interests 

were reading, drawing, Advertising Art, and hanging out with her 

friends. In the past two years Jane has had difficulty attending 

school. She has been required to repeat several courses due to 

absenteeism. Jane has withdrawn from school on hnro previous 

occasions. She has been identified as being mildly at risk of not 

graduating from high school. This semester she is taking two 

credits and expects to pass them both. Jane still needs to take 2 



Transit ion Planning/At-Risk 68 

courses in Senior 3 and three courses in Senior 4 that are required 

for graduation. Jane is in the Academic stream. 

Jane was willing to participate in the PATH process. She 

invited a friend to the PATH. 

Jane's description of herself dunng the pre-PATH interview 

indicated she was, '... smart enough but kinda lazy'. 

'1 want to get good marks and eveiything but sometimes things 

corne up.' When asked to describe herself as a student she answered, 

'1 used to be an A+ student, you know that. I was really good in 

school. In junior high I got pretty good marks.' 

'What am I good at? Well, I can write pretty well and I gel 

good marks on al1 my essays.' 

'I'm a people person. I like to party.' 

'1 don? really car8 what other people think, you know. I do 

what I feel like.' 

'What would I like ta change about myself? I don7 really 

know.' 

Jane's goal (pre-PATH) was to finish high school. She said she 

wanted to go to university but that she would have to Save some 

money first. 
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Descriptive data were collected for this research study using 

interviews and observations. The obse~ation style used was 

participant observation. As the researcher. I was prirnarily an 

observer, but at times I was a participant in the PATH process. The 

observation by the researcher was overt. All participants were 

aware I would be taking notes during the PATH, but when asked to 

give input as a teacher or contribute as a supporter of the student, I 

contributecl to the PATH. 

Each student met with me for a pre-PAfH inteiview (see 

Appendix G). All responses were recorded. Following the pre-PATH 

interview, each student then participated in a PATH. Comments and 

anecdotes made during the PATH were also recorded. A few days 

later, each student met with me to complete the post-PATH 

(Appendix H) interview. Their answers were recorded. 

Following the post-PATH interviews. I exarnined the students' 

responses to the pre and post-PATH interviews and my PATH notes 

and began looking for trends, cornmonalities, and differences. Based 

on the similarities in responses, I identified common themes that I 

saw emerge. 

Initially, al1 of the students were curious about and interested 

in doing a PATH. Many of the students asked if they were in trouble 
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again. I assured them that the PATH would be positive and would not 

dwell on past performance. All students were given an expianation 

of PATH and told that once they had gone through the process, I 

would be asking them how they perceived the process et different 

stages. I would also ask them if they thought PATH was a positive, 

useful experience for them and if we should do PATHs with other 

students in the school. 

Jndividwl Resuk 

The following section will include results from each student's 

pre-PATH Interview (Appendix G), observations from each student's 

PATH, and results from each student's post-PATH interview 

(Appendix H). A discussion of the results is included in Chapter Va 

re-PUH Inteuw:  Lias 

Questions 1, 2, 3, 18, and 19 asked if Usa knew what a 

personal plan was, what its purpose was, whether she had 

participated in a plan before, what had she done in school so far that 

she considered to be beneficial in preparing for the future, and what 

could be done in school to assist her. Usa responded that she knew 

that 'a personal plan is a plan to figure out your future and plan 

ahead.' She had not participated in one prior to the PATH. The 

assistance she received was talking to the guidance counsellor 

about higher level courses she would need to be accepted into 
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university. She indicated she had not had any career counselling or 

done any career exploration. 

Questions 4, 13, 16, and 17 asked Usa to describe herself. As 

a student, she descnbed herself as having 'A short attention span, 

poor grades, sometimes pwr  behaviour, and I skip school a lot.' 

When asked to describe herself now, Lisa said, 'l'm in grade 10, I'm 

funny, I have good qualities like I'm not always hyper and I'm not 

lazy, actually.' When asked to list personal characteristics that 

were positive, Usa paused for a few seconds while trying to think 

of sorne. I told her we would corne back to that question and asked 

the next question which was to list personal characteristics that 

she would like to change. She responded immediately, 'My nose, my 

feet, my hair.' All were physical characteristics. When asked if 

there was sornething about her character or personality she might 

like to change, she responded, '1 wish I wasn't so annoying al1 the 

tirne.' When I retumed to question 16 and asked Lisa to list some 

positive personal characteristics she responded, '1 talk lots and I'rn 

a good friend, I guess. I'm a good problem solver.' 

When asked to describe likes and dislikes about school, Lisa 

said she '... liked different activities in school.' She also said she 

liked to hang out with her friends, and she üked some of the 

teachers. What she didnY üke about school were, We long classes, 
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the boring classes, long school day, and some of the teachers.' 

Lisa could identify important people in her life, 'My mother, 

my sister, my grandfather.' Important things in her life were 

family, friends, and education. 

When asked what direction she could see her life taking, Lisa 

responded, T m  going to get smarter. I'm going to many a rich guy 

and get a good job.' She seemed to have a dear idea of the job she 

would have. She wanted to become a child psychologist, '... and work 

with kids, with abandoned children. I want them to have a good home 

and stuff.' 

When asked where she could see herself the year after 

graduation, she replied, '1 don? know, maybe a secretary. I donY 

even think about it.' 

The questions about pride and accomplishment seemed to be 

difficult for Lisa to answer. Her first response was, '1 don? know.' 

After I repeated the question and probed with what it was she felt 

good about, she answered, '1 am always there for people.' 

To describe herself in the future as a successful person, Lisa 

said a successful penon would 'have a good job, nice home. lots of 

friends, and having people love me for who I am.' 

When asked to identify someone who may help her to see 

herself in the future, she identified her grandfather. 
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of PATH: L i a  

Usa's PATH began by the researcher introducing al1 the 

participants and listing their names in a corner of the PATH poster. 

The facilitator was introduced and she explained that she regularly 

facilitated PATHs. She explained she had done them with schools, 

school divisions, and even the leader of a political party. She 

reviewed the steps the PATH would take and referred to the graphic. 

A reproduction of the graphic recording is found in Appendix P. 

Initially, Lisa had to think about her dream for the future in 

the Dream step. Her dream focused on a big house, a car. a family. a 

husband, a pool in the backyard, a good job, and a trip to Hawaii. 

When others were asked what their dream was for Lisa, the 

dream was more general. 'I want Lisa to be happy, and I know she 

will be successful at anything she puts her mind to,' said her aunt. 

When her grandfather spoke, it was after al1 the other 

participants. He seemed to be cautious. He contributed during the 

Goal phase when Usa indicated that one of her goals was to get her 

beginner's driver's licence and that she wanted to enroll in Driver 

Education. He said, 'lt will be good for her to drive, so I don? have to 

cart her around al1 over the place al1 the time.' Lisa's goals were to 

pass grade 10, to pass the subjects she was currently enrolled in, 

and to get a summer job working with children. 
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During the Now phase, Lisa described herseIf as happy, pleased 

wW her Iife, and she said she was feeling good about herself. When 

asked why she was not attending school regularly, Usa responded, 

'f canY ever be on time for the sdiool bus. It cornes at 730 am and 

I am always late.' She agreed she had been missing quite a few 

classes. Her grandfather added she had been il1 for the past month 

and the doctors were unable to help. During the discussion about 

school and attendance, there seemed to be quite a bit of 

dissatisfaction on the part of the grandfather. He was unhappy with 

the school administration and he faulted the school for Usa's 

absences. She had been suspended the previous year for two days and 

ha attributed her attendance problems to school policy. 

In one year from now Lisa could see herself in grade 11 and 

passing al1 her courses. In one month from now, she planned to have 

studied for her final exams, passed her courses, and applied for the 

Driver Education course. The first step Lisa planned to do tomorrow 

was to show her PATH plan to her mother and rneet with three 

teachers to get al1 the assignments she had missed. 

ost-PATH Interuigw: Liga 

Question 1 asked if Usa thought the PATH process was 

beneficial. Lisa said, 'Yea, it was good. I Iiked it. It actually made 

me think. It was too long though. My Mom was waiting for us to gel 
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home. Even she thought it was too long.' 

Question 2 asked about life direction. Lisa responded her life 

was heading in a 'good' direction. 'l'm going to get a job and I guess 

go to school more often.' 

Questions 3 and 4 asked what and who is important in your 

life? Lisa indicated the same people as the pre-PATH interview: her 

family and her friends. She said college and child development 

courses were things that were important. In response to the 

question about where she sees herself in the year after graduation. 

Lisa had a specific answer. She said, 'ln university. taking child 

care courses." 

Lisa's description of herse1 in the future as a successful 

person was 'Rich. happy, and doing a job and things I like to do.' 

Lisa's suggestion to schools to help students plan was: 'Tell 

them (kids) not to skip. I would make it harder for kids to skip 

classes.' She indicated grade 9 was a good Orne for students to 

start planning for life after high school and she thought PATH was a 

good idea for other students in her school. 

During the first paR of the PATH, th8 Drearn setting phase, 

Lisa said she felt a bit uncornfortable. She wanted to say she could 

look for guys when she was in Hawaii, but she couldnY because her 

grandfather was there. She thought that part was 'fun'. 
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When she was asked if she thought she could accomplish al1 of 

the things that were mentioned in the Goal setting phase she 

replied, 'Probably, if I tried.' 

Lisa's response to question 13, asking if the Now section 

helped her to se8 herself as she is now in relation to what she 

dreamed for herself for the future was. 'I've got to go to school and 

make sure I go to my classes and gel an education.' 

Lisa indicated her positive characte ristics were, ' l'm srnart 

and funny and what did they say, .... I'm unique.' 

She repeated one of the qualities that was mentioned by her 

grandfather during the PATH. 
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Table 1 

Question 

1. PATH helpful 

2. PATH useful 

3. Parents positive 

4. Courses to mach goab 

5. Personal needs 

6. Need to graduate 

7. Live on my own 

8. Vocational choices 

9. Important people 

1 0. Financially independent 

11. Future plans, maniage 

12. Socially responsible 

13. Contribute to community 

14. Money decisions 

15. Fun 

16. PATH for other students 

----y - - - -  - 
Legend: SD = strongly disagree, D = disagree, NO = no opinion, 
A = agree, SA = strongly agree 
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Pre-PATH Interview: L i m  

Questions 1, 2, 3, 18, and 19 asked Liam if he was familiar 

with a personal futures plan, what its purpose was, whether he had 

participated in a plan before, what had he done in school so far that 

he considered to be beneficial in preparing for the future, and what 

could be done in school to assist him. He said he did not know what a 

futures plan was, he had not parücipated in one prior to the PATH. 

He said he, '... hadn't really gone for any help or anything' and he 

hadnY done anything in school that helped him to think about 

preparing for his future. 

Questions 4, 13, 16, and 17 asked Liam to descnbe himself as 

a student. He responded, 'As a student, I'm pretty lazy, I think. 

Sometimes I can be lazy and not very motivated. Like not liking to do 

work.' My best subjed is Phys. Ed. and Foods and Nutrition. Those 

are my best marks. When I get motivated, I'm a good student.' When 

asked to list positive personal charactefistics Liam said, '1 canY 

think of any right now.' After a probe, he indicated he was good at 

ninning, skiing, bike riding, and that he had a good sense of humour. 

'Some people dont have one, but I do.' 

'1 guess I'm good at cooking and I'm helpful.' When asked if 

there was something he would like to change he indicated he was 
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'... pretty lazy in school. I want to be more motivated and get some 

work done and pass. but I'm too lazy to do the work. I think that, in 

the past, I didnY work and I would still pass the grade. In grade 8, 

I did very little amount of work and I still passed.' 

When asked to describe his likes and dislikes about school 

Liam answered, 'That's a tough question. I like teachers but I don9 

like work. School should be more fun. Have it more fun, not always 

writing down stuff, but more interesting. Writing work is boring. 

Especially for long periods.' 

When asked about the direction his life is taking he responded. 

'1 don? know.' 

Liam could identify important things in his life, 'Family, 

friends, not school.' Important people were his Mom, Dad, sister, and 

Grandma. 

When asked where he could see himself the year after 

graduation he replied. 'For me, the way I am going now? I don? 

know, some job I guess. Gas station, maybe.' 

When asked about what does he feel a sense of accomplishment 

and pride he said with no hesitation, 'My Phys. Ed. mark. Il's up now? 

When asked to describe hirnself as a successful person, Liam 

replied '1 don2 know. A person with lots of money I guess. And a car, 

and a job, I guess.' 
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When asked if he could name someone to help him see himself 

in the future, he named the Resource teacher. When asked what could 

be done in schools he said, '1 dont know, resource is sort of 

helping.' When asked what he had participated in that may help him 

to plan for the future, he replied, 'Nothing really. I'm not one of 

those people to go and sign up and do stuff.' 

of PATH: Liam 

Liam's PATH began by the researcher introducing al1 the 

participants and listing their names in a corner of the PATH poster. 

The facilitator was introduced and she explained that she regularly 

facilitated PATHs. She explained to the group that she had done them 

with schools, school divisions, and a leader of a political Party. She 

reviewed the steps the PATH would follow and referred to the 

graphic. A reproduction of the graphic recording is found in 

Appendix C. 

Liam's PATH started veiy positively. He seemed glad to be the 

centre of attention. His parents were positive and were 

contributing. They appeared to be concentrating on what was 

important for Liam. Liam's Dream included having a good job, 

probably working with cornputers, being a famous downhill skier, 

and having an apaitment with a cat (not a dog), a car, no wife, and no 

children. He also wanted to be a famous chef. His parents' dream for 
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him induded a career that he enjoyed by which he could support 

himself and lead a happy life. After some discussion, UamL mother 

said, '1 would like Liam to have a friend.' The focus of the PATH 

shifted to relationships and relationship building. 

The Goals that were identified for Liam were to get a part 

time job, to get his driver's licence, to have his own spending 

money, to volunteer in a pet store, to join the ski club where he 

could meet people his own age, and to volunteer for things at school 

such as the Senioh Christmas Dinner where he would meet people 

his own age who are interested in cooking and helping the 

community. 

During the Now phase, Liam did not appear to be uncomfortable 

with the description of himself. He agreed with his mother that he 

would like to have a friend to do things with and go places with. 

In one year from now, Liam could see himself with a part time 

job, some friends. and passing grade 11. 

In one month from now, Liam would have caught up in course 

work, be studying for final exams, have joined the ski club, and 

taken his resume to apply for jobs. 

The first step for Liam was to contact the Guidance Counsellor 

to change his Semester 2 tirnetable to include a Food Services 

credit. 
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Intervi W. Li= *e w 

Liarn responded to Question 1 by saying he believed the PATH 

was beneficial. He liked the process and was positive when we left 

the PATH. 'It made me think more. I sort of know what to do with my 

life a bit more now and how to help and leam about yourself.' 

'It was kind of long. I didnr really mind though, and some of 

the questions were hard to answer.' 

Question 2 asked what direction he could see his life heading 

and he thought it was '... better, better than before anyways. I have a 

clearer idea now and possibilities.' 

Question 3 asked him to identify important things in his life 

and he answered a job, money, a cornputer, and friends. He identified 

his family as important people in his life. 

When asked who would be able to help him se8 his dream he 

had changed his answer slightly from the pre-PATH and answered, 

'Parents, guidance counsellor, and food service chef.' 

Liam thought schools could help students plan for the future by 

'... making a course or having a PATH in a course.' He thought grade 

9 or 10 would be an appropriate time for high school students to 

plan for their future. He thought PATH could be done for other 

students in his school. 
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He thought the Dream setting phase was, 'interesthg and made 

me think and really plan what R might be like when I'rn older.' 

When asked if he could accomplish all the goals idenüfied in 

th8 Goal phase, he replied, 'Yea, I guess if I put my mind to P.' 

Liam was asked if the Now section helped him to see where he 

is now in relation to where he wants to be. He thought the 

description was accurate. '1 see what I am now and what I want to 

be. It's kind of neat, now isn't what I will be then.' 

Liam thought he knew who to ask to help him reach his goals. 

This time when asked to identify positive qualities he listed, 

'Well, she (the facilitator) said I'm a nice person. I'm kind, good 

looking, I guess, and a good memory, and a good personality.' 

When asked what he rnight Iike to change he replied, 

'Getting more friends, doing more activities, getting out of the 

house, and get organited!' 
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Table 2 

Question 

2. PATH usehl 

3. Parents positive 

4. Courses to mach goals 

6. Need to graduate 

7. Live on my own 

8. Vocationai choices 

9. Impurtant peopk 

1 0. Financially independent 

1 1. Future plans, marriage 

12. Socially cesponsible 

13. Contribute to community 

14. Money decisions 

15. Fun 

16. PATH for other students 

Legend: SD = strongly disagree, D = disagree, NO = no opinion. 
A = agree, SA = strongly agree 
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Questions 1, 2, 3, 18, and 19 asked if Marg knew what a 

personal futures plan was, what its purpose was, whether she had 

participated in a plan before, what she had done in school so far that 

she considered to be beneficial for preparing for the future, and 

what could be done in sdiool to assist her. Marg responded she knew 

that a PATH was, '... to help you think of the future.' She had not 

participated in a planning session before and said, '1 havenY really 

talked to any counsellor or anything before, I just corne to school.' 

Questions 4, 13, 16, and 17 asked Marg to describe herself as a 

student. She said, am good in al1 my dasses, 1 don? cause trouble 

or get kicked out or anything. I'm late. Sometimes I don? come to 

school. But lately, I have been doing good, now I go to al1 my 

classes.' 

When asked to describe positive personal characteristics, she 

replied, 'Marg is lazy, Marg is happy. I am a late person al1 the time. 

I am friendly and caring. I think of others before rnyself.' 

When asked to describe characteristics she would like to 

change, she said, 'Lw, late, my hair, and change to be more 

outgoingrne 

When asked to describe her likes and dislikes about school, 

Marg said long hours and boring classes were what she disliked. She 
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liked to corne to school to see her friends and she liked her 

Photography and Cosmotology classes. 

Marg could see herseIf later on working in hair salon. 

When asked what was important in her life she replied, 'My 

family, getting a good education, graduating.' When asked who was 

important in her life, she replied, 'My Mom, my sisters, my grandma 

and grandpa.' 

When asked where she would be the year after graduation she 

replied, 'University I guess.' 

When I asked Marg about what she feels a sense of 

accomplishment and pride she replied, '1 feel good about getting a 

good mark because I usually get low marks on stuff.' 

Marg thought a successful person was one who had a good job. 

a family, a house (not an apartment), children, and a job working at 

something enjoyable. 

When asked who could help her see herself more deaily in the 

future, she replied, Th8 guidance counsellor, Ms. Rokosh. the 

Cosmotology instructor, and my sister's boyfriend. He helps me 

sometimes and talks about the future with me, he helps me with my 

homework sometirnes and with home problems and stuff.' 

ervation of PATH: M u  

Marg's PATH began by th8 researcher introducing al1 the 
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paflicipants and listing their names in a corner of the PATH poster. 

The facilitator was introduced and she explained to the group that 

she has done PATHs for schools, schod divisions. and the leader of a 

political party. She reviewed the steps th8 PATH would take and 

referred to the graphic. A reproduction of the graphic recording is 

found in Appendix P. 

The Dream setting phase in Marg's PATH included her dream to 

become a hairdresser and to own her own salon. Her dream included, 

'A big house on the river, two dogs and two cats, a car. a husband 

that works, and children.' Marg invited a friand and her sister and 

her sister's boyfriend to the PATH. Her mother could not attend. Her 

sisteh dream for Marg was for her. L t o  be happy and to have a life 

where she didn't have to be a slave.' Her friendk drearn for Marg 

would be for her to 'find a nice guy, not a loser, to go out with and 

one that treats her good.' 

The goals that emerged during the goal setting phase were to 

get her beginner's driver's licence, to work part time on the 

weekends, and to apply to be a Candy Striper over the summer. 

During the Now phase. Marg agreed she would have to make an 

effort to finish al1 outstanding assignments in school in order to 

complete her Math and Science credits. She agreed that she had 

shown improvement in attendance this semester, but that the 
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number of lates per week was still high. She agreed with her 

friend's view of hei choice of boyfriends. Marg said she has trouble 

saying what she wants because she is so quiet. She agreed she was 

taken advantage of at times. 

In one year from now. Marg planned to have completed grade 

11. She hoped to be in the last year of Cosrnotology and to be out in 

the community on work experience. 

In one month from now. Marg planned to have completed al1 her 

outstanding assignments and to have studied and passed three exams 

in Semester 1. 

The first step was for Marg to enroll in the next session of 

Driver Education and to check with her teachers for late or 

unfinished assignments to complete. 

Post-PATH Interview: Marg 

Marg responded to question 1 by saying she felt the PATH was 

beneficial to her. 'lt was a good idea. it helped me to see things 

about myself.' 

Her response to question 2 indicated she had a direction in 

mind. '1 can finish school and in the meantirne, maybe get a part 

time job in a salon washing hair until I get my licence.' 

The things and people she reported to be important to her 

were. 'An education, and my family and my fnends.' 
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After she graduates, Marg saw herself 'working downtown in a 

hair salon, maybe like the Bay or sornething where they give 

manicures and facials and stuff.' 

She described e successful person as having, 'a good job, 

house, and children.' 

She was able to identify people she could contact who could 

help her to reach her goals. 

When asked what schools could do to help students plan for 

life after high school, she answered, 'Have more days where we talk 

about careen or jobs and we don? do it much.' She felt grade 9 was 

a good time to stan planning for the future. 

When asked about the Dream phase, she said, 'lt was ok. I could 

Say anything I wantmm 

During the Now phase, Marg agreed with what was said about 

her at the PATH. She agreed with th8 comment that she was, 'A bit 

lazy, but has a good heart and spirita. She said, 'l know I am a nice 

person. To my friends anyway. I am quiet and I have to be a little 

more outgoing.' 

She knows who to ask to help her reach her goals. 

When asked to list positive qualities she said, '1 am a good 

listener, I am quiet end not rude to people. I am happy and I am a 

good friend.' The things about herself that she would like to change 
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Table 3 
0 onses to Post O PATH QuestlonnaW 

Question Level of Agreement 

ÇD D N) A SA 

1. PATH helpful 

2. PATH usebl 

3. Parents positive 

4. Courses to mach goals 

5. Persona1 needs 

6. Need to graduate 

7. Live on my own 

8. Vocational choices 

9. Important people 

1 0. Financialiy independent 

11. Future plans, maniage 

1 2. Socially responsible 

13. Contribute to comrnunity 

14. Money decisions 

15. Fun 

16. PATH for other stuclents 

--IC---IIII- -----LIIIIIII-)C----- 

Legend: SD = strongly disagree, D = disagree, NO = no opinion, 
A = agree, SA = strongly agi- 
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are, 'l still think I'm quiet and a bit shy sometimes, maybe if I talk 

to people more I won? be afraid to speak up.' 

Questions 1, 2, 3, 18, and 19 asked if Marc knew what a 

personal plan was. what its purpose was, whether he had 

participated in a plan before, what he had done in school so far that 

had been beneficial in preparing him for the future, and what things 

could be done in school to assist him. Marc answered that he didnY 

really know what the PATH was, 'Even though you explained it and 

everything.' He had not participated in anything that was intended to 

help hirn make decisions about the future. 

Questions 4, 13, 16, and 17 asked Marc to describe himself. As 

a student, he described himself as 'A slacker. I dont go to school al1 

the time and I don? go to al1 my classes. Right now, I guess I'm in 

grade 9 and patt of grade 10 and I'm really in grade 1 1 .' When asked 

to list personal characteristics that were positive, Marc paused and 

said, 'Nothing'. When I said we could corne back to that question, and 

asked him to identify qualities about himself that he might like to 

change he said. 'Some of the teachers said I have a bad tempe?. And I 

guess you could Say I was lazy.' When I repeated the previous 

question he replied he still did not see any positive qualities in 

himself. I then asked him to see himself as his coach might see him 
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and describe himself through his eyes and he said. 'Well, I guess I'm 

a team player. I get along with the people on my team.' 

When asked what he liked and disliked about school he replied. 

'1 like to see my friends, I corne here to get an education. I like this 

school because it's big and I like to play football. What I don? like 

are borlng classes. 90 minutes are too long. I'm in the habit of not 

going to class.' 

Marc indicated sports and his mother were important in his 

l i fe. 

When asked in what direction he could see his life taking he 

said he didn't know, 'l don? know what I want. I canY see myself in 

a job, really.' 

In the year after he graduates. Marc said he could possibly see 

himself going to Red River Community College but that it was not an 

important goal for him. 

When asked when he feels a sense of pnde or accomplishment, 

Marc did not answer and just shook his head. 

When asked to describe himself in the future as a successful 

person, Marc said, '1 dont know.' 

Marc indicated his friends were the people who could help him 

see himself more clearly in the future. 
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on of PATH: 

Marc's PATH began by the researcher introducing al1 the 

participants and recording their names on the PATH poster. A 

reproduction of the graphic recording is found in Appendix P. Marc's 

mother attended his PATH. It appeared she became more at ease as 

the evening progressed. She had been at the school on many 

occasions when the meetings had not always been positive. 

During the Drearn phase, Marc had to be given lots of ideas and 

choices to help him dream about his future. He seemed to be a bit 

uncornfortable during this first step in the PATH. He was quiet and 

at times did not really answer the questions. His Dream for the 

future included being a professional football player, owning his own 

home, and having a family, and a car. His mother's dream for him 

was to, 'Get out of high schocl and get a job.' 

One of the the goals Marc identified during the Goal setting 

phase was to get a part-time job. He had his resume ready and 

planned to apply for a job at Subway. He said he had to make some 

money. He was going to meet with his History teacher to see about 

handing in late assignrnents and to write two tests he had missed. 

During the Now phase. Marc repeated many of the self- 

descriptions he reported on the Pre-PATH interview. He said he was 

not very motivated to attend school and that he skipped a lot of 
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classes. He agreed this was an accurate description of himself. He 

seemed to agree with the description of himself as a good athlete 

and a good sport. He agreed w l h  the obsenration that he was now 

actually attending more now than at this time last year. Also, his 

attitude toward school and teachers and other students seemed to 

be much more positive. 

In one year from now, Marc saw himself finishing al1 

outstanding grade 10 credits and being midway through grade 11. 

In one month from now, Marc planned to be working after 

school and on weekends. Also, he planned to be studying for final 

Semester 1 exams. He planned to attend the Open House at Red River 

Cornmunity College. 

The first step for Marc was to update his resume and check 

with the teachers he used as references. He planned also to make 

arrangements to meet with his Histoiy teacher. 

ost-PATH Interview: M a r ~  

Marc thought the PATH was, 'Soit of helpful.' He thought the 

process was too long but that, '... there were some good parts.' 

'1 know I have to finish school so t h ~ 8  are things that can 

help me. I dont know what I want to do in the future, so I canY 

really answer that question.' Marc completed his PATH. but it 

seemed that of the six students who participated, his was the least 
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specific and lacked the details of the others. 

When asked what direction he could see his life heading he 

said, 'Maybe go to Red River.' 

The people and things in his life that were important were 

'Hockey, football, getting a job. getting money.' 

When asked who would be able to help him see his dream he 

answered, 'My friends, guidance counsellor.' 

Marc thought school could help students plan for their future 

by, 'Not being so boring.' 

Marc agreed that the Drearn setting phase was a bit 

uncomfortable for him at times. 

When asked if he could accomplish the things mentioned in the 

Goal phase he said. 'If I want to. I can.' 

When asked if the Now description of hirn was accurate Marc 

answered, 'l have changed since last year, from a bad temper. to 

now. This year I am not really in any trouble, except for missing too 

many c las ses.^ Marc said he planned to ask his friends, teachers, or 

his mother to help him reach his goals. 

When asked to Iist positive qualities about hirnself he said, 

'I'm pretty good at sports, and I'm polite.' The thing he wanted most 

to change about himself was his temper. 
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Table 4 

3. Parents positive Y 

4. Courses to mach goals 

5. Personal needs 

6. Need to graduate 

7. Live on my own 

8. Vocationai dioices 

9. Important people 

10. Financialfy independent 

11. Future plans, marriage 

12. Socially responsible 

13. Contribute to cornmunity 

14. Money decisions 

15. Fun 

16. PATH for other students 

Legend: SD = strongly disagree, D = disagree, NO = no opinion, 
A= agree, SA = strongly agree 
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Interview: 

Questions 1, 2, 3, 18, and 19 asked Cathy if she was familiar 

with a personal futures plan, what its purpose was, and whether she 

had participated in a plan before, what she had done in school so far 

that she considered beneficial in prepan'ng for the future. and what 

could be done in school to assist hei. She said she ieally did not 

know what a PATH was and had never heard of one until I had 

approached her to participate in the study. She indicated she had not 

had any sort of career counselling at her previous high school which 

was in rural Manitoba. 

Questions 4, 13, 16, and 17 asked Cathy to descnbe herself as 

a student. She replied. 'l'm a slacker. I'm not real motivated for 

school.' She said what she liked about school was, The people at 

this school, better than my old school.' She said she disliked getting 

up early for school and English class. She also disliked Phys. Ed. '1 

hate Gym. You have to run around and look al1 gross and then stay 

like that for the rest of the day.' When asked to list characteristics 

about herself that were positive, she replied, 'l'm outgoing. I'm 

pretty friendly to people and I'm able to meet people easily.' When 

asked about something sh8 might like to change about herself, Cathy 

replied, 'The way I ad, sometimes, and my attitude toward school. I 

am doing a bit better now and everyone in my family is happy for me 
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that I haven't dropped out yet.' 

When asked about the direction she could see her life taking. 

Cathy replied, "Not univeisity or nothing like that. Maybe a hair 

salon, I could see myself doing mat, working in one.' 

Cathy said her friends and family were important to her. She 

said her grandma and her mother were important people in her life. 

Cathy said she could see herseif the year afîer graduation, 

'Hitchhiking and travelling around, probably in B.C.' 

When asked to identify sorneone who could help her see herself 

more clearly in the future, she replied, 'My Mom and my Grandma.' 

Cathy's PATH began by the researcher introducing al1 the 

participants and recording their names in a corner of the PATH 

poster. A reproduction of the graphic recording is found in Appendix 

P. Cathy invited her mother to the PATH. 

Cathy's PATH started positively and Cathy seemed to be glad 

her mother was there to help her discuss her future. Cathy made the 

comment, "This year I might even stay in school the whole year.' 

Cathy's Drearn included having a job she liked and a family, 

although she did not want to get rnarried until she was, '... about 30.' 

She wanted to have pets, a nice car and dothes. Her mother's dream 

for Cathy was for her to be happy and to be independent and 
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successful. The focus of the PATH seemed to be on the irnmediate 

future and not years from now. Cathy indicated her goal was to, 

'graduate from high school already.' 

The Goals that were identified during the PATH were for Cathy 

to spend less time partying and socialking and more time 

concentrating on passing and eventually graduating. One goal 

identified foi Cathy was to pass six credits this year. At one point, 

Cathy said she was interested in volunteering somewhere in the 

comrnunity, but that hei focus should be, '... getting out of high 

school.' 

During the Now phase, Cathy did agree with her rnother's 

description of her as, '... usually late for school and spending too 

much time on hair and make-up in the moming.' Cathy described 

herse1 as having lots of friends and said she. 'Likes to party' but 

described herself as, 'Not liking school that much.' 

In one year from now. Cathy planned to have completed ail her 

grade 10 subjects. She hoped to be in grade 11 and to be taking two 

grade 12 COliiS8S. 

In one month from now, Cathy planned to have completed 

English, Phys. Ed., and Cosmotology and to be prepared to write 

exams at the end of the semester. 

The first step for Cathy was one her mother suggested: to 'get 
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a new look (hairstyle) that did not require her to get up every 

moming at 5:30 am.' Cathy also planned to get al1 missed 

assignments from her teachers and to complete them. She hoped to 

cut back on her hours at work in order to concentrate on finishing 

the semester successfully. 
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Table 5 

Question 

3. Parents positive 

4. Courses to mach goals 

9. Important people 

1 0. Financially independent 

11. Future plans, maniage 

12. Socially responsible 

13. Contribute to community x 

15. Fun 

16. PATH for other students 

Legend: SD = strongly disagree, D = disagree, NO = no opinion, 
A = agree, SA = strongly agree 
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re-PATH Interview: J m  
. 

Questions 1, 2, 3, 18, and 19 asked if Jane knew what a 

personai plan was, what its purpose was, whether she had ever 

participated in a futures plan before, what had she done in school so 

far that she considered to be beneficial in preparing for the future, 

and what could be done in school to assist her with her planning. 

Jane responded she did not really know what a PATH was but that it 

was to, 'Help me look at what I might like to do with my life.' She 

had not participated in one before. She said she had not had any 

assistance from the school and had not had any career counselling or 

done any career exploration. 

Questions 4, 13, 16. and 17 asked Jane to describe herself. As 

a student she said she has 'had some problerns, but mostly they 

were personal problems and I couldn't really deal with school last 

year.' Jane said she could be an A student and that she had had good 

marks al1 through junior high. When asked to descnbe herself now, 

Jane said she was, Trying to get my act together and pass.' Jane 

could list positive qualities about herself. She said, 'l'rn intelligent, 

I'm a people person, fun, funny, I'm pretty mature, I guess.' Some of 

the qualities about herself that she would like to change were, 'l 

can get lazy sometimes and not want to work.' 

Jane said she liked school for the most part. 'lt's good to go to 
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a big high school, then you have lots of different people around.' 

What she disliked was. 'Having to corne everyday, and the 

classes are long.' 

Jane could identify people who were impoitant in her life. She 

said, 'My real Dad, not my step Dad. My friends and my brother.' 

Important things in her life were family, friends. and getting an 

education. 

When asked what direction she could see her life taking, Jane 

responded, '1 want to go to university, R'II take me a while but l'II 

get it. finally.' 

When asked where she could see herself the year aftei 

graduation she said, 'University, probably.' 

Jane felt pride and a sense of accomplishment in, 'My art, my 

drawings, my poetry.' 

To describe herself in the future as a successful person, Jane 

said she would, 'Have a good job and be a career woman.' 

When asked to identify someone who may help her to see 

herself in the future, she said, 'My Dad, but he's in Quebec.' 

bsewation of PATH: Jane 

Janens PATH began by the researcher introducing al1 the 

participants and recording their names on the PATH poster. A 

reproduction of the graphic recording is found in Appendix P. Jane 



Transition Planning/At-Risk 104 

indicated she had wanted her rnother to attend, but that they had had 

a Rght and were not speaking to each other. Jane invited a friend 

from school to her PATH. 

Jane seemed a bit timid at first, but, as the PATH progressed, 

she seemed to be able to articulate what she wanted in life. Her 

Dream included travelling, having a lot of money to do whatever she 

felt like at the time, a car, a big house, and probably a maid. She 

wanted to be a famous artist or a psychiatrist. Jane's friend wanted 

her to be happy in her life. 

The Goals that were identified for Jane were to get a pait 

time job, to have her own spending rnoney, and to get a second hand 

car. 

During the Now phase, Jane seemed cornfortable describing her 

present situation, the quarrel with her mother, the choice to live 

with a girlfriend, and, The need to stay on track and finally 

graduate.' 

In one year from now, Jane planned to have completed al1 her 

optional courses in grade 11 and 12. She planned to return for one 

more semester to obtain her grade 12 English and Math credits 

which are compulsory for graduation. 

In one month from now, Jane planned to have applied for 

several part time jobs. 
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The First Step for Jane was to contact the Guidance Counsellor 

for a current list of successfully completed courses. She had 

dropped out of school on two previous occasions and wanted to be 

sure of her current status. She also planned to make a Iist of 

outstanding assignments in al1 courses and complete al1 her 

assignments. 

Interview: J a  

Jane thought the PATH process was beneficial to her. She said 

it helped her to, 'See and Say things about myself.' 

She responded to question 2. by saying she would, 'Probably go 

to university.' 

She indicated that an education and her family were important 

to her. 

Jane said she could see herself going to university in the year 

after graduation. 'But I might not be able to afford to go.' 

As a successful person, she would. 'Have a good job and a good 

life.' 

She said, 'Some teachers. my friends, counsellors.' would be 

people she may go to for assistance. 

When asked if she could accomplish the things mentioned in 

the Goal setting phase, she replied, 'Yea.' 

When asked what schools could do to help students plan for 
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life after high school, she answered, 'Make it harder to skip classes 

and not allow us to get so many absences before we get kicked out 

of the course.' 

When asked about the Dream phase, she said she liked it. She 

said she, 'sort of knew al1 along what I wanted to do in the next few 

years, though.' 

She agreed with what was said during the Now phase, and said 

that she did need to get back on track. 

When asked to list some positive personal characteristics she 

replied, 'Smart, funny.' Some of the characteristics she wanted to 

change included being, 'A bit Jazy.' 
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Table 6 
. 

onses ta Post - PATH Questionnaire 

Question - 
SD D N3 A SA 

1. PATH helphrl 

2. PATH useful 

3. Parents positive 

4. Courses to mach goals 

5.Pemnai needs 

6. Need to graduate 

7. Live on my own 

8. Vocational choices 

9. Important people 

10. Financially independent 

11. Future plans. rnaniage 

12. Socially responsible 

13. Contribute to community 

14. Money decisions 

15. Fun 

16. PATH for other sbdents 

---- -----CIII- - -  - 
Legend: SD = strongly disagree, D = disagree. NO = no opinion, 
A = agree, SA = strongly agree 
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Chapter V 

Discussion 

The objective of this study was to detemine the usefulness of 

the PATH personal futures planning tool for students labelled 

at-risk. 

In this chapter, the results are discussed and the feasibility 

and appropriateness of using PATH with at-n'sk students is assesed. 

Following the Pre-PATH intewiews, the PATH itself, the Post- 

PATH interviews and the completion of the questionnaire, I 

examined the students' responses looking for frequencies, trends, 

commonalities, and differences between the pre and post interviews 

and the PATH itself. As I analysed the data, I found there were 

similarities in the responses. Based on these similarities, I 

identified common themes. These themes are cliscussed in relation 

to the research question. 
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Themes 
. . scndion. When asked the question, in the pre-PATH 

interview, to describe themselves as students, al1 six of the 

participants gave a description of themselves. The descriptions 

were consistent with the information the Guidance department had 

given me about each of the students. Most of the self-descriptions 

the students gave were partially negative. All of the students gave 

specific reasons why they were having difficulty at school or why 

they were not attending school. In general, they descnbed 

themselves as poor attenders who did not corne to school on a 

regular basis and who skipped many of their classes. All of the 

students described their past school performance negatively. They 

al1 said education was important to them but that they were not 

really motivated. Two students admitted they had difficulty in 

English and Math. 

During the pre-PATH intenriew, one question seemed to pose 

some difficulty for most of the students. The students had 

difficulty identifying positive characteristics about themselves. 

Most students paused, asked for clarification and were not able to 

give answers easily. This stood in stark contrast to the fact that al1 

of the students could readily identify negative characteristics about 

themselves. Three of the students identified physical 
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characteristics that they would like to change if they could. 

In the post-PATH interview, several students repeated what 

had been discussed at the PATH. When asked to list the postive 

characteristics about thernselves, post-PAM, most of the students 

answered irnrnediately. Lisa repeated what someone had said about 

her in her PATH, 'l'm unique.' Liam said, 'lt's Mnd of neat, now isn't 

what I will be, then.' Marc said, 'l'm good at sports, I guess.' 

It may be the PATH process helps at-risk students identify and 

internalize positive characteristics about themselves. 

It appeared the students had thought about what was discussed 

during the PATH. All of the students agreed with the descriptions of 

thernselves that were recorded during the Now phases of their 

PATHs. This is likely due to the fact that the Now phases included 

positive descriptions of the students and did not focus solely on 

their negative characteristics or qualities. The descriptions were 

combinations of self-descriptions as well as descriptions from 

other participants in the PATH process. 

These data suggest that PATH may have the potential to help 

students see thernselves more dearly and more positively. In 

addition. it may help students see themselves as others see them. 

The PATH pmcess may have helped the students see their positive 

and negative characteristics in a more balanced way. 
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irection, The questions in the pre-PATH interview that 

asked the students the directions they could see their lives heading 

seemed to be difficult for al1 of the students to answer. Two 

students had a clear idea of a career they could see themselves in 

after graduation. Marg wanted to be the owner of her own hair salon 

and Usa wanted to be a child psychologist. The other students did 

not have clear visions of what their lives would be like in the 

future. Another question that was difficult for all of the students to 

answer was the one asking them to describe themselves in the 

future as successful people. 

During their PATHs, this question was asked during the Drearn 

setting phase. At first, al1 of the students were shy and a bit 

hesitant about saying their dream aloud. However, as the meetings 

progressed most seemed to relax and were able to describe a dream 

they had for the future. They described where they would live, their 

dream job or career, their lifestyle, and the possessions they would 

like to acquiie. 

When asked about their dreams for the future in the post-PATH 

interview, three of the students repeated what they had said in 

their PATHs. They described what their lives would look like in the 

future and what they would be like as successful people. 

It may be that at-risk students who are given the opportunity 
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to dream for the future and to Say their dream out loud during a 

PATH are more able to form a clear picture of what is important to 

them. 

e After Gr- Information gathered in the pre-PATH 

interview indicated two students had specific goals and career 

plans they wanted to pursue after graduation. One student (Usa) 

wanted to go to university to be a child psychologist. Another 

student (Marg) wanted to be a hairdresser and own her own salon. 

The other students were less clear. They knew they wanted to 

graduate and perhaps go to university (Jane) or community college 

(Marc) but were unable to specifically identify a program of study or 

faculty that interested them. (Liam). 

Aftei the PATH, al1 of the students had clearer life goals. Most 

repeated what they had said during the Drearn and Goal steps of 

their PATHs. Marc Mill did not know what he wanted to do after 

graduation but, during the PATH, indicated he intended to finish 

school so that he could pursue career options. Cathy indicated she 

wanted to travel after she had completed high school. 

This information suggests that the PATH process allows 

students to think about career options but does not ignore other 

facets of life. 
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of the B i g g n r e  of Lifg, All of the 

students could identify their likes and dislikes about school. Most of 

the students said school was boring, classes were boring, and that 

school should be more fun. Only one student (Marg) said she liked 

school more this year and was doing better than she had in previous 

years. All of the students said they had failed courses or grades in 

school. All of the students interviewed seemed to have a history of 

unpleasant experiences at school. Three of the six students had been 

suspended frorn school. 

Dun'ng each student's PATH, the focus was not entirely on 

school performance. Much of the time was spent allowing each 

student to dream his or her dream for the future, to identify his or 

her goals for the future, and to identify ways and means to achieve 

these goals and drearns. All of the students seemed to enjoy talking 

about their lives and the things that were important in their lives 

such as getting a part-time job or getting their driver's licence. 

Information about school performance and grades became 

known to the group during the Now phase of the PATH. In al1 cases, 

students gave accurate pictures of themselves as students or agreed 

with the description of thern given by the teacher (researcher). 

One of the intended goals of the PATH process is to create a 

tension between what each student has dreamed for the future and 
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where he or she is now. 

One possible benefit of the PATH process may be that it allows 

students to see high school as part of their whole Iives. During the 

PATHs, the students specifically identify what and who is important 

in their Iives. School is only part of the whole. PATH may allow 

students the opportunity to visualize the bigger pictures of lives 

and give aiem the chance to see themselves succeeding at parts of 

their lives even though they may not be succeeding academically. 

thers roles in their Iife or future. * During the pre-PATH 

interviews, al1 of the students identified their families as being 

important to them. 

During the PATHs. the students could observe other people 

taking an interest in their progress. The guests the students invited 

to their PATHs were important people in their lives. They were 

there as e support to the student. In the Who to Enroll stage of the 

PATH, specific people were identified who might be of assistance to 

each student. Some of the people identified were present at the 

PATHs, others were not. For example, Lisa's grandfather identified a 

contact he had with the City of Winnipeg who might be able to help 

her obtain an application for a Parks and Recreation summer job. In 

addition, Marc identified a neighbour. who was not present at his 

PATH, as someone who might be willing to give him a resume 
b 
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reference for yard work he had completed for him last summer. 

01 the six student participants in the study, one student had 

two parents attend the PATH, two students had only their mothers 

attend the PATHs. and three students had neither parent attend their 

PATHs. All students were supported by other family members such 

as a grandfather, aunt, or sister. 

All students had people they could enroll in theii PATHs. They 

could identify people they could contact for assistance. A benefit of 

the PATH process may be that it allows students to identify and 

recruit people in their lives who are there to assist them, support 

them, and help them to reach their goals. 
. . itive ~LQUP - ~ l ~ n i m  Ali six students who participated in 

the study said they thought the PATH was a worthwhile experience 

and that PATHs should be done for other students in their school. 

After they had completed their PATHs, al1 six students could 

identify what a planning process was. All the students who 

participated in a PATH completed a pre and post-PATH interview. 

None of the students ended the process, although they knew they 

could do so at any time. 

The students in the study seerned to be genuine in their 

interest of the PATH process. All of the students seemed to enjoy 

the attention focused on them and liked inviting their friends and 
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family to the school to discuss their future. 

Prior to the pre-PATH interviews, several of the participants 

asked why they had been chosen to be in the study. They wondered if 

they would be 'in troublem again. I explained that the Guidance 

Counsellor had referred them as students who might be able to 

answer questions about personal futures planning as a process and 

be able to give information about the usefulness of a planning 

process such as PATH. 

The philosophy of PATH is that the goals should be positive and 

possible. At the end of the PATHs, the students left knowing they 

had tasks to accomplish. All of the students indicated in the post- 

PATH interviews that they felt they could accomplish the things 

mentioned in the Goal setting and action planning phases of their 

PATHs. 

PATH is a planning process for students where the focus is not 

always on what the students are doing wiong. It is an opportunity to 

meet and discuss issues for each student's future and to see him or 

her in a positive way. For example, Liam's rnother said she had not 

had good news from the school about Liam's progress or behaviour 

for a long tirne. Liam's PATH was a chance to meet, discuss, and plan 

what was important for Liam in the future. 

There were no paid personnel at any of the students' PATHs. 
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There were no principals, vice-principals, social workers, or 

psychologists a any of the PATHs. There were no teacheni at any of 

the PATHs except for the researcher. The students were inst~cted 

to invite people with whom they wanted to share the PATH process 

and al1 of the students chose friends and family members to be 

participants. 

s of Iife identiRed. . . Observations of the PATHs revealed 

some commonalities between the student's dreams and goals. All of 

the students wanted to have good lives in the future. Most of the 

students identified having a good job and lots of money as important 

to them. Most wanted a career, not just a job. They wanted to work 

at something that was important to them. All of the students could 

identify where they hoped to live. Most wanted a car. The female 

students wanted ctiildren and a husband and one of the males said he 

would probably have a wife and children. Most identified what they 

would do in life other than work. Leisure and travelling were 

important parts of their Dreams. 

When the students identified their goals, almost al1 said they 

wanted to get their driver's licence and have a car. Having their own 

money was also very important and getting a part time job was 

listed as a goal for al1 but one of the students. All students, during 

their PATHs, said they wanted to pass the courses they were 
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currently taking and that they eventually wanted to graduate. 

These data suggest a possible benefit of PATH to be goal 

identification. Students who identify and clarify their own personal 

goals may be more likely to achieve them. 

The Now  hase. Each student was asked to describe himself or 

herseff in the pre-PATH interview. Some students gave two or three 

word self-descriptions or gave no response at all. Many of the 

students gave negative self-descriptions. 

At their PATHs, the students were encouraged again to 

describe themselves during the Now phase of the PATH process. Most 

of the students, with input from the group, gave fairly accurate 

self-descriptions. 

The Now phase of their PATHs allowed the students to express 

realistic views of themselves. 
. . . a ific. ~ossible. pos~t~ve m k s  ta acco- Each PATH 

gave the student specific 'dreams, goals and tasks' for the future 

that he or she could work toward. 

During the pre-PATH interview, th8 students were asked 

questions about their goals for the future and where they were 

headed after graduation. All but two students had very vague goals. 

They knew they wanted to finish high school, but were not able to 

articulate specif ic plans. 
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However, after their PATHs. the students seemed to know the 

directions their lives were heading. Each student had specific tasks 

he or she planned to accomplish one year from the date of his or her 

PATH. one month after his or her PATH, and the day following his or 

her PATH. For exemple, Liam's identified tasks were to join the ski 

club, apply for a volunteer job at the pet rescue, enroll in the next 

session of Driver's Ed and make an appointment to change his second 

semester tirnetable. 

chool's role to help students 

During theii pie-PATH interviews, several students indicated they 

had experienced nothing in school that had helped them plan for 

their futures. A few said they were not the type to seek help and 

just followed the advice of their friends in selecting a program of 

study. All of the students said there was a need for cereer planning 

and career exploration in high school. All of the students indicated, 

during the post-PATH interviews, that PATHs would be beneficial 

for other students in their school. 

When asked what could be done at schod to help students 

reach their goal of graduation, one student said, 'They should make 

it harder to skip, and there should be more of a consequence to being 

absent.' 
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of PATH 

The objective of this study was to detemine the usefulness of 

PATH for at-risk students. 

PATH is one of many penonal futures planning tools that has 

been developed over the past decade. While its origins were in 

special education, its uses have spread to other areas such as 

business and organizational planning. The philosophy of PATH is that 

one may make changes in one's life through group planning and 

support. Other research supports this idea, particularly when 

students have input into decision making, take ownership, and know 

who they can count on to help them reach their desired goals 

(Guysbers, 1 990; Feldhusen, 1 995; Treffinger & Isaksen, 1 992; 

Gearheart et al., 1992). 

TlDE (Feldhusen, 1995) is one example of personal planning 

used specifically with at-risk students. TIDE, Talent Identification 

and Development Education, focuses on the student. Wih help from 

the group, the student identifies what his or her talents are and how 

best to use them. 

PATH also focuses on students' strengths rather than their 

limitations. The process also allows for input from significant 

people in the student's life. 

The question of the feasibility of PATH in public high schools 
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can be answered in ternis of population, time, and resources. PATH. 

as a process. is time consuming. A PATH can last two hours or more. 

The follow-up to each PATH is also time consuming. Once students 

are familiarized with the process, PATH could be done with students 

in a high school over a two year petiod. AU students in high school 

must plan for the future and the transition into adult living. Most 

students plan informally through family discussions or meetings 

with friends. However, some students do not plan with friends. 

farnily, or peers. Some schools do not have career counselling as a 

part of their guidance curriculum. Schools that do not follow a 

comprehensive guidance approach may not have provisions for life 

career development or individual career planning. Considerations of 

time, staff, resources, and student population must be addressed by 

schools prior to implementing a planning process such as PATH. 
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Chapter VI 

Concluslons and Recommendations 

The purpose of this study was to examine the appropriateness 

of PATH for students labelled at-risk. The study focused on six high 

school students who were labelled mildly, moderately and severely 

at-risk of not completing high school. The data obtained could assist 

other educators who may want to provide direction and assistance 

for students at-risk. This chapter presents the limitations of this 

study, the recommendations and considerations for future research, 

and conclusions based on findings of the research. 

First, the research was limited to those students who were 

still in school. There is no way of knowing if PATH would benefit 

those students who have already dropped out. 

Second, al1 students agreed to partcipate in the study; no one 

was forced to participate. As a result, it is not known how useful 

PATH might be with less cornpliant students. 
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Third, there was no comparison gmup of students who were 

not labelled at-risk. 

Fourth. most of the students knew or knew of the researcher 

and may have been willing to participate because she was a teacher 

in their school. 

Fifth, there was no long terni follow up of this study. 

Sixth, the study was conducted with a small non-randomly 

selected sample. 

Seventh, the reliability and validity of the instruments used in 

the study are unknown. 

e c o m m e n d ~ n s  for Further R e m  . 

The study sought to determine the appropriateness of a 

personal futures planning tool, PATH, for at-risk students. 

The data obtained from this study should be used as a basis fo i  

suggesting further research in the area of transition planning, 

personal planning, and life careei planning for high school students 

who may be at risk of dropping out. 

If this study were to be repeated I would recommend having a 

control group of 'not-at-riskm students as a comparison group. 

I would recomrnend also that follow-up data on each student 

be collected periodically from the date of the first PATH until two 
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years after graduation. 

This study focused on students who had a history of dropping 

out of school, poor attendance, poor grades, difficulty with peer 

relationships, and difficulty following school rules and regulations. 

The six student participants found the PATH process to be positive 

and beneficial. It allowed them to plan and prepare for future life 

roles. If this group of students found PATH to be useful to them, 

then the process may be useful for other at-risk students. It may be 

advisable to begin with students in grade six. They could be asked to 

start planning their futures with the cornmitment to do a PATH 

every three years or more often if necessary, until graduation. This 

may be an area to be considered for future study. 

Also, if PATH is to be used for another student population 

other than special needs, strategies need to be developed to be able 

to condud a PATH within a shorter penod of time. Most of the 

students in this study said they enjoyed the PATH process but that 

it was too long. 

Most students plan their future with input from their friends 

and peers. Based on these observations of PATHs when the students 

had their friends present, most students enjoyed receiving input 
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from their peers. One recomrnendation could be that PATHs in 

schools could be facilitated or CO-facilitated by peers. The data 

have shown that the PATH process should allow for the invitation of 

friends to the PATH. The students in this study indicated the 

presence of friends was important and valuable to the PATH 

planning process. 

It appeared that PATH was successful for students in this high 

school. There was also a lack of career planning and individual life 

planning offered at this school. One suggestion for further research 

would be to study at-risk students using PATH. but in a school 

environment where a Comprehensive Guidance counselling 

philosophy had been irnplernented. 

Finally, PATH appears to have th8 potentjal as a method to 

mediate adult-adolescent life planning in a positive way. 

lusiong 

At the beginning of this study, I was very optimistic about the 

personal planning process, and the efforts being made with students 

with spedal needs to have a plan for the time they would leave 

school. In Manitoba, students with special needs, over the age of 

sixteen. are required to have an ITP. Many school divisions include a 

planning session such as PATH as part of the Transition Plan. 
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Prior to collecting data for this study, I became aware of 

another group of high school students who have similar needs. 

Students labeled at-n'sk have many of the same issues facing them 

when they leave school as students with special needs. The goal for 

both groups of students was the same. They both wanted to graduate 

from high school and go on into society as fully functioning 

members of their community. 

Planning Alternative Tomorrows with Hope (PATH) (Pearpoint, 

O'Brien. & Forest, 1992) appears to be a positive, effective method 

for at-risk students to plan for their futures. PATH. as a process. 

may be time consuming to conduct. Consequently, this planning 

method may be most worthwhile if used in schools as a component 

of a comprehensive guidance counselling program. 

The PATH process appears to have several advantages. First, 

the PATH process was received positively by all six students in the 

study. The students agreed to participate in a PATH and to be 

intewiewed before and after the PATH. Second. the students 

indicated PATH was positively received by their family members 

and friends. Third, PATH may be useful for students in schools 

where guidance. counselling, and career counselling may be lacking 

or where students do not actively seek information or assistance 

from the counsellors. Fourth, PATH is an individualized and flexible 
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process and can be used to identify and set individualized social, 

ernotional, and academic goals that are important to the student, 

parent, counsellor, and others. 

The PATH process. as described in this study, was beneficial 

to this group of students identified as k ing  at-risk. 
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AppendKB 

Sturgeori Creek Cdle~i*ate 
2665 Ness Ave. Winnipeg, Maniloba 
R3J 1A5 

September 13, 1996 

Mr. G.B. Buchhok 
Director of Education and Secretary-Treasurer 
S t  James-Assiniboia School Division #2 
2574 Portage Ave. Winnipeg, Manitoba R3.J OH8 

Oear Mt. Buchholz, 

Please accept Ki letter as my request b conâuct a research study in St. James- 
Assiniboia School D M s h  #2 in partial hilfilment of the requirements for the degree of 
Master of Education from the University of Manitoba. Specifically, I am requesting 
permission b conduct the study with students in one of the high schools in the Division. 
The titie of rny thesis is Transition Planning f i  At-Risk Students. 

I have chosen to examine at-risk students at the secondary levei and plan to have 
students go through an indiviiud transition planning process (PATH) typically used 
with students with special needs in out schod division. The shidents I wish to have 
participate in the study will not be open to Educational Support Services and will not be 
identified as students with special needs. Rather, îhey will be sWents whom sbff have 
identified as being at-risk. Typically, students who have been labelled at-risk have one 
or more of the following characteristics: poor overall grades, frequent truancy, no 
future orientation, failed 1 or more grades, disruptive behaviours, poor social 
adjustment, immature, suggestible, inability to function within a traditional classroom, 
frequent contacts witb police, gifted andlm talented abilities, but bored with schod. 

The research will answer the question 'Can a futures planning tod (PATH) used for 
students with special needs be of ben& fw at-risk high s c h d  sbdents?' The student 
participants will be given a pre-PATH intewiew as well as a post-PATH interview. 
Their responses to these questions about a personal (utures planning process (PATH) 
will be analysed to determine if the students have a dearer understanding of their 
persona1 Mure and what they need to do b achieve their plan. Responses made during 
the PATH plan itseif wi l  be hand recorded and analyseci by me. 

The pre-PATH interview and the posPATH interviews will each last about 20 minutes. 
The PATH itself will last about 1 1& to 2 hours. 1 will conduct the pre and p t  PAtH 
interviews wi!h each student. The PATH itself will be conducted by an outside trained 
facilitator and graphic recorder. I will introduce al1 the group participan& to each 
other and then the PATH will begin. 
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All interviews will be hekl at the assigned schd  after sdid houn or in aie early 
evening to accomdate parentsa schedules. 
I am hoping to conduct the P A M  in he months of November and December. 

Upm completion of the sbdy, I will provide you, th students, his or her parents and 
other resewch participants. with a summay of the resulirr. Students parücipating in 
the study may wilhdnw at any 6me without penalty. AU persona1 information obtatied 
in the study will be kept confidential. The identity of ail participants will be protected 
as pseudonyms will be used. Upon completion of the thesis I will destroy dl raw data, 
notes, interview notes, observation notes cdlected for use in the study. 

A graphic r d i n g  of the PATH will be recoded on poster paper and given to the 
student on cornpietion of the PATH. This is record of the steps in the PATH, what was 
said, and who wuld help the student reach his or her goals for that step. 

The faculty member at the University of Manitoba supewking the study is Dr. R. 
Freeze, Facutty of Educaüon, Department of Educatiorial Psychdogy. He may be coritacted 
at 474-6904. 

Thank you for your cooperation. 

Respectfully, 

Rhonda M. Rokosh 
Sturgeon Creek Collegiate 



Sturgeon Creek Cdlegiate 
2665 Ness Ave. Winnipeg, Man 
R3J 1AS 

April 6, 1996 

I am a Master's sbdent in the Department of Educational Psychology at the University 
of Manitoba and I would like to ask you to participate in a research study I am conducting 
as part of the requirements br my degree. The puipoee of the study k b detemine the 
usefulness of a futures planning tiool called Planning Alternative Tomonows with Hope 
(PATH). PATH has been used in other high schools in our division and sbdents have 
found the process to be a positive experience. 

The guidance counsellor et your s c M  gave me ywr name and i n d i i d  that you may 
find a personal futures planning tool such as PATH, to be useful. 

I would like you to plan your Mure transition from school O adult Iife using the PATH 
planning process and to allow me to hteniiew you before and after the PATH. The 
process is indiidualied. You wiIl be the b u s  of a personal futures plan where you bok 
at your future after hi* schd. There are eight steps in the PATH process and at each 
step you and the people you have invited wiil cl* what is important in your life. 
define where you see your life heading and then as a group, ouüine positive actions to 
help you achieve these goals. You will be asked to invite other people (your friends. 
family teachers etc.) b the PATH and at the end you will receive a plan with dates and 
names of people who will help you to reach your goals. 

The PATH will last about 1 II2 b 2 houm. The inteMews, before and after the PATH, 
will last apptoxirnateiy 20 minutes each. I will be asking y w  to meet with me during the 
lunch hour or after echool to mnduct the pie and post-interviews. The time of day the 
PATH will be conâucted wiU depend on your schedule as weii as thoge of the guest 
participants. During the PATH, I will be observing and writing notes. A trained 
facüitator will lead aie group through the steps in the process. A graphic recorder will 
record informalion given during the PATH so you will have a record of the meeting as 
well as dates and names of people who have agreed to help you reach your goals. The 
record from the PATH meeting will be given to you after oie PATH meeting. Upon 
cornpletion of the study, I will provide you with a summary of the results. 

All interviews will be conducted at the school. I am hoping b conduct your PATH in the 
month of Nwember or Decernber. Ywr answem will be kept confidential and I will not 
use your name in the ~ t ~ d y .  You may withdraw from this stutudy st any time without 
penalty. Upon completion of the study, I will destroy al1 raw data, notes, intenriew 
notes, observation notes collected for use in the study. 
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By part icing in the PATH. and the inteMews with me. your viewpoint will provide 
valuable infornation in the area of transition planning and aie tods that are most useful 
for students. 

If you would like adatiocral information about the study, the faculty a d v ' i  is Dr. R. 
Freeze. He may be contacW at the Fscuity of Mucation. Depariment of €ducational 
PsychoIogy, 474-6904. 

Thank you for your coopetatïon. 

Sincerely, 

Rhonda M. Rokoeh 
Sturgeon Creek Cdlegiate 
phone: 888-8624 
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AppendiK D 

Consent Form Student 

Date 

After having read the letter. I undemtend that th& PATH àr voluntay. that I may 
teminate the piocecu when I ch- (D and that I am not obligated to answer any 
questions or Say anything that I do not want to. 

1. agree to take part in mis research study. 

Signature of Student 

Signature of Parent or Guardian 

Signature of Researcher 
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1. Idenüfy student 
2. Meet with sîuâent to inlroduce ieseacher and to explain the study and PATH. 
3. Ask suent who shouid be at his PATH, 
4. Interview student PR€-PATH INTERVIEW APPENOIX G 
5. Arrange for kation in rchod. ( resource mm, classioom large enough for chah. 
board) 
6. Conduct the PATH, 
7. Interview suent. POST-PATH INTERVIEW. 
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Pro-PATH Intatvlew Schedule 

1. Introduce myself to student who has been identifid by the schod. 

2. 1 wiiî describe the study and the PATH process using examples of a previously 
completed PATH. 
3. 1 will ask the sîuâent if he or she has any questions, 
4. Ask shrdent to sign the consent km 
5. Ask student b take 19rm home for parent signature. 
6. Meet with student 1 week later. 
7. Ask Pte-PATH Interview Questions . (Appendix G) 
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Pte-PATH Interview 

Introduction 
The purpose of this study ir b determine the effectiveness d a perponal fututes planning 
îooi called PATH, fw high school students. 

Ptel lmlnary 
1. What is your present age? 
2. Where were you bom? 
3. Where do you live? 
4. With whom do y w  ke? Parents, brothers, sistem 
5. What are some of your interests? 

Part 1 
1. Do you know what a personal futures plan is? 
2. Have you ever participated in a step by step process that was to 
plan for your future? 
3. What have you done in high school that you consider of help to you in preparing for 
future life decisions? 
4. Describe yourself as a student 
5. What & you like about schod? 
6. What do you dislike about schd? 
7. What direction can you see your life taking? 
8. What is important in your life? 
9. Who is important in your life? 
iO.Where can you se8 yourself in the year abr  graduation? 
11. About what do you feel a real sense of accomplishment and piide? 
12. Describe yourself in the future, as a successful person. 
13. How would you describe yourself mw? 
14. Do you have a part bime job? 
15. Who wukl you list as srneone who may help you to see your self more clearly in the 
future? 
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16. List some pemnal characteristics about yourself that are positive. 
17. List some personal characteristics about yourself that you would like to change. 
18. What could be darie in sdrods to heip you mach your goal? 
19. What have you participateci in that may have helped you to plan for ywr hitute? 
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Post-PATH INTERVIEW 

1. Now lhat you have completed a transition planning process, PATH, woukl you Say this 
process was berieficial? Why and why mt? 
2. In what diredion can you see your life heading? 
3. What is important in your 'fe? v 

4. Who is important in your life? 
5. Where can y w  see yourseff in the iimt year after graduation? 
6. Describe yourseff in the future as a successful person. 
7. Who wwld yw list as someone who may heip you aee your drearn for the future? 
8. What suggestions or changes woulâ y w  make to 8chools to help students plan for life 
after high schd? 
9. When is a gdod time for high schaol studenb to plan for iife after high schd? 
10. Could yw see PATH being done for other students in your schod? 
11. How dii yw feel about the Dream setting phase of PAM? Did it help you decide what 
was important to you and important in your life? 
12. Do you think you could accomplish the things you mentioned in the Goal setting 
phase? 
13. How did the Now section or phase help you to see where you are now in relation to 
where you want to be? 
14. Do you know who to ask to help you reach your goals? 
15. Did the Plan for action phase help y w  to see where to begin to head toward your 
goals? 
16. List some characteristics about you that are positive. 
17. List some characteristics about you that you woukf like to change. 
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Plearre respond to the fdlowing staternents about the PATH using the Ubwing ocale frorn 
O to 4. A score of O meaning 'strongly dïgree'  to a score of 4, meaning 'slmngly 
agree'. 

O = strongly disagree 
1 = disagree 
2 = no opinion 
3 = agree 
4 = strongly agree 

1. The PATH pcocess helped me to see a plan for my future more cleady. 
0 1 2 3 4  

2.1 feel the PATH was usehrl. 
0 1 2 3 4  

3. My parents thought it was a good idea. 
0 1 2 3 4  

4. PATH has allowed me to think about choosing 
courses that will help me reach my goals. 

5. PATH has helped me to look more at my 
persmal needs. 

6.1 have a better idea of what I need to do to 
graduate. 

7.1 have an idea of how I may be able to live on 
my own. 

8. 1 have a clear idea of vocational training options 
available. 

9. I can identify important people in my life. 

10. 1 know how to be financially independent. 

1 1 . PATH allowed me to think about the future 
and plans like mamDage. 
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12. 1 have a clear understanding of how b live 
a socially responsible Me. 

13.1 know how I could be a contributing member 
in my community. 

14. 1 know mat I will do with the money I 
will make. 

15. 1 have a clear idea of what is fun recreatiori 
for me. 

16. I think high school students should go thtough 
a planning pracess like PATH before they graduate. 
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Appendïi I 

157 Oakdean BM. 
Winnipeg, Manitoba 
R3J 3N6 

April 6, 1996 

Mr. D. Timmerman 
Principal Sturgeon Creek Collegiate 
2665 Ness Ave. Winnipeg, Manitoba 

Dear MI. Timmeman, 

Please accept this letter as my request to conduct a research study in partial 
hilfillment of the requirements for the degree of Master of Education hom the 
University of Manitoba. 

The We of rny thesis is Tianslon Planning fbr At-Clisk Shrdents. 
I have chosen to examine snxlenta the staff h a  identifiecl as being at-iisk of not 
graduating from high =M. I plan to have the stuclents go thtough an individual 
transition planning procese (PATH) typicaly used with students with special needs in 
Our division. 
The research will answer the question Tan a futures planning tod used for special needs 
students, be of beneM for at-risk high school students?' 

Typicaliy, shidents labelleci at-risk have the fdlowing characteristics: poor overall 
grades, frequent truancy, no future orientation, failed 1 or more grades, disruptive 
behaviours, poor social aâjustment, immature, suggestible, inability to function within 
a tradiinal classroom, frequent contacts with police, gifted and/or talented abilities, 
but bored with school. 
I am requesting permission to work with six students in Senior 1.2 or 3. Each student 

will be asked to go thmugh a personal planning session of wioxirnately 1 1/2 to 2 
hours. This planning procesa will invohm the student, the student's parents, friends, 
famiiy members or any other persan the student wishes b attend the PATH. 

I will meet with each student both prior to and after the PATH for an interview. These 
interviews will each last approximately 20 minutes. 

The PATH itself will be conducteci by an outside bained facilitatw and a graphic 
recorder will record responses durnig the PATH stages. I will introduce al1 participants 
in the gmup and then the PATH will begin. During the PATH, I will be obsecving and 
writing detailed notes. 

Upon completion of this study, each student!~ responses will be anaiysed to determine 
if the sudent has a clearer understanding d his or her personai future and what he or 
she needs to do b achieve his or her pians. A graphic r-ding of the PATH will be 
recorded on poster paper and given to the stuâent on completion of the PATH. 

All PATHs are to be held at the school and will take place after s c h d  or in the eariy 
evening ta accornodate parents' schedules. 
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I am hoping lo conduct the PATHs in the monthr of Nwember and ûecember. 
Students invohred in the study may withdraw at any tirne without penalty. A l  personal 

infornialion obtained in the sludy will be kept confienhial. The identitiy of al1 
participants wia be pmtected as pseudonyms wiY be used Upon completion of the thesis. 
I will destroy ail iaw data, notes. intenriew notes, oôservaüai notes collected for use in 
the stltdy. 

Upcn cornplelion of the sàidy, I will pcaride you and each of lhe sludents with a copy of 
the results. 

My thesis advisor is Dr. R. Freeze. He may be contacteci at the Faeulty of Education. 
Department of Educational Psychology, 474-6904 

Thank you for your continueci support. 

Respectfully, 

Rhonda Rolaosh 
Sturgeon Creek Collegiate 
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Appene K 

Sturgem Creek Cdlegiate 
2665 Ness  Ave. 
Winnipeg, Manitoba R3J 1A5 

April 6, 1996 

Dear Famiiy Member, PATH participant, 

I am a Masteh stuôent in the ûepaitment of Educational Psychology at the University 
of Manitoba. I have asked tn participate in a research study I am conducting 
as part of the requirements for my degree. has agreed to participate in 
a personal Mues  planning called Planning Alternative Tomorrom with Hope (PATH). 

PATH is a proce88 where the saident is the Oocus of a gmup planning session designed to 
help him set goals for his fubiie. will be the centre of the PATH and has asked 
that you be there b help him make important decisions about his Mure. 

The purpose of this stuûy is to determine the usefulness of PATH. 
The guidance counseIIor at the school indicated may be interested in and woukl 
benefit from a personal futures planning process. will be intewiewed by 
me befm he does the PATH and then agakr abr  the PATH has been completed. 

's input wilJ provide useful information in the area of transition planning. 

I am enclosing a PATH brochure which outlines the steps involved in a PAW and 
includes diagrams of the pian will be left with once the PATH is completed. 
The PATH itself will be facilitated by an outside facilitator and a graphic recorder. I will 
observe and be taking notes during the PATH. I will introduce all participants, and then 
the PATH will begin. 

The PATH will last about 1 1/2 to 2 hours. It will be held at the s c W  on November 
- at o'clock. 

Y w r  input and participation ir veiy important Your name will not be wed in the 
study. All personal information obtained in the study will be kept confidential. You may 
withdraw from the stuây at any the  withwt penalty. Upon completion of the study, I 
will provide you with a summary of the results. 
Upon completion of the thesis I will desboy ail raw deta, notes. intewiew notes and 
observation notes used in the sbdy. 

If you wwld like furthur infornialion aie Faculty Advisor of this study is Dr. R. Freeze. 
He may be contacteci at the Faculty of €ducation, Department of Educational Psychobgy, 
474-6904. 
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Thank you for agreeing to paibcipate in 's PATH. 
I look f o w d  to meeting you. 

Sincerely, 

Rhonda M. Rol<as)i 
Sturgeon Crwk Cdlqiate 
888-0684 
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Appendlx L 

Consant Form for PATH partfcfpank 

Date 

After having read the letter h m  Ms. Rdrosh. I understand my rde as a PATH 
participant. 
I understand that my participation in 's PATH is vduntary, that I may end 
my involvement at any tirne. 

1, , agree b take part in this research study and 
parücipate in a personal Mures planning session conductecl by Rhonda Rokosh. 

Signature of Participant 

Signature of Researcher 
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Appendix M 

Sturgeori Creek Cdlegiate 
2665 Ness Ave. Winnipeg, Manitoba 
R3J 1A5 

September 1, 1996 

Ms. N. Robson 
Association for Community Living Manitoba 
210- 500 Portage Avenue Cdony Square, Winnipeg, Manitoba 
R3C 3x1 

Dear Ms. Robson, 

I am Master's student in the Department of Educaüonal Psychdogy at the University of 
Manitoba and I would like to ask you to participate in a research study I am conâwüng as 
part of the requiremenb for my degree. The We of my thesis is Transitk'on Planning for 
A t-Risk Students. 

The puipose of the study is to determine the usefulness of a personal futures planning 
t d  called Planning Aiternative Tomonom with Hope (PATH), for students at risk of 
dropping out of high SCM. PATH is typically used in our schod division with students 
with special ne&* I have chosen to examine at-risk students at the secondary level. 
The students will have been identilied by s c M  staff as being at-risk of dropping out of 
schd. Typicaliy, students who have b e n  labelled atiisk have one or more of the 
following chaiacteristics: poor overall grades, fiepuent üuancy, no future orientation, 
failed 1 or more grades, disruptive behaviwrs, poor social adjustment, immature, 
suggestible, inabiliîy to hinction within a ûaditional classtwm, freguent contacts with 
police, gifted and/- talented abilities, but bord  with school. 

The research wi i  answer the question 'Can a Mures planning t d  (PATH) used for 
students with special needr, be of benefit br  at-risk high schwi shidents?' 

I will be working with six students in Senior 1, 2, or 3 and their families. I will be 
ainducting pie and pst-PATH interviews with each student Each of these interviews 
will last about 20 minutes. The PATH itself will last about 1 1M to 2 buts. 

Upon completion of the stwfy, each studenh iesponseo will be analyseci to detennine if 
the sûtdent hm a clearer understanding of his or her personal future and what he or she 
needs to do to achieve his or her plans. 

I am aware you are very familiar with the PATH pmcess as weN as a skilled and 
experienced facilitatw of the process. I am requesting your assistance in facilitating 
PATHg for six students in Senior 1-3. 1 would also appreciate your assistance in locating 
a graphic recorder who may be available for the PATHs. 

Each PATH will last about 1 1M to 2 houm. The time of &y the PATH will be 
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conâucted will depend on your schedule as well as those of the student and guest 
participants. AU PATHs will k held at the .chool. I am hoping to conduct Oie PATb  in 
the monthr of Nwernber and December. A graphie rBCOtding of the PATH will be 
r8COIC1ed on poster mer uid gïven b each of îhe otudents on completion d the PATH. 

You may withdraw fmm the atudy at any time. Any infmatbn y w  provide will be 
kept confidentid. The identity of al1 participants will be protected as pseudonyms will 
beused, 
Upan campletion of the study. 1 wiil be pleased to provide y w  with a aummary of 

results. Upm completion of the sbdy I w i l  desboy aU raw data, notes, interview notes, 
observation notes cailected bt use in the shrdy. 

Should you require additional infomiation about the study please contact the Facuity 
Advisoc, Dr. R. Freeze. He may be reached at the Faculty of Education, Department of 
Educational Psychology , 474-6904. 

Thank you for your cooperatioci. I look fornard to your reply. 

Sincerely , 

Rhorida M. Rokogh 
Sturgeon Creek Collegiate 
phone: 888-0684 
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Appe- N 

Sturgeon Creek Cdlegiate 
2665 Ness Ave. Winnipeg, Man 
R3J 1A5 

April 6, 1996 

Dear Parent or Guardian, 

I am a Master's student in the Department of Educational Psychology at the University 
of Manitoba and I would üke to ask you to participate in a research snidy I am conducting 
as part of the thesis requirements for my degree. The purpose of the study is to 
detemine the usefulness of a liitures planning tod called Planning Alternative 
Tommws with H o ~ e  (PATH). 

The guidance counselbr at your son's schod gave me his name and indicated that he 
may find rr personal hitures planning bol such as PATH, to be useful. 

I would like your son <o plan his Mure transition f'rom schd 0 adult life using the 
PATH planning process and b albw me to intewiew him before and after the PATH. The 
process is individualized. He will be the b u s  of a personal Mues plan where he will 
bok at his Mure after high schod There are eight steps in the PATH process and at 
each step and the people he has invited will clarify what is important h his 
life, help him to define where he sees his life heading and then as a group, outiine 
positive actions b help him achieve these goals. wiil be asked to invite other 
people ( friends, fmily, teaders etc.) to the PATH and at the end will receive a plan 
with dates and names of people who wiU hefp him to mach hi8 goals. 

The PATH will last about 1 112 to 2 hours. The interviews, before and after the PATH, 
will each last approximately 20 minutes. 
I will be asking !O meet wiîh me duiing the lunch hour or after school to 
conduct the pre and post-interviews. The time of day the PATH will be conducted will 
depend on your schedule as well as those of the guest participants. During the PATH, I 
will be obsewing and wriüng notes. A trained facilitatm will l e 4  the group through the 
steps in the process. A graphic recorder will record information gken during the PATH 
so will have a r d  of the meeting as well as data and names of people who have 
agreed to help him reach his goais. 

Al1 interviews will be conducted at the schod. I am hoping to coriduct the PATH in the 
month of November or December. Your answers will be kept confidentid and I will not 
use your name in the study. You may withdraw fmm ais study at any time without 
penalty. 

By parb-cipating in the PATH. your viewpoint will provide valuable information in the 
area of transition planning and the Qods that are most useful for sbdents. Upon 
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completion of the study, I will pmvide you with a summary of the resulls. Opon 
completion of the study, I wil destroy al1 raw data, notes, interview notes, 0bS9~ahn 
notes cdlected for use in the study. 

If you would like additional inkmation about the study, îhe ïaculty advisor ir Or. R. 
Freeze. He may be contacied at the Faculty of Educatbn, Departinent d Educational 
Psychology, 474-6904, 

Thank you for your cooperation. 

Since rely, 

Rhonda M. Rokosh 
Sturgeoci Creek Cdlegiate 
phone: 888-8624 
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Appendlx O 

Consant form for PATH Facllltator 

After having read the leîter from Ms. Rokosh, I understand my mie as a PATH facilitatot. 
I understand my participation in 's PATH is vduntary, that I may end my 
invoîvement at any tirne. 

1, agree to take part in this research study and participate 
in a personal Mures planning session as a facilitator. 

Signature of Participant (Facilitator) 

Signature of Researcher 
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Appenduc P 

Reproductions of Graphc Recordingr during sudents PATH 















PLANNING AL7'ERNAïlVE TOMORROWS WlTH HOPE 

Dear Student, 

You are about !O emberk on a joumey and that pumey is into you own future. 
The PATH p-ss is one that will hetp you set goals for yoursetf and with the he@ of 
people around you. heQ you to make important decisions. J 

You will be aie centre of the group of people that has asoembted 
You are the Pathfinder. 

Theie will be a wall chart where eveiyone's contributions will be recorded. 

Good Luck! 



Workbook for 



Creating the First Occasion 

The oniy unusual spaœ Rquirament concems lhe graphie 
record. Them n e d s  to be a! kast ben feet of open d l  space 
in a piace when al1 the parhfindefs con st in a semi-cide and 
tee it. The gnphic recorderwill tape a bip pieœ of chart psar 
with the Ptlh oulline drem on it to the wall and fiIl it in âuing 
the meeüng (wing tape and markers îhat wi l  not damage Oie 
Wall surface). 

ûthetwise the m. and the seating unngemenrp need O 
be cornfoftable and there needs to be a wpply of c0ff88..tea 
juice and lm snacûs. When the gfoup meets loftg enough to 
need meais, we have founô it important to share them m e r  
than $end people off on the? own. . w 

Key elements of Path 

1. Tem tacilltatlon: By working as a team you modal tha essence of the pfocess 
whidi is collaboration anâ cooperation. Togethet We'm Betbr" becornes a ring 
reality. not simpiy a phrase. 

2 Gnpklc Rewtdlng: This colomil ud mative process is a kay eîement. It says. 
without words. This is ihaly diffennt important, mative. nm!" The quafity of îhe 
graphies is not naaily as important as !he proces of maüng a gmup memory uimefe 
everyone sees their conbibudion on me paper. Use as many images as possible; not 
just words. 

3. GmupTrem bnpowement, A! the end of the pocroo the grPphic is presented as 
a gift ?O the Pm mkecis. They obm decide whot they wsl act on. The faditatom are 
simply camlys& for change. The power is in the hands of the Path maker~. 



-- 

Materials 
wmr soluble colored markcn (Not me permanent icind) 

Msaing tape to hofd the poster on the walL 

Ctetating a safe space 

Minimke interruption. Tum off phones and beepers. h one tchool. we (temporPOy 
disconnected the public addrass systern. M lhem am comms about safety or 
other urgent issues. arrange for an outside party to taim messages during the P m  
session. 

Amiosphare: The explontion of me future is the key to the cnercise. The atmo- 
sphere must be Aaxed and cornfortable. Seat people facirrg the biank chut. Now 
you are reaây to ben .  

Check the agreed a completion fme as you sWt and stick to it Departure of b y  
participants before dosure is unsatisfactory. 

I~~troductions: Ask people for bief stataments of who t h 9  an, in relation to the 
issue mat is aie focus of the PATH. Demonstrate by introduang youoelf. 

If the facilitaton don? know people's nmes. or if everyone doesrtt know the al1 the 
others. ask each person to mako a colorfui. reaôable nmne tag for someone eise 
in the group. 

Orient peopie to the idea that PpCh is a pmœss which begins mai this meeting. 
Tell people that you wil pace the process so that the group will deai with ail eïght 
steps of PAm but mat lhey can erpect some stem to be incornpiete. Sub- 
groups. can Oko fesponsibüity for complethg unfinished steps and reporting back 
at a later meeting. 



1. Touching the Dream - the Nonh Staf 

2. Sensing the Goal 

3. Gmunding in the NOW 

4. ldentifying People to Enmll 

S. Recognizing Ways to Build Strength 

6. Cmng ~ction for the Ned Few Months 

7 Planning the Next Monthr Woilc 

8 Cornmlng O the A18t Step 



Graphie îacilitation hinto 

This grephic is an integrai pan of Polh I!s format kmps focus. sets the sequenœ of 
work and organizpc a mord of the pa!hfindefs woilc Read îmm M to iigM the corn- 
pleted graphie is an impiemenabion plan for the paaifinder- 

On a 3 foot by 10 bot poster. d m  the format you se8 above- U s e  a bjack mafker to 
Qaw me wow and the arcle; use WgM colored m M g n  to draw the ataibuist: and 
use a very pale color. like yellw, to miti, the numôea. Record whet people say in bo# 
colon lib black, Mue. or green. 

As people speak. capture key words and i m ~ s  on the ctmt Do not paaphiase; use 
key wods of the pathfinder's own. Racord images whenever possble. wiü~ words O 
eiarify. This is particuîwly Unponant whrn paîhfinders have a strong image that curies 
more meaning than can easiiy be put into words. For exaqte. a patMinder riiks about 
waiicing in a gafden of mstoration. A few flowris and a stick figure d l  capture and 
strengthan an image mat may ôe a key to the plan. 




